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Abstract

Thepurposeofthisstudywastoclarifytheprocessofproficiencydevelopment
innursingteachersatspecialtechnicalschoolsandtherelationshipbetween
stressorsandtheproficiencyofnursingteachers・Subjectsofthisstudywere30

nursingteacherswithlessthanllyearsofteachinｇexperience・Averageteaching
experiencewas91±７．７years・Thestudydesignwasanexploratoryqualitative

studytodeterminefactors,anddatawascoUectedfrom30subjectsthroughatotal

of73interviewsandanalyzedcomparativelyandcontinuallyutilizingthegrounded
theorymethodWedividedsubjectsinto2groups，proficiencyandnon-proficiency
groups，ａｎｄvaluesmeasuredbystressorscale，usedtomeasurethestressfactors，

werecomparedinbothgroups・Asaresult，４categories，［confilsionduringthe
transitionfromnursetonursingteacherl［establishingnursingandeducational

phUosophy]，［trialanderrorinnursingeducatioｎｌａｎｄ［establishmentofnursing
educationaltheoryLwereextractedasprocessesofproficiencydevelopmentin
nursingteachers・Onlythosenursingteacherswithmorethan5yearsteaching
experienceachievedthelevelof［establishmentofnursingeducationaltheoryllt
wasrevealedthatnursingteachersinthenon-proficiencygroupstronglyfeeｌｔｈａｔ
"7eJatjo"s/LjpsMu)ee〃ｔｅａc/ze7s，,ａｎｄ“cZasseswerestressors，ａｎｄｔｈｏｓｅｉｎｔｈｅ

”

proficiencygroupstronglyfeelthａｔ‘`ｄｅａＪｍｇＩｕｊｔ/Zsmde"ts'，ａｎｄ‘`7esea7ch，，were
stressors．
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LIntroduction

Nursingteachersatspecialtechnicalschoolsare

requiredtopossessproficiencyasnursesand

teachersandtobeinvolvedwithstudents

educationaUybecauseoftheirroleincultivating

nursingstaffGiventhis,wewonderedhownurses

becomenursingteachersandhowtheybecome

proficientasteachers．

asAninductiveclarificationoftheabilitydesired

fOrnursingteachers')，Surveyofteacherswho

havehighfulfillmentandsatisfaction2),Researchon

jobsatisfactionandwhatnursingteachersdofOr

development3)，andResearchonnursingteacher

rolemodelperfOrmance4)-5)Researchregardingthe

proficiencyofnursesincludesastudyonthelevel

ofproficiencyderivedfromnursingpractice6)．

However,therehavebeennostudiesclarifyingthe

processofnursingteacherproficiencydevelopment，

withtheexceptionofastudyonnursingteacher

ThereexistanumberofstudiesfOcusingonthe

abilityandqualificationofnursingteachers，ｓｕｃｈ

lshikawaPrefecturalSchoolofNurSing，

DoctoralProgram，GraduateSchoolofMedicalScience，KanazawaUniversity
＊KanazawaUniversityGraduateSchoolofMedicalScience
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developmentafterteachertraining7),andasurvey

ofclassifyingthedevelopmentprocessofnursing

teachersintoanewly-hiredperiod，anearlymid-

levelperiod，alatermid-levelperiodanda

proficientperiod8)．

ResearchMethodandDatacollection

method：

（１）Structureoftheproficiencydevelopment

processinteachers:Thisstudyisanexploratory

qualitativestudytodeterminefactorsutilizingthe

groundedtheorymethod、Weconductedl-3

interviewsand2stressorsurveysperrespondent・

Duringtheinitialinterview，participantswere

asked：(a)howtheydealwithstudentsonadaily

basis;(b)theingenuityoftheirlessonsandpractice

methods；（c）theirfeelingsaboutproficiency；ａｎｄ

(｡）whichstressestheyfeltthestrongest､During

thesecondinterview，weaskedparticipantsif

therewerechangesintheirresponsestoquestions

(a)-(c)withintheprevious6monthstooneyear、

Duringthefinalinterview,weaskedparticipants：

(e)ｈｏｗｔheyfeltasnursingteachersand(Ｏｈｏｗ

ｔｈｅｙｆｅｌｔａｂｏｕｔｔｈｅｒｏｕｇｈｄａｔａｏｆproficiency

developmentprocessdrawnfromthelstand2nd

interviews．

(2)Stressorsurvey

Weusedthestressorscale6lThescaleconsists

ofthefOllowing9factorsand57items：dealing

withstudents（８items)；workingenvironment（８

items);qualityofteachers(８items);beingｂｕｓｙ(７

items)；handlingproblems（６items)；educational

methods(６items);relationshipsbetweenteachers

(５items)；research(５items)；andimprovementof

educationalability（４items).Answerswereglven

ona5-pointscalefromI7eaJ肌ｈｊＭｓｏｔｏＩｕﾉoLJZa

ZjketotU，withahigherpointvalueindicating

higherstress・Ｔｈｅｒｅliabilityoftheresultswas

high（α＝0.82-0.92)，andthevahditywas

confirmedtohavehighcorrelationwithrelated

scales(withmanifestanxietyscale(ＭＡＳ)ｒ＝0.54,

withburnoutscaler＝056).Thesewerechecked

afterthelstandthefinalinterviews．

Wedevelopedastressorscalelo)tomeasurethe

stressfactorsfOrnursingteachersatspecial

technicalschools9factorswereidentifiedas

stressorsthatnursingteachersencounter・These

stressorsarethoughttoberelatedtonursing

teacherproficiency,Ｔｈｉｓstudyofnursingteacher

proficiencyandstressorswasundertakento

contributetotheadjustmentofnewlyhired

nursingteachersandprovidesuggestionsfOr

careerimprovement．

ｍＰｕｒｐｏｓｅｏｆｔｈｅｓｔｕｄｙ

（１）Toclarifythestructureoftheprocessof

proficiencydevelopmentinnursingteachersat

specialtechnicalschools．

（２）Toclarifytherelationshipbetweenstressors

andtheproficiencyofnursingteachers．

Ⅲ、Ｓｔｕｄｙmethod

Respondentstothesurvey：３０，ursingteachers

employedatspecialtechnicalnursingschoolswho

havelessthanllyearsofteachingexperience

Semi-structuredinterviewｗａｓｃａｒｒｉｅｄｏｕｔｌ－３

ｔｉｍｅｓｆＯｒｅａｃｈteacherfOratotalof73interviews、

Sincetheaveragelengthofteachingexperience

fOrthenursingteacherswas9」±７．７yearsandthe

averagefbrfUll-timｅｔｅａｃｈｅｒｓｗａｓ６２±５．１yearsin

apreviousstudy3),weaskedfOrindividualswithlO

yearsorlessexperience．

Ｔｈｅａｇｅｏｆｔｈｅｒｅｓｐｏｎｄｅｎｔｓｔｏｔｈｅｓｕｒｖｅｙｗａｓ

ｂｅｔｗｅｅｎ２８－４９ｙｅａｒｓｏｌｄａｎｄallparticipantswere

female、２６respondentstooknursingteacher

trainingsessions,RespondentscamefromTokyo，

Osaka,Kyoto,ToyamaandlshikawaTheaverage

lengthofclinicalexperiencewaslL2±５．６years，

andtheaveragelengthofteachingexperiencewas

34±２９years・

Periodoftheinterviewsanddatacollection：

ApriL2004-April,2005

Ａｎａｌｙｓｉｓｍｅｔｈｏｄｓ

(1)Theresponsesobtainedduringtheinterviews

withrespondentstothesurveyweretransferredto

writtenfOrmthroughaword-fOr-wordtranscription，

ａｎｄｔｈｅｄａｔａｗａｓｕｓｅｄａｓｔｈｅｐｒｉｍａｒｙｃode、The

meaningoftheprimarycoderegardingproficiency

developmentprocesswasextracted，codedand

usedasthesecondarycode・Furthermore，
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subcategorieswereextractedthroughthecodingof

thecontinualcomparisonAsfOrthecharacteristics

ofeachsubcategory，ｗｅｓｅｔｔｉｍｅａｓａｈｏｒｉｚｏｎｔａｌ

ａｘｉｓａｎｄｅxtentofdevelopmentasaverticalaxisin

ordertofindthecategory,andcreatedstorylines

betweencategories．

（２）Ｉｎｏｒｄｅｒｔｏｏｂｔａｉｎｓｔｒessorscaledata，we

dividedrespondentstothesurveyintogroups（２

groupsdependingontheproficiencypatterns

obtainedfromtheresultsoftheanalysis)，and

testedthedifferenceofaveragevalues（weused

thestatisticalsoftware，SPSSVerl2・After

confirmingtheequalityofthepopulationvariance

ofthe2-stressorscalescoresofeachgroupbyeach

factor,weconductedt-statisticandWelch，st-test)．

These2groupswerealsoclassifiedbystressors

andselfevaluationexpressedintheinterviews．

processofproficiencydevelopmenｔ（Fig.1)．

Hereafter,categoriesareshownwith［］asfOUows

：［ConfUsionduringthetransitionfromnurseto

nursingteacherl［establishingnursingand

educationalphilosophyl[trialanderrorinnursing

educatioｎＬａｎｄ［establishmentofnursing

educationaltheorylEachcategorywasperceiｖｅｄ

ａｓｔｗｏｄｉｍｅｎsionalaccordingtothedegreesof

timeanddevelopment・Eachcategoryrevealedthe

presenceoftwochronologicallycoinciding

categories，inotherwords，atransitionperiod

Categoriesmayimprove;however,sometimesthey

maydecline，too・ThesefOurcategoriesconsisted

of2-3subcategoriesandthereweresome

correlationsbetweensubcategories．

(1)Categoryl［Confmsionduringthe

transitionfromnursetonursingteacher］

Whentheyweretransferredfromnursing

positionsatactualnursingsitestonursing

teachingpositionsatspecialtechnicalschools，

nursesweredisorientedaboutwhattodoatthe

educationalsitesalthouｇｈｔｈｅｙｗｅｒｅａwareof

theirrolesandresponsibilitiesasnursingteachers

Thisisthefirstemotionalprocessthatnurses

experienced，ａｎｄｉｔｗａｓｆＯｕｎｄｔｏｃｏｎｓｉｓｔｏｆｔｗｏ

ｓｕｂcategoriesmentionedbelow・Thesecondary

codesthatfOrmthebaseofthiscategoryarealso

describedundereachsubcategory．

Ⅳ､Etllicalconsiderations

Thisstudywasapprovedafterethicalscreening

bytheResearchEthicsCommittee，Graduate

SchoolofMedicalScience,KanazawaUniversity．

Ｖ・Reliabilityandvalidityassurance

WeconductedthefOllowinginordertoincrease

thereliabilityandvalidityofthisstudyThe

meaningsofthewordsandactionsofparticipants

wereclarifiedastheinterviewswerecarriedout・

Wepaidattentionnottodeviatefromdatawhile

relatingsubcategoriestooneanother，The

subcategorieswererequiredtobethemostlogically

relatedtothedataidentifiedfromtheirnamesand

namedsoastobereadilyidentifiable､Analysiswas

conductedunderthesupervisionofspecialistsin

qualitativeresearch,andtheresultsoftheanalysis

wereverifiedbyparticipantsatthesecondand

thirdinterviewstoincreaseeaseofidentifiability、

Inaddition,confOrmityofcategorynamesandthe

structureswasassuredbynursingteacherswho

hadmorethanlOyearsteachingexperience．

①SubcategorylIamoue71uMmed6eｃａｚＪｓｅＩ

ａｍａｕﾉａ７ｅｏ／ｔ/Ｄｅ７ｏ化ｓα"d7eSpo"sZMjtjeso／

"m7smgteache7s:IamoverwhelmedalthoughI

amawareoftheroleslamrequiredtofulfillasa

nursingteacher，Therearevariousfactsthat

motivatedthemtobeteachers,Theresponsibility

fOrstudentsisverysignificant，Theviewof

studentshaschangedinapositivedirection，

TeachingthebasicsisimportantfOreducation；

andYoucannotseetheresultofeducationso

quicklyltisnecessarytowait．

②Subcategory2Atfirst，itwasatotally

differentworld，ｄｉｓｏｒｉｅｎｔｉｎｇｌｗａｓｌｏｓｔｂｕｔＩｄｉｄ

ｍｙｂest：Atfirst,ｉｔｗasatotallydifferentworld，

Disorienting,Beinglost,Beingworried,Itriedmy

best；andTrialanderror．

Ⅵ、Ｒｅｓｕｌｔ

ＬＰｒｏｃｅｓｓｏｆｎｕｒｓｉｎｇｔｅａｃｈｅｒproficiency

development

Fourcategorieswereextractedfromsurvey

responsesobtainedfromrespondentｓａｓｔｈｅ
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■DIUJUDJUIULULIJUULfHJfZ
Extentofdevelopment/stability

【EstabIishmentofNursing
EducationaITheory】

lseeknu｢singeducationwhileobseMng
peopleandphenomenonfromanobjective
andholisticviewpoint．andholisticviewpoint．

Beingresoluteasnursingteacher，andas

nurse，１「esonateconfidenceinnursingcare
withstudents．

Beingresoluteasnursingteacher，ａｎｄａｓ

Ｚ
ＴｒｉａＩａｎｄｅｒｒｏｒｉｎｎｕ rsingedqcatiQnｎｕ

lworkonstudents

individuallytomotivate
themtolearn．

lworkonstudents

individuallytomotivate
themtolearn．

Educationalcontentand

methodsaretheresultof

triaIanderror．

ationalcontentand

odsaretheresultof

Inderror．

lunderstandwhatldonotknow

aboutstudentsandnursing
education．

lunderstandwhatldonotknow

ｅｑｕ

;i灘鶚

９
ｍ
｜
、

ｎ
勺
ｊ

ａ
ｖ
つ

lestablishmynursingand

educationalphilosophythroughthe
influenceofotherteachers．

ﾖtablishmynursingand

｣cationalphilosophythroughthe
uenceofotherteachers．

educationalphilosophythroughthe
influenceofotherteachers．

ｌＬｏｏｋｂａｃｋｏｎｍｙｅｘｐｅｒｉｅｎｃｅａｓａ
nurseandbecomeawareofthe

valueofnursing．

ｌＬｏｏｋｂａｃｋｏｎｍｙｅｘｐｅｒｉｅｎｃｅａｓａ
nurseandbecomeawareofthe

valueofnursing．

ookbackonmyexperienceasa
rseanｄｂｅｃｏｍｅａｗａｒｅｏｆｔｈｅ

ｕｅｏｆｎｕｒｓｉｎｇ．

【Confusionduringthe
transitionfromnurseto

nursingteacher】

ｇｔｈｅ

lamovelwhelmedbecauselam

awareoftherolesand

responsibiIitiesofnursingteachers． 〆mdicatesdirectionresponsibiIitiesofnursingteachers．

＜＞ indicatesassociationsAtfirstitwasatotallydifferentworld，
disorientinglwaslost,ｂｕｔｌｄｉｄｍｙ
ｂｅｓｔ

Atfirstitwasatotallydifferentworld，
disorientinglwaslost,ｂｕｔｌｄｉｄｍｙ
ｂｅｓｔ

Tｉｍｅ

FigurejNursingTeacherProficiencyDevelopmentProcess

ownnursingandeducationalphilosophiesby

takingnursingteachertrainingsessionsor

throughtheinnuencesofothernursingteachers

ThiscategoryconsistedofthefOllowingtwo

subcategories：

(2)Category21Establishingnursingand

educationalphilosophy］

After｛confUsionduringthetransitionfrom

nursetonursingteacher］atthepreviousstage

wasfOrmed，theythoughtbackontheirpast

experienceasnurses,Theytriedtoestablishtheir

－１１６－
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①SubcategorylLookingbackonmyexperience

asanurse,Ｉｂｅｃｏｍｅａｗａｒｅｏｆｔｈｅｖａｌｕｅｏｆｎｕｒｓｉｎ：

Beingawareofyearsofclinicalexperience，

ExperienceisasupportfOrme，Icouldnotlook

backonmyselfbecauselwasbusyattheclinical

sites，Iexaminemyownclinicalteaching

experience，Ｔｏｂｅｈｏｎｅｓｔ，１１ikeclinicalwork，

Patientsareimportantandendearing，Patient

responseismeaningfultomeathospitals；and

NursingcarefOrpatientsandtheattitudetoward

studenteducatioｎａｒｅｔｈｅｓａｍｅ．

②Subcategory2EStq6Jjsh〃1J'smgaM

ecmcatjo"αJpMosOp町ｔｈ７ｏｕｇｈｔ/Lej7Z/ZzLe"ｃｅＯ／

othe7teache7s：Askingmyselfwhateducationis,I

havemythoughts；however，itisdifficulttoput

themintowords，Organizingnursingcare，My

nursingphnosophyisexpandingevenafter

becomingateacher，Icorrelatetheclinical

experiencｅｗｉｔｈｔｈｅｏｒｙａｎｄｒｅａｓｏＬＩｍｏｖｅｄｏｎ

ｗｉththesupportfromotherteachers,Ｉｆｅｌｔｓtress

whenlwastoldsomethingbyotherteachers，Ｉ

comparemyselfwithotherteachers，Ifeellam

differentfromsupervisorsandolderteachers，I

discussandadjustwithotherteachers;andThe

personwholwasmodelingmyselfafterwasa

nursingteacher．

begreatiflcouldseeeachstudent，sreaction,I

havethingstocommunicatetostudents，ｂｕｔＩ

ｈａｖｅｎｏｔｄｏｎｅｉｔｙｅｔ,Iknowstudentshaveability；

andlcannotorganizewhatIwanttoteach

②Subcategory2E血catio"αJCC"te"ｔα"ｄ

met/ｊｏｃＺｓａ７ｅｔｈｅ７ｅｓＭＪｔｏ／ｔ７ｊａＪα"αe77o7：Iget

depressedandburnedout，ａｎｄｌｗｏｕｌｄｌｉｋｅｔｏ

ｅｓｃａｐｅｌｔｅａｃｈｗｈａｔｉｓcurrentlygoingoninthe

world，Itellaboutmyexperience，Ｉtrydifferent

educationalmethods,Iteachstudentsnotonlythe

contentsofthetextbookbutalsowhatiscloseto

theclinicalcontents；andlaminvolvedatthe

clinicalsitｅｓａｓａｎｕｒｓｅ．

③Subcategory3Iuﾉo7lbo〃smae"tMLaZujcmqZJy

tomotjuatetheｍｔｏＪｅａ７〃：Igotusedtospeaking,I

havechangedmyattitudeworkingwithstudents，

Icancommunicatetoeachstudentindividually,I

acceptstudents,Ｉｗａｓｔｒａｉｎｅｄｔｏｂｅａｔｅａｃｈｅｒｂｙ

students，Imoveonwithstudents，Itryto

motivatestudentstolearn;ａｎｄｌｃａ、beinvolved

withstudentsnaturally、

(4)Category4［Establishmentofnursing

educationaltheory］

Twosubcategories：“I7eso"ｑｔｅｃｏ几/iiae"ｃｅｚ凡

凡u7smgca7ezujthstuae"t８．，，“１secル几皿7smg

edⅡcatjo〃ｕﾉﾊﾙo6seMngpeOpZeα"ｄｐｈｅ"oｍｅ"o〃

かo、α'ｚｏｈ/ectjueα"αハoJ枕cujeZUpo伽,，,were

extractedfromthelongitudinalinterviewswith

respondentstothesurveyandshowedthe

establishmentofnursingeducationaltheoryof

theirownThiscategoryconnectedtoafeelingof

comfOrt,confidenceinnursingcareandeducation

andconsciouseducationalactions．

(3)Category3［Trialanderrorinnursing

education］

Afterbecominganursingteacher，ｈｅ/sheis

involvedwithstudentsinpracticaltrainingand

classesfromacomparativelyearlystage．

[EstablishingnursingandeducationalphUosophyL

theteacherengagesintrialanderrorinthe

practicalnursingeducationonadailybasisThis

consistsofthefbUowingthreesubcategories； ①SubcategorylI7eso"αｔｅｔｈｅｃｏ７Ｚ/iide7zcej〃

〃ｚｕ７ｓｍｇｃａ７ｅ肌tハｓｍａｅ〃ts：IfeelcomfOrtable，I

feelcomfOrtableandincontrol，Icanseemy

gradualdevelopmentwheｎｌｌｏｏｋｂａｃｋｏｎｍｙｓｅｌｆｌ

ｎａｒｒｏｗｄｏｗｎｔhecontentstocommunicateto

students，Ihaveconfidencetodonursingcare，I

canexpressmyfOursquarebeliefthroughmy

words,Iamusingmyexperienceofbecomingand

beinganursefOrteaching、IresonatewhatI

believetheessentialsofnursingcarewith

students，Icanconfirmmyteachingfrom

①SubcategoryllzLMe7staMIuhaMｄｏ〃ot

k7ZOUノa6OZLtStZLCZe"ｔＳα"。〃U7Sj7Zge血CatZO〃：I

understoodwhatlhadnotunderstoodfullybut

thoughtIknewaboutnursingcare,Irealizedthat

itisnecessarytounderstandstudentneeds,Iam

afraidofstudentreactions，Icanunderstandthe

students，reactions，Iunderstandthejoyof

underStanding,Iunderstandthatitisnecessaryto

seethestudents，reactionsduringclasses，Ｉｔｗｉｌｌ
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muchstudentsunderstandnursingcareconsidering

theconditionofthepatientandpredictionofneeds，

andthedirectionofsupport、Ihelpstudents

understandthedirectionofnursingcareby

showingthiｓｔｏｔｈｅｍ，Icanpromotestudent

development,Ipursuethespecialareasofnursing

careandeducation；andIkeeplearning．

students，reactions;ａｎｄｌａｍｗｎｌｉｎｇｔｏｇｏｔｈｒｏｕｇｈ

ｔｈｅｅｆｆＯrttoeducatestudents．

②Subcategory2IpⅢ78"ｅ〃IJ7smgecZzLcatio〃

uﾉＭｅｏ６ｓｅＭ７ｚｇｐｅＯｐＪｅａＭｐｈｅ"oｍｅ"αかｏｍｑ〃

oﾑﾉectiueα"αhoZjstZcuje叩omt:ImovefOrward

viewingmyselfobjectively,Iwilldevelopmyself

alongwithstudentdevelopment，ＩＣangoalong

flexiblywiththestudents,thoughtprocess，The

finalstandardfOrmyjudgmentiswhatlcannot

fOrgiveasaperson,IneverfOrgetthefeelingof

beinginvolvedwithhumanlives，Itisimportant

fOrnursestodeveloptheirfivesenses，Ishow

studentsnursingpractice，Ｉｔｒｙｔｏａｓｃｅｒｔａｉｎｈｏｗ

2．Patternsｏｆｐｒｏｆｌｃｉｅｎｃｙｄｅｖｅｌｏｐｍｅｎｔｉｎ

ｎｕｒｓｉｎｇｔｅａｃｈｅｒｓ

ｌＯｏｕｔｏｆ３０ｐａｒｔｉｃｉｐａｎtsverbalizedthefOurth

category；comfort，confidenceandactions20

participantsmentionedothers・Wecategorizedthe

TablelProficientandnon-proficientgroupnursingteacherself-evaluation

Proficientgroup（､=10）

○Firstofall，lhavenoconfidenceinteaching．
○ＩａＩｗａｙｓｆｅｅｌｍｙｌａｃｋｏｆａｂｉｌｉｔｙｉｎｔｅachingand
amworriedaboutwhatldidinclassesandfor

thestudents．

○Evenafterundergoingtraining，theactual
workplaceisverydifferent．

○Idon,thaveconfidenceinmyviewofnurSing．

Non-proficientgroup（n=20）

▼１，ｍworriedaboutwhetherlshouldcontinueasanursing
teacherinthisway．

▼|，mstillnotgoodenough．
▼lstiIlhaven，tmatured．
▼lhavetomotivatemyselftostudy，Ihavetoworkharder
becauseI，mnotconfidentaboutmystudentmanagement
skills．

▼Differenceswithstudentsandnotgettingaresponsefrom
studentsreallyhurts，ｓｏＩｔｒｙｎｏｔｔｏｇｅｔｂｕｒｎｔｏｕｔ，Ｂｕｔｉｔｉｓ
ｒｅａｌｌｙｅａｔｉｎｇｍｅｕｐ．

▼1ａｍｔｏｏｎｅｒｖｏｕｓｔｏｐａｙａｔｔｅｎｔｉｏｎｔｏｔｈethingsaroundme．
▼Icannotrelax，andthisbecomesstressful．
▼Ｉｔｔａｋｅｓｔｉｍｅｆｏｒｍｅｔｏｐｒｅｐａｒｅｆｏｒclasses，soIgetstressed
thinkingabouttomorroWsclassesornextweek，sclasses.

▼ｌｈａｖｅｎｏｔｉｍｅｆｏｒｍｙｓｅｌｆ，rmaIwayscomplaining，While
takingabath，duringdinnertime，ｌａｍｗｏｒｒｉｅｄａｂｏｕｔｔｈｅ
ｎｅｘｔｔｈｉｎｇｏnthelistlcannotenjoythinkingthatSaturday
iscomingandlcantakearest,insteadrmalwaysthinking
aboutthenexttask，Howlongwillthisgoon？

Subcategory

①“lhaveno
DP

confidence．

②“ltisstressful.，,

▼ＷｈｅｎｓｏｍｅｂｏｄｙｓａｙｓｗｈａｔｌａｍｄｏｉｎｇｉｓＯＫ，lfeelrelieved
▼ＩｆｅｅＩｒｅＩｉｅｖｅｄｗｈｅｎｉｔｉｓｐｕｔｉｎｔｏｗｏrds
▼Whatisenough，andwhatislacking？
▼１，mnotbalanced

▼lworkwithconfidence

▼IhavebecomecomfortablebeingatschooLlcansticktoit．
▼Aboveallelse，ｌｈａｖｅａｓｔｒｏｎｇｄｅｓｉｒｅｔｏｂｅａｎｕｒｓｅａｎdteach
nursingcare・Ifeelthatlamteachingmyco-Workers．

▼ｌｆｓｏｍｅｂｏｄｙｗｅｒｅｔｏａｓｋｍｅｗｈｅｔｈｅｒｌａmanurseora
nursingteacher，Iwouldsay，anurse．

③“lfeelrelievedwhen
Ireceivepositive
commentsaboutmy
work.，，

④“Imadethedecision
tobeeithera

nursingteacherora
抑

ｎｕｒｓｅ．

▼Continuingtoworkinthatway，rvegainedconfidence，ａｎｄ
ｗａｓａｂｌｅｔｏｆｏｃｕｓｍｏｒｅｏｎｔｈｅstudents

○Ifeellhavegainedconfidencegraduallyby
doingthisandthat．

○1wasinvolvedasaleaderineventsanｄｐｌａｎｎｉｎｇ
ｓｕｃｈａｓｏｐｅｎｃａｍｐｕｓａｎｄｃｏordinatingwith
medicaIcollegestudents，andvariousother
thingsregardingeducation、lhadagreat
experienceplanning，operatingandcoordinating
withotherdivisions．

○lhavenoworriesaboutmypracticalnursing
careabilities、lcangiveinjectionsaIthoughitis
scary･lonlyworryaboutnightshifts．

○Icanpickupnewskillsquickly．

○Apatientwithmaxillarysinuscancｅｒｎｅｖｅｒ
ｗａｎｔｅｄｍｅｔｏｇｉｖｅｔｈｅｂｅｄｂａｔhbutalways
wantedanothernurse，Ｔｈｅｒｅａｒｅｖariousroles、Ｉ

ｗａｓｇＩａｄｔｏｋｎｏｗｔｈａｔｔｈｅｐａｔｉｅｎｔｏｎｌｙａｓｋｅｄ
ｍｅａｎｄｎｏｔｏｔｈｅｒｓｔｏｇｉｖｅｏｒａlcare・Thepatient
chosemaThepatientsai｡，‘thankyou，three
daysbeforehebecameunconscious．

○BecauseIwasplanningtoopenamaternity
center，lhadalotofconfidence．

○lamdealingwithmaternitynursingａｎｄｏther
nursingareas，too・First，ｌｌｉｖｅａｓａｈｕｍａｎ、l
keeplearningfromliterarydocumentsand
clinicalsites、ｌｄｅｖｅｌｏｐｔｈｅｗｅａｌｔｈｏｆｍｙｓｐｉｒｉｔｉｎ
ａbalancedmanner，andaccumulateexperience
andknowledge．

⑤“lamgaining
pP

confidence．

▼Ｋｎｏｗｉｎｇｔｈａｔｌｗａｓａｃｔｕａｌｌｙａｂｌｅｔｏｈelpgivesmeagood
feeling，andthishasbecomeapositiveexperienceforme．

⑥“lhavepractical
nursingcareability
andpositive

DD

experIences

⑦“lwasan
ll

experiencednurse．

⑧“lsticktonursing
careanddevelopmy
skills.,，

－１１８－
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Table２ Stressorsrelatedtoproficientandnon-proficientgroupsmentionedininterviewsofnursingteachers

（､=30)（Responsesfrom20non-proficientteachers(▼)andlOproficientteachers(○）

ｆＯｒｍｅｒｇｒｏｕｐａｓｔｈｅ“ProficientGroup，，ａｎｄｔｈｅ

ｌａｔｔｅｒｇｒｏｕｐａｓｔｈｅ“Non-ProficientGroup．
，，

(2)Relationshipbetweenstressorsand

proficiencypatternsInentionedin

interviews(Table２）

Wecategorizedthestressorsthateachgroup，

proficientandnon-proficientgroups,feelthemost、

Theresultshowedthatthenon-proficientgroup

expressed“7eJatjo7Mjps6e伽ee〃teache7s，，ａｎｄ
，，

``cJasseslnorefrequently，andtheproficient

groupexpressed``ａｅｑＪｍｇｕ)jtハｓｍａｅ"ts，，more．

(1)DiffbrenceinselfLevaluationbyproficiency

patterns

Asismentionedabove，itwasrevealedthat

therewerefOurcategoriesintheprocessof

proficiencydevelopmentinnursingteachers・

However，somefindingsregardingselfevaluation

outsidetheproficiencyproceｓｓｗｅｒｅｆＯｕｎｄｉｎ

ｓｏｍｅｏｆｔｈeinterviewresponsesWecategorized

thesefindingsinto8categories(Table１，①-⑧)．

ThedatatrendsfOrtheproflcientandnon‐

proficientgroupsrevealedthatthenon-proficient

groupexpressed①－④more,andproficientgroup

expressed⑤-③more．

(3)Relationshipbetweenproficiencypatterns

andstressorscale(Table３）

Thedifferenceintheaveragenumberof

stressorswasexaminedfOrproficiencyandnon‐

proficiencygroupsAverageyearsofexperienceof

nursingteachersweｒｅ２６ｙｅａｒｓｉｎｔｈｅｎｏｎ‐

－１１９－

①Dealingwithstudents
(１０people）

▼lnstructingstudents
▼Beingrequiredtosaylittlethingsｔｈａｔｓｈｏｕｌｄｎｏｔｈａｖｅｔｏｂｅｓａｉｄｃａｕｓｅsstress．
▼ｌａｍｇｕｉｌｔｙｏｆｅｘｐｅｃｔｉｎｇｔｈａｔｓｏｍｅｔｈingswiⅡchangeright
○Dealingwithstudentsdaily
○Teachingpeopleisstressful

awayevenwhentheydon,ｔ，

oWherelfeelstressisinmanagingstudents・Thoughthisisnursing,counselingisrequired,andlwonderifone
teachercanhandlestudentswithproblems、ｌｈａｖｅｄｏｕｂｔｓａｎｄｗｏｎｄｅｒｉｆｌａｍｄｏｉｎｇtherightthingforthe
students．

▼Thereareafewstudentswholjustdo､，tclickwith・Ｗｈｅｎｌｔｈｉｎｋｏｆｈｏｗｌｈａｖｅｉnappropriatefeelings,lfeel
stress．

○Iwonderifit'ｓａｐｐｒｏｐｒｉａｔｅｆｏｒｍｅｔｏｓａｙｔｈａｔｌ８－ｏrl9-year-oldstudentsarenotfittobecomenurses・Ｔｈｉｓ
ｉｓａｈｕｇｅｓｏｕｒｃｅｏｆｓｔｒｅｓｓｆｏｒｍｅ．’t，ｓｅａｓｙｔｏｔｅⅡpeopletoquit，butIwishlcouIdgivepeoplebetteradvice
forhowtochooseagoodlife．

○Becausesomestudentshave

ofthinkingsometimesdoesn
problematicsometimes，ａｎｄ

theirownwaysofthinking，ｔｈｅｙｔｅｎｄｔ
，tgetcommunicatedeffectivelytothe
l，ｍｎｏｔｓｕｒｅｗｈａｔｔｏｄｏａｂｏｕｔｔｈａｔ．

ｏｓａｙｔｈｉｎｇｓｏｕｔｏｆｅｍｏｔｉｏｎ，andmyway
studentsolthinkthｅｗａｙＩｓａｙｔｈｉｎｇｓｉｓ

○WhatIfeelisthemostimportantthingisthatwhenlwonderhowknowledgeimpactsstudentsandwhatthey
dowiththosefeelingsandhowthisstudentfeelsjustnow,andwhatthisstudentisthinking,ａｎｄtheresponse
isnotwhatlexpected，Iexemplifywhatlthinkandfeelwhenlteach，andthestudentsthink，‘`oh‘ｓｏit，slike
that,，，ａｎｄｓｏｌｏｆｔｅｎｗｏｎｄｅｒｅｘａｃｔｌｙｈｏｗｌｓｈouldspeak、lhaveopinions，ｂｕｔＩ，ｍｎｏｔｓｕｒｅｗｈａｔｔｏｄｏ，every
dayseemslikeit,sabouttechnicalskiⅡ、Butlguessthat，snotsostressful．

②Relationshipsbetween
teachers

(９people）

▼Coworkerrelationscausestress

▼Coworkerrelationscausestress，ａｎｄｔｈｅｒｅｉｓｎｏｏｎｅＩｃａｎｔｕｒｎｔｏ．
▼l，mnotgettingalongweIlwithmycoworkers
oLastyear,whenIthoughtanideawasgoodlcouldimplementitrightaway,ｂｕｔｔｈｉｓｙｅａｒｌｃａｎ，t・
▼Workplaceregulations、Ｗｏｒｋｉｎｔｈｅｈｏｓｐｉｔａｌｉｎａｄｄｉｔｉｏｎｔｏｔeaching．
▼ltturnsoutthatthingslthoughtlwascommunicatingwellwerenotbeingunderstood．
▼Myfundamentalattitudetowardeducationisdifferent，butitfeelslikelhavetoconform．
○lnthehospitalwetalkedaboutpatients、Nursesformedgroupsandbattledproblemstogether、Isupposea
teachershouldbeconcernｅｄｗｉｔｈｈｅｒｏｗnbusinessonly，notformgroups,ａｎｄhaveindependentresponsibility，
though．

○Ｉｋｎｏｗｔｈａｔｌｈａｖｅｔｏｇｉｖｅｉｔａｔｒｙ,butIfeell，ｍｎｏｔｐｕｔｔｉｎｇｍｙａⅡintoit．

③Class
(６people）

▼Thereisn，tanadequatestructureandIdon，tknowwheretobeginteaching，solfeelpressured．
▼Myownwayofthinkinglacksbalanceandisshort-sightedandterrible、lｗｏｎｄｅｒｉｆｌｗｉｌｌｂｅａｂｌｅｔｏｍａｔｕｒｅ lｎ

ａｂａｌａｎｃｅｄｗａｙａｓａｈｕｍａｎｂｅｉｎｇｗｉｔｈｓincerityandhonestytowardsotherpeople，and，ｏｆcourse，things
learnedasahumanbeing,thingslamcontinuingtolearnattheworkplace，ａｎｄｗａｒｍｔｈｏｆｔｈｅｈｅａｒｔ，andlink
togetherexperienceandknowledge…

▼Ｎｏｔｋｎｏｗｉｎｇｗｈａｔｔｏｔｅａｃｈａｎｄｈｏｗｔｏｔeachinclass

▼Notbeingabletoexplainsomenursingfundamentalsduetomyweaknessinnursingresearchand
interpersonalreIationships．

▼ＲｉｇｈｔｎｏｗＩｇｕｅｓｓｉｔ
lguess．

stheclassbeginninginthesecondsemester・Takingonsomethingnewiscausingstress，

○Aboutmyexperienceandmyfeelings，ｉｆｌｗｅｒｅｔｏｐｕｔｔｈｅｍｉｎｄｉｆｆｅｒｅｎｔｗｏｒｄｓｍａｙｂｅｗｈａｔｌｗａｎｔｔｏ
ｃｏｍｍｕ､icateaboutwhatlhavedonewouldbeunderstood，butconcerningtopicsdealingwiththeoryandthe
viewofnursing，Ｉｄｏｎ，thaveconfidencethatmycommunicationstyleissufficient．

④Continuingasanursing
teacher

(２people）

▼ｌｈａｖｅｔｏｄｏｉｔ，ｂｕｔｌｆｅｅｌｌｉｋｅｌａｍｈｕｒｔｉｎｇｔｈｅstudents…lworrywhetherit,ｓｇｏｏｄｆｏｒｍｅｔｏｃｏｎｔｉｎｕｅｂｅｉｎｇ
ａｎｕｒｓingteacherinthisway．

▼Ihavereachedmystresspeak，ｌｆｅｅｌｌｉｋｅｌｗｉⅡbeoverwhelmedbystress．

⑤lhavenoleeway
(２people）

▼Ｗｈｅｎｍａｎｙｔａｓｋｓａｌｌｓｅｅｍｔｏｇｅｔｄｕｍｐｅｄｏｎｍｅａｌｌａｔｏｎｃｅ，nothavingleewayisstressfuI．
▼Ｉｈａｖｅｎｏｔｉｍｅｔｏｐｒｅｐａｒｅｆｏｒｃｌａｓｓ．

⑥１ mnotverystressed
(１people）

▼IpersonallyfeIttherewasnothingthatcausedaⅡthatmuchstressforme．
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Table３Relationbetweenproficientandnon-proficientnursingteachersandstressorscale (unpairedt-testM±ＳＤ）

】「

*ｐ＜０．０５

matchedwiththegenerallearningprocess1o).The

transitionprocessfrom‘`Ｉｄｏ〃otm"de7stq7Tdjt.'，

ｔｏ“Ｉａｏｚｍｄｅ７ｓｔα"αｉｔ.，,ａｎｄ“ＩＣα〃ｄｏｊｔ，，ｉｓ

ｅｓｓｅｎｔｉａｌｉｎｔｅｒｍｓｏｆｔｈｅｒｏｌｅｏｆｔeacherslnother

words,itindicatesthatnursingteachersrequired

selfstudy．

proficiencygroupand52yearsintheproficiency

group，anditshowedasignificantdifference

betweennon-proficientandproficientgroups・

Therewasasignificantdifferenceｉｎ“Resea7ch'，

amongninestressorfactors（p＜0.05)，andthe

proficientgroupfeltmorestressorsthanthenon‐

proficientgroup．“ＤｅａＪｍｇｕﾉｉｔｈｓ〃cle"t８，，factor

alsoshowedatendencyfOrtheproficientgroupto

feelstressorstoagreaterdegreethanthenon‐

proficientgroup(0.05＜ｐ＜0.1)．

(2)ProficiencydevelopmentprocessincIudes

factorsoftimeandselfLevaluation

Theproficiencydevelopmentprocessincluded

factorsoftimeandselfLevaluation,First,[Confusion

duringthetransitionfromnursetonursing

teacher]wasseenatthebeginningafterbecoming

anursingteacher．［Establishingnursingand

educationalphilosophy］wasaprocessconducted

throughtrackingpastexperienceandincomparison

withotherco-workers.[Trialanderrorinnursing

education］ｉsthecurrentsituationForexample，

therewerefactorssuchas,“１９０ｔ〃ｓｅａｔｏ８ｐｅａｈｍｇ

６ｙｃｈｅｃｋｍgstude"ts'７eactjo"saJZtt此bit,'，“ＩＣα〃

commu"Zcqtetoeacハｓｍｄｅ"tj"mZcZILaJJy,，，“ItEy

tomotjuatestuaen,ｔｓｔｏ比α7"，，ａｎｄ“ＩＣα〃ｂｅ

伽oJueduﾉit/zstzLde"2ｓ〃α〃αJか,，，insubcategory

３ofcategory3,“Ｉｕ)o71Bo〃stzLde"tsjMjuj血aZZ)ノ

ｔｏｍｏｔｊｕａｔｅｔｈｅｍｔｏＺｅａ７〃，'，andtheteachers，

actionschangedwithinasubcategoｒｙｉｎｔｈｉｓ

Ｉｎａｎｎｅｒ．

Ⅶ、Discussion

１．Factorsseenintheproficiencydevelopment

processinnursingteachers

Fourcategories,[ConfUsionduringthetransition

fromnursetonursingteacherl，［establishing

nursingandeducationalphilosophyL［trialand

errorinnursingeducation],ａｎｄ[establishmentof

nursingeducationaltheorylwererevealedasthe

processofproficiencydevelopmentContentof

[establishmentofnursingeducationaltheory］

amongfOurcategoriesisqualitativelydeeperthan

thatofothercategories；therefOre,itwasthought

toindicatethelevelatwhichteachershave

becomeproficient・Nursingteachersinthisstudy

wereseparatedintoa"p7o/iicZe"tg7o叩,',teachers

whowereinthecategoryof［establishmentof

nursingeducationaltheory],ａｎｄａ“"o〃p7o/iicje7zt

g7oUp",teacherswhoweredevelopingtobeinthe

category．

Goingthroughthisprocess，［Establishmentof

nursingeducationaltheory］whichwasunique

amongnursingteachers,wasseenTheseteachers
６６

７eso"αteaco7Z/iide"CCZ〃mL7sj7zgca7eu)jth

stzLcZe〃t８，，，“soIzg/ztmJ7smgeducatjo〃ｕﾉﾉZjJe

o6seM7TgpeOp化α"ａｐｈｅｎｏｍｅ"αかo、α〃

oﾑﾉectjueandhoZistZcujeu/po伽,,,ａｎｄsupported

studentindependence・Nursingteachersbecame

proficienｔｏｖｅｒｔｉｍｅ・Wecategorizedteacherswho

(1)TheprofMencydevelopmentprocess

includeslearningprocessfactors

lntheproficiencydevelopmentprocessin

nursingteachers,“Ｉｄｏ〃otzJ"de7stα"ｄＺｔ.”transits

to“IzJ"CZe7stα"ｄｕﾉﾉＬａｔＩａｊｄ〃ｏｔｕ"αe7stα"d,.，，“I

doIL"de7stα"ｄｊｔ.，，ａｎｄ“ＩＣα〃ｄｏit.，，Ｔｈｉｓprocess

－１２０－
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couldfitintothecategory，［Establishmentof

nursingeducationaltheory]，ｉｎｔｏ“p7O/iicje"t

g7o叩，，ａｎｄｔｈｏｓｅｗｈｏａｒｅｄｅｖｅｌｏｐｉｎｇｔｏｉｔｉｎｔｏ
“

〃oルp7O/iicje7ztg7o叩.，,Theteachersinthe

fOrmergroupshowedconfidenceinthemselvesfOr

[selfevaluation]；however,ｔｈｅｌａｔｔｅｒｓｈｏｗｅｄｔｈｅ

ｌａｃｋｏｆconfidence，Itisrevealedthatthe

proficiencydevelopmentprocessisrelatedtoself

evaluation．

butrathercontinuesgrowingIndividualswho

reachedthelevelof［establishmentofnursing

educationaltheory］clearlystated，“ＩｕﾉZ〃んeep

Zea7"、ｇ''ａｎｄ‘`Ｉｕルノノルeepseehmg.，'TherefOre,it

canbethoughtthattheyaremakinganeffOrtto

developmore．

２．Contentofproficiency

TheresultofthisstudyrevealedthefOllowing

pointsofawarenessandactionsasthecontentof

[establishmentofnursingeducationaltheory]：“Ｉ

ａｍｃｏｍ/b7tq肱Iujththes伽atjo",，,“IcommzJ"zcate

co"/ikZe"ｃｅａＭＭｊｅ／ｊ〃Ｍ７ｓｍｇｃａ７ｅα"d

eaucatZo皿,”“I7eso"αｔｅｔｈｅｅｓｓｅｍａＪｓｏ/〃Ⅱ7sing

ca7euﾉjthstUae〃t8.,'，“’んｅｅｐｍｙｊ〃uoZueme〃ｔｕﾉｉｔハ

smae"ｔｓ／Zejcj肱ｊ〃ｏＭｅ７ｔｏノｅｔｔｈｅｍ化α7〃

uoJu"ta7jJy,,，“ItZ)ﾉtop7eaZctpatZe"ｔｃｏ"αjtjo"８，

""αe7sta71dtheaj7ectio〃C/SUppo7tα"dasce7taj〃

houノ〃LuchstzLde〃ＺＳｌＬ"αe7stα"CZ，α"α、α虎ｅ

ｓ加己e"ｔｓ７ｅａＪＺｇｅｔﾉZeesse"ｃｅｏ／〃皿7ｓｍｇｃａ７ｅ.,，，``I

pu7szLeSpecjaZa7easo／〃ｗｓｍｇｃａ７ｅα"α

ｅｄ"catjo川，,ａｎｄ“IkeepZea7"、9.,'Aseducators，

thesenursingteacherswereallmatureand

showedrecognitionofconsciousandactive

educationalpractice・However，itisdifficultto

defineastaticlevelofproficiency・Ｓｏｍemay

achievealevelandstop,butothersmaycontinue

toimprove,potentiallywithoutlimit､Accordingto

thefindingsinthestudy,itisappropriatetodefine

theproficiencyofnursingteachersas“ＺｏｅｓｔａＭｓｈ

"ｍ７ｓｍｇｅ伽cqtZo"αノtheo7リノα"ｄｔｏ/zauemotjuatjo〃

ｍｄｅａＺｍｇｕ）jthstzJde〃ｔｓα"a7esea7cハノハCu)eue7，

thjsmotZUatjo〃ｕﾉoⅢJdsomet伽es6eqst7esso７．
，９

Tocontinuetheobservationofnursingteachers

maycontributetothedevelopmentofthestudyof

nursingteacherproficiencyandtheestablishment

ofthedefinitionofproficiencythatisparticularto

nursingteachers．

Erikson11）claimedthatdevelopmentaltasks

occurredinaseriesofstages・However，

developmentexhibitedinthisstudywasnot

simplylinearandstagedprogressbetween

categoriesVariationwasseenamongnursing

teachers：sometimespassingthroughindividual

categoriesoneatatime,sometimesexperiencing

severalcategorieｓａｔｔｈｅｓａｍｅｔｉｍｅａｎｄｓｏｍｅｔｉｍｅｓ

ｒｅｔｕrningtocategoriesthattheyhadalready

passedthroughlnaddition，ｔｈｅｙsometimes

proceedinacyclebetweensubcategorieswithina

category､Becauseproficiencydevelopsthrougha

complicatedprocess,ｉｔｉｓｔｈｏｕｇｈｔｔｏｔａｋｅｔimeto

passthrougheachcategory．

Thenumberofyearsofteachingexperience

betweenproficientandnon-proficientgroupswas

26and５．２years・Thissuggestedthatatleastfive

yearswererequiredfOrthetransitionfromnurse

tonursingteacher，anditseemssignificantly

differentfromthestudyresultbyBenner'2）who

concludedthat8yearswasrequiredtobecome

proficient．

(3)Theproficiencydevelopmentprocess

includesdevelopmentalfactors

Harryl3）indicatedthattherewasaseriesof

stepsinthematurationprocess・Thetransitionof

thetargetofinterestfromtheteachersthemselves

tostudents，inotherwords，thetransitionto

unselfishnessandadeepintereｓｔｉｎｏｔｈｅｒｓｉｓ

ｔｈｏｕｇｈｔｔｏｂｅａｈｉｇｈｓｔageinthematuration

processrequiredfOrteachers．

3．Characteristicsoftheproficiencｙ

ｄｅｖｅｌｏｐｍｅｎｔｐｒｏｃｅｓｓ

(1)Comparisonwitllotherflelds

Theprocessofbecomingproficientfbundinthis

studyhasnotbeenreportedonfOrother

educationalpersonnel；therefOre，itisdifficultto

compare・However,ｗｅwilldiscussthecharacteristics

Harryalsoobservedthatamaturepersonwho

hasreachedaglvenleveldoｅｓｎｏｔｒｅｍａｉｎｔｈｅｒｅ
●
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learningbylookingbackovertheirexperiencesin

the[establishingnursingandeducationalphilosophy］

and②intheprocessofproblemsolvingin[trial

anderrorinnursingeducation]；therefOreitis

thoughtthatsuchnursingteachersusedproficient

actionpatterns・Benner12)indicatedthatnursesat

theexpertlevelmanage9differentpracticalareas．

ofnursingteachersbasedontheresultsofthis

study・Thefirstisanoccupationalcharacteristicof

nursingteachers・Inmostcases,uponemployment

asteachersateducationalsites，theyfind

themselvesinasituationinwhichtheyare

beginners，unabletofunctionwell-despitethe

factthattheyhadbeenclinicallyexperienced，

sknlednurses・Suchagapincreasedthedegreeof

co､ｆｕｓｉｏｎａｎｄｉｔｗａｓｓｈｏｗｎｉｎＣａｔｅｇｏｒｙｌ，

[Confusionduringthetransitionfromnurseto

nursingteacherlThesecondisacharacteristicof

nursingScience・Nursingscienceisapracticaland

humansciencethatcrossesｏｖｅｒvariousfields

includingpedagogy，psychology，sociologyand

medicalscience・Itinvolvespeopleand,therefOre，

theabilityandthejobcontentarecomplicatedand

incorporatevariousfields・Category2,[establishing

nursingandeducationalphilosophylrevealedthe

situationofnursingteacherswhoaretryingto

redefinetheirindividualfOundation:whatisittobe

human?；whatisnursingcare?；andwhatis

nursingeducation？Thethirdisthedifficultyof

teachingnursingThepurposeofnursing

educationistonurturenursingcarespecialistsJn

otherwords,itrequiresprovidingstudentswitha

highqualityofclinicalabilityfOrnursingcare,and

itsteachingcontentsarenotsiｍｐｌｅａｔａｌＬＩｔｉｓｈａｒｄ

ｔｏｓａｙｔｈａｔｎｕｒｓingeducationhasbeenexamined

sufficientlyandthattheeducationaltheorieshave

beendevelopedbasedonevidence・Thestateof

individualnursingteacherswhｏｈｉｔａｗａｌｌｉｎｔｈｅ

ｄｅｖｅｌｏｐｍｅｎｔｏｆｅｄｕcationalcontentsandmethods，

ａｎｄｔｒｙｈａｒｄｔｏｓｏｌｖｅｔｈｅｐｒｏｂｌｅｍｂｙｕsingtheir

individualingenuityandeffOrtswasdescribedin

Category３，[Trialanderrorinnursingeducationl

Ａｍｏｎｇｔｈｅ９ａｒｅａｓ，２areas，“cZjscussmgthe

ua7jozJscZ〃ｃａｌ，ノogjcaZα"dp7actZcaノｕﾉｑｙｓｏ／

t/zj"ﾉﾔ、9,,ａｎｄ“ejcce此"ｔル"Cuﾉｰhouノｏ／ｃＺ〃cαノ

ルaCZe7s/Zip，ｔｅａc/Ｌｍｇα"dadujsj7zgot/Le7s，，ｗｅｒｅ

ｓｉｍｉｌａｒｔｏｔｈｅｓｅｖｅｒａｌｏｆｔｈｅｃontentsincludedin

[establishmentofnursingeducationaltheory]；

namely,“ＩｃａｎｇｏｑＺｏ昭／ZejcZ6J)ﾉⅨ）肋smde"Zs，

thoughtp7ocess，，ａｎｄ‘`１ｔソリノｔｏｐ７ｅａｊｃｔｐａｔｊｅ"t

co"djtjo"８，〃"CZe7stα"ｄｔ/Ledi7ectjo〃Ｃ／ＳZJppo7t

andasce7taj〃んCuノmlJchstlJae〃ｔｓｚｊ"de7stα"α，

ａｎｄ、αﾉＩＢｅｓ虹αe"ts7eaJjzet/Ｌｅｅｓｓｅｎｃｅｏ/〃"7smg

ca7e.，，Thisshowedthatnursingteacherswhohad

beennurseswereapplyingwhattheyhad

experiencedandlearnedalthoughthecontentand

methodofthejobwerenewfOrthem・TherefOre,it

wasthoughtthattheywereutUizingtheaction

patternsandpracticalareasofexpertnursesln

thismeaning，theyareutilizingnotonlythe

experienceofteachingbutalsotheirexperienceof

nursinginordertotransittothe[estabUshmentof

nursingeducationaltheorylItisthoughtthat

clinicalknowledge，experienceandtheviewof

peopleaffectteachingattitudetowardindividual

students、Inaddition，Bennerdescribesnurse

proficiencｙｉｎ５ｓｔａｇｅｓｏｆｐｒａｃｔｉｃｅｓｋnllearning；

however,thisdiffersfromtheprocessrevealedin

thisstudy,aprocessinwhichnursestransitioned

intonursingteachersbyrestructuringtheir

professionalactionpatternsandexperienceinto

nursingteacherpractices．

(2)Comparisonwithclinicalnurses

Benner6）dividedtheproficiencyofnursesinto

fivesteps：novice，advancedbeginner，competent，

proficientandexpert，Accordingtoherstudy，

expertnursesexhibittwopatternsofaction：①

theyidentifyaproblemandsolveit,②theylearn

effectivelyfromexperience・Thisstudyshowed

thatnurseswhobecamenursingteachershad

alreadyexhibited①ａｎｄ②befOretheyreached

thelevelofexpert.①wasfOundintheprocessof

4．Nursingteacherproficiencydevelopment

processandstressors

Weusedtwomethods,interviewsandstressor

scalesurveys，tocollectnursingteacherstressor

data，dividedthedataintoproficientandnon‐

proficientgroupsandcomparedthe、､Thestrong

stressorsobtainedduringinterviewswere
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Sﾉﾘ｡)Ｗｇｑ７ｄｍｇｔ/DeProβCie"GyO/M7smgT1eqcherq"dStresso7-T1cz壇etmgML7smgT1eqchersqtSpecjqJT1ec/､"jcqJSc/ZooJs-

"7eﾉatZo"s/Ｌｊｐｓ６ｅ川ee〃ｔｅａc/Ze7s”ａｎｄ“classes,,in

thenon-proficientgroup，ａｎｄ‘`cZeaZmg肌tハ

s〃｡e"t８，，intheproficientgroup・Bystressorscale
d6

survey，resea7c/z，，ａｎｄ“ｄｅａＪｍｇｕﾉｉｔ/Lstude〃ts'，

wererevealedasstrongerintheproficientgroup

thaninthenon-proficientgroup，Thisindicated

thatthenon-proficientgroupwasgreatlyaffected

byotherfactors，ｓｕｃｈａｓｔｈｅｅｘｉｓｔｅｎｃｅｏｆｃｏ‐

workersbeingstressfUl,andalackofconfidencein

teachingduetoindividuallackofpersonalself

confidence､Ｏｎｔｈｅｏｔｈｅｒｈａｎｄ,fOrteachersinthe

proficientgroupwhohaveestablishedtheirown

nursingeducationaltheory，itisthoughtthat

stressorsweretheresultofconfrontingstudents

ratherthanthemselvesandthecreationand

pursuitofnursingcareandeducation・Asnursing

teachersbecomingmoreproficient,thesourceof

theirstresschanged．

proficiencydevelopmentprocessparallelsthe

stabilizationofselfevaluation,itsuggeststhatitis

unnecessarytoworryaboutnaturalfluctuationin

selfevaluationduringtheperiodfOllowinghiring・

Clarificationofthecontentofnursingteacher

proficiencydevelopmeｎｔｉｎｔｈｉｓｓｔｕｄｙｉｓｅxpected

tocontributetotheestablishmentofamore

effectivemethodology，andtoconnecttothe

developmentofresearchandnursingeducation．

Itwasrevealedthatnursingteacheｒｓｉｎｔｈｅｎｏｎ‐

proficientgroupstronglyfeel“7eJatjo"shjps

6etuﾉee〃teache7s，，ａｎｄ“cZasses，'tobestressors，

andthoseintheproficientgroupstronglyfeel

"αｅａｌｍｇｕﾉｉｔハsmcZe"t８，，ａｎｄ‘`7esea7ch，，tobe

stressors、Itwasthoughtthatwhennursing

teacherswerenewlyhired,theyrequiredsupport

andeducationbysupervisorsandco-workers,and

astheybecomeproficient,theyrequiresupportfOr

theirresearchandstudentguidancemethods

dependingonindividualdevelopment．

Lazarus14）observedthatstresswascausedby

variousfactorsandprocesses，andwasgreatly

inHuencedbyindividualcognitiveappraisal，and

thatcognitiveappraisalcouldbechangedby

values,commitment,perception,thinkingstyleand

environment，Asnursingteachersbecomemore

proficient,theyinvolvethemselvesaseducatorsin

educationalactivitiesdirectedtowardstudents，

andtrytopursuethedevelopmentofothersandof

nursingscience；therefOre，itisthoughtthatthe

stresstowardhandlingstudentsandresearch

increased

Ⅸ、Futuretasks

Thisstudywasconductedonnursingteachers

atspecialtechnicalschoolsonly、Therearemore

andmorenursingteachersinvolvedwithbasic

nursingeducationworkingatuniversitiesnowadays；

therefOre,itisimportanttoexpandthetargetand

elaboratetheprocessandcharacteristicsof

proficiency．

Ａｃｋｎｏｗｌｅｄｇｍｅｎｔｓ

Ｗｅｗｏｕｌｄｌｉｋｅｔｏｅｘpressourappreciationtoall

thepeoplewhocooperatedwiththisstudy・We

appreciateallthenursingteacherswhocooperated

withcollectingdataWewouldliketoexpressour

profOundgratitudetotheteachersattheGraduate

SchoolofKanazawaUniversity．

Ⅷ、Utilizationandprospect

Thisstudyclarifiedtheproficiencydevelopment

processandthedefinitionofnursingteacher

proficiencyutilizinganexploratoryqualitative

studytodeterminefactors，mainlytargeting

nursingteachersatspecialtechnicalschools

Therewasnoresearchregardingnursing

teachers，proficiencypriortothisstudyinJapan；

therefOre，ｔｈｉｓｓｔｕｄｙｉｓｂｅｌｉｅｖｅｄｔｏｂｅsignificant、

Theproficiencydevelopmentprocessofnursing

teachersrevealedinthisstudycanbeusedfOr

careerdevelopmenttargetingnewlyhirednursing

teachersaswellasfOrthesupportandtrainingof

newlyhirednursingteachersBecausethis
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看護教員の熟練化とストレッサーに関する研究

一専修学校の看護教員を対象として－

坂井恵子，稲垣美智子＊

要 旨

本研究の目的は、専修学校の看護教員がどのように熟練化していくのか、また看護教員

の熟練化とストレッサーについての関係を明らかにすることにあった。研究対象は、教育

経験年数11年未満の看護教員30名で、平均教育経験年数は9.1±7.7年であった。研究デザイ

ンは、質的因子探索型研究で、対象者30名について延べ73回の面接法によるデータを、グ

ランデッドセオリー法による比較継続分析を用いた。分析結果から、対象者を熟練群・非

熟練群に２分し、ストレス要因を測るストレッサー尺度について両群間で比較した。結果、

看護教員の熟練プロセスは、【看護師から看護教員の移行に伴う混乱】【看護観・教育観の

整理】【看護教育についての試行錯誤】【看護教育論の確立】の４つのカテゴリが導き出さ

れた。【看護教育論の確立】に至った者は看護教員歴５年以上の者であった。また看護教員

はストレッサーとして、非熟練群は「教員関係」「授業」を、熟練群は「学生指導」「研究」

を強く感じることが明らかとなった。

－１２４－


