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1. Executive Summary

Background

This research project sought to explore the contribution of a music intervention programme for
Children in Challenging Circumstances (CCC)*

CCC are invited, often under the direction of the judicial service, to undertake a series of
intervention activities. One such intervention can be the provision of music sessions.

An ambition of such an intervention is to enact a positive change in the young person — either
socially (e.g. teamwork, growth in social capital), personally (e.g. self-efficacy, confidence) or
educationally (e.g. enhanced capability — musical understanding, digital technology).

Two key questions framed this research project:

1. Why is it presumed all young people involved with the Youth Justice Intervention
Team want to work with music technology?

2. How does a young person choose what they want to do if they do not know what the
choice is?

Context

At the heart of the project was an ambition to properly understand the value, purpose and
contribution of music sessions that were provided for Children in Challenging Circumstances.

Interventions for CCC are considered a standard part of plans developed by the Youth Justice
Intervention Team, in consultation with the individual. The extent of interventions vary, depending
on the engagement young people have had with the Youth Justice Intervention Team and can
incorporate elements of an educational curriculum, attendance at treatment or rehabilitation
programmes, volunteering and work experience opportunities, as well as what are often considered
extra-curricular activities, for example, sports or music activities. For some young people, the range
and types of interventions are prescribed by the Courts; for others, the interventions can be
negotiated, and perhaps aligned to personal interests. Within a climate of austerity and funding
compromises, and the need for services to be flexible, selective and creative, this project sought to
understand how music sessions were offered to CCC and how they choose them. Distinctively, this
project sought to include the voice of CCC as well as other stakeholders in considering the provision
of music sessions.

Research Methodology

This qualitative piece of research was undertaken during 2016/17. Participant observation,
interviews and case study research methods were used to gather data from stakeholders involved
in music sessions (commissions, music intervention providers, Music Facilitators and CCC). The
collected data was analysed thematically.

1 For the purposes of this project, Children in Challenging Circumstances refer to young people - between
the ages of 10-17 - who are considered to be a risk to themselves, at risk of offending or at risk from
domestic violence or drug abuse.
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Project Findings

(2) Music Facilitators

One-to-one learning opportunities present the best opportunities to work with young people and
enable them to develop a deep knowledge and understanding of music, building on the
development of strong facilitator-young person relationships.

Where young people self-select to attend an intervention and have a real interest in the topic, the
most progress is evident.

The duration of an intervention session plays a part in the potential for measurable outcomes.
The success of a music intervention is strongly influenced by the Music Facilitator putting the young
person at the centre of the session and working with them to enable meaningful music learning to
take place.

2 Providers of Music Interventions for Children in Challenging Circumstances

Providers of music interventions need to work closely with commissioning organisations to ensure
that their needs, expectations and ambitions for the interventions are met.

Providers of music interventions need to ensure that sessions can be resourced appropriately.
Importantly, Music Facilitators need to be able to engage effectively with this unique audience.
Providers of music interventions need to consider factors such as financial costs, travel (time and
costs), session cancellations and consequences, range of equipment required or available, and the
environment identified for the session.

Other factors requiring discussion in the development of a music intervention include the nature of
the cohort (one-to-one, small/large group), fluidity of the group, and the time/day of the proposed
session.

There needs to be an investment in, and focus on, communication with all parties who have a stake
in supporting the group of young people.

3) Children in Challenging Circumstances in Receipt of Music Interventions

Engaging in a music session can maintain a link with family for young people who are not resident
with their family.

Successful music sessions are built on the development of trust relationships between a young
person and the Music Facilitator being formed.

The flexibility, adaptability and authenticity of the Music Facilitator is key to ensuring the value of
the music session for the young person.

Young people value music sessions, obtain pleasure from them and enjoy shared learning
experiences.

A music session is most successful when young people have been involved in the decision to
attend.
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4) Commissioners of Music Interventions for Children in Challenging
Circumstances

Commissioners agreed there were many intangible benefits to the provision of music interventions
for young people; and acknowledged it was their role to champion and endorse these to young
people — by promoting and driving the offer throughout their workforce.

When commissioning music sessions, commissioners need to be assured that providers fully
understand the context and chaotic lives of CCC and fit into these flexibly.

Music sessions should be an opportunity to provide an alternative approach for young people to
express themselves and be audience appropriate.

Information sharing, and awareness raising, about music session opportunities need to be the
responsibility of a key member of staff within the commissioning organisation, thus ensuring young
people have the chance to participate in such sessions and to develop momentum about the
opportunity which is maintained in a sustainable way.

Commissioners need to consider the steps involved in bringing a music intervention into operation
in order to overcome challenges, rather than these becoming barriers to providing the intervention
at all.

Conclusions

Music interventions for CCC can provide an opportunity for the development of musical knowledge
and understanding, as well as personal, social and educational growth.

The idea of choice for young people in the provision of music sessions is complex and linked with
demands of the Judicial Service, the expectations of Commissioners and the skills of the Music
Facilitator.

There are challenges to providing sustainable opportunities for engagement in music sessions for
CCC, and to develop knowledge, skills and understanding in relation to musical instruments, but
these are not insurmountable.
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2. Introduction

This research project sought to explore the contribution of a music intervention programme for
Children in Challenging Circumstances (CCC)?

Individuals within this cohort are invited, under the direction of the Judicial Service, to undertake a
series of intervention activities. These can form part of an individual’s education plan or be part of
a Court Order. One such intervention can be the provision of music sessions over an agreed period
of time, either on a one-to-one basis or as part of a group activity. An ambition of such interventions
are to enact a positive change in the young person — either socially (e.g. teamwork, growth in social
capital), personally (e.g. self-efficacy, confidence) or educationally (e.g. enhanced capability —
musical understanding, digital technology).

This findings of this research aim to provide information for those who are, or who may be thinking
about, working with and supporting Children in Challenging Circumstances through the provision
of music sessions.

When this project was first established, there was some anecdotal evidence that the music sessions
being requested — and provided — for CCC were largely based on music technologies. This raised
two interesting questions:

1 Whyisit presumed all young people involved with the Youth Justice Intervention Team want
to work with music technology?

2 How does a young person choose what they want to do if they do not know what the choice
is?

These overarching research questions have formed the basis of the development of this research
project and subsequent report.

2 For the purposes of this project, Children in Challenging Circumstances refer to young people - between
the ages of 10-17 - who are considered to be a risk to themselves, at risk of offending or at risk from
domestic violence or drug abuse.
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3. Aims of the Project

A key aim of this research project was an ambition to properly understand the value, purpose and
contribution of music sessions provided to a targeted group of people — Children in Challenging
Circumstances. The project team, made up of Music Facilitators (those delivering music sessions)
and university academics (experienced researchers), wanted to explore whether what was being
provided met the needs and ambitions of those who were participating in the sessions.

Further, the research team wanted to ensure that research activity was not considered something
that was ‘done’ to people, but rather it was driven by an ambition to co-construct a new and shared
understanding of the event — in this case, music sessions. As such, university academics worked
with Music Facilitators, and other stakeholders involved in the research project (e.g. music providers
and commissioners of music sessions) to develop a shared understanding of the research project.
It was important that CCC who were engaged with the musical sessions also had a voice in sharing
their experiences of music sessions in order to inform the findings of this research project and so
the research was designed to provide opportunities to speak with young people.

Additionally, the research aimed to contribute to the development of evidence-based practice
through the production of a report for a range of audiences. In developing this report, we hope that
you will find it to be a useful resource, whatever role you play in providing music sessions for this
group of young people. If you are a Music Facilitator, we hope you will find the case studies and
helpful ‘hints and tips’ provided by the Music Facilitators involved in this project insightful and
informative. If you are a commissioner of such interventions, we hope we have helped you to think
about the questions you might ask of such sessions, and the types of activities you would like to
see. If you are a music session provider, the case studies provided here should enable you to think
about the opportunities and challenges that can be faced — and provide some ways in which these
may be overcome. Inevitably, the ambition is to provide a session that meets the needs of those
who are in receipt of it, and | hope that the voice of the young people who were part of this project,
represented and evidenced here, enable this to be achieved.
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4., Literature Review

The provision of intervention opportunities for young people who are — to a greater or lesser extent
— within the care of a Youth Justice Intervention Team is a well-established method of supporting
this group.

Children in Challenging Circumstances

It is important to be clear about the group of young people who are in receipt of such interventions.
Such young people can be referred to as ‘Children in Challenging Circumstances’ and have been
defined as:

‘Children and young people in challenging circumstances are defined by Youth Music as
those who are often marginalised by society, may be vulnerable, hard to reach, or have
fewer opportunities.’
(National Foundation for Youth Music,
undated)

Such young people had been further described as educationally disadvantaged and marginalised
by society (Evans, et al, 2017; Generator, nd). Evans et al (2017) evaluated a range of educational
interventions provided for looked-after children and young people and concluded that such
interventions could have an impact on educational outcomes.

Cartwright (2013) undertook a piece of research exploring the skills and qualities needed to provide
music interventions for Children in Challenging Circumstances. Whilst this research provided a
useful set of recommendations for those who are considering working in this field by speaking with
music practitioners and providers, he did not speak directly with young people in receipt of such
music intervention. This current piece of research aims to build on this work and incorporate the
voice those in receipt of such interventions.

Interventions

Interventions for Children in Challenging Circumstances are considered a standard part of plans
developed by Youth Justice Intervention Teams — in consultation with the individual. The extent of
interventions vary, dependent on the types of engagement young people have had with the Youth
Justice Intervention Team. Interventions can incorporate elements of an educational curriculum,
attendance at treatment or rehabilitation programmes, volunteering and work experience
opportunities, as well as what are often considered extra-curricular activities, for example, sports
activities or music activities. For some young people, the range and type of interventions are
detailed by a Court Order, and for others, the interventions can be negotiated, discussed, and
perhaps, aligned to personal interests.

Case (2006) in his work argued that interventions should be developed to encourage positive and
pro-social behaviours with a focus on enjoyment and achievement, rather than focussing on
interventions that are risk-based and concentrate on exclusion and criminalisation. Interventions,
he further asserted, should acknowledge young peoples’ inherent vulnerability and relative
powerlessness in society. Brown (2013) developed this perspective further in her work, arguing for
organisations to be mindful of providing interventions for young people considered vulnerable or
managing challenging circumstances. She argued that providers needed to recognise that the
governance of young people’s lives through the provision of interventions should be developed
sympathetically rather than being predicated on particular behaviours or other conditions. This
research will explore the extent to which young people can choose music sessions and the type of
musical activity that is undertaken within a session.
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Haydon (2014) also explored intervention opportunities for young people in Northern Ireland. She
argued that the intended objective of a proposed intervention should be clear to ensure that any
intervention put in place addressed the needs of the young person; notwithstanding the need to
recognise the tension that may exist when service providers are tasked with providing interventions
either to address a need or to prevent offending behaviours. Haydon (2014) argued that
interventions should include access to locally available play, leisure, social and cultural
opportunities with an emphasis on positive outcomes for children, grounded in principles of social
justice: a more positive model than a more deficit one, based on ’criminogenic risk factors’.

It is apparent that the provision of music sessions as an intervention activity for CCC supports such
philosophical positioning, noted above. However, as observed in Layfield’s (2013) work, in a
climate of austerity and funding compromises, in reality, commissioners of interventions have to
adopt a flexible, selective and creative approach to this work. Commissioners need,
simultaneously, to meet the targets and requirements placed upon them, whilst also providing a set
of interventions that afford Children in Challenging Circumstances opportunities for social, personal
and educational growth and development. This timely piece of research aims to explore the
contribution of music interventions within such an agenda.

Music Interventions

Music is considered ubiquitous in young people’s lives. It seems a reality that young people
regularly listen to music, download music, watch music and very often play music. Whilst young
people access music from a range of sources, mainstream education continues to be a space
where young people can experience music more tangibly — through school plays, music instrument
lessons, drama classes, choirs and singing groups, as examples. However, for Children in
Challenging Circumstances who often lead chaotic lifestyles that may include periods of time out
of education, or movement between care-settings, it may be that participating in a music
intervention programme of any kind will be their first opportunity to engage with any ‘formal’ music
teaching and learning.

The National Foundation for Youth Music in their Learning Report (2013-14) concluded in their
qualitative analysis of young people’s engagement in music programmes, that they provided
opportunities for personal and social growth, as well as musical growth. In this research project,
we will also seek to understand the extent, if any, of opportunities for personal, social and
educational development amongst this group of young people.

Voice of the Young Person

It is often the case that young people — and marginalised young people particularly — are widely
written about. However, what is less often the case is that young people contribute their voice to
the research — either by designing research, or providing research data.

Scraton and Haydon (2002) advocated for a positive rights agenda for young people as active
providers of valuable knowledge and information within research rather than passive young persons
of adult interventions. Squires and Stephen (2005: 154) further asserted that ‘differing
understanding [can be] produced by the simple act of listening to those usually voiceless others.’
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When Fitzpatrick, McGuire and Dickson (2015) explored perspectives and views of a Youth
Offending Service by speaking with a group of 14 adolescents, they were able to — through their
voice — present findings around methods adopted by such young people to protect their ‘self’ —
noted as the ‘protected self. Young people recounted the extent to which they were prepared to
engage in services, based on personal goals, perceived futures and potential threats of failure.
Strategies recounted by young people included — avoiding commitment to goals, minimising the
importance of goal aspirations, portraying oneself as ambivalent, or disengagement from goals
potentially viewed as unattainable.

In this research, we will similarly seek to listen to how young people explain their participation in,
and experience of, music sessions as part of a music intervention.

Murphy (2013) argues it is important for services to engage young people as partners rather than
simply young persons of services. This study will seek to understand young people’s views of music
intervention programmes by engaging with them directly and providing a space for their voice. This
position has been built into the design of this research project. Young people have had the
opportunity — should they wish to — to share their views about the music session they were attending
during the period of this research project.

This project seeks to make an original and additional contribution to knowledge on the design,
development and delivery of music interventions for Children in Challenging Circumstances.
Importantly the project sought, uniquely, to speak with young people in receipt of music
interventions as part of the Youth Justice Intervention Team, in addition to members of the Youth
Justice Intervention Team, Music Facilitators and music coordinators, to answer the following two
key questions:

1. Why s it presumed all young people involved with the Youth Justice Intervention Team want
to work with music technology?

2. How does a young person choose what they want to do if they do not know what the choice
is?
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5. Research Methodology

This research project adopted an action research approach and was a collaboration between
soundLINCS, Nottinghamshire Youth Justice Intervention Team and Nottingham Trent University.
The aim of the project was to explore the contribution of music intervention programmes for Children
in Challenging Circumstances, with a particular focus on the following questions:

1. Why is it presumed all young people involved with the YJS want to work with music
technology?

2. How does a young person choose what they want to do if they do not know what the choice
is?

Action research aims to provide a framework for research that is a ‘critical enquiry undertaken by
professionals to improve [the] rationality and justice of their own practices’ (Lomax, 2002: 122) and
aims ‘to change the situation being studied’ (Lomax, 2002:123). Importantly, action research aims
to involve a community in the process of change, particularly of socially situated practice, and
includes all of the people in the process (Townsend, 2010).

The project sought to provide stakeholders — commissioners of interventions, music intervention
providers, Music Facilitators, and others - with the knowledge and skills to undertake research, by
providing workshops to introduce and raise the awareness of the skills of enquiry and reflection
associated with action research (Townsend, 2013).

Two experienced university researchers facilitated a training session for people working with
soundLINCS and the Nottinghamshire Youth Justice Intervention Team on the basic principles and
practices of action research, including Music Facilitators, commissioners of music interventions and
others. Subsequently, meetings were held with stakeholders to explore and discuss the emerging
findings from the fieldwork.

Access: Research Site

The Nottingham Youth Justice Intervention Team fully collaborated with this project and ensured
access to the research sites. The research fieldwork was completed at a range of sites providing
music intervention sessions across the remit of the Nottinghamshire Youth Justice Intervention
Team. These included locations providing one-to-one sessions, locations providing small-group
sessions and sites providing large group sessions. These sites included purpose-built community
centres, young people’s centres, youth groups, and children’s homes.

Research Sample

Collectively, the following contributed to this research project: two Music Facilitators and one Music
Coordinator who provided Case Studies of working with Children in Challenging Circumstances;
three colleagues from the Nottinghamshire Youth Justice Intervention Team who agreed to
participate in a semi-structured telephone interview and a series of informal interviews and
observations undertaken by the university researcher with young people.

In total, the university researcher undertook seven research site field visits. Observations were
undertaken at four sites, covering one-to-one sessions, small group sessions and large group
sessions. Informal discussions with young people were undertaken at three sites, with
approximately 10-15 young people being invited to comment on their participation in a music
session.
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Additionally, at one site, a young person did not arrive for the planned music session and at a further
site, the Music Facilitator was present but no young people arrived to participate in the music
session.

At one site, one young person declined to allow an observation of the music session to be
undertaken, or to participate in a research conversation. This is noteworthy and can be considered
to demonstrate a sense of agency and confidence by the young person.

Ethical Framework

The research project was designed within the British Education Research Association (BERA) code
of ethics (2011). The project sought and was granted, ethical consent from the Nottingham Trent
University Ethics Committee. All research participants were invited to consider their participation
in the project through discussions with the university researcher and subsequently signed consent
forms (see appendices). Informal observations and discussions were based on interview schedules
(see appendices).

Research Methods

Information was gathered through a range of research methods to enable a response to the
overarching research questions that framed this project.

Music Facilitators and Music Coordinators, working for the provider of the music sessions were
invited to draft Case Studies in response to research sub-questions they had devised individually,
as indicated below:

a. How can music technology be used to provide engaging and inspiring music interventions
with Children in Challenging Circumstances?

b. How can we design workshops to optimise the creative space and support inclusive
musical interventions for Children in Challenging Circumstances?

c. To what extent should the context of the Youth Justice Sector be considered when setting
up project-based music workshops with young people who have offended or are at risk of
offending?

All collected information has been coded and analysed thematically, and is presented in the
following sections. Case Studies have been developed by the Music Facilitators and Music
Providers to inform the research findings and discussion. The data from the young people and
Commissioners is presented thematically (please see appendices for thematic analysis map).
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6. Project Findings: Theme One — Music Facilitators

Two Music Facilitators provided a series of Case Studies to exemplify their experiences of providing
music sessions for Children in Challenging Circumstances. These Case Studies are drawn from
their experiences over time and consider the opportunities and challenges they have faced, and
the strategies they have developed to respond to these.

6a. Case Study: One-to-One Music Intervention

| worked with ‘B’ on a one-to-one basis, weekly, over the course of 9 months. ‘B’ is autistic and
struggles with concentrating on tasks; he has learning difficulties and is somewhat a fantasist.
‘B’ was offered music technology workshops by his youth justice case manager and opted to
participate for an initial block of 6 x 2-hour sessions. Due to the positive outcomes he
experienced, and at his request, these were extended a number of times and in total, he received
around 30 sessions.

Over the first few sessions, it became apparent to me that ‘B’ was rather fickle in his music tastes
which changed frequently depending on who he was socialising with in person and online. This
had a knock-on effect for my workshops with ‘B’ regularly deciding he wanted to make a different
genre of music and often changing his mind as to what he wanted his music to sound like. Using
whatever he had created on Cubase in a previous session, | was able to assist ‘B’ in manipulating
and editing this to suit his interchangeable music taste. We were also able to blend more than
one genre to create something truly unique. The expansive choice of virtual instruments available
when using music technology also provided plenty of options to emulate whatever genre ‘B’
wished to incorporate.

During his first two weeks ‘B’ explored loop based music making, combining pre-written drum
patterns and melodies to learn about layering sounds in music composition. By using this method
| was also able to develop his understanding of song structure and dynamics before moving on
to more complex production techniques. By gently introducing ‘B’ to music making and avoiding
overly complicated composition methods he was able to develop a basic understanding of
songwriting which was not restricted by his learning difficulties. He was able to make decisions
based on his personal taste rather than relying on competent melody construction and fiddly
notation. Once ‘B’ had completed a loop based piece of music and learned some of the simple
functions within Cubase | was able to introduce him to drum sequencing using one-shot samples.
Using the same methods he had learned from loop-based composition | was able to assist him
in choosing a kick drum, snare drum and hi-hat cymbal then, using the Cubase grid, sequence
them into an original drum loop. Once he had an understanding of the Cubase grid we were able
to use VST synths and instruments to create basic melody lines to accompany this. Over the 9
months | worked with 'B’ he created 3 original tracks, crossing various genres, with each track
expanding on the skills he had learnt from working on his music prior to that.

‘B’ also had an interest in learning to DJ and so we spent his final 4 sessions working with CDJs
and a mixer. During this time he learnt basic mixing and scratching techniques. We also
incorporated some of the music he had created into the mix.
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Research Findings

The Case Study above demonstrates some of the key opportunities and challenges for Music
Facilitators who work with Children in Challenging Circumstances.

It is evident that working on a one-to-one basis affords a Music Facilitator the freedom to negotiate,
adapt and navigate the content of a session in accordance with the interest of the young person.

However, this requires a great deal of knowledge, skill, and sensitive understanding on the part of
the Music Facilitator.

It is also clear that a Music Facilitator is able to build a relationship with the young person if there
are extensive suite of sessions planned or provided. This has the potential to enable the young
person to build their knowledge of music — in relation to music terminology, music genres and the
construction of music through composition. By being exposed to a wide range of technological
resources, the young person also developed his skills in relation to technology more widely, as well
as social skills associated with communication, in particular, speaking and listening.

6b. Case Study: Long-Term Music Intervention with Small Group

This intervention was a 2 hour, weekly workshop which was compulsory for participants
undertaking a youth justice order. The first hour of the intervention work was undertaken by the
youth justice team, followed by a 1-hour music activity, which in this case was music technology.
This workshop was provided on a Saturday morning, every two weeks over the course of a year.
The workshop was held in a community centre setting and was supported by two youth justice
workers. The youth justice workers work on rotation so it was rarely the case that the same staff
were present before the young people attending the workshop completed their order. As a result,
the activities that took place during the workshop were often unknown to the youth justice worker
from workshop to workshop.

Perhaps, as might be anticipated from a compulsory attendance session on a Saturday morning,
participants were often far from happy to be there. Furthermore, once the intervention work was
completed, the young people generally did not feel an activity of any sort was worthwhile. They
often indicated that they felt the important part was over and the workshop was just a time filler
rather than the ‘fun activity’ aspect of the workshop. As a result, delivery was incredibly difficult
due to the volatile atmosphere and participant preconceptions. The attendance varied week to
week, dependent on young people’s youth justice order and their decision whether to abide by
this. Group sizes, therefore, varied between 1 and 6 people in attendance, with ages ranging
from 13 to 18. All 19 of the participants | worked with over the course of this project were male
and a range of ethnicities.

During the first session, | was able to engage the two initial group members in music creation on
the iPads, in particular, drum sequencing using the DM1 app. This was recorded into
Garageband via the Audiobus app, and layered with loops from the sample library. | find iPads
are a fantastic resource for shorter sessions with young people who you need to quickly engage.
The technology is familiar to them and the touchscreen capabilities are intuitive, offering quick
and credible results without the long learning curve. There are also the advantages of
unconscious learning, where a young person can learn about rhythm, pitch, sequencing and
even composition through musical games and interactive apps. These skills can be expanded
and built upon at a later stage on music production software.
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Over the following two sessions, both participants worked together using Cubase to program a
drum loop, create an original string melody with the aid of a midi keyboard and sequence a bass
part. During this time | was able to engage them in conversation, which is as critical as the music
content itself. Relationship building, after all, plays an essential role in the success of every
teacher/student interaction. A discussion will quite often result in information being shared which
is relevant to the direction the workshop takes. Once | understood their individual music tastes |
was quickly able to direct my workshop activity to reflect their tastes and engage them in
something they felt was more relevant. Unfortunately, as | discovered was often the case, | was
not informed of the completion date for their order and after these two sessions, neither
participant attended. This resulted in an incomplete piece of music.

Learning from this | always endeavoured to reach a reasonable finishing point, with any piece of
music | assisted a young person in creating, by the end of the workshop. The use of music
software was integral to this, owing in part to the potential it offers for quick, high-quality results.
This is not to be mistaken to mean the software was doing all the work but how, due to its design
catering for creative people who want to get their ideas down as fast as possible, it enables
knowledgeable practitioners to support young people in achieving a professional sound in a
shorter timeframe. With groups such as the Junior Attendance Centre and the challenge, it poses
with ever-changing participant attention levels, low engagement and differing learning abilities it
is important to garner immediate musical results. The young people want their music to sound
like it does on their radio, on their phone or on websites like YouTube and Spotify and they do
not want it to take long to achieve this. Itis highly unlikely a participant could pick up an instrument
and, with no prior experience, be able to create a piece of music to a professional standard in
under an hour but with music technology and the correct support that is possible.

Over the course of this project, | used a variety of music technology, dependent on the
wants/needs of the constantly changing group. With some group members having worked with
me on a number of sessions and others having just started, it was incredibly difficult to plan my
delivery week to week. By taking a fluid approach with my workshop practice | was able to adapt
each session to the individual needs of each participant, ensuring no young person was
excluded. Using a headphone distribution box with connections for up to four pairs of
headphones | was able to split the group and simultaneously run two production laptops. Isolating
the sound in this way not only aids concentration levels but also reduces the distraction from
other participants. This, in turn, offers participants more freedom to experiment with their music
without fear of criticism from other group members. By working in this way | was also able to
cater for group sizes which, at their maximum capacity, totalled six.

Research Findings

It is important for Music Facilitators to understand the nature of the session they have been asked
to facilitate. In this case study, it is clear that the young people have been directed to attend the
session, rather than requesting to engage in a music session.

In this situation it may be that young people can feel frustrated about the need to attend the session;
may be reluctant to participate and may actively choose to reject participation in the session beyond
the demands of the bare minimum. This can be seen through, for example, lack of communication
or unacceptable demonstrations of behaviours (language or aggression).

As a result, Music Facilitators need to consider how to support young people to become engaged
and participate in the session. This is particularly important when a long series of sessions are
planned as part of a suite of intervention activities.
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Considering ways to engage young people quickly is key. It is evident from this case study that
hand-held technological devices worked well to engage new young people due to their familiarity
with using them in their lives generally.

The inconsistent pattern of attendance by young people makes planning challenging. Music
Facilitators need to have a range of activities available for young people that will meet the needs of
newly attending young people as well as those who may have attended for a few, or significant
numbers of sessions, including use of technology, and musical knowledge, skills and
understanding.

As the young people of such sessions are generally teenagers, this can lead to additional
opportunities and challenges. However, it is important that Music Facilitators do not pre-judge
sessions, or young people at a session, as this could limit opportunities and ambition. For a number
of this cohort - Children in Challenging Circumstances - they are likely to have a variety of
challenges to engaging in such a session, which could include a range of learning difficulties,
emotional difficulties as well as behavioural challenges or limited educational achievement -
particularly in relation to literacy and numeracy capability. This does present challenges for Music
Facilitators who may be used to sharing or reinforcing information via the written word. New
strategies need to be devised to provide learning opportunities in more creative ways. There is a
word of caution to be noted from the above Case Study, though which is not to limit either yourself
as the Music Facilitator, or the young person/people in the session, through presuming that there
is little learning to be gained by ‘picking up an instrument’.

Whilst it would be difficult to challenge the reality that a young person would be able to create a
piece of music to a professional standard within a very short time-frame; that should not discourage
the availability of instruments where possible as there is still much to be gained from engaging with
‘real’ instruments.

Planning learning for sessions, with associate outcomes, is important. As can be evidenced in the
Case Study above, however, the nature of sessions makes planning challenging. The ambition to
be able to provide a deep-surface learning opportunity by building on existing knowledge is a useful
strategy to developing musical knowledge, and supporting opportunities to evidence learning
achieved through the session.

A strategy identified by this Music Facilitator was to ensure that each session had a ‘ring-fenced’
outcome point, enabling clear outcomes to be evidenced. Additionally, having a ‘fluid’ approach to
planning enabled the Music Facilitator to work towards full inclusivity in the session of all young
people, achieved through a focused consideration of the resources to be made available within the
session.

It is important for Music Facilitators to be aware of the range of possible outcomes that can be
achieved by young people involved in such sessions that can go beyond musical knowledge.
Additional outcomes can be associated with social developments, for example through enhanced
communication skills, evidenced by speaking and listening opportunities or growth in self-esteem
or self-confidence, evidenced when young people are keen to share their learning with peers, carers
and family; as well as cultural capital opportunities through exposure, for example, to a range of
musical genres.

The role of other staff can be crucial in this situation; they can act as catalysts for positive
interactions. Music Facilitators should be enabled to work with all stakeholders prior to establishing
the session or series of sessions to ensure all those who will - or may - be involved in the session(s)
have a clear understanding of its ambitions for the young person/people.
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What is clear from this case study is that the change-over in Intervention Workers may have
compromised the potential for the optimal success of the session, as there was a lack of continuity
of knowledge and understanding of the music session.

The development of relationships - Music Facilitator/young person; Music Facilitator/Intervention
Worker - are identified as a key to the success of any intervention session.

The sharing of information between the Commissioners of the intervention, the organising provider
and the Music Facilitator is a further critical component to providing successful music sessions.
Where communication — and information sharing — breaks down, this can have a detrimental effect.
This is evidenced in the above case study, where a Music Facilitator was not advised that some
young people would no longer be attending the sessions; resulting in incomplete pieces of music.

6c. Case Study: Music Intervention within a Secure Unit Environment

This music intervention was provided in a Secure Unit - a detention centre for young people
under the age of 18 who were undertaking a custodial sentence. With the restrictive nature of a
detention centre, | was limited with how much equipment | was able to take in, due to security
checks and manoeuvrability through the lockable doors. | chose to take with me four iPads, my
two production laptops, a midi keyboard, audio interface, headphones and a condenser
microphone. These all fitted into a rather large but easily transportable bag. With the young
people having restricted access to any technology in the centre; using my laptops and iPad’s
was a real advantage to encouraging participation in music activities. The staff in the education
department of the unit decided who would participate week to week, based on behaviour and
any interest as indicated by the young people. This meant that the group was often changing
session to session with only a few members consistently attending.

For the purposes of this case study, | will focus on the second block of sessions | delivered,
working with two female participants, one aged 14 and the other aged 15. Both had an interest
in music, in particular, singing, and they also had previous experience with lyric writing. Neither,
however, had had the opportunity to record these or put them to music so | offered to help them
create an original instrumental track to sing to. | spoke with them about their favourite songs and
the styles of music they were interested in and | was able to direct them to a couple of sample
packs designed specifically for that genre. After they had created a simple drum loop one of the
participants mentioned a chorus she had already written that she felt would fit to the beat. This
became our guide for the melody construction.

Using midi notation offers an abundance of opportunities for melody creation with no limits set
by a person’s physical capability. When used, this method of composition can assist young
people in creating more complex parts and harmonies, or as a simple way to adjust or quantize
the timing of midi recordings. It is quite a mathematical approach to writing, however, and the
keyboard is an incredibly tactile instrument which | find most young people are drawn to or have
some experience of using through school or at home. A midi keyboard linked to production
software offers all of that playability but with an infinite number of instrument and sample banks,
all mapped conveniently across the keys with the option to change an instrument at the drop of
a hat. By using the midi keyboard to synthesise ideas for chords and sequences, then using midi
notation to improve and embellish these, the participant is getting the best of both worlds. The
improved abilit