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ABSTRACT

The p u rp o se  of th is  s tu d y  is  to  determ ine th e  in fluence  of 

co rp o ra te  America on th e  p re se n ta tio n  of a r t  educa tion  th ro u g h o u t 

th e  h is to ry  of A merican pub lic  educa tion . The n eed s of In d u s tr ia l  

America fo rced  th e  e n try  of a r t  in to  th e  cu rricu lum  in 1870. O ver 

th e  y e a rs  a r t  has been  ju s tif ie d  an d  o ffe red  to  se rv e  num erous 

ends. A rt ed uca tion  has  p re p a re d  d ra ftsm en  fo r  in d u s try  and  

c ra f ts ,  tra in e d  a  moral c itiz e n ry , prom oted c re a tiv i ty  a n d  se lf-  

ex p ressio n  an d  p ro v id ed  a e s th e tic  u n d e rs ta n d in g  of th e  n a tu re  of 

beau ty . As th e se  needs evolve to  th e  ph ilosophic end  of th e  

sp ec tru m  th e  a r t s  a re  p e rce iv ed  as le ss  func tio n a l to  th e  s tu d e n ts  

and  le ss  ab le  to  se rv ice  th e  n eed s  of co rp o ra te  America, th e re fo re  

le ss  va luab le  as  a  re q u ire d  course .
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THE PROBLEM

E ducational refo rm  in America only  h ap p en s  w hen th re e  fo rces  

come to g e th e r  a t  th e  same time; th e  co rp o ra te  sec to r, p r iv a te  sec to r  

an d  governm ent. However, h is to ry  h as  d em onstra ted  th a t  it is only 

w hen co rp o ra te  America p e rce iv es  th e  a r t s  as  n ece ssa ry  to  th e ir  

su rv iv a l th a t  th e  a r t s  become a  p r io r i ty  in  th e  curricu lum . Over 

th e  p a s t  ten  y e a rs  th e  a r t s  have aga in  been  sh ifted  to  th e  "so fte r"  

side  of education , "nice" b u t  no t " n e c e ssa ry " . C orporations have 

called  fo r g re a te r  technological sk ills  while th e  dem and from  th e  

p r iv a te  sec to r  has been a  r e tu r n  to  th e  basics . Couple th a t  w ith  

th e  re c e n t fe d e ra l a rg u m en t over reau th o riza tio n  of th e  National 

Endowment fo r th e  A rts and  th e  r e s u l t  is  th e  a r t s  have lo s t th e ir  

p r io r i ty  in  th e  curricu lum .

IMPORTANCE AND RATIONALE OF STUDY 

The Value of th e  A rts  to  Society  

T h ro u g h o u t th e  ages th e  a r t s  have  been  c e n tra l to civ ilization. 

The a r t s  have p layed  a s ig n ifican t ro le in  th e  fram ew ork and  

communication of re lig io n s , ce leb ra tio n s  of p assag e , ad o rn m en t of 

c lo th ing  and  s tru c tu re s ,  and  p ro d u c tio n  o f tools an d  u te n s ils  

(A nderson, 1990). The a r t s  have p layed  a  co n s ta n t ro le in  th e  

p ro g re ss io n  of time, from th e  ea rly  cave p a in tin g s  of Lascaux and  

A ltam ira d a ted  (15,000-10,000 B.C.) to  th e  more re c e n t env ironm enta l
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an d  cro ss  c u ltu ra l s ta tem en ts  by  C hristo  of um brellas do ttin g  th e  

landscapes of Japan  and  C alifornia (1991). All c u ltu re s  re ly  on th e  

a r t s  to  transm it joy o r sorrow , to  re f le c t on th e  tim es, o r to  reco rd  

th e  success of th e  h u n t. "Since all hum an societies, p a s t  and 

p re se n t,  so fa r  as  we know, make an d  re sp o n d  to  a r t ,  i t  m ust 

co n trib u te  som ething essen tia l to  hum an life" (D issanayake, 1987, p. 

x). The a r ts  define o u r  c u ltu re , stim ulate o u r aw aren ess , and  

challenge o u r  senses.

T hrough the a r t s  we gain a  sense  of accom plishm ent and  

fulfillm ent. We beg in  to  form a  b as is  upon  w hich we make a e s th e tic  

choices. T hrough  th e  a r t s  we le a rn  life sk ills. We le a rn  ru le s  of 

o rd e r , analy tical p ro fic iency , c r itic a l th in k in g  sk ills  an d  p rec ise  

observation . T hrough th e  a r t s  we can  le a rn  m ath, h is to ry , language 

and  th e  sciences. We gain  in s ig h t in to  n o n -w es te rn  c u ltu re s  and  a  

b e t te r  u n d e rs ta n d in g  of m u lti-c u ltu ra l issu es . B ut more th a n  th a t  

th e  a r ts  p rov ide  us w ith th e  s to re  of im ages to  bu ild  o u r w orld 

tomorrow: The ideas  th a t  will c re a te  new jobs, new m arke ts , new 

fu tu re s ,  d iscover new c u re s  an d  solve old problem s. The a r t s  

fo s te r  ou r c re a tiv ity , c a r ry  o u r c u ltu re , n u r tu r e  o u r souls. The 

a r t s  a re  an  e ssen tia l le a rn in g  medium (B roudy, 1987; B oyer & E isner, 

1985).

The Value of th e  A rts  to  E ducation

As a  s tu d e n t, p a re n t and  ed u ca to r  I have o ften  w ondered w hat
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th e  ro le of education  K-12 is: Is  i t  to  p re p a re  s tu d e n ts  to  become 

wage e a rn e rs , o r p re p a re  them  fo r more schooling, o r p ro v id e  them 

w ith  o p p o rtu n itie s  to explore new w orlds? P e rh ap s  th e  b e s t 

defin ition  of education  I have  come a c ro ss  th u s  fa r  is a  quo te  from 

Will and  Ariel D urant, "education  is  th e  tran sm issio n  of civ ilization". 

C ivilization as  defined  by  American H eritage D ictionary is  "Any 

hum an society  hav ing  an  adv an ced  s ta g e  of developm ent in  th e  a r ts  

and  sc iences and  social, po litical, and  c u ltu ra l com plexity." If 

ed uca tion  is  to  tra n sm it all those  com ponents of c iv ilization  th e n  it 

m ust inc lude th e  a r t s  as  well a s  th e  sciences.

P e rh ap s  th e  most c r itic a l cha llenges  facing  educa tion  today  are  

to  p re p a re  s tu d e n ts  fo r  th e  unknow n, p re p a re  them to make choices 

an d  a d a p t to  change. T hese challenges  a re  o ften  c ited  a s  th e  most 

va luab le  c h a ra c te r is tic s  co rp o ra te  America is  looking fo r in  i ts  work 

fo rce . These same c h a ra c te r is t ic s  a re  among th e  outcom es of th e  

a r ts .  Yet n e ith e r  co rp o ra te  American n o r th e  p r iv a te  s e c to r  seem to 

be aw are of th is .

A ccording to  a  1986 Gallup poll, A m ericans g en era lly  view  job 

p re p a ra tio n  as  th e  p rin c ip a l rea so n  fo r  schooling, an d  know ledge 

n o t obv iously  re la ted  to  job sk ills  a s  re la tiv e ly  un im portan t. Our 

p reoccupation  w ith th e  p ra c tic a l has made educa tion  focus on 

lim ited basic sk ills  (read in g , w ritin g , a rithm etic , and  now 

com puter lite rac y ) while neg lec tin g  edu ca tio n  in  w hat th o se  sk ills



8

a re  u sed  for. A m ericans gen era lly  confuse  th e  a r t s  w ith 

en te rta in m en t w hich can  be en joyed  w ithou t u n d e rs ta n d in g .

Some go so fa r  as  to  th in k  of th e  a r t s  a s  p o ten tia lly  th re a te n in g  

o r even  blasphem ous. (National Endowm ent fo r  th e  A rts , 1988, p.

19)

A more re c e n t su rv e y  ta k e n  by  th e  National C u ltu ra l A lliance (NCA) 

re leased  in  F e b ru a ry  of 1993 rev ea ls  two dichotom ies in  re g a rd  to  

American a t t i tu d e s  ab o u t th e  value, im portance and  av a ilab ility  of 

th e  a r t s  and  hum anities. The f i r s t  fo cu ses  on th e  socie ta l and  

p erso n a l d ifference  of opinion on th e  need  fo r th e  a r ts .  The NCA 

su rv e y  shows a  w ide m ajority  (81%) of a d u lt A m ericans polled say  

th a t  th e  a r ts  and  hum anities a re  e sse n tia l to  a  h ea lth y  American 

society . While th e  American public  seem s to  believe in  th e  

im portance of th e  a r t s  and  hum anities to  socie ty  as  a  whole n ea rly  

1/2 (46%) of tho se  polled say  th a t  "com pared to  o th e r  co n ce rn s  in  

to d a y ’s society  th e  a r t s  and  hum anities have a  low p r io r i ty  fo r me".

The second dichotom y focuses on th e  need  fo r ed u ca tio n  in  th e  

a r ts .  V irtually  e v e ry  re sp o n d e n t co n sid e red  th e  need  to  expose 

ch ild re n  to  th e  a r t s  an d  hum anities im portan t. The b e n e fits  c ited  

include:

"Provide ch ild ren  w ith  a  means of se lf-ex p ress io n "  (95%)

"Prov ide a  sen se  of accom plishm ent" (92%)

"Help in overall in te llec tu a l developm ent" (92%) (NCA S u rv ey )
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Yet only 10% of tho se  polled fe lt th a t  e lem entary  and  h ig h  schools 

do an  excellen t job of prom oting th e  a r ts  and  hum anities and  even  

le ss  fe lt  th a t  co rp o ra tio n s  (4%) and  governm ent (3%) do well.

In  th e  minds of th e se  A mericans it would seem th e  a r t s  a re  

view ed as e ssen tia l to  o u r society  and  o u r  ch ild ren . Why do th e  

a r t s  con tinue to  be viewed as  th e  le a s t va lued  s u b je c t in th e  

curricu lum ?

BACKGROUND OF STUDY 

D efinition of Term s 

To th is  po in t I have re fe re n c e d  bo th  th e  a r t s  an d  hum anities 

w hich can be considered  to  include v isua l a r ts ,  su ch  as  p a in tin g  

and  scu lp tu re ; li te ra tu re ; th e  perform ing  a r t s  of th e a tre ,  dance and 

music; and  philosophy, h is to ry , and  languages. For th e  p u rp o se s  of 

th is  d iscussion  I am specifically  concerned  w ith  a d d re s s in g  th e  

v isu a l a r t s  in  educa tion  w hich include app lied  a r ts ,  th e  d es ig n  o r 

decora tion  of functional o b jec ts ; fine a r ts ,  w hich co v ers  p a in tin g , 

draw ing, s c u lp tu re , and  a rc h ite c tu re ; g rap h ic  a r ts ,  inc lu d in g  all 

a sp e c ts  of p rin traak ing ; an d  th e  decora tive  a r ts ,  o b je c ts  made 

p u re ly  fo r decoration . In  add ition  I will be looking a t  th e  

d isc ip lines involved  in  te ach in g  th e se  a r ts  w hich c o n s is t of 

ae s th e tic s , h is to ry , critic ism  and  th e  m aking of a r t .  T hat is n o t to 

say  I do not recognize n o r su p p o rt teach ing  th e  o th e r  s u b je c ts  in
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th e  a r t s  and  hum anities. I fu lly  su p p o rt th e ir  p re sen ce  in  th e  

curricu lum . However, my p rim ary  focus h e re  is  th e  v isu a l a r ts .

F u r th e r  defin itions a re  re q u ire d  fo r th e  co rp o ra te , p r iv a te  and  

g overnm en t sec to rs . Again, fo r th e  function  of th is  w ork I am 

re fe re n c in g  th re e  segm ents of th e  population  in America. The 

co rp o ra te  se c to r  re fe r s  to  th o se  p e rso n s  o rgan ized  fo r reaso n s  of 

commerce. The p riv a te  sec to r re fe r s  to those  ind iv iduals  

re p re se n tin g  personal, ind iv idual, family o r  community in te re s ts .

The governm en t sec to r  re fe r s  to  tho se  agencies re p re s e n tin g  local, 

s ta te  and  fe d e ra l in te re s ts .

T ransm itting  Civilization 

"With few  excep tions a r t  is e ith e r  ta k en  fo r g ran te d  as hav ing  

b eg u n  w ith Paleolithic cave p a in tin g s  and  d eco ra ted  stone too ls...o r 

i t  is  ex tended  to  a  b road  and  ultim ately  vague c rea tiv e , ex p ress iv e , 

o r com municative d isposition  o b serv ab le  in  all life o r all experience" 

(D issanayake, 1990, p. x). In  e i th e r  case a r t  is th e  m eans by  w hich 

we tran sm it o u r  civilization. The notion th a t  a r t  has co n trib u te d  

r ich ly  to  w orld h is to ry  is  g en e ra lly  u n d ers to o d  and  accep ted . The 

id ea  th a t  a r t  is a  n e c e ssa ry  s u b je c t to  be inc luded  in  th e  core 

cu rricu lum  of th e  n a tio n ’s pub lic  schools is  qu ite  an o th e r  concept.

H istorically  th e  v isu a l a r t s  have p layed  a  v a rie d  ro le in  th e  

educa tion  of American s tu d e n ts . From th e  1600’s to  th e  mid 1700’s 

schooling w as la rg e ly  viewed a s  a means to  educa te  th e  people
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tow ard  th e  w ays of God. I t  was view ed as  th e  re sp o n s ib ility  of th e  

ch u rch . S p iritu a l, physica l, economic and  social su rv iv a l became th e  

p rim ary  goal of th e  co lon ists . T heir a u s te re  P u rita n  e th ic  allowed 

little  room fo r su ch  lu x u rie s  as  th e  fine a r ts ,  especia lly  in  education  

(Polus, 1983).

One of th e  e a r lie s t m ention of th e  a r t s  in  American educa tion  is  

found  in  Benjamin F ra n k lin ’s P roposa ls R elating to  th e  E ducation of 

Y outh in  fP ensilvan ia l d a ted  1749. A lthough u ltim ately  defea ted , 

F ran k lin  so u g h t to  o ffe r  a  "vocational tra in in g  and  p rac tic a l 

p re p a ra tio n  fo r  a life o f u se fu ln e ss  in socie ty , governm ent, 

occupation , an d  p ro fess io n a l se rv ice"  (B u tts  & Cremin, 1953, p. 78). 

F ra n k lin ’s cu rricu lum  w hich was all encom passing and  a  d e p a r tu re  

from th e  c lass ica l and  re lig io u s o ffe rin g  of th e  time inc luded  

E nglish , m athem atics, social s tu d ie s , sc iences, a g r ic u ltu re , m anners 

and  th e  h is to ry  of techno logy  in  add ition  to  e lem en tary  a r t  in 

draw ing  and  p e rsp e c tiv e . In  ju s tify in g  a r t  in  th e  cu rricu lum  

F ran k lin  quo ted  John  Locke (1632-1704) an  E nglish  ph ilo so p h er who 

spoke of " th e  u se fu ln e ss  to  gentlem en of draw ing  as  a  means of 

com munication and  ex p ress io n  of ideas" . F ran k lin  ad d ed  th a t  " it 

was no le ss  u se fu l to  a  m echanic who can  im prove th e  design  of h is 

w ork in  c a rp e n try , sh ip  b u ild ing , e n g rav in g , p a in tin g , cab in e t 

m aking, ca rv in g , and  g a rd en in g  an d  th u s  im press h is  em ployer" 

(B utts  & Cremin, 1953, p. 78).
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F rank lin  fu r th e r  defined  his position on a r t  w hen he  w rote  a  

le tte r  to  C harles Wilson Peale in  th e  mid 1700's. He w ro te , " th e  

inven tion  of a  machine o r th e  im provem ent of an  im plem ent is of 

more im portance th a n  a  m asterp iece of Raphael... n o th in g  is  good o r  

b eau tifu l b u t in  th e  m easure th a t  i t  is  u sefu l..."  (Pulos, 1983, p. 7). 

This functional view p o in t b eg in s  th e  p a tte rn  of a r t  a n d  a r t  

education  in  American education .

THE PURPOSE OF THE STUDY 

The p u rp o se  of th is  s tu d y  is  to  determ ine th e  in fluence  of 

co rp o ra te  America on th e  p re se n ta tio n  of a r t  ed uca tion  th ro u g h o u t 

th e  h is to ry  of American education . The n eeds of in d u s tr ia l  America 

fo rced  th e  e n try  of a r t  in to  th e  cu rricu lum  in  1870. O ver th e  y e a rs  

a r t  has been  ju s tif ie d  an d  o ffe red  to  se rv e  num erous en d s . A rt 

education  has p re p a re d  d raftsm en  fo r in d u s try  an d  c ra f ts ,  tra in e d  a 

moral c itiz e n ry , prom oted c re a tiv ity  and  se lf-ex p re ss io n  and  

p ro v id ed  a e s th e tic  u n d e rs ta n d in g  of th e  n a tu re  of b eau ty . As th e se  

needs evolve to  th e  philosophic end  of th e  sp ec tru m  th e  a r t s  a re  

p erce iv ed  as le ss  fu n c tio n a l to  th e  s tu d e n ts  and  le s s  ab le  to  se rv ice  

th e  needs of co rp o ra te  America, th e re fo re  le ss  va luab le  as  a 

re q u ire d  course .
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THE HISTORY OF ART EDUCATION IN AMERICA 

The Em ergence of th e  C orporate ,

P riv a te  an d  G overnm ent S ec to rs  

A merican ed uca tion  h as  been  su b je c t to  v a rio u s  ou ts id e  

in flu en ces  from its  o u tse t. O riginally , education  re fle c ted  and  was 

con tro lled  by  th e  d e s ire s  of th e  e a r lie s t s e tt le rs ,  th e  P u rita n s . 

Schooling was d ire c te d  by  th e  c h u rc h  solely fo r teach in g  th e  ways 

of God. The s tr e n g th  of th is  re lig ious in fluence dom inated American 

educa tion  from 1600 th ro u g h  th e  es tab lishm en t of th e  New Republic 

in  1776. The re je c tio n  of F ran k lin ’s p roposa l of 1749 is  a  c lea r 

example of th is  pow er. Even th o u g h  F ran k lin ’s p lan  fo r a  u n iv e rsa l 

cu rricu lu m  drew  th e  ap p ro v a l of middle c lass  m erchan ts , Anglican 

sch o la rs , an d  a r is to c ra tic  pub lic  officials, h is  te n e t of u se fu ln ess  

w as d efea ted  in fav o r of th e  s ta tu s  quo. T here being  no u n iv e rsa l 

system  of edu ca tio n  in  place a t  th e  time, th e  re lig ious faction  and  

c lass ica l tra d itio n a lis ts  who ru led  h ig h e r education  b ro u g h t th e ir  

com bined political s t r e n g th  to g e th e r  to  d efea t F ra n k lin ’s p rac tica l 

p roposa l (Cremin, 1982).

As th e  new R epublic took shape no them e was more widely 

echoed th a n  th e  need of a se lf-g o v e rn in g  people fo r  a  u n iv e rsa l 

system  of educa tion . The q u e s t fo r freedom  of re lig ion  grew  

s tro n g e r , th e  m iddle c lass  as a  cap ita lis tic  economic fo rce  em erged, 

and  se lf-g o v e rn a n c e  p ro sp e re d . This em powerm ent b ro u g h t w ith it
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th re e  new political fo rces  th a t  would ev en tu a lly  sw ay th e  d irec tio n  

of educa tion  in  America; th e  co rp o ra te  se c to r , seek ing  economic 

grow th; th e  p r iv a te  sec to r, seek ing  ind iv id u a l and  re lig ious 

freedom ; and  a  b u rg eo n in g  dem ocratic governm ent. The d eb a te  over 

w hat ed uca tion  in  America should  be like took on new p ro p o rtio n s . 

How should  i t  be o rg an ized , w hat and  who should  be ta u g h t, and  

who shou ld  co n tro l i t  was a rg u e d  in to  th e  19th c e n tu ry  (Cremin, 

1982).

The Need For A National A genda 

Political f ig u re s  of th e  time did not sh a re  a  common v ision  fo r a 

u n iv e rsa l pub lic  education  system . T here is ev idence  th a t  George 

W ashington’s view s w ere focused  on a national u n iv e rs i ty  as  

opposed  to  an  e lem en tary  system . John  Adams con tinued  to  believe 

in  th e  ro le  of th e  ch u rc h e s  in  n u r tu r in g  th e  public  in s tru c tio n  

needed  fo r  m anaging th e  new Republic: While J e ffe rso n  an d  Madison 

led th e  cam paign fo r  d isestab lish m en t in  V irginia th a t  re s u lte d  in 

th e  1786 S ta tu te  fo r  Religious Freedom (Cremin, 1982). The genera l 

c itiz e n ry  g e n e ra te d  even  more d isag reem en t. Where once th e  focus 

of schooling was on re lig ious goals th e  em phasis now was edu ca tin g  

th e  c itiz e n ry  to  th e  w ays of dem ocracy. In  sp ite  of th is  th e re  

seemed to  be some co n sen su s  th a t  le a rn in g  should  en ta il; popu la r 

schooling, w ith  a  common co re  of know ledge, m orality, and  

patrio tism ; a  f re e  p re s s , to  g ive voice to  m ultiple view s on im portan t
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pub lic  issu es ; and  a  h o s t of v o lu n ta ry  asso c ia tio n s , ra n g in g  from 

civic o rg an iza tio n s  to  political p a r tie s  (Cremin, 1982).

In  re sp o n se  to  th e se  goals Thomas Je ffe rso n  spe lled  o u t in  h is 

1779 Bill fo r  The More G eneral D iffusion of Knowledge w hat he 

th o u g h t educa tiona l in s titu tio n s  should  be, w hat shou ld  be ta u g h t 

and  who was to  be educa ted . The e lem entary  cu rricu lu m  he 

p ro p o sed  was academ ic in  the  p u re s t  sense ; read in g , w ritin g , 

a rith m etic , m ensuration , g eo g rap h y , and  h is to ry . His in ten tio n  was 

to  focus th e  na tions a tten tio n  on th e  need  to  p ro v id e  ed uca tion  fo r 

a ll th e  people; rich , poor, F rench , German, P ro te s ta n t and  Catholic. 

All, th a t  is, excep t fo r th e  Black and  In d ian  and  only  minimally fo r 

women. J e f fe rs o n ’s defin ition  of th e  new Republic was fre e  w hite 

males. His view s on ed u ca tin g  women w ere tem pered  only  by h is  own 

d a u g h te rs , fo r even  th o u g h  he cared  genu in e ly  ab o u t ed u ca tin g  

them , he w rote to  N athaniel Burwell in 1818 th a t  he had  n ev er 

th o u g h t system atica lly  ab o u t th e  education  of fem ales and  rem ark ed  

on th e  ad v a n ta g e s  of teach in g  them dancing , d raw ing , music, 

household  economy, and  F ren ch  li te ra tu re  and  a le r tin g  them to th e  

d a n g e rs  of novels (Cremin, 1982). A pparen tly  s u b je c ts  no t deemed 

e sse n tia l fo r all th e  people.

A fter te n  y e a rs  of debate  J e ffe rs o n ’s bill was p a sse d  by  

L eg is la tu re  in  1789 w ith a  p rov ision  th a t  em powered th e  co u n ty  

c o u r ts  to  determ ine w h e th e r an d  when to  in s t i tu te  th e  elem en tary
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program . This w atered  down bill led to  all m anner of 

in te rp re ta tio n s  of th e  G eneral Diffusion of Knowledge. S tate  

c o n s titu tio n s  would dec lare  p rincip les  while le g is la tu re s  would 

in te rp r e t  o r ignore them  (Cremin, 1982).

The nex t 100 y e a rs  saw th e  formal movement tow ard  a  u n iv e rsa l 

system  of learn ing  m arked b y  th e  political agendas  of reg ional 

c ircum stances. The grow ing num ber of new spapers  fed  public 

opinion. By th e  middle of th e  1800’s th e  genera l form at of 

in s ti tu tio n s  had evolved from a class line delineation  to  a  more 

dem ocratic s tru c tu re  w hich even tually  paved  th e  way fo r th e  

American inven tion  of th e  s in g le -tra c k  o r la d d e r system  of 

educa tion  we have to d ay  (B utts  & Cremin, 1953).

With th e  Civil w ar in  1861 came th e  rav ag in g  of th e  so u th  and  

th e  beg inn ing  of an  evo lu tion  from a once a g ra r ia n  socie ty  to  an  

u rb a n  cen te re d  in d u s tr ia l nation. The c ities  grew  w ith th e  influx of 

th e  unsk illed  labor of im m igrants from Europe; over one million 

p a te n ts  w ere issu ed  betw een 1860 and 1910; tra n s p o r ta tio n  and 

communication su p p o rted  in d u s tr ia l g row th  and  "American 

businessm en  con tro lled  th e  national governm ent in  th e ir  own 

in te re s t  d u rin g  th e  decades following 1860" (B utts & Cremin, 1953, 

p. 300). All of th e se  fa c to rs  had  an enorm ous im pact on education  

in America.
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INTRODUCTION OF ART IN THE CURRICULUM 

The tra d itio n a l s u b je c t c e n te re d  cu rricu lu m  was now being  

cha llen g ed  b y  two m ajor fa c to rs . The f i r s t  was th e  dem and fo r a 

more know ledgeable w ork fo rce  to  s u p p o r t th e  m an ufac tu ring  

re q u ire m e n ts  of a  grow ing na tion  an d  th e  second  was th e  "child  

c e n te re d  th o u g h t"  of E uropean  p h ilo so p h e rs  p u t  fo rw ard  b y  th e  

academ ic w orld. Both recogn ized  th e  value  of th e  a r t s  and  

a lth o u g h  th e y  had  e n tire ly  d if fe re n t m otives, th e y  b o th  cham pioned 

a r t  in  educa tion . In  th e  end  th e  b u s in e ss  fa c to r  p ro v ed  a  s tro n g e r  

lobby  th a n  th a t  of h ig h e r edu ca tio n  y e t n e ith e r  could su rv iv e  

w ithou t th e  o th e r.

The 1870 M assach u se tts  

F ree  In s tru c tio n  in  Drawing Act

On May 16, 1870 th e  dem and fo r  a  more know ledgeable w ork 

fo rce  was form ally a d d re s se d . On th a t  d a te  M assach u se tts  became 

th e  f i r s t  s ta te  to  le g is la te  d raw ing  as  a  re q u ire d  s u b je c t in  th e  

pub lic  school system . The M assach u se tts  F ree  In s tru c tio n  in 

Drawing Act was th e  re s u lt  of a  s tro n g  lobby  of w ealthy  and  

p ow erfu l m em bers of th e  tex tile  in d u s try .  "With th e ir  s ig n a tu re s  on 

a  leg is la tiv e  p e titio n , p a r tic u la r ly  one invo lv ing  M assachuse tts  

m a n u fac tu rin g  in te re s ts  leg is la tiv e  a p p ro v a l w as a  fo regone  

conclusion" (Hoffa & Wilson, 1985, p. 103). Faced  w ith  in c re a s in g  

com petition  from  im ports in  th e  tex tile  in d u s try  th e se  m a n u fa c tu re rs
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fe lt ill equ ipped  to  com pete. They w ere compelled to  h ire  fo re ig n  

labor to  d esign  goods and  equipm ent. Id en tify in g  th e  defic ien cy  of 

d esig n  know ledge on th e  p a r t  of American w o rk ers  as a  lack  of a r t  

educa tion  in  the  school system , th e y  so u g h t governm ent ac tion  to  

leg is la te  th e  teach ing  of d raw ing . T h irteen  tex tile  in d u s tr ia l is ts  and  

one ra ilro ad  baron  d ra f te d  a  p e tition  w hich no tes th a t  e v e ry  

m an u fac tu re r engaged  in  M assachuse tts  re q u ire s  some s o r t  of 

draw ing  o r  know ledge of design . "P re se n tly  no p ro v is io n  is  made 

fo r in s tru c tio n  of draw ing  in  public  schools." I t  also com pares th e  

o ffe rin g s  of a r t  in  E ngland an d  no tes  th a t  "ev ery  boy a n d  g ir l by  

th e  time th e y  a re  s ix teen  a c q u ire  g re a t p ro fic iency  in  m echanical 

draw ing  and  in  o th e r  a r t s  of design". I t  goes on to  m ention th a t  

"men and  women who have been  long engaged  in  th e  p ro c e s se s  of 

m anufac tu re , le a rn  read ily  and  w ith p leasu re , enough of th e  a r t s  of 

desig n  to  a s s is t  them  m ateria lly  in  th e ir  w ork" (Hoffa & Wilson, 1985, 

p. 102). Though th e re  may have been  some concern  fo r  th e  g re a te r  

good of th e  nations a e s th e tic  sen sib ilitie s  i t  would seem th is  was 

p u re ly  a  b u s in ess  decision on th e  p a r t  of th e se  in d u s tr ia lis ts .  " It 

w as fo r  th is  reaso n  th a t  th e  tra in in g  of a r tis a n s  and  d e s ig n e rs  was 

seen  to  be an u rg e n t need  and , th u s , th e  req u irem en t fo r  th e  

teach in g  of draw ing in  th e  pub lic  schools was e s tab lish ed "  (Hoffa & 

Wilson, 1985, p. 40).

W alter Smith, co n sid ered  th e  o rig in a to r of a r t  edu ca tio n  in
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America, was h ire d  as  d ire c to r  of draw ing fo r th e  Boston Public 

Schools. Smith was a  norm al school a r t-m a s te r  from E ngland , 

tra in e d  in  th e  S ou th  K ensington A rt School w hich ra n  th e  B ritish  

g overnm en t’s a r t  edu ca tio n  p rogram  (Hoffa & Wilson, 1985). He was 

ch a rg e d  w ith in s ti tu tin g  th e  draw ing ac t in  th e  Boston schools. 

Sm ith’s p rogram  began  in  elem entary  school in  1871 an d  ad d ed  a 

g rad e  each  y e a r  u n til 1879. The s tre n g th  of th e  p rogram  inc luded  

an in se rv ice  fo r classroom  te a c h e rs  fo r i t  was fe lt  th a t  th e y  w ere 

read ily  qualified  to  te ach  th e  beg inn ing  le sso n s of d raw ing  (Hoffa & 

Wilson, 1985). In  1881, u n d e r  p re s s u re  from a  new adm in is tra tio n  

b ro u g h t in  to  com bat th e  p e rce iv ed  view of th e  g en era l pub lic  th a t  

th e  M assachuse tts  school system  w as too expensive , in e ffec tiv e , and  

p ro d u ced  illite ra te , u n ed u ca ted  in d iv iduals  ill p re p a re d  fo r  life. 

Smith was re liev ed  of h is p o s t (Hoffa & Wilson, 1985). In  p a r t ,  the  

c o n tro v e rsy  h in g ed  on th e  question  of w hat is  educa tion  fo r; to  

p re p a re  s tu d e n ts  fo r th e  u n iv e rs ity  o r p re p a re  them fo r m anual 

o ccupations?  Sm ith’s p rogram , a lth o u g h  i t  in c o rp o ra te d  bo th  

m echanical and  fre e  hand  draw ing, was viewed p rim arily  a s  manual 

tra in in g . Beyond th a t  th e  in te rp re ta tio n  of im agination and  

exp ression  e n te re d  th e  debate . On one side of th e  a rg u m en t th e  

m anual tra in in g  of m echanical draw ing was co n sid e red  a  w aste  of 

time fo r tho se  p re p a r in g  fo r  h ig h e r education . On th e  o th e r  side, 

th e  f re e  hand  draw ing  w hich n u r tu re d  th e  a e s th e tic  p e rcep tio n
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(im agination and  exp ression ) of a  s tu d e n t was co n sid ered  illegitim ate 

in  school tra in in g  by  th e  school board  (Hoffa & Wilson, 1985). 

A lthough th e  p r iv a te  sec to r, in  th e  form of th e  g en era l pub lic , was 

su ccess fu l in  rem oving Smith from his p o s t, d raw ing  in  the  

cu rricu lum  rem ained in  th e  M assachusetts  school system s and  

sp re a d  to  o th e r  s ta te s . Curriculum  docum entation shows draw ing  as 

a  co u rse  of s tu d y  con tinued  to  advance well in to  th e  tw en tie th  

c e n tu ry  (Hoffa & Wilson, 1985).

The Oswego Experim ent 1861-1903 

In  1859 while v is itin g  a museum d u rin g  a  school o b se rv a tio n  

to u r  of Toronto , O ntario , Edw ard A ustin  Sheldon, S e c re ta ry  of th e  

Oswego, N.Y. Board of E ducation, d iscovered  v isu a l teach in g  aids. 

They inc luded ; g ro u p s  of p ic tu re s , color c h a r ts ,  form s, read in g  

c h a r ts  an d  books fo r  te ach e rs . These teach in g  a ids had  been  used  

to  t r a in  te a c h e rs  in  th e  child  c en te red  m ethod of Joh an n  Pestalozzi 

(1746-1827), a  Swiss ph ilo sopher who believed  th e  foundation  of 

know ledge w as th ro u g h  th e  sen ses . Upon h is r e tu r n  to  Oswego, 

Sheldon in itia ted  a  ch ild  cen te re d  cu rricu lum  w here th e  te a c h e r  was 

to  b r in g  in to  th e  classroom  "all of th e  o b je c ts  of n a tu re  and  a r t  

n e c e ssa ry  fo r th e  ch ild  to  con tinue his ac tiv e  in v e s tig a tio n s  in to  th e  

w orld ab o u t him" (B u tts  & Cremin, 1953, p. 382). The trad itio n a l 

s u b je c t c e n te re d  cu rricu lum  was rep laced  w ith o b je c t lesso n s  in  

num bers, m agnitude, form , draw ing, color, w eight, sounds, p laces.
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anim als, p la n ts , m inerals, an d  liqu ids. "N atural h is to ry  em erged  as 

an  a re a  fo r em phasis; d raw ing  seem s to  have been  u sed  more and  

more as  a  m eans of ex p ress io n  and  il lu s tra tio n  in  th e  s tu d y  of 

o b je c ts"  (Hoffa, & Wilson, 1985, p. 138).

In  1861 Sheldon fo u n d ed  th e  Oswego Normal and  T ra in ing  School 

and  is  recogn ized  as th e  fo u n d e r of th e  "Oswego M ovement", a 

p ro cess  th a t  was sometimes re fe r re d  to  as  th e  3-H philosophy; 

head, h e a r t  and  hand . Oswego, known fo r i ts  v e n tu re s  in  

experim entation , also inc luded  th e  th e o rie s  of th e  following 

ph ilo sophers: Johann  H e rb a rt (1776-1841) moral c h a ra c te r  and  lesson  

p lann ing ; F ried rich  F roebel (1782-1852) in tro d u c tio n  of 

k in d e rg a r te n ; J e a n -Ja c q u e s  R ousseau (1712-1778) sen se  realism , 

n a tu re  and  individualism ; and  Della Vos m anual tra in in g .

In  th e  mid 1890’s Sheldon in c o rp o ra ted  th e  Sw edish Sloyd 

ph ilosophy , a  method th a t  was bo th  v is io n a ry  and  d iv isiv e  a t  th e  

same time. The S cand inav ian  Sloyd system  of manual tra in in g  was 

based  on th e  "F roebelian  idea of th e  harm onious developm ent of all 

th e  pow ers of th e  ch ild" (Hoffa & Wilson, 1985, p. 143). S loyd, a  

p ro c e ss  th a t  develops th e  motor sk ills  re q u ire d  in  m anual tra in in g , 

n u r tu re d  eye hand  coord ina tion  w ith  an  em phasis on sim plicity  of 

form. The Sloyd m ethod was not only  app licab le  in  m echanical 

d raw ing , i t  was also u sed  in  fine a r t  d raw ing , penm ansh ip  and  

p a in tin g . However, i t  s e t  th e  s tag e  fo r th e  fundam ental s p li t  in
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draw ing  betw een m anual tra in in g  (m echanical, in d u s tr ia l, and  

a rc h ite c tu ra l)  and  fine a r t s  draw ing  (Hoffa & Wilson, 1985).

The Oswego Movement e s tab lish ed  th e  d is tin c tio n  betw een 

draw ing  fo r developm ent of manual sk ills  and  draw ing  fo r  

developm ent of ex p ress iv e  sk ills. Manual sk ills  being  more readily- 

u n d e rs to o d  by  th e  gen era l public  and  in  keep ing  w ith th e  in d u s tr ia l 

g row th  of th e  nation a t  th e  time was th e re fo re  more read ily  

accep ted . In co rp o ra tin g  th e  Sloyd m ethod began  th e  ev en tu a l 

r e tu r n  from su b je c t in te g ra tio n  to  a  su b je c t c e n te re d  cu rricu lum  a t 

Oswego. The value of th e  Oswego Movement to  a r t  edu ca tio n  is two 

fold: f ir s t ,  i ts  p re se n ta tio n  of a r t  a s  a  s ig n ifican t le a rn in g  

d isc ip line  and  second, th e  use of a r t  in s u b je c t in te g ra tio n . The 

Oswego Movement schooled many te a c h e rs  who w ent on to  app ly  

th e ir  know ledge in  classroom s all o v e r th e  nation . Some w ere 

em ployed a t  o th e r  Normal schools based  on th e  same ph ilosoph ies as 

Oswego. Thus th e  in fluence of th e  Oswego Movement in  a r t  

educa tion  was fe lt long a f te r  th e  o rig in a l movement w aned in  1903.

A rt Becomes U biqu itous 

In  th e  ea rly  p a r t  of th e  20th c e n tu ry  th e  c h a ra c te r  of th e  

n a tio n ’s w ork fo rce  again  began  to  evolve. In  1909 th e  p la s tic  age 

b egan  w ith th e  commercial m anufac tu ring  of B akelite, in  1910 th e  

"w eek-end" became p o p u la r, and  in  1913 H enry Ford developed  new
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assem bly  line te ch n iq u es .

If  one half of in d u s tria liz a tio n  com prised in d u s try  itse lf , th e  

a p p ro p ria te  m achinery , and  th e  tra n sp o rta tio n  system  needed  to  

move raw  m ateria ls and  fin ished  p ro d u c ts , th e  o th e r half was 

b u s in e ss , in c lud ing  th e  prom otion and  sale of th e  p ro d u c ts  and  

th e  m anagem ent of th e  e n te rp r is e . M anagers em erged as  a 

d is tin c t occupational c la ss ... Management found its  place no t a t  

th e  fac to rie s ... b u t r a th e r  in  e ffic ien t and economical office 

b u ild in g s located  in  u rb a n  cen te rs . (Pulos, 1983, p. 180)

I n d u s tr y ’s need  fo r  good d esign  was challenged  by in d u s try ’s need 

fo r economic and  m anagem ent skills. With th e se  changes  th e  

in ten tio n s  of a r t  ed uca tion  came in to  question  again . A lthough 

num erous s ta te s  con tin u ed  to  re fe ren c e  draw ing as  a  means of 

em ployment, a r t  a s  a  means of e v e ry th in g  else su rfaced . For 

example: a e s th e tic  u n d e rs ta n d in g , moral tra in in g , expression , 

su b je c t in te g ra tio n , c h a ra c te r  bu ild ing , n ea tn ess , good ta s te  and  

d ex te rity , a ccu racy , self co n tro l and  precision , dem ocratic b ehav io r, 

social ad ju stm en t, emotional grow th , stim ulation of im agination and  

sk ills  in  read in g  an d  m ath w ere all lis ted  in cu rricu lum  docum ents 

as ju s tif ic a tio n  fo r a r t  o r  draw ing  from 1900 to  1930. A lthough 

p re s e n t  in  many schools, th e  a r ts  seemed to have lo s t th e  voice of 

in d u s try . In  add ition , th e  perce iv ed  need to  em bellish a  once 

simple design  so lu tion  opened  the  door for more debate.
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As th e  1920’s opened , th e re  was s till a  po larization  betw een th o se  

who believed  th a t  th e  A m ericans e ith e r  could no t hope to  develop 

th e ir  own d esig n  cap ab ilitie s  in  th e  decora tive  and  in d u s tr ia l a r ts  

and  tho se  who w ere convinced  th a t  th e  American m ust be 

aw akened to  th e  n e c e ss ity  of add ing  ae s th e tic  value to  th e ir  

p ro d u c ts  if th e y  w ere to meet w orldw ide com petition. (Pulos, 1983, 

p. 270)

The issu e  of a e s th e tic s  in  ed uca tion  f u r th e r  confused  th e  role of a r t  

in  th e  curricu lum .

From The New Deal to  The G reat Society 

The Role of G overnm ent 

The 1930’s b ro u g h t th e  G reat D epression  an d  a  new voice fo r 

a r t  education . Thus fa r  I have id en tified  th e  im pact of two of th e  

th re e  sec to rs  in flu en c in g  a r t  education , th e  co rp o ra te  se c to r  and  

th e  p r iv a te  sec to r. Though i t  is  d ifficu lt to  d iscu ss  an y  one of th e  

fo rces  in d e p en d en t of th e  o th e r, each  has cham pioned th e ir  own 

cau se  a t  one time o r an o th er. In  th e  1930’s th e  fe d e ra l governm ent 

began  to  p lay  a  new, a lb e it in c o n sis ten t, role in  a r t  education . With 

th e  u n d e rs ta n d in g  th a t  a r t  educa tion  goes beyond th e  classroom  

ju s t  as  all le a rn in g  does, th e  WPA (Works P ro g re ss  A dm inistration) 

PAP (F ederal A rt Program ) in itia ted  in  1934 had a  v ita l im pact on 

a r t  education . As p a r t  of F ran k lin  Delano R oosevelt’s  New Deal a 

w ork re lie f p rogram  was d esigned  to  g ive jo b s  to  th o se  in  need  of
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public  a ss is ta n c e . The program  was an  e ffo r t to  d ig n ify  bo th  th e  

job  and  th e  in d iv id u a l’s p ro fessional skills. F edera l fu n d s  w ere 

p ro v id ed  to  a r t i s t s  because  th e y  w ere victim s of unem ploym ent ju s t  

a s  millions of o th e r  A mericans w ere a t  th e  time. Of th e  15 million 

unem ployed, te n  th o u san d  w ere a r t i s ts  (Hoffa & Wilson, 1985, P. 341).

R oosevelt’s New Deal ac tua lly  inc luded  th re e  a r t  p a tro n a g e  

program s. The f i r s t  of w hich was th e  Public Works A rt P ro jec t 

(PWAP) w hich la s te d  le ss  th a n  one y ear. N ev erth e less , i t  em ployed 

3,749 a r t i s ts  and  p ro d u ced  15,633 w orks of a r t  ra n g in g  from m urals 

to  ceram ics fo r  th e  governm ent. The program  was in ten d ed  only  to  

p rov id e  su p p o r t th ro u g h  th e  f i r s t  h a rd  w in te r m onths of th e  

d ep ression . I t  re s u lte d  in  two o th e r  p rogram s w hich ra n  

c o n c u rre n tly  from 1935 in to  th e  f i r s t  y ear of WWII. T hey w ere th e  

WPA-FAP (F edera l A rt P ro jec t) and  th e  Section on P ain ting  and  

S cu lp tu re  in  th e  T re a su ry  D epartm ent commonly r e f e r r e d  to  as  The 

T re a su ry  Section. I t  is  in te re s tin g  to  note th a t  th e  philosophic 

d iffe ren ces  of th e  two program s con tin u es  to  be p layed  o u t even  

today . Holger Cahill th e  d irec to r  of th e  WPA, believed  th a t  

governm ent shou ld  w ork with th e  a r t i s t  to  n u r tu r e  th e ir  sk ills  no 

m atter w hat th e  a e s th e tic  re su lt. In  a  speech  Cahill gave a t  John  

Dewey’s e ig h tie th  b ir th d a y , he noted  th a t  th e  a r t s  shou ld  be c e n tra l 

in  any  ed u ca tion , no t to  be re leg a ted  to  th e  f r il ls  an d  ex tra s .

Edw ard B ruce, who ra n  The T rea su ry  Section, view ed th e
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governm en t a s  a p a tro n  and  fe lt  th a t  th e  a r t i s t  should  w ork fo r  th e  

governm en t w ith  an  im posed academic d iscip line (Hoffa & Wilson,

1985, p. 342). Cahill’s WPA was a  m ultifaceted  p rogram  c en te red  in 

b ra n c h  offices a c ro ss  th e  co u n try . B ru ce’s T re a su ry  Section was 

c e n te re d  in  W ashington D.C. g e n e ra tin g  p a in tin g s  and  sc u lp tu re s  fo r  

fe d e ra l b u ild in g s  an d  a re  th e  p ro d u c ts  of w hich a re  genera lly  

a t tr ib u te d  to th e  WPA. Both p rog ram s em ployed many of th e  g ian ts  

of th e  1950’s and  1960’s New York A rt w orld fo r w hat was called 

"p lum ber’s  w ages" (Hoffa & Wilson, 1985; Pulos, 1983).

The p u b lic ’s in te r e s t  in  d esig n  was stim ulated  by a WPA p ro je c t 

in itia te d  by  R uth  R eeves, a  tex tile  d e s ig n e r and  p a in te r. Reeves 

became th e  d ire c to r  of th e  Index of American Design, a  program  

w hich also  la s te d  from 1935 to  th e  b eg in n in g  of WWII. I t  achieved 

its  p rim ary  goal by  p ro v id in g  em ploym ent fo r commercial a r t i s ts  

d u rin g  th e  D epression . In  th e  end  th e  Index  p roved  to  be an  

inva luab le  h is to ric  su rv e y  of il lu s tra tio n s  of American decora tive  

and  in d u s tr ia l a r t s  a s  well as v e rn a c u la r  p ro d u c ts  of th e  colonies 

th ro u g h  th e  end  of th e  n in e te e n th  c e n tu ry . The collection is 

housed  in th e  National Gallery and  se rv e s  a s  an  educational tool fo r 

all to  s tu d y .

For a b rie f  period  in  1935 th e  WPA expanded  its  m andate to 

involve a r t  educa tion . A g ra n t was p ro v id ed  to  e s tab lish  th e  New 

York D esign L ab o ra to ry  fo r s tu d e n ts  who could no t a ffo rd  p riv a te
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schools fo r tra in in g  in  d esig n  an d  fine a r ts .  The cu rricu lum  was 

b ased  on th e  B auhaus in  Germ any w ith m odifications to include 

tra in in g  in  ae s th e tic s  and  p ro d u c t d esig n , m achine fab rica tio n  and  

m erchand ising  and  was d ire c te d  by  G ilbert Rohde. U nfo rtu n a te ly  a 

c u t in  WPA fu n d s  fo rced  th e  school to  close w ith in  a  year. A lthough 

th e  WPA did no t d ire c tly  invo lve a r t  education  in th e  schools, its  

im pact was w idely fe lt. The national a tte n tio n  p laced on th e  a r t s  by 

th e  F ed era l G overnm ent coupled w ith th e  in fluence of th e  B auhaus 

opened  th e  n a tio n ’s co n sc io u sn ess  to  a r t  and  design . I t  fo rced  a 

change in  foundation  co u rse s  in  h ig h e r ed uca tion  and  a  move 

tow ard  c re a tiv ity  and  ex p ress io n  in  th e  k-12 se ttin g  (Hoffa & Wilson, 

1985; Pulos, 1983).

Even th o u g h  governm en t involvem ent in th e  a r t s  dw indled 

d u rin g  th e  1940’s and  1950’s th e  in te rn a tio n a l ev en ts  of 1952 caused  

a tr ic k le  down e ffec t on a r t  education . The S ov iet’s launch ing  of 

S p u tn ik  re su lte d  in  th e  P re s id e n t’s Science A dvisory  Committee 

w hich in itia ted  innova tions in  science education . In  1963 Je rro ld  

Zacharias, th e  MIT p h y s ic is t who ch a ired  th e  committee on science 

began  to  app ly  th e  same innova tions w ith  a r t  education . The 

concep t was to re tr a in  a r t  te a c h e rs  to  th in k  like a r t is ts .  This was 

happen ing  a t  ab o u t th e  same time th a t  Jo h n so n ’s G reat Society  was 

in s ti tu tin g  th e  National A rts  an d  Hum anities Act in  1965. A fter 

num erous y e a rs  of national d eb a te  i t  was finally  ag ree d  th a t  the
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a r t s  se rv e d  th e  na tional in te re s t.  For th e  f i r s t  time F ed era l do lla rs  

became available fo r a r t s  educa tion  g ra n ts  (Hoffa & Wilson, 1985; 

Pulos, 1983).

The WPA and  th e  K ennedy an d  Johnson  ad m in istra tions 

p ro v id ed  national le a d e rsh ip  in  th e  a r t s  fo r  s ig n ifican tly  d if fe re n t 

reaso n s . W hereas th e  WPA-FAP goal was to  p ro v id e  em ploym ent fo r 

th o se  Americans w orking  in th e  a r t s  as  a  form of w ork re lie f, th e  

K ennedy and  Jo hnson  ad m in is tra tio n s  goals w ere to  p ro v id e  s u p p o r t 

fo r  th e  a r ts  because  th e  a r t s  them selves w ere co n sid ered  im portan t.

A Review

I began  th is  c h a p te r  w ith a  d iscussion  on th e  o rig in s  of 

ed uca tion  in  America and  th e  th re e  political fo rces  th a t  a ffec ted  it 

s ince its  inception; th e  co rp o ra te  sec to r, th e  p r iv a te  se c to r  and  

governm ent. The make up  and  s tr e n g th  of th o se  fo rce s  evo lved  as  

th e  nation m atured . Thomas J e ffe rso n ’s Bill fo r th e  G eneral 

D iffusion of Knowledge p assed  in to  leg isla tion  w ith a w atered  down 

p rov ision  allowing local governm en ts  to  im plem ent th e  cu rricu lu m  as 

th e y  saw fit. R ight o r  w rong, so goes th e  h is to ry  of educa tio n  in 

America. T hat p ro v is io n  allowed M assachuse tts  to  e n ac t th e  F ree  

In s tru c tio n  in  Drawing Act, a  movement d riv en  by  th e  b u s in e ss  

se c to r  and  re su ltin g  in  th e  beg inn ing  of a r t  educa tion  in  American 

pub lic  schools. At th e  same time an experim ental Normal School in 

Oswego New York was exp lo ring  an  in te g ra te d  cu rricu lum  u s in g  a r t
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as a means of expression . If th e  p re s s u re s  of in d u s try  fo rced  th e  

e n try  of a r t  in to  th e  curricu lum  it  was th e  Oswego Movement th a t  

began  th e  debate  o v e r w hat a r t  education  was for.

In  1965 a t  th e  sign ing  of th e  A rts and  H umanities Bill P re s id e n t 

Lyndon B. Johnson  rem arked  "A rt is a  na tion ’s most p rec ious 

heritage. For i t  is in  ou r w orks of a r t  th a t  we rev ea l to  o u rse lv es , 

and  to o th e rs , th e  in n e r  vision w hich gu ides u s  as a  Nation. And 

w here th e re  is  no vision , th e  people p e rish "  (National Endowment 

fo r th e  A rts, 1988, p. 129), In  c h a p te r  3 I will explore th e  v ision.
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THE VISION PAST PRESENT AND FUTURE 

Where We Have Been 

The h is to ry  of a r t  ed uca tion  in  American schools rev ea ls  a 

m eandering  p a th , fo rg e d  period ically  by th re e  fo rces; th e  co rp o ra te , 

p r iv a te  and  g o vernm en t se c to rs . At one time b u s in ess  and  in d u s try  

p e rce iv ed  th e  a r t s  as c ru c ia l to  th e ir  s u rv iv a l and  lobbied  to 

inc lude d raw ing  in  th e  cu rricu lum . The p r iv a te  se c to r  has held  

po lar extrem e view s w hich have evolved from "the  a r t s  a re  

b lasphem ous" to  " th e  a r t s  a re  n e c e ssa ry  to  su p p o r t a  'ch ild  

c e n te re d ’ cu rricu lu m ". In  1965, a f te r  189 y e a rs  of in d ependence , 

th e  U nited S ta te s  G overnm ent came to recogn ize  an d  su p p o r t th e  

a r t s  fo r i ts  va lue  to  a  nation  and  u ltim ately  to  civ ilization  by 

en ac tin g  th e  landm ark  A rts  and  Hum anities Bill. A lthough th e  bill 

d id  not m andate a r t  education , fo r  th e  f i r s t  time in  h is to ry  i t  made 

fu n d in g  availab le  fo r a r t s  education .

F ran k lin  Delano Roosevelt, th e  c re a to r  of th e  New Deal w hich 

inc luded  governm en t su p p o r t fo r  a r t i s t s  sa id , "E very  time an a r t i s t  

d ies, p a r t  of th e  v is ion  of m ankind p a sse s  w ith him" (P e te r, 1977, p. 

25). P ro found  as  i t  m ight be, w hat is th e  "v ision"? To b e t te r  

u n d e rs ta n d  th e  in te n tio n  of th e  word v is ion  I o ffe r two defin itions 

from The American H eritage D ictionary ; 1) in te llig e n t fo re s ig h t and  

2) a  m ental image p ro d u ced  by  th e  im agination. I believe th e  two 

d efin itions go hand  in  han d , in te llig e n t fo re s ig h t m ust contain
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im agination if m ankind (hum anity) is  to  move fo rw ard . But, w hat is 

th e  co n ten t of the  vision? The answ er is  roo ted  in  th e  a t t i tu d e s  of 

th e  p ast.

New World -  No C rea tiv ity  R equired  

The e a r l ie s t  s e t t le r s  may have had  in te llig en t fo re s ig h t b u t 

im agination w as not re q u ire d . In  colonial America a  n eg a tiv e  

a e s th e tic  a ttitu d e  p rev a iled  o v e r developm ent of th e  fine a r ts .  

A lthough an  occasional unnam ed lim ner from E urope p a in ted  

p o r tra i ts  of w ealth ier fam ilies, p a in tin g  was a  fo rb id d en  a r t .

"P u ritan  le ad e rs  had  condem ned pa in ting ; in  1701, th e  p opu la r 

Samuel Willard had called i t  a  v iolation of th e  Second Commandment, 

fo rb id d in g  g rav en  im ages" (Randel, 1978, p. 61). The f i r s t  co lonists 

fo s te re d  a  P u rita n  e th ic  c e n te re d  on in d u s try ,  th r i f t  and  sp ir itu a l 

salvation . O rig inality  and  c re a tiv ity  w ere no t d es irab le  tr a i ts .  

Iron ica lly , th is  a u s te re  life s ty le  and  lack  of c re a tiv ity  was o ften  

co n tra d ic ted  by  h ig h ly  p laced  P u rita n s  who w ere allowed to  acq u ire  

goods and  fin e ry . For, in  some cases  w ealth  was re g a rd e d  as  a  

m ark of being  chosen  by  God. T hus th e  w ealthy  u p p e r  c la ss  became 

th e  a rb ite r s  of ta s te . As much as  th e se  f i r s t  s e t t le r s  w ere anxious 

to  e s ta b lish  th e ir  own c u ltu re  th e  a r is to c ra tic  desig n  in fluence  of 

Europe was s till p re fe r re d . O rnate p a t te rn s  in  s ilv e r and  fu rn itu re  

dom inated o v e r local sim pler c ra f ts  (Pulos, 1983; Randel, 1978).

As th e  New Republic w as e s tab lish ed  th e  le ad e rs  of th e  p o s t
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R evolu tionary  period  took a  p ious a tt i tu d e  tow ard  th e  luxu ries  of 

Europe and  th e  fine a r ts .  The economy was poor. The fu tu re  of a 

young in d e p en d en t nation  was a t  s tak e . Benjamin F ran k lin  asked  

th e  new le ad e rs  of th e  co u n try  to  d isca rd  w hatever affection  th e y  

may have had  fo r England. Thomas Je ffe rso n  w arned  ag a in st 

sen d in g  th e  you th  ab ro ad  fo r s tu d y  as  th e y  m ight n u r tu r e  an 

a ffec tion  fo r E uropean  lu x u ry  an d  a ris to c ra c y , and  develop a 

con tem pt fo r th e  sim pler American life. George W ashington, a 

so u th e rn  gentlem an fond of th e  com forts, c lo thes and  luxu ries  of 

E uropean  ta s te s ,  took a  public  s ta n d  a g a in s t them. At h is second 

an n u a l m essage to  C ongress in  1790 W ashington wore a  su it of 

C onnecticu t b roadclo th  to  cham pion th e  national cause.

P rac tica l N ecessities and  A esthetic  D esires 

A Conflict of Visions 

Proclaim ing th e  a r ts  su sp e c t to  th e  new R epublic’s v ision of 

su ccess  was th e  m ethod chosen  to  tu r n  th e  a tten tio n  of th e  c itizen s  

aw ay from th e  lu x u rie s  of th e ir  fo rm er ru le r s  (Pulos, 1983). For th e  

m ost p a r t  th e  a r t s  w ere co n sid ered  self in d u lg en t an d  not 

a p p ro p ria te  fo r  th e  slow p o st-R ev o lu tio n a ry  economy, th e y  w ere 

e q u a ted  w ith lu x u ry  and excess. The negative  image of th e  a r t s  

c u ltiv a ted  by  th e  n a tio n ’s le ad e rs  was likely  in fluenced  by  E uropean  

p h ilo so p h e rs  "su ch  as  R ousseau, who w rote in  Emile (1762) th a t  

lu x u ry  and  bad  ta s te  w ere in sep a ra b le , and  th a t  s ty le s  w ere s e t  by
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th e  r ic h  in o rd e r  to  show off th e ir  w ealth and  by th e  a r t i s ts  in 

o rd e r  to  tak e  ad v an tag e  of it"  (Pulos, 1983, p. 53). However, th e  

in te rn a l conflic t o v e r  a e s th e tic  developm ent of a  new c u ltu re  

rem ained in  th e  m inds of America’s lead ers . Thomas Je ffe rso n  while 

s tu d y in g  a rc h ite c tu re  in  Europe lam ented th a t  th e  f i r s t  p rin c ip les  

of a rc h ite c tu re  w ere unknow n in  America. He w rote to  Jam es 

Madison th a t  he was "no t asham ed of h is en thusiasm  tow ard  th e  a r t s  

a s  th e ir  o b je c t was to  im prove th e  ta s te  of Americans and  to 

in c re ase  th e ir  re p u ta tio n  an d  reconcile them th e  re sp e c t of th e  

w orld" (Pulos, 1983, p. 53). Jo h n  Adams p rio ritiz e d  h is  opin ions in  a 

le t te r  w ritte n  to  Abigail while he was in Paris:

I t  is not, indeed , th e  fine a r t s  w hich o u r co u n try  re q u ire s : th e  

usefu l, th e  m echanic a r ts ,  a re  th o se  w hich we have occasion fo r 

in  a young co u n try  as  y e t simple and  no t f a r  advanced  in lu x u ry , 

a lth o u g h  p e rh a p s  much too fa r  fo r h e r  age and  ch a ra c te r . I m ust 

s tu d y  politics and  w ar th a t  my sons may have lib e r ty  to  s tu d y  

m athem atics and  philosophy. My sons o u g h t to  s tu d y  m athem atics 

and  ph ilosophy , g eo g rap h y , n a tu ra l h is to ry  an d  naval 

a rc h ite c tu re , nav igation , commerce and  a g ric u ltu re , in  o rd e r  to 

give th e ir  ch ild ren  a  r ig h t  to  s tu d y  p a in tin g , p o e try , music, 

a rc h ite c tu re , s ta tu a ry , ta p e s t ry  and  porcelain . (Pulos, 1983, p. 53) 

Jo h n  Adams sh a red  th e  same p rac tica l a ttitu d e  tow ard  th e  a r t s  as 

did many in flu en tia l p e rso n s  of bo th  governm ent and in d u s try .
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This v ision  of p ra c tic a l n ece ss ity  is  w hat u ltim ately  buoyed th e  a r t s  

in  education . A lthough em bracing  th e  a r t s  beyond  th e  p rac tica l 

realm  seem ed a long way off.

The Q uest fo r an  American A esthetic  

The a r ts  w ere n o t com pletely ab andoned  d u rin g  th is  period , 

ju s t  d isco u rag ed . "However much A m erica’s le ad e rs  disavow ed in 

pub lic  th e  c u ltu ra l d iv e rs io n s  th a t  p reo ccu p ied  th e  p a tric ia n s  of th e  

Old World, th e y  rea lized  in  p r iv a te  th a t ,  u n til  a  n a tiv e  American 

c u ltu re  em erged , E urope would rem ain th e  fo u n ta in h ead  of a e s th e tic  

ex p ress io n "  (Pulos, 1983, p. 53). To th is  p o in t in  American h is to ry  

th e  co lon ists  did n o t w ant to a p p e a r  b ou rgeo is  o r low er c lass  in 

th e ir  new land , so th e y  re f ra in e d  from p ra c tic in g  th e  prim itive folk 

a r t s  of th e ir  home lands. But w ith  th e  a tta in m en t of independence  

th e  folk a r t s  su rfa c e d  as accep tab le  p ra c tic e  because  th e y  re q u ire d  

no form al tra in in g  and  allowed th e  e th n ic  tra d itio n s  of E uropean  

im m igrants to  b lend  w ith  th e  b u rg eo n in g  American life s ty le . In 

ad d ition , th e  new R epublic fo s te re d  sym bols of its  su ccess  su ch  as 

eag les an d  sh ie ld s. W ealthier A m ericans w ere hav ing  p o r tra i ts  done 

fo r p o s te r ity . The dem and fo r  neoclassical p o r tra i tu re ,  th e  s ty le  of 

a r t  in  E urope, was so h igh  th a t  America had  a  d e a r th  of tra in e d  

p a in te rs . N onetheless, th e  value of p a in tin g  in  America was in  

h is to ric  co n ten t r a th e r  th a n  a e s th e tic  o r  a r t i s t ic  expression . John  

S ingle ton  Copely (1738-1815) was co n s id e re d  th e  g re a te s t  American
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p a in te r  of th e  18th c e n tu ry . He was doing p o r tra i ts  in  America 

u n til 1774 w hen he finally  fled  to  Europe to  escape th e  w ar.

C harles Wilson Peale (1741-1827) a Colonel in th e  R evolu tionary  War 

an d  ac tiv e  in  politics was an o th e r h igh ly  re g a rd e d  p o r t r a i t i s t  of th e  

time. Peale co n ce n tra te d  on rev o lu tio n a ry  le a d e rs  and  had  a  co rn e r  

on th e  m arket u n til G ilbert S tu a r t (1785-1828) re tu rn e d  from Europe 

in  1792. With th e  sanction  of th e  public  to  p re s e rv e  th e  h is to ry  of 

th e  time S tu a r t  p roduced  ov er one th o u san d  p o r tra i ts  of sta tesm en . 

More th a n  one h u n d re d  w ere of George W ashington. By th e  la te  

e ig h te e n th  c e n tu ry  th e  favo red  p a in tin g  s ty le  in  America tu rn e d  to 

g re a t scen es  in  American h is to ry . Jo h n  Trum bull (1756-1843) was 

p a r tic u la r ly  sk illed  a t  d ep ic ting  th e  ev en ts  and  p e rso n a litie s  of th e  

rev o lu tio n a ry  war. An a ide-de-cam p to George W ashington, h is 

c a re e r  was devoted  to  reco rd in g  h is to ry  on canvas. When th e  

cap ito l was being  re b u ilt, Trum bull p roposed  p a in tin g  a  se r ie s  of 

tw elve g re a t  ev en ts  re la ted  to  th e  nations founding . C ongress 

com missioned fo u r of th e  tw elve, th e  most s ig n ifican t being  The 

S ign ing  of th e  D eclaration of Independence  (1786-87). T rum bull was 

no t p leased  w ith th e  small num ber commissioned b u t he was th e  only 

governm en t su p p o rted  a r t i s t  u n til R oosevelt’s New Deal in 1935 

(C hilvers, F a r r  & O sborne, 1988; Randel, 1978).

As th e  w est was se ttle d  th e  American landscape  school of 

p a in tin g  was e s tab lish ed  as  desireab le  a r t .  A rtis ts  p a in ted  no t only
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to  c a p tu re  th e  g ra n d e u r  b u t to  sell th e ir  w ork as  well. "The 

rep u d ia tio n  of s ta tic  neoclassicism  was a  tu rn in g  po in t in  th e  

n a tio n ’s h is to ry , one of immense im portance to  th e  peop le’s c u ltu re  

and  to th e ir  s ta n d a rd s  of ta s te "  (Randel, 1978, p. 91). In  1857 

N athaniel C u rrie r  form ed a  p a r tn e rs h ip  w ith  Jam es M erritt Iv e s  to 

in tro d u ce  a r t  fo r th e  m asses. The rom antic im ages of C u rr ie r  and  

Iv es  w ere em braced by  A mericans as  a  symbol of co n q u erin g  new 

lands. They ty p ified  th e  period  by  th e ir  ind iv id u a lis tic , dynam ic 

and  t ru ly  American reflec tio n s.

Dramatic aw e-in sp irin g  scen es  of m ajestic  m ountains and  

ru n n in g  stream s w ere p a in ted  by th e  rom antic American land scap e  

a r t i s ts  w hich had  a  la s tin g  e ffec t on th e  nation. One r e s u l t  w as th e  

crea tio n  of w ild e rn ess  a re a s  in  u rb a n  s e ttin g s . New Y ork’s C entral 

P ark  was th e  f i r s t  to  c re a te  a  scenic  p a rk  env ironm ent w ith  Chicago 

and  W ashington to  follow. D uring th is  time a r t  lo v e rs  became more 

so p h is tica ted  in  th e ir  ta s te s . American a r t  co llec to rs s e n t b u y e rs  

o v erseas  to  buy  a r t  fo r them (Randel, 1978). The rea l s ign ificance  

of th is  movement is th a t  it  e s tab lish ed  th e  American a e s th e tic  

(B riere, 1988). The v ision  of fine a r t  in  America no lo n g e r re lied  on 

th e  p rac tica l n ece ss itie s  and  a t t i tu d e s  of its  le ad e rs , b u t was now 

found in  th e  w orks of its  people.
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The In te rd isc ip lin a ry  Wedge 

and  th e  Philosophic View 

The em ergence of th e  American ae s th e tic  sp ra n g  from im ages 

th a t  w ere t ru ly  American su ch  as; M erced River, Yosemite Valley 

(1866) by  B ie rs tad t an d  F u r T ra d e rs  D escending th e  M issouri (1845) 

by  Bingham. The rom antic re a lity  of a  nation  co n q u erin g  i ts  land  

was th e  un ique p re se n ta tio n  of American pa in ting . B ut a  n a tio n ’s 

v ision  of th e  a r t s  can  not re ly  solely on th e  a e s th e tic s  of p a in tin g . 

From th e  p rac tica l n ece ss itie s  sp ra n g  th e  in v e n tiv e n e ss  of th e  

in d u s tr ia l a r ts .  From th e  folk a r t s  of th e  ea rly  co lon ists  em erged 

th e  h e a r t  of th e  people. T o g e th er w ith th e  w orks of American 

p a in te rs  an  a e s th e tic  th a t  was in tr in s ic  to  America su rfa c e d  (Pulos, 

1983, Randel, 1978).

The iro n y  h e re  is  th a t  o u t of th is  dem ocratic n a tio n ’s s tru g g le  

to  find  a  v ision  fo r th e  a r t s  an  in te rd isc ip lin a ry  conflic t ensued :

The fine a r ts ,  co n sid ered  to  be th e  h ig h e r a e s th e tic  of th e  two was 

beg inn ing  to  find  a  place in  school cu rricu lum s o v er th e  app lied  

a r ts  (Hoffa & Wilson, 1985; Pulos, 1983, Smith, 1989). Once again  th e  

economic in te re s ts  of th e  b u s in ess  community p rom pted  ac tion  in  a r t  

education . With th e  coming of th e  machine age th e  p ro p e n s ity  to 

teach  d esig n  in  schools had le ssen ed  and  th e  ca lib er of American 

p ro d u c tio n  was in  q u estion . In  re sp o n se  to  th is  a  num ber of 

app lied  a r t s  o rg an iza tio n s  w ere e s tab lish ed  to  im prove th e  a e s th e tic
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qu a lity  of p ro d u c ts . In  tu rn , th e  National B oard of E ducation  

reac ted  by  e s tab lish in g  a committee in  1900 to  develop  a  p roposa l 

fo r a  more com prehensive p rogram  of in d u s tr ia l  a r t s  in th e  schools. 

"This e f fo r t was m otivated no t so much by  a  d e s ire  to  e lev a te  public 

ta s te  as  by  th e  belief th a t  an  in c rease  in  th e  a r t is t ic  q u a lity  of 

m anufac tu red  p ro d u c ts  would be of economic b e n e fit to  th e ir  m akers 

as well a s  to  th e  national economy" (Pulos, 1983, p. 243). A th re e  

volume re p o r t  by  th e  committee was w idely d is tr ib u te d  to  th e  

nations schools b u t no action  was tak en . In  fa c t cu rricu lu m  

docum ents dem onstra te  th a t  s ta te s  w ere moving even  more tow ard  

th e  c rea tiv e  realm  in a r ts  educa tion  (Hoffa & Wilson, 1985, Smith 

1989).

Each P a rta k e s  of th e  O ther

In  th is  in s ta n ce  th e  is su e  of fine a r t s  o v e r th e  app lied  a r t s  is 

im portan t because  it  co n trib u te d  to  a r t  educa tio n  becom ing too 

narrow ly  focused . D uring th is  period  a r t  edu ca tio n  had  been  e ith e r  

a means to  solve an  economic problem  o r  an  en d  in  itse lf. R arely  was 

a r t  ta u g h t as a  way to u n d e rs ta n d  th e  p a s t,  p re s e n t  and  fu tu re  of 

civilization.

The p h ilo sophers  of th e  time a d d re s se d  th e  is su e s  of a e s th e tic s  

in  re g a rd  to all th e  a r ts .  In  1905 George S an tay an a  (1863-1952) an 

American ph ilo so p h er w rote, " I t  rem ains m erely to  note th a t  all 

in d u s try  con ta in s  an  elem ent of fine a r t  and  all fine  a r t  an  elem ent
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of in d u s try ...  A c e r ta in  am ount of te ch n ica l and  in s tru m en ta l 

[labour] is  th u s  involved  in  ev e ry  w ork of g en ius, an d  a  ce rta in  

gen iu s  in  e v e ry  tech n ica l success" (S an tayana, 1982, p. 33). The 

German ph ilo so p h er Johann  H erder (1744-1803) w ritin g  one h u n d red  

y e a rs  e a r lie r  p ro p o sed  th a t  th e  fine a r t s  m ust sp r in g  by 

pu rifica tio n  from th e  popu la r a r ts  (Pulos, 1983). A p e rfe c t example 

of H erd e r’s s ta tem en t is  found in th e  fine  a r ts  movement of 1908 

know n as  th e  A sh-can  school. The school co n sis ted  of e ig h t a r t i s ts ,  

fo u r of w hich w ere a r t i s t - r e p o r te r s  on th e  P h iladelph ia  P ress .

T heir jo b s  of making rap id  sk e tch es  on th e  sp o t dem anded a  quick 

eye and  exact memory fo r detail, and  encou raged  th e ir  in te re s t  in 

scen es  of ev e ry d a y  life. The movement was so named because  th e  

a r t i s t s  c o n ce n tra te d  on scenes of slum life and  o u tc a s ts . Even 

th o u g h  th e  ac tu a l in te re s t  of th e  p a in te rs  was th e  a e s th e tic  co n ten t 

of th e  su b je c t r a th e r  th a n  th e  social is su e s  th e y  ra ise d , th e ir  work 

was o ffensive  to th e  m asses (Jansen , 1986; Randel, 1978). If  th e  

American pub lic  could no t ju s tify  th e  app lied  a r t i s t s  w orking in  fine 

a r ts ,  n e ith e r  could th e y  accep t th e ir  c rea tiv e  id eas  in 

m anufac tu ring . Louis T iffany was most vocal ab o u t th is  and  again , 

a num ber of coalitions w ere form ed to  p u t  p re s s u re  on th e  

governm en t to  su p p o r t design  in  education . In  1920 a  g ra n t 

to ta ling  $120,000 from th e  General E ducation Board of th e  fed e ra l 

governm en t and  th e  U n ivers ity  of th e  S ta te  of New York was g iven
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to  th e  National Society of Vocational Education. The o b jec tiv e  was 

to  co n d u c t a  s tu d y  of American in d u s try  to  determ ine if th e y  would 

b en efit from American d esig n  education . The recom m endation of th e  

s tu d y  was: "to a t t r a c t  prom ising young people to  design  ra th e r  th an  

to  th e  fine a r ts "  (Pulos, 1983). I t  read  in  p art:

We a re  only slowly coming to  recognize th e  tru e  m eaning of the  

app lied  a r t s  in  o u r national life. We a re  only g rad u a lly  coming to  

recognize th a t  a r t  is fine no t because  of a  p a r tic u la r  medium, b u t 

w hen th e  exp ression  of line, mass and  color is  fine an d  beau tifu l, 

w h e th e r th is  be in  a  p a in tin g  o r  a  ru g , and  th a t  a r t  is no t fine 

w hen th is  exp ression  is poor and  commonplace, w h e th er th e  

medium be sc u lp tu re d  b ronze  o r  a  piece of fu rn itu re . (Pulos,

1983, p. 271)

The r e p o r t  c lea rly  u n ite s  th e  app lied  a r t s  and  th e  fine a r t s  th ro u g h  

th e  basic elem ents of design . Yet, th e  recom m endation was to  

encou rage  th e  d iv ision  am ongst th e  a r ts .  In  1934 John  Dewey was 

able to  define th e  sp lit  fu r th e r .  He wrote:

M odern in d u s try  and  commerce have an  in te rn a tio n a l scope. The 

c o n ten ts  of g a lle ries  and  museums te s t ify  to th e  grow th  of 

economic cosmopolitanism. The mobility of tra d e  and  of 

popu la tions, due to  th e  economic system , has w eakened o r 

d e s tro y ed  th e  connection  betw een w orks of a r t  th e  gen ius loci of 

w hich th e y  w ere once th e  n a tu ra l expression . As w orks of a r t
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have lo s t th e ir  Ind igenous s ta tu s ,  th e y  have a cq u ired  a  new one- 

- th a t  of being  specim ens of fine  a r t  and  no th ing  else. (Dewey,

1980 p. 9)

Dewey’s ph ilosophy  of a r t  a s  experience  con tends th a t  w orks of a r t  

s e t  a p a r t  in  a  museum a re  le ss  a  w ork of a r t  th a n  is  th e  e v e ry d a y  

experience of life, in  th a t  each  experience  emotes an  ae s th e tic  

re sp o n se . Dewey’s ph ilosophy  exp lo res a r t  in  all w alks of life and  

in  th e  end  he comments on a r t  an d  civilization:

T here  a re  t r a n s ie n t  and  th e re  a re  e n d u rin g  elem ents in  a 

civ ilization. The e n d u r in g  fo rce s  a re  no t sep a ra te ; th e y  a re  

fu n c tio n s  of a m ultitude of p ass in g  in c id en ts  as th e  la t te r  a re  

o rgan ized  in to  th e  m eanings th a t  form minds. A rt is  th e  g re a t 

fo rce  in  e ffec tin g  th is  consolidation. (Dewey, 1980, p. 326)

Dewey had  a  la s tin g  im pact on educa tion , u n fo rtu n a te ly  a r t  

ed uca tion  could no t su s ta in  th e  momentum p ro v id ed  by  Dewey in  th e  

1930’s.

My Vision

To th is  day  a r t  edu ca tio n  in  American schools is  in  q u es tio n  and  

th e  ten sio n  betw een th e  fine  a r t s  and  app lied  a r t s  rem ains. The 

a r t s  a re  no t m andated and  seem to  be in  and  ou t of s ta te  and  

national c u rr ic u la  on a  y ea rly  b as is  (Hoffa & Wilson, 1985).

Numerous s ta te  and  na tional a r t s  o rg an iza tio n s  ex ist to  lobby  fo r 

th e  su rv iv a l of a r t  in  th e  cu rricu lum . H istorically  lobby ing  has
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p ro v en  to  be a c o n s ta n t need . I can n o t p ro je c t i t  being  o therw ise  

in  th e  fu tu re . I would su g g e s t,  how ever, th a t  th e  v isu a l a r t s  ta k e  a 

b ro a d e r  view of them selves and  beg in  to prom ote a r t  educa tio n  in  

th e  elem entary  school system  as  a  basis  fo r all possib le  end  re su lts .

A rt is  as essen tia l to  th e  le a rn in g  p ro cess  and  th e  tra in in g  of 

young minds as is  any  o th e r  su b je c t. A rt is  basic  to  edu ca tio n  and  

belongs in  ev e ry  ch ild ’s co re  cu rricu lum . I t  should  be ta u g h t 

seq u en tia lly  and th o ro u g h ly . A well developed  v isu a l a r t  p rogram  

should  c o n s is te n tly  include more th a n  th e  m aking of a r t .  I t  should  

also  include the  h is to ry  of a r t  (w hat we le a rn  from a r t ) ,  th e  

a e s th e tic s  of a r t  (how to  see), and  th e  c ritic a l an a ly sis  of a r t  (how 

to  ju d g e ). Not only  does a r t  enhance ou r lives, i t  form s th e  v e ry  

foundation  o f o u r  lives. What we miss in th e  ab sen ce  of a r t  is a 

v ita l connection; th e  m ulticolored th re a d  th a t  form s th e  

in f ra s tru c tu re  of o u r c u ltu re . The v isu a l a r t s  weave th e ir  way 

th ro u g h  o u r daily lives, form ing th e  p a t te rn s  th a t  we call 

ce leb ra tio n s , fam ily, and  su rv iv a l. W ithout a  basic edu ca tio n  in th e  

v isu a l a r ts  we r is k  loosing th e  tie s  to  o u r p a s t. We r is k  c a p tu r in g  

th e  p re s e n t  and su re ly  we r is k  bu ild ing  th e  fu tu re . In  th e  end  we 

will have lo s t th e  fab ric  of o u r cu ltu re . A rt is  th e  m eans th ro u g h  

w hich we tran sm it civ ilization.
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In  Conclusion

I have  exam ined th e  e ffec ts  of th re e  m ajor fo rces  on a r t  

educa tion  in  American schools, th e  co rp o ra te , b u s in ess  and  p riv a te  

sec to rs . T heir lobby ing  h as  been  re sp o n s ib le  fo r th e  p resen ce  of a r t  

in  th e  cu rricu lum . I t  is  my con ten tion  th a t  educa tiona l reform  does 

no t h ap p en  u n le ss  th e se  th re e  fo rces  come to g e th e r  a t  th e  same 

time. The same fo rces  a re  re q u ire d  fo r  th e  su rv iv a l of a r t  in 

education . F u r th e r  th ro u g h o u t o u r h is to ry  i t  is  th e  b u s in ess  

com munity th a t  has re p e a te d ly  cham pioned th e  cause  of th e  a r t s  in 

American ed uca tion  fo r economic gain: In  1870 th e  tex tile  in d u s try  

su ccessfu lly  lobbied  fo r a r t  ed uca tion  in th e  schools; In  1900 a 

pe rce iv ed  lack of a r t i s t ic  qu a lity  of American m anufac tu red  goods 

caused  a  call fo r more com prehensive in d u s tr ia l  a r t s  program m ing; 

And aga in  in  1920 th e  governm ent p ro v id ed  a  g ra n t to  in d u s try  to 

s tu d y  th e  b en e fit of more American d es ig n  education . I t  is  my 

belief th a t  w ithou t th is  leading  su p p o rt, a r t  educa tion  will con tinue 

to  flo u n d er. H istory  h as  d em onstra ted  th a t  th e  g en era l accep tance 

of th e  a r t s  in  edu ca tio n  is  ten u o u s a t  b es t.

I have p o in ted  o u t th e  d iv ision  o r  com partm entalization  w ithin 

th e  a r t s  th a t  developed o v er time. I believe th a t  i t  is im perative to  

p u t  th a t  k ind  of d iv is iv en ess  aside  as  fu tu re  civ ilizations will fo s te r  

all m anner of new av en u e s  to  explore , w h e th e r in  th e  a r ts ,  sciences, 

o r  education . I t  is a rch a ic  fo r o u r p re s e n t  educa tiona l system  to
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teach  only  th e  sp ec ia lties  of today . We m ust p ro v id e  o u r  s tu d e n ts  

w ith th e  know ledge of th e  p as t, th e  sk ills  of today  an d  th e  b asics  

fo r th e  fu tu re .

My prem ise is  th a t  a r t  education  will no t su rv iv e  w ithou t th e  

su p p o rt of b u s in ess . In  th e  p a s t b u s in ess  has  view ed th e  a r t s  as 

e ssen tia l to  th e ir  su rv iv a l from a  d esign  and  m anufac tu ring  po in t of 

view. I believe th a t  a r t  is  e ssen tia l to  b u s in ess  to d ay  from a 

holistic  p o in t of view. A foundation  in  th e  a r ts  is v ita l to  e v e ry  

w orker becau se  th e  a r t s  develop life long le a rn in g  skills: A basic 

elem entary  a r t  ed uca tion  p ro v id es  decision making an d  problem  

solving sk ills  in  add ition  to p rec ise  o b se rv a tio n . The a r t s  p re p a re  

in d iv iduals  to  make choices and  a d a p t to  change . Both b u s in ess  and 

governm ent a re  moving tow ard  a  le a rn in g  o rg an iza tio n  philosophy 

(Senge, 1990). A ph ilosophy  th a t  c e n te rs  on self d iscovery , 

p rec ise ly  th e  m ethod of th e  a r ts .  I t  is  o u r  re sp o n s ib ility  to  inform  

th e  b u s in e ss , p r iv a te  and  governm en t se c to rs  of th e  need fo r and  

ben efits  of a r t  educa tion  to  gain th e ir  su p p o rt.
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I lA A  l\kPY^\r a  < . 1l A  A f \ A & ' ^ v C A A 3  S c h o o l s  •PAPER TYPE: (Choose only 1)

Project
y  Thesis 

SUPERVISOR: DR. DOROTlAV ArRlY\&TRO/\<A
MAJOR: (Choose only 1)
  Ed Tech _____ Ed Leadership )(, Sec/Adult
_____ G/T Ed _____ Early Child   Elem LD
  SpEd Admin _____ Read/Lang Arts _____ SpEd PPI ___  Elem Ed _____ Sec LD
Using the ERIC thesaurus, choose as many descriptors (3-5 minimum) 
as needed to describe the contents of your master's paper.
1.AKT t5 bUCAT\C»W 6 .
2. CtOACA-noKJAL lAdSlDRy 7.
i . T D L i - n c s  o"F 6 ^Du c a t 1ois) s .

4 .R 0 L 6  o f  GDdCATioR 9.

s.ÇbUCATlDh) WORV.'î̂ 6lATlô/0.5|V7R o.
ABSTRACT: 2 - 3  sentences that describe the contents of your

paper (50 words or less).

A study determining the influence of the corporate, private and 
government sectors on the presentation of art education in 
American schools. Industrial America’s need for design forced 
art into the curriculum. As those needs changed art education , 
evolved from functional to philosophic and was perceived as less 
valuable to education.

* Note: This page must be included as the last page in yourmaster's paper.


	Grand Valley State University
	ScholarWorks@GVSU
	1993

	The Effects of the Corporate, Private and Government Sectors on the History of Art Education in American Schools
	Nancy Vanderboom Lausch
	Recommended Citation


	tmp.1384280821.pdf.XKHEP

