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Preface

Tt

From July 9 through 13, 2012, the Assessments for Japanese Language Instruction Summer
Institute was held at University of Hawai'i at Manoa (UHM). This summer institute was
sponsored by the National Foreign Language Resource Center and the National Resource
Center East Asia at UHM. The institute was intended for Japanese language instructors from
American universities and colleges, and provided lectures and hands-on sessions to improve
the participants’ theoretical knowledge and practical skills for assessing their students. We
also provided them with a number of assessment examples of various approaches from

the first editor’s recent book “BAGEZETOT=H DM ART [Introduction to Assessment for
Japanese Language Teachers]” (Kuroshio, 2012). In addition, as part of the institute, the
second editor offered lectures on topics in language testing.

The overall goal of this summer institute was to encourage college Japanese language
instructors to practice sound assessment practices in and beyond their home institutions.
Throughout our time together in the institute, the participants worked on improving their own
assessment tools, and then a month or so later, they sent those projects in as their final
projects for the institute in the form of assessment modules.

Practical Assessment Tools for College Japanese collects and organizes those projects

into a peer-reviewed publication with 21 assessment modules that were developed by
these teachers of Japanese. Each module presents a practical assessment idea that can
be adopted or adapted for the reader’s own formative or summative assessment of their
Japanese language learners. For ease of use, each module is organized in approximately
the same way including background information, aims, levels, assessment times, resources,
procedures, caveats and options, references, and other appended information. The 21
modules are organized into the following five categories:

Assessing writing skills

Assessing projects and cultural knowledge

Assessment for promoting learning skills and learner autonomy

We hope that the readers will find the assessment tools in this collection practical and
useful for teaching and assessing Japanese language learners, especially those in
higher education. Last but not least, we thank the external reviewer for her thoughtful and
valuable comments.

Aloha from the editors,

Kimi Kondo-Brown
James Dean Brown
Waka Tominaga

Honolulu, August 2013

NFLRC
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Developing a Student-Centered Oral Test for a Beginning-Level

Japanese Course

Waka Tominaga
University of Hawai'i at Manoa

Background

The oral test presented in this paper was originally developed as an achievement test (i.e., final oral
exam) for a second semester Japanese course (JPN 102) at the University of Hawai‘i at Manoa.
The course used Situational Functional Japanese Vol. 1 and Vol. 2 (Tsukuba Language Group,
1994, 1995) as main textbooks and covered from Lesson 6 to Lesson 11 of the textbooks.

In order to create a student-centered oral test for this beginning-level Japanese course,

| adopted a role-play situation (e.g., a short meeting to explain about a city tour) in which
students must assume an active role handling the interaction by using their interactional skills
and knowledge of the real world as well as learned grammatical patterns and vocabulary.
Students are also involved in the process of grading in an attempt to increase their motivation
and autonomous learning (Kondo-Brown, 2012).

Levels

Second semester Japanese (Novice-Mid or Novice-High on the ACTFL OPI scale)
Aims

To assess the extent to which students have achieved the abilities to:

1. Use simple question-answer sequences to get acquainted with a Japanese speaker
2. Utilize subject-oriented referent honorifics (sonkeigo) to show respect to the other party
3. Use learned grammatical patterns, expressions, and vocabulary to

communicate effectively

Tominaga, W. (2013). Developing a student-centered oral test for a beginning-level Japanese course. In
K. Kondo-Brown, J. D. Brown, & W. Tominaga (Eds.), Practical assessment tools for college Japanese
(pp- 1-8). Honolulu: University of Hawai‘i, National Foreign Language Resource Center.

ERAKK
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4. Formulate sentence-level utterances to describe an event or a place
5. Comprehend sentence-level spoken Japanese and respond appropriately

Assessment time

About 15 minutes per student

Preparation time

30 minutes to prepare the handouts

Resources

1. Oral test study guide (for students) (see Appendix A)

2. Sample performance (for the instructor) (see Appendix B)
3. Student self-evaluation form (see Appendix C)

4. Instructor evaluation form (see Appendix D)

Procedures

Before the test

1. Give students the study guide and the student self-evaluation form. Go over them and
explain the testing and grading procedures.

2. Tell the students that they should create a one-day city tour schedule for the role-play,
including a few places to visit during the tour. Students need to bring the tour schedule to
the test.

3. Demonstrate a sample performance of the role-play in front of the students. The instructor
may choose to play the student’s role and have a student play the instructor’s role.
Alternatively, the instructor may show a pre-recorded video of the role-play. (Note: A partial
sample performance of the role-play is given in Appendix B for instructor reference. This
should not be distributed to students in order to protect the validity of the test.)

4. Tell the students to practice the role-play with classmates and/or with other Japanese
speakers in class or outside of class.

During the test

1. The instructor starts recording.
2. The student and instructor perform the role-play, which contains the following phases:
* Meet and get acquainted with a guest from Japan
* Explain about the tour to the guest
* Answer the guest’s questions about the tour
*  Wind down

EREKK
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Feedback and scoring

1. The student completes and submits the student self-evaluation form (see Appendix C)
as homework.

2. The instructor reviews the recording and completes the instructor evaluation form (see
Appendix D).

3. The final score (with a maximum of 100 points) will be calculated by adding the student
self-evaluation score (maximum 30 points) and the instructor evaluation score (maximum
70 points).

Caveats and options

1. In order to enhance the clarity of grading, give students the self-evaluation form and
explain how to use it. Also tell students that the same rating criteria will be used for the
instructor evaluation. Go over each rating criterion to make sure that students understand
what is expected.

2. ltis suggested that the student’s self-evaluation score be added to the instructor’s
evaluation in determining the final score. In this way, students will have a chance to reflect
on their performance and actively participate in the assessment (e.g., their opinions about
how they did on the test will be reflected in their final scores). However, some students
may overestimate their performance in order to receive a higher score. If the instructor
is concerned about such an issue, he/she may choose to use the instructor evaluation
only. Alternatively, when the instructor’s and student’s evaluations are greatly different, the
instructor may hold a conference with the student and discuss the differences in order to
resolve discrepancies.

3. In the test, after the student finishes explaining about the tour, ask a few questions about
the tour. Some sample questions include:

o X & EAZETTT NN (“What kind of place is X?”)
o PITRIFAZEZHWVUWTT )Y, (“Where can | eat lunch?”)
o X B YETrHU D E£72, (“How long does it take to get to X from Y?”)

[place] T, #3234 >THUWNTT Dy, (“May | smoke in [place]?”)

[place] T, BRI ZHS>THULWNTT ), (“May | use my cell phone in [place]?”)

Contributor

Waka Tominaga is a Ph.D. candidate in the Department of East Asian Languages and
Literatures at the University of Hawai‘i at Manoa. Her research interests include Japanese
language pedagogy, conversation analysis, materials development, OPIs, and assessment.

References and further reading

Kondo-Brown, K. (2012). Nihongo kyooshi no tame no hyooka nyuumon [Introduction to
assessment for Japanese language teachers]. Tokyo: Kuroshio.
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Tsukuba Language Group. (1994). Situational Functional Japanese, Vol. 2: Notes (2nd ed.).
Tokyo: Bonjinsha.

Tsukuba Language Group. (1995). Situational Functional Japanese, Vol. 1: Notes. (2nd ed.).
Tokyo: Bonjinsha.

Appendix A: Oral test study guide (for students)

Role-play (about 10 minutes)

Situation: You are working at an organization in Honolulu, which is having a group of
international visitors for a conference. The organization is planning a one-day city tour on
Oahu for the visitors, and you are asked to explain to a Japanese participant (in her 40’s)
about the city tour in person.

1. Meet the guest from Japan
* Exchange greetings and introduce yourself briefly.
* Ask a few questions about the guest in order to get acquainted with her. Use honorific
expressions appropriately.
2. Explain about the tour schedule
* Introduce the topic of the tour.
» Explain the schedule (e.g., date, time, means of transportation, places to visit, your
opinions/impressions about the places, how long it takes to get there, etc.)
* Give instructions and make suggestions as appropriate, using learned grammatical
patterns and expressions (e.g., request/command ~TL 72XV prohibition 72 VTL7EE
VY; permission T HU W YT suggestion 72BN E BINWE T/ BT T
3. Answer the guest’s questions
» Ask the guest if she has any questions about the tour
* Answer the questions
4. Winding down
* Make sure that the guest has no more questions
*  Wrap up the meeting and say goodbye

Preparation

1. Make a one-day city tour schedule including a few (2 or 3) places to visit. Write it down on
a sheet of paper in English. Bring it to the test.

2. Think about what you need to say. Incorporate a variety of grammar points and
conversation strategies you learned in the course in order to make your talk more effective
and appropriate.

3. Practice with your classmates and/or other Japanese speakers. Go through the task and
ask your partner whether your explanation was clear, informative, and well organized.

P
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Grading (10% of final grade)

After the test, complete and submit the student self-evaluation form (homework).

The instructor will independently grade your performance using the same criteria.
Your final score (with a maximum of 100 points) will be calculated by adding your self-
evaluation score (maximum 30 points) and the instructor’s evaluation score (maximum
70 points).

Appendix B: Sample performance (for the instructor)

10:00 Meet in front of Student Service Center at UH
10:30-11:00 Nu‘uvanu Pali Lookout

11:30-1:30 Bishop Museum

2:00-4:00 Hanauma Bay

Oahu City Tour
Dec. 8 (Sat) 10:00 am—4:00 pm

* Bring your swimsuit if you want to swim.
* Please do not feed fish at Hanauma Bay.

A=student, B=instructor
(meeting the guest)

A:

wrw>w>w

A:

ZATHIT, IFLHELT OOTY, EXFIALLBREVNLET,
iwbibfo HF T, LALIBREWLET,
AFSALL BARDD WHoLRWELZD,
IV, BERERMNDHREL,
b, FHTTh NTAIFTNILDTTTD,
ZAMNED C T A RSN Bl e e S R T,
%51“%@ 19 E—FIT WDHoLRWNELED,
ZAVHEH, UA S E—AIC fTEELE,
b, EHTT D, WUNTT A,

(explaining the tour schedule)

A:

>

WerwPrw>m>w

ZZREFNTI, VT —DZ LT,

AN

12ABHDRIOREN HARFE T T, SO TR T4,

AN

FRITI0FZ DA KZ2DStudent Service CenterdRfIISE TS 2SN,
AN

10HFIZ A SZAHMH D DT, RIS RWTL7EE N,

DM ELT,

WL XIZ | Nu‘uanu Pali LookoutE W) & ZAIZ 1T&FET,

AN

INTUAREZED S Nu‘uanu Pali LookoutE T, /SA T304 < BT,

NFLRC
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Appendix C: Student self-evaluation form

Assess your oral performance on each of the rating criteria below and submit your self-ratings.

More or Definitely

Noooo! less, yes. yes!
1. | appropriately used greeting expressions and introduced myself. 0 1 2
2. | asked a few appropriate questions to get acquainted with the guest. 0 1 2
3. lused keigo (honorific expressions) to show respect to the guest. 0 1 2
4. lintroduced the topic of the tour effectively. 0 1 2
5 | provided basic information about the tour, including the date/day, time, 0 1 2
" places to visit, means of transportation, etc.

6 | described the places to visit during the tour using several sentence-length 0 1 >
" utterances.

7 | effectively gave instructions and made suggestions using learned grammatical 0 1 2
" patterns (e.g., ~TLIEEWN, ~72NTLESN, ~THWNWT T ~72bHW0NINE NET).

8 | asked if the guest had any questions about the tour, and answered those 0 1 2
" questions (if any) adequately.

9. | used appropriate leave-taking expressions. 0 1 2
10. Overall, | handled the conversation competently. 0 1 2
1 | used appropriate aizuchi to show interest and understanding when the guest 0 1 ”

" was speaking (e.g., 1¥\> or 22 uh huh, . % 5T3 ) oh | see).
| accurately and appropriately used grammatical structures, vocabulary,
12. " A ; 0 1 2
particles, tense, and inflection.
The content of my talk was interesting and well-developed with sufficient
13. ) et 0 1 2
details and good organization.
14 My speech was smooth without too many pauses or um’s. My pronunciation 0 1 >
* was good.
15 | am confident that the guest understood me most of the time during 0 1 2
" the role-play.

total score (maximum of 30 points):

Please provide comments that will help your instructor understand your ratings above if any.

***** Waka Tominaga | Developing a Student-Centered Oral Test for a Beginning-Level Japanese Course | 7
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Appendix D: Instructor evaluation form

final score: /100 (instructor evaluation /70 + self-evaluation /30)
poor average excellent
1. The student appropriately used greeting expressions and introduced him/herself. 0 1 2 3 4
2. The student asked a few appropriate questions to get acquainted with the guest. 0 1 2 3 4 5
3. The student used keigo (honorific expressions) to show respect to the guest. 0 1 2 3 4 5
4. The student introduced the topic of the tour effectively. 0 1 2 3
The student provided basic information about the tour, including the date/
5 ; o h 0 1 2 3 4 5
day, time, places to visit, means of transportation, etc.
The student described the places to visit during the tour using several
6. 0 1 2 3 4 5
sentence-length utterances.
The student effectively gave instructions and made suggestions using
7. learned grammatical patterns (e.g., ~ TSIV, ~72WVTLESUD ~THuWwy - 0 1 2 3 4 5
T~ E EnET).
8 The student asked if the guest had any questions about the tour, and 0 1 2 3 4 5
* answered those questions (if any) adequately.
9. The student used appropriate leave-taking expressions. 0 1 2 3
10. Overall, the student handled the conversation competently. 0 1 2 3 4 5
The student used appropriate aizuchi to show interest and understanding
11.  when the guest was speaking (e.g., I3\ > or X % uh huh, &.%>T3hoh 0 1 2 3 4 5
| see).
The student accurately and appropriately used grammatical structures,
12. ; 1 ; 0 1 2 3 4 5
vocabulary, particles, tense, and inflection.
The content of the student’s talk was interesting and well-developed with
13. e . : 0 1 2 3 4 5
sufficient details and good organization.
The student’s speech was smooth without too many pauses or instances of
14. ; N 0 1 2 3 4 5
um. The student’s pronunciation was good.
15. | understood the student most of the time during the role-play. 0 1 2 3 4 5

total score (maximum of 70 points):

instructor’s comments:

***** Waka Tominaga | Developing a Student-Centered Oral Test for a Beginning-Level Japanese Course | 8
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Oral Performance Test as a Formative Assessment in an Intermediate-

Level College Japanese Language Course

Yasuko Takata Rallings
Wake Forest University

Background

The third semester theme-based Japanese course at Wake Forest University covers various
situations that students often encounter while living and studying in Japan. Students learn the
vocabulary and grammar that are necessary to function in those situations. The situations are
as follows: meeting new friends and a host family, discussing house rules with a host family,
asking for help when ill, confiding in friends about difficulties, giving advice, learning about
regions and cities in Japan and making travel plans, asking for street directions, sending
letters and packages at the post office, and learning about gift-giving customs.

In order to assess students’ progress in achieving the objectives of the course, two oral
performance tests are given each semester, one in the midterm exam week and the other
toward the end of the semester. The testing tool presented in this module is the midterm oral
test. In designing the test, the goal was to use it as a formative assessment. A formative
assessment is often described as an assessment for learning which provides feedback that
leads to modifying teaching and learning activities (Black & Jones, 2006; Wiliam, 2011).
Self-assessment is considered a very important part of a formative assessment because it
enables students to better understand the gap between their abilities and the target level and
to determine ways to bridge it (Black & Jones, 2006). For a test to be an effective formative
assessment, content and delivery of feedback are as important as, or even more important
than, the test itself. Therefore, scoring and feedback methods for the oral performance

test should be carefully planned so as to enhance the impact on students’ learning. In the
present test, after each pair of students completes three face-to-face conversations prompted
by task cards, students fill out a self-evaluation form in which they not only rate their own

Rallings, Y. T. (2013). Oral performance test as a formative assessment in an intermediate-level college
Japanese language course. In K. Kondo-Brown, J. D. Brown, & W. Tominaga (Eds.), Practical assessment
tools for college Japanese (pp. 9—17). Honolulu: University of Hawai‘i, National Foreign Language
Resource Center.
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performances but also write down how they can improve. The purpose of the self-evaluation
is to help students monitor their own learning; it does not influence the test score. The teacher
uses an analytical scoring rubric with detailed descriptions to give the grade. Moreover, there
is an additional feedback section with check boxes and comments so that teachers can give
specific suggestions to improve students’ oral performances.

Levels

Intermediate
Aims

The overall goal is to assess students’ abilities to function orally in the situations covered in the
course; specifically, students are expected to be able to do the following:

1. Introduce themselves to new friends and host family members and talk about daily
activities and hobbies

Talk about what they should and shouldn’t do including house rules

Complain about problems

Give advice and suggestions

Exchange information about Japanese towns and create travel plans

S

Assessment time

About 30 minutes per pair including time for self-evaluation

Preparation time

About 30 minutes to make copies and to gather materials and equipment

Resources

Task prompt cards (see Appendix A)

Town information sheet (for Task 2; see Appendix B)
Student self-evaluation form (see Appendix C)
Analytical scoring rubric (see Appendix D)
Recording device

U NN oo

Procedures

1. Have a pair of students come into the room in a culturally appropriate manner (e.g., use
proper greetings, bow).

Have a brief warm-up conversation.

Give the first task prompt card (Appendix A) to the students.

Start the recorder while the students read the prompt on the card (Appendix A) silently.
The students perform the first task.

RN
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6. Repeat the same procedures (steps 4 and 5) with the second and third cards. For the
second task, give the town information sheet (Appendix B) with the task prompt.

7. When they are finished, give the self-evaluation forms (Appendix C) to each student and
ask them to fill it out. Collect the forms when they finish.

8. After the students leave the room, the teacher should immediately rate the performance of
each student using the rubric (Appendix D).

9. The recordings should be reviewed later to confirm the accuracy and consistency of the
ratings. Make necessary adjustments on the ratings.

Feedback and scoring

1. Record strengths and weaknesses by circling/underlining descriptions in the rubric. Also
write brief comments and utilize the check boxes at the bottom of the rubric as appropriate.
2. Give a copy of the scoring rubric with ratings and comments to the students.

Caveats and options

1. Consider making the following available to the students prior to the test: A handout that
explains the learning objectives that will be tested, testing procedures, scoring rubric, and
self-evaluation form.

2. In conducting paired oral tests, | assume that the importance of collaboration in group
work is always emphasized in class and that students are working in various pairs and
groups daily. In other words, the content and method of oral tests should reflect what is
taught in class and how the class is conducted. There are different ways to make pairs
for the test. The teacher can assign pairs, randomly draw names, or let students choose
partners. It is not necessary to manipulate pair assignments based on students’ proficiency
levels. In a study by Davis (2009), it was found that proficiency levels of paired students
had very little influence on oral test scores. Even when different proficiency levels did
affect performances, no negative impact was observed, and lower-proficiency students
sometimes benefitted from working with higher-proficiency students (Davis, 2009). No
matter how pairs are assigned, students should be able to perform effectively if they are
taught interactional skills through regular group work in class.

3. If possible, ask a colleague to listen to the recorded tests and evaluate students’
performances using the rubric. Having additional graders insures that the grading is
consistent and strengthens the reliability of the test.

4. Set up a meeting with each student to discuss the results including the rubric and self-
evaluation. If students disagree with the rubric scores, meeting in person will help them
better understand the expectations and plan how to improve their performances.

Contributor

Yasuko Takata Rallings is a senior lecturer in Japanese in the Department of East Asian
Languages and Cultures at Wake Forest University in Winston-Salem, NC.
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Appendix A: Task prompt cards

Task 1. You have about 30 seconds to read the following and prepare for the task.

You are new friends who recently met in Japan and want to find out more about each
other. Talk about what you do every day, your hobbies, and what you want to/plan to
do in Japan. Consider what mutual interests you have and extend an invitation to do
something together. You have about three minutes to complete the task.

Try to use varied vocabulary, and incorporate many sentence structures that you
have learned such as the following:

* The potential form
* Doing such and such

«  “While...”
+ Strong and weak intentions
* “Planto..”

» Try something for the first time

Task 2. You have about a minute to read the following and the travel information and prepare
for the task.

You live in Tokyo, and you want to take a trip with a friend. You have obtained travel
information about two towns. Look at the information, discuss it with your friend,
choose which town to go to and make a travel plan. You have about five minutes to
complete the task.

Try to use varied vocabulary and incorporate many sentence structures that you have
learned such as the following:

» Listing reasons

» Trying doing something for the first time
o If

* Hearsay (if appropriate)

+ “Before” and “After”

AR RKRK
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Task 3 (A/B) . You have about 30 seconds to read the following and prepare for the task.

You are studying abroad in Japan, taking courses at a Japanese university, and living
with a host family. Living and studying in another country is exciting but not easy, and
you are a bit stressed out. You are talking to another student about your difficulties,
and it turns out that your friend is also having a hard time. Share your complaints and
give each other advice. You have about five minutes to complete the task.

Try to use varied vocabulary and incorporate many sentence structures that you have
learned such as the following:

+  “too much”

+ “sothat...”

»  Prohibition “must not...”

» Giving advice/suggestions “It's better (not) to...” “How about...?”
* Ifyou are A, start the conversation by asking “What’s wrong?”

Appendix B: Town information sheet for task 2
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Appendix C: Student oral test self-evaluation

Evaluate your performance by choosing 1-5 for each item below.

1.

Task completion. | was able to complete the tasks by giving fully developed responses. |
was able to use appropriate communication strategies (e.g., ask to repeat the question,
ask for confirmation, or paraphrase) to complete the task.

1 2 3 4 5
could be better very well

Interactional skills. | listened to my partner carefully and answered questions or asked

related questions well. | also used effective conversational fillers.
1 2 3 4 5

could be better very well

Fluency. | was able to carry on conversations without excessive hesitations and pauses.
1 2 3 4 5

could be better very well

Language control. | was able to carry on conversations with accuracy in grammar and
vocabulary use.
1 2 3 4 5

could be better very well

Variety. | was able to use many grammatical structures and vocabulary words we have
learned.
1 2 3 4 5

could be better very well

Clarity. | was able to speak with clear pronunciation and intonation.
1 2 3 4 5

could be better very well

Please describe what you would do to improve your performance.

fEEES
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Appendix D: Analytical scoring rubric

£EER BRI Oral Test Evaluation

AT /50
FIEH L
exceeded ETHIKTEELE JKTEELE BANTOFELED =AY C L
expectations superior satisfactory need improvement poor
Completed the Completed the -
tasks successfully  tasks successfully. gggbllitteosome Er)]'g tr;(;tkcs;omplete
by giving fully Responses were c leted th fthp Fa R ;
task | developed developed fully t orl?pbe? 'the g eAas ?I' ited esp;or(ljses Iwertz
completion | responses. Used most of the time. S%sz dlijffi\glljlty r:scp?éjr?:eg alr?:jl g ‘L)Jcr)gb)I,e t?)vl?soepe ;
appropriate Used appropriate : e | i |
conversational conversational c?n\t/er_sa long c?n\t/er_sa iona
strategies. strategies. SHAleglos: SalCgos:
(10) 10 9 8 6-7 1-5
Demonstrated
Demonstrated good interactional Often acked o T i
excellent Demonstrated very skills but sometimes BRIoR

interactional

interactional skills

good interactional

a little more

eagerness and

ineffective attitude

SRS as a conversation  sKkills. engagement in the gggsgg:t?g; L2 azr?nc;(:nversatlon
partner. conversation was : P ’
needed.
(5) 5 4.5 4 3 1-2
Natural and . Excessive
Exhibited natural continuous Some stumbling, _Speech wag gften hesitations and
" A . but managed interrupted with )
fluency | and continuous speech with minor A bl ne and pauses; sentences
speech. hesitations and contirr)we s 9 were sometimes
pauses. ) P ' left uncompleted.
(10) 10 9 8 6-7 1-5
Often hard to
language | Easily understood, Very good uMncziSetlrystandable ggg:ﬁ;}:g? Hard to understand
conrol| il smostno  accuracy v butwihsoms  srucurlproams Deseuse o many
: : small problems. and inaccurate use Jorp ;
of vocabulary.
(10) 10 9 8 6-7 1-5
Some attempt
Used rich to incorporate Used only limited
and extensive Good use of a variety of Sg;e dnelc?;:\ll(oesjs 2 vocabulary.
variety | vocabulary and vocabulary and vocabulary words e e Sentences were
complex sentence  sentence structure. and sentence struc?tures very short and
structures. structures but ) repetitive.
lacked complexity.
(10) 10 9 8 6-7 1-5
] A few errors Unde_rstandable Dfterihatdia Very hard to
clarity | Very clear speech. but overall clear but with some e stand e
speech. errors. ) ]
(5) 5 4.5 4 3 1-2

ok ke

nflre.hawaii.edu



http://www.nflrc.hawaii.edu

Feedback: How to improve your performance

] Be more confident when you speak.

O] Look at your partner and be engaged in the conversation.

] Use proper conversational fillers. (e.g., Zzo&.., 1FAESTTN etc)

] Review how to use the following vocabulary/grammar items accurately in your
conversation.

] uUse more variety of grammatical structures such as the following:

L] Practice pronouncing the following phrases accurately:

***** Yasuko Takata Rallings | Oral Performance Test as a Formative Assessment | 17
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Oral Performance Development Tool

Noriko Taira Yasohama
Northwestern University

Background

It is fairly easy to reach Intermediate-Low proficiency on the ACTFL oral proficiency
guidelines, even for learners of Japanese, one of the most difficult languages for English
monolingual speakers to learn. With just one year of instruction, some learners can achieve
Intermediate-Low proficiency; however, it takes much longer to reach Advanced (Low)
proficiency. In intermediate courses, students are given a number of opportunities to speak in
class—sometimes in a role play, sometimes in discussions of what they have read. However,
their speech is often not monitored closely and not evaluated formally, and the students
often receive no feedback. The present assessment module was created to address such
shortcomings in intermediate Japanese language classrooms. In particular, this module was
created to help intermediate learners monitor their own speech. As such it is designed to be
student-centered and provide formative assessment. Thus it is not a test or testing tool. It is
rather a tool to facilitate the development of oral skills. The tasks and topics selected in this
module correspond to the tasks required to reach the Advanced proficiency in the ACTFL
oral proficiency guidelines (e.g., to narrate a past experience or event; to describe a place;

to describe a process, etc.) | started using this module in the intermediate level Japanese
course (third-year) at Northwestern University beginning in fall of 2012. Some revisions and
modifications may be incorporated as this module is implemented in the actual course.

Levels

Intermediate (i.e., those who have completed beginning level instruction; in this case, those
who have completed a basic-level textbook series such as “Genki, vols.1-2,” “Nakama I, I1,”
“Yookoso, |, II")

Yasohama, N. T. (2013). Oral performance development tool. In K. Kondo-Brown, J. D. Brown, & W.
Tominaga (Eds.), Practical assessment tools for college Japanese (pp. 18—23). Honolulu: University of
Hawai‘i, National Foreign Language Resource Center
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Aims

1. To move students’ oral proficiency to(wards) Advanced-Low on ACTFL Proficiency
Guideline; specifically to assist students to be able to describe and narrate:
» their experiences and familiar events with some details in all time frames
» simple current affairs that they recently read or heard
* in an organized paragraph with logical flow
» with grammatical accuracy
» with fluency and fairly accurate pronunciation and intonation (accent)
2. To help students become aware of their own strengths and weaknesses in speaking
3. To guide them through the process of developing oral skills

Preparation time

60 minutes to select topics and tasks suitable for the course

Assessment time

Evaluation about 10—20 minutes per task per student; conferences about 10—15 minutes per
task per student

Resources

A list of topics (Appendix A)

Scoring rubric (Appendix B)

A computer that has a (video) recording feature or a digital recorder

An online material depository such as Google Drive to build a portfolio of recorded clips of
the students’ narratives.

e IO PO

Procedures

1. Choose tasks to be required in the course and select appropriate topics for each task.
Appendix A. lists sample tasks and topics. The instructor may choose as many tasks in
one course as appropriate.

2. Set up an online depository (e.g., Google Drive) and create a folder for each student. Each
folder may be shared just between the student and the instructor or by the entire class.

3. Provide an overview of the task and explain the procedure to students. Make sure that all
students in the course can access their folder on the online depository site. Having each
student upload a sample video clip (e.g., self-introduction) at the beginning of the course
is a good way to test accessibility. The instructor should also check if s/he can open the
student’s clips.

4. During the first week of classes, conduct an OPI with each student and identify their
strengths and weaknesses.

P
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5. Provide students with a list of topics (for examples, see Appendix A) and have them
choose one topic in each task as their assignment. Based on the pre course OPI, the
instructor may decide to determine the topic for a particular student.

6. Have the students record a narrative with a maximum length of 5 minutes.

7. Have the students evaluate their own narrative using the rubric (see Appendix B). Ask
them to write a check mark in the parenthesis in each evaluation criterion (e.g., “Task,”
“Fluency and Pronunciation”) on the table as they review their recorded narrative. They
should leave the bottom portion blank.

8. Have the students turn in the audio/video clip along with their self-evaluated rubric to
the instructor.

9. Evaluate their narrative using the same rubric sheet that the students used for self-
evaluation.

10. In addition to the check marks in the rubric table, the instructor may add some comments
for improvement and/or list specific errors the student made in the section “Notes from the
instructor” at the bottom of the evaluation sheet.

11. Hold a 10—15 minute individual student-instructor conference on the evaluated narrative,
and discuss discrepancies between student and instructor evaluations, improvement
tips, etc.

12. Have students revise and re-record their narrative and submit the clip for a second time
along with another self-evaluated rubric.

13. Evaluate the second narrative and return it to students with instructor evaluation.

14. Repeat steps 6-12 for each task.

15. Conduct an OPI with each student at the end of the course or year and provide feedback
(either through written feedback or in a face-to-face conference).

Caveats and options

1. Seriously consider providing an orientation for the students at the beginning of the course,
before starting the oral portfolio: Present the curricular and course goals with reference
to the ACTFL OPI and clarify what they need to be able to do in the near future. This
orientation should help students take more control of their learning.

2. Pre- and post-course OPIs can be omitted; however, conducting pretests and posttests
will be greatly helpful for identifying each student’s strengths and weaknesses. The
OPI does not have to be a full 30-minute version. A short 10—15 minute version may be
enough to identify the students’ strengths and weaknesses, as well as to provide post-
course feedback.

3. Student-teacher individual conferences may not be necessary for each topic. The
conferences should only be held as long as they are useful.

4. Peer evaluation could be added at the time when students submit their first clip on a topic.
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Contributor

Noriko Taira Yasohama is a distinguished senior lecturer and Assistant Director in the
Program of African and Asian Languages at Northwestern University. She has extensive
experience in both classroom teaching, and in materials and curriculum development for
Japanese as a foreign language. She is a certified ACTFL OPI tester of Japanese language.
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Appendix A: Suggested topics for the narration tasks

For each task, choose one topic, and describe it in detail.
Task I: Describe a place

*  Your room on/off campus: Where do you live and with whom? What is the setting of your
room (Is it in an apartment or dorm?)? What’s in your room? Why did you put a certain
item of furniture in a certain location? What do you usually do in your room? How do you
like it there and why? Make a comparison to your room in your home, etc.

* Your hometown: Where do you live? Since when and for how long? What kind of town is it?
How big? What'’s available there? What is it famous for? What do you usually do when in
town? How does your town compare to the town where your university is located? Etc.

Task II: Describe a person

* Your roommate: What does s/he do? What is s/he like (appearance, personality, etc.)?
What does s/he like to do? What is it like to be his/her roommate? Etc.

* Your best friend: Who is s/he? What does s/he do? What is s/he like (appearance,
personality, etc.)? What does s/he like to do? What do you do with him/her? What makes
him/her your best friend? Etc.

Task lll: Describe a past event/experience

+ The most memorable event during the summer vacation/holiday.
» A trip you made recently (Include a memorable event or a mishap).
* The most embarrassing experience you have had.
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Task IV: Describe a process from the beginning to the end

* How to make one of your favorite dishes or desserts.

* How you found your current part-time job or internship position/job.
* How you decided to come to the university where you now are.

* How you made a decision on a product that you recently purchased.

Task V: Describe other people’s experiences

* News that recently interested you or caught your attention in a newspaper or on the radio.
* News that you read in the university newspaper.
* News that you read or heard this morning.
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Appendix B: Evaluation rubric'

topic:
name: total score: /120
category excellent (4) good (3) fair (2) poor(1)
() Narration/ () Narration/ () Narration/ () Narration/description is
description is fully description is mostly description is partially mostly or not at all complete.
completed with complete. Native complete. Native Native speakers who are
sufficient details. speakers who are speakers who are not used to learners of
e Native speakers not used to learners not used to learners Japanese will have a hard
who are not used of Japanese will of Japanese will time understanding the
to learners of have problems have a hard time speech most of the time.
Japanese will not understanding a few understanding some
have any problem details or small parts  major parts of the
understanding. of the speech. speech.
() There are no ( )Afew ( )Some () Alot of interruptions
interruptions with interruptions with interruptions with with pause. A lot of
fluency and | unnecessary pauses. pauses. A few pause. Some incomprehensible speech

pronunciation
(intonation)

Clear and accurate
pronunciation
throughout. Always
comprehensible.

inaccurate or unclear
pronunciations. Mostly
comprehensible.

incomprehensible
speech due to
inaccurate or unclear
pronunciation.

due to unclear or inaccurate
pronunciation.

logical flow,
organization

() Logical and flows
smoothly throughout.
Uses connectives
accurately and
narrated in an
organized paragraph.

() Logical and flows
smoothly most of the
time. Connectives are
used accurately most
of the time (though
not a complete
paragraph).

() Some flaw in
logical flow. Some
errors in use of
connectives (not a
complete paragraph).

() Alot of flaws in logical
flow. No or few connectives
used accurately. Not a
paragraph at all. More like a
list of sentences.

() A good range of
sentence patterns

() Adequate range
of sentence patterns,

() Needs more
range of sentence

() Limited range of
sentence patterns. A lot

sentence | to complete the but needs to narrate/  patterns to complete more sentence patterns
structure: | narrative/description describe with a few the narrative/ are needed to complete
range and | in detail. Very more details. A few description minimally.  the narrative/description.
accuracy | accurate: No or almost grammatical errors. Some grammatical Frequent grammatical
no grammatical errors. errors.
errors.
() A good range () Adequate range ( )Needs moreofa ( )Limited range of
of vocabulary and of vocabulary and range of vocabulary vocabulary and expressions.
. | expressions for the expressions, but and expressions. Frequent errors in choice of
vocabulary: > e 4 ; s
range and narrative/description.  needs a little more. Some inaccurate vocabulary and expressions.
Appropriate and A few inaccurate choices of vocabulary
accuracy | accurate choice choices of vocabulary and expressions.

of vocabulary and
expressions.

and expressions.

Notes from the instructor: Please pay special attention to the checked areas below when
revising the narration.

i1 ot s 8 o] ] A

particles

conjugation

content/details

sentence connectives

vocabulary and expressions

pronunciation and accent

other

" Note: This rubric was created with reference to information at the Center for Advanced Research on Lan-
guage Acquisition website available at http://www.carla.umn.edu/assessment/vac/evaluation/p _7.html
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An Oral Test Idea Incorporating Universal Design for Learning (UDL)

Shioko Yonezawa
Honolulu Community College

Background

Universal Design for Learning (UDL) is an approach to curriculum development that provides
ALL students equal access to learning by addressing students’ varied learning styles. Each
student learns in a different way because he/she has unique skills, interests, and needs
(Center for Applied Special Technology: http://www.cast.org/udl/). Honolulu Community
College is a multi-ethnic/cultural open-door institution, and our students’ backgrounds, and
academic and career aspirations are all varied and unique. By adopting ideas from UDL,

| addressed students’ varied learning styles (e.g., pictures as visual aids), affective modes
(e.g., how to alleviate anxiety), needs, and interests in using Japanese (e.g., authentic task).
An authentic task involving getting to know each other would help students build better
partnerships in their pairs. Checklists are developed for students to prepare for the oral test
while practicing with a partner outside of the classroom. The self-evaluation checklist, in
particular, can be used to review their strengths and weaknesses before the oral test. After the
oral test, students can use it for self-evaluation while at the same time using it to help prepare
for the final written examination.

Levels

Elementary level (Japanese 101)

Aims

To assess students’ oral communication (speaking and listening) skills in a given situation
(e.g., Students who were classmates in a Japanese class would like to get to know each other
by asking simple questions about topics such as routines, leisure activities, and likes/dislikes).

Yonezawa,S. (2013). An oral test idea incorporating Universal Design for Learning (UDL). In K. Kondo-
Brown, J. D. Brown, & W. Tominaga (Eds.), Practical assessment tools for college Japanese (pp. 24—32).
Honolulu: University of Hawai‘i, National Foreign Language Resource Center
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Assessment time

10—15 minutes per pair

Preparation time

4 hours in total to create most tools from scratch; once created, all the tools can be recycled
for future use; preparation time will become much shorter after the first use (less than 1 hour
in total)

Resources

Instructor provides students with items (1-5) in advance; items 6—7 will be used in class; and
items 8—9 will be used on the test day:

Instruction sheet to explain the oral test

Task cards (see Appendix A)

Checklist I: Topics with sample questions (see Appendix B)
Checklist II: Self-evaluation sheet (see Appendix C)

Rubric (see Appendix D)

Sample dialogs/useful expressions

Sign-up sheet (students form pairs and sign-up)
Props/pictures (see Appendix E)

Recorder (e.g., a digital recorder)

O CORENEICOIE OIS GOV

Procedures

Before class, create assessment tools listed in the resource section (ltems 1-8).
In class:

1. Distribute the items (1-5) above to students and explain each item: Students will be tested
using the same tasks, so they will need to bring the task cards (ltem 2) and rubric (Item 5)
to their oral test.

2. Have students practice with Checklists | and Il (ltems 3 and 4).

3. Model a sample dialog with a volunteer student in front of the other students and
provide feedback.

4. Refer to sample dialogs (using handout or PowerPoint) or useful expressions that are
made available online.

5. Have students pick their own partner (optional: the instructor can assign pairs, which might
increase the difficulty of task performance due to an increased level of anxiety).

6. Have students sign-up as pairs.

7. Encourage the pairs to practice outside the classroom using the two checklists listed
above in numbers 3 and 4.

EREKK

nflre.hawaii.edu



http://www.nflrc.hawaii.edu

On the day of the oral test, set up the testing site as follows:

1. Arrange seating so that you and each student can sit comfortably.

2. Arrange props/pictures selected to prompt students to ask questions (some students may
not need pictures, but others may find them useful).

3. Prepare a digital recorder.

Before each pair’s assessment:

1. Welcome each pair and have them take a seat.

2. Collect the rubric from each student so that the instructor can write the student’s score and
feedback on it and return it to the student later.

3. Ask warm-up questions.

During the oral test:

Assign a task to each student.

Show props/pictures (optional: use props/pictures only; students do not use task cards).
Listen to student performance in a relaxed manner.

Jot down brief impressions of each student’s performance (to do this, it is probably better
to sit a little away from the students’ desks).

% SO

When the task is done:

1. Ask a few questions about the rest of the day or about their weekend plans to make them
feel relaxed.
2. Smile and say “good-bye” to students.

Afterwards, outside the classroom:

1. Grade students’ recorded performances using the rubric while listening to the recordings.
2. Prepare feedback on each student’s rubric.
3. Have students self-evaluate their performance using Checklist Il.

Feedback and scoring

1. To increase efficiency during the oral test, | normally jot down a brief impression of each
student’s performance (not detailed notes of their mistakes) and provide students with
immediate feedback. In this case, the instructor should explain ahead of time that the
purpose of taking notes is to give immediate feedback and to alleviate students’ stress over
their performance later. Simple feedback such as okay and good job can help students
at least feel a bit relieved. If student performance is not at the desirable level, you can tell
them that they will be informed of their grade later.

2. Consider combining your scores with the students’ self-evaluation checklist scores. For
example, you could:

» Send the recorded audio file to students by email.
* Have students listen to their performances and self-evaluate using the Checklist II:
Self-evaluation sheet (see Appendix C).

XK KKK
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» Collect students’ checklists.
+ Combine the scores from your rubric (Appendix D) and from the students’ Checklist II:
Self-evaluations when assigning an overall grade for this oral test.

Caveats and options

1. Rapport between student partners and between students and the instructor are very
important for successful student performances. To reduce students’ anxiety in performing
in front of the instructor, having students find their own partner usually works better than
assigning two strangers to work together. Using group/pair activities on a regular basis in
class should make it easier for students to find a partner. If there is a student who cannot
find a partner for some reason, the instructor may need to coordinate a pair.

2. In the case of odd numbers of students, any student who agrees to perform twice can be
rewarded at the instructor’s discretion. It usually works to tell the student that he/she will
get a chance to rehearse by doing two rounds and get the better of the two grades.

Contributor

Shioko Yonezawa, who earned an MA in English as Second Language (ESL) and MA in
Japanese from the University of Hawai'‘i at Manoa, is currently an assistant professor in
Japanese at Honolulu Community College, University of Hawaii.
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Appendix A: Task cards

Task 1 Role A

You (A) met B before in Japanese class and would like to get to know each other by
striking up a conversation. Select three topics from below and ask questions:

School/class
Sports

Last weekend
Upcoming weekend

On each topic, expand the conversation.

Task 1 Role B

You (B) met A before in Japanese class and would like to get know each other by
striking up a conversation. Select three topics from below and ask questions:
Part-time job/work

Daily routines (e.g., watching TV)

Food

High school time

On each topic, expand the conversation.

ok ke
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Appendix B: Checklist | (topics with sample questions)

During the oral test, you should be able to ASK and ANSWER questions based on what we
learned in class. Check off each sample question for asking and answering, respectively. If
you feel not sure about something, those are the ones that you need work hard on before the
oral test. Also, be prepared to expand the conversation on each topic.

asking answering

topics Checklist | (topics with sample questions) OK not sure OK not sure

What time do you go/come to school every day?
FUVNTBRARHI D > ZNATEE T EE T,

What time do you normally wake up?
72T, AR R EE T,
1 routine What time do you return home?
activities TR RO BIZDZ D F90,
Do you watch TV every day?
FVNTH, TLEERE T,
What do you normally do on weekends?
L DEDIL, 72V TWRIZE LET DY,
What classes are you taking?
TRAD I FAND FET
How is the class?
I ITAIEITE Dy
3 part-time On what days do you go to work?
job/work TR ARBRIZT SA N L ZEIATEET D
Do you like sports?
AR P E T,
What kind of sports do you like?
ENIRAR—=I P& TT D,
What kind of food do you like?
EAIRB_EONTETT N,
How was your weekend?
L HEDIFEITLIZDY,

What did you do over the weekend?
5 weekend | y5%5 Rtk LELED,

2 classes

4 likings

(past and :

future) How was the movie?
ZVDNEE S TLIED,
What are you doing this upcoming weekend?
L SED, 2B LET D,
What did you do often when you were in high school?
IH5Z9DLE, IKIpTBUELIED,

< :::%:)ol What class did you like?

time TRADYT TANTETLIZD,
How were your teachers?
FAITESTLID,

***** Shioko Yonezawa | An Oral Test Idea Incorporating Universal Design for Learning (UDL) | 29
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Appendix C: Checklist Il (self-evaluation sheet)
Before the oral test: Prepare for the oral test using this self-evaluation sheet by paying
attention to each statement.
After the oral test: Self-evaluate your performance using the scale 1-5.
Read each statement carefully and choose your response (1-5) based on your performance.

1: strongly disagree, 2: somewhat disagree , 3: neutral, 4. somewhat agree , 5: strongly agree

criteria Checklist Il (self-evaluation sheet)
Understood the partner’s speech very well throughout the task. 12 3 4 5
task performance Took initiative to speak by appropriately taking turns. 12 3 4 5
Expanded the conversation whenever applicable. 12 3 4 5

Used verb forms correctly (e.g., present &~XF3/&~FHA vs. past B

Ui RANEHATLE), 2 Bl
- Used adjective forms correctly (e.g., present 36 L AW TT/HEH L AL
Re=tTacy I arammales e past BH L AT T/ BE LALLM -TTH). o saits
Used particles correctly (location C, object %, goal (Z/). 12 3 4 5
Used a variety of expressions correctly. 12 3 45
arfgvrlovrgci::tt?ulll:?f::; Used the partner’s name referring to the partner instead of using &727- 1 23 4 5
expressions (e.g., 0oL, EAZRB_EDNRTETT D, ).
Used Japanese hesitation markers such as 2. 2.& or/fand =992 as
- . 5 gt 12 3 45
necessary instead of using English hesitation marker umm.
pronunciation Accent and intonation were clear for communication. 12 3 4 5
(accent and
intonation) questions and statements were clearly distinguished. 1 2 3 4 5
Occasionally used & @™ when asking a question. 12 3 4 5

naturalness of Used back channeling (aizuchi) smoothly and effectively (e.g., &, <5 T2, ). 1 2 3 45

delivery (fluency and

culture) gyoke in a natural speed as a beginner learner of Japanese. 1 2 3 4 5
Communication went smoothly: Did not use long pauses between a noun 1 23 4 5
and a particle (e.g., 28> 29 ((pause)) IZAITEET).
***** Shioko Yonezawa | An Oral Test Idea Incorporating Universal Design for Learning (UDL) | 30
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Appendix D: Rubric

Hang in there: You
need to work a lot
harder.

6 (D)

Okay: You can get
by, but could be
better with more

practice.
7 (C)

Good: You are
doing fine.
8 (B)

Excellent: Keep up
your good work.
9-10 (A)

task performance

Understood the
partner’s speech
mostly. Needs to
practice listening
more. Task completed
with the partner’s
initiative most of the
time. Responded with
minimum speech to
questions.

Understood the
partner’s speech
well. Task completed
with the student’s
initiative most of the
time but sometimes
with the partner’s
cues. Responded
appropriately when
asked questions.

Understood the
partner’s speech
very well. Task
completed; but took
initiative less actively
to speak. Responded
appropriately when
asked questions.

Understood the
partner’s speech very
well. Task completed
smoothly and
effectively by taking
turns to take initiative
to speak. Expanded
the conversation
whenever applicable.

accuracy in
grammar

Made more than
several mistakes;
Communication
misleading.

Made several
mistakes on particles
(e.g., particles ni/
de/o), but overall
communication was
okay.

Made several (3—4)
minor mistakes, but
no interference in
communication.

Made a few (1-2)
minor mistakes in
grammar that did
not interfere with
communication.

appropriate usage of
new vocabulary and
expressions

Used limited number
of expressions.
Repeatedly used
English hesitation
marker “umm” instead
of eeto or soo desu
ne. Frequently used
anata instead of the
partner’s name.

Used several
expressions
incorrectly, but effort
to use a variety of
expression observed.
Used anata instead
of the partner’s name
once in a while.

Used many
expressions but with
minor errors; speech
style was sometimes
a little off. Used
anata instead of the
partner’s name once
in a while.

Used a variety of
expressions with

a few minor errors
and speech style

was consistent.
Occasionally used
ano when asking a
question. Consistently
used the partner’s
name instead of anata
when referring to the
partner.

pronunciation
(accent and
intonation)

Pronunciation was

not clear; Listener
needed to clarify the
meanings more than a
few times.

Pronunciation was
0O.K., although more
than a few minor
errors were present;
did not interfere
communication.

A few minor errors
did not interfere
communication.

Accent and intonation
were clear for
communication;
Questions and
statements were
clearly distinguished.

naturalness of
delivery
(fluency and culture)

A long pause between
a noun and a particle
(e.g., Gakkoo (pause)
ni ikimasu) and/or
within a word (e.g.,

iki (pause) masu;

but speech was
spontaneous and
natural.

A bit awkward with

a long pause used
between a noun and a
paricle (e.g., Gakkoo
(pause) ni ikimasu);
but spontaneous and
natural.

Used back channeling
less effectively;
natural speed as a
beginner learner of
Japanese.

Used back channeling
(aizuchi) smoothly and
effectively; natural
speed as a beginner
learner of Japanese.

EREKK
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Appendix E: Sample props/pictures’

Ask questions and expand conversation 1

SuN MON TUE WED THU FRI SAT

1 2 3 4 5 (®
@ 8 9 10 @
15 16 17 18 19
@) 22 23 24 25 26 @J

What day of the
week/everyday?

@ 20 30

Class

Part-time job/job

Sport:

Food

Ask questions and expand conversation 2

To wake up

What time?

To return

To watch TV

Ocean/beach

Coffee shon

Source: All of the illustrations used in Appendix E, with the exception of the the clock, are adopted and

reprinted with permission from An Integrated Course in Elementary Japanese GENKI: Picture Cards on
CDROM (2006) by E. Banno, Y. Ohno, Y. Ikeda, C. Shinagawa, & K. Tokashiki, Tokyo, Japan: The Japan
Times. Copyright 2006 by E. Banno, Y. Ohno, Y. lkeda, C. Shinagawa, & K. Tokashiki.
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Japanese Language Oral Proficiency Placement Examination

Sanako Mitsugi
University of Kansas

Background

The Japanese placement examination employed at the University of Kansas (KU) involves two
sections: the Japanese Skill Test (JSKIT; Itomatsu, 1996) and an individual oral interview. The
JSKIT Part 1 was implemented for the online administration, and students who take the online
test receive score reports with a preliminary placement. After that, students are asked to take
the oral interview test with the Japanese faculty members to confirm their placement. For this
oral interview, there was no fixed protocol. In order to increase the consistency of the test
administration, | developed a set of questions as a part of the placement oral interview at KU.

Informed by Southeast Asian Languages Proficiency Examination Manuals by Brown, Ramos,
Cook, and Lockhart (1991), this oral interview protocol was developed such that the teacher
asks students questions in Japanese at various levels of difficulty according to the American
Council on the Teaching of Foreign Languages (ACTFL) proficiency guideline in a face-to-
face manner. The students are required to answer in Japanese. Students then are evaluated
on a 0—104 point scale, including one point each for Meaning, Fluency, and Accuracy based
on a total of 36 interview questions. The original English questions from Brown et al. were
translated into Japanese. Some of the original questions were replaced because they were
pragmatically unnatural, and/or their translation equivalents were not compatible in terms

of linguistic difficulty. Furthermore, questions were revised so that the interview proceeds
progressively through language, rather than jumping from topic to topic.

Levels

The first semester (true beginner) to eighth semester of college Japanese

Mitsugi, S. (2013). Japanese language oral proficiency placement examination. In K. Kondo-Brown, J. D.
Brown, & W. Tominaga (Eds.), Practical assessment tools for college Japanese (pp. 33—38). Honolulu:
University of Hawai‘i, National Foreign Language Resource Center.
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Aims

While the JSKIT test is considered effective in distinguishing first- and second-year abilities

in the language (Eda, Itomitsu, & Noda, 2008), the oral interview plays an important role in

the placement test. Recently, we have observed increasing diversity in language abilities
within the student population (i.e., heritage students, transfer students, and students who have
studied Japanese in high school), which requires us to maximize the relationship between the
placement examination and the associated curricula. The objective of the test is to assess the
grammatical and communicative abilities of students studying Japanese as a foreign language
in order to determine their overall language proficiency.

Assessment time

The entire interview lasts about 5 to 10 minutes in the case of the Novice and Intermediate
levels, and can be as long as 30 minutes for the Advanced and Superior levels.

Preparation time

15 minutes to review the interview questions, to make copies, and to prepare a
recording device.

Resources

1. The oral interview question and scoring sheet (see Appendix)
2. Arecording device

Procedures

1. Make an individual appointment with each student.

2. At the beginning of each interview, start the recording.

3. Ask the numbered questions from each section, moving systematically down the questions
shown in the list. Note that the prompts for Iltems 1 and 2 are not questions. If the
student does not understand a question and asks for it to be repeated or rephrased, the
interviewer can do so. Once it is established that the student cannot handle the question,
there is no need to repeat it. The interviewer should also try to make topic transitions as
natural and smooth as possible.

4. Evaluate the students’ responses in terms of Meaning, Fluency, and Accuracy. For Items 1
and 2, evaluate whether or not the student understood the prompt only (Meaning).

5. When the student’s answers are not satisfactory for three consecutive questions in the
same section for all three domains, stop moving down the list.

6. In order to wind down the interview, ask italicized questions. These questions bring the
interviewer down to a comfortable level for the student so that s/he can leave the interview
feeling positive about his/her performance.

7. Review the audio recording after the interview to confirm the accuracy of the scores.

AR RKRK
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Feedback and scoring

1. Evaluate the students’ performance with respect to the three categories: Meaning,
Fluency, and Accuracy. For each category, assign Y or N for yes or no based on the
following standards described in Table 1:

Table 1. Scoring rubric for the oral interview questions

meaning fluency accuracy

The general meaning of the

question was understood by the The student answered quickly and .

Y student, and you followed the with few pauses and hesitations. Very few grammatical errors.
student’s answer.
The general meaning of the

N question was not understood or Speech was frequently hesitant ErelionPara e S a arors
the teacher could not follow the and slow. q 9 i

student’s answer.

2. Inform the student of the result, and suggest an appropriate level of placement for the
course based on the result of the interview in conjunction with the JSKIT placement
test results.

Caveats and options

1. In order to ensure the content validity of these interview questions, the connections
between the oral interview results and the associated curricula need further examination.
If it is used in other institutions, it will require adjustments so to match the test results with
course levels at the institutions before the test is administered.

2. Another caveat has to do with construct validity. Future research needs to examine if this
test adequately disperses students’ performances in different proficiency levels. This
issue is particularly important for placement tests, as they need to be sensitive enough to
capture the differential level effect during a relatively short period of time. Such effects can
be investigated by collecting performance data from students enrolled in different levels
of study.

3. Lastly, this interview protocol only assesses students’ oral performance within Meaning,
Fluency, and Accuracy domains, while the ACTFL proficiency guideline defines discourse
types and lengths that students can handle at each level (ACTFL, 2012). For instance,
Advanced level students are required to have the ability to give details and connected
ideas into paragraph-length utterances. The interview protocol should further be improved
such that it measures all language skills that are described in the ACTFL guideline, so as
to increase its validity and make it better serve the population of the students and teacher
who ultimately use it.

Contributor

Sanako Mitsugi (Ph.D., Second Language Acquisition, Carnegie Mellon University) is an
assistant professor of Japanese from the Department of East Asian Languages and Cultures
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at the University of Kansas. Her primary research interest lies in the second language
sentence processing of Japanese.
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Appendix: Interview questions for the oral placement exam'’

Level 1 (Novice-Low) M F A
1 Hello. ZATBIE, s
2 Please sit down. JESTLTZEY, T
3 What is your name? BARNHT T,
4 Are you a college student? KEEAETFN,
5 Where are you from? HEITEH 5T,
What day is it today? A BI(IRER T2y,
What time is it? L fAEETE
Level 2 (Novice-Mid) M F A
6  Which year are you? (AT,
7  What is your major? BTN,
8 Which days do you have Japanese classes? HAGEDEIEIMTEAIZHY E30,
9 Whatis your hobby? BRI T,
10 What food do you like? EA R B~ DT T,
Where do you live? C oI EATONET D,
Is it far from here? ZInb, BT,

Note: M = meaning, F = fluency, A = accuracy

' Adapted with permission from Brown, Ramos, Cook, & Lockhart (1991)
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Level 3 (Novice-High)

1

How many people are there in your family?

FIRIINTT D, HEDET D,

12

What is your [a family member mentioned in
Item 11] like?

[ltem 11 THNSTZFIED HHOHENTE AR
FTTh

13

What does s/he do?

[FLENE, EARMAFEZLTOET D

14

Where does s/he live?

[FLENL, & ZITEATOET D,

15

What kind of activity do you do with him/her?

M R E EAR T L — R LET D,

Do you go to see movies?

F<SBREZ FLIATEET 0N

Where do you go to see a movie?

ETITBEZ ITATE E D,

Level 4 (Intermediate-Low)

16

Please ask me a question about my family.

FADOFNED Z EZ BT &Y,

17

And another question.

HI 1T OEMUTIZENY,

18

| am thinking of buying a gift for my [family
member mentioned in ltem 16]. What would
be good for her/him?

[ltem 16 TEZ I=FEOHMIT, T LEBL M H
BIHIEESTOET, ARONERNET ),

19

Where can | buy [Item 18]?

[Item 18DEZNIEZTEXET I

20

When you want to buy [Item 18], what would
you say first? What would you say next?

[ltem 18]&E SHF, XL OIMEFTWVET D, &
DEITEZVET D,

What gift did you receive for your birthday
last year?

FEOFIAERTEEHDWELTZD,

What do you want to have for your birthday
this year?

SEDOFAERI 1 ZH HUWOTZNT T,

Level 5 (Intermediate-Mid)

21

What places have you been to?

ENTRLZAITIRITLE LD,

22

What kind of things did you do there?

FATHRIZEAIRZ L2 LELTEN,

23

Where would you like to go for an oversea
trip? And why?

WSMRITILE T ToCaTo T 7, £ LT
T

24

What do you think that you should do before
the trip?

FATORRT, EARIEELUTIBEET D

25

[Role play]

You are at the airport. You missed your
plane to [the place answered in Item 23].
Ask the person behind the counter questions
to find out what you can do.

(2—171—]

[0 DZEE)I2WE T, [Item 23 T X 12357
AT TRRICEN AT L, U4 —T,
FRDONZE I TIURNDEINTLTE Y,

What do you do in your free time?

BRI EAIRZ 2 LET D,

What do you plan to do next summer?

IR 2T B, A2 LTNT D,

FEEFE
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Level 6 (Intermediate-High)

26

How is your semester? Tell me about the
courses that you are taking this semester.

AHIE EHTT D BloTWDH 7 ZAITDN
T EART FADTHH LT NEREAD

27

How would you register for a course at this
university?

ZORFETIE, EDOENTZBREFAEATO DT
RS

28

What is your normal day like?

—RHEEIBITLET D, VDR Va—b
B ATIIZEY,

29

What will you do this semester? Do you
have any special events or projects?

B BRI~ R B D2 s WY
ETh SEMOTEEELTOETAD,

30

[Role play]
You want your professor to write a letter of
reference. How would you ask them?

[m—L7L—]
FeAITHEE R ZE N T DU VNS EoTUE
T EOXHITHEATZBVWNTL LI,

Have you ever had someone write a letter of
reference? Who wrote it for you?

HEERAENTH L2 EMHYETH, FHEC
FNTHBWELED,

What are your plans for the future?

FFROBHIATTT D,

Level 7 (Advanced)?

31

Do you like cooking? Can you tell me how to
make a dish that you often cook?

BIELA D ONEHETT Dy IIEDEELOIEYD
Ji it U TN EEAD,

32

Do you eat Japanese food? What do you
think is the biggest difference between
Japanese cuisine and American cuisine?

AAKBIEZ LS BAE T, AAEERE 7 AU Bk
BE, EAZREZAR—FED EBNET D,

33

People do not tip in restaurants in Japan.
What do you think about this custom?

AARDVA NS TIF v 7 et EEA, ZOE
HELBNETD,

What’s your favorite restaurant in the area?
What dishes are good there?

ZOWTEDL ARG AZTLATEET D, FDOL
AT, EARBESIDBIBNLNTT ),

Do you use the school cafeteria often?
Why?

KEDH 727V T B SR LET 2, EHLT
<

Level 8 (Superior)

34

What are some of the causes of the high
crime rate in the US?

T AU F THIRRD S VR R 77 & B vE
—a*ﬁ)o

35

What differences and similarities do you see
between the political systems of the US and
Japan?

AARLT AV BOBARHIEDNT, LTS,
7o TN T,

36

How would you compare the education
system of the US with that of Japan?

TAVT EAARDEEHIBELE D3ENET D, Lk
LT R LTLZaNY,

Why did you choose (name of the test-
taker’s college)?

9 U Coo REFB(HEBRE DRF- D4R 2 i8RAT
ATE

What do you think the good points of (name
of test taker’s college) are?

CORFDRWNEZAIL, FARIETEERNE
T,

2 Although the ACTFL guidelines suggest the Low, Mid, and High sub-levels for the Advanced level, in this

instrument, the advanced level is not further divided.
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Assessing Written Skills in Research Paper Projects

Priya Ananth
Middle Tennessee State University

Background

The intermediate level Business Japanese course at Middle Tennessee State University
(MTSU) employs a group research paper project as part of its summative assessment tool kit.
This group project is accomplished over a span of fifteen weeks with required submissions of
a topic, outline, and three drafts by previously decided due dates. In this module, two scoring
sheets were developed in order to facilitate the process of researching, writing, and evaluating
the research project by both teachers and students themselves.

According to Bachman and Palmer (1996, p. 18), “a test’s usefulness can be determined by
measurement qualities such as validity, reliability, interactiveness, authenticity, practicality,
and impact.” Careful attention was paid to incorporate these measurement qualities into the
assessment tools. For example, validity of the assessment tool, defined as “the extent to
which a test measures what it is supposed to measure” (Bachman & Palmer, 1996, p. 21)
was improved by defining the rating criteria with as many details as possible and making
certain that they matched well with the essential task components required for this project.
Further, the reliability of the tool, defined as “the extent to which a test measures consistently”
(Bachman & Palmer, 1996, p. 19) was improved by using an analytical scale as opposed to
a holistic one. With the present research paper scoring sheet (Appendix B), this was done

by sub-dividing the 4-point holistic scale (previously used version of the assessment scale
for the same project) to an improved and finer version of a 7-point analytical scale, resulting
in a clearer interpretation of the rating criteria. A self-assessment tool for the students
(Appendix C) was also developed as part of this module that enabled contribution from the
students in their own evaluation, hence improving the interactiveness and overall impact of
the assessment procedure. The teacher also evaluates students’ work using the same self-
assessment tool. The rating criteria for the self-assessment tool were also made comparable

Ananth, P. (2013). Assessing written skills in research paper projects. In K. Kondo-Brown, J. D. Brown, &
W. Tominaga (Eds.), Practical assessment tools for college Japanese (pp. 39—44). Honolulu: University of
Hawai‘i, National Foreign Language Resource Center:
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with those of the research paper scoring sheet (in Appendix B). The two tools were adapted
from samples given in Kondo-Brown (2012).

By developing these tools, the assessment procedure shifted from a purely teacher-directed
assessment to an alternative assessment method (Brown & Hudson, 1998) that incorporates a
learner-directed assessment component as well. This shift is expected to make the evaluation
of the process and product of the students’ work more transparent and eventually less time-
consuming for both sides.

Levels

Intermediate +
Aims

To assess the degree to which the students are able to:

1. Research topics related to Japanese business culture and manners

2. Share information about those topics with others through paper-length written
presentational formats

3. Conduct evaluation of research paper projects as consistently and objectively as possible

Assessment time

This assessment will be done outside of class.

Preparation time

About 20 minutes to make copies of the task sheet (Appendix A) and the two scoring sheets
(Appendix B & C).

Resources

1. Research paper task sheet (Appendix A)
2. Research paper scoring sheet (Appendix B)
3. Self-assessment sheet (Appendix C)

Procedures

1. When the research project is introduced in class, the task sheet as well as the two
assessment tools should be given out at the same time (Appendices A, B, & C). The
scoring criteria should be given out at the very beginning of the semester in order
to familiarize the students with the expectations set with respect to the content and
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assessment procedures for the project. Online versions of the forms should also be
prepared and uploaded onto the class website (if available) ahead of time.

The content of the three sheets (in the same order A [ B [J C) should be read out loud in
class along with elaborations and explanations of how the assessment sheets are intended
to be used.

The students should be made mindful of the timelines and penalties for late submissions
as they are an integral part of the assessment process.

The students should be reminded about turning in the self-assessment sheets along with
their drafts closer to the due dates.

If the submissions are being made online, then the students should be made aware of the
acceptable formats for the drafts as well as the assessment sheets.

Feedback and scoring

1.

Upon receiving their paper drafts and assessment sheets, the teachers should evaluate
the students’ papers using the research paper scoring sheet (Appendix B) as well as the
self-assessments sheets (Appendix C).

The teachers should make grammatical and content corrections directly on the drafts.
Short comments can also be included in the research paper scoring sheet and self-
assessment sheet.

When returning the corrected draft to the students, the research paper scoring sheet
and self-assessment sheet should also be returned to the students. The teachers should
makes copies of the students’ drafts and assessment sheets before returning them for
future reference.

The evaluation of subsequent drafts should take into account how much feedback has
been incorporated from the previous draft. The overall score for the research paper
project should be the average of the scores on the research paper scoring sheet and self-
assessment sheet for all three drafts.

Caveats and options

KA K
NFLRC

1.

The assessment tools in this module reflect the requirements and criteria for an
intermediate level Business Japanese course. They should be adjusted to fit the needs of
the specific courses.

In the research paper scoring sheet, two points have been set aside for ‘punctuality in
submission’ and are included in the overall score. This category is optional and can be
replaced by anything else at the discretion of the teacher. Another example could be extra
credit for including statistical analysis or for providing creative illustrations that fulfill an
important function in the project.

The assessment tools do not specify how the students are to carry out the steps and meet
the criteria for the finished project. This information should be given out separately. For
example, instructions for how to prepare the outline for the draft, where and how to look up
reference materials, deadlines, etc. should be given out separately.
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4. Some comments reflecting a summary of improvements from one draft to another may be
included. This is in addition to providing the numerical score.

5. At the end of the semester, the students may be asked to give their feedback about the
usefulness of these assessment tools. This will cyclically help in revising and refining the
task directions as well as the assessment procedures.

Contributor

Priya Ananth is an Assistant Professor of Japanese at the Department of Foreign Languages
and Literatures in the College of Liberal Arts at Middle Tennessee State University.
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Appendix A: Outline of task directions for the research paper project for an intermediate level
business Japanese course

As part of the final group project for this course, write a 3—4 page research paper in
Japanese on a topic related to Japanese business culture and manners. Make sure
to include the following essential components in your project:

1. Look up relevant background information on your topic using various kinds of
resources such as reference materials in the library, newspaper and magazine
articles, and internet websites.

2. Include comparisons of Japanese business practices with those of America or
your native country.

3. Incorporate interviews and/or written surveys conducted with Japanese people
(exchange students, teachers, and friends) on or off campus asking questions
about their views/opinions on your chosen topic.

4. Organization of the paper should follow a three-part format with a clear

introduction, main body, and a conclusion.

Include in your conclusion your opinions and reflections about the topic.

Use either the long (T3/%3) forms or the short dictionary forms for your

predicate endings throughout the paper. Choose one form (not both!) and

be consistent.

7. Include a complete list of bibliographic references.

©» ©On
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Appendix B: Scoring sheet for research paper projects

student name total score /100
Excellent,
completely Good, Ok, but...
or almost pretty much marginally Hmmm...
meets the meets the meets the below the
rating criteria expectations expectations expectations expectations

purpose and content

clarity of focus 7 6 5 4 3 2 1
relevant to the theme 7 6 5 4 3 2 1
background/history clearly explained 7 6 5 4 3 2 1
comparisons with other countries 7 6 5 4 3 2 1
interviews with native Japanese people 7 6 5 4 3 2 1
opinions/reflections clearly stated 7 6 5 4 3 2 1
organization and coherence
intro, body, conclusion 7 6 5 4 3 2 1
proper coherence between the paragraphs 7 6 5 4 3 2 1
appropriate and consistent writing style 7 6 5 4 3 2 1
structures and expressions
sentence forms and word choice 7 6 5 4 3 2 1
are varied and appropriate
errors in paragraphing, spelling, 7 6 5 4 3 2 1
punctuation are minimal
sources of information/citations
sources of information are properly cited 7 6 5 4 3 2 1
facts as well as other people’s opinions and 7 6 5 4 3 2 1
ideas are cited with proper credit
complete reference list is provided at the end 7 6 5 4 3 2 1
punctuality in submission
drafts submitted by the due date 2 1.5 1 0
(on time) (3 days late) (6 days late) (7+ days late)

Source: Adapted with permission from Kondo-Brown (2012, pp. 208—209)

**%%* Priya Ananth | Assessing Written Skills in Research Paper Projects | 43

nflre.hawaii.edu


http://www.nflrc.hawaii.edu

Appendix C: Self-assessment sheet for research paper projects

student name

date submitted

rating scale: (could be better) 1 2 3 4 5 (satisfactory)

rating criteria draft 1 draft 2 draft 3
student 12 3 45 1 2 3 45 12 3 45
title is relevant
teacher 12 3 45 e AN b 1=2) =3 4%n 5
student 12 3 45 12 3 45 12 3 45
focus of the paper is clear
teacher 12 3 45 12 3 45 1 2 3 45
writing is well organized into intro,  Student 12345 12345 12345
body, conclusion  teacher diai 2 SMATS 1502 . Srawas 123 45
uses a good range of grammatical  student 12 3 4 5 1.2 3 4 5 12 3 4 5
forms and vocabulary including
those learned recent'y teacher 1 2 3 4 5 12 3 4 5 1 2 3 4 5
student (e Pame WIS S22 3FALTh 12 3 45
amount of writing is appropriate
teacher 12 3 45 12 3 45 12 3 45
quality of writing is clear and  Student 12345 12345 12345
comprehensible  teacher e 1RG0k 37" fuct 123 45
writing is based on facts and  stydent R it dan’ fie2, S3R4 05
thoughts that have been thoroughly
looked up teacher 12 3 45 12 3 45 12 3 45
student 12 3 45 12 3 45 12 3 45
overall, my writing is satisfactory
teacher 1 2 3 45 12 3 45 1 2 3 45
student 12 3 45 12 3 45 1 2 3 45
total rating
teacher 12 3 45 12 3 45 12 3 45
Source: Adapted with permission from Kondo-Brown (2012, pp. 200-201)

***** Priya Ananth | Assessing Written Skills in Research Paper Projects | 44

nflre.hawaii.edu


http://www.nflrc.hawaii.edu

Assessment for Students’ Writing Skills in First-Year Japanese Courses

Michiko T. Croft
University of Denver

Background

As part of assessing student learning outcomes (SLOs) for the Foreign Language Requirement
at the University of Denver (DU), the Japanese program will evaluate student proficiency in
writing skills before and after they take the first-year Japanese sequence. For this purpose, all
sections of the language program will conduct an in-class writing pretest in the second-half of
Fall quarter 2012 and a posttest at the end of Spring quarter 2013.

For the pre-test, as seen in Prompt 1 (Appendix A), students will be instructed to write short
self-introductions by hand, without using their names. Instead of their names, students will

be given a code (Japanese name) to write on the paper so they can later receive feedback
from assessors. The test will take place in the second-half of the Fall quarter when students
have learned the basic syllabaries (hiragana and katakana) and common verbs. For the post-
test, students will be instructed to write a letter by hand, responding to an advertisement
seeking friends (Prompt 2; see Appendix A and B). For both tests, students’ writing samples
will be collected, scanned, and uploaded to the university’s Portfolio web page. These writing
samples will be evaluated separately by each Japanese instructor by accessing Assess-It! on
the DU website. An analytical rubric (Appendix C) will be used to assess the differing levels of
proficiency that students have achieved in one year of Japanese studies at the University of
Denver. Each of the following 6 rubric elements: functions of language, content, organization,
range of vocabulary, accuracy, and kana and kanji spelling are given a rating of 14, yielding a
total score across all elements that ranges from 6 to 24—score of 6—11=Not proficient; score
of 12—18=somewhat proficient; and score of 19-24=proficient. A summary report of each
instructor’s assessment result will be produced by the assessment office and will be reported
back to the instructor for further discussion. In an effort to improve our existing rubric, | have
incorporated ideas based on the writing rubric in Kondo-Brown (2012, pp. 184—185).

Croft, M. T. (2013). Assessment for students’ writing skills in first-year Japanese courses. In K. Kondo-
Brown, J. D. Brown, & W. Tominaga (Eds.), Practical assessment tools for college Japanese (pp. 45—49).
Honolulu: University of Hawai‘i, National Foreign Language Resource Center.
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Levels

Beginning
Aims

To assess the degree to which students have achieved the written-Japanese related SLOs for
the first-year Japanese program. Specifically, to assess student abilities to:

1. Write short messages and simple letters on topics related to personal experience

2. Create statements or questions related to the topic, using a variety of tenses including
present, past, and past experience forms (—Z £73% %)

3. Write in hiragana, katakana, and some of the 145 learned kanyji, including compounds
utilizing those characters appropriately

4. Reproduce learned patterns, expressions, and vocabulary

Express cultural understanding and appropriate expression

6. Comprehend written messages concerning limited practical needs

2l

Assessment time

30 minutes of class time for the pretest and the entire 50 minutes of class time for the posttest

Preparation time

60 minutes to create a code (Japanese name) for each student, make copies, scan the student
writing samples, and upload them

Resources

1. Writing prompts; Prompt 1 for the pretest and Prompt 2 for the posttest (see Appendices A
and B)
2. Analytical Scoring Rubric (see Appendix C)

Procedures

Pretest

1. Instruct the class to write a self-introduction by hand on paper that is provided following
Prompt 1 (Appendix A), without writing their own names on the paper. Instead, have
students put the assigned Japanese name, e.g., 7>~ 9,97 & on the paper. No books or
dictionaries are allowed.

Distribute Prompt 1 to the class.

Set a timer for 30 minutes.

Collect the student writing when the 30 minutes is up.

Scan and upload the writing samples to the designated DU Portfolio webpage.

Assess the students’ writing using the rubric (Appendix C).

2.
3.
4.
5.
6.

lok ke
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Posttest

1. Instruct the class to write a letter by hand that responds to an advertisement (Appendix B)
following Prompt 2 (Appendix A). Instruct students to put an assigned Japanese name on
the paper instead of their own names. No books or dictionaries are allowed.

Distribute Prompt 2 and the advertisement.

Set a timer for 50 minutes.

Collect student writing when the 50 minutes is up.

Scan and upload the writing to the designated DU Portfolio page.

Assess the student writing using the rubric (Appendix C).

DRV YRR

Feedback and scoring

It is important to give feedback to students on their writing with regard to the assessed
categories (language functions, content, organization, range of vocabulary, accuracy, kana
and kanji spelling, and culture). The code (Japanese name) assigned to each student will
identify the respective writers.

Caveats and options

1. In order to prepare students for the assessment, it is important to give students in
advance a handout that explains the purpose and testing procedures, and a copy of the
scoring rubric.

2. As an alternative to hand writing their essays, one option is to have students use
computers to write letters for the posttest. Research findings indicate that students benefit
from using computers, increasing the number of kanji characters used in the writing
(Chikamatsu, 2003). | believe that computer writing may have its own benefits depending
on the purpose of the assessment (whether it is to assess students’ productive abilities or
their receptive abilities to use kanji characters). For our upcoming round of assessments, |
have decided to assess what students can produce without the assistance of dictionaries
and computer. However, using computer writing at a later date may produce an interesting
comparison to the results of the current round.

3. Assessment of students’ cultural knowledge in writing at the beginning level imposes a
challenge due to the limited amount of culture that can be introduced in the language
classroom during the first year. As a result, | will only focus on certain cultural expressions
often used to begin and end a self-introduction or a letter, and on the appropriateness of
language use.

Contributor

Michiko T. Croft is a senior lecturer in Japanese in the Department of Languages and
Literatures at the University of Denver.
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Appendix A: Prompts

Prompt 1

You are scheduled to study abroad in Japan in spring and need to write a letter to your host
family. Introduce yourself by

Stating the assigned Japanese name instead of your name

Giving the academic year

Describing your major

Explaining where you are from

Talking about your daily activities, and

Asking at least two questions

Be sure to include appropriate beginning and ending remarks in your letter.

D GG N -

Prompt 2

1. After reading an advertisement from someone named Michiko, who is seeking friends, you
decide to reply. In your letter, be sure to include:

Your academic information (academic year, major, and courses you are taking now)

What you enjoy doing (sports, music, movies, food, travel, outdoor activities, etc.)

Places you have traveled to

What you wish to do in the future

What you would like to do together with Michiko.

At least two questions you would like to ask her

Be sure to include appropriate beginning and ending remarks for your letter.

ERPROY ORI
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Appendix B: Advertisement
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Appendix C: Analytical scoring rubric for beginning-level writing skills

1

2

3

o S M—BRH OF

4

functions of

Almost none of the
message would be
understood by a

Some of the message
would be understood

Most of the message,
but not all, would
be understood by a

Almost all of the
message would be
understood by a

language e G, by a monolingual native e R monolingual native
s eakerg speaker. 2 eakerg speaker; evidence of
p ; : ; creativity.
Contant Does not correspond to  Omits more than one Omits one aspect of the Addresses all aspects

the prompt.

aspect of the prompt.

prompt.

of the prompt.

organization

No evidence of
structure; statements
have no logical
organization.

Some trace of structure;
statements have some
rudimentary logical
organization.

Evidence of some
structured thought;
statements show some
elaboration of ideas
and some logical
sequencing.

Clear evidence of
structured thought;
elaboration of ideas
with clear and logical
sequencing.

range of A limited range of A moderate range of A good range of
Not enough to evaluate.
vocabulary vocabulary. vocabulary. vocabulary.
- Some accuracy in Fairly accurate Almost always accurate
Almost no accuracy in Y y Y
vocabulary, grammar vocabulary, grammar use of vocabulary,
accuracy | vocabulary, grammar

and spelling.

and spelling, but still
frequent errors.

and spelling, but some
consistent errors.

grammar, and spelling
with few errors.

kana and kanji

Frequent, serious
errors; no ability to

Ineffective use of kana

Effective use of kana
and learned kanji most

Effective use of kana
and learned kanji

spelling | . municate in writing. Slltiesueatian/s of the time. throughout.
Little or no evidence of Somesignsiel g\?igzi:c?eraot:‘liultural fosressing lovelor
culture | cultural understanding rdimenmtalygcuiyel understanding B

or appropriateness.

understanding; mistakes
in appropriate usage.

and awareness of
appropriateness issues.

and inquiry; high level of
appropriateness.

Source: | have combined our original rubric with the one used in Kondo-Brown, 2012,
pp. 184-185.
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Rubric Development for Japanese Writing: Linking Cut-off Scores to an

Analytic Rubric

Rika Kinoshita
University of lllinois at Urbana-Champaign

Background

This module will present a step-by-step method for using a single rubric to determine different
proficiency levels in Japanese writing. The rubric is intended for use at the beginning of a
semester for programs requiring students to take a placement test. In many universities a
placement test is administered to students who have prior experience in learning a foreign
language for the purpose of placing them into an instructional level which corresponds to
their current level of proficiency (Alderson, Clapham, & Wall, 1995). Performance-based
assessment in language testing is an alternative to the traditional multiple-choice format in
that it offers a more direct measure of a test taker’s proficiency, particularly with respect to
the language domains of writing and speaking. The discussion here focuses on performance-
based language placement tests, which are intended for those language programs that

place more emphasis on language production skills (e.g., writing and speaking). This module
provides an example of a Japanese writing placement test. An example writing prompt would
be a simple descriptive task, in which test takers, for example, are asked to describe why
they chose to study at their university and what their future goals are in a single paragraph. In
particular, this module demonstrates a simple method which can be used to determine cut-off
scores for placement decisions based on an analytic rubric.

The following sections will explain how to establish cut-off scores for placement purposes in a
Japanese language program. A single rubric will be used to determine which instructional level
will best fit a student’s current level of proficiency in Japanese.

Kinoshita, R. (2013). Rubric development for Japanese writing: Linking cut-off scores to an analytic rubric.
In K. Kondo-Brown, J. D. Brown, & W. Tominaga (Eds.), Practical assessment tools for college Japanese
(pp- 50—-54). Honolulu: University of Hawai‘i, National Foreign Language Resource Center.
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Aims

To establish cut-off score(s) using a rubric which consistently and accurately measures the
level of proficiency so that a student can be placed in a level that corresponds to his/her ability
and needs.

Preparation time

It will most likely take at least one semester to test whether the rubric works, as well as hold
rater training sessions for instructors and teaching assistants.

Assessment time

Students will be given 20 minutes to complete one writing task.

Resources

The following resources will be needed to establish cut-off scores.

1. An analytic rubric must be created by an institution’s Japanese program. This rubric will be
used to rate a test taker’s proficiency level in Japanese writing for placement purposes. An
example rubric can be found in the Appendix.

2. Sample essays written by previous test takers will be needed to test the newly created
rubric and to determine cut-off scores.

3. Feedback from instructors who have taught the student placed in their class based on the
new rubric’s cut-off scores will be needed to reconfirm the accuracy of the cut-offs.

Procedures

In order to link proficiency levels to the rubric, a representative sample of essays
corresponding to each level of proficiency must be collected. These essays will later be used
to determine cut-off scores for the different placement levels within a program.

Collecting level-appropriate sample essays

1. For every course, identify all students who have been placed in that course as a result of
having taken the placement test.

2. Locate the students’ placement essays.

3. At some point during the semester (e.g., mid-term exam) when the instructor of the course
feels he/she is able to make a fair assessment of the student’s proficiency level, ask the
instructor to reflect back on each student’s in-class writing performance . The instructor
will then make a yes/no decision as to whether the students were accurately placed into
their course level. If the answer is yes, keep the placement test essay. These essays
will be considered a pool of level-appropriate samples for each course level (See Figure
1 below).
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identify
level-appropriate
essays

ask instructor
to reflect back on
student performance

collect
previous placement
essays

Figure 1. Flow chart for identifying level-appropriate essay samples

Linking cut-off scores to the rubric

1. Using the new rubric, each level-appropriate essay will be rated by two instructors.! As
the instructor carefully reads through each essay, he/she will assign a score to each
component and arrive at a total score based on the analytic rubric. The final score of an
essay will be the average score of the two instructors.

2. Next, for essays within each course level, take the average of the final scores. The cut-
off score will be the average of two consecutive averages. This averaging approach is
adapted from the analytic judgment method proposed by Plake and Hambleton (2001, as
cited in Cizek, Bunch, & Koons, 2004, p. 42). See, for example, Figure 2. This hypothetic
language program has three placement levels (i.e., JAPN 101, JAPN 102, and JAPN
103). Average 1 represents the average score of all rated JAPN 101 essays. The same
procedure follows for Average 2 and Average 3. Cut-off 1 is the average of Average 1 and
Average 2, and Cut-off 2 is the average of Average 2 and Average 3.

average 1 average 2 average 3

JAPANESE 101 JAPANESE 102 JAPANESE 103

cut-off 1 cut-off 2
Figure 2. Example of determining cut-off scores

More specifically, if the average of JAPN 101 essays is 4 (i.e., Average 1), the average of
JAPN 102 essays is 6 (i.e., Average 2), and the average of JAPN 103 essays is 10, then
Cut-off 1 is 5 and Cut-off 2 is 8. Therefore, for future placement tests, students who score at
or below 5 will be placed in JAPN 1012. Those who score above 5 and at or below 8 will be
placed in JAPN 102. And, those who score above 8 will be placed in JAPN 103.

T If the pool of level-appropriate essays is large, randomly select a fair number of essays so that the work-

load is more manageable.
2 The decision to place borderline students (who score exactly at the cut-off scores) in a lower-level course is

based on the assumption that the borderline students are less likely to struggle in a lower level course than
in a higher level course, where they may be barely meeting the course expectations.
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Evaluating the new rubric and cut-off scores

When the cut-off scores for each proficiency level have been determined, the rubric and the
established cut-off scores will be ready for operational use in an upcoming placement test.
However, revisions to the rubric may be warranted if the need arises (e.g., due to changes

in the curriculum, feedback on the rubric from instructors, etc.). Most importantly, in order to
validate the accuracy of cut-off scores, it would be advisable to ask the instructor of a course
to make judgments as to whether students in his/her class, as a result of the placement
decision, have met the course expectations at the end of a semester. This validation
procedure is intended to reconfirm how well the established cut-off scores are placing
students into appropriate course levels.

Caveats and options

1. The analytic rubric presented here is an example and must be revised for actual use
depending on a program’s course objectives.

2. In order to effectively rate placement essays, it is advisable to hold rater training sessions
prior to the administration of a placement test.

3. The analytic rubric as well as the cut-off scores may need revision depending on their
effectiveness. Hence, it may take several semesters of trials until the final products will be
deemed satisfactory.

4. If a discrepancy between the ratings of two instructors is large, a third rating by another
instructor will be advisable. In this case, the final rating will be the average of the closest
two scores.

5. This assessment module does not account for students who use avoidance strategies,
such as maintaining high accuracy at the expense of using advanced kanji. However, it
should be noted that performance on a placement test alone may not necessarily provide
sufficient information about such test-taking behaviors.

Contributor

Rika Kinoshita is an instructor of Japanese in the Department of East Asian Languages and
Cultures at the University of lllinois at Urbana-Champaign.
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Appendix: Japanese placement test analytic rubric

Adapted from Kondo-Brown, 2012, p. 184.

poor

fair

good

excellent

accuracy

Inaccurate use
of structures
1 and expressions

Structures and
expressions are

Fair amount of
structures and

Accurate use of a
variety of structures
and expressions.

throughout. limited. Frequent expressions. Some Bsm s
l:\/o;lﬁgtoeugh to grammatical errors. grammatical errors. grammatical errors.
e Meaning is mostly Sentences flow nicely
coherence/ 1 l\N/lzsotlrgamzahon. Poor organization. clear. Some from one to another
organization s y : Hard to understand. organizational to make an organized
incomprehensible.
errors. whole.

Continuous
: spelling Numerous spelling Some occasional Few or no spelling
spelling | 1 : .
errors impede errors throughout. spelling errors. errors.
comprehension.
kanji | 1 | No use of kanji. SULSCHILEE RomCdiTICl A Good use of kanji.

of kanji.

use of kanji.
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ePortfolio for a Program Assessment

Rika Ito
St. Olaf College

Background

The Department of Asian Studies at St. Olaf College developed its Intended Learning
Outcome (ILOs) in April of 2008. The Asian Studies major requires successful completion

of the second year level course in Chinese or Japanese along with eight other courses.
Reflecting the interdisciplinary nature of the department, the Asian Studies ILOs cover seven
different points, the second of which addresses language proficiency, stating that students will
demonstrate “foundational abilities in one or more Asian languages, including proficiencies in
reading, writing, listening and speaking” (see Department of Asian Studies website at http://
www.stolaf.edu/committees/curriculum/programs/ilos/asianstud.htm). While the ILO description
itself is rather vague, there is a consensus among Japanese and Chinese professors/
instructors that “foundational abilities” means achieving the Intermediate Low-level in the
ACTFL proficiency guidelines (ACTFL, 2012).

For the purpose of a program assessment, this module is designed to assess only writing
skills. The general description of the Intermediate level writing in the ACTFL proficiency
guidelines is as follows:

Writers at the Intermediate level are characterized by the ability to meet practical
writing needs, such as simple messages and letters, requests for information, and
notes. In addition, they can ask and respond to simple questions in writing. These
writers can create with the language and communicate simple facts and ideas in a
series of loosely connected sentences on topics of personal interest and social needs.
They write primarily in present time. At this level, writers use basic vocabulary and
structures to express meaning that is comprehensible to those accustomed to the
writing of non-natives. (ACTFL, 2012, Writing, Intermediate section)

Ito, R. (2013). ePortfolio for a program assessment. In K. Kondo-Brown, J. D. Brown, & W. Tominaga (Eds.),
Practical assessment tools for college Japanese (pp. 55—59). Honolulu: University of Hawai‘i, National
Foreign Language Resource Center.
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Currently, all departments are required to assess at least one ILO during 2012-2013. We
propose to conduct such an assessment in the form of Electronic Portfolios (hereafter,
ePortfolios) because the Asian Studies Department has incorporated the use of ePortfolios
into our curriculum since 2009. For example, our new Distinction in Asian Studies (i.e., a
formal recognition of academic honors in the program) requires students to assemble a
portfolio representing their best work in Asian Studies, including a few samples from language
courses at the second year level or higher, accompanied by the student’s reflective essay

on his/her Asian Studies major. In the past, the majority of students who have applied for the
Asian Studies Distinction submitted ePortfolios as opposed to a traditional paper version.
Moreover, creating an ePortfolio is part of the requirements for the Asian Conversations
Program, which consists of interdisciplinary three-semester sequenced courses for the
sophomore level students taught by various Asian Studies faculty members. While Asian
Conversations is open to everyone on our campus, the majority of students are Asian Studies
Majors. Our experiences have been positive because ePortfolios encourage learners to

take ownership of and responsibility for their own learning to bring together coursework and
personal experiences (Cummins & Davesne, 2009). Under this proposal, we plan to require
ePortfolios as part of the course requirements for JAPAN 232, the second semester of the
second year level class. Those who are in Asian Conversations may use the ePortfolio that
they created for Asian Conversations to post their work.

While the assessment is required by the college, it is believed that the assessment of the
ILOs will help us to reflect our own teaching and the process of student learning, as well

as to facilitate conversations among teachers to improve our instruction, to achieve our
program level goals, and to discuss whether the current ILOs are reasonable or not (Kondo-
Brown, 2012).

Levels

Second semester of the second year level
Aims

To assess the degree to which students have achieved written Japanese proficiency related to
the ILOs for the Asian Studies major, which aims at the Intermediate-Low Level in the ACTFL
proficiency guidelines. Specifically, to assess student abilities to:

Fulfill some practical needs in writing

Formulate questions based on familiar materials

Control writing in the present time

Produce sentence-level writing

Write in conversational-style sentences with basic word order

Show some signs of attempting to perform at the Advanced Level (i.e., paragraph-level
writing), although their writing may deteriorate significantly

7. Communicate with natives who are used to the writing of non-natives
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Assessment time

20 minutes for the instructor to make an announcement about the objectives, the criteria of the
assessment, and the procedure. No other class time is required because students will submit
the work which they have completed toward the end of the semester.

Preparation time

The instructor may spend an hour to create a link that describes the goal and procedures for
this assessment, in order to send it to the students in an email. Additionally, an upper-class
student with experience in ePortfolio will be hired as a technology assistant. This student will
create a Google Site for this ePortfolio project and provide technical assistance to the students
(such as scanning documents if the assignments are not in a digital format).

Resources

The rubric (see Appendix)

Procedures

1. Have the students in JAPAN 232 (the second semester of the second year level) select
two writing samples (e.g., simple messages, personal letters/emails, notes, and requests
for information)

2. Have students upload these to the Google Sites designated by the department. A student
worker will scan them for the students if sample work is not digitized.

3. Students will provide the following supplementary information:

* A short self-introduction in Japanese as an introduction to the ePortfolio
» Descriptions of each assignment (i.e., the class in which each was submitted and the
task/nature of the assignment): this may be either in Japanese or English

4. Some reflection of their work (i.e., how they view their process of skill development, any
learning strategies they have used, etc.): this may be either in Japanese or English. A few
randomly selected ePortfolios will be rated by all three faculty members with the goal of
reducing interrater variability.

5. Each ePortfolio will be rated by one Japanese faculty member by using the rubric. Thus,
each faculty will read five or six students’ work (see Appendix).

Feedback and scoring

1. Inform students of any strengths or areas they need to improve by circling or underlining
certain descriptors in the rubric and adding brief comments directly on the rubric.

2. Consider handing a copy of the feedback on the rubric to those students who wish to
see it. Such feedback is optional because this assessment is for the information of the
program, not for individual students.
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3. Calculate scores for each student and plot them on a graph, and/or calculate the average
score and standard deviation (or range) for the entire group.

4. The Japanese faculty members should work together on interpreting the results and
figuring out how to improve the teaching, whether the ILOs are reasonable or not, and
possible next steps that might be taken in the future.

5. Report the results to the department and other relevant offices (like the Office of
Institutional Research and Evaluation).

Caveats and options

1. The descriptors used in the rubric use expressions directly from the ACTFL Guidelines for
writing (except the last item) so as to be faithful to those Guidelines. While items 4, 7, and
8 are descriptors for Intermediate-Mid Level, all others are for Intermediate-Low Level.
The first item is assigned for two points as opposed to one point because this covers both
content and task. The instructors should refer to the original ACTFL Guidelines (ACTFL,
2012) to help them understand the terminology (such as discrete sentences, loosely
connected sentences, recombination, etc.).

2. While writing samples collected here are not spontaneous (i.e., intermediate, unedited)
and are produced with specific instructions entailing some reflection (i.e., they are revised
and edited), these are still relevant writing samples because “the Guidelines describe
the product rather than the process or purpose of the writing” (ACTFL, 2012, Writing,
Intermediate section).

3. Although the main purpose of this assessment tool is to assess the program, not the
individual students, the instructors need to explain the benefits of student participation
from the beginning. Such benefits may include having an opportunity to have their work
assessed relative to the ACTFL Proficiency Guidelines in order to better understand their
overall achievement without reference to a particular assignment or a course, and to reflect
on their own work and progress over two years of learning.

4. This assessment activity may be modified significantly in order to minimize time issues.
For example, if all three faculty members who teach Japanese agree, we may simply ask
students to submit a copy of their best written work at the end of the semester, or use a
written portion of the final exam instead of having students create an ePortfolio as part of
the course requirement.

Contributor

Rika Ito is an associate professor of Japanese in the Department of Asian Studies at St. Olaf
College in Northfield, Minnesota.
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Appendix: A Rubric for intermediate-low (writing) for program-level assessment

Tentatively consider those who score 8 or higher as satisfactory, those who score 6 or lower
as not satisfactory, and somewhere in-between as emerging. However, such decisions are
rather arbitrary due to the fact that this is a pilot study.

demonstrated emerging no evidence
1. Meets “practical” communication needs via writing (e.g.,
“simple messages, letters, requests for information, and 2 1 0
notes”).
2. Creates statements or formulates meaningful questions on 1 05 0
“familiar material.” )
3. Writes with “learned vocabulary and structures” by
et~ 1 0.5 0
recombining them.
4. Controls present tense and may contain future or past 1 0.5 0
tense. '
5. Writes at least five simple sentences, “often with repetitive 1 05 0
structure.” g
6. Sustains sentence-level writing with basic word order. 1 0.5 0
7. Shows evidence of control of basic sentence structures & 1 05 0
verb forms. :
8. Writes “a collection of discrete sentences and or
R 1 0.5 0
questions” loosely strung together.
9. Incorporates various learned kanji. 1 0.5 0

Source: This rubric is based on the descriptors for ACTFL writing guidelines. The full
description is available at http://actflproficiencyguidelines2012.org/writing However, it has
adapted the guidelines in order to meet our departmental goal. Tentatively consider those
who score 8 or higher as satisfactory, those who score 6 or lower as not satisfactory, and
somewhere in-between as emerging. However, such decisions are rather arbitrary due to the
fact that this is a pilot study.
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ZOEITUT FAERFDMELLIZE IO bODERL . B DTIRAEIMD Z LI o TSR LD
H_BITO R EE 2D,

L5#%DBYE Last comments

HrbiBR b RARDHAEMNEEY, [FHl) (ZOWTESERITEEN LT ZVET—ATITER
STWARSGHIZFZ L, — DOMRRITUVFE  ZENTE T, /EUIRST, Zndbid IR &
Ho LI KWREFCHEX, V—T Uy 7 REETERLUTUTE N EEZTVD,
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ZIEHE 2 2 & T FAEDVESCRE 12 a2 TSN B RD Z LN TE T2, 5%, BHEDOVESTEE Iz B
THIZDIIHIBRTE TR T4 — F Xy 7 %235 Z LI Lo T AERMMET- L O 7R S DlsH DRSS 22
HITHEZ. FEOVESCRE DA _EITESNL TN EE TS,
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ZBIA  /ESCRRRER) Appendix I: Example composition topics

=

L U L
WD2OD KE 7 OHFNE—DEA T, TOHERICHE > TEX/L IV,

0k

W

I (atleast) 15 DX & EX 72300,

I. AT~ Gl ITHTLSDADHENSL —ANZEAT, TDAIZDONTH
BHLZ2 &S W (AR A, &2 Lz, 2Y) , TOH% T, b LAYKIC
AL NhoT2b, Bl EDOR AT Tl & LIz, £
TES LT, BREEEXRI,

1. THM F£7203 DIEER] oW T, ASORECERA2EX 2 X

vy,

Al

EEIB £ sV—7Y v Appendix Il: Scoring rubric

great (1.5)

good (1)

ok (0.5)

content

Knowledgeable; thorough;
relevant to assigned topic.

Enough knowledge; limited
development; mostly relevant to
topic, but lacks some detail.

Limited knowledge; inadequate
development; lacks detail.

organization

Logical and flows smoothly
throughout.

Logical and flows smoothly most
of the time.

Some parts are not logical and/
or not very organized.

language use

A good range of patterns and
expressions. Effective complex
constructions/sentences with
many newly acquired grammar.

A moderate range of

patterns and expressions.
Somewhat effective but simple
constructions/sentences;
minor problems in complex
constructions; some effort in
using newly acquired grammar.

A limited range of patterns

and expressions. No or very
few complex constructions
(mostly very simple and short
sentences); almost no (effort in
using) newly acquired grammar.

A good range of vocabulary with

A moderate range of vocabulary

A limited range of vocabulary

vocabulary A : : with occasional inappropriate
appropriate usage. with mostly appropriate usage. usage
¥ .. Somewhat ineffective use of ; 2
kanji use Effective use of learned kanji learned kanji but student's effort Ineffective use of kanji or no

throughout.

to use kanji is evident.

effort to use kanji.

B
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A Unit Test for Reading, Writing, and Cultural Analysis at the

Advanced Level

Yasufumi Iwasaki
Carnegie Mellon University

Background

The NFLRC Summer Institute 2012: Japanese Assessment Workshop enabled me to develop
a 50-minute in-class unit test, given in the Appendices, for the advanced Japanese course at
Carnegie Mellon University. It has two authentic reading passages on the topic of the “food
culture of Japan” and measures reading and writing abilities and cultural analysis skills. The
first passage is for reading and new to students, while the second is for reading, writing,

and cultural analysis and has already been read and discussed in class. The test is thus an
achievement test. The use of a dictionary is permitted during the test.

Cultural analysis skills are premised on the definition of culture in terms of ‘products’,
‘practices’, and ‘perspectives’ as defined in the National Standards in Foreign Language
Education Project (2006, pp. 47-52) and consist of three skills: Description, Analysis by
Comparison, and Explanation. Description is a process of extracting pieces of information
on the products and practices of Japanese culture from sources like oral and written texts
and putting them together into organized knowledge. Analysis by Comparison acts on

the knowledge gained by Description, analyzing it mainly through comparisons with the
products and practices of the students’ own culture and putting forward a hypothesis about
the perspectives of Japanese culture and of the students’ own culture. Finally, Explanation
operates on the analysis and hypothesis, providing an explanation of the similarities

and differences in products and practices of the two cultures. Description, Analysis by
Comparison, and Explanation correspond to the first, second, and third questions about
the second passage in Appendix A. Cultural analysis skills thus crucially involve two of
the five Cs—Cultures and Comparisons—of the National Standards in Foreign Language

lwasaki, Y. (2013). A unit test for reading, writing, and cultural analysis at the advanced level. In K. Kondo-
Brown, J. D. Brown, & W. Tominaga (Eds.), Practical assessment tools for college Japanese (pp. 64—73).
Honolulu: University of Hawai‘i, National Foreign Language Resource Center.
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Education Project (2006, pp. 47-52, 57—61). Our program refers to language skills and cultural
analysis skills collectively as integrated communication skills as we seek to integrate them in
language instruction.

The inclusion of cultural analysis skills in assessment was prompted by the introduction of
our university’s program-level outcomes assessment in 2010, for which each department is
responsible. Our department formulated its program outcomes and included cross-cultural
analysis in them. Our Japanese studies program thus chose to empower students to operate
between cultures instead of replicating the competence of an educated native speaker. In
other words, the program aims to develop translingual and transcultural competence as
explained in Modern Language Association (MLA) Ad Hoc Committee on Foreign Languages
(2007). Reading and writing abilities are part of translingual competence, while cultural
analysis skills exemplify transcultural competence. Due to these developments, there arose
a need for the alignment of objectives (outcomes), instruction, and assessment (Anderson

& Krathwohl, 2001, p. 10), and our program revised instruction and assessment accordingly.
Consequently, the unit test in the Appendices partially serves the purpose of program-level
outcomes assessment as well as course-level outcomes assessment.

Levels

Advanced

Aims

To assess the degree to which students have achieved the intended learning outcomes
regarding reading, writing, and cultural analysis skills. Specifically, to assess students’
abilities to:

1. Comprehend authentic written texts with the help of a dictionary

2. Express their own ideas in writing with the help of a dictionary

3. Analyze and explain similarities and/or differences between Japanese culture and
their own

Assessment time

50 minutes

Preparation time

3—4 hours to search appropriate passages, prepare test questions, answer keys, and rubrics,
and make copies

NELRC - unit
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Resources

1. Question sheet (see Appendix A)
2. Answer sheet (see Appendix B)
3. Answer key with rubrics (see Appendix C)

Procedures

1. Make sufficient sets of the question sheet and answer sheet.
2. Distribute the sets and tell the students to write their names on both sheets.
3. At the end of a 50-minute class session, collect both sheets.

Feedback and scoring

1. Score each question separately and then group the scores into three categories—reading,
writing, and cultural analysis—on the answer sheet. The first category includes scores
from all the questions for the first passage and the first question for the second passage.
The second covers scores from the last three rubrics of the second and third questions for
the second passage. The third refers to scores obtained from the first two rubrics of the
questions for the second passage.

2. Add necessary comments on the three categories of scores and return the answer sheets
with feedback to students.

Caveats and options

1. The two passages should be about the products and practices of Japanese culture and not
about perspectives, since perspectives are abstract and harder to compare than products
and practices.

2. Students should be prepared to manage time properly, for example, by allotting
30 minutes for the first passage and 20 minutes for the second and by using their
dictionaries sparingly.

3. A vocabulary list can be provided for the second passage to give students more time for
writing and cultural analysis.

4. Rubrics for cultural analysis should be shared with students during the analysis
training class.

5. Instruction should be aligned with assessment in that the tasks that the students engage
in during class are identical to the assessment tasks and that students should become
familiar with them.

Contributor

Yasufumi Ilwasaki is an associate teaching professor and coordinator for the Japanese
Studies Program at the Department of Modern Languages, Carnegie Mellon University. He
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teaches and coordinates intermediate and advanced Japanese courses, and his teaching and
research interests include Japanese language pedagogy and Japanese linguistics.
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APPENDIX A: Question sheets

HAE XA ST b
RERTh R ([ L B S d ) i 2%
~—FrcanrBy b (FV RN CRFEER)
[1]0RMS & B & A2 E B DI A A D EF, 2o TIE—E L D BT T o b DR DD E
Lz, ZOEVE K OBICEAENRT I BIchboT, Whd3 “5EW AEENET,
RIZAVFFEFICHEMARLLE 2D T, bo LFE L EXRITIIXWNT VO TR, BEEFETIEE L )2
T R L IR B RO R E > T, BT 2B TD L RS T4, ORI A5
DT TN EWNH) ONRIEARP S D FTTR, AARAOHEIZIE. HONTUDEWVRMENTTHL 5
RIS LA H D 9O T, BIICHWEZ DT 5 A X A VIZHEBHE D, HEICL->TE, £hzeo
T TERS, BROFIZLAATETIHES Z & HIEFITLVDOTT, Hoko) Szl n i E<e
TEEORIEO R LI > TEE TN, BROEAIIFM OWREZIT 5. | OWKE ENTHHE, D)
HHIZREW TR 7= EAHY £9,
Bz iE, LEOERMR LA TR —RFEDT —TAD LIMBEBENTH L), brokEx
fntﬁ%kw®ﬁ#ﬁ\kwfwéﬁﬁﬁwfkbiﬁo@E@ﬁédﬁk%%ﬁ%wfkbi#o
FEDAETTE . SN BRTELATFAOLA RS THE S THR, HEFRBENTHY =
T, FAUIHENTTE D O TT,
[AIPEEEDYE &ML, VWA S L, 0= 20 idfEb vy, 2F 0 BOOHRT, +—
ERINTEEHEZHFAKRLET, I _XTHF v F U TREIIWS T INZEEIR RIS & v ) ST
WEESLBARBFE U TTN, HARDEFE, BHEORMITEE 2ITHE O X 5 e olF LTV RV g
DT —7 &, LTFEEALEELEINET, BEHOLEICIEH N ORI LHENVETN, &
ECEEIZHRDT 2T 57-OICHBEENTWS E Wo T2, WFOMEAH Y F9,
[SIZAUEL B ARDOE~YOME & REEVERAH Y £3, BRICITFRLBIBELEWVWIEZEZFNS F
F.BE LT IF. BR. FOBE S Wo0ma L AAOHEETE EA>T0ET, AKD
BHIL, RANE L A ERVEBIAERT, I L5 BROBNR—T WIRE D L X IC— IR
RENWANWARFEEORRMA, BROEBLZLD, WHWAHERH > T, FEOYNRH D EWVHIEET
T,
[6] L7223 » THEIEY & 2 — T I3 BB NE > TVWET, A—TIFA—FZITTEITLENET
DA, BEMEH I EICHAR E —HICENE T, RAYDOLRA NS U CHARBERICADE L6, £ 30
HRAHELZEZDOT, WOMBAH TS ADEAH E-BSTHSTWEDTTN, WOETE- THEAR
PHTEEFA, KEFHEZBEKDL RV RVEGNEHTIRNEW I FIZHE T2 3B 97,
EETEHERDOAARBHEZAERTWVWEZENEWVWEENEST, ZORAZAALTIIRNOR~NEA— R
TADE S RO £ BORES fE ShET,
[7IZNNBAREEETZE NI SHIIBEZNL LNFERALR, £ THELY A, DITHEE ERL
LTEBEESHOBSNLT, FEORELZ 5 TTN, KK, HlO0OEEBKIZERMEHT, R ONTNDON
AARBFOEAL T, KB, DOFTOLER N, FHZAEZENTEEV ETMSE57-DICEFEOY.
NTIEFE] LVIFRASTEBYVETDE, £HVIHIFYVOHRNVEREZREET,
BIEDHDOBFEIZHLHY LN, BKkOFTNZ 5 LEEAEOHARHEEZ BT L, REH 25
WA, ISETE T RICERTLE- T, RZICAWERZ TES &, 2RERHD EEANL, BV E
TT, AVWERIZBERZ T TRERXDZANH Y ET0, BV LD & T, OB EZ2ER
EL BROBIEARREH H D VI E L HICBRDEZ L THRONRT U AEZ LD RRLRELTTOHLD
MHARANOBERFTY, BRERKDVWORERM ERERELEMOBFRLENELFALEVIELE S, (1723

characters)

Hh - ek, ~—F > - 2 v 1(2000). [BARRIZFHEE L) [FOOD CULTURE] (%> =2—
~ CEBEESEIFTEE o #—) 2000 42 5 (RAVESC - MEHT Y - BB - 24 KREERR. (2007). [k
Vo 712k BARGERAEE LHRABRME FI3W] 9EERZEZEE LAY —x—3xy NT—J %t
DOFHEEGSTIRH) FHICEN Ci#i+s 2288 LET,
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1. BN DFRIZE IR0 TEENE T I, @
2. B BENTHRE DT DAL A AT OWTIEEL AARILE DENET ) 6)

3. BBl E[4] VRS HARDEBRDIERMZRL A R Ro— R FRED T —T TN EAZLTRAREIS BV TH Y F5°
Dy (@) FOFARBIOMHEHITOWTIEREL AARIZE 9EWET D, (6)

4. Begldl: TRGOMIE) &1 EALME T2 6)

5. BkbIE[T): AARDBEDOMUS>OR 2 # LSRR L7eSV, ()

6. Bkl6]: A—T LM IR L S BNE D (@

7. BOE[S]: AAANDORATGZHALREN, @)

8. MEEXCAA: MEXONEEMF->THA ML TEARITFAWESUL ] OBEWRAZHBA LSV, ©)
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BHEANSCK EOSAE, F2FT?

EH| %OTV\T_E\ RT7 ORI S T2 B WLHEN ANy T2 5 2%, BIZED 2 H LT, #E
BICAENHLE, BIZEY 7 =208 0, HIETIIHERRLERLAL AT 5, B EREHOSD
TA/%ik%éA%\A%%L<ﬁwoEﬁ%%i@%b@d\ﬁ#kﬁ—w&wﬁA%9ﬁ<@w
3, FZETHED?  (Ex KiEH)

B u%ﬁuimﬁbwo%Eﬁﬁmﬁ®k$$\%#b¢#éhanmFﬂyﬂ—ﬁ~&8@m£w
DIENET, ICBVRHENICTEM LT, Z<DARRRER LD, BHEMIEEHEINEWT
~ & &TﬁoJ

FHER A, BDELD 20 413 LI BAEA DAL~ OBEENT, TR CH -8 =2 KT, 0B
WERMIEZZ XD D, ENORBIIIRKZ -T2 LA,

A HRBEE DT IR0 TRy, ERNICHADSCEIRE X BV (&, BB CHEILTRIZAD
STWVWDAHRERNT 2, [KEREVBEBEIT, (LHiZHLT) 2, FRHOFNLDOBRY OFNLE
%t‘foﬂf:o

RO, B %, HEHEERET O, IIIEETFI AT, ENCK EICKE S
é%%@ ROFYDOEEXRBREDIINVRILRD, TRACH, B EOLNTANEZ TCEAEEWNT
) L1ED

JR RHARDEEHLY—ERAITN—FI2L DL, BKBIZOVWTOFEFF=Z212nFbonsd, OENOEK
ﬁl:iél:iﬁb"?:ﬁ‘i@Kﬁéﬂ%@%%@@%é@%lff LSO T”D:ith@ﬁﬁ(ﬁ Tiie, (8

FEAERE, RtLICFE N~ —ICBlT 2 # B0 3 T4, 5 600 L&kt Eh o EREEIZOV
TIE, ENHETHHABZEONT TV, LHL, REICHET 2 EFIIESHETIZE TR,
BIZRRHESIZE > T ey, TREENOHEMASNIE, 20L& XITHIG LTV | &V R,

BHENCK ECTHRETIAICH, FHEHDI L7, L ABZEBATERDZZERHY ET) &
A= &L N RBRFRTTORFZAR2)IE. TMABAZrP2—LOH T, BFELEWI) LVIFT LA, &
THHALDHTT, FKEFHRDIZ r&&mJo

BERERTORR—=YA AT 72— /WNIELIAQ6)S. [BEEEZH0I3KIREL, B
EETIEHMEPPD ET, FINTEITHEZZNITREELSSL L, BEFbRIZRD, FAIAEN
KA DD T LERAN, HERDLEND ANIZFARBRALHDLOTLE I ,

a5 ACTHARLENTOMEBREEZBAD TOS35TNAELTFTARNL—F—DAEFMTIAN, =
NETCTHRLEZEESZEAEIL, 2V EoORNIEEEVICEINTZ Ty THOADBEFE L, H235%
D, BOIXLEESIAATLEE, TABARGEITR2WTIT TLEI- TES7-)

TH, AXEOFTORET T [BITEEV Li3Ebewn, ARTENLIKFELIEI L0 D
L., BBRADIL LS BETE S, AEIABE., BENGIRET, BIZEY RIFBEY 2Rl bHni
ZENHD,

AV 2FEo-BERLED S0 TEORBRERA, ANMTHRONERNE ST, Bebeo b
XLV EN, AIEINHDHA LRV o (1362 characters)

HiH %H%%NMQQHISH(ﬁﬁ%i'@EiUﬁ°§§%?'&ﬁﬁ%%(mm)TFHV7K
XD BARGEREGEYE LRAGEHE FI3R) 11 BEEHECEZH AL E A —2—x v U =T 0D
FFEE S Cind) B oI ER CliniE T s Z LA L £,

2 ROICEZE AT FORNIRD DI FE TEZ RSV, (B0 points)

1. BARITOVWT(120-140 characters)(20)
EHNCK LD EIZOWTEEEILE DB THE Ty, BEASCK ETHRE T NITEALEE
NHOET I, AIESANILDE AL TRERBIFIE I TIUID IO T,

2. HRTDOENTOVWT, BAREHART-DEDEHEE (100-120 characters) (15)
HILT-DETIL, BHENCK F 2 A O TOMEIIE ZETHINTWETI, HRESH 27D
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3.

ENIAFEDB TOBITOWTE ZIMLTWET D, EZANENE T, FEEMO T 17 HoE
EYAS AN

FAILS B DV N IARE S OFA(100-120 characters) (15)
NEDETOREBITDOWTAREHRT-DED2EIEI DN, HANTREE WA EFHH LS,
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category question score comments
1 (1

reading 5

M2 (1
ME2 (2

writing

cultural R 2 (2
analysis 3

total score

APPENDIX C: Answer keys with rubrics

( iRz, () IdoRe T,
[f#E1 Answer key

1. BHEMNNL7 I /EBRIZO.510 -y E®RNIAFEN S, [4)

2. TEHECIROFRE ORI MZ U+ 21 T [, BAR TR EHE a2 720 [1], /AT
FoTIMRE LAAERT U], ARk Z DIF TRE~B[], 8

3. WEETIZESSHAE N TH D, AARTIZEMUSENTSH S, @) FEETIZL, B2 DL

TEST=0 723272035 (1], AR T FE 72D LTOZRWEEE RS 0T, 43

fE501, ©)

FRELDBR 21 AE S (1] & H il & B~ A RE[2IITE S [1] &V H{fE (6)

D720, SR 1], RO N0, SIMRIEH-[1], IR E — TR DA WANWAZRFEEORCA, B

FNZE L], Z L TCADHFOAERW, Bz B7-F0 0. 512 TS50 0[0.5]F DY)

[1] 8

6. A—71Z[0.25] A—7"721FTl0. 51~ B[0.25] 75, MMEYH-1[0. 25] F I AHIAR & — k&2 [0. 5] &~ 5[0.25],

2

YRR ] LI AR DT L A [ EERY S [ BEEZ T 5, (@)

8. HATIXREVRIZNT TS ERDOH HFAREL ZES (1], FABROBR IR GEM) DRz BhF 721
[0.5], ZEDL7203510.5]72012, HEGAGE WA DT 720 [0.5], Fo7=LKD1F 72 >7=03510.5], £
ARBIRFE, TR0, 5] OFHHAEHO. 5] & 72 R (0. 5] DA EH[0. 5] THRD/RT R [0.5] 2 & > TRAD
[0.5], ZDXHZHAE TITFAMEHO. 512N ER 72t E| % F7-97(0.5] DT, BARITFAWESULES
z25, (8

Ot

~N
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&2 Answer key

1. IZBWIRT 372 8 TUNED DAL SN A DT B 55 (1. 5] B ENCK_ L TOMBITFFS NN [B] L35
ITESTWS (8] , BEASCE ETHRE TR, iBFEA T ¥V a— L[] TRV L[2], 383403 <2< [3]
EVOHEERD D, 0 AIEIANCLD L ALDOTTREDEHT, AV DAL ZE# UL B[54k
A5 EH Uy, 6) (139 characters)

2. RETMEI2L, (15)

E T T ) R0
PEESOEDTY) | BTt Typ | PEIRBIISEST | FeA CRRMICES | Zo7C REMICES
= AV AVAQA NP
> 3 HEVESEX)LC | 1BEACHoEI LT | Eordo®0LT
WA (HAE DEEE) [/ B QY
720 VAR YA
g‘%@ﬂﬁé@‘ LCHERE UL ERE R, S A
=h. ¥ Eh
gg;ﬁgfé@”“ LTHIERE UL ERE Ry S R
= S =\ V- SN ST e N
G e S E R sV DR I MRS L i LRSS R R
3. RFEo7E2 L, (15
En Ee Fiime ) 0
I IN-TREMS4E.
PO IR | Lseiiniin | bEOBIPIIRS | BEALBBIIT | St B
PR | PSSy e | AL | E ot TR
g’gg%ﬂﬁé(j LTH I PNV NERE R I T e
=h. Y=
2@;;%;@%3%” LT IEHE FUNEERE L S0 Bl S22
e e R e

IR
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Teaching Translation at a College-Level Japanese Language Program:

Raising Student Awareness on Translation Evaluation

Yumiko Tateyama
University of Hawai'i at Manoa

Background

Translation has been used in foreign language teaching for decades. The best known tradition
is the grammar-translation method where the teacher asks students to translate sentences
written in their second language into their first language or vice versa. Grammar translation
has been criticized for presenting isolated sentences, fostering false notions of equivalence,
not to mention its disregard of spoken language (Cook, 1998). It became less popular as
foreign language teaching shifted its focus to communication. However, with a concern for
the formal inaccuracy that can result from exclusive focus on communication, the role of
translation has been reassessed. Translation can develop students’ formal accuracy by having
them engage in close examination of the source text (ST) and rendering it into the target
language. Further, having students translate a longer connected text at the discourse level,
instead of isolated sentences, will raise their awareness of what translation actually involves.
It is not just formal equivalence, but other factors such as socio-cultural differences and
appropriate language use that need to be taken into account.

Hasegawa (2012) suggests that translation instruction be incorporated into comprehensive
Japanese-language programs. In view of the fact that students who study advanced-level
Japanese tend to have an interest in translation, it would be useful for them to know what

is involved in professional translation. In particular, having students become familiar with
translation evaluation criteria would be useful because it will raise their awareness of various
aspects that they need to take into consideration when doing their translations. The activity
and the translation evaluation rubric presented below were developed for a Japanese-
English translation course offered at the University of Hawai‘i at Manoa. The course aims

Tateyama, Y. (2013). Teaching translation at a college-level Japanese-language program: Raising student
awareness on translation evaluation. In K. Kondo-Brown, J. D. Brown, & W. Tominaga (Eds.), Practical
assessment tools for college Japanese (pp. 74—79). Honolulu: University of Hawai‘i, National Foreign
Language Resource Center.
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at developing basic skills required for professional translation. The analytic rubric used for
evaluating translation consists of four categories: fidelity, appropriateness, structure, and
mechanics (see Appendix A), and each category has a 5-point scale, 1 being unacceptable
and 5 being outstanding.

Levels

Advanced
Aims

To raise students’ awareness of different aspects or categories used for evaluating translation,
which include the following:

1. Fidelity (reflects how well the translation represents the source text)

2. Appropriateness (measures linguistic and pragmatic appropriateness, including
appropriate style, register, and choice of vocabulary)

3. Structure (measures how appropriately grammar is used in the target text)

4. Mechanics (deals with spelling, punctuation, etc.)

Assessment time

About 40 minutes

Preparation time

1 to 1.5 hours to select an appropriate source text, make three translations, prepare handouts, and
make copies

Resources

1. Translation evaluation rubric (see Appendix A)
2. A source text and three translations (see Appendix B)

Procedures

1. Ask students what they think would be involved in evaluating translations professionally.

2. Distribute the translation evaluation rubric (see Appendix A) and explain each category
(i.e., fidelity, appropriateness, structure, and mechanics; see Aims above for definitions, as
well as Appendix A).

3. Distribute the source text and the three translations (see Appendix B). Have students
individually evaluate the three translations.

4. Have students discuss their evaluations in groups.

5. Discuss evaluations as a whole class.
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Feedback and scoring

1. The teacher should ask students to evaluate their translation using the evaluation rubric
after steps 1-5 in the Procedures above have been completed (See Appendix A).
2. Collect their evaluations, and give them feedback if you feel it is appropriate.

Caveats and options

1. A source text can be distributed to the students ahead of time so that they do not have to
spend too much time figuring out the meaning of unfamiliar words and sentences in class.
Another option would be to ask students to read a source text and prepare their translation
before coming to class. As shown in Appendix C, having students prepare multiple drafts
would be useful for raising their awareness of the translation process.

2. The same evaluation rubric can also be used by the teacher when evaluating students’
translations throughout the semester, as well as when asking students to do peer
evaluation. Vocabulary can be an independent category instead of including it in
Appropriateness. Furthermore, Revision process can be added as another category
(Colina, 2003) when asking students to prepare multiple drafts to assess the process they
have gone through.

3. A holistic rubric can also be developed but an analytic rubric will usually be more useful
because, when applied to the students’ own translations, it will show them their strengths
and weaknesses in more detail, including areas that they need to work on.

Contributor

Yumiko Tateyama is an assistant professor of Japanese in the Department of East Asian
Languages and Literatures at the University of Hawai‘i at Manoa.
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Appendix A: Translation evaluation rubric

Fidelity: Reflects how well the translation represents the source text

Message is accurately and clearly translated, with no omission or addition of information and/or

5 outstanding 5o ion of meaning.

Message is for the most part accurately and clearly translated, with occasional omission or

S good addition of information and/or distortion of meaning.
3 fair Despite some distortion of meaning or omission/addition of information, the main message is conveyed.
2 poor Message is not very accurately and clearly translated, with meaning being distorted in a number

of places; information is omitted, added, or distorted in many places.

1 unacceptable Message is not accurately or clearly conveyed; much information is omitted, added and/or distorted.

Appropriateness: Measures linguistic and pragmatic appropriateness, including
appropriate style, register, and choice of vocabulary

The language is appropriate for its intended audience; style and register appropriate and

5 outstanding consistent with source text; effective and natural word/idiom choice and usage.

Minor errors in pragmatic appropriateness; minor inconsistencies in choice of vocabulary, style

4%¥good and/or registers; some unnatural expressions or foreignisms.

3 fair Attempts to attend to pragmatic appropriateness but regular inappropriate usage; some
inconsistencies in word choice, style and/or register; frequent unnatural or translated expressions.

2 poor Major errors in pragmatic appropriateness; little attention to choice of vocabulary, register and/or

style; likely to cause misunderstandings.

No signs of awareness of pragmatic appropriateness; no attention to choice of vocabulary,

esunacceptable register and/or style; extensive inappropriate use, meaning obscured.

Structure: Measures how appropriately grammar is used in the target text

Use of grammar denotes exceptional command of the target language; almost no errors in

5 outstanding construction and use of prepositions, articles, tense, pronouns, etc.; Reads as very natural.

Use of grammar and vocabulary denotes good command of the language; structure is somewhat
literal or suggests interference from source language; effective simple constructions; few
problems in complex constructions; several errors with prepositions, articles, tense, pronouns,
but meaning not obscured.

4 good

Weak use of grammatical rules; few problems in simple constructions; minor problems in
3 fair complex constructions; frequent errors with prepositions, articles, tense, pronouns; meaning
sometimes obscured.

Weak use of grammatical rules; obvious problems in simple/complex constructions; many errors

2 poor - = . ) g :
with prepositions, articles, tense, pronouns; fragmentary, run-ons; meaning confused or obscured.

Poor knowledge of grammatical rules; dominated by errors; does not communicate well enough

1 unacceptable e

Mechanics: Deals with spelling, punctuation, etc.

Demonstrates mastery of conventions; no mistakes in spelling and punctuation usage; no

Spoutstanding careless typing mistakes.

Few errors in spelling and punctuation usage, but meaning is not obscured; barely any careless

si=gcod typing mistakes.

3 fair Occasional errors of spelling and punctuation usage; meaning may be obscured; some careless
typing mistakes.

2 poor Frequent errors of spelling and punctuation usage; meaning is considerably obscured; a number

of careless typing mistakes.

1 unacceptable Errors of spelling and punctuation obscure the meaning; frequent careless typing mistakes.
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Appendix B: Sample translation evaluation activity

Directions: Read the following passage written by a Japanese businessman who runs a
company in the U.S., and the three translations that follow. Please evaluate each translation
using the translation evaluation rubric. Please assign a score to each category.

SETEIRY CRERRRE O B2 R UTIWT A, HEITBURE WO Bl LB S TR
D, FAF L DINTFAZRINT, NHEERNZ . R . TR2NTT2) LHIRTIZER D)o T
T, BoTORAR, Bha > FHIRIZHDINDEIT, TEALKBNLET | L/EVRE TEVMES S
LISFIEDRRODTY,

1. At the company, if you happen to have sleepy & negligent workers, you must fire them.
With the “boss” called government and law, they will be protected, and show their fangs
like lions, and will come to attack you with claims of “racism”, “ageism”, and “sexual
harassment”. Right after hiring, in order for these spoiled brats to keep calm, then the
only thing you can do, is with method to make a smile and saying “I'm looking forward to

working with you.”

fidelity appropriateness structure mechanics

2. We must not dismiss company employees who doze off or are careless. Since they are
protected by the boss and law known as the government, they will charge you with things
like, “That’s racism,” “That’s ageism,” or “That’s sexual harassment,” like a lion peeling off
creepers. Soon after you hire them, there is no other way to appease the spoiled brat but
to tame them with a forced smile and “Pleased to make your acquaintance.

fidelity appropriateness structure mechanics

3. At work, you can’t dismiss negligent employees who procrastinate or sleep on the job.
With the government watching over them, and the law protecting them, they bare their
fangs and pounce on you with “racial discrimination”, “age discrimination”, and “sexual
harassment”. From the time they are hired to the end, there is no other way to take care
of them than to put on a smile and ask for their cooperation like you would when trying to

placate a spoiled kid.

fidelity

appropriateness structure mechanics
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Appendix C: Sample translation exercise

Directions: Read the following passage written by a Japanese businessman who runs a
company in the U.S., Check any unfamiliar words. Once you understand the text, translate it

into English.

2 CREIRY OB REE DAL B A FETE LI NT /A, HEITBIRE W) Bl LRI RESITER
0. FTAF L DENTF A ZRINNT, INFEZRITZ) . FERZERITE) . TeINTTE) &7l IZB R D)) > T
XFET, BoTOEAL, BRx > T ERTZDBDENT, T[EALLEBENLET | LEVEHACTHVMEST
LOSFIEDRRND T,

Draft 1 (Translate the text from your memory — Try not to look at the text as much as possible.)

Draft 2 (Fill in the gap — Take a look at the source text (ST) and revise Draft 1 by supplying any
missing information.)

Stop here. Take at least a few hours before working on Draft 3.

Draft 3 (Fresh look — After a few hours, read the ST and Draft 2 one more time. Fine-tune your

translation.)
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Standards-Based Final Examination for an Intermediate-Level College

Japanese Language Course

Satomi Saito
Bowling Green State University

Background

The third year Japanese language course (the fifth semester) at Bowling Green State
University currently uses Yookoso!: Continuing with contemporary Japanese. This fifth
semester course is intended to conclude the sequence from the first year to the second year
by covering the remaining two chapters of Yookoso! (Chapters 6 and 7). In addition to the two
chapters, the course also incorporates various activities using language situations and tasks
required for the ACTFL proficiency levels of intermediate low to mid. In order to assess the
degree to which the students achieve the reading and writing goals of the course, | developed
a standards-based final examination that employs two topics (society and environment) and
task formats (narration and description). Appendix A presents sample questions from the
examination. The readings were written by the instructor using vocabulary and grammar
patterns used in class activities. The questions are designed to assess students’ proficiency in
reading and writing in addition to their comprehension of the grammar items and vocabulary
covered in the textbook.

Levels

Intermediate
Aims

To assess the degree to which students have achieved the student learning outcomes for
the third year Japanese course. These learning outcomes are based on the ACTFL oral
proficiency guidelines for Intermediate Low to Mid level proficiency. The learning outcomes

Saito, S. (2013). Standards-based final examination for an intermediate-level college Japanese language
course. In K. Kondo-Brown, J. D. Brown, & W. Tominaga (Eds.), Practical assessment tools for college
Japanese (pp. 80—86). Honolulu: University of Hawai‘i, National Foreign Language Resource Center.
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are set to correspond to the outcomes of other foreign language programs in our department
(German, Russian and Chinese). Specifically, to assess student abilities to:

1.
2.
g

Utilize learned the patterns, expressions, and vocabulary in Yookoso! vol.2

Comprehend information in constructed materials of several connected sentences
Understand and follow events described in very simple passages in specially prepared
texts dealing with basic situations, written with simple structures, and using limited
numbers of kanji and vocabulary items

Comprehend main ideas and/or some facts in connected texts dealing with basic personal,
daily, and social activities. Such texts are linguistically simple, with a clearly underlying
internal structure such as chronological sequencing, and require no suppositions.
Recognize basic kanji and understand compounds made up of those kanji, as well as
hiragana and katakana

Assessment time

About 60 minutes

Preparation time

10 minutes to make copies

Resources

1.

Sample questions in a Japanese final examination for intermediate-level college Japanese
(Appendix A)

2. Suggested grading criteria for productive responses (Appendix B)
Procedures

1. Give the test sheet (see Appendix A) to students.

2. The students take the test in the classroom.

3. The instructor collects the test sheets.

Feedback and scoring

The instructor grades the test and, in addition to the test score, gives students feedback about
their language proficiency based on grading criteria.

Rt
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Caveats and options

1. In order to enhance transparency in the grading method and clarify teacher expectations,
consider giving the students a handout that reviews the key items expected in the test, the
test format, and grading criteria.

2. The sample test mainly employs the productive response format, but more receptive-
format questions (e.g., multiple-choice) may be included to increase the practicality and
reliability of the test results.

3. In order to increase accuracy in grading productive responses, it is important to have some
kind of grading criteria. For example, | have provided suggested grading criteria for A3,
B1&2, and C6 in Appendix B.

Contributor

Satomi Saito is Assistant Professor of Japanese in the Department of German, Russian,
and East Asian Languages at Bowling Green State University. He teaches first year to third
year Japanese courses as well as Japanese literature and culture. His area of research is
Japanese popular culture and media theories. He is now preparing a book manuscript on
Japanese detective fiction and media culture.

References and further reading
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Appendix A: Sample questions from a Japanese final examination for an intermediate-level
college Japanese language class

Read the foIIowing text and answer the questions.
bOiTA MEL T2 /u ThbHErd

ﬁﬁ%iUKM®W% W2 DfLE #6%(@?%%%%@3%?(@ﬁ%ffo%f‘

}EJT;{Ebi’E(prefectural capital)! jlzo;kl‘h’f\ B SHFLMIAELET, FHhmCIEEICR
<450 BB S N AT S A0 6>éﬁ%zz¥%%%<visit)mn TR %”ﬁa@%e
DR G (border) i B %@otéﬂ%ﬁ’ﬂﬁﬁ“#ofb\i*f 1235 A— |
JL D A iﬁMTﬁ% i EI*EPU_li’ﬂ@ﬁfﬁﬂGUi‘(%%ﬂﬁ@??ﬁfﬁo’Cb\i'ﬁ“ e S
qz%?’“ﬂij%;g%u V:f\@%%ﬁi%/u(ﬂourish)“@‘ﬂ‘o BRI DORERIZ i/ﬁ)‘(!ﬂ@/\ Eﬁ?ﬁﬁ
DHY | QFELITITTL SADERHMNS Y i‘?‘ J\Eﬁ HILUTIE&ITAT—, BldnA
T PELOET, ENARFAEILOE i+ﬁmkM@ﬂkTT%t+ﬁE@#
0 %3, FREBCIEA— FEOCAELDET, HREE b AL BB T L

£, BABINTHFRBEOTREZE > TR T ET, BAGIIO LD RA

‘iﬁ%g?%(mountain stream) XELWAE §kfﬁ% TY, KiZiF7e< & /u@f'] D AD nfﬁ’bi‘ﬁ‘
HFHRBOBASLERINTF, FRORVRITIET 25 DIFOR = 5 1 LHEB O R9)
%ﬁi‘ﬁiiﬁ“o

1. For each of the following kanji words underlined in the text, provide its yomigana and
English equivalent as in the following example. (0.5x16=8)

FeH A FER

L A

2. fifE

3. AP

4. H

5. ik

6. BLLK

7.

8. J& Lo~ around the area
9. F5
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2. Assume that the above is the only information you have about Aomori. Which place are
you most likely to go in Aomori for the following situations? Choose the one from the box
that applies the most. (1x7=7)

() If you would like to visit an apple orchard? a. HARI
« () If you would like to row a boat in the lake? b. EAHE
- () If you would like to see Hokkaido? 7 ﬁﬁgﬁl’
* () If you would like to go fishing in the river? e- A
o . . . 7 b 3 g
() If you would like to climb the mountain® £ AL
*( ) If you would like to go to a hot spring? g. EEFI
* () If you would like to see a summer festival? h. TART-S

3. Using the above text as a model, describe your hometown in three full sentences by using
three words from each of the following word banks, A and B. (6)

A H-7E-m -k
B L)l -1« g B - & - R FK
Structural patterns
1. Assume your parents were very demanding when you were nine. Using causative-

passives, list two things you were made to do by them. (4)

a)

b)

2. Now assume you are an old person who is reminiscing about the way things used to be in
your hometown. What would you say? Write two full sentences using ™72, (4)

a)
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Read the following text and answer the questions.’
bATEN ZrMLxrd

SRl AN D7 —(manner)} F'ﬁ HIZTe > TWET, £T80 %23 5ITIXFF FIRE(permit)
RUBETT, LPRBECHAILAES L HIC LT ES, £-810 SEdt 4
(shared) D b DTh 5 1 b BH B P, %%f@%%hf%@A‘ﬁwifoiA%%g
NLEEER- TV ABVET, MO ADMER(trouble)lo 72 B 72\ & 5 351l & 8k
ATRECOERDEL LS, TIHMLTRCHBROEL L9, ThisorfaiilE
CENTVKOBRDELE D, RBVOIFLEE Y BER LI LTS
Vo S VEIIER IR L TR TS0, 810 EARA TS & = ek %
T 5 @%b\b\f‘@‘iﬂ %Lb\fﬁ DNETHRED i/l/~/l/(mle)’?°7“j‘ Z5F D D0 KRY)
T9, H i§fj§@ﬁﬁ?%(blessing)%‘:%aA FTTWADIELENH Eﬁ@(humble)iﬁ KEFHZENRNT
FDERLALELX S,

Answer the following questions in full sentences.
1. $IVETDUIET ML LR2TIUTRDEEAD? (2), (Z725TNB) ZffioT BRXTTIZENY,

2. FHT W ETDRHT, EOLH T EBMUDEIVNDRBUZ 2D EES>TWVET D, OBEX WK
S0 (2x2=4)

3. $ELIRITIEDL IR~ T —%5FHILENREITTN? (2)

4., KEFEIIIEDLH 7NN —RHN ET D, TOR Y7 ADEE = DL > TREEIZER
LTSV, (10)

| ~1Z ~TiEL, £5, ~ALTHNN, ~DIT, ZEiTioTnD |

' This passage was created with reference to the information at [ &35 | 90 1555 retrieved [September,
2012] from http://www.otomiya.com/index.html.
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Appendix B: Sample grading criteria for A3, B1&2, and C6.

Grading criteria for A3

grading criteria

excellent (3)

good/fair (2)

passing (1)

fail (0)

task completion

Addresses all
aspects of the

Omits one aspect
of the question.

Omits more than
one aspect of the

Does not
correspond to the

question. question. question.
Very accurate/a RIS F:g%urﬁgiical
easiness to read 003(; AT e accurate/a grrors/a limited Not enough to
(accuracy, organization, spelling) g 9 moderate range evaluate.
vocabulary. e o range of
Y- vocabulary.
total /6 points
Source: Adapted from Kondo-Brown, 2012, pp. 182
Grading criteria for B1&2
grading criteria very good good non-passing
task completion 2 0
easiness to read 2 0
(accuracy, organization, spelling)
total /4 points
Grading criteria for C6
grading criteria excellent good/fair passing (1) fail (0)
Addresses all Omits one aspect Omits more than  Does not

task completion

aspects of the
question. (3)

of the question

@).

one aspect of the
question. (1)

correspond to the
question. (0)

Frequent
More or less : Not enough to
sentence structure | Very accurate. (3) grammatical
accurate. (2) evaluate. (0)
errors. (1)
vocabulary A good range of g%c;dsfrate A limited range of hA
vocabulary. (2) vocabulary. (1) vocabulary .(0)
Effective use of Effective use of .
= : kana and learned kana and learned nefiectivalls oo
kana and kanji spelling kana and learned n/a

kanji throughout.
)

kanji most of the
time. (1)

kanji .(0)

total /10 points

Source: Adapted from Kondo-Brown, 2012, pp. 184
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Promoting Negotiation through Assessment Tools: Self and Peer-

Evaluation in “Relay Method Project”

Yuka Akiyama
Massachusetts Institute of Technology

Background

An intensive course called Very Fast Track (VFT) Japanese at the Massachusetts Institute

of Technology (MIT), which covers an equivalent of second to fourth semester Japanese

in a semester, has a summer component to study the Japanese language and culture for

two weeks at the University of Tokyo. As part of the exchange project between these two
universities, collaborative, cultural project work using the “Relay Method” (Akiyama, 2010)

is used to explore three cultural topics in three groups of students. Using the Relay Method,
students rotate their topics and pass down their findings in a so-called baton (e-portfolio) from
one group to another and build up on each other’s findings.

The language of instruction and group work is mainly Japanese, although the students are
allowed to use English with group members and classmates if necessary. When the students
work with Japanese students on campus, they are encouraged to use both English and
Japanese to promote the project’s language exchange atmosphere. In sum, the project is
situated within the JSL (Japanese as a Second Language) curriculum, but its ultimate goal is
raising cultural awareness and promoting skills for students to compare and analyze their own
and target cultures through various kinds of negotiation and output activities using the target
language. Thus, the project is meaning-based with some focus on form through language
instruction and corrective feedback from the instructor, peers, and the Japanese students at
the University of Tokyo.

In summer 2012, for instance, seven VFT students decided on and investigated three topics of
their interest (media & pop culture, food, and language). Group members worked on their topic
for each type of presentation and passed down the findings using Wikispaces (e-portfolio). As

Akiyama, Y. (2013). Promoting negotiation through assessment tools: Self and peer-evaluation in
“Relay Method Project”. In K. Kondo-Brown, J. D. Brown, & W. Tominaga (Eds.), Practical assessment
tools for college Japanese (pp. 87—94). Honolulu: University of Hawai‘i, National Foreign Language
Resource Center.
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such, the students were required to collaborate (or cooperate) not only among group members
but also between groups. Inevitably, the students were required to address the project to
various audiences, as they had to pass down the findings in a manner that was easy for the
community of learners (classmates, the instructor, the University of Tokyo students and staff,
etc.) to understand.

topic
A B C
ATAT YT INTF % — B SR

Foun A presentation interview & blog skit presentation
gIotp (5/30-6/1) (6/4—617) (6/8-6/12) individual

roub B skit presentation presentation interview & blog essay
grovp (6/8—6/12) (5/30—6/1) (6/4—61/7)

roub C interview & blog skit presentation presentation
group (6/4—6/7) (6/8—6/12) (5/30—6/1)

Figure 1. Example of relay method

There are four stages of the project. The first three stages are conducted in groups, and the
last stage is an individual essay. First, each group of students give a Power Point presentation
on their topic using visuals (e.g., pictures that they took in Japan and images from the Internet)
and pass down their findings. Second, students interview the University of Tokyo students
(both Japanese students and non-Japanese students on campus) and write an analysis on
Wikispaces. Third, students create a skit based on the previous findings (PPT presentation
and interview data), invite members of the University of Tokyo for a showing, and receive
feedback and exchange ideas. Finally, students write an essay individually on their favorite
topic of the three in collaboration with the Tokyo students.

In this paper, | will introduce two kinds of assessment tools (see Appendices A and B) used in
the second stage of the project (interview & blog). The checklist in Appendix A is designed to
assist the students in organizing their blog entries while the scoring sheet in Appendix B is an
assessment tool with numerical values to engage students in self and peer-evaluation of the
blog which consists of interview questions, results/data, analysis, and a summary.

The numerical item scoring system in Appendix B corresponds to the intended learning
outcomes (ILOs) of the project; a higher score is given to an item that is in accordance with the
ILOs below:

Students will be able to

» familiarize themselves with all of the three topics using three kinds of media

+ give quality feedback to one another

* work cooperatively with group members, other groups, and native speakers of Japanese
* negotiate form and meaning by utilizing assessment tools

* learn multiple perspectives, think critically, and make appropriate adjustments in thinking
+ take responsibility for one’s learning and tasks and increase learner autonomy

KKKk
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» actively listen to and engage in other group members’ project work and build up on one
another’s findings
* learn how to provide peer-scaffolding

From the theoretical perspective, the two assessment tools are used in order to increase
reliability in grading and to promote learner autonomy and a learner-centered approach to
learning/teaching. First, both the organization checklist and the scoring sheet are used for
reference in grading. As Kondo-Brown (2012) mentions, the instructor can increase reliability
in grading by creating assessment tools in advance, employing the tools in grading, and
comparing scores with others. Second, the two assessment tools are used for self and
peer-evaluation. Self-assessment and peer assessment are both considered alternative
assessment tools (Herman, Aschbacher, & Winters, 1992), and these are employed as a way
to make assessment a part of curriculum, motivate students, make learners autonomous, and
make the classroom practice more learner-centered (Kondo-Brown, 2012). Stiggins, Arter,
Chappuis, and Chappuis (2004) list five indicators of sound classroom practice, and one of
them is “student involvement in assessment” (p. 27), which can be achieved when learners are
actively engaged in and take responsibility for their learning and assessment. In this project,
the self- and peer-assessments contribute to a major part of the project because, as the ILOs
state, the project aims at generating spontaneous discussion within and among students

and engaging students in scaffolding activities in the zone of proximal development (ZPD)
(Aljaafreh & Lantolf, 1994).

Levels

Elementary/Low Intermediate (students who are about to complete the fourth
semester Japanese)

Aims

1. To engage students in discussion and collaborative negotiation of form and meaning using
assessment tools

2. To provide ways to interpret three cultural topics from different perspectives (those of
Japanese students, non-Japanese students in Tokyo, and non-Japanese students in
America) using three different kinds of media

3. To familiarize students with academic/report writing in Japanese

4. To provide sufficient opportunities to interact with the target language and its speakers in
the JSL setting

Assessment time

The self-assessment and peer-assessment take about 15-20 minutes and 25—-30 minutes,
respectively. Ideally, the instructor should assesse the blog entry three times: the first time
immediately after s/he reads it, the second time with reference to students’ self-assessment
data, and the third time with reference to students’ peer feedback data.
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Preparation time

30 minutes to make copies

Resourses
1. Organization checklist (Appendix A)
2. Self- and peer-scoring sheet (Appendix B)
3. Wikispaces
4. Internet access

Procedures

General Procedure

(instructor first evaluation) — Ss’ self-assessment — (partner matching) — peer-assessment
and discussion — (instructor second evaluation) — revision — (instructor third evaluation)

Specific Procedure

1. Give the assessment tools (see Appendices A & B) to the students in advance

2. When the blog posting is complete, ask the students to self-evaluate their group’s post
using the checklist and scoring sheet

3. Match up 2-3 students from different groups

4. Ask the students to peer-evaluate each other’s blog entries using the same checklist and
scoring sheet

5. Ask the students to discuss the differences in scoring/comments with each other (see
Appendix C for phrases that may be used for this discussion)

6. Repeat the same procedure (Steps 4 & 5) with support from the students at the University
of Tokyo.

7. Ask the students to revise the blog post considering the feedback they received from other
peers and the University of Tokyo students

Feedback and scoring

1. The teacher scores the first blog entry using the same checklist and scoring sheet (see
Appendices A&B). At this stage, the students are not notified of the score they received

2. After students evaluate the blog post (self and with peers), the teacher collects their self
and peer-evaluations and grades the blog post again. (It is advised that the instructor
makes photocopies of the evaluation forms for future reference)

3. The teacher informs the students of their score for the first blog entry and provides
comments. (The teacher holds a conference with students if their self-evaluation is
significantly different from his/hers)

4. After students revise the blog, the teacher scores the final blog entry one last time using
the same checklist and scoring sheet
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5. The teacher calculates the final score for the blog by giving various weights to the first blog
entry and revision. For instance, the first blog entry can weigh 60% whereas the revised
blog entry weighs 40% of the total grade

6. The teacher informs the students of their final score

Caveats and options

It is advised that the instructor hold a conference in or outside class if students’ self-
assessment significantly differs from his/her own. The instructor is also advised to consider
scoring a blog entry twice, once immediately after reading it and the other time after a certain
period of time. This practice will increase intra-rater reliability but may pose a practicality issue
depending on the number of students in class. Lastly, creating a Wikispaces page that outlines
the whole procedure, expectations, and assessment tools would facilitate the project greatly
and is strongly recommended.

Contributor

Yuka Akiyama teaches Japanese at Massachusetts Institute of Technology and is
coordinating an e-tandem language exchange project. Her research interests include:
language exchange, CALL and its effect on learner autonomy, project work, sociocultural
theory of learning, dynamic corrective feedback, immersion programs, and explicit instruction
of L1-L2 comparison of prosodic features.
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Appendix A: Organization checklist

Whose essay? Who is reviewing?

Look at your/your partner’s project page. Refer to the following checklist and make comments
using memos on Wikispaces whenever appropriate.

YES NO

O s the title appropriate?
CIE i1s there an introductory paragraph?
OO 1s the introductory paragraph consistent?
OO s the introductory paragraph appropriate in length?
LI s there a thesis statement? Underline the statement.
LI Does the thesis statement briefly introduce what the essay is all about?
OO isthere a topic sentence for each body paragraph?
Underline what you think are topic sentences.
OO Are the topic sentences expanded on the thesis statement?
O Are there examples/evidence to support the topic sentence in each paragraph?
L1 s there a conclusion paragraph?
LI Does the conclusion paragraph summarize the text succinctly?
LI Are there appropriate conjunctions to guide the text?
OO Does a paragraph contain only one idea unit? (not more than one)
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Appendix B: Self- and peer-scoring sheet

Rate your partner’s Wikispaces page and provide feedback. Compare your ratings and
discuss the differences.

Well, it
probably
needs
more
YES! It’s Yes, it’s Mmm, it’s work
excellent good OK... done
form
It uses a wide range of grammatical forms we 7 6 5 4 3 5 1
learned recently.
There are few grammatical errors that 6 5 4 3 2 1
hinder communication.
It uses a wide range of vocabulary items we
learned recently. 5 2 & 2 2 J
It includes a comprehensible vocabulary list for 3 2 y 0
unknown words.
It uses a wide range of kanji and kana we learned recently. 6 5 4 3 2 1
interview and data report
The report is expanded on previous group’s findings. 8 7 6 5 4 3 2 1
The report is easy to pass down to the next group (self- 8 7 6 5 4 3 2 1
explanatory).
The purpose of the interview is well-stated and clear. 7 6 5 4 3 2 1
The report fully explains the background of the issue and 7 6 5 4 3 5 1
its significance.
The data meet the requirement. (interviewing 3 Japanese
students and 3 non-Japanese students: “7”’=more than 6 7 6 5 4 3 2 1 0
students interviewed; “6”=6 students; “0”=none)
The visuals are easy to understand. 4 3 2 1
data analysis
The analysis looks at the issue from multiple perspectives. 8 7 6 5 4 3 2 1
It shows how the writers’ understanding of the issue
changed through the analysis. g ’ 0 2 & 9 2 L
It has interesting/insightful facts and thoughts. 8 7 6 5 4 3 2 1
It is coherent throughout, and the main point of the analysis 7 6 5 4 3 5 1 0
is clear.
total /100
your own score /100 your classmate’s score /100 Todai student’s score /100
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Appendix C: Useful phrases in discussion
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Scoring Rubrics for a Comic Life Project in a Beginning-Level College

Japanese Language Course

Masako Inamoto
Skidmore College

Background

In recent years, interest in Japanese popular culture is one of the main reasons among
students to enroll in Japanese language courses in U.S., colleges and universities. Some
scholars have examined how the use of popular culture in a classroom enhanced learners’
motivation to learn a language (e.g., Cheung, 2001; Chik & Breidbach, 2011). At Skidmore
College, students in Elementary Japanese Il (a second semester Japanese language course)
create a 12-page comic in a group of two or three students using computer software called
Comic Life near the end of the semester. This is one of their roundup projects after studying
Japanese for a year (two semesters). The assignment is to create a comic in a way that it
flows like a manga (Japanese comic) and students are allowed to use only vocabulary and
sentence structures that they have learned in the last two semesters.

The project consists of two components: a group project (creating manga) and an individual
writing component, the details of these are described in the Procedures section below. During
the course of the project, three analytical rubric scales are used to assess the students’
performance on (a) writing a script, (b) creating manga, and (c) individual writing. In all, 60%
of the project grade is allocated to a group project (writing the script and creating manga) and
40% to an individual composition. In addition, the students are to complete a self- and peer-
assessment form. Gardner (2000) states that self-assessment helps learners examine their
level of success in a given task. Thus, in this project, self- and peer-assessment forms are
administered to promote student awareness of their strengths in language proficiency as well
as to motivate them to work on their weaknesses. The completed form is also compared to the
instructor’s assessment of the students’ learning outcomes. Using technology in a meaningful

Inamoto, M. (2013). Scoring rubrics for a Comic Life project in a beginning-level college Japanese language
course. In K. Kondo-Brown, J. D. Brown, & W. Tominaga (Eds.), Practical assessment tools for college
Japanese (pp. 95-102). Honolulu: University of Hawai‘i, National Foreign Language Resource Center.
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way and working in a group are also core ideas of constructivist learning environments
advocated by Jonassen (1999).

Levels

Beginning (near the end of the second semester of the first year Japanese language course)
Aims

To assess the following students’ abilities to:

1. Write a creative story using only the grammar and vocabulary they have learned in the
first-year Japanese courses (Lessons 1-12 in Genki Vol. |)!

Use the language appropriately in a given socio-cultural context

Create manga using effective visuals

Summarize manga, which mostly consist dialogue, in a narrative form

Express and support an opinion in writing

o W R )

Preparation time

15—-20 minutes to create a schedule that includes deadlines for each task

Assessment time

1. This is a three-week long project and is mostly carried out outside the classroom.
However, some class time should be spent for the following activities:
2. About five minutes to divide the class into small groups

3. About 10 minutes to quickly demonstrate how to use Comic Life
4. About 10-15 minutes to show how manga flow or are read by showing some examples of
manga clips
Resources
A computer

Comic Life, a software program

Some manga clips to show how manga flow (e.g., top to bottom, right to left)
Analytical Scoring Rubric 1 for script (see Appendix A)

Analytical Scoring Rubric 2 for manga (see Appendix B)

Analytical Scoring Rubric 3 for individual writing (see Appendix C)

Students’ self- and peer-assessment form (see Appendix D)

IOV IR O SN

' The reasons for not allowing the students to use any vocabulary or grammar that was not taught are two-
fold: Firstly, this allows a student to practice expressing what they want to say within their proficiency level.
Although they may have to talk around it or slightly change its meaning, oftentimes they will be surprised to
see how much they can express within their knowledge of grammar and vocabulary. Secondly, by limiting
the use of grammar and vocabulary to what has been learned in the courses, other students will be able
to read the product without looking at a vocabulary list or grammar note. The instructor may explain and
emphasize these points when introducing the project.
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Procedures?

1. Divide the class into small groups of two to three students.
2. Each group writes the first draft of a script for their manga stories (without pictures) and
turns itin.
3. Each group revises the script based on the comments and feedback from the instructor.
The instructor scores the scripts using Rubric 1 (see Appendix A).
4. Each group, then, creates the first draft of their manga (script and pictures) using Comic
Life and turns it in.
5. Each group revises their manga after reading comments and feedback from the instructor.
The instructor rates the manga using Rubric 2 (see Appendix B).
6. Each group uploads the PDF file of their manga to Blackboard.
7. The students individually read all the manga stories created and uploaded to Blackboard
by other groups and choose the manga (other than theirs) that they like the best.
8. The students individually write a composition in Japanese. The composition should include
the following items:
* How they felt about creating manga
*  Write about the manga story that they liked the best:
(@) Write a summary of the story
(b) Why they liked the story the best
The composition will be scored based on Rubric 3 (see Appendix C).

9. After all the project tasks are over, the students will complete the self- and peer-evaluation
form (see Appendix D). The aim of the evaluation is to involve the students in taking more
responsibility for their own learning in order to build their awareness and autonomy as
learners (see Brown & Hudson, 1998).

Caveats and options

1. This is a three-week long, multi-task project. Therefore, it is advisable to clearly
communicate with the students the deadline of each task by giving them a schedule sheet.

2. In order to clearly convey the expectations for each task (writing a script, creating manga,
and writing an individual composition) and its scoring method, the instructor should give
the students each a copy of the scoring rubric ahead of time.

3. Because of the nature of manga (e.g., mostly consisting of dialogues), students can get
by using only simple sentences. However, since this is a part of the writing project in
a language course, the students are expected and encouraged to use rather complex
sentences. For this reason, Rubric 1 (Appendix A) assigns more value in the structure and

2 This procedure is a slightly modified version of the Comic Life Project originally developed and presented at
the 2008 ACTFL Convention by Professors Hitomi Endo and Naoko Kurokawa in the Department of Asian
and Middle Eastern Studies at Duke University.
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vocabulary categories than others, and this should be verbally communicated when the
rubric is distributed to the students.

4. In the early stages of the project, it is necessary to show examples of good manga

created by students in the previous years so that the students will know what the
instructor expects.?

Contributor

Masako Inamoto is an assistant professor and the head of the Japanese Program in the
Department of Foreign Languages and Literatures at Skidmore College.
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Appendix A: Rubric 1-Analytical rubric for beginning-level college Japanese students’ writing

comic script

excellent to good

good to average

average to poor

very poor

content

score range

The content is easily
converted to manga
that is suitable for
the language and
academic levels

of the prospective
readers (classmates)
throughout.

The content is easily
converted to manga
that is suitable for

the language and
academic levels of the
prospective readers
most of the time.

The content is

not quite easily
converted to manga
that is suitable for

the language and
academic levels of the
prospective readers.

The content is not at
all easily converted to
manga that is suitable
for the language and
academic levels of the
prospective readers.

6 5

4 3

2

1

organization

score range

Logical and flows
smoothly throughout.

Logical and flows
smoothly most of the
time.

Somewhat illogical
and disorganized.

Illogical and does
not flow at all or not
enough to evaluate.

6 5

4 3

2

1

structure:
range and accuracy

score range

A good range

of patterns and
expressions.

No or almost no
grammatical errors.

A good range

of patterns and
expressions. Several
grammatical errors.

A limited range

of patterns and
expressions. Frequent
grammatical errors.

Not enough to
evaluate.

7 6

5 4

3 2

vocabulary:
range and accuracy

score range

A good range

of vocabulary.
Appropriate and
accurate vocabulary
choices.

A moderate range of
vocabulary. A few
inaccurate vocabulary
choices.

A limited range of
vocabulary. Several
inaccurate vocabulary
choices.

Not enough to
evaluate.

7 6

5 4

3 2

kana and kanji
spelling

score range

Effective use of kana
and learned kanji
throughout.

Effective use of kana
and learned kanji
most of the time.
Occasional misspelling.

Ineffective use of kana
and learned kanji.
Frequent misspelling.

Not enough to
evaluate.

6 5

4 3

2

creativity

score range

The story offers many
unique/ creative ideas
and/or perspectives
that enhance the
overall plotline.

The story offers some
unique/ creative ideas
and/or perspectives
that enhance the
overall plotline.

The story offers

very few unique/
creative ideas and/or
perspectives.

The story offers no
unique/creative ideas
and/or perspectives.

6 5

4 3

2

/38

script total:

Source: Adapted with permission from Kondo-Brown (2012, pp. 184)
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Appendix B: Rubric 2—Analytical rubric for beginning-level college Japanese students’

creating manga

score range

excellent to good

good to average

average to poor

very poor

4

3

2

1

organization
(overall)

All elements are
clearly organized so
that the manga flows
smoothly and makes
it easy for the reader
to follow the plotline
throughout.

Most elements are
clearly organized so
that the manga flows
smoothly and makes
it easy for the reader
to follow the plotline
most of the time.

Some elements are
organized, but some
lack of organization
makes it difficult for
the reader to follow
the plotline from time
to time.

poorly organized,
which makes it difficult
for the reader to follow
the plotline most of
the time.

organization (visual
and text)

Visual and text
elements are
organized clearly
throughout. The
reader can always
recognize which
character is speaking
what line.

Visual and text
elements are
organized clearly
most of the time. The
reader can recognize
which character is
speaking what line
most of the time.

Visual and text
elements are
somewhat organized.
It is difficult for the
reader to recognize
which character is
speaking what line
from time to time.

Visual and text
elements are not
organized. It is
difficult for the reader
to recognize which
character is speaking
what line.

effectiveness of
drawn or chosen
visual elements

Drawn or chosen
visual elements
(drawings or photos)
are effectively used
throughout to create a
distinct atmosphere or
tone in the story.

Drawn or chosen
visual elements are
effectively used most
of the time to create
an atmosphere or
tone in the story.

An attempt was

made to effectively
use drawn or chosen
visual elements to
create an atmosphere
or tone in the story but
it needed more work.

Little or no attempt

to effectively use
drawn or chosen
visual elements to
create an appropriate
atmosphere or tone in
the story.

total: ___ /12

group project (script and manga) total:

/50
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Appendix C: Rubric 3—Analytical rubric for beginning-level college Japanese students’ writing

score range

excellent to good

good to average

average to poor

very poor

4

3

2

1

content

Fully addresses
all elements of the
assignment.

Omits one element of
the assignment.

Omits more than
one element of the
assignment.

Does not correspond
to the assignment.

organization

Logical and flows
smoothly throughout.

Logical and flows
smoothly most of the
time.

Somewhat illogical
and disorganized.

Does not
communicate. No
organization or not
enough to evaluate.

structure: range and

A good range
of patterns and
expressions.

A good range
of patterns and

A limited range
of patterns and

Virtually no mastery of
sentence construction
rules. Does not

accuracy expressions. Several  expressions. Frequent :
MEOCIEEIE I rammatical errors rammatical errors Commhicatetorel
grammatical errors. 9 ’ 9 : enough to evaluate.
A good range = Little knowledge of
of%ocabula% A moderate range A limited range of e vocgbular
vocabulary: Y- of vocabulary. A few vocabulary. Several P Y,

range and accuracy

Appropriate and
accurate vocabulary
choices.

inaccurate vocabulary
choices.

inaccurate vocabulary
choices.

idioms, word forms, or
not enough examples
to evaluate.

kana, kanji, and
other mechanics

Kana and kanji are
well-formed and
used appropriately.
Few errors of
spelling, punctuation,
paragraphing.

Occasional errors in
the use of kana and
kanji. Occasional
errors of spelling,
punctuation,
paragraphing

but meaning not
obscured. Occasional
use of English.

Infrequent or no use
of kanji. Frequent
errors of spelling,
punctuation,
paragraphing. Poor
handwriting. Meaning
confused or obscured.
Frequent use of
English.

No mastery of
kana. Dominated by
errors of spelling,
punctuation,
paragraphing.
Handwriting illegible
or not enough to
evaluate.

total: 120

Source: Adapted with permission from Kondo-Brown (2012, p. 184)

Appendix D: Self- and peer-evaluation form for beginning-level college Japanese students’

Comic Life project

Your manga

Please evaluate your group’s manga.

1. Organization: We created manga that is easy to read and flows logically and smoothly.

could be better 1 2 3 4 5 very satisfactory

2. Structure: We utilized a good range of grammatical structures accurately.
could be better 1 2 3 4 5 very satisfactory

3. Vocabulary: We utilized a good range of vocabulary appropriately and accurately.
could be better 1 2 3 4 5 very satisfactory

4. Images: We used/created images effectively. The story is told with exactly the right amount
of detail throughout.

could be better 1 2 3 4 5 very satisfactory
5. Kana and kanji: We used kana and kanji accurately and effectively.
could be better 1 2 3 4 5 very satisfactory
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6. Creativity: We created a story with many creative ideas and perspectives that enhanced
the overall plotline.

could be better 1 2 3 4 5 very satisfactory
Source: Created with reference to Kondo-Brown (2012, pp. 184, 196—-197).

Peer Evaluation

Please evaluate the contributions you and your partner have made in completing the group
project using a four-point scale, with 1 being poor and 4 being excellent.

category my contribution Partner 1’s contribution  Partner 2’s contribution
providing ideas/ brainstorming 1 2 3 4 i 2 3 4 1 2 3 4
writing a script i 2 3 4 1 2 3 4 1 2 3 4
revising a script 1 2 3 4 1 2 3 4 1 2 3 4
creating/finding visuals 1 2 3 4 1 2 3 4 1 2 3 4
putting script and visuals
together 1 2 3 4 1 2 3 4 1 2 3 4
revising manga 1 2 3 4 1 2 3 4 1 2 3 4
uploading to blackboard 1 2 3 4 1 2 3 4 1 2 3 4
maintaining group unity/harmony 1 2 3 4 1 2 3 4 1 2 3 4
Individual Writing
Please evaluate your individual writing.
1. Content: | addressed all the required elements.
could be better 1 2 3 4 5 very satisfactory

2. Organization: | wrote a composition that flows logically and smoothly with appropriate
introduction and conclusion.

could be better 1 2 3 4 5 very satisfactory
3. Structure: | utilized a good range of grammatical structures accurately.
could be better 1 2 3 4 5 very satisfactory
4. \Vocabulary: | utilized a good range of vocabulary appropriately and accurately.
could be better 1 2 3 4 5 very satisfactory
5. Kana and kanji: | used kana and kanji accurately and effectively.
could be better 1 2 3 4 5 very satisfactory
Source: Created with reference to Kondo-Brown (2012, pp. 184, 196-197).
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Incorporating Self-Assessment Sheets into Intermediate Japanese

Four-Skill Projects

Naoko Nemoto
Mount Holyoke College

Background

One of the highlights of my fourth-semester Japanese language course (second year
Japanese Il) at Mount Holyoke College (MHC) is a four-skill project that involves reading,
writing, listening, and speaking. The four-skill project assignment has two major goals. The
first goal is having the students experience using Japanese for reasons other than specifically
learning the language with a focus instead on exploring a topic that they are interested in by
reading Japanese written sources and discussing the topic with Japanese speakers. It is ideal
if they can find a topic that is related to their academic interests and/or a topic that they are
learning in other courses that they are taking. The second goal is to provide strong awareness
of the differences between the spoken forms and the written forms of the Japanese language.
Furthermore, this kind of four-skills project complements the current test-based assessment
since “[test-based] assessment often fails to recognize learners’ overall performance in
language use as well as the student-directed learning process” (Fukai, Nazikian, & Sato, 2008,
p. 393).

The project includes the following activities: (a) choose at least one Japanese written article
on the topic that the students have chosen, read it, and talk about the content with classmates
(reading and speaking skills); (b) write a letter to native speakers of Japanese to introduce
themselves and the topic that they are going to discuss with the native speakers (writing
skills); (c) discuss the topic of their choice with native speakers of Japanese (speaking and
listening skills), or optionally conduct a written questionnaire survey with the native speakers
(writing and reading skills); and (d) present what they find from the above activities in oral
presentations in class and written reports (speaking, listening, and writing skills). The

Nemoto, N. (2013). Incorporating self-assessment sheets into intermediate Japanese four-skill projects.
In K. Kondo-Brown, J. D. Brown, & W. Tominaga (Eds.), Practical assessment tools for college Japanese
(pp- 103—110). Honolulu: University of Hawai‘i, National Foreign Language Resource Center.
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interview/discussion activities take place right after the spring break (mid-March) when a group
of college students from Japan visits MHC.

This project is quite different from the other class assignments; hence, it presents different
kinds of difficulties for the students. For example, the project has many steps/layers and takes
several weeks to complete, while the students typically finish their other assignments within
a few days. The project starts in the middle of February (Weeks 3 and 4) with the choosing
of a topic and ends in the beginning of April (Weeks 10 and 11) with submission of the final
written report. The students are required to do the activities that are described above in (a)
to (d) step by step while they are also conducting other learning activities for this class, such
as weekly quizzes, mid-term exam, etc. In addition, learners’ motivation, knowledge about
the world, research skills, communication skills, etc., which they do not directly learn in the
Japanese language class, affect this kind of activity more directly than language quizzes
and tests. It appears to me that some students, even very good language learners, are not
able to select a good topic because they cannot appreciate at that point what they will have
to do for the project in the middle of February. As a result, they sometimes fail to conduct
lively and meaningful interviews with the native speakers of Japanese and fail to write an
interesting report. The self-assessment sheets that | am proposing here are intended to
provide the students with an opportunity to better plan their projects. In addition, they would
help with developing learner autonomy, which is crucial for those who aim for a higher level
of proficiency.

As for grading, the entire project is worth 20% of the final course grade. The expected
outcomes from the project include a letter for the visitors, a list of interview questions, an oral
presentation, and a final report. The oral presentation and final report will be evaluated with
analytic scoring rubrics that are also created by the instructor. The other outcomes and self-
assessment sheets count toward grading as “participation” in the project.

Levels

Any level capable of conducting multi-task project assignments

Aims

In order to clarify the tasks at each step of the project and to give them a chance to reflect
and make adjustments, if any, prior to starting the next step, | propose to incorporate student
self-assessment at every major step of the project. Kondo-Brown (2012, p. 66) argues that
the use of self-assessment sheets can clearly inform learners of what the teacher expects
and encourage learners to put more effort into achieving the teacher’s expectations.

A A A
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By incorporating self-assessment, | expect to enhance the learners’ awareness of the
following points:

1. Choosing an appropriate topic for an entire project (e.g., whether they have or will be
able to acquire enough background knowledge on the topic to carry out a multiple-
layered project)

2. Choosing an appropriate topic for discussion with Japanese people (e.g., whether they
know what taboos exist in Japan and what Japanese people are willing to talk about)

3. Understanding pragmatic factors in conversations (e.g., manners, aizuchi, roll-taking, etc.
when learners talk to native speakers)

Preparation time

It takes approximately 20 to 30 minutes to prepare a self-assessment sheet for each step.
After creating self-assessment sheets in English, up-load (or copy) the sheets so that the
students have access to them.

Assessment time

Self-assessments will be part of students’ project homework assignments. If needed, the
instructor and learners can hold a conference to discuss the results of assessments either
inside or outside of class time.

Resources
1. Self-assessment sheet 1: Selecting topic (see Appendix A)'
2. Self-assessment sheet 2: Reading (see Appendix B)
3. Self-assessment sheet 3: Preparing questions (see Appendix C)
4. Self-assessment sheet 4: Interview (see Appendix D)

[There are two occasions to meet the guests from Japan for our students within one
week. This sheet should be filled-in after the first day of the two. This sheet can be also
used after practice-runs with classmates.]

5. Self-assessment sheet 5: Class presentation (see Appendix E)
6. Self-assessment sheet 6: Final paper draft (see Appendix F)

Procedures and Feedback

1. The students fill-in the self-assessment sheet at each step and submit.

2. The instructor reads them and gives feedback.

3. The students make adjustments according to their own assessments and the feedback
that they received.

4. The students are expected to submit the self-assessment sheet with their assignments. It
is important that they have a chance to resubmit some of their project assignments based

d | created these sheets adapting the ideas from Kondo-Brown’s (2012, pp. 196—201) self-assessment sheet
samples as well as the assessment rubrics from Brown (2012a) and Kondo-Brown (2012).
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upon their own assessments and the instructor’s feedback. For example, the students
are encouraged to change the topic of the project if their assessments on it are not
satisfactory.

Caveats and options

1. As noted in Brown (2012b), the disadvantage of learner-centered assessments such as
self-assessment is that scoring is subjective. It is recommended that learner-centered
assessments be used together with objective assessment instruments such as traditional
tests, in cases where the instructor is responsible for students’ academic grades.

2. Peer-assessments can also be incorporated by having classmates and interviewees to
assess the learners’ work.

3. Self-assessment sheets can be used with learners’ portfolios.

Contributor

Naoko Nemoto is an an associate professor of Asian Studies at Mount Holyoke College. She
is teaching beginning and intermediate Japanese courses there.
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Appendix A: Self-assessment sheet 1 (topic)

name date

topic chosen

1. | spent enough time considering whether this is an appropriate topic for the project that
includes discussion with the guests from Japan. (circle one number)
not at all 1 2 3 4 5 very satisfactory

Explain your rating.

2. | have enough background knowledge and interest to understand the article(s) that | have
chosen and to hold the discussion on this topic with the guests from Japan.
not at all 1 2 3 4 5 very satisfactory

Explain your rating.

3. Ithink that this is an appropriate topic to discuss with Japanese college students (e.g., the
topic is not taboo or too personal).
could be better 1 2 3 4 5 very satisfactory

Explain your rating.

4. |think that this topic will stimulate conversation with Japanese college students (e.g., |
have a number of questions that | want to ask them).
not at all 1 2 3 4 5 very satisfactory

Explain your rating.

5. Any changes/additions that you want to make for the final report? (If any, please use a
separate sheet of paper)

comments from instructor

Appendix B: Self-assessment sheet 2 (reading)

name date

article(s) that | read

1. I read the articles on a similar topic in the other language(s) that | can read. (circle
one number)
none at all 1 2 3 4 5 many

Explain your rating.

2. lunderstand the main ideas of the Japanese article(s) that | read.
not at all 1 2 3 4 5 very satisfactory

Explain your rating.

3. | was able to utilize my knowledge of the content, knowledge of vocabulary, kanji,
grammar, and dictionary skills to read the article(s).
not at all 1 2 3 4 5 very satisfactory

EAEKKA
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Explain your rating.

4. The article(s) that | chose provided me with interesting perspectives that | was able to
discuss with the guests from Japan.
could be better 1 2 3 4 5 very satisfactory

Explain your rating.

5. | chose appropriate article(s) for my project.
could be better 1 2 3 4 5 very satisfactory

Explain your rating.

Any changes/additions that you want to make now? (If any, please use a separate sheet
of paper.)

comments from instructor

Appendix C: Self-assessment sheet 3 (creating interview questions)

name date

1. I have clear ideas of what | want to investigate by conducting interviews. (circle
one number)
could be better 1 2 3 4 5 very satisfactory

Explain your rating

2. My questions are clearly related to the main theme of the project.
not at all 1 2 3 4 5 very satisfactory

Explain your rating

3. My questions are ordered/organized well.
could be better 1 2 3 4 5 very satisfactory

Explain your rating

4. My questions are easy to understand for Japanese speakers.
could be better 1 2 3 4 5 very satisfactory

Explain your rating

5. | have enough questions to maintain a 15—20 minute conversation.
not at all 1 2 3 4 5 very satisfactory

Explain your rating

Any changes/additions that you want to make for the final report? (If any, please use a
separate sheet of paper)

comments from instructor

EAEKKA
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Appendix D: Self-assessment sheet 4 (interviews)

name date

1. The content of my questions was appropriate for the guests. (circle one number)
could be better 1 2 3 4 5 very satisfactory

Explain your rating.

2. The guests understood my questions clearly.
not at all 1 2 3 4 5 very satisfactory

Explain your rating.

3. lused aizuchi and other signs (facial expressions and gestures) effectively and had
smooth turn taking.
could be better 1 2 3 4 5 very satisfactory

Explain your rating.

4. | was able to gather relevant data for my project through the interviews.
not at all 1 2 3 4 5 very satisfactory

Explain your rating.

5. My manners were appropriate and | had lively and fun conversations with the guests.
could be better 1 2 3 4 5 very satisfactory

Explain your rating.

Any changes/additions that you want to make for the final report? (If any, please use a
separate sheet of paper)

comments from instructor

Appendix E: Self-assessment sheet 5 (class presentation)

LRk ok
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name date

1. | gathered sufficient information on the topic for this presentation. (circle one number)
could be better 1 2 3 4 5 very satisfactory

Explain your rating.

2. My presentation was well-organized and easy to follow.
could be better 1 2 3 4 5 very satisfactory

Explain your rating.

3. The Japanese | used in my slides and speech was appropriate and effective.
could be better 1 2 3 4 5 very satisfactory

Explain your rating.

4. | had good rapport with the listeners.
could be better 1 2 3 4 5 very satisfactory

unit 16
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Explain your rating.

5. | provided valuable information for the listeners through my presentation.
could be better 1 2 3 4 5 very satisfactory

Explain your rating

Any changes/additions that you want to make for the final report? (If any, please use a
separate sheet of paper)

comments from instructor

Appendix F: Self-assessment sheet 6 (final written report—draft)

name date

1. | gathered enough information to write a meaningful report. (circle one number)
could be better 1 2 3 4 5 very satisfactory

Explain your rating.

2. The information that | presented in this report was clearly related to the main theme of
the report.
could be better 1 2 3 4 5 very satisfactory

Explain your rating.

3. The information was presented in a well-organized manner.
could be better 1 2 3 4 5 very satisfactory

Explain your rating.

4. The choice of words and the style of sentences were suitable for a written report.
not at all 1 2 3 4 5 very satisfactory

Explain your rating.

5. There were no major mistakes in spelling, the use of kanji, and grammar that could trigger
misunderstanding of the report.
could be better 1 2 3 4 5 very satisfactory

Explain your rating.

Any changes/additions that you want to make for the final report? (If any, please use a
separate sheet of paper)

comments from instructor
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Japanese Cultural Perspective Test

Koji Tanno
Arizona State University

Background

Cross-cultural understanding is the fifth pillar of foreign language teaching (National Standards
in Foreign Language Learning Project, 1999). To be successful in the present global economy,
students need to understand cross-cultural differences and have the ability to manage such
differences in communication. Nevertheless, foreign language teachers and scholars are in
disagreement on what constitutes cross-cultural understanding, not to mention what type

of assessment tool should be used (Lessard-Clouston, 1992; Schulz, 2007; Sinicrope et

al., 2007). Language teachers have few resources available when they attempt to assess
students’ cultural understanding.

The National Standards by the American Council on the Teaching of Foreign Languages
(ACTFL) specify product, practice, and perspective as essential components of cultural
understanding. Although all three aspects and other additional aspects of cultural
understanding—such as cultural awareness, cultural knowledge, performing ability, and
disposition—are equally important, the assessment tool provided here narrowed its focus to
assessing students’ ability to understand cultural perspectives, which the national standards
specify as the underlying beliefs, attitudes, and values that gave rise to cultural products

or practices.

A written test was developed to assess students’ understanding of how practices of Japanese
culture relate to Japanese perspectives. In particular, language-related practice was chosen,
since this is one item that language teachers would agree to include in their courses and the
program curriculum.

Tanno, K. (2013). Japanese cultural perspective test. In K. Kondo-Brown, J. D. Brown, & W. Tominaga
(Eds.), Practical assessment tools for college Japanese (pp. 111-117). Honolulu: University of Hawaifi,
National Foreign Language Resource Center.
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Levels
All levels including students who have just entered the program and who are graduating
Aims

To assess the degree to which students have achieved the understanding of Japanese
cultural perspectives. More specifically, the test aims to assess how students relate cultural
practices to cultural perspectives (the student’s ability to explain cultural practices with cultural
perspectives)

Assessment time

15 minutes per student

Preparation time

5 minutes to make copies

Resources

1. Test (see Appendix A)
2. Sample Answers (see Appendix B)
3. Scoring Rubric (see Appendix C)

Procedures

1. Let the student take the test.
2. The teacher rates the student’s answers using the scoring rubric.

Feedback and scoring

The teacher grades the test using the scoring rubric provided in Appendix B and gives a
feedback copy of the scoring rubric to the student.

Caveats and options

1. The answers should be succinct and do not require a long argument. The teacher should
stress that each answer should not extend beyond two sentences. The students should
know what type of answer is expected by looking at the example in Appendix A.

2. The test is designed to assess students’ ability to connect cultural practices to cultural
perspectives. Other aspects of cultural knowledge and understanding are not targeted.
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3. This test is only to assess the student’s ability to explain certain Japanese behaviors
in terms of cultural concepts and values. The test is not designed to be used for a
course grade.

4. Although sample answers are provided in Appendix B, this does not mean that other
answers are excluded. Since a range of answers come up even among native speakers,
the person who assesses the student’s answers should carefully consider each answer’s
reasonableness. The most important aspect of the test is if the student has attempted to
explain the behavior with values or ideas that are commonly held in Japan, instead of with
personal reasons.

Contributor

Koji Tanno is an assistant professor of Japanese at Arizona State University. His research
interests include second language acquisition of pragmatics and narrative discourse.
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Appendix A: Japanese cultural perspective test
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Please answer each of the questions below using English. An example of an appropriate
answer is provided below.

Example question:

An American biology graduate student met with her academic adviser, Michael Anderson. At
the end of the meeting, the professor told her to call him Mike. Briefly explain (no more than
two sentences), the underlying cultural values that led the professor to behave in this way.

Example answer:

American culture highly regards casual, frank relationships and considers that unequal status
relationships associated with address terms such as Professor Anderson will put some
distance between the addressee and that this might hinder good communication.
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Question 1:

An American went to a hot-spring resort by his Japanese friend’s car. He paid the cost of his
stay, but when he tried to pay for the gas and highway fees, his friend said in Japanese, “7-\»
LIcZ Epinolzb, 720 L k95 [It's okay because it did not cost much].” So, he simply thanked
his friend. Later, however, he noticed that his Japanese friend seems to be a little upset about
the payment. Why did the Japanese person say, “It's okay?” Briefly explain (no more than two
sentences) the underlying cultural values that led to this behavior.

Question 2:

A Japanese friend has just started to host an exchange student and told you how much she
enjoys having her first American student, Mike, at her place. She, however, complained about
Mike’s parents, saying they often called and asked for him but never thanked her. Why did
she complain? Briefly explain (no more than two sentences) the underling cultural values that
caused the Japanese person to behave in this way.

Question 3:

An American exchange student decided to do home stay with a Japanese family for one year.
His host family was very friendly and took really good care of him. They made wonderful
memories together. When he left Japan, his host family came to the airport to say goodbye,
but somehow they did not say much except “C &, %7 [see you, again]” in Japanese at the
end. Briefly explain (no more than two sentences) the underlying cultural values that caused
them to behave in this way.

Question 4:

An American woman told her Japanese colleague that his wife looks very smart and pretty,
looking at his family pictures. He, then, told her in Japanese, “CA7:Z L72WNATT L, ZOEE
TIFEIRADTET T AYIE, ZATWDHE T VDB 5 S<T[No, it is just how she looks in
these pictures. When other people are not around, she constantly nags at me].” Briefly explain
(no more than two sentences) the underlying cultural values that caused him to respond in
this way.

Appendix B: Sample answers
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Sample answers to question 1
Successful at explaining the observed behavior with cultural perspectives

» Japanese people tend not to accept an offer at first and wait to receive the offer again.
“No” does not mean “no” in this kind of situation, and this Japanese person expected to
hear the offer again.

» There is an expectation that the guest should at least show a desire to pay for the shared
cost (such as fuel) as a token of courtesy, even if the host knows that he will not accept it.
In this case, the guest is not eager enough to pay and comes off as selfish.

* In Japanese culture, it is considered rude to simply accept a gift from another person.
Usually one shows hesitance in accepting something.
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Partially successful at explaining the observed behavior with cultural perspectives

* The Japanese person said “it's okay” out of respect and politeness, but he still expected
the American to pay.

* He said okay because Japanese people believe in being very polite. His Japanese friend
probably felt that if he made him pay, then it would be very impolite.

Unsuccessful at explaining the observed behavior with cultural perspectives

* Japanese people say “okay” even though they don’t think it is okay.
* The Japanese person said it because he did not want to seem greedy.

Sample answers to question 2
Successful at explaining the observed behavior with cultural perspectives

» In Japanese culture, when someone from your “in-group” is currently “being a burden” or
“causing inconvenience” (whether perceived or actual) to someone from the “out-group,”
it is customary to express gratitude or even apologize on their behalf. In the case above,
the Japanese friend most likely expected Mike’s parents to verbally thank her for being a
host to Mike (or apologize for all the “trouble Mike must be causing her”), especially since
the communication is limited to phone conversations and the two parties are completely
unfamiliar with each other.

» Japanese society takes obligation into account far more than American society. If she has
allowed Mike partial-entry into her family, and feels obligated to look out for him, it would
be rude for his parents to not acknowledge this.

* In Japan, each member of a group (family, company, etc.) is expected to share the same
appreciation and guilt. So, even if the parents are not directly indebted to the host family,
they are expected to thank the host family for taking care of their son.

* In Japan, college students are still considered dependent and their parents are responsible
for them. So it is expected for parents to thank people who take care of their children.

Partially successful at explaining the observed behavior with cultural perspectives

+ She complained because it is proper to call and thank the person that is taking care of their
child and housing them even if they do not directly know them.

» To be hosting another family’s son takes some hardship, and a thank you is a given when
such a favor is being done.

Unsuccessful at explaining the observed behavior with cultural perspectives

» Japanese are accustomed to the often “overly” polite behavior of others, while Americans
are much more blunt by comparison.

« Japanese people are very polite. Japanese people are especially polite on the phone
compared to Americans.

* In phone calls, if you want to ask the other side to give the phone to another person, you
should say thank you for switching the phone.
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Sample answers to question 3

Successful at explaining the observed behavior with cultural perspectives

The American exchange student expected his host family to be more emotionally
expressive (both verbally and non-verbally), especially in such an emotionally charged
situation as “saying farewell.” As Japanese personal interactions rely less on verbal
communication, the exchange student might have perceived his host family’s behavior to
be emotionally distant.

The Japanese culture values the mutual understanding of emotions without overt verbal/
body expressions. For Japanese people like the host family, they express their love by
doing things, such as taking good care of the American student and seeing him off at the
airport, instead of giving warm words or hugs.

In Japan, explicitly expressing tender emotions in public is considered a taboo.

Partially successful at explaining the observed behavior with cultural perspectives

Americans are much more emotional and physical. Japanese tend to hide that stuff.
Japanese people don’t view extreme displays of emotion as an endearing thing like
Americans do.

They didn’t want to show their sadness in public.

They did not want to cause a big scene like Americans do.

Unsuccessful at explaining the observed behavior with cultural perspectives

In Japanese culture, people don'’t like to say goodbye to close friends or family.
Because saying “Goodbye” is too final.

They expect that they will see the student again so it’s not as if it is a sad departure.

In Japanese culture, a long goodbye is not needed. When they said “see you, again” it
meant they expect to see him again.

Sample answers to question 4

Successful at explaining the observed behavior with cultural perspectives

In Japanese culture, if a person from an out-group compliments you or someone from
your in-group (even a superior), it is customary to respond to the compliment with a self-
effacing, or even denigrating statement about yourself or the complimented person to
offset the compliment in order to show humility.

In Japan, expressing affection or a high regard towards one’s in-group in the presence of
out-group members is considered a taboo.

When Japanese people receive compliments, they usually say something negative back.
This is how they act humble to others.

Partially successful at explaining the observed behavior with cultural perspectives

The Japanese are modest people. They will never show that they are better than anyone,
nothing is “good enough,” and nothing will ever be “delicious,” even though it’s all great.
He doesn’t want to appear to be bragging.
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Unsuccessful at explaining the observed behavior with cultural perspectives

*  Women are assumed to be loud by Japanese people.
* He responded this way because he wanted to be honest and honesty is important in

Japanese culture.
«  “Pretty” in the Japanese culture reflects not just the outside but the inside as well.

Appendix C: Scoring rubric for Japanese cultural perspective test

student name total score /100

Q1 Q2 Q3 Q4
25 25 25 25

excellent understanding (25 points)
Successful at explaining the observed behavior with cultural perspectives.

good understanding (20 points) 20 20 20 20

Partially successful at explaining the observed behavior with cultural perspectives.

unsatisfactory understanding (15 points) 15 15 15 15

Unsuccessful at explaining the observed behavior with cultural perspectives.
No attempt was made at explaining the observed behavior with cultural perspectives. 0 0 0
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Assessment for Service-Learning in Japanese

Mayumi Hirata
Hawai'i Pacific University

Background

Students who have studied Japanese language beyond the beginning levels usually want to go
to Japan or work with Japanese people using the language they have learned. | have reviewed
students’ end-of-course surveys and they have often commented about their language skills
and abilities in terms of whether they are capable of working in a Japanese company or living
in Japan. They have also mentioned that the Japanese language curriculum should include
opportunities for students to work at local companies or organizations where they could use
their language skills in real situations. Nowadays, many colleges have internship programs;
however, our foreign language program does not have a major at Hawai‘i Pacific University
(HPU), therefore the study abroad program is the only opportunity that students have to
experience real-life language use situations if they have studied the Japanese language.

Study abroad is a great opportunity for students to experience using their language skills

and culture knowledge, but it is sometimes not easy for students to participate physically and
financially. So | looked into a service-learning opportunity at local community and organization
where students could participate and offer services while learning the language. The service
— learning was a part of the course project in the intermediate and advanced levels. Students
participated in the activities in addition to the regular class schedules (see Appendix F for
sample course syllabus). Since Hawai‘i has many Japanese in the community, | was able to
easily find sites where students could serve (e.g., at the airport, tourist information center,
schools, a church, a temple, a child daycare center, and a senior citizen daycare center, etc.)

Selection of the site for service-leaning has to be done carefully because of various rules
and liabilities, and because they need to be close to campus. Most of the students have to
attend other classes before and after their service, so | decided to send my students to the

Hirata, M. (2013). Assessment for service-learning in Japanese. In K. Kondo-Brown, J. D. Brown, & W.
Tominaga (Eds.), Practical assessment tools for college Japanese (pp. 118—135). Honolulu: University of
Hawai'‘i, National Foreign Language Resource Center.
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nearest senior daycare center, where students are required to use their Japanese language
skills with clients. After their service, students wrote reflection journals in Japanese. They also
recorded new learning such as vocabulary, occupational terms and phrases they encountered
at the site. Students were also involved in planning and presenting various activities at the
service center, and they sometimes rehearsed prior to the service day. Each student created
a service-learning portfolio. The portfolio could contain a variety of student reflections such
as weekly journals, activity plans, time logs, and comments from site supervisor and clients,
and anything that showed evidence of progress in their language skill development. Reflection
allows each student to express their inner growth as well as to enhance their creative thinking
and communication skills (Eyler, Giles, & Schmiede, 1996). It also develops critical thinking
and problem solving skills when students need to change plans or when things do not work
out the way they were planned. (Watters & Ford, 1995). According to these researchers,
students could learn totally different aspects of service-learning when they wrote reflections on
what they had learned. The experience as a whole is very important; however, when students
experience a difficulty at a site and learn how to improve the situation, the service-learning
becomes a more valuable education tool. And importantly, their portfolios can bear testimony
and provide evidence of their learning and hard work. Clearly, reflection is one of the most
valuable assessment tools for the service-learning part of any language course.

According to the website of the University of Minnesota, Community Service-Learning Center
(at http://www.servicelearning.umn.edu/info/benefits.html), the benefits for service-learning are
that the students will be able to:

* Increase the understanding of the class topic and subject matter

* Gains hands-on experience (possible leading to an internship or job later)

* Explore or cement the values and briefs

» Develop critical thinking and problem-solving skills

* Grow the understanding of diverse cultures and communities

* Improve ability to handle ambiguity and be open to change; become more flexible

* Develop or enhance skills in communication, collaboration, and leadership

» Test own skills, interests, and values in a potential career path, or learn more about a field
* Connect with professionals and community members

* Grow a professional network of people for the future jobs or internships

Readers interested in further information about service-learning should also see http://www.
sandiego.edu/csl/course_based/pedagogy.php.

Levels

Any level can participate. However, Intermediate or higher is recommended due to the
language sKills.
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Aims

Service-learning will enhance academic and diversity in the language learning. It also
contributes student’s development of civic involvement, responsibilities, and cultural
understanding in the society. More specifically the aims are to assess student abilities to:

Communicate in Japanese while working with clients

Explain activities and demonstrate them to the clients in Japanese

Use reading and writing skills when planning and making informational flyers
Understand and support Japanese cultural events when they occur

Express and write about learning experiences in journals and compositions in Japanese
Create a service-learning portfolio for the service project

DAL BTN

Assessment time

1. 30 minutes as a class/group for weekly assessments (pre-service, during service, and
after service)

2. 5-10 minutes per student for follow-up, monitoring the service-learning activity and
feedback to weekly online journals

Preparation time

30 minutes to confirm the schedule and check the up-coming activity plans, assisting and
organizing the materials for the group.

Resources

1. Service- learning program checklist (see Appendix A)

2. Pre-service-learning guidelines at http://www.sandiego.edu/csl/course_based/pedagogy.
php

3. Questions for service-learning reflective journal writing (for sample reflection questions,
see http://www.servicelearning.umn.edu/info/reflection.html)

4. Performance grid for service-learning in Japanese, rubric (see Appendix B)

5. Ideas for reflection activities (for ideas for reflection activities, see http://www.
servicelearning.umn.edu/info/reflection.html)

6. Service-learning time log (see Appendix C)

7. Reflection map (see Appendix D)

8. Service-learning assessment in Japanese language questionaire (see Appendix E)

9. Course syllabus (Sample for intermediate/advanced course; see Appendix F)

10. Service-learning activity feedback observation checklist (see Appendix G)

11. Service-learning portfolio checklist (see Appendix H)
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Procedures

1. Before the program, following the Service- learning program checklist (see Appendix
A)., check to see if all of the key steps have been considered for each stage, i.e., before,
during, and after service-learning

2. Give the students an orientation about the service-learning components and also give
guidance on the dos and don’ts (see guidelines at http://www.ncc.commnet.edu/dept/
servicelearning/pdf/Guidelines.pdf).

3. In the service-learning orientation, explain to the students how to keep the journal and
what they should be looking for in their reflections by using a rubric created with and by
the participating students (for example, see the sample performance grid in Appendix
B). Instructor could set criteria or make a rubric with their students with guidance.

When students are involved they will know what to focus on in the service-learning

project. Gregory (1997) suggests following “the four-step process for setting criteria with

students” (pp.7-14):

* Brainstorm ideas, main features, and learning outcomes of the service-learning project.

+ Sort and categorize each idea listed into different categories; e.g., for language
learning purposes (L), for cultural learning (C) and for service to the community (S).

» Draw a chart with the criteria and details of specific criteria that they will work toward to
reach the goal.

* Reviewing, revising, and refining the criteria is an ongoing process. When the entire
group has improved a certain sKill, the criteria should change accordingly.

4. During the service-learning program, provide various reflection activities to students (for
ideas for reflection activities, see http://www.servicelearning.umn.edu/info/reflection.html).

5. During the service-learning program, students should keep track of their own time using
the time log sheet (see Appendix C). Record the in and out times and total hours of service
at the site and have a paper signed by a site supervisor each time a student participates.

6. Eyler’s (2001) reflection map (see example in Appendix D) may come in handy for planning
and incorporating reflection activities into the different stages of service-learning program.

7. During the service-learning program, continue monitoring the students’ service work and
give each student feedback on their reflective writing in a timely manner.

8. At the end of the service-learning program, each student should fill out an Service-
Learning assessment in Japanese language questionaire (see Appendix E), which can
then serve as part of the evaluation of their success.

Feedback and scoring

1. The students and instructor should create a performance grid together in the beginning of
the service-learning program. As the students proceed through the program, those criteria
may change. Students should do a self-check each week as they reflect on their service-
learning activity. They should often review the criteria as they participate in the service-
learning project and worked to improve each criterion. After learning a new skill, students
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may be able to add new criteria and remove the accomplished ones. (When criteria are
revised, make sure to record the revision date).

2. Service-learning portfolio contents and scoring should be discussed with the
students as they prepare their Portfolio. This may include content such as weekly
reflections, an activity plan, a service-learning flyer, a work log, photos, and samples of
craftwork activities.

3. After the service-learning activity is finished, students should meet with the site supervisor
and receive comments. Students should also meet with their instructor and discuss the
service accomplishment and receive feedback. Since the main purpose of the service-
learning activity is Japanese language skill, students’ language skills should be checked
more carefully. The instructor’s feedback should also be focused on language skills,
including how well students could perform the service using their skills. When activities
do not go well and students have to speak more English during their service, the students
should discuss the activity and think about how to solve the problem next time.

4. During the service-learning, the instructor should use an observation checklist (See
Appendix G) at the site to check students’ performance. After the activity, the instructor
should meet with students and give them feedback. This feedback does not give the
student a grade but it should show how well each student is progressing, and serve as are
more constructive feedback (Kondo-Brown, 2012) .

5. After the service-learning project has started, students should meet the instructor at some
time during the project (including at the end of project with their portfolio) and share what
they have experienced and learned through the project. The instructor may conduct these
meetings in Japanese depending on the level of the students and their progress (see
Appendix H) .

Caveats and options

1. You should feel free to give feedback on the students’ reflective writing. Questions given
to the students should be used to encourage them to answer with their own thoughts
and feelings about the service-learning project. However, they shouldn’t have to address
all of the questions. Try selecting which ones you think they should answer each week
throughout the service project.

2. Service-learning activities are examples of project- and performance-based learning.
Many times, students’ satisfaction is more important and valuable than any grade others
could give them. The most important aspect of this type of assessment is that students can
clearly identify and notice the ranges of possible performance in different criteria. In fact,
they may be able to do well on some skills, but not in others. By using this assessment
tool, the students and instructor can see their strengths and weaknesses as they proceed.

3. Examples of their work/activities can be displayed in the class for others to see.

4. Consider having students make a video for presentation as a team.
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Appendix A: Service- learning program checklist for teachers (pre service-learning material)

stage step procedures v

Look at own community to find out what is needed and where Japanese
language is frequently used.

Ask students how they could serve community partners, or organizations
as Japanese language students.

brainstorm
Find whether community partners and organizations allow students to do
community service with Japanese language learning purpose.
. befgre Use local media or contact Japanese consulate for list of Japanese society
service-learning or organization.
Gather and sort information.
Check organization for purpose, mission, content, quality, servicing scale,
focus location, safety, etc.

Narrow down to 1-2 if there were several choices.
Go visit the site of each organization and meet the supervisors to finalize.

When site is decided, have students meet the supervisor and discuss
implement _about the service activity plan.

Once service activity plan is developed, start working at the site.

durin
service-learning Students write weekly journals and read about the articles and stories
related to the service work.

reflection 3 .
Students focus on what they have accomplished and think about the

impact on organization they have served.

Students create portfolio to show how they have improved and progressed
in the language learning purpose.

reflection e
Students present to the class/school and organization what they have

learned in service-learning.

after Students, instructor, community partner or organization who was served
service- learning examine the service-learning (SL) project; planning, procedures, and
results and accomplishments.

exaluation All involved give comments and suggestions for future SL program

improvement.

Provide recognition for services rendered.

Source: This checklist is based on information from the Augsburg College service-learning
website at http://inside.augsburg.edu/edstudents/service-learningl/.
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Appendix B: Performance grid for service-learning in Japanese (self-check sheet)

Please submit this sheet with your weekly journal or reflection writing.

SL Activities

3-most confident

2—feel more confident

1-not so confident yet

getting along
with clients

Enjoyed working and
understand fully what they
said in Japanese.

Enjoyed working but
sometimes didn’t understand
what they said in Japanese.

Liked working but felt
hesitation and often didn’t
understand what they said in
Japanese.

helping & attending
clients

Took initiative and explained
how to do things.

Wanted to help more but
sometimes it was not easy to
explain.

Thought about it but could not
say much what to do.

finishing the planned
activities

Completed all activities on
time and thoroughly.

Most activities got done but
had to rush partly.

Needed more time to finish
activities.

expressing proper
attitude & politeness

Polite and courteous all the
time.

Polite and courteous most of
the time.

Not rude but sometimes
casual and relaxed.

learning new things

Always ready to experience
new things.

Seemed difficult but gave a
try.

Too difficult to make a
change.

effort in
communication in
Japanese language

Spoke Japanese (the target
language) 100% of the time
and was able to communicate
well with clients.

Spoke Japanese most of

the time and was able to
communicate adequately with
clients.

Spoke Japanese as much

as possible but could not
communicate well and had to
speak English more often.

week#

student name

* Needed any help? Yes/No
* Requested meeting with supervisor:
* Requested meeting with instructor:

yes /no meeting on

yes /no meeting on

comments/questions

Source: This self-check sheet is based on information from the Ohio State University service-
learning website at http://service-learning.osu.edu.

Appendix C: Service-learning time log

course# faculty name
service site site supervisor
student name email
authorized site
date description of service activities time in time out hours signature
(ex) Meeting with supervisor. Planning/ . :
24d/12 preparation for #1 service day. 2:30pm S0 117 boad
total hours
| certify that above service hours are true and accurate.
student signature date
site supervisor signature date
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Appendix D: Reflection map

Sample activities are filled in:

before service activity

during service activity

after service activity

alone

Letter to myself,
Goal statement for sl.

Reflective journal writing.

Individual paper, essay,

Portfolio, artwork, letter of
advocacy.

with classmates

Explore, brainstorm about
“hopes & fears.”

Contrast experts views.
Listen to the experiences.

Team discussion.
Critical incident.
Problem.
Complaint.
Analysis.

Team presentation about
service-learning project (video,
photo, artwork, essay).

Community service survey.

with community
partners

Create contract.
Needs of assessment.

Lessons learned (on site
debriefing).

Presentation to community
partner (slide show).

Source: The basic grid below from Eyler (2001, pp. 35—43) is as cited at the National Service-
Learning Clearinghouse (found at http://www.servicelearning.org/instant_info/fact_sheets/he_
facts/he_reflection).

Appendix E: Service-learning assessment in Japanese language questionaire

Thank you for participating in our Service-Learning in Japanese Language Program. Please
fill in the spaces below and answer the questions to your best of knowledge about your
experience. Your input is very important!

name (optional)

course semester/year
instructor
Background questions

Where did you provide service? location:

Did you like the service site? yes no (circle one)

How many hours of service did you provide? total hours

How many days did you visit weekly?
Please briefly describe your service experience, including what you did.

days/week

e B s

6. How did you feel about the work you provided using Japanese?
1=poor to 5=excellent 1 2 3 4 5 (circle one)

7. Prior to taking this class, had you ever volunteered at a community
organization? yes no (circle one)

8. If so, where?
location
duties

FREHR
NELRC

nflre.hawaii.edu


http://www.nflrc.hawaii.edu
http://www.servicelearning.org/instant_info/fact_sheets/he_facts/he_reflection
http://www.servicelearning.org/instant_info/fact_sheets/he_facts/he_reflection

9. What was your primary motivation for taking this service-learning course?

1=strongly disagree
2=somewhat disagree
3=strongly agree
Please indicate your level of agreement with each statement. 4= strongly agree
1 2 3 4

1. The service-learning (SL) component of this course improved my language skills and
understanding of the course material.

2. The SL component of this course helped me understand how the course material is relevant
beyond the classroom.

3. | enjoyed the SL component of this course.

4. The instructor devoted adequate time to discussing the SL component during class.

5. The SL component of this course strengthened my relationship with fellow students in
the class.

6. |was provided with adequate orientation before | began my service.

7. 1 had a good working relationship with the community partner/organization where
| volunteered.

8. | feel the service work | did through this class benefited the community partner/organization
| worked with.

9. As aresult of the SL component of this course, | feel better connected to the school and/or
local community.

10. My service for this course has increased the likelihood that | will pursue future opportunities
to be involved in the community.

11. lintend to take other classes with a SL component in the future.
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Please indicate the level of difficulty you experienced with the following aspects of
taking a service-learning course.

very neutral very
difficult  difficult n/a easy easy

1. Finding time in my schedule to volunteer.

2. Traveling to/from the community organization or
volunteer site.

3. Communicating with my community organization supervisor.

4. Completing the hours of service required for this course.
(total hrs)

5. Completing the academic work required for this course
including: weekly assignments and SL portfolio.

6. Please select the three most enjoyable (E)/difficult / (D) activities in this SL.
weekly journal

planning activities

presentation to school & organization
portfolio making

photo/video taking

presenting/teaching activities to clients
conversation with clients

discussion/ team with supervisor

7. Please describe the most rewarding and beneficial aspects of
taking this SL.

8. How do you think the SL component of this course could
be improved?

Thank you so much for your time. Your comments will help us further enrich the service-
learning program for faculty and students, and our community partners. MAHALO!
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Appendix F: Course syllabus (sample for intermediate/advanced course)

HAWAI‘l PACIFIC UNIVERSITY
JAPANESE 3100 Spring 2012
Yookoso! (Welcome): COURSE DESCRIPTION:

Japanese 3100 is a 4 credit class, the first semester of a two-semester sequence course of
Advanced Japanese. Prerequisite: JPE 2200.

This course will emphasize and encourage the use of the Japanese language through four
skills (listening, speaking, reading, and writing) and through cultural studies in a context that
will attempt to be social, meaningful, interactive and collaborative. Complete knowledge
Hiragana and Katakana characters is assumed. Knowledge of approximately 250 kanji
(Chinese characters) is also assumed, and about 100 more kanji will be introduced in this
course as well. The course emphasizes mastering basic Japanese sentence patterns, and
heavy emphasis is placed on both conversational and reading and writing skills. In addition
to attending class, students are expected to listen to online audio from the textbook and
participate in service-learning projects throughout the course. The purpose of the projects is
to experience putting what is learned in class together into a practical situation and serving the
community by using the target language. Students will do planning and servicing as a group.
Service time will beb visits x 2hours at the site (a total of 10 hours) during the course. See the
service-learning information.

STUDENT LEARNING OUTCOMES: By the end of the course, the STUDENTS will be
able to do the following:

» Conversational skills: appropriately use a wide variety of grammatical constructions,
including honorific forms of expressions, causatives, and transitive and intransitive verbs.

* Presentational skills: express ideas at normal speed of conversational Japanese on topics
such as health, life, careers, communication and media.

* Reading and Writing skills: comprehend and compose a variety of materials, such
as articles, advertisements, essays, letters, and short stories in Japanese text
without difficulty.

» Culture: gain more knowledge of Japanese culture through the topics and language
introduced in the course and use appropriately when the situation occurs.

ATENDANCE/PARTICIPATION/ CLASS WORK : *Service-learning will be monitored by
site supervisor.

The class meets on Mon/ Wed/Friday. Attendance and participation are important factors in
learning a second language. You will receive points for attendance and class participation.
You will be allowed three (3) absences before your total grade will be lowered by 10%. It will
be lowered by 10% for each three (3) absences thereafter. Being tardy to class or leaving
early from class by more than 20 min will be counted as a tardy/early leave. Two (2) tardy/
early leaves will be equivalent to one (1) absence to be fair to those who attend class
regularly on-time.
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GRADING CRITERIA

Attendance and participation (10%)

Service-learning project (10%)

Three lesson tests (10%)

Final exam (15%)

Ten mini-quizzes including oral performance (20%)
Homework/workbook (10%)

Ten conversation tasks with a language partner (10%)
Five sets of draft and final sakubun (composition) (15%)

ol e ORI Sl e
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JAPANESE 3100 COURSE SCHEDULE Spring 2012

week date lesson/ class work quiz/test journal SL
Introduction, Review Bt s paia
] introduction to
1 12327 g;‘grﬁbﬁ*f?fay{i P dals Bk review Ch1-3 sakubun 1 “Self  service-learning
Int tion” do’s & don’ts
24. Describing Attributes:. .JE~7% ploduction ( )
Ch4B: Feeling & Emotions journal 2 iy
- : ; activity planning
2 1/30-2/3  25. Talking abou.t Appearance quiz 1 fakubgnZ ] for service project
(Last day to register—Feb. 2) Favorite place
Ch4CHealth & lliness e Vieltingl&
> ; site visiting
3 2/6—10 25 Causatlve.s . quiz 2 Jounald s meeting with
27. Constructions using sakubun 3 *Health  ionts
interrogatives
28. Expressing Expectation...I3, - h #1 service project:
g A 2L (last day to drop w/o W:Feb. 17) puzs jofnalst Origami
Holiday-Presidents’ Day g‘rglét?gr?ttor journal 5
5 2/20-24  Chb5A Life & Careers Conversation sakubun 4 “My
29. Describing a Change in State Test: Ch4 Mistakes”
Ch5B Occupations (1) 2 service project:
6 2/27-3/2  30. Express Respect1:Honorific quiz 4 journal 6 “Good neighbor”
Forms cards
Ch5C Looking for a Job (1)
7 3/5-9 31. Express Respect2: Humble quiz 5 journal 7
Forms 32. Passives
: i I—Job Interview Jjournal 8 #3 service project:
8 3/12-16  Language Skills, Ch5 review e = sakubun 5 “Life & Japanese folklore
Test: Ch5 c 7 ;
areers stories
Ch6A Telecom, 33. Ba-conditionals . .
E S 34. Want to Have Something Done quizo joRrn=ld i
#4 service project:
Games (fuku
warai, Sato-san
10 3/26-4/1 Spring Break (no class) ga iimas- “Simon
says” Japanese
version, karuta, &
otedama)
Ch6B 35. Express Respect3: project
11 4/2-6 Honorifics presentation journal10
Holiday (no class) Good Friday Quiz7
Ch6C Media, 45 i Sl
12 4/9-13  36. Causative-Passives Quiz 8 journal 11 SeVicIprOJEEt:
» . Calligraphy
37. Expressing Concession
. . oral test 3 journal 12
1 4/16-2 h6é R W 1-2
3 /16—-20 Ch6 Reading & Writing test : Ch6 Ty #
. ; service-learning
14 4/23-27 Ch6 review journal 13 presentation,
- ] i . portfolio meeting
15 4/30-5/4 last day of instruction journal 14 e o
16 5/11 final exam
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Service-Learning in Japanese

School: Hawai‘i Pacific University
Instructor: Mayumi Hirata

Course: JPE3100 Fall 2011

Project Name: Japanese Fun Time at “Nozomi no Kai”

Course Description:

This course will give students a chance to participate in service-learning that requires the use
of Japanese language with clients. Students will have the opportunity to encounter real-life
situations that will expand their knowledge of Japanese language and develop critical thinking
and problem solving skills outside of the classroom.

Goals and Objectives:

The service-learning class will enhance student language skills and the diversity of their
learning community. This will develop students’ civic involvement and learning beyond the
class. The service-learning experience will be reflected in written assignments.

Students will learn more about Japanese Culture by helping elderly Japanese and
experiencing culturally rich activities such as origami, games, songs, and stories.

dates  September 28, 2011-December 7, 2011

place: Makiki Christian Church
829 Pensacola Street, Honolulu HI 96814 ph: 808-594-6446

Responsibilities of students:

1. Meet with instructor and site supervisor to discuss service-learning plan and requirements.
2. Fulfill academic requirements.

3. Abide by service site absence procedures.

4. Understand how their work performance will affect future clients opportunities.

Responsibilities of instructor:

1. Discuss goals of service option with site leaders.

2. Allow site leaders to deliver presentation with students.

3. Help students by communicating weekly on the progress of project activities.
4. Give feedback to student regarding their performance.

Assessment and evaluation:

1. Students will submit a service log and do a short presentation of the service-
learning project.

2. Administer an end service-learning project survey to the clients.

3. Students and service-learning site supervisor will discuss and evaluate the project
accomplishments.
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http://www.nflrc.hawaii.edu

Examples of service-learning activities:

Origami/kirigami/chiyogami dolls

Games (karuta, shogi, go, board game, fukuwarai, otedama )
Shodo and sumie

Ikebanaltea ceremony

Dance/ Japanese songs

Kimono (how to wear with Obi belt)

Making Japanese food (sushi, noodles, mochi)

Movies, story, kamishibai (paper theatre)

Procedures:

1. As a class or group select the service-learning site and make an appointment to visit.

2. Meet the site supervisors and introduce yourself to them.

3. Show the activity plans and arrange the service dates.

4. Ask questions or learn about their special needs from the supervisors.

5. Prepare and practice for the servicing day presentation.

6. Practice special phrases for any instructions or activities. (e.g., dance steps, tools,
equipment, etc.)

7. Arrive on time and be prepared. (Do not participate when sick.)

8. Get a signature on the log sheet and advise from site supervisor.

9. Return to class, discuss the service work, and write a reflection.

10. Prepare for the next service work.
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Appendix G: Service-learning activity feedback observation checklist

at location date

student name

service-learning criteria met not yet met | noticed...

student was able to...

... arrive on time and meet clients.

... establish good relations with clients.

...explain things well in Japanese by showing sample projects.

...speak Japanese to clients all the time.

... listen and understand what clients were saying in Japanese
without asking to repeat many times.

...use natural pace with appropriate aizuchi (language fillers).

...express proper attitude, politeness & cultural manners (e.g.,
bowing, eye contact, hand motions, and body language)

...try to learn new things without hesitation.

...make clients happy and satisfied.

...finish the planned activities on time.

meeting after service-learning O yes Ono

assessed by: [Jinstructor
D self

D student

|:| others

comments:
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Appendix H: Service-learning portfolio checklist

student name date
in
progress completed items contents notes
v cover service-learning project (course)

service-learning project (course)

title page student’s name
instructor’'s name

service-learning | syllabus for service-learning project and

project plan group activity plan

activity flyer advertisement flyer prepared by group
schedule monthly calendar provided by supervisor
reflections weekly reflections

time log sheet signed time log sheet

letters /photo thank you letters and photos from clients.

meeting after service...learning O yes O no

service-learning week #

project end date O yes O no

assessedby [Jinstructor
D self
D student

|:| others
comments:
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Assessment of Learner Autonomy through a Cyberspace Project

Hideko Shimizu
Kaetsu University

Background

An intermediate Japanese course being offered at the University of Colorado at Boulder (UCB)
incorporates a cyberspace project, which facilitates communication with Japanese students in
Japan. In the process of pursuing the cyberspace project, students are encouraged to discuss
with classmates and with Japanese students in Japan on a variety of topics: technology,
foods, sports, heritage, religion, and politics. Students are also expected to work individually
once a week outside of the classroom (see the requirements for the cyberspace project in
Appendix A).

One of the purposes of this project is to develop learner autonomy while communicating with
Japanese students through web blogs, Facebook, and student-generated video exchange.
There has been tremendous interest in learner autonomy as a necessary condition of effective
learning to meet the needs of the students of varied learning styles and individual proficiency
levels (Dickinson, 1995; Ellis & Sinclair, 1989; Esch, 1994; Holec, 1988; Little, 1991; Riley,
1985; Wenden, 1991; Wenden & Rubin, 1987; Willing, 1989).

In the literature, learner autonomy is often defined as acceptance of one’s own responsibilities
as a learner, taking initiative in making decisions, planning and executing learning activities,
and regularly reviewing one’s learning and evaluating its effectiveness (Little, 1991). The
learner is perceived as a decision-maker who has, or who will, develop the capacity of
choosing from among the available tools and resources to create what is needed for the

task in hand (Dickinson, 1995; Little, 1991). The practice of learner autonomy requires
intrinsic motivation (Deci, 1995), a positive attitude, and a readiness to be proactive in self-
management and in interaction with other students and instructors (Little, 1991). From the
Vygotsky’s psychological perspective, the teacher’s role is to create and maintain a learning

Shimizu, H. (2013). Assessment of learner autonomy through a cyberspace project. In K. Kondo-Brown, J.
D. Brown, & W. Tominaga (Eds.), Practical assessment tools for college Japanese (pp. 136—141). Honolulu:
University of Hawai‘i, National Foreign Language Resource Center.
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environment in which learners can develop an awareness of and an ability to make use of their
own autonomy (Vygotsky, 1982).

Activities in the cyber project at UCB are designed to help students develop learner autonomy.
For example, in the project, the students are expected to decide on a topic and create an
outline for writing composition based on their own interests. In order to do so, they must be
able to integrate and synthesize their own thoughts, the source of information in the textbook,
and their own research. They are also required to create a video with other students who
share similar interests in the topic. To facilitate the process, they are required to write a
planning sheet and collaborate with group members throughout the project. Self-assessment
is used to assess the development of learner autonomy through the cyberspace project (based
on the definition of and approaches to learner autonomy discussed above).

Levels

Intermediate and advanced
Aims

In order to assess the degree to which students have developed learner autonomy through the
cyberspace project in the intermediate Japanese language course, students will assess their
own perception of the following constructs:

Students’ perceptions of their own responsibilities in the project
Students’ perceptions of their own decision-making abilities
Motivation

Perception of students’ own work on the assignments

Which activities the students enjoyed

Frequency of activities for learning Japanese inside and outside class

D ATYFE GOFNIN=

Assessment time

15 to 20 minutes

Preparation time

10 minutes to make copies

Resources

1. Self-assessment of learner autonomy rating sheet (see Appendix B)
2. The students will need pencils or pens

FREHR
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Procedures

1. In the beginning of the semester, discuss the definition of learner autonomy with the
students. Students’ input for their self assessment will be incorporated into the self
assessment measurement, along with feedback.

2. Atthe end of the semester, pass out a copy of the self-assessment to the students, and
have them complete it in class.

3. When they are finished, collect their self-assessments.

Feedback and scoring

You may find it useful to discuss the self-assessment ratings of learner autonomy with the
students individually.

Caveats and options

1. The current self-assessment of learner autonomy through the cyberspace project can be
applied to the language teaching and learning process and to personalized assessment for
individual students. For example, instead of the cyberspace project, instructors can design
a teaching project. While some students design a lesson, other students will take the
lesson and assess the teaching. Doing so will encourage students to become autonomous
learners and to reflect on their own learning process.

2. One disadvantage of self-assessment is that scoring is subjective (Brown, 1998). For
that reason, you may wish to supplement the self-assessment with direct observation
information from your perspective.

3. In order to improve the measurement characteristics of this self-assessment, the following
follow-up procedures are recommended:

* Revise items for each construct by asking students and other instructors for their
feedback and add or eliminate items accordingly.

» Conduct a statistical analysis to analyze the reliability of items under each construct.

* Conduct a principal components analysis or exploratory factor analysis.

Contributor

Hideko Shimizu, PhD, works in the Department of Management and Economics at Kaetsu
University in Japan. She also taught in the Department of Asian Languages and Civilizations
at the University of Colorado at Boulder.
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Appendix A: Requirements for students in the Cyberspace Project

Make your own blog for your compositions and a Facebook profile.

Read and write on the class blog and Facebook regularly.

Upload your photos with your message.

Post at least a few messages per week on Facebook. Some weeks, you will have to post a

short comment to the class blog.

5. Complete four homework assignments, one for each chapter that we read. These will be
short essays (300 characters or more), written in Japanese and posted the final to your
individual blog.

6. With a group, make a video about life in the U.S., today. The finished video should be 5 to
15 minutes long. For the presentation, speak in Japanese.

7. Submit a Planning Sheet for the video, which includes the name of the leader, your role,
the script for video, and timeline for video production.

8. You can post more than the required assignments to your individual blog and to Facebook.

ERACAIEID e
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Appendix B: Self-assessment of learner autonomy through the Cyberspace Project

We would appreciate it if you would assess your learning autonomy for learning Japanese and
culture through the cyberspace project (writing compositions on the blog; writing comments

to others on the blog and Facebook; making a video; reading other’s compositions; reading
comments on the blog and Facebook, posting photos; discussions on Facebook; e-mail
exchange) between Japanese students and American students. Please give us your opinions
as indicated below? Use the following rating scale to indicate the degree to which you agree
with each statement:

strongly disagree | mostly disagree | somewhat disagree | somewhat agree | mostly agree | strongly agree

KA K
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1 | 2 | 3 | 4 | 5 | 6
Evaluate how much responsibility you have for your project.

1. | can decide the objectives of the project in my Japanese course. 1 2 3 4 5 6
2. | can decide what | should learn next in my project. 1 2 3 4 5 6
3. | can choose what materials to use to learn Japanese in my Japanese lessons.

a2 03w 445556
4. | can choose what activities to use to learn Japanese in my Japanese lessons.

1 2 3 4 5 6
5. | can stimulate my own interest in learning Japanese. 1 2 3 4 5 6
6. | can decide how long to spend on each activity. dET253 = 4" 5v6
7. | can make sure | am making progress during lessons. [S2 3i A - 5556
8. | can identify my weaknesses in Japanese. e pliced wds 556
9. | can evaluate my learning process. ARRS25354 - 05716
Student perception of your own decision-making ability
10. | can choose my own learning objectives in the project. 1 2 3 4 5 6
11. | can choose my own learning activities in the project. =2 3. 4" 2556
12. | can choose how long to spend on each activity. 1 2 3 4 5 6
How much work you have done on the project.
13. | read other student’s writing. 1 w2 3 =556
14. | uploaded my photos or movies. 1 2 3 4 5 6
15. | wrote comments on Facebook. 1 2 3 4 5 6
16. | joined discussions on Facebook. w2553 "IN 5 46
17. 1 wrote a script for the video. 1 2 3 4 5 6
18. | contributed to the process of producing the video. 1 2 3 4 5 6
19. | acted in the video. 1 2 3 4 5 6
20. | wrote my compositions on the blog. 1 2 3 4 5 6
Which activities did you enjoy?
21. | enjoyed reading other students’ writing and comments. 1 2 3 4 5 6
22. | enjoyed posting my photos or movies. 1 2 3 4 5 6
23. | enjoyed writing comments on Facebook. 1 2 3 4 5 6


http://www.nflrc.hawaii.edu

BB
NFLRC

nflre.hawaii.edu

24. | enjoyed discussions on Facebook. 1 2 3 4 5 6
25. | enjoyed the process of producing the video. 1 2 3 4 5 6
26. | enjoyed acting in the video. P2 3 =506
27. | enjoyed watching the videos that other students produced. 1 2 3 4 5 6
28. | enjoyed writing my compositions on the blog. e 25 8 s {5866
Learning activities for learning Japanese inside and outside class.

29. | watch Japanese movies. 1 2 3 4 5 6
30. | watch YouTube’ or TV in Japanese. 1 2 3 4 5 6
31. I listen to songs in Japanese. 1 2 3 4 5 6
32. | read Japanese newspapers. 1 2 3 4 5 6
33. | read Japanese language on the Internet. 1 2 3 4 5 6
34. | send e-mails in Japanese. 1 2 3 4 5 6
35. | read books and magazines in Japanese. 1 2 3 4 5 6
36. | note down new Japanese words and their meanings. 1 2 3 4 5 6
37. | talk to Japanese people in Japanese. 1 2 3 4 5 6
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“Can-do” Style Self-Assessment for a Beginning-Level College

Japanese Course

Tomonori Nagano
LaGuardia Community College

Background

At LaGuardia Community College, the City University of New York, strong emphasis has
been placed on students’ mastery of basic Japanese grammar in first and second year
Japanese courses. Students are expected to demonstrate a solid understanding of Japanese
grammatical patterns and an ability of using them orally (first year) as well as in the written
form (second year). The heavy emphasis on grammar is unfortunate but inevitable for a
community college because the maijority of graduates will transfer to and continue Japanese
at four-year institutions, whose curricula, teaching approaches, and textbooks vary from one
institution to another. Without knowing where students will continue their Japanese courses,
it is a “safe bet” to develop students’ grammatical knowledge rather than functional and
communicative proficiencies as the latter two may not transfer very well, especially when
different curricula and textbooks are employed in a new program.

The emphasis on structural knowledge in the beginning-level Japanese courses naturally
influences the choice of classroom assessment. The current assessment tends to be so-called
traditional assessment, which is teacher-centered, discrete-point, artificial, and problem-based
(rather than learner-centered, integrative, authentic, and task-based). Despite the fact that the
benefits of alternative assessment in the language classroom have been discussed for many
years (Brown & Hudson, 1998; Nunan, 1988; O’Malley & Pierce, 1996; Tudor, 1996), we have
not yet seen the effective use of alternative assessment in our curriculum.

The goal of the present assessment tool is to incorporate learner-centered alternative
assessment into our classroom assessment. To achieve this goal, | selected the “can-do”
style self-assessment tool, which has an advantage of time efficiency (LeBlanc & Painchaud,

Nagano, T. (2013). “Can-do” style self-assessment for a beginning-level college Japanese course. In
K. Kondo-Brown, J. D. Brown, & W. Tominaga (Eds.), Practical assessment tools for college Japanese
(pp- 142—147). Honolulu: University of Hawai‘i, National Foreign Language Resource Center.
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1985) and alignment with international standards such as Common European Framework of
Reference for Languages (CEFR) (Council of Europe, 2009) and JF Standard for Japanese
Language Education ([EFEAi A4, 2009; % et al., 2010). It is hoped that this assessment
tool will help students become autonomous language learners and establish links between
classroom instruction and functional and communicative use of Japanese.

Levels

Beginning
Aims

1. To promote student autonomy in language learning and to sustain their motivation
2. To effectively use classroom time with minimal intervention in the existing curriculum

Assessment time

About 10—15 minutes (administered every four weeks or three times in a semester)

Preparation time and sesources

Two different assessment tools, Grammar Checklist (Appendix 1) and “Can-do” Style Self-
Assessment (Appendix 2), are administered in this assessment. The Grammar Checklist
serves as a quick refresher about the grammatical constructions covered during the
assessment period. For instance, the present example in the appendix covers the first three
weeks of the third semester of Japanese (i.e., chs.10-11 of Nakama 1b [Hatasa et al., 2011]).

Preparation takes one to two hours depending on the amount of modification that the teacher
needs to make in the CEFR and JF can-do statements. The list of the current CEFR and JF
can-do statements are available at:

http://jffstandard.jp/pdf/CEFR_Cando_Level_list.pdf
http://jfstandard.jp/pdf/JF_Cando_Level_list.pdf

For example, twelve tasks are listed in Appendix 2. The first nine tasks have been adopted
from the JF can-do documents mentioned above. | have created the last three tasks, and it
took me about 1.5 hours to develop the self-assessment tool.

Procedures

1. The self-assessment is administered every three to four weeks (about two chapters of the
textbook are covered by each assessment).

2. Explain to the students that the self-assessment is purely formative assessment and does
not affect their grades (cf. Caveats and Options below).

3. A grammar checklist (see the Grammar Checklist in Appendix 1) is administered before the
“Can-do” Style Self-Assessment.

4. Distribute the “Can-do” Style Self-assessment sheet (see Appendix 2).

HRRFR
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5. Give students about 10 minutes to fill out the sheets.
6. Collect the sheets.

Feedback and scoring

1. The teacher should keep copies of students’ self-assessment sheets.

2. If a teacher-student conference is scheduled in the course, the teacher can discuss
students’ progress with reference to their self-assessment records.

3. If there is no teacher-student conference, the teacher can return all the self-assessment
records with brief comments on students’ performance in class.

4. Caveats and options

As an alternative to the Grammar Checklist, the teacher can quickly go over the grammar
constructions before the “Can-do” Style Self-Assessment. Also, the frequency of the
assessment may be altered depending on the intensity and progress of the course.

As for the caveats, validity is one critical problem in the self-assessment. Quite a few

studies suggest that the results of the self-assessment often become bi-modal — students’
self-assessment tends to be either too optimistic or too harsh ([if], 2005; /5L, 1996). The
following factors are suggested as possible explanations for this phenomenon: students’
familiarity with the self-assessment (Bachman & Palmer, 1989; Ross, 1998), culture (Heine
et al., 2001; Heine, 2005), age (Goto-Butler & Lee, 2010), and anxiety (Maclintyre et al., 1997)
(see ITfE7 7, 2012, pp. 64—68 for a summary of self-assessment in Japanese).

Thus, the teacher should use his/her own discretion how to incorporate students’ self-
assessment into the overall evaluation scheme of the class. For example, at my school (a
large-scale urban community college), it makes a sense to keep the self-assessment just
as a reference for students’ overall grades due to the wide variety of student academic
preparedness, cultural heritage, and age.

Contributor

Tomonori Nagano is an assistant professor of Japanese and Linguistics at LaGuardia
Community College, the City University of New York.
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Appe

ndix 1: Grammar checklist

Your Name:

() 0 0 (N ) (N )

Have | really | need 'm not quite | think | | understood
learned this someone to §ure, b.Ut I qnderstood this structure
structure in explain this think | will get this structure, well and am
class? | don't sﬁucnwe it when | but will need comfortable

. X practice it more practice : A
think so. again. more on it with using it.

. S —

Remember that your responses will not affect your course grade (i.e., all what matters is if you have completed
the task or not). You should try to answer questions as honestly as possible.

T -form

BT, AT, LT 2

Plain form

BB, G TE. ASKGL 1 )
R Bv, Lo

o ﬁ H (Ordinal numbers)

[T -ForM] V2% (Resultative)

[x] I [subset of x] 23 [ADJECTIVE] (~{F~
73 Construction)

[VERB PLAIN FORM]+[NOUN] (Noun modify-
ing clause)

33
[VERB PLAIN FORM]+ & J89 (Clausal com-

plement)

ﬁ&f: CBRAEEL L (plain past affirmative
form / 7= -form)

E#%Lﬂ%)ﬁ Tt
L TWE . ATV A7)
HfPEAE, HDKRE W T/l
DI VANV 1/
H ZKEELiEé\L W BJv -
B, AL, L R

BBt BRERbote. Lishol:

(plain past negative form)

ﬁi&?ﬁ:i))ok\ éjﬂiﬁi))of:\ (58| ST
Tt

[T -rorM] V> % (Progressive)

[x] |& [subset of x] A3 [ADJECTIVE] (~ L~
%3 Construction (again!))

KREL ., T TEIC (Adverbial forms of adjec-
tives)

ARTVB, BTV )
fld, 9 REIOL -
KECES, TTEIES ]

[ADVERB/NOUN] IZ7% % (to become)

REIHE, TTERLARB, (1 ]
Jelc i B

[PLAIN FORM TL X ) /Db L 72\ /D72
(uncertainty might,may)

A=NN—=IZf7{TLXI /DB L [ 1/
ARV Y RVAN

B
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Appendix 2: “Can-do” style self-assessment

Are you
kidding?

| probably
cannot do it

| can probably
doit

I'm not sure

WEEK 1-3 (TASKS)
I can establish basic social contact by using the simplest everyday polite formsof: | 1/ 2 / 3 [/ 4 /[ 5
greetings and farewells; introductions; saying please, thank you, sorry, etc. (CEFR
A1)

I can ask for attention in Japanese. (CEFR A2.1) T S el O = Ty N [
I canlisten to and understand very simple instructions from the teacher aboutbasic | 1/ 2 / 3 [/ 4 [ 5
actions such as "eat the sweets” "drink the tea” during a hands-on tea ceremony
lesson, if one looks to what the other participants are doing for help and the teacher
talks slowly and clearly. (JF A1)

I can write in short, simple sentences on that day for a blog entry. (JF A1) T B 2 o T 45
Can ask or tell someone where in the house a member of one’s host family,aroom- | 1/ 2 / 3 / 4 /[ 5
mate, etc. is at that moment. (JF A1)
I can describe myself, what I do, and where I live. (CEFR A1) I TG SNy T L L
I can write simple isolated phrases and sentences (with hiragana or katakana/kanji | 1/ 2 / 3 / 4 [ 5
when appropriate) (CEFR A1)
I can describe my family, living conditions (e.g., where they live etc.), educational | 1/ 2 / 3 [/ 4 [ 5
background (e.g., year in school, major etc), and present or most recent job. (CEFR
A2.1)

I can understand pronunciation of a very limited repertoire of learned wordsand | 1/ 2 / 3 / 4 /| 5
phrases in Japanese (e.g., about the family) with some effort by native speakers
(CEFR A1)

I can talk about my family with my Japanese classmates. For example, Icantell |1 / 2 / 3 / 4 /| 5
how many family members (also brothers and sisters etc.) I have etc.
I can describe the physical appearance and personality of my family membersin | 1/ 2 / 3 [/ 4 [ 5
Japanese. For example, I can tell how my grandparent (or grandmother) looks like,
what my parents do for living, how old they are etc.

I can describe what my family members are doing on a photo. For example,Ican |1 / 2 / 3 [/ 4 /| 5
say what my siblings doing on the photo.

e Write a short paragraph about what you have learned. What are you most confident about? What do you think you need more
practice?

JE= JF Standard for Japanese Language Education (¥t [EF$22iHE4x), CEFR: Common European Framework of Reference for Languages
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Charting Self-Assessment on their Educational Journey for Beginning

Japanese Students

Lisa Kobuke
Kapi‘olani Community College

Background

In the first semester of a beginning level Japanese course at a community college, a
substantial number of students are freshmen who are transitioning into college. The success
of the student in the course and subsequently in reaching their academic goals, will depend
not only on their ability to achieve the stated competencies or learning outcomes, but on
having college success skills such as knowing one’s own strengths and weaknesses, one’s
responsibility for one’s actions or choices and the consequences they bring, knowing how to
study, how to find the support needed and develop strategies to be successful in a course.
Integrating college success skills into a beginning Japanese language course may help keep
students on track and increase retention and success, especially in an accelerated course.
(Downing, 2006) This self-assessment rubric was designed for an accelerated 8-week
Japanese 101 course (beginning level first semester four-skill Japanese language course)
offered at Kapi‘olani Community College. The rubric for self-assessment in this module is
intended to increase students’ awareness of the skills, responsibility, and effort necessary

to be successful in a language class. Weekly communication between students and their
instructor through self-assessment and reflection will help students engage in learning and
increase learner autonomy which can translate to success across courses.

The rubric is titled “Charting Your Way in Japanese 101” 2» =7 A (Star Compass) with a
picture of a Hawaiian Star Compass in the background. The title reflects a self-assessment
tool that is aligned with Kapi‘olani Community College’s Hawaiian Star Compass engraved on
the campus grounds fronting the cafeteria. The Star Compass serves as a symbol that guides

Kobuke, L. (2013). Charting self-assessment on their educational journey for beginning Japanese students.
In K. Kondo-Brown, J. D. Brown, & W. Tominaga (Eds.), Practical assessment tools for college Japanese
(pp- 148-154). Honolulu: University of Hawai‘i, National Foreign Language Resource Center.
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students to help them “chart their way” on their educational journey just as the voyaging
Hawaiian ancestors used the stars to reach their destination. (Bonilla, 2011)

Levels

Beginning (community college, university freshman)

Aims

Increase student self-awareness of the effort and skills necessary to successfully complete a
beginning level Japanese course, week by week, through self-assessment and reflection on
their own study skills, class performance, and determining their own course of action to remain
on track, with communication and feedback from the instructor. In addition to gauging student
progress, the instructor can assess classroom engagement techniques by reading students’
reaction to class activities and make adjustments during the semester.

Assessment time

Estimated time required for assessment will depend on the number of students in a class.
Reading each self-assessment and writing a short response back to each student may
take about three to five minutes per student, but the time spent is well worth the insight and
connections gained by both the student and the instructor.

Preparation time

30—-45 minutes to update the self-assessment rubric weekly. 5-10 minutes to make copies.

The self-assessment rubric will need to be updated weekly to reflect the content covered

in class. Some sections of the rubric will require changes. In the first section, the cells for
“Support” and “Study Skills” can be updated in Week 3. The “Support” cells content can be
changed from assessing whether students have made friends, to checking whether they
have gone a step further in forming study groups or meeting with classmates, tutors, or the
instructor outside of class to practice, ask questions, or study.

The first of the two “Study Skills” (the Study Skill focusing on studying hiragana characters),
should be updated when students study new orthographic forms such as katakana and kanji
(Chinese characters). An additional “Study Skill” row can be added to check whether students
are using strategies to study vocabulary.

The “What | can do” section will require weekly updating as new course material and content
is covered each week. Students should be asked to assess their ability to perform the tasks
covered that week and important or challenging tasks from the previous week.

In the letter writing section, the guiding questions 1-5 will remain the same throughout the
semester, but to get students thinking about preparing for and reflecting on performance on
tests, question 6 “Your plan for next week”, can be prefaced before and after a chapter test or
midterm exam with the following: “The chapter ___ test/midterm exam is scheduled for (date),
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what is your plan for the coming week to prepare for it?” or “How did you do on your chapter
test/midterm exam? What do you plan to do differently to prepare for the next test?”

Resources

1. Self-assessment rubric (see Appendix A)
2. Student reflection and feedback from the instructor (see Appendix B)

Procedures

1. Include the self-assessment as part of the final grade. In the syllabus, designate five
percent of the final grade to the weekly self-assessment. Explain to the students that
the weekly self-assessment and reflection are an important part of keeping the students
on track to successfully completing the course. It is also an avenue of communication
between students and the instructor.

2. Assign the self-assessment routinely on a weekly basis.

3. Encourage students to be honest and assure students their self-assessment will only be
graded on submission of the self-assessment and the level of completeness, not on the
students’ honest self-assessment of language ability and progress.

Feedback and scoring

Grading of the self-assessment should be based on completeness (i.e., on how completely
the student has completed the assessment). The content of the self-assessment should not be
graded. Instructor feedback should be given by the next day or at least before the next self-
assessment is assigned.

Caveats and options

1. You may choose to keep some of the topics and content of the self-assessment rubric the
same and change others over the weeks. Possible topics to add may be familiarity with
and use of campus resources such as the tutoring center or peer mentors, performance on
daily quizzes, and so forth.

2. Self-assessment of listening, speaking, reading, and writing skills will change depending
on what was covered during the week.

3. Face-to-face feedback in addition to written feedback from the instructor before or after a
test may increase the effectiveness of the self-assessment and reflection.

Contributor

Lisa Kobuke is an assistant professor of Japanese at University of Hawai‘i Kapi‘olani
Community College.
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Appendix A: Rubric for self-assessment for beginning level Japanese students

3
ToDNASAESTEELE
excellent

1.’/!}/,:; \

AV

2
ITEELL
very good

7 nun\.\

v

© 2012 Kapi‘olani Community College1
For each category, circle the box that most closely describes your progress.

1
BTV ELZ
tried hard but...

0
27Tl
BATVEL LD
a little more effort

| have set my goal(s) for
this course.

| am consciously
making a choice in my

| have set my goal(s) for
this course.

| want to do well but am
struggling a little with

| have set my goal(s)
for this course but
there have been many
external factors (work,

| don’t have any goal(s)
for this course.

motivation | actions/behaviors to making the choices in : ; .
: ? ” friends, or family Work, friends, and

achieve my goal(s). my actions/behavior issues) that prevent me | family come first.

I am on track and to achieve my goals. from doing what | want

responsible for my own | | will set up a plan to o

success. improve.

| attended all classes | was absent or late to | was absent more than
attendance | on time, from the wasiigtolielcia SR it class/ left early more once or was late or left

beginning to the end.

early once this week.

than once.

early more than twice.

participation

| was very attentive
and actively engaged
in class activities.

| worked well with
classmates.

Followed all classroom
policies.

| engaged in class
activities.

Followed most of the
classroom policies.

| participated in class
activities.

| waited for others

to come to ask me
questions.

| participated in some
class activities.

Checked/sent text
message during class
or used a laptop for
work other than for the
class.

' The illustration was adopted and reprinted from 2012 Accreditation Self Study Report. Reprinted with per-
mission of Kapi‘olani Community College under agreement with Charles Nainoa Thompson and the Poly-

nesian Voyaging Society.
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Made at least two friends
in the Japanese class
who will be my support
network. Have their

Made one friend in the
Japanese class who will
be my support. Have
their email address/

Made one friend in
the Japanese class

Have not made friends

support | email address/contact contact number to set but don’t have their Don’t want a support
number to set up study up study sessions or email address/contact network.
sessions or in case in case either one of number.
either one of us gets sick | us gets sick or misses
or misses class. class.
Be andiusera Have and use a Don’t have/use a ,
calendar/planner. Don’'t have/use a
NI TRy calendar/planner. calendar/planner. calendar/planner
planning & ahe C tO'C?S ec(ljsmns Sometimes struggle When making choices, | | i '
prioritizing i e L to plan and prioritize tend to prioritize Sropnglovem™s
prioritize academic work AeadamicwaTR with personal events over more important than
and personal events to . academic work.
achieve my goal(s). personal events. academic work.
Made and used
Made and used flashcards or used
flashcards or used online practice or apps
online practice or apps | or created my own way gﬂuidd?dsngmggllfsggsrds
or created' my own way | to study hiragana. thet y Did not make flashcards
study skills | to study hiragana. Didn’t spend time S o or use online practice
Practiced writing out practicing writing out :agtic?r?er\:vritlirr?eout or apps.
hiragana on my own. | hiragana as much as Eira anag 9
know the hiragana we | should have, but | 9 :
have covered so far. have set up a plan | will
follow to catch up.
study skills Eg‘:tlzd;ii?:]ﬂasgff?igt Studied Japanese for Studied Japanese for Did not study Japanese
y hours a day, about 45 minutes a day. | about 30 minutes a day. | outside of class.
Completed and turned Somewhat completed
Completed and turned in all homework this ) ; .
homework | in all homework (quality | week. Turned in 1 EneiiiEnetin BiSmotethE Ty

work) on time this week.

homework assignment
late.

homework. Turned in 2
assignments late.

homework.

organization

Maintain a notebook
and/or folder with
course materials and
notes, well-organized
for easy reference.

Have a notebook and/
or folder with course
materials.

Forgot notebook or
folder.

Needed to ask for

another copy of class
material.

Don'’t have a notebook
or folder.

Consistently need to

ask for another copy of
class material.

what | can do

Circle the number that indicates how well you can do the following tasks.

4 (easily) 3 (with some difficulty) 2 (with a great difficulty)
write hiragana & — %
write hiragana 7= —
read hiragana & — %
read hiragana 7= — &
appropriately introduce myself in formal situations
appropriately greet others using daily greetings
comprehend daily greetings
appropriately ask for Japanese or English meaning of a word
appropriately ask for and provide telephone numbers
comprehend simple requests
appropriately make simple requests to instructors and classmates
appropriately ask for and tell time

4 3 2

L R e a
WWWWwWwwWwwwwwow
NNNNNMNNDNNNDDNDNODDN
e e g R o,

1 (cannot do at all)

total 175

Source: This rubric was created with reference to Study Skills Rubric (2006) developed by Bucks County School Districts.
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Appendix B: Student reflection and instructor’s feedback

Write a letter in English to your instructor regarding Week 1, discussing the following topics. In
your letter, refer to the answers you circled in the rubric (grid) above.

s
2.

Motivation, attendance, and level of participation in class

Who is your support network (either in class or outside of class) and how are they

helping you?

What choices have you made to prioritize academic work and personal events this week?
Your performance and progress in class - what you can do with the language and what
you are working on to improve

What study skills & strategies you used (support, time management, organization) and

the result

Your plan for next week (how will you address/solve any problems or concerns you noticed
after completing the rubric, what will you commit to doing?) Be specific in your answer.

Note from your instructor
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