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Self-Esteem and Mastery Trajectories in High School by Social
Class and Gender

Christina D. Falci
University of Nebraska-Lincoln

Abstract
Using longitudinal data from 769 white adolescents in the Midwest, this research applies a social
structure and personality perspective to examine variation in self-esteem and mastery trajectories
by gender and SES across the high school years. Analyses reveal that high SES adolescents
experience significantly steeper gains in self-esteem and mastery compared to low SES
adolescents, resulting in the reversal of SES differences in self-esteem and the emergence of
significant SES differences in mastery. Pre-existing gender differences in self-esteem narrow
between the 9th and 12th grade because self-esteem increases at a faster rate among girls than boys
during high school. These SES and gender differences in self-concept growth are explained by
changes in parent-adolescent relationship quality and stress exposure. Specifically, boys and
adolescents with lower SES backgrounds experienced steeper declines in parent-adolescent
relationship quality and steeper gains in chronic work strain compared to girls and low SES
adolescents, respectively.

Keywords
self-esteem; mastery; gender; socioeconomic status; parent-adolescent relationship; work strain;
academic strain

1. Introduction
Adolescence is a critical time for self-concept development. Two important evaluative
dimensions of the self-concept are mastery (a sense of personal control deriving from the
belief that actions will produce desired ends) and self-esteem (perceived self-worth). The
level of mastery and self-esteem attained in adolescence constitute the foundation for these
personal resources in adulthood (Pearlin et al., 2007). Self-esteem and mastery are also
linked to socio-economic status attainment (Wang et al., 1999), nonmarital or early
pregnancy (Lewis, Ross and Mirowsky, 1999), and mental health (Ross and Sastry, 1999).
For these reasons it is crucial to develop a sense of mastery and positive self-esteem in
adolescence.

Adolescent developmental theorists argue that the increasing cognitive and physical
competence that accompanies adolescent maturation should lead to gains in self-esteem and
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mastery throughout adolescence (Harter, 1999; Gecas, 2004). However, empirical research
on middle school students finds that self-esteem declines, particularly among white
adolescents (McLeod and Owen, 2004; Rhodes, Roffman, Reddy and Frederiksen, 2004;
Scheier et al., 2000). Surprisingly, less longitudinal research on self-esteem has focused
specifically on the high school years (see Greene and Way, 2005 for an exception), and
scant adolescent research has focused on mastery development (see Chubb, Fertman and
Ross, 1997 for exception). During high school, I expect self-esteem and mastery to increase;
however, the rate of increase will vary by gender and socioeconomic status (SES).

Symbolic interactionism argues that self-perceptions, such as self-esteem and mastery, arise
through social interactions with other individuals during the course of every-day social
experiences. For example, Mead (1934) thought that self-concept formation begins by taking
the role of the other or the ability to see the self from another individual’s perspective. A
social structure and personality perspective (grounded in symbolic interactionism)
emphasizes that social interactions among individuals within a society are organized and
patterned by social positions (House 1981; McLeod and Lively 2003). In other words, the
average social experience of being an adolescent will differ depending on an adolescent’s
gender and SES. These differentiated social interactions should lead to variation in self-
esteem and mastery trajectories across social positions during high school.

Empirical evidence suggests that adolescence is the phase in the life course when gender and
SES differences in self-esteem and mastery appear to emerge. Boys and adolescents with
higher socioeconomic status report higher self-esteem and mastery in adolescence (Bergman
and Scott, 2001; Chubb et al., 1997; Kling, Hyde, Showers and Buswell, 1999; Wiltfang and
Scarbecz, 1990). The purpose of this research is to identify how gender and SES differences
in self-esteem and mastery change (e.g., grow larger or shrink) during high school, and to
evaluate the factors which may contribute to these changes. The specific proximal social
experiences under investigation are exposure to chronic strain from school or work and
parent-adolescent relationship quality. Gender and SES are expected to shape an
adolescent’s proximal social experiences within family, school, and work environments
leading to variation in mastery and self-esteem trajectories across these social positions.

2. Background
2.1 Social Positions and Self-Concept Trajectories

Gender is a salient social position at a very young age and previous research finds
significant gender differences in self-esteem prior to entry into high school (see Kling et al.
1999 for a meta-analysis). The current study will assess if the growth rate in self-esteem
varies by gender during high school. Research on middle school students found the growth
rate in self-esteem declined for girls but increased for boys (McLeod and Owen, 2004).
Beyond the high school years, however, self-esteem is shown to increase at a faster rate for
girls than boys (Galambos, Barker and Krahn, 2006). These contrasting gender trajectories
imply that high school may be a pivotal period for changes in the growth rate of self-esteem
by gender.

In contrast to gender, SES becomes an increasingly salient status distinction in high school
as adolescents assess their options and contemplate what to do after graduation. Significant
SES differences in self-esteem may emerge in high school. A series of empirical studies
found the effect of socioeconomic status on self-esteem to be strong among adults, modest
among adolescents and insignificant among children (Demo and Savin-Williams, 1983;
Rosenberg and Pearlin, 1978; Wiltfang and Scarbecz, 1990). These studies suggest that self-
esteem may increase at a faster rate among adolescents with higher socioeconomic status

Falci Page 2

Soc Sci Res. Author manuscript; available in PMC 2012 March 1.

N
IH

-PA Author M
anuscript

N
IH

-PA Author M
anuscript

N
IH

-PA Author M
anuscript



during high school. Among middle school students, a history of poverty is associated with
less rapid growth in self-esteem (McLeod and Owen, 2004).

In contrast to self-esteem, little research has focused on mastery. One longitudinal study on
a related construct, locus of control, found that mean gender differences in locus of control
between the 10th and 12th grade grew larger (Chubb et al., 1997). A cross-sectional study
found higher mastery in older compared to younger adolescents, especially when parents
had high educational attainment (Lewis et al., 1999). Clearly, more research on mastery
development in adolescence is warranted. It is also important because mastery improves an
adolescent’s self-esteem (Gecas and Schwalbe, 1983) and promotes the construction of
desired life course pathways (Clausen, 1991; Gecas, 2004). Finally, investigating both
mastery and self-esteem allows for insight into which types of proximal social experiences
are most important for the development of each evaluative dimension of the self-concept.

2.2 Self-Concept Formation
Self-esteem and mastery, like other dimensions of the self-concept, develop through three
primary processes: reflected appraisals, social comparisons, and self-attributions.
Essentially, we form perceptions about the self by seeing the self as we think others see us,
by comparing the self to others, and by making inferences about the self through observation
of one’s own behavior and monitoring thoughts or feelings (Gecas, 1982). Foundational
works by prominent social psychologists are clearly connected to these three processes. For
example, Cooley’s (1902) looking-glass self theory argued that individuals come to think
about their self based on their perceived appraisals of the self by others. Others emphasize
that individuals acquire knowledge about the self by self-monitoring (self-perception theory)
and by making comparisons to specific and generalized others (Bem 1972; Festinger, 1954;
Mead, 1934).

More recent social psychological work focuses specifically on the development of self-
esteem and mastery. While each self-concept formation process will contribute to the
development of self-esteem, reflected appraisals are the primary route of self-esteem
development (Jaret, Reitzes and Shapkina, 2005; Rosenberg, 1979). The self-concept
formation process most important for mastery development is engaging in successful
performance accomplishments. A performance accomplishment is a particular kind of self-
attribution characterized by the belief that one’s efforts have led to a successful outcome
(Bandura, 1997). Adolescents with positive reflective appraisals and successful performance
accomplishments should develop high levels of self-esteem and mastery during high school.

3. Proximal Social Experiences and Self-Concept Formation
3.1 Self-Esteem

Parent-adolescent relationships are consistently found to be an important influence on
adolescent self-esteem (e.g., Bolognini, Plancherel, Bettschart and Halfon, 1996; Demo,
Small and Savin-Williams, 1987; Gecas and Schwalbe, 1986). Yet, parent-adolescent
relationships transform during adolescence. The normative changes that accompany
adolescent development disrupt parent-adolescent relations (Steinberg and Silk, 2002).
Previous research on these changes focuses on conflict (see Laursen, Coy and Collins 1998
for a meta-analysis). Surprisingly, little longitudinal research has investigated changes in
other dimensions of parent-adolescent relationships. The results of two studies, however,
suggest that parent-adolescent relationship quality may decline during high school. Among
Dutch adolescents, attachment to parents decreased between the ages of 11 and 17 (Buist,
Deković, Meeus and van Aken, 2002), and intimacy and companionship decreased during
middle school among Finish adolescents (Sallienen, Ronka, Kinnunen and Kokko, 2007).
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For several reasons, declines in parent-adolescent relationship quality might be more drastic
in father-adolescent relationships than mother-adolescent relationships. First, mothers tend
to provide emotional nurturing, whereas fathers focus on instrumental aid (Starells, 1994). It
is not surprising, then, that interactions with fathers focus on leisure pursuits, whereas youth
feel more comfortable talking to mothers about personal problems (Collins and Russell,
1991). Second, as adolescents mature, mothers perceive increasing levels of closeness to
their offspring, whereas fathers negatively view their gains in independence and egocentrism
(Shearer, Crouter and McHale, 2005). Finally, throughout adolescence offspring and parents
tend to spend less time together, but this is especially true for fathers (Larson and Richards,
1991).

An adolescent’s perception of decline in either type of parent-adolescent relationship quality
will have important implications for growth in self-esteem. Specifically, perceived declines
should impede self-esteem development by diminishing positive reflected appraisals.
Exposure to chronic role strain may also be important to self-esteem development. Previous
research shows that stressful life-events (Baldwin and Hoffman, 2002) and academic strain
(Hoge, Smith and Crist, 1995) associate with lower self-esteem. Yet, if reflected appraisals
are the primary source of self-esteem development, then chronic role strain seems less
directly relevant to this self-concept formation process compared to parent-adolescent
relationship quality. Therefore, changes in chronic strain are not expected to provide as
much explanation for self-esteem growth compared to parent-adolescent relationship
quality.

3.2 Mastery
Chronic role strain from school or work may impede mastery development by reducing an
adolescent’s ability to perform well at school or work thereby diminishing successful
performance accomplishment in these domains. School strain compromises academic
achievement (De Bruyn, 2005). Previous research also finds that dropping out of high school
slows mastery growth during the transition to young adulthood (Lewis et al., 1999), and
negative adolescent work experiences are generally associated with less positive outcomes
(Vondracek and Porfeli, 2003). Like parent-adolescent relationships, exposure to chronic
role strain may change across the high school years. Specifically, school and work strain
may increase as adolescents face escalating pressure to earn good grades (Lee and Larson,
2000) or increase their work hours (Yamoor and Moritmer, 1991; Staff, Mortimer and
Uggen, 2004).

Parent-adolescent relationship quality may also influence mastery development. Verbal
persuasions are an additional source of mastery development (Bandura, 1997). They occur
when we receive information from others about our competence. Adolescents who have
affirming verbal persuasions should develop high levels of mastery. An adolescent’s view of
their parents’ beliefs about the adolescent’s academic competence predicts the adolescent’s
self-perception of their academic competence (Bouchey and Harter, 2005). Provide
affirming verbal persuasions may be more common in high quality parent-adolescent
relations. Since verbal persuasions are closely connected to performance accomplishments,
high quality parent-adolescent relationships may be as important to mastery development as
stress exposure.

4. Social Positions and Self-Concept Formation
4.1 Gender of the Adolescent

The changes in parent-adolescent relations and increased exposure to chronic role strain
described above may vary by gender of the adolescent. Specifically, declines in parent-
adolescent relationship quality may be steeper for boys than girls. The cultural assumptions
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of masculinity and femininity elicit different socialization practices from parents for sons
and daughters. For example, mothers speak to daughters more often and in more supportive
tones than sons (Leaper, Anderson and Sanders, 1998). Mothers also encourage more
autonomy and independence in their sons than daughters (Pomerantz and Ruble, 1998).
Outside of the family, adolescent boys often face pressure from peers to adhere to masculine
norms of independence and detachment (Basow, 1992; Chu, 2005). Thus, both parent and
adolescent play a role in the potentially greater distancing between sons and parents than
daughters and parents during adolescence. Gender of the parent is also an important factor to
consider. Previous research finds that mother-daughter dyads form the closest relations
(closer than father-son dyads) and father-daughter relations are the most distant (Russell and
Saebel, 1997; Starrels, 1994; Steinberg and Silk, 2002). The current study will explore
variation in parent-adolescent relationship quality trajectories by gender across four possible
parent-adolescent gender combinations.

An adolescent’s choice of which course to enroll in or what type of job to apply for will also
vary by gender. High school coursework selection falls within traditional gender lines, and
girls want courses that expand their knowledge and challenge them, whereas boys select
courses they think they will excel in (Wilson, Stocking and Goldstein, 1994). A challenging
course load may increase academic stress for girls relative to boys. Also, parents place
higher academic expectations on daughters than sons (Carter and Wojtkiewicz, 2000). Like
school, adolescent work experiences are likely to vary by gender. Girls are more likely to
work in private households, whereas boys hold jobs in formal business settings (Yamoor and
Moritmer, 1991). The more formal jobs held by boys may expose them to more work strain
compared to girls. Boys also enter the work force at a faster rate than girls during high
school (Yamoor and Moritmer, 1991), thereby increasing their possibility of exposure to
work strain relative to girls.

4.2 Socioeconomic Status in Family of Origin
Change in parent-adolescent relations and exposure to chronic role strain may also vary by
SES. Middle-class parents are more likely to follow the characteristics of an authoritative
parenting style (characterized by warmth, appropriate demandingness, and inductive
reasoning) than poor or working-class parents (Kohn and Schooler, 1983; Lareau, 2002). An
authoritative parenting style may be more conducive to maintaining close parent-adolescent
relationships as they transform. In contrast, the harsher punishment practices more often
utilized by working-class parents (Whitbeck et al., 1997) might exacerbate parent-adolescent
conflict. Parent-adolescent relationship quality may decline more for low SES adolescents
compared to high SES, which will differentially shape self-concept development. High SES
adolescents have higher mastery than low SES adolescents due to parents promoting
effective problem solving skills (Conger et al., 2009) and using inductive reasoning with
discipline (Whitbeck et al., 1997).

Adolescents with low SES may also be disadvantaged with regard to stress exposure at
work. Previous research finds that work strain is more common among low SES adolescents
(Mortimer, Harley and Staff, 2002). This research will explore if these differences grow
larger over time. Also, low SES adolescents might be more likely to work than high SES
adolescents in order to provide financial support to their family, thereby increasing their
possibility of exposure to work strain relative to high SES adolescents. In contrast to work
strain, academic strain may increase more for adolescents who are able to and plan on going
to college, such as high SES youth (NCES 2006). Also, low SES youth are more likely to
drop-out of high school (U.S. Department of Education 2005). Once an adolescent no longer
occupies the role the demands of the role, such as homework and studying, disappear.

Falci Page 5

Soc Sci Res. Author manuscript; available in PMC 2012 March 1.

N
IH

-PA Author M
anuscript

N
IH

-PA Author M
anuscript

N
IH

-PA Author M
anuscript



5. The Current Study
The current study explores how and why growth in self-esteem and mastery vary across
gender and SES during high school. Self-esteem is expected to increase at a faster rate for
girls and adolescents with high SES, because boys and low SES adolescents will experience
steeper declines in parent-adolescent relationship quality. Predicting variation in mastery
growth is less straightforward, because the expected changes in chronic strain are divergent
across social positions. Steeper gains in school strain for girls and high SES youth would
diminish their growth in mastery relative to boys and low SES youth, but steeper gains in
work strain for boys and low SES youth should diminish their growth in mastery relative to
girls and high SES youth. Boys and low SES youth have the additional disadvantage of
steeper declines in parent-adolescent relationship quality, which may tip the scale to less
rapid growth in mastery for them.

6. Methods
6.1 Sample

The Youth Development Study (YDS) is a longitudinal probability sample of adolescents
attending public high schools within one large city in the Midwest. The self-administered
questionnaire had a 64% response to invitation rate. In 1988, 849 white adolescents in the
9th grade participated in the first wave of data collection and 96% of respondents had at least
one parent fill out a parent questionnaire. Adolescents were interviewed each subsequent
year in high school (1989, 1990 and 1991). The present study only uses data from white
adolescents for the following reasons. First, Hmong respondents (N= 129) do not interpret
the survey questions for self-esteem and mastery in a manner consistent with non-Hmong
youth (Dunnigan, Miles and Mortimer, 1993). Second, previous research shows significant
variation in the size and direction of gender differences in self-esteem and mastery within
ethnic groups (Buchanan and Selmon, 2008; Greene and Way, 2005). Although similar
trends are found in the YDS, the number of Latino (n=45) and black (n=98) participants in
this sample is too low to split these categories further by gender and draw sound
conclusions.

YDS is an ideal dataset for this study because it contains four waves of data for all primary
concepts of interest (self-concepts, parent-adolescent relations and chronic role strain), and it
has high sample retention across the first four waves of data collection (93%). The analytic
sample for this research is limited to 769 white respondents. Respondents were lost due to
attrition (i.e., having 2 or fewer waves of data, n=54) or having too much missing data
(n=26).1 Based on a logistic regression analysis (not shown), adolescents who are male,
have low SES, and are not an intact family structure are more likely to be lost from the
analytic sample. Having high school strain is also associated with a lower probability of
being in the analytic sample. In spite of this, there is no evidence of bias in the findings of
this study. First, baseline cross-sectional associations did not differ between the analytic
sample used in this study and a sample of wave one respondents (Fitzgerald, Gottschalk and
Moffit 1998). Second, the probability of remaining in the analytic sample (based on the
Mills inverse ratio from a probit analysis) did not significantly predict growth in self-esteem
or mastery.

1Ninety-six respondents had valid data on all concepts of interest, except for parent relationship quality. These respondents either
never lived with their father, for example, or did not report on the same parental figure (e.g., biological father) in at least three time-
points. In order to retain this unique subgroup of adolescents, missing data on parent-adolescent relationship quality was imputed.
Several study and auxiliary variables were used in the imputation process. Sensitivity analyses did not reveal meaningful differences
in analyses completed on imputed data compared to analyses based on listwise deletion.
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6.2 Measures
Self-concept—Self-esteem was measured with seven questions from the Rosenberg Self-
Esteem Scale: I have a number of good qualities, I take a positive attitude toward myself, I
am satisfied with myself, I certainly feel useless at times, I do not have much to be proud of,
I wish I could have more respect for myself, and at times I think I am no good at all.
Summing these items created the index, with higher values indicating higher self-esteem.
The response choices for these items ranged from strongly disagree (coded 1) to strongly
agree (coded 4) and negative items were reverse coded. Factor and reliability analysis
indicate a unidimensional index with good reliability (Cronbach’s alpha= .82 or above
across all four time points).

The mastery index pertained primarily to feelings representing a lack of control. The five
indicators for mastery are: I feel I am being pushed around in life, I have little control over
the things that happen to me, I often feel helpless in dealing with problems in life, there is
little I can do to change many of the important things in my life, and there is really no way I
can solve some of the problems I have. The response choices for all of these items ranged
from strongly disagree (coded 1) to strongly agree (coded 4). All five items were reverse
coded and summed, with higher values indicating higher mastery. Factor and reliability
analysis indicate a unidimensional index with good reliability (Cronbach’s alpha= .71 or
above across all four time points).

Parent-adolescent relationship quality—Parent relationship quality was measured
separately for mothers and fathers using identical survey questions. YDS collects parent-
adolescent information on up to four parental figures: residential fathers, residential mothers,
nonresidential fathers and nonresidential mothers. For each parent, adolescents were asked
four questions: how close they felt, how often their parent talked over important decisions
with them, how often their parent listened to their side of an argument, and how often they
talked over personal concerns and decisions with their parent. Each question had four
response categories with varying response choices (extremely close to not close at all; never
to often). Items were not standardized prior to scale construction, as recommended by Singer
and Willett (2003) because the standard deviation varied from wave to wave.

Parent-adolescent relationship quality indices were constructed from these five items for
four sets of parent-adolescent relationships (i.e., for residential and non-residential mothers
and fathers). Factor and reliability analysis indicated a unidimensional index with good
reliability (Cronbach’s alpha= .81 or above across all types of parent-child relationships for
all four time points). These four indices were used to create two measures of parent-
adolescent relationships, one for mothers and the second for fathers, according to the
following decision rules. If the respondent reported on the quality of a residential mother
and/or father, then the residential mother and/or father quality indices, respectively, were
used as the parent-adolescent relationship quality measures, regardless of the kinship
relationship between the parent and adolescent (whether biological parent, stepparent,
adoptive parent or guardian). If adolescents did not have a residential mother or father, then
the non-residential mother or father quality measure, respectively, was used as the parent
quality measure. The quality of residential parent-adolescent relations was given precedence
in the parent quality measures because residential parents have a more consistent and
pervasive influence on adolescent outcomes than non-residential parents (Falci 2006). The
mother and father quality indices were created by summing the items, with higher values
indicating a better quality parent-adolescent relationship.

Chronic role strain—Chronic role strain was measured in two life domains: school and
work. School strain was a single-item measure. Respondents were asked “how often are
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there time pressures when you do your school work.” Response choices ranged from never
(coded 1) to almost always (coded 5). Work strain is measured using a six-item index:
having too much work, having to work very hard, feeling drained after work, having to upset
some to please others, having unclear tasks and being held responsible for things outside of
your control. For five of these items the response choices ranged from not true (coded 1) to
very true (coded 4). For the held responsible item, the response choices ranged from never
(coded 1) to almost always (coded 5). Since the work strain index is a time-varying variable,
the items were not standardized prior to summing the six items for the index (Singer and
Willett 2003). Exploratory factor analysis identified two factors in the chronic strain index:
stress and alienation. As a result, Cronbach’s coefficient alpha is an inappropriate measure
of reliability (Rogers et al. 2002), but a confirmatory factor analysis showed a good fit for
the two-factor model (GFI=.977; AGFI=.940; Chi-Square =26.46, p=.007; RMSEA= .076).

The chronic strain measures assess the level of strain experienced by the adolescent from
their role as a student or worker; however not all respondents occupied these roles at every
time-point in the study. Beginning in the third wave of data collection (11th grade), the
response choices for the survey questions about school experiences allowed respondents to
select the following response choice: “I am not in school.” Respondents who selected this
option were given the value of one for the time-varying dummy variable not in school. For
wave one and two (9th and 10th grade), all respondents are given the value of zero for not
attending school. Although all adolescents should have been attending school, 81
respondents were not attending school in at least one time point in the 11th or 12th grades.
As might be expected, not all adolescents were employed each year in high school. In this
sample, roughly 12% never reported working 23% always reported working at the time of
survey administration. The remaining 65% reported working in some but not all time-points.
Among the on-again off-again workers, almost half reported working in three time-points or
more. The time-varying dummy variable, not working, distinguishes workers (coded 0) from
non-workers (coded 1) in each wave.

Adolescents who are not in school and who are not working are given the value of zero on
the respective school or work strain index. In the data analysis, several steps are taken to
avoid conflating role strain with role occupancy. First, when strain is the dependent variable
separate models are estimated for role occupancy and role strain, with the latter only
containing the observations from respondents only when they occupied the role. Second,
when strain is the independent variable time-varying indicators for role occupancy (i.e., not
in school and not working) are included in the analysis. Sensitivity analyses (not shown)
were run using only observations from respondents when they occupied the role. In these
analyses, the associations for role strain with the self-concept did not differ from the results
reported in this paper.

Gender and SES—Gender is a dummy variable with boy=1. Forty-eight percent of the
analytic sample was male. The parent survey of the YDS had information on socioeconomic
status (SES). Socioeconomic status for the family of origin was measured by a composite of
parental income and education gathered in the first year of data collection. Parental income
(ranging from 1 for “$5,000 or less” to13 for “$100,000 or more”) was determined by the
fathers’ report of family income. If the father’s report was not available, then the mother’s
report was used. Parental education (ranging from 1 for “less than high school” to 8 for
“Ph.D. or professional degree”) was determined by averaging the reported education of the
two parents in the household, or by the education of the sole parent. Background SES was
created by summing the Z-scores for household income and parents’ education (mean= 0.22,
std. dev. = 1.60, min= −3.29, and max= 5.33).

Falci Page 8

Soc Sci Res. Author manuscript; available in PMC 2012 March 1.

N
IH

-PA Author M
anuscript

N
IH

-PA Author M
anuscript

N
IH

-PA Author M
anuscript



Control Variables—There are two time-invariant control variables. Educational promise
is a three-item scale from wave one that assesses the adolescents’ perception of their own
intelligence, reading skills, and overall school ability compared to their peers. The response
choices ranged from far below average (coded 1) to far above average (coded 5). Items were
summed to create an index of educational promise with higher values on the index
indicating greater educational promise (Cronbach’s alpha=.72). First two-parent family is a
dummy variable where a one indicates that the respondent lived with their biological (or
adoptive) mother and father each year in high school. Adolescents are coded zero if they
lived in any other family structure (e.g., never-married, divorced, remarried) or if they
experienced a change in family structure across the study time period (e.g., from first-
married to divorced).

6.3 Data Analysis Strategy
Growth curve models are used to investigate within and between person change in parent-
adolescent relationship quality, stress exposure and the self-concept during high school.
Growth curve analysis identifies a unique intercept and slope (or growth rate) for each
respondent. In this study, the intercept is reported for two time-points (9th and 12th grade)
and represents the mean of the dependent variable for that grade. The slope shows expected
yearly change in the dependent variable across each wave of data collection. All time-
varying independent variables are included as fixed effects. Time-varying independent
variables are group mean-centered and the grand mean-centered group means are included
in the level-2 equation for the intercept. In so doing, I assess the effect of within-person
change in the time-varying independent variable on change in the dependent variable
(Halaby 2003; Horney, Osgood and Marshall 1995).

The possibility of non-linear growth was explored for self-esteem and mastery by including
squared terms for time. Mastery, results not shown, did not manifest any signs of nonlinear
growth. Self-esteem showed a slight trend (p=.101 of squared term) for non-linear growth in
the form of accelerated growth. Specifically, gains in self-esteem were steeper between the
11th and 12th grade than between the 9th and 10th grade. This accelerated growth pattern did
not vary by gender or SES and the main findings of the study do not differ between
modeling growth in self-esteem as a linear or non-linear effect. For ease of interpretation
and because the study has few data points (Singer 1998) self-esteem is modeled as a linear
effect.

Model fit across several different variance-covariance structures (e.g., autoregressive with a
lag of one) for the mixed models were assessed (Wolfinger 1996). For both self-esteem and
mastery, the best fitting and most parsimonious structure was the variance components
structure, which estimates two variance parameters (one for the intercept and one for the
slope) and a covariance parameter for the intercept and slope. Finally, analyses on this
research contain contemporaneous information about time-varying independent variables
and outcome variables; therefore, the problem of reciprocal causation is a concern (Singer
and Willett 2003). In analyses not shown, the data were collapsed into three waves of data.
The independent time-varying covariates were based on the first three waves of data (i.e., 1,
2, & 3) and the outcome measures were based on the last three waves of data (i.e., 2, 3 & 4;
N= 583). With one exception, the lagged analysis showed reduced strength of association
between the time-varying independent covariates and the dependent time-vary covariates
(mastery and self-esteem), but the overall results did not meaningfully differ from what is
reported in the tables. The one exception is that parent-adolescent relationship quality
(mothers or fathers) did not significantly predict mastery in the lagged analysis.
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7. Results
7.1 Descriptive Statistics

Appendix A contains univariate statistics for all variables. Focusing on the demographic
characteristics, boys comprise 48% of the sample and 50% remain in their first two-parent
household throughout high school. For the items in the composite SES measure, parental
income falls between $30,000 and 40,000 and the average educational attainment is “some
college.” Very few measurement occasions show respondents not attending school (120 total
observation points, 4% of all observation points). This translates into 74 adolescents (10% of
the sample) not attending school at some point in high school. In analysis not shown, there
was no significant gender differences in a respondent being identified as not attending
school at some point in high school (9.9% of girls compared to 10.3% of boys; chi-square= .
04, ns). Background SES is significantly correlated with not attending school, with lower
SES adolescents having a higher likelihood of not attending school (r = −.174, p<.001).
Race and class difference in not working will be discussed based on results from Table 2.

7.2 Self-Concept Trajectories by SES and Gender
Table 1 shows self-concept trajectories during high school. As expected, the unconditional
models (1 and 3) show that each year in high school self-esteem increases by .215 (p<.001)
and mastery increases by .242 (p<.001) on average. The random effects portion of the
models further show that there is significant variably in the slope of self-esteem (rate = .395,
p<.001) and mastery (rate= .171, p<.001). Thus, most adolescents will experience positive
gains, but some gains will be steeper than others and some adolescents experience a loss or
no change in self-concepts. The fixed effects portion of Models 2 and 4 in Table 1 show that
these self-concept trajectories vary by SES and gender.

Gains in self-esteem and mastery are significantly steeper for higher SES adolescents (β= .
060, p<.05 and β= .050, p<.05). These differences are graphically displayed in the upper
portion of Figure 1. The lines of high SES, marked with a diamond “◆”, are steeper
compared to the low SES lines. The difference represents about a 1/3 of a standard deviation
of the growth rate for self-esteem [.060/(.395/2)=.304] and well over 1/2 of a standard
deviation of the growth rate for mastery. This variation results in meaningful changes in SES
differences in self-concepts during high school. In the 9th grade the direction of association
for self-esteem and SES is negative (β= −.131, p<.10), with low SES adolescents reporting
somewhat higher self-esteem. In the 12th grade, however, SES differences in self-esteem are
reversed (β= .048, ns). Furthermore, significant SES differences in mastery emerge by the
12th grade (b=.160, p<.01), with higher SES youth reporting higher mastery than low SES
youth. These SES differences in mastery are not present in the 9th grade (β= .009, ns).
During high school, adolescents with high SES surpass the self-esteem and mastery levels of
low SES youth.

Gender differences in self-concept trajectories are displayed in the bottom portion of Figure
1; the lines for boys are marked with a circle “●”. The fixed effects portion of Model 2 in
Table 1 show that girls experience significantly steeper gains in self-esteem than boys
during high school (β= −.192, p<.05), producing a 34% reduction in the size of the gender
gap in self-esteem between the 9th and 12th grade [(1.682 – 1.105)/1.682= .343]. However,
boy still report higher levels of self-esteem than girls in both the 9th and 12th grades (β=
1.682, p<.001; and β= 1.105 p<.001). Boys also report higher levels of mastery in the 9th

and 12th grade (β= .535, p<.01 and β= .662 p<.001) than girls. The rate of growth in mastery
did not significantly vary by gender (β= .034, ns). It is important to note, however, that
small yearly changes in growth rates can accumulate into meaningful differences over time.
For example, gender differences in mastery increased by 24% during high school and the
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significance level changed from p<.01 in the 9th grade to p<.001 in the 12th grade. In sum,
the gender gap in self-esteem is reduced, whereas the gender gap in mastery somewhat
increases.2

7.3 Parent-Adolescent Relations and Chronic Role Strain by SES and Gender
Unconditional growth models (analysis not shown) were run to identify overall changes in
parent-adolescent relations during high school. On average, the quality of mother-adolescent
relations remain unchanged (slope = −.019, ns), whereas father-adolescent relations
appeared to decline (β = −.077, p<.10) on average. Both growth rates significantly varied
across respondents (rate= .388, p<.001 and .435, p<.001); thus, some adolescents gained
quality, some lost, and some had no change. The fixed effects portion of Models 1 and 2 in
Table 2 show that parent-adolescent relationship quality trajectories vary by SES and gender
(also see Figure 2). 3

First, boys experience declines in mother-son (predicted growth rate = −.091) 4 and father-
son (predicted growth rate= −.189) relationship quality. In contrast, girls make gains in
mother-daughter relations (predicted growth rate= .043) and have no change in father-
daughter relations on average. These opposing gender trajectories (β = −.134, p<.10 and β =
−.189, p<.05) result in the emergence of higher quality mother-daughter relations compared
to mother-son by the12th grade (β = −.394, p<.10) and a 56% reduction in the gender gap for
father-adolescent relationship quality between the 9th and 12th grade. Boys, however, still
report significantly higher father-adolescent relationship quality in the 12th grade (β = .451,
p<.05) than girls.

Second, mother-adolescent (predicted growth rate = −.100) and father-adolescent (predicted
growth rate= −.177) relationship quality declines among low SES youth, whereas high SES
youth make gains in mother-adolescent relations (predicted growth rate = .056) and have no
change in father-adolescent relations on average. This variability in the growth rate by SES
(β = .049, p<.10 and β = .054, p<.05) results in the emergence of higher mother-adolescent
quality relations among high SES youth in the 12th grade (β = .134, p<.10) and an increase
in SES differences in father-adolescent quality relations (from β = .155, p<.05 to β = .317,
p<.001) between the 9th and 12th grade.

As some adolescents experience declines in parent-adolescent relationship quality their
chronic strain exposure is likely to increase. Results from unconditional growth models (not
shown in Table 2) indicate significant gains in school strain (slope=.058, p<.001) and
declines in the number of non-working students (slope = −.295, p<.001); the slope for
chronic work strain is positive but not statistically significant (slope =.066, ns).
Unconditional models also show clear variability in growth for work strain (rate = .345, p<.
01) and school strain (rate = .025, p<.01). In contrast to parent-adolescent relationship
quality trajectories, the fixed effects portion of Models 3 and 4 in Table 2 show less growth
rate variability in chronic strain by gender and SES. The amount of exposure to chronic
strain clearly varies by gender and SES. Furthermore, it is important to recognize that small

2Gender and class interactions on self-concept growth were tested and not found. This contradicts previous research (McLeod and
Owen 2004). The sample for the current study, however, is less ethnically diverse, spans an older age range, and uses a continuous
composite measure of SES (compared to a binary poverty measure based on household income).
3The parent-adolescent quality trajectory models in Table 2 were also run using the imputed data (all 769 respondents and 3039
observations) and the results did not differ.
4An illustration for calculating a predicted growth rate by gender:

.
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and non-significant differences across social positions in yearly changes can accumulate into
meaningful mean differences over a four year time period.

First, boys experience higher work strain in the 9th (β= .670, p<.05) and 12th (β= 1.108, p<.
001) grade than girls. The differences are notably larger in the 12th grade even though
gender difference in the growth rate for work strain are not statistically significant (β= .146,
ns). Model 5 further shows that boys enter the work force at a faster rate than girls during
high school (β= −.132, p<.05); thereby increasing their potential exposure to work strain
over time relative to girls. Second, high SES adolescents experience more school strain than
low SES adolescents in the 9th (β= .059, p<.01) and 12th (β= .050, p<.05) grades, but the gap
is somewhat reduced and drops in statistical significance. In contrast, the SES gap in work
strain increases during high school. By the 12th grade, low SES youth experience more work
strain than high SES youth (β= −.155, p<.10). Among workers, then, work strain is
increasing at a faster rate for low SES youth.

In sum, proximal social experiences with parents, at school, and in working conditions vary
across gender and SES. Declines in parent-adolescent relationship quality and gains in work
strain are more common among boys and low SES youth compared to girls and high SES
youth, respectively. Boys also enter the work force at a faster rate than girls. In contrast,
high SES youth report more school strain compared to low SES youth, but these differences
slightly decline during high school.

7.4 Self-Esteem: Why the SES Gap Reverses and the Gender Gap Declines
Table 3 shows how proximal experiences at home, school and work are associated with
growth in self-esteem. Gains in school (Model 1: β= −.237, p<.001) or work strain (Model
2: β= −.048, p<.05) are associated with less steep growth in self-esteem. Declines in parent-
adolescent relationship quality are also associated with less steep growth in self-esteem
(Model 3: β= .142, p<.001 and β= .053, p<.05). Comparing these models in Table 3 to
Model 2 in Table 1 reveals the extent to which variation in proximal social experiences by
gender and SES can account for self-esteem growth rate variability across these social
positions.

First, the faster rate of growth in self-esteem among high SES adolescents relative to low
SES adolescents is reduced and decreases in statistical significance when accounting for the
steeper declines in parent-adolescent relationship quality among low SES youth (from β= .
060, p<.05 in Model 2, Table 1 to β= .050 p<.10 in Model 3, Table 3). Second, the faster
rate of growth in self-esteem among girls relative to boys is slightly reduced when
accounting for work strain and work status (from β= −.192 in Model 2, Table 1 to β= −.185
in Model 2, Table 3). This occurs as a result of boys entering the workforce at a faster rate
and experiencing more, and increasing levels of, work strain than girls. A larger gender
reduction and a decrease in statistical significance (β= −.166, p<.10) occurs when the
steeper declines in parent-adolescent relations among boys are controlled in Model 3, Table
3. In contrast, accounting for school strain slightly increases gender differences in the self-
esteem growth rate (to β= −.196 Model 1, Table 3), because girls had a slightly faster
growth in school strain than boys during high school.

Controlling for all proximal experiences (see Model 4, Table 3) results in the largest
reduction in gender differences (16%) in the self-esteem growth rate [(−.161 – −.192)/−.
192=.161], but does not fully account for the gender differences (β= −.161, p<.10). Proximal
experiences combined explain approximately 21% of self-esteem growth rate variation
during high school [(.375–.295)/.375= .213]. Parent-adolescent relationship quality accounts
for the largest portion of unique variance (12%), whereas role strain from school or work
uniquely explains 7% of the variance. Thus, parent-adolescent relationship quality has a
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slightly more pervasive effect on self-esteem development than chronic strain exposure. In
sum, slower self-esteem growth for boys and low SES youth compared to girls and high SES
youth during high school results primarily from their substantial declines in parent-
adolescent relationship quality.

7.5 Mastery: Why the SES Gap Emerges
Table 4 shows that gains in school (Model 1: β = −.164, p<.01) and work strain (Model 2: β
= −.051, p<.01) are associated with a slower rate of growth in mastery during high school.
Declines in parent-adolescent relationship quality are also associated with less steep growth
in self-esteem (Model 3: β= .109, p<.001 and β= .048, p<.05). In the three-wave lagged
analysis described earlier and not shown in Table 4, however, parent-adolescent relationship
quality was not significantly associated with mastery development. All proximal social
experiences explained 17% of the growth rate in mastery during high school [(.167–.139)/.
167= .168]. In contrast to self-esteem, chronic role strain from school or work accounted for
the majority of unique variation explained (10%) compared to 6% for parent-adolescent
relationship quality.

Assessing how the SES slope coefficient changes across the models in Table 4 identifies the
extent to which SES variation in proximal experiences can account for the emergence of
significant SES differences in mastery by the 12th grade. The faster rate of growth in
mastery among high SES youth relative to low SES youth is reduced when accounting for
parent-adolescent relationship quality (from β= .050, p<.05 in Model 4, Table 1 to β= .043
p<.10 in Model 3, Table 4). This occurs because low SES youth experience steeper declines
in parent-adolescent relationship quality. Even though the differences are reduced, parent-
adolescent relationship quality cannot account for the emergence of significant SES
differences in mastery by the 12th grade (β= .123 p<.05).

Surprisingly, accounting for the faster increase in work strain among low SES youth fails to
explain SES differences in mastery growth or mediate the significant SES differences in
mastery that emerge in grade 12. Looking back at Table 2, however, shows that entry into
the work force is slightly steeper for high SES youth. Thus, high SES youth had an
increasingly greater opportunity to experience work strain relative to low SES youth.
Importantly, this slight SES difference could have a substantial influence on the results
reported in Table 4, because the work strain values for high SES youth are more likely to go
from zero (the value for non-workers) to a much higher number; 7.25 is the mean for work
strain.

Since only a quarter of the sample reported working each year in high school role occupancy
may be distorting the ability of work strain to mediate SES difference in mastery growth
shown in Table 4. For this reason, mastery models are re-estimated on a sample where non-
working observations for each respondent are dropped and only respondents who reported
working at least once during high school remain in the sample (see Table 5; 1,715
observations on 664 respondents). The results from this analysis show a small drop in SES
growth rate differences for mastery upon controlling for work strain (from β= .056, p<.10 in
Model 1, Table 5 to β= .054 p<.10 in Model 3, Table 5). Importantly, high SES youth no
longer report significantly higher mastery levels compared to low SES youth in the 12th

grade, upon controlling for differences in work strain (β= .095, ns).

For several reasons, then, it appears as though chronic role strain has a more pervasive effect
on mastery development than parent-adolescent relationship quality and differences in work
strain primarily account for SES differences in mastery development. First, chronic role
strain explained the most variability in mastery growth. Second, work strain accounted for
the emergence of significant SES variation in mastery by the 12th grade in analyses on the
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subsample of workers. Finally, the results of the lagged three-wave analysis showed that
parent-adolescent relationship quality did not have a significant association with mastery
development.

8. Discussion and Conclusion
Symbolic interactionism provides the framework for understanding how self-concepts are
shaped through daily social interaction. A social structure and personality perspective places
further attention on how social experiences systematically vary across social positions
leading to variation in self-concept formation by gender and socioeconomic status. During
high school there is significant positive growth in both self-esteem and mastery, but
adolescents from higher socioeconomic status backgrounds enjoy a faster rate of growth in
both self-esteem and mastery compared to low SES adolescents and girls make steeper gains
in self-esteem compared to boys. The gender and SES differences are shaped by changes in
their proximal social experiences during high school; specifically, declines in parent
adolescent relationship quality and gains in chronic role strain. For low SES youth, their
steeper declines in parent-adolescent relationship quality and gains in work strain account
for their slower rate of growth in mastery and self-esteem relative to high SES youth. For
adolescent boys, steeper declines in parent-adolescent relationship quality account for their
slower rate of growth in self-esteem relative to girls.

The findings from this research expand our current social scientific knowledge in numerous
ways. First, they identify the emergence of significant SES differences in mastery during the
high school years. Second, this study highlights the benefits of using longitudinal data to
investigate how the magnitude of gaps across social positions change over time. Although
boys consistently reported higher levels of self-esteem in high school, the gender differences
in self-esteem are reduced between the 9th and 12th grade. Overall, high school is a critical
phase in the life course for understanding changes in self-concepts by gender and SES.
Third, previous empirical research finds that parental support declines during adolescence
(Buist et al. 2002; Sallienen et al. 2007), but the current study shows that parental support
only declines among boys and low SES youth. Clearly, it is important to consider both the
gender of the parent and offspring when investigating how relationships with parents
transform during adolescence.

Finally, parent-adolescent relationship quality provides more insight into understanding self-
esteem development than chronic role strain, whereas chronic role strain provides greater
comprehension of mastery development than parent-adolescent relationships. This provides
indirect evidence that declines in the parent-adolescent relationship quality impede growth
in self-esteem by diminishing positive reflective appraisals, whereas gains in chronic role
strain hinder growth in mastery by diminishing an adolescent’s ability to attain successful
performance accomplishments within these domains. The empirical evidence provided less
support for the idea that parents can promote mastery development in their offspring by
providing their adolescent with affirming verbal persuasions about their competence.

The findings from this research should be considered in light of sample characteristics. The
results are primarily generalizable to non-Hispanic white adolescents living in the Midwest.
The gender and socioeconomic status differences in the self-concept found in this research
might not hold up across other racial/ethnic categories (Greene and Way 2005; Buchanan
and Selmon 2008). Future research should investigate if SES differences in the self-concept
emerge during high school across all racial/ethnic groups. Another limitation of this study is
having only a single-item measure for academic strain (time pressures when doing school
work). There are other sources of academic strain and the potential source of the time
pressure is unknown. The rigors of an adolescent’s academic curriculum or the
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responsibility for the care of one’s siblings (or offspring) are both plausible explanations, for
example.

The findings from this research can inform the direction of future research. First, how do
differences in parenting styles across gender and social class contribute to the divergent
parent-adolescent relationship quality trajectories during high school? Second,
comprehensive measures of role occupancy and strain may uncover more variability in
chronic role strain trajectories across social positions, which should also improve our
understanding of variation in mastery growth across social positions. Finally, the proximal
social experiences under investigation in this study accounted for about twenty percent of
the variation in self-concept growth rates. Future research should explore additional types of
social experiences that may also shape self-concept trajectories and vary across social
positions. For example, peer friendships and romantic relationships may be particularity
important for self-esteem development. At the same time, additional domains in which
adolescents may experience chronic role strain or successful performance accomplishments,
such as athletics or fine art performances, could also be incorporated into future studies.

Acknowledgments
The author thanks Jeylan T. Mortimer, Monica Kirkpatrick Johnson, Jill Kiecolt and Jane McLeod for their helpful
feedback. The Youth Development Study is supported by a grant from the National Institute of Child Health and
Human Development (HD 44138), “Work Experience and Mental Health: A Panel Study of Youth.” The National
Institute of Mental Health (MH 42843) provided previous support for this research. The content is solely the
responsibility of the authors and does not represent the official views of the National Institute of Child Health and
Human Development or the National Institutes of Health.

Reference List
Baldwin SA, Hoffmann JP. The Dynamics of Self-Esteem: A Growth-Curve Analysis. Journal of

Youth and Adolescence 2002;31:101–13.
Bandura, A. Self-Efficacy: The Exercise of Control. New York: W.H. Freeman; 1997.
Basow, S. Gender: Stereotypes and Roles. Pacific Grove, CA: Brooks/Cole; 1992.
Bem, DJ. Self-Perception Theory. In: Berkowitz, L., editor. Advances in Experimental Social

Psychology. Vol. 6. New York: Academic Press; 1972. p. 1-62.
Bergman M, Scott J. Young Adolescents’ Wellbeing and Health-Risk Behaviors: Gender and Socio-

Economic Differences. Journal of Adolescence 2001;24:183–97. [PubMed: 11437479]
Bolognini M, Plancherel B, Bettschart W, Halfon O. Self-Esteem and Mental Health in Early

Adolescence: Development and Gender Differences. Journal of Adolescence 1996;19:233–45.
[PubMed: 9245280]

Bouchey HA, Harter S. Reflected Appraisals, Academic Self-Perceptions, and Math/Science
Performance During Early Adolescence. Journal of Educational Psychology 2005;97(4):673–86.

Buchanan T, Selmon N. Race and Gender Differences in Self-Efficacy: Assessing the Role of Gender
Role Attitudes and Family Background. Sex Roles 2008;58(11–12):822–36.

Buist KL, Deković M, Meeus W, van Aken MAG. Developmental Patterns in Adolescent Attachment
to Mother, Father and Sibling. Journal of Youth and Adolescence 2002;31:167–76.

Carter RS, Wojtkiewicz RA. Parental Involvement With Adolescents’ Education: Do Daughters or
Sons Get More Help? Adolescence 2000;35:29–44. [PubMed: 10841295]

Chu JY. Adolescent Boys’ Friendships and Peer Group Culture. New Directions for Child and
Adolescent Development 2005;107:7–22. [PubMed: 15934218]

Chubb NH, Fertman CI, Ross JL. Adolescent Self-Esteem and Locus of Control: A Longitudinal Study
of Gender and Age Differences. Adolescence 1997;32:113–29. [PubMed: 9105496]

Clausen JS. Adolescent Competence and the Shaping of the Life Course. American Journal of
Sociology 1991;96:805–42.

Falci Page 15

Soc Sci Res. Author manuscript; available in PMC 2012 March 1.

N
IH

-PA Author M
anuscript

N
IH

-PA Author M
anuscript

N
IH

-PA Author M
anuscript



Collins WA, Russell G. Mother-Child and Father-Child Relationships in Middle Childhood and
Adolescence: A Developmental Analysis. Developmental Review 1991;11(2):99–136.

Conger KJ, Williams ST, Little WM, Masyn KE, Shebloski B. Development of Mastery During
Adolescence: The Role of Family Problem-Solving. Journal of Health and Social Behavior
2009;50(1):99–114. [PubMed: 19413137]

Cooley, CH. Human Nature and the Social Order. New York: Scribner; 1902.
de Bruyn EH. Role Strain, Engagement and Academic Achievement in Early Adolescence.

Educational Studies 2005;31(1):15–27.
Demo DH, Savin-Williams RC. Early Adolescent Self-Esteem As a Function of Social Class:

Rosenberg and Pearlin Revisited. American Journal of Sociology 1983;88:763–74.
Demo DH, Small SA, Savin-Williams RC. Family Relations and the Self-Esteem of Adolescents and

Their Parents. Journal of Marriage and the Family 1987;49:705–15.
Dunnigan T, McNall M, Mortimer JT. The Problem of Metaphorical Nonequivalence in Cross-

Cultural Survey Research: Comparing the Mental Health Statuses of Hmong Refugee and General
Population Adolescents. Journal of Cross-Cultural Psychology 1993;24:344–65.

Falci C. Family Structure, Closeness to Residential and Nonresidential Parents, and Psychological
Distress in Early and Middle Adolescence. The Sociological Quarterly 2006;47(1):123–46.

Festinger L. A Theory of Social Comparison Processes. Human Relations 1954;7(2):117–40.
Fitzgerald J, Gottschalk P, Moffit R. An Analysis of Sample Attrition in Panel Data: The Michigan

Study of Income Dynamics. The Journal of Human Resources 1998;33:251–99.
Galambos NL, Barker ET, Krahn HJ. Depression, Self-Esteem, and Anger in Emerging Adulthood:

Seven-Year Trajectories. Developmental Psychology 2006;42:350–365. [PubMed: 16569173]
Gecas, V. Self-Agency and the Life Course. In: Mortimer, JT.; Shanahan, MJ., editors. Handbook of

the Life Course. New York: Springer; 2004. p. 369-90.
Gecas V. The Self-Concept. Annual Review of Sociology 1982;8:1–33.
Gecas V, Schwalbe ML. Beyond the Looking-Glass Self: Social Structure and Efficacy-Based Self-

Esteem. Social Psychology Quarterly 1983;46:77–88. [PubMed: 6879222]
Gecas V. Parental Behavior and Adolescent Self-Esteem. Journal of Marriage and the Family

1986;48:37–46.
Greene ML, Way N. Self-Esteem Trajectories Among Ethnic Minority Adolescents: A Growth Curve

Analysis of the Patterns and Predictors of Change. Journal of Research on Adolescence
2005;15:151–78.

Halaby, C. Panel Models for the Analysis of Change and Growth in Life Course Studies Handbook of
the Life Course. In: Mortimer, Jeylan T.; Shanahan, Michael J., editors. Handbook of the Life
Course. New York: Springer; 2003.

Harter, S. The Construction of the Self: A Developmental Perspective. New York, NY: The Guildford
Press; 1999.

Hoge DR, Smit EK, Crist JT. Reciprocal Effects of Self-Concept and Academic-Achievement in 6th-
Grade and 7th-Grade. Journal of Youth and Adolescence 1995;24(3):295–314.

Horney JD, Osgood W, Marshall IH. Criminal Careers in the Short-Term: Intra-Individual Variability
in Crime and Its Relation to Local Life Circumstances. American Sociological Review
1995;60:655–73.

House, JS. Social Structure and Personality. In: Rosenberg, M.; Turner, R., editors. Sociological
Perspectives on Social Psychology. New York: Basic Books; 1981. p. 525-61.

Jaret C, Reitzes DC, Shapkina N. Reflected Appraisals and Self-Esteem. Sociological Perspectives
2005;48(3):403–19.

Kling KC, Hyde JS, Showers CJ, Buswell BN. Gender Differences in Self-Esteem: A Meta-Analysis.
Psychological Bulletin 1999;125:470–500. [PubMed: 10414226]

Kohn, ML.; Schooler, C. Work and Personality: An Inquiry into the Impact of Social Stratification.
Norwood, NJ: Ablex; 1983.

Lareau A. Invisible Inequality: Social Class and Childrearing in Black Families and White Families.
American Sociological Review 2002;67:747–76.

Falci Page 16

Soc Sci Res. Author manuscript; available in PMC 2012 March 1.

N
IH

-PA Author M
anuscript

N
IH

-PA Author M
anuscript

N
IH

-PA Author M
anuscript



Larson R, Maryse RH. Daily Companionship in Late Childhood and Early Adolescence: Changing
Developmental Contexts. Child Development 1991;62:284–300. [PubMed: 2055123]

Laursen B, Coy KC, Collins WA. Reconsidering Changes in Parent-Child Conflict Across
Adolescence: A Meta-Analysis. Child Development 1998;69(3):817–32. [PubMed: 9680687]

Leaper C, Anderson KJ, Sanders P. Moderators of Gender Effects on Parents’ Talk to Their Children:
A Meta-Analysis. Developmental Psychology 1998;34:2–27.

Lee M, Larson R. The Korean Examination Hell: Long Hours of Studying, Distress, and Depression.
Journal of Youth and Adolescence 2000;29(2):249–71.

Lewis SK, Ross CE, Mirowsky J. Establishing a Sense of Personal Control in the Transition to
Adulthood. Social Forces 1999;77:1573–99.

McLeod, J.; Lively, K. Social Structure and Personality. In: Delamater, J., editor. Handbook of Social
Psychology. New York: Kluwer Academic/Plenum Publishers; 2003. p. 77-102.

McLeod J, Owens TJ. Psychological Well-Being in the Early Life Course: Variations by
Socioeconomic Status, Gender, and Race/Ethnicity. Social Psychology Quarterly 2004;67:257–78.

Mead, GH. Mind, Self and Society. Chicago: University of Chicago Press; 1934.
Mortimer JT, Harley C, Staff J. The Quality of Work and Youth Mental Health. Work and

Occupations 2002;29:166–97.
National Center for Education Statistics (NCES). Digest of Education Statistics: 2006 [Web Page].

2006 [Accessed Jan 2007]. Available at http://nces.ed.gov/annuals
Pearlin LI, Nguyen KB, Schieman S, Milkie MA. The Life-Course Origins of Mastery Among Older

People. Journal of Health and Social Behavior 2007;48:164–79. [PubMed: 17583272]
Pomerantz EM, Ruble DN. The Role of Maternal Control in the Development of Sex Differences in

Child Self-Evaluation Factors. Child Development 1998;69:458–78. [PubMed: 9586219]
Rhodes J, Roffman J, Reddy R, Fredriksen K. Changes in Self-Esteem During the Middle School

Years: a Latent Growth Curve Study of Individual and Contextual Influences. Journal of School
Psychology 2004;42(3):243–61.

Rosenberg, M. Conceiving the Self. New York: Basic Books; 1979.
Rosenberg M, Pearlin LI. Social Class and Self-Esteem Among Children and Adults. American

Journal of Sociology 1978;84:53–77.
Ross, C.; Sastry, J. The Sense of Personal Control: Social-Structural Cause and Emotional

Consequences. In: Aneshensel, C.; Phelan, J., editors. Handbook of the Sociology of Mental
Health. New York: Kluwer Academic/Plenum Publishers; 1999. p. 369-94.

Russell A, Saebel J. Mother-Son, Mother-Daughter, Father-Son, and Father-Daughter: Are They
Distinct Relationships? Developmental Review 1997;17(2):111–47.

Sallinen M, Ronka A, Kinnunen U, Kokko K. Trajectories of Depressive Mood in Adolescents: Does
Parental Work or Parent-Adolescent Relationship Matter? A Follow-Up Study Through Junior
High School in Finland. International Journal of Behavioral Development 2007;31:181–90.

Scheier LM, Botvin GJ, Griffin KW, Diaz T. Dynamic Growth Models of Self-Esteem and Adolescent
Alcohol Use. Journal of Early Adolescence 2000;20:178–209.

Shearer CL, Crouter AC, McHale SM. Parents’ Perceptions of Changes in Mother-Child and Father-
Child Relationships During Adolescence. Journal of Adolescent Research 2005;20(6):662–84.

Singer JD. Using SAS PROC MIXED To Fit Multilevel Models, Hierarchical Models, and Individual
Growth Models. Journal of Educational and Behavioral Sciences 1998;23:323–55.

Singer, JD.; Willet, JB. Applied Longitudinal Data Analysis: Modeling Change and Event Occurrence.
New York: Oxford University Press; 2003.

Staff, J.; Mortimer, JT.; Uggen, C. Work and Leisure in Adolescence. In: Lerner, R.; Steinberg, L.,
editors. The Handbook of Adolescent Psychology. New York: John Wiley and Son; 2004. p.
429-50.

Starrels ME. Gender Differences in Parent-Child Relations. Journal of Family Issues 1994;15(1):148–
65.

Steinberg, L.; Silk, J. Parenting Adolescents. In: Bornstein, MH., editor. Handbook of Parenting. 2.
Vol. 1. Mahwah, NJ: Erlbaum; 2002. p. 103-33.

Falci Page 17

Soc Sci Res. Author manuscript; available in PMC 2012 March 1.

N
IH

-PA Author M
anuscript

N
IH

-PA Author M
anuscript

N
IH

-PA Author M
anuscript

http://nces.ed.gov/annuals


U.S. Department of Education. Digest of Education Statistics, 2005. Washington, DC: U.S.
Government Printing Office; 2005.

Vondracek, F.; Porfeli, E. The World of Work and Careers. In: Adams, G.; Berzonsky, M., editors.
Blackwell Handbook of Adolescence. Malden, MA: Blackwell; 2003. p. 109-28.

Wang L, Kick E, Fraser J, Burns TJ. Status Attainment in America: The Roles of Locus of Control and
Self-Esteem in Educational and Occupational Outcomes. Sociological Spectrum 1999;19:281–98.

Whitbeck LB, Simons RL, Conger RD, Wickrama KAS, Ackley KA, Elder GH. The Effects of
Parents’ Working Conditions and Family Economic Hardship on Parenting Behaviors and
Children’s Self-Efficacy. Social Psychology Quarterly 1997;60:291–303.

Wilson JS, Stocking VB, Goldstein D. Gender Differences in Motivations for Course Selection -
Academically Talented Students in an Intensive Summer Program. Sex Roles 1994;31:349–67.

Wiltfang GL, Scarbecz M. Social Class and Adolescents’ Self-Esteem: Another Look. Social
Psychology Quarterly 1990;53:174–83.

Wolfinger RD. Heterogeneous Variance: Covariance Structures for Repeated Measures. Journal of
Agricultural, Biological, and Environmental Statistics 1996;1(2):205–30.

Yamoor CM, Mortimer JT. Age and Gender Differences in the Effects of Employment on Adolescent
Achievement and Well-Being. Youth & Society 1990;22(2):225–40.

Falci Page 18

Soc Sci Res. Author manuscript; available in PMC 2012 March 1.

N
IH

-PA Author M
anuscript

N
IH

-PA Author M
anuscript

N
IH

-PA Author M
anuscript



Figure 1. Self-concept growth by SES and gender a
a The height of each graph represents 1/2 of a standard deviation for the dependent variable.
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Figure 2. Parent-adolescent relationship quality by gender and SES a
a The height of each graph represents 1/2 of a standard deviation for the dependent variable.
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