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ABSTRACT
CASSANDRA RICHARDS: Transition Programs Used to Bridge IncomingiN@rade At-
Risk Students
(Under the direction of Rita O’Sullivan)

The purpose of this study was to investigate transitional programs effectiienes
increasing incoming ninth grade student’s academics, behavior, and grade gnambgjht
of effective transitional program components. This study used literature freengtograms
to identify successful components of transitional programs. The researahas$iessed
their level of effectiveness through an analysis of 15 transitional programsoWér, the
results showed that a successful transition program may or may not use all st the be
practices named from literature. However it is clear that the mostiefgprograms pay

attention on to activities that increase academic skills, work to improve studevibbetiad

focus on student’s promotion from grade to grade.
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CHAPTER |

INTRODUCTION

Across the United States in middle and high schools, the student dropout rates are
increasing at alarming rates. This problem disproportionatelytafféedents of color and
students from low poverty school districts. Data further confirm that dropouts ima@té g
occur more often than any other grade. Although multiple solutions are neededdateradi
this problem, implementing a transition period from middle school to high school has been
shown to reduce dropout rates for at-risk students. This study will usestlgulie on
effective programs to identify successful components of these transitionampsodn
addition, recent samples of transition programs will be reviewed to desadsgree to
which they meet these identified criteria and contribute to school suscdefireed by
higher graduation rates.

The National Center for Education Statistics (NCES) (2007) indicated that 7dighof
school seniors in the U.S. graduated in 2008. Nationally, dropout rates are at an all time low
of 9.4%, with the distribution clearly reflecting the impact on minorities: 5.4é6afouts
are White students, 10.7% Black students, and 22.1% Hispanic students. By comparison, the
North Carolina Report Card (NCRP) shows that 70% of the student population graduated
from high school in the 2007-2008 school year. This percentage is significantly doraller
students of color: 63% of Black students, 56% of Hispanic students, and 54% of Native

American students graduated from high school in 2007-2008. The data



illustrate that over one quarter of students from North Carolina have dropped out of school
For 2007-08, this total includes a combination of 11,674 White students, 8,329 Black
students, 2,344 Hispanic students, and 480 Native American students (NCRP, 2008).

As indicated in Table Percent of Student Dropout by Grade in North Caroliicand
below, more students fail in the 9th grade than in any other grade. One third of the dropout
population comes from 9th grade whereas a quarter comes from 10th grade (“Arparal Re
in Dropout Events and Rate” [ARDER], 2008). Similar dropout patterns can be found in the
other states; 29 of 51 states have similar rates within their high schostsY(@ar High
School [FYHS], 2007).

Table 1.

Percent of Student Dropout by Grade, North Carolina

Grade %
9 32
10 25
11 22
12 15

Unfortunately the nation’s trend of declining dropout rates is parallel in NautbliGa.
Although North Carolina’s dropout rates (5.24%) are not above the nation’s average, this
state’s dropout rates have steadily increased; 5.04% in 2005-2006 from 4.74% in 2004-2005
(ARDER, 2007). As the student population in NC has increased, the number of dropouts in
North Carolina have consistently increased accounting for 23,550 students for the 2006-2007
school year compared to the previous year of 22,180 students (an 6% increase)nédoordi
North Carolina’s 2008 Annual Report in Dropout Events and Rate (ARDER), this is the

highest dropout rate since 1999-2000. ARDER further indicated that the top reason for



students dropping out of school is poor attendance. Nonattendance was cited for more than
50% of all dropouts.

In the U.S, consistent absence during the first 30 days of 9th grade is the stronges
predictor of which students will drop out of school. This indicator is stronger than behavior
problems in the 8th grade, academics, test scores, and age (FYHS, 2007). Getetahys
who drop out of high school fail at least 25% of their courses compared to 8% of high school
graduates who have encountered the same struggle. A majority of high school daopouts
poor and underprivileged students of color. Of the dropouts in low-income high schools, 40%
left after the 9th grade (Barr & Parrett, 2007).

Ninth grade also has been noted for having the highest enrollment. The Ninth Grade
Bulge is a term characterizing the high volume of students in 9th grade, varied from
transitioning 8th graders to those held back from the tenth grade. This term is found to be
more prominent in urban high poverty schools. Of the students who are repeaters, their
chance of dropping out of school increases. According to research done by Johns Hopkins
University, of the cities with the highest dropout rates, 40% of students repédhtgrade
while only 10-15% 9th grade repeaters continue on to graduate (FYHS, 2007). In 8@ last
years, the Ninth Grade Bulge has increased from 4% to 13%.

There is a positive correlation between education level and social statasoréhe
education one has, the more money one will make. Male students who did not graduate from
high school earn an average salary of $19,225, while their female counterpai$ £883.

These lower salaries can be compared to the yearly salary average 80%26/3gh school

male graduates and $16,573 for female graduates (Barr & Parrett, 2007). Beyond this



research has shown that over 80% of inmates have dropped out of school and over 50% are

illiterate.



CHAPTER Il

LITERATURE REVIEW

Rites of Passage

Arnold van Gennep (1960) endorsed the idea that all individuals travel through rites of
passage during their lifetimes. The author defined rites of passage embitidns when
individuals join new groups. According to Van Gennep, one’s rite of passage takes an
individual through a series of three stages; separation, liminality, and re-iretaypoA life
crisis and/or life ceremony can prompt the first stage of separation to Beging this
stage, a person is separated from their traditional pattern and forced to paggage in a
new direction. The second stage, known as liminality, derives from the eatifdinen
meaning threshold (Brendendick, 2004). The liminal stage is defined as the “nolamali’s
between the first stage and the second stage (p.57). Van Gennep (1960)reigised t
impossible to get from one to the other without traveling through a middle stageg e
last stage, an individual goes through a period of re-incorporation into a culturéechima
identity. He addresses the significance of transitions, thus:

For groups as well as for individuals, life itself means to separate and to
be reunited, to change form and condition, to die and to be reborn. It is to act
and to cease, to wait and rest, and then to begin acting again, but in a different
way. Moreover, there are always new thresholds to cross. (p.189)

According to Cauley and Jovanovich (2006) for students the rite of passage period of

separation is defined as leaving the comforting surroundings of middle schoaitandgea



new larger environment with intimidating upperclassmen, new teachers, and more
rules. For rising 9th grade students this period of separation may caudg andiehallenge
their ability to handle a new environment. Anxiety may be further heightened bytypub
hormonal, and emotional development changes. Even higher levels of stress fall on those
students who are already at-risk of dropping out. Rising 9th grade students aisabvooir
establishing themselves in clichés and fulfilling expectations of peersauitts. This in
the context of research suggesting that peer conforming peefng'radb, when students
look for an identity.

Cauley and Jovanovich (2006) found that incoming 9th grade students listed the
following as their top three concerns for entering high school: 1) academic, 8jlpralc
and 3) social. Students defined academics as being curious about what high schoo] was like
making sure to choose the right classes, and reach expectations of t8dwhevgere also
concerned with graded assignments and taking tests and quizzes. The secononoeijor ¢
dealt with the procedural aspect of high school. Students wanted to know how to find and
open lockers, the location of classes, and lunch time. The final concern studeessepr
was the social aspect of high school. Incoming freshmen were concerned abgut bee
right social group, making friends, and joining sports teams and clubs.

The rite of passage period of liminality is defined as Cauley and Jovano0b8)(
term preparedness. This phrase is defined as meaning how well a student eddoegagh
school and what extent of support is needed for a transition. The length of a studamls lim
stage can be measured by the student’s preparedness for high school. Students wbh have hi
grade marks, superior work habits, organizational skills, and the ability to conforghto hi

standards, have a good chance to successfully transition into high school without much



support. For these students a shorter liminal stage would be needed. Howeveaveradge
students, and those who are at-risk of dropping out, a transition program could be used to
gradually improve academics, behavior, and level of comfort in a new environment. These
programs could also be used to address the academic, procedural, and social concerns of
students. For these students a longer liminal stage/transition process wouldteel requi

A constructive liminal stage that supports and improves student achievement has the
capability to decrease dropout rates. Author Cauley and Jovanovich (2006) identified a
student’s academic failure during their transition from middle school to high schaol a
strong indicator of dropping out. These authors reported that students who failed totransi
successfully showed the following characteristics: not engaged in acactmmsework, poor
behavior, falling grades, and inappropriate interactions with classmatest~emorthe
National High School Center also indicated that 9th grade students who were not involved in
school activities were more likely to develop academic and behavior problenesnaar
future (FYHS, 2007). These reports also indicated that both poor students and students of
color were more likely to not be involved in school activities.

And finally, Arnold Van Gennep’s concluding stage of re-incorporation is fiEshts
a student making a successful transition into high school. Depending on a student’s level of
preparedness, this period may last from a couple of days to a couple of yelhosit s
final stage, students who were unable to successfully transition eitheetaild or drop out
of school. Transition programs allow for a natural modification between middle amnd hig
school but are only successful once a student has advanced on.

Research shows that the success or failure of a studer grade can be predicted by

how well he (or she) performed as a freshman (Chapman & Sawyer, 2001).ticas i



ensure that all incoming 9th grade students, especially those who ale@ftdropping out,
are maintaining and/or improving scholastics and behavior throughout their éresiesr.
Without a successful transition, mistakes made as freshmen, can potemntialydi

individual later on in life and prolong their re-incorporation stage.

Types of Transition Programs

Transition programs have four models that range from lasting one day to seaesal
They may also assist a small group of students and/or an entire class. dbelewill be
referred to as special programs, alternative education programs, fresbatemy, and
freshmen first day. Each program benefits and/or addresses different needs.

The first model is known as special programs and interacts with students from one
week to two years. Within this type of program, students at-risk for dropping oud atte
separate classes to bring them up to date with their peers. This form ofdnesy#cializes
in pinpointing areas of weakness and working to improve those areas. For exarsple, the
programs focus on developing the emotional, mental, behavioral, and/or academic areas.
Once these students become juniors or seniors, they may continue to work through the
special program by mentoring incoming freshmen (Cauley & Jovanovich, 2006).

The second model is known as alternative education program. This model is used more
frequently for at-risk students and ranges from a few days to multiple montéarer An
alternative education program assists short-term and long-term susptrtedssduring
their time away from their base school thus, providing more of a supportive and intimate
setting (Barr & Parrett, 2007). Compared to traditional school, this model usesathert¢o

student ratios, self-regulated instruction, fewer forms of competitive megasnt, and less



structural rigidity. Within this type of program, mentoring and counseling @napl
significant role in remodeling and modifying behavior of students (Cauley & Jovanovic
2006). Thirty years of evidence has documented the benefits of alternative school
environments: students achieve better grades, their attitudes about school irhgiove, t
attendance improves, and they become less violent (Barr & Parrett, 2007).

The third model is referred to as freshmen academy, is also referred tcSah tloé
within a School model. In this model, some 9th grade students begin the transition before
classes start by introducing transitional techniques in the summer. In adtigiortire
school year is separate from the remaining high school student body (Cawesr&&\vich,
2006). For urban schools with high numbers of at-risk students, this appears as the most
effective model for transitioning 9th grade students. A freshmen academy atiasents to
make a smooth transition from middle to high school.

Finally, the last model is known as the freshmen only-first day of School. Ysuiall
transition program lasts for one day. Incoming freshmen attend a day of schoelthefor
remaining student body. On this day they are given an orientation to high schdogrgeare
introduced, and rules and classroom expectations are presented (Cauley & Jayanovic
2006). This form of transition is offered to aff §rade students and does not necessarily
focus on assisting students who are at-risk. For this reason, freshmen onlyfotsdaool

programs are not included in this study.

Effective Transition Programs
Transition programs for middle school students at risk of dropping out of high school

benefit students moving from th& §rade to high school. Using a analysis of successful



transition characteristics from Cauley and Jovanovich (2006), Hertzog and Morgan (1999),
and Barr and Parrett (2007), the researcher was able to determine effecippoments for
transition. Together Kathleen Cauley and Donna Jovanovich work at Virginia
Commonwealth University in Richmond, VA. Over the years both authors have contributed
to increasing an understanding of dropout rates in ninth grade and the importaodemf s
transitions from elementary to middle school and middle school to high school. Both authors
have collaborated in writing the following articl&dfectives of Eighth Grade Transition
Programs on High School Retention and Experience R¢p@@{7)andDeveloping an
Effective Transition Program for Students Entering Middle School or High S¢k@@b).

Both authors Dr. C. Jay Hertzog and Dr. P. Lena Morgan are colleagues who have
collaborated for the past 10 years on conducting research on students trandrooming
middle school to high school. Within this field, both authors have jointly conducted
numerous studies and written multiple articles. The following articlessepra sample of
their work,Making the Transition from Middle Level to High Sch@d@®99) andBreaking the
Barriers Between Middle School and High Schd®98) Dr. C. Jay currently works as the
Dean of College of Education at Slippery rock University of Pennsylvania. And Den@
Morgan is an associate professor at George Mason University.

And finally both authors Dr. Robert Barr and Dr. William Parrett worked in timteCe
for School Improvement and Policy Studies (Barr and Parrett, 2007). They haveutedtri
to the field of education for several decades through teaching and researchingreTalep
co-authors oBaving Our Students, Saving Our Sch¢a098),Hope Fulfilled for At-Risk
and Violent Youth: K-12 Programs that W@#001), andHow to Create Alternative,

Magnet, and Charter Schools that W¢i097).
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Cauley and Jovanovich (2006) stated that a successful program is known to have the
following components: 1) a planning team; 2) improving student attendance, achmtyvem
and retention; 3) aiming activities toward students, parents, and teachmundglng and
mentoring students; and 5) working with students who have the hardest timeanamggiti
They argued that only when each of these areas is addressed could atiesksshake an
adequate transition from middle to high school. This process depends on collaborative
measures, joint communication, a shared consensus, and dedication from all teachers,
parents, administrators, and students.

In Georgia and Florida, researchers Hertzog and Morgan (1999) analyzedh 56 hig
schools and their experiences with dropout rates. According to their findings,sstttadol
implemented a transition program had considerably lower dropout rates in comparison to
schools that did not. The researchers further concluded that successful transgramp
included such things as extra activities, summer school orientations, counssdingseand
school visits. They concluded that schools that implemented transition activjitatde
attention and attendance of incoming 9th grade students.

Barr and Parrett (2007) focused on transition programs that specificall\sseldithe
needs of students who were at-risk of dropping out. According to those authors, an effective
transition program has contributed to an increase of test scores and gracatas in high
minority/high poverty schools. The researchers argued that such a program should not be
limited to a certain period but fully meet the needs of at-risk students.aBseyted that this
type of program should exhibit the following characteristics: 1) addreasghgnproving
academic/behavior of student; 2) individual and group counseling sessions; 3) peer

mentoring ; 4) a planning team involved in pre and post transitions; 5) double dose of core

11



classes; 6) extending transition periods, 7) parental (or guardian) involvenk8), extra

activities.

1) Extra Activities

Cauley and Jovanovich (2006), Hertzog and Morgan (1999)Bandand Parrett
(2007) agreed that incorporating extra activities into a transition progeatiygincreases its
success. The authors recommend implementing an orientation at the end of Stbr ginad
beginning of 9th grade for all students. An orientation allowed students to méstrggac
coaches, and upperclassmen. It also removes procedural concerns from stugemtg by
them the opportunity to tour their new school and visit future classrooms. Prior tognterin
9th grade, students who have struggled with their coursework are givea sxsammer
tutorial programs. These opportunities allow students to develop their academics in a
separate and private environment.

Each author agreed that including parents in a freshmen orientation would encourage
them to ask educators pertinent questions. Barr and Parrett (2007) believedethiat pa
should be involved in deciding which classes are best for their student(s). They should be
able to meet with counselors to discuss their student’s future coursework and schedule
Further they believed that parents should be given a day to get famihaheiit student’s
teachers and new environment. This day could involve meetings with upperclassman to all
parents to ask questions about their concerns. The authors firmly believed thatgngag
parents, families, and communities would have a positive impact on transitioning

underachieving students.
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An additional activity used by transitional programs is to require communitgser
(Barr and Parrett, 2007). This type of extracurricular activity helpee gladents in
environments that could potentially spark an interest in a future job. The authongyakm a
that community service can be used for investigating career pathwaysn8d&tamett

argued that this could lead to internships, apprenticeships, and job shadowing.

2) Counseling

Cauley and Jovanovich (2006), Hertzog and Morgan (1999)Bandand Parrett
(2007) acknowledged counseling and mentoring as an important component of atransiti
program. Students may have a difficult time in dealing with a larger number of older
students, interacting with authoritative adults, and coping with an increasegnmasnts.
With these new changes occurring during key developmental stages, studdrdssaée
outlet of emotions. To encourage peer mentorship, Cauley and Jovanovich (2006) encourage
programs such as big brother and big sister, spring socials, pen pals, and freshnmesaware
groups. All of these programs support 9th grade students interacting with othes elags
moves them past the isolation that they experience in this transition period.hiisaut
strongly agree that the presence of peer mentorship and counselors would improve

transitions.

3) Planning Team
Cauley and Jovanovich (2006) and Barr and Parrett (2007) argued that the planning
team is one of the most important pieces of a transitional program. The aufired de

planning team as every person involved with student transitioning from middle to high
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school (Cauley and Jovanovich, 2006). It is responsible for increasing communication
between both primary and secondary institution teachers and counselors to ensure that
students have support before, during, and after transition. The group identifies stuents w
are at-risk of dropping out and provides additional support.

The planning team is responsible for building and maintaining relationships with
parents, school faculty, and students. In some cases, the planning team visits thef homes
incoming freshmen to create an open relationship between the school and famitiesdBa
Parrett, 2007). Parents may be contacted to discuss any transition progriéatedoa their
students. When parents are included in the transition process, they are more [pkayyan
active role in their child’s education (Cauley and Jovanovich, 2006).

The last necessary responsibility of the planning team is to maintain student dat
(Cauley and Jovanovich, 2006) This group meets on a regular basis to discuss the progress
of students, to review progress and discuss any needed modifications to the program. Thes
meetings are reserved for looking at students who are in need of behavior aodifnd
students who struggle with their academics. This group provides availabferdata

parents, teachers, counselors, and administrators (Barr and Parrett, 2007).

4) Improving Attendance, Academics, and Behavior
According to Cauley and Jovanovich (2006) and Barr and Parrett (2007) transition
programs like these need to increase attendance, improve behavior, and raise .rétes
important that transition programs push students into a pattern of attending school on a

regular basis and develop good methods for controlling student behavior. It is @bstamh
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that programs assist students to achieve at grade level before enteriaghuigh Research

shows that this type of improvement increases student confidence.

5) Adjusting Transition Time

Cauley and Jovanovich (2006) and Barr and Parrett (2007) argued that transition
periods should not be set for a particular amount of time but should fully assist the.stude
According to Cauley and Jovanovich (2006), a transition period should begin during the
spring/summer of 8th grade and should extend to 9th grade year. Again, this emphasis is i
reference to the level of preparedness a student has once he (or she) enteile 9th gra
Students who have high levels of preparedness may only need a first day orientagbn of hi
school. However, for the majority of students a transition period should last intorsteir fi
semester of school. For those students who are the at-risk of dropping out of school, this

period needs to extend to the end of thBigeade year or even the beginning of géade.

Research Question
The purpose of this study is to investigate the effectiveness of transitionarmrogr
effectiveness for improving incoming ninth grade students’ academics, belsndagrade
promotion in light of transitional program components. The following question will be
investigated:
1) What does an analysis of transition programs reveal about actual programs in

practice?
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CHAPTER THREE

METHODOLOGY

This study compares qualitative and quantitative data about ninth grade transition
programs from throughout the United States to see the extent to which theyl tiiéze
effective transition program components synthesized from the literature.

a. Sample

To identify transition programs to review, this study began with an ERIC search of
“transition programs” which lead to 616 citations. The researcher narrowsis tas
including “high school” and reduced the publication period to 1999-2008. This decreased the
number of available references to 37. Secondly, the researcher creatshalsywhich to
select articles on transition programs for inclusion in the study. Only tanpitbograms that
focused on at-risk students were included. Thirdly, for discussion the article needed t
describe the effects of the transition program on the students and answer the di¥estion:
effectiv® Of the 37 articles available and the selection system used, 7 qualifiksd artic
remained.

As the ERIC search resulted in only 7 articles, the researcher continussghtble for
effective transition programs via the website, using the databaseeGdygblar. The study
continued with a search of “transition programs for high school” and totaled over 2,190,000
hits. Again, the search was narrowed down to “effective transition programsddie and

high school” and totaled over 310,000 articles. According to Google Scholar’sacriter



(2009), articles are organized based on the weight of the article, thé wear |
published, the author(s), the number of times cited, and the relevance of raesits (
relevant appears earliest). Following this Google Scholar metric,9barcher searched
through the first 10 pages of more than 100 titles and identified an additional of 5 to include
in the study.

In addition to the two previous sources, the researcher personally knew of seven
transitional programs before beginning analysis. Of the seven programs, oelfptlowed
the criteria listed above. Two were alternative education programs, angasreefreshmen
academy. The researcher was able to use information from persomdsraed the schools’
website for further details.

The final sample for this study included 15 transition programs within the United
States. Each of the 15 programs was identified as belonging to one of the tisgienra
program models: Separate Academy, Alternative Education Program, and 8pegrains
described in the literature review.

b. Instrumentation/Analysis Framework

The following questions were asked in order to compare and contrast prograft) data
How were the programs’ activities defined? 2) How successful were the mogra
promoting student success? And 3) What, if any, positive attributes did the program have?
The researcher used the literature matrix to evaluate the 15 transition [Fageated from
the literature section. The literature matrix table was used as an @rahfaransition
programs in order to assess the presence of effective components in light of evidence

provided of program effectiveness.
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Below in Table 2: Transition Programs Matrix is a summary of all three Isnotle

effective transition programs. Each row is divided based on category typet#dta stated

that extra activities before, during, and after school would be beneficial to studlitaiso

agreed that students making transitions need additional support through counsesiag. The

five categories will be used to analyze actual transition programs fotetel of

effectiveness.

Table 2.

Transition Programs Matrix

Cauley and
Jovanovich (2006)

Hertzog and
M organ (1999)

Barr and Parrett
(2007)

Categories of a Successfl

Transition Defined by
Literature

Activities for
Students, Parents, an

Extra activities,
dSummer School

Extra Activities, Peer
Mentoring and Parent

Teachers Orientation, Involvement
School Visits
Counseling Counseling Counseling

U

Planning Team

Planning Team

Attendance,
Achievement, and
Retention

Improve academics
and behavior; Double
Dose of Classes

Adjusting Transition
Time

Adjusting Transition
Time

18



CHAPTER FOUR

FINDINGS

The purpose of this study is to investigate the effectiveness of transitionarmrogr
effectiveness for improving incoming ninth grade students’ academics, belsndagrade
promotion in light of transitional program components. Fifteen programs exesved in
terms of the effective program matrix to see if components identifiedthreriterature fit
with the program effects reported. Based on the literature reviewed, Tablasl®@~ capture
which categories appear to be effective components of transition prograype [of t

program.

Special Programs

Five special programs were reviewed for comparing program successevithet
effective components. These programs were as follows, Culbreth Middle SchooltdZgna
Study, Sunset School, Maryland High Schools, and Pulaski and Schlagle Schools. Programs
represented various locations, one located in Durham, NC, two located in Maryland, one
located in Wisconsin and Kansas, and one was in unknown location. Of the five categories of
effectiveness, one program contained four categories, two programs contained tw
categories, and two programs contained one category. The analysis bélorefiy
describe each program, address the success of the program, and identigcthe eff

categories related to that program.



Table 3
Special Programs Transition Programs by EffectieenfSonents
(]
- 5
S. |8 AER
°x S szl 8|8
o 3] 5| o| S iZ g
5L < |58l || L=
. oa < 2l c | o| g
Name and Location| & £ = S35/ 51382 =
Source of Program Q S i s 8 ol d 2 = Success
Special Programs
Culbreth Middle 1998; Students and faculty expresse
School 11 satisfaction with program; trust
Durham, NC Students X X Xl X was built and maintained
(Chapman & between school staff, parents,
ERIC | Sawyer, 2001) and students.*
Cognato's Study N/A Females benefit more from this
(Cognato, 1999); X X study in terms of socialization,
(Mizelle & Irvin, self esteem, and academic
ERIC | 2001) performance.*
Sunset School ‘99-00; The numbers of suspensions
Baltimore, N/A were reduced.*
Maryland X X
Google| (Holland & Mazzoli,
Scholar| 2001)
Maryland High 2000; High Poverty High Minority
Schools 138 High (HPHM) schools that
The State of Schools implemented special programs
Maryland X had an 8% increase in ninth
(Legters & Kerr, grade promotion compared to
2001) those HPHM schools that did
Google not implement a transition
Scholar process.
Pulaski and Schlagle ‘95-97; There was an increase in peer
School 2,750 relationships, peer autonomy
Milwaukee ,WI & Students and engagement. About 54% d
Kansas City, KS students from Schlagle High
(Quint,J., Miller, X School earned a C or better
C.,Pastor, J., & before the program was
Cytron, R., 1999) implemented. During
implementation this figure rose
ERIC to 64%.
* Limited data
provided
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Table 4

Alternative Education Transition Programs by EffeztComponents

g y -
= [} G — o
Sy |Slsad| §|g
o gl 259 o El =5
= Q =Y c| e DS
. =2 ol 84 ¢ | A
Name and Location § £ 5535|5525
Source of Program Nl Sl =8z | &2 £ 5 Success
Alternative Education Programs
The Dubois Center | ‘05-'07; Of the program participants, 12
Wake Forest, NC 16 of 16 (75%) students returned
Students back to their base school after
long term suspension and 6 of 16
(38%) students advanced onto
next grade. Grades and behavipr
of students improved. However|
there was a regression of studgnt
achievement after one year
follow up; 6 of 16 (38%)
School students eventually dropout of
Records school.
YMCA Boomerang | '06-'07; A majority of students return
School | Durham, NC 150 back to their base school after
Website| (YMCA, 2006) Students short term suspension*
Nonprofit N/A; Student self-esteem average
Community 83 increased from 3.77 before the
Organization Students program to 4.08 after. At one
Midwestern City year follow-up it decreased to
(Cox, 1999) 3.91. The GPA average
increased from 1.38 before
program to 1.87 after. At one
year follow-up it decreased to
1.29. School absences average
increased from 31 before the
program to 20 after. At the one
Google year follow-up absences
Scholar increased to 34.
Westside School '02-'03; There was an improvement
Performance 299 grade point average from 68% o
Learning Center Students 80%. The average number of ir]
Valdosta, GA school suspensions decreased
(Capece, 2004) from 1.35 to 0.16 per person.
Out of school detention
Google decreased from 0.73 to 0.33 per
Scholar person.
Muskogee '00-'02 Drop out rates decreased from
Alternative Program| 364 13.1% to 10.8%. Graduation
Google| Oklahoma(Storm & | Students rates for seniors were at an all
Scholar| Storm, 2005) time high.

* Limited data provided




Table 5

Freshmen Academy Transition Programs by Effectioen@onents

g . -
8) a F_j @ 4 O
S5 |S | S| {8
(9] 3] c4qd o _ [
Name and T %5 LIB(E| Gy
Location of 5 Q g c1c|38iz2
Source Program N g1 sda | &4 2 Success
Freshmen Academy
Thomas A. Edison  N/A This program reached targets
HS X x | x | x for reading proficiency for all
Philadelphia, PA key subgroups. Graduation rates
ERIC | (Smith, 2007) also increased.*
Hillside New Tech| 2007; Majority of students have
HS 100 x| x| x successfully transitioned from
Durham, NC Students 9" grade to 18 grade. *
School Websitg (“New Tech”)
Gladston High '99-'00; All students from credit
School 330 recovery math program
Midwestern City | Students| X X| X| improved on their proficiency
(Holland & test. Of those students, 70%
ERIC | Mazzoli, 2001) passed their math courses.
Dudley High '99-'00; Academic achievement and
School 100 retention increased. Behavior
Greensboro, NC | Students| X X| X problems were also down from
(Chmelynski, pervious year.*
ERIC | 2004)
Talent '99-'01 Students from the Talented
Development 11 High Development High Schools
High Schools Schools (TDHS) earned more academi
Philadelphia, PA credits per year (9.5) compare
(ED, N., 2007) X X | X to those students who were ng
in the academy (8.6). Their
chance of grade promotion wa
8% higher than students who
ERIC did not attend a TDHS school.

—~ O C)

)

*Limited data available
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Overall, the general success found within special programs reflectecbéinreahgain
for students. Students, parents, and school faculty, were noted for saying thetriey
generally pleased with the overall structure of the program. Unfortunbeiyed
information was given on the sample size of students along with information onethe aft
effects of the program. The studies show that though special programs may b easie
maintain, more economical, and shorter in duration, their success on overall student
achievement may be limited.

Communities-in-Schools (CIS) implemented a transition program in Culbrelthlé/i
School (Chapman & Sawyer, 2001). Elev8hggade students participated in the program in
preparation for high school. The program goals were as follows; 1) introducingtsttmle
their new high school environment, 2) allowing their parents to discuss any comtevasit
to transitioning, and 3) guiding students to think of their future career by showing them the
connections between careers and schooling. Students spent one class period each week wit
CIS instructors. This transition process lasted during the final six weekslehss’ §' grade
school year.

In viewing the success of the program, everyone involved with this special program
equally expressed satisfaction (Chapman & Sawyer, 2001). Communities in Schools
representatives stated that there were plans to improve the program throughhgnth@nci
peer mentorship piece, extending the period of transition, and encouraging moreahscussi
between middle and high school students. No information was given on the status of students
once they began high school. The authors do not offer data on student progress, thus making
it difficult to measure success. However, all parties were imprégste amount of

communication between schools, parents, and students. .
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This special program reached four of five program effectivenessotbasécs; extra
activities, mentoring/counseling, planning team, and student achievementcidos aso
offered additional extra activities for their students. Activities wang@emented in students’
schedules to increase student achievement. Students participated in a rogeesdearn
how to depend on each other (Chapman & Sawyer, 2001). In addition, once a week
professionals present educational requirements for students to reachréeigoals. This
allowed students to see the importance of completing high school and setting future
occupational goals. Parents were strongly encouraged to be involved in their child’s
transition. An orientation was created for parents to open a discussion on items af.concer
This orientation also allowed the parents to meet future administrators anelrseaictheir
students.

Students received tutoring during their classroom sessions with Cleteaebr one
class per week, students received counseling about fears of transitioning"t@thde
Students were also given high school mentors from their future high school. Mee§'ga
grade students a tour of their high school and answered any pressing questions. A planning
team were used to ensure communication between all parties at Culbreth Minue S
(Chapman & Sawyer, 2001). A MSW intern was involved with all phases of the program.
Whose responsibilities included bringing together staff from both the middle satbbigh
schools, including the CIS teacher, in order to create a successful transitierigphas
students. Teachers, counselors, administrators, and CIS representatives worked
collaboratively for each student.

The next special program is known as Cognato’s Study and focused on providing social

support to incoming®grade students. This project allowed freshmen to develop a positive
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relationship with upperclassmen by creating interactive environments (Gp&a80). It
also allowed incoming™®grade students to erase any stigmas they may have already formed
prior to entering ninth grade. This transition process lasted from the end of stullaytsi®
year until the first day of their freshmen year. The project hoped to haveidrang
students continue to talk with upperclassmen during their high school years.

In Cognato’s study, students who participated in activities with uppercladsue
overall lower school absence and received fewer failing grades (Cognata, IL898ear
that mere interaction with upperclassmen had the power to reduce studastabieut high
school. Another form of success was that female students benefited motadrprogram
than male students. The author does not offer data on student progress after the pragram, th
making it difficult to measure how much the program effected students’razajiédehavior,
and grade promotion. It would be interesting to uncover what could be implemented to
benefit the male students in this experiment.

It would also be interesting to analysis the type of students who partetipatee
program. Without the number of students reported and an idea of their academic standing, it
is difficult to say that this program assists students who are at-risk of drapginbhis
program focused on the entire incoming ninth grade class leaving out speciaraftant
those students who may need it. This could mean that this program did not affecsstudent
who may be inclined to drop out of school.

This special program reached two of five program effectiveness tér@stcs, extra
activities and mentoring/counseling. It implemented extra activitiesdougage transition.
Eighth grade students from Cognato’s study were expected to attend a pilerg€ grade

students (Cognato, 1999). This allowed them to interact and feel more comfortable with
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upperclassmen. Like Culbreth Middle School's Program, the Cognato’s study th&ude
grade students who had also receivBdj@de mentors (Mizelle & Irvin, 2001). Eighth grade
students wrote letters to their mentors, sent emails, and attended in-schadsetith
mentors. In both programs, relationship building was key and instrumental in helping
student’s transition.

The third special program is known as the Sunset School in Baltimore, Maryland. This
program was created as an alternative to in-class suspensions (Hollarez&liM2001).

With high numbers of repeat offenders, it became evident that administrators needed to
create an alternative to in-class punishments. Educators wanted to reduneuhedf time
students spent away from the classroom and thus created supervised study séesens. T
sessions started after school and helped reduce students’ behavior probleram Rragth
lasted between one and three days.

Success in this program was linked to overall improvement in students’ behavior
(Holland & Mazzoli, 2001). As the school year progressed, the number of students sent out
of class decreased. Due to the results, the school system extended the progrginiooimgi
middle and high schools. A student was quoted for saying, “it helped me get focused”
(p.303). The author does not offer the amount of times students were sent out of class at the
beginning or end of the school year. With the lack of data given, it is challelogingasure
student success from the given information.

This special program reached two of five program effectiveness tr@stcs; extra
activities and student achievement. Students participated in extraiestithin the Sunset
School. They were required to write “personal reflections” about their behadareate a

set plan to improve it (Holland & Mazzoli, 2001, p.303). In order to increase their academic
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achievement they were required to complete make up work missed due to their outbursts
class. If a student did not pass their state proficiency tests, thalsanequired to review
courses for which they need assistance.

Next, in evaluating transitional special programs found in Maryland High Schodls, dat
was collected by the Maryland State Department of Education (Legt€esr&2001). In
spring of 2000, 174 schools were surveyed with a response rate of 79%. Of those schools that
responded, overwhelmingly 94% admitted using a special program to support inc8ming 9
grade students. Transitional practices last throughout one school yearudilis@snhpared
schools with high poverty and high minority populations that used transition programs versus
those that did not. According to the data, High Poverty High Minority schools usinglspeci
programs had a higher promotion rate compared to HPHM schools that did not use
transitional programs (Legters & Kerr, 2001).

Of the special programs identified, these reached one of five progranivefiests
characteristics; student achievement. From the Maryland High School repo&Qévef
HPHM schools provided students with a double dose of instruction. Of those schools, 75%
used extended class periods to allow more time to succeed (Legters &30, For
HPHM schools, this method of increasing student achievement is more econonmical tha
creating a separate school.

The final special program was implemented at Pulaski and SchlagleSeigiols
through a project known as Project Transitions (Quint et al., 1999). Project ibragias
created by Manpower Demonstration Research Corporation, a nonprofit corporation whose
interests lie in improving achievement of students from low-income neighborhoods. The

sample size for students from Pulaski High totaled 1,750 students comparetdmadit
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1,000 students from Schlagle High School. Both projects lasted an entire schoBrypet
Transitions implemented the following three components; 1) student-teachiers;l@%
additional time for teachers to meet, and 3) a “coach” to improve changeshimgeac
practices (p.42).

Both Pulaski and Schlagle Schools reflected different success outcomes. While the
transition program at Pulaski High School only improved peer relationships and did not
impact teacher-student relationships, at Schlagle High School peer rélgasoinsproved
and relationships also improved between teachers and students (Quint et al., 1999). In
addition, student feelings of autonomy and engagement improved. At Schlagle High School,
student attendance and number of academic credits received was higher thadetiis at
Pulaski High. About 54% of students from Schlagle High School earned higher than a 3.0
GPA before the program were implemented. During implementation, tbig figse to 64%.

This special program reached one of the five program effectivenesstehatas, a
planning team. Teachers from the Pulaski and Schlagle School created amsl{tteee
group clusters of 4 teachers and 120 students), led by a coach, and met daily tavdigsuss
to improve student problems (Quint et al., 1999). The coach was responsible for assisting
teacher development and improving practice.

Of the five effective components, one was not implemented by any of the transition
programs. It is apparent that none of the special programs fulfilled the adjusfriiere
component. Thus, it is difficult to evaluate or prove whether shorter or longer periods of
transition time and the increase of services during that time would reduceploaitiate.
However, it seems reasonable to speculate that longer transitions periods shefiid be

students in jeopardy.
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On average, special programs fulfilled the least number of effective component
compared to the remaining two models. Three of 5 programs focused on student
achievement, the fewest in comparison to other models. Three of 5 programs imgtement
extra activities within their transition. None of the programs worked on adjukgrtgrie of
transition. Overall students who participated in special programs ben@itiedysand were
satisfied with outcomes.

Special programs are interested in reducing dropout rates through sat@lpojects.
Within the special programs, each identified one issue and used various activitipsave
the problem. For example, in one program the school was interested in increasing pe
communication and created opportunities for eighth grade students to mingle with
upperclassmen. As a result, incoming ninth grade students were more comfoittatheiw

surroundings thus attended classes more often.

Alternative Education Programs

Five alternative education programs were reviewed for comparing pregesass
with the five effective components. These programs were as follows, Uit Center,
YMCA Boomerang, Nonprofit Community Organization, Western School Peafocen
Learning Center, and the Muskogee Alternative Program. Programs repilessardas
locations, two located in North Carolina, one located in Georgia, one in Oklahoma, and the
meta-analysis was in an unknown Midwestern city. Of the five categuredectiveness,
one program contained four categories, two programs contained two categoriasand, t
programs contained two categories. The upcoming paragraphs will give ddseeiption of

each program, identify their effective categories, and address the#ssucc
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Overall, the general success found within alternative education prograecsectf
increased academics, behavior, and attendance. Unlike the special progcmselected
alternative education program used a counseling/mentoring piece and addresseatd s
achievement. Similar to the special programs, none of the alternative progiénessad the
fifth component adjust time of transition. This could explain why two of five program
expressed a regression of student achievement after a one-year follow up.

The first alternative education program is known as the Dubois Center and served a
large Black and Hispanic population in Wake Forest, NC. In response to growing numbers of
Long Term Suspended (LTS) students, the Wake County Public School Systesd toaat
additional alternative education programs for students in the county. Therproggans
once a student is LTS from his (or her) base school and ends the last officiasdhypaif
Sixteen students were accepted into this center during the 2005-2006 schoouylemtsSt
accepted must adhere to the rules, guidelines, and requirements of the A#esciabiol.

Once a student is admitted to the school he (or she) must complete no less than 2 academic
credits, volunteer for more than 90 hours, and receive multiple counseling and behavior
management courses. At the end of the fiscal school year, students’ compdelechia

courses and volunteered hours were transferred to their Base school.

The success of this center can be viewed in student achievement. All students who
completed the program received academic credit from their base school. Qyeatedents
completed 87.7 community service hours, were absent for five days, and completed 25
credits. Each student’'s academic status was followed a year afiteg é€xe Dubois Center.

Six students advanced to the next grade, six students dropped out of school, five students

remained in the same grade, two students were long term suspended, and one student
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transferred. Again, this supports the idea that these programs need to be extelodegd for
term success.

This alternative education program reached three of five program etieesis
characteristics; extra activities, mentoring/counseling, and studenvactaat. Students
were required to participate in the following extra activities; comtyarvices weekly,
attend educational workshops with members of the community, and participate in behavioral
modification programs. Students were required to participate in five hours of kognse
sessions per week. These sessions were either group or individual and alldwetd eexat
to work on solving inner issues. To increase student achievement, students used a-computer
based program known as NOVANET to receive academic credit for theicaorees.

Students were instructed to work on courses that proved to be most difficult. If students
continued to struggle in courses, they were assigned a tutor for additional supports.

The YMCA Boomerang alternative program served middle and high school students
from the Chapel Hill-Carrboro County School System in Durham, NC. This progranedssist
about 150 students during the 2006-2007 school year who were suspended from school for 3
to 10 days (YMCA, 2006). Based on the Resiliency Apprhabis program strived to
strengthen and encourage every student. It also provides students with goalstiaeforma
structure, and other factors to assist the individual to be the best that he (anshe) c
Similar to the Dubois Center, Boomerang provided community service opportunitibsifor
suspended students. Each student was required to complete a community servickyproject

the completion of the program.

! Resiliency Approach- nurturing suspended studamndsreinforcing their gifts and inner strengths (€M
2006)
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The success of the program can be linked to student achievement. A majority of the
students completed the program’s requirements and returned to their Base fsehsbb#
term suspensions were over (YMCA, 2006). Students were also able to complete hohdreds
community service hours during the school year. Also they were encouraged to continue
working with Boomerang staff throughout the year. It would be interesting thasee
recidivism rate for suspended students. This could allow for a better inteqoretathe
success of the program.

This alternative program reached three of five program effectisaesgacteristics;
extra activities, mentoring/counseling, and student achievement. All studenets w
encouraged to attend a monthly basketball reunion. This activity allowed students tpmeet
in a healthy environment and with peers and educators (YMCA, 2006). Similar to the Dubois
Center, the Boomerang Alternative Program provided a place where stadealse to
voice their problems, goals, and feelings to staff. Students were encowagatk tvith
each other in-group sessions to build necessary communicative skills. In ordgesse
student achievement, this program used additional time to complete homework and review
class work missed due to suspension.

The next alternative education program was located in a large Midwesternctity a
managed by nonprofit community organizations (Cox, 1999). Students enrolled in each
program attended the alternative school for one semester and then returned tseheir ba
school for the second semester. Students labeled at-risk were eligilblis famogram. At-
risk was defined as the following, involved with police, in-school suspensions, involved with
fights, absent for at least 20 days, and at least one year behind. Eightyttties¢ssivere

selected as a sample for this study.

32



Of the 83 students, the researcher randomly selected 41 students for the prayram a
the remaining 42 were in a control group (Cox, 1999). The researcher tested dstessif;
academics, and attendance of all students at the completion of the altgyragireen and at
a one-year follow-up. The researcher used the Rosenberg-Bachman Measlir&Este®m,
which contained six items to measure self-esteem. The experimeniplggored higher on
their self-esteem compared to the control group. At the one-year follow-sp,dtierences
were not present. Official school records were reviewed and the experigrengal
exhibited higher grades compared to the control group. After the one year folldve up, t
experimental group’s grades decreased and the control group’s gradasadcianally, the
attendance of the experimental group increased while students attendedi\a@tprogram
but decreased when they returned to their base school. Student attendance forahe contr
group remained constant.

This alternative program reached two of five effectiveness chasticter
mentoring/counseling and student achievement. All students were involvesuinar
individual counseling sessions in order to replace dysfunctional behavior with positive
actions (Cox, 1999). In an effort to increase student achievement, studenggweBritors
to complete work.

The next alternative education program is known as the Westside School Performance
Learning Center (PLC) and was located in Valdosta, GA. It originatedhigh achool for
African American students during racial segregation in the 50s (Capece, [2O0D4)late
80s, the PLC became the site for Lowndes County Schools short-term suspendedtstudents
catch up on schoolwork. A decade later, the center transformed into a pleoeyftarm

suspended students to work on their academics and behavior. This site holds 60-70 students
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during the day and 20 students at night. Between August 2002 and December 2003, almost
300 students attended this program. Similar to the Dubois Center, this program lasted for t
remaining school days of the suspended student.
PLC’s data was conducted by comparing prior entrance scores to exit@tores
students’ GPA, number of in-school suspensions, and number of out of school suspensions
(Capece, 2004). The data revealed that on average students grades did increase foom 68% t
80%. The average number of in-school suspensions also decreased from 1.35 to 0.16 per
person. Finally, on average the out of school detention decreased from a 0.73 to 0.33 per
person. During a focus group, students commented that the NovaNet program’s skelf pace
instruction helped improve their grades. One student stated, “You stay on that sotiject
you get it, and if you don’t get it, the teacher is right there to help you and hasdtert
you” (p.7).
This alternative education program reached two of five effectivenesactérastics;
mentoring/counseling and student achievement. Students participated in amygrmgram
that promoted student success by attaining their personal and educationdVigotdss
were required to work with students, teachers, parents, volunteers, and educekors. Ea
student had their own mentor to assist personal needs and in setting goals (Capgce, 2004
Similar to students from the Dubois Center, PLC implemented the NOVANE Taondior
their suspended students. Students used the online coursework to receive acadeémic credi
Finally, in 1994 the Oklahoma Juvenile Justice Act created a pilot altersahwel to
serve grades'812" long-term suspended students (Storm & Storm, 2005). Programs were
placed in neighborhoods with a high number of dropouts and high referrals to juvenile justice

systems. A total of 364 students were served on Monday through Fridays. A majority of
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students (87%) participated in the program for one year or less, 13% parti¢gpaleyears,
and 1 student was enrolled for 5 years. Students who were labeled at-risk ereeel rtef
this program. At-risk was defined as students who underachieved in academicgstaveeel
in grade for more than one year, had increased school absences, belongedlyonatfeam
income below poverty, or was determined by school staff to behave inappropriately.

Students in Muskogee Alternative Program improved in academics, attenalashce,
behavior. Program students outperformed similar students who were not enrolied in a
alternative education program (Storm & Storm, 2005). Dropout rates decreaseBfidimn
in 2000-2001 to 10.8% in 2001-2002. Graduation rates for seniors were at an all time high.
The researcher also noted that disciplinary referrals decreased fartstilae those students
who received counseling, 53% said that the sessions were helpful. Finally, 50% ofsstude
reported getting along with their teachers and peers.

This alternative education program reached four of five program effeetisen
characteristics; extra activities, mentoring/counseling, a planningded student
achievement. Students were also encouraged to complete and/or attendigities.athey
were responsible for completing course work, attending fine arts educatioraseand
extracurricular activities. For students attending the Muskogee Altegriatogram, students
were initially screened before beginning classes and required to takeloogisessions with
staff (Storm & Storm, 2005). Of the five alternative education programs, thithevasly
program that used a planning team. Teachers created individual graduation psandeiots.
These plans were shared amongst educators and ensured that every membeowar#led t
students’ individual goals (Storm & Storm, 2005). In an effort to increase student

achievement, teachers created an initial screening process to séevetsastudents were at
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once they began the program. Once student levels were identified, a tutor was o fo pla
assist students reach projected goals.

On average, each alternative education programs fulfilled the second highest oimbe
effective components. Each program contained a student achievement piece andiaghentor
counseling piece. None of the programs expressed an interest in adjustitg tiamsition.
Students sent to alternative education programs were only there to work until theticomple
of suspensions. None of the programs worked with students after suspensions. Overall
students who attended alternative programs improved their behavior, increas&Ptheir
and attendance.

According to the Community Conference at the University of North Carolina A&T, i
2004-2005, 97 percent of students who attended an alternative program returned to their Base
school the following year. Only about 31% of the students who did not attend an alternative
program, returned to their Base school. It appears that students who atteradiedtschools
during their suspensions have a significantly higher chance in returnimgt@ase school
in the following year. Unfortunately, little research has been done on the statispehded
students a year after they return to school. From the text, there wersstamces (The
Dubois Center and Meta-Analysis of 57 Schools) where a follow up study was done on
previously suspended students. In both cases, a majority of students repeatetbsgspens
dropped out of school, or reverting to old behaviors and/or academic patterns from pre-
alternative program. Future research needs to be done on the extent thatvateduatation

programs assist at-risk students in the end.
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Freshmen Academies

Five freshmen academies were reviewed for comparing programssueih the five
effective components. These programs were as follows; Thomas A. Edison IdsleH\lew
Tech HS, Gladston HS, Dudley HS, and Talent Development High School (TDHS).
Programs represented various locations; two located in Pennsylvania, twd lodsdteth
Carolina, and another in an unknown Midwestern city. Of the five categories of
effectiveness, one program contained four categories and four programeexbthaee. The
following overview provides a brief description of each program, addresses tlessund
identifies the relevant effective categories.

Overall, the general success found within freshmen academies was not ordsease
in academics and behavior, but students were being promoted to the next grddet&imi
special programs, counseling/mentoring was not a definite piece withinatieraies. In fact
none of the selected academies used any form of mentorship and/or counselirsf) to assi
students. Unlike both special programs and alternative education programsf fivee
freshmen academies implemented the adjustment of transition component.

The first freshmen academy, Thomas A. Edison High School, served a large Hispanic
low-income population in Philadelphia, PA (Smith, 2007). The principal noticed that students
were experiencing difficulty in transitioning from eighth to ninth gradedtfiten,
incoming ninth graders’ basic skills in English and Mathematics were well lpgtafigiency
levels. Dropout rates increased while graduation rates declined. A sepandtey academy
was created for the ninth grade students to guarantee additional support anduciomre st
Students were located in a separate wing of the high school and had their own entrance

ensuring that their interaction with upperclassmen was limited.
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The success found in Thomas A Edison High has been moderate. While this school has
met 18 of 25 state target goals, they did not reach Adequate Yearly Progressdéits
from this freshmen academy reached reading proficiency (Smith, 2007). Thdesc
students from key subgroups such as economically disadvantaged, students withedisabil
Hispanic students, and students who were Limited English Proficient. Graduté®hase
continued to climb in the past four years and dropout rates have decreased. Unfprtunate
math test scores remained low. The author does not offer data on student progress, thus
making it difficult to measure success. Overall, this program has improved tkeeankint
of its students.

This high school exhibits four of the five effectiveness categories, etivitias, a
planning team, improving student achievement, and adjusts time of transition period. This
program reached the extra activities component by maintaining communicétigravents
through frequent conferences and an orientation for all ninth grade students. Theaalath gr
faculty implemented the use of a planning team. This group separated into fosiatehm
each was responsible for intermingling and teaching their students (Smith, 2&€vgrBup
was assigned a team leader who was responsible for interactions with paseiginaliy
actions, and arranging group meetings. If one student was having a problemtingtjus
high school, every adult within the team was aware of it and worked together. ithalsea
encouraged teachers to share instructional strategies.

In an effort to improve student achievement, English and Math were double dosed.
Students take only 4 subjects per semester and classes are divided into 90-miksite bloc
Students were also required to take a freshmen seminar where they wersttalyghkills,

managing time, and dealing with challenges from peers. This prograkmasas as the
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twilight academy and was offered to anyone in need. Finally, this progitamded the time
of transition for those students who missed work or needed additional assistance

The next freshmen academy is known as the Hillside New Tech High School. In March
of 2006, Judge Howard Manning Jr. created a list of forty-four North Carolina Higblsc
that were deemed low performing and inadequate. On his list, Hillside Hegghated for
having state standardized test scores at or below 55 percent. Judge Manning demaanded t
Hillside High (and others like it) be removed from the district and close. Itteama to give
these beleaguered schools another opportunity before closure, he ruled thabogly the
replacement of current principals and the creation of “smaller schoolgh#dss institutions
could remain in operation. In the fall of 2007, the New Technical High School opened its
doors within Hillside High and was represented as a smaller school/freshrdemgcdhis
program served 100 students throughout the school year. A majority of Black stuol@nts f
the local community attended the program.

Overwhelmingly students from this academy successfully transitionedf@rade to
10" grade. Teachers noted that students developed analytical and critical thinking skill
sooner than their peers. They also agreed that students were prepared totadhenoext
grade. Hopefully patterns will continue as students advance within the high school.
Unfortunately, data was not revealed in describing the total number of studhents w
progressed. Since this school is located within another school, it would be interesting top
compare freshmen classes from Hillside to freshmen from New Tech ElgiolSIin
addition, to compare End of Course (EOC) and End of Grade (EOG) scores from both

freshmen classes.
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This program shows three of five effectiveness categories; a planamgstident
achievement, and adjust time of transition. Their planning team was defined atachgyr,
counselor, administrator, and staff member. This group met every Monday aftesnoon t
discuss student progress, plans for the academy, and ways to improve current prdoedures
addressing student achievement, students were taught through a projectoaseadm
that enabled them to think critically and analytically. This program algssi@d their time of
transition through implementing a Saturday Academy once a month for studenteewho ar
interested in reviewing EOC exams.

The third freshmen academy is known as Gladston High School and is located in a
midsized Midwestern city (Holland & Mazzolli, 2001). Gladston accepted 1/3 obtidle t
number of freshmen (approximately 330 students) from the entire school distraentst
attended the academy for half of a day and then returned to their traditional stiwol. T
program became known as the place “where everyone knows your name” (p.297).sTeacher
acknowledged that if a school created an environment where students knew thegreere
for, students would be more engaged and perform at a higher level.

Students who attended the academy and entered the credit recovery prog@radmpr
on their proficiency tests. In addition, 70% of the students passed their math ¢blotkexd
& Mazzoli, 2001). Teachers agreed that there was a noticeable positive déferestiedent
confidence toward coursework. Based on the success of this program, similamgrogna
implemented in neighboring schools.

This freshmen academy demonstrated three of the five effective casegorie
implementing extra activities, student achievement, and adjust time aofitranSeachers

implemented extra activities to assist students in transition. Studergsl Wisial college
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campus and attended etiquette classes. A program called credit yedassgned as an
academic “safety-net” for students in need, fulfilled the effectiveenategories for student
achievement and adjust time of transition (Holland & Mazzolli, 2001, p.301). In thé credi
recovery program students stayed after school 5 nights a week for 90-mssib&s¢0
review challenging lessons. Each student may work independently with a tutidiniarav
study group.

The fourth freshmen academy is known as Dudley High School located in Greensboro,
NC (Chmelynski, 2004). This school first opened for the 1999-2000 school year with 100
students enrolled. Originally, this program was created to assist idéstifidents who
needed the most help in adjusting behavior and academics. As time passed, this school
transformed from an alternative program to a freshmen academy to meetdbenalé
incoming ninth grade students.

The success found at Dudley High School reflects similar charactiispecevious
selected freshmen academies. Students from this academy exhilbiéed@acacademic
achievement and retention (Chmelynski, 2004). Students also had a decrease in behavior
problems. One teacher stated that one of the reasons of student success wéidue to t
limited ability to move around. No further information was given on student success dt
Dudley High School

The Dudley High School exhibits three of the five effective transitionastraxtra
activities, planning team, and student achievement. To address the extreesciaegory,
students received classes that discussed study skills and advice fonguiven freshmen
year. In regards to a planning team, teachers met regularly about thesprafgstidents,

identifying items that hinder students from excelling in the classroom, angslisg ways to
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improve behaviors and academics (Chmelynski, 2004). Teachers also received gr@lp speci
training at North Carolina A&T State University. Finally, this acagieencouraged student
achievement by implementing a double dose of core classes such as Englislirand Ma
Tutors from the university were also available for students to improve Kitsris reading

and math.

The final freshmen academy is known as the Talent Development High Schools
(TDHS) of Philadelphia, PA (What Works Clearinghouse [WWC], 2007). The TDHS model
included large schools that had recurring problems with discipline, poor attendance, low
student achievement, and high numbers of dropouts. The model transformed program schools
into smaller learning environments with freshmen academies, careésmtaeat programs
for upperclassmen, and after school programs for behaviorally challenged stiudent
program held all students to a high standard and provided required college preparatory
classes. The sample of this evaluation covers 11-year long schools in the pihidealeda.

The number of students was not reported.

Similar to the previous freshmen academies, the TDHS increased student aehtevem
for students at risk of dropping out. The success of the program was found in credits and
grade promotion. Students in the TDHS earned an average of 9.5 credits in comparison to
those students who were not in the program (8.6). Their chance of grade promotion was 8%
points higher than students who did not attend a TDHS (WWC, 2007).

Within the TDHS model, three of five effective transitional charactesistere found
and identified, extra activities, a planning team, and student achievement. &ssather
extra activities category, students were required to complete a oestsematorial that

introduced them to the demands of high school. In regards to a planning team, the freshmen
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academy was a small school taught by four to five teachers (WWC, 2007)rdinsnget on

a regular basic to discuss student achievement and best teaching prHcadesl

characteristic of program effectiveness used in this model was studeveschnt was

shown through their using increased time spent on core courses. According to tBe TDH
model, it offers a double dose of Math and English and extended from 80 to 90 minutes per
session.

On average, freshmen academies fulfilled the most number of effectiymnents
compared to other models. In comparison to the other models, the freshmen acadséney wa
only model to strongly use a planning team. Of the programs listed, 4 of 5 implemented a
planning team, compared to 1 of 5 alternative education programs, and 2 of 5 special
programs. Four of five of the freshmen academies listed also used ¢ixiteeado keep
their students engaged. Overall students who attended freshmen academy improwed in the
academics and made successful transitions ffbgrade to 18 grade. Grade retention
increased and thus dropout rates decreased.

Three of five freshmen academies adjusted the time of transition forttigenss.

None of the other models addressed this component. In most cases, students began their
transitions from eighth grade and extended to their ninth grade year.dmextases, at-risk
students’ time of transition lasted froffi §rade to 18 grade to ensure that they were
comfortable. Author Cox (1999) argues that a transition of short length will have iséelequ
positive effects for at-risk students and that these students need more thanesterse

alter behavior.
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Comparison of Programs

As indicated earlier, the researcher was interested in an analysessofdcess of
transition programs in light of effectiveness by components. Below in Table 6: Nomber
Components by Success, the researcher used the data to compare the number ohtsompone
selected to the programs’ reported successes. The success of the pragdefived as
students’ GPA and/or test scores increased, behavior improved, and grade promotion
increased. Of the five special programs, only two programs provided evidence of
improvement in academics and grade promotion. While Culbreth Middle School had the
highest number of components selected (4), it did not provide evidence of the degree of
improvement in academics, behavior, or grade promotions. However, special program
Maryland High Schools employed only one component but did provide evidence of an
improvement in grade promotion.

A different reaction was found in the alternative education programs. Accaoding
Table 6, Muskogee Alternative Program was the program with the highest number of
components selected (4) and reached all specific areas of success butpolyjidienited
data about those successes. Westside School of Performance had two selected components
and saw an increase in student academics and behavior. Similar, the Nonprofii@ymm
Organization had two selected components and saw an increase in self-estegata
promotion. Of the five programs, only two provided evidence of improvement in all three
specific areas of success.

Of all three models, freshmen academies fulfilled the most componentsaahdde
more specific areas of success than any other model but here again only twivef the

programs provided evidence of program success. Of the five programs, only two grogram
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provided evidence of improvement in academics and grade promotion. While Thomas A.
Edison HS had the highest number of components selected (4), evidence of the degree of
improvement in academics, behavior, or grade promotions was not provided. However, both
freshmen academies Gladstone HS and Talent Development HS employed thpeeerdam

but did provide evidence in academics and grade promotion.

Table 6.

Number of Components verses Success

Specific Areas of Success
Behavior
and/or Self-
# of Components Academics | Esteem Grades
Selected Name of Program Increase Improves Promotion
Special Program
4 Culbreth Middle School*
2 Cognato's Study* X X
2 Sunset School* X
1 Maryland High Schools X
Pulaski and Schlagle
1 Schools X
Alter native Education Program
Muskogee Alternative
4 Program X X X
3 The Dubois Center X X X
3 YMCA Boomerang*
Nonprofit Community
2 Organization X X
Westside School
2 Performance X X
Freshmen Academy
4 Thomas A. Edison HS* X X
3 Hillside New Tech HS* X
3 Gladstone HS X
3 Dudley HS* X X X
3 Talent Development HS X X

*

Limited Data Available
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CHAPTER V.

CONCLUSION

In summary, the level of effectiveness for the five components fluctuatesim
model. In order to have a successful transition program the use of all components may
may not be beneficial to increase academics, improve behavior, and increase grade
promotion. For special programs, there was no obvious relationship between the uses of
components verses the success of the program. However, in some calses&dive
education programs and freshmen academies the use of components created aitinkage w
program success.

The effectiveness of each component shared different power in each model. For
example, in the special program model extra activities and student achievesreeseen the
most. In alternative education programs mentoring/counseling as weldassachievement
appeared in each transitional program. And, within the freshmen academyatixitees, a
planning team, and student achievement were all key factors. Whereas Mé@tarivsgling
played a significant role in alternative education programs, this component wasserit
and did not exist in freshmen academies. In these cases, each component plésesha dif
but essential role within each model.

Future research should consider the following limitations of this study. Datatedlle
from each transition program was limited. Six of 15 transitional programgledIstatistical

data while the remaining programs generalized their success. Anothatiimis



that only two programs had a one-year follow-up evaluation. The one year-tgllow
research was beneficial to this study and would improve the general findifigatiiire
programs had this component.

It is important to continue research on transitional periods for upcoming ninth grade
students. According to the National High School Center (2007), schools that have a fully
operational transition program have an average dropout rate of 8% in comparisons to schools
that do not have a transition program averaged a dropout rate of 24%. In order to reduce and
control ninth grade dropout rates, educators need to be encouraged to incorporate a
transitional process for incoming freshmen. This process will not only promote
communication between teachers and students, but also will improve retentieasénc
student performance, and allow more students the opportunity to proceed on to higher

achievement.
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