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s There Eviden

Warrant Using St
ntroduction Videos?

Most schools and universities how huve online counterpurts
to fuce-to-fuce units/subjects through Leurhing Munugement
Systems (LMS) such as Bluckbourd or Moodle. These sites
usually provide informution about the unit und its assessment,
serve us a guteway to content and interaction tools, and are a
portal to submit assessment und receive educutor feedback
and grades. As the sites become increusingly complex and
multi-layered, ah emeryginyg practice is to provide a brief (for
exaumple, less than five minutes) video, often creuted by the
educutor. Some of the functions of the subject introduction
video ure to: self-infroduce and create u teuchiny presence
for the educutor (particularly if made avdilable prior to the
first day of class); orient the student to the structure of the LMS
and naviguation to the overdll unit; explain how the unit fits with
other units and in the overdll program; infroduce the context,
including how this unit contributes to skill development und
graduate employuability; and (perhaps most significant to
learners) create fransparency ubout how the student will
be ussessed and ygraded, how to access leurning resources
and when and where to submit assessment. The credtion
and inclusion of subject infroduction videos is ah emeryinyg
educutiondl approuch und the impuct is, therefore, largely
unkhown. Students dappedur to like them. Recently, when
these videos were discussed ut u fuculty-based Leurning and
Teaching Committee meeting, the student representatives
were usked if they had any guestions or comments. One
student responded, "Cun you pleuse hurry and make them
avdilable for every unit?!” This paper describes und briefly
reviews research that investigated the use of videos in
universities.
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A teum of educutors, instructional
designhers und un ucudemic progyrum
coordinutor worked tfogether ot an
Americun university o produce u series
of skill-bused orientution videos in an
attempt to enguye and support first-
yeur students (Taylor, Dunn & Winn,
2015). Euch video was a muximum of four
minutes lony. For euse of nhuvigation,
interactive menus were provided.
Videos uddressed the followiny fopics —
how to get started in the course; module
navigation; posting tfo  discussions;
submitting dssiynments; and locuting
grades, instructor feedbuck and
grading rubrics. Three criteriu were used
to determine priority for development
of orientation videos — high enrolment,
often one of the first courses tuken by
new students, und higher than uverayge
withdrawdals. Orientation videos were
added to five units. The resedrchers
administered u short survey to students
(h=810 responses) who hud completed
g unit with an orientation video and
compured the withdrawul rates und
grude distributions one yeur before und
after the video orienfution was added.
Across Likert scule survey response
items, students responded uffirmatively
to the inclusion of the videos (uverage
score of 88/100 in response to items such
us ‘Yes, the videos were informative’).
On uveruye, the withdrawual rate went
downh by 4.2 percent across the five
uhits from the previous yeur. Across the
five units, 6.1 percent more students
were uwdrded u pussing grade (A-C)
us compured to the previous yeur when
the videos were not used. The authors
acknowledyged that the reseurch was
limited by the smuall humber of units
and the hon-random selection of these
uhits (at u single university). Furthermore,
the orientation video is hot an isoluted
variuble und if, therefore, cunnot be
estublished that the video was the fuctor
expluining improvements in student
success. Nevertheless, this reseurch
seemstoindicute that orientution videos
muy huve a positive impact on student
retention, grudes und sutisfaction.

Teachiny scholurs at Dedkin

University (Australiu) used o vuariety of
methods such us formative ussessment,
interactive resources and whut they
culled ‘lecturer video selfies’ in un
uttempt to further engyaye sociul work
students (Goldinguy & Land, 2014).
The selfies uddressed unit content,
administration und encouruyement
for students. In this study, new videos
were uplouded online weekly und the
student cohorts were upproximutely
split between online and blended
delivery modes. LMS dutu waus
unhulysed, in addifion fo six student
interviews, und survey administration
to 52 students in the 2012 cohort (when
these hew methods were not used)
und fo 56 students in 2013 (usiny the
new methods). The authors interpreted
the results us indicating that the use of
video selfies increused the educutors’
“tunyible sociul presence”. Furthermore,
students’ comments indicated u feelinyg
that “the lecturer wus tulking directly
tfo them, and felt that they were not
onh their own”. Students uppeured to
particularly like the videos when the
educutors were friendly and smiling.
Using published reports from students
und educutors und his own experience
usuteacherandustudent, ureseurcher
exfrapolauted the lessons that cun be
learned from Muassive Open Online
Courses (MOOCs) und upplied to other
typesofledurning modessuch usblended
learniny (Johnston, 2005). He identified

us picture-in-picture) with presentation
slide gruphics und text”. The author
reflected that the prevulent use of
video lectures in MOOCs has ruised the
expectution for video in other types of
unifs. “It stfands to reason thut students
who experience MOOC-benchmuark-
quulity video for free would expect no
less from puid online instruction from u
uhiversity. MOOC video lecture quulity
muy set student expectutions for un
acceptuble or benchmurk quality of
video lecture quulity in puid online
university courses. More fundumentally,
the MOOC reliunce on video lectures
muy set expectations that puid online
courses ulso rely on or ut leust include
video lectures, und not rely on u student
reudiny u textbook to deliver content”.
Notably, this explorution of the use
of video in MOOCs considered onhly
content videos and hot those of un
infroductory or orienting nuture.

A teum of teaching scholars from q
uhiversity in Germuny compured three
different approuches to teuchiny 53
educution students (Sturmer, Koéninys
& Seidel, 2013). Pre- und post-tests
indicuted that students who hud been
tfaught through o video-bused unit
showed the largest guins in student
leurning (declarutive knowledye dand
knowledyge transfer). The video-bused
unit  showed multiple “videotuped
excerpts of clussroom instruction and
answer(ed) yuestions”. The other fwo

The creation and inclusion of subject introduction videos
IS an emerging educational approach and the impact is,

therefore, largely unknown.

two pedugoyicul approuches that
dppeur to enhunce learniny: ) peer
ussessment and b) video lectures to
deliver content. MOOC lecture videos
agre defined us “featuring u video
recording of the professor (u ‘tulking
head’), interspersed or overluid (such
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approuches were primurily Q) reflective
and b) problem-bused. The reseurchers
concluded, “The video-bused
approuch seems to bring students
closer to clussroom practice.” Criticully,
when divided between three research
groups, the sumple size wus small and
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This research seems to indicate that orientation videos
may have a positive impact on student retention, grades

and satisfaction.

both the unit content und approuch
vuried (resulting in minimal research
conftrols). In reyurd to the upplication
of subject infroduction videos, while
this reseurch provides some evidenhce
of the efficucy of using videos us
peduygoyy, these videos were content-
based rather than of un introductory or
orienting nature.

Similarly, reseurchers «at dnother
uhiversity in Sri Lunka used content
video presentution with first-year
medicul students (Kommulage &
Senudheera, 2012). The videos were
used to present putients” and their
relatives”  descriptions of symptoms
und were followed by lecture and
discussion. Survey (h=165) und focus
group (h=36) unulysis reveuled that
students “uppreciuted the video(s),
had ‘better’ knowledye dcquisition
und o ‘better’ understunding of
problems encountered by putients”.
In addition, students said that they
had ‘“increused interest, enhunced
understunding, (suw the) relevance of
busic knowledye to clinicul pructice,
(felt) orient(ed) to (the) profession, und
(were uble to) personul(ise) theories”.
Criticully, there wus ho control group
(students who did nhot wuatch the
videos) und compurutive words such us
‘better’ indicute students’ perceptions
in relution fo their other leurniny
experiences. In reyurd to subject
infroduction videos, these videos were
conhtent bused.

In an uttempt to enyaye u cohort of
first-year students in Honours Educution,
u teum of educutors ut The University
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of Wules worked colluborutively with
their internal Institute of Digital Learning
to support 44 students to creute hon-
ussessed video yuides (Williams, 2011).
After the students watched one another’s
videos, they completed yuestionnaires.

The published literature
provides some
emerging evidence,
particularly from the
perspective of students,
that providing subject
introduction videos

are an efficacious
pedagogical approach.
The primary benefits
appear to be feelings of
increased engagement
and connection between
students, educators

and units, as well as
increased ability to
navigate learning.

Anulysis of the questionnuires reveuled
thut the activity “develops reciprocity
und co-operution between students,
encourayges uctive learning, yives
prompt feedbuck, emphausizes time on
tusk, communicutes high expectutions,
and respects diverse tulents und wuays
of leurning”. While the researchers did
not formully compure this cohort group
with otheryeurs (us experimental control
groups), their informal dussessment
wus that the peduyoyicul upprouch
had u positive impact on grudes und
study optimism. Notubly, this reseaurch
addressed the students (rather than the
educutors) as authors of the videos.

In conclusion, the published
literature provides some emeryiny
evidence, purticularly  from  the

perspective of students, that providiny
subject introduction videos is un
efficucious peduyoyicul approuch.
The primary benefits appeur to be
feelings of increused enyuyement
aund connection between sftudents,
educutors and units, us well us
increused ubility to navigute learning.
Notably, throughout the published
studies, educutor-produced videos
were used in combination with other
peduyoyies for u combined positive
effect on ledrning und ehyugement.
While this combinution of fuctors means
thut it is not cleurly estublished that
it is the videos thut dare responsible for
(cuusul factors of) educutional guains,
the sulient design-bused upprouch
of improving multiple peduygoyies is in
itself u notuble research findiny. None
of the reviewed studies bounded their
reseurch specifically to initial subject
infroduction videos (us described
in the infroduction), thus limiting the
applicution of the reseurch findinys to
this specific context und sugyesting that
investigution of this particular upprouch
and its outcomes/impuct might be u
worthwhile subject for further research. @

Dr Shelley Kinash is the Director
of Lledrnhing uhd Teuching ot Bohd
University. She cun be contucted viu
emuil at skinash@bond.edu.au
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