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ABSTRACT

This study is a qualitative description of the Hutt Valley
Activity Centre, which is a special unit for disruptive secondary
school students. The writer is the Dirsctor of this unit, and he
applies the Getzels Guba socizl systems model to the dsta which is
collected.,

The resezrch 1s essentizlly concerned with the orgenisation and
edministration of the Activity Centre, and the model postulates that
social behaviour in & school iz affectad by institutional expectztioens,
group intentions and individusl needs, These three aspects are
developed more fully with the instituticnzl element of the model
describing the dsvelopment of the Hutt Valley Activity Centre, the
ob descriptions of staff, adwinistration and management 2nd community
rgsources and parentel links, In the work group element, the following

feetors which influence the group dynamics are discussed: the com-

ot

position of the group -~ the background and values of the students,
the referral of =ew students and assessment of students' praogress,
crganisationyl procedurea, end ths fActivity Jentre programme,
individuzl element gives & descriptive case-study of two students who

L o

There is & chzpter which cdascribes a typicsal day in the 1life of

an Activiiy Centre Director, with g1l the incidents based on what
sctuslly happened., The review of related literature provides z nusber

of scurce references to spscial classes or units for disruptive
secondary school students in Few fesland anid abroad.

Tre congluding chapier gives a number of recommendatiocas relating
to the eduszatiounzl unit which is studied., Thess inclule; fie nesd
Manezemant Committes o iInclude more repressntatives froam
cemmunity organisations, an increase in staff{ing, the need for more
permenent tenure for the building which is cccupied, for incresss
trevel allowances to cover costs incurred by staff whilst on Activity
Centre business, and an annual time allowance of up to eight days per
annum to be allocated to the Activity Centre staff for the purposs of
visiting organisations and departments related to the Centre and its

students.
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GHAPTER ONE

INTRODUCTIGON

BACKGRCUND

Many people are concerned about disruptive behaviour in schools
which has increased dramatically in the last decade. Not only has
the number of disruptive pupils increased,but the problems they

present have hbecome move ssvwoere, Sspecially In saceedary sshools.

Yhatever the reasons ere for the increase in concern about dias-

ruptive behaviour, three things becaime apparent to the writer.

1. Children who disrupt their classes arouse strong feelings
of anger, resentmeni and sometimes guilt on the part of
their teachers.

2. HNobedy is at his most c¢lear-sighted and rational when
feeling engry or upset,

3. No plan of action to reduce problem behaviour is likely to
succead if it proposes a simple solution to a complex

problem.

In the last thirty years in New Zealand, authorities have begun
to recognise the problem and have endeavoured to help the disruptive
pupil adjust to the school system. ZEducational psychologists, visit-
ing teachers and sociel workers spend a aignificant proportion of
their time working with pupils who have been disruptive at school or
with their families. In secondary schools, especially in the last ten
years, there has been a dramatic increase in the number of trained
guidance counsellors who have been appointed. The emergence of
guidance networks with posts of special responsibility for deans, has
been motivated in part by the need to deal with disruptive pupils and
their effect on the supposedly well motivated majority.

When considering the prevalence of disruptive behaviour an
immediate difficulty is definitionm. Gallowayj (1981 ) states that a
wide definition of what constitutes disruptive behaviour is more
appropriate.

"Any behaviour which adults regard as problematic, inappropriate
and disturbing to them or other pupils.™

1. Gelloway, D. "Disruptive Pupils,’ Set No.I New Zealand Council for
Educationel Research, 1981, p.3.




He stated that any pupil repeatedly labelled disruptive could also
be described as meledjusted,

Between 1975-198). the New Zesland Education Department established
ten Activity Centres to cater for pupils who could not be contained in
ordinary schools and for whom all other alternatives had been exhausted.
At the same time the Department funded a small number of classroom
intervention programmes, essentislly on a triel basis, to help teachers
deal more successfully with problem behaviour in ordinary schools.

Also, many secondary school principals were exploring new procedures
for their potentially disruptive pupils as part of their school's

network of special or remedial education facilities.

With developments in New Zealand secondary schools to deal with
the problems of 'unmanageable children', the Minister of Education and
his advisers were aware not only of the expense inveolved in creating
edditional ictivity Centres, but glso of the importance of encouraging
a range of approaches. Following discussion within the Department,
they commissioned a major study of recent provisionSfor disruptive
pupils in the N.Z. education system.2 This research project made a
detailed study of disruptive pupils, their assessment and treatment,

in school-~based and Activity Cenire programmes.

In considering Activity Centres, Galloway and Barrett carried
out an empiricelly based but quantitative study of the eight Activity
Centres which existed at the time of the review, and thirty pupils
attending two Activity Centres, as well as some of their parents,
were interviewed. The writer found this study, especially the section
on Activity Centres, very stimulating, and this provided him with the
necessary stimulus to begin a qualitative study of the Hutt Valley

Activity Centre where he had recently been appointed as Director.

STATEMENT OF THE PROCBLEM

This study endeavours te provide a qualitative description of

the Hutt Valley Activity Centre, of which the writer is the Director,
applying the Getzels Guba social systems model to the data which is
collected. The research will essentially be concerned with the
organisation and administration of the Activity Centre, using a

descriptive approach.

2. Galloway, D., Barrett, C. "Unmanagesble Children? A Study of
Recent Provision for Disruptive Pupils in the N.Z. Education System'
Report on Research carried out from Department of Education,
Victoris University of Wellington from May 1981-July 1982, under
contract to the Mew Zealand Education Department, 19833,




RISEARCH OBJECTIVES

Yiith reference to the Huft Valley Activity Centre the writer

sought Lo describe:

1. The 'institutional element' of the model, and factors
which influence the orzanisation and managemant of the
Activity Centre;

2. The 'individual elemenil’ of the model, whicihi is based on
two case studies of former students;

3. The 'work group elemant’ such as the composition of the
group, the Activiiy Cen're timetable, organisational pro-
cedures, and tae referrals and sdmittance of new sludents;
and

L. To draw conclusions znd make recommendalions on aspects of
the organisation and adininistration which may be of use to

the staff and Management Committee of the Activity Centre.

FILLD SETTING

The Hutt Valiey Activity Clenire is a special unit which is sttached

to Naenae College for administrative purposes, and which is concerned

with meeting the educationesl needs of disruptive students who have had
difficulty in coping in a main stream secondary school, The unit caters
for up to twenly pupils aged between fourteen and sixteen years of age,
and its educalional philosophy could be identified as being 'education

For survival', with a special effort being mede to meet the individualised

needs of each student,

TIE DPROBLEM AND ITS SETTING

The results of the Gallowey study indicate that the annual rate for

indefinite suspension of secondaiy pupils of compulsory school age is
approximately 1,250 or about six per thousand.3 It is shown that Activity
Cenires cater for only a minority of stuvdents who cannot be convained in
ordinary schools. It could be said that, apart from Social Yelfare Depart-
ment institutional care, Activity Centres in New Zealand provide the only
form of structured education for pupils under 15 years of age wino have been
suspended indefinitely from secondary schools, and for whom there is no
mainstiream secondary scheool option.

This study was felt to be of significance to the writer because,
af'ter taking up the appointment, he felt the need to make a number of
changes o the programme and methods of administraiion, After com-

pleting one school year at the Centre he began critically assessing

3. Ibid, peh5.




each aspect of the programme and the sdministration end management
of the Hutt Valley Activity Centre. This study is based on the
critical assessment which was done in the second year of the pro-
gramme, It then became necessary to decide on an appropriate class-
ification scheme or typoclogy. Such typolcgies are primarily des-
criptive rether than explanatory; the organisations are described

and compared on a given list of typologicsl features.

It was decided to base this study on 2 social systems modsl,
using the Getzels-Guba systems model. This model emphasises the
need to study relations rether than entities, with process and change
variables considered to be of witel importance. The model postulates
that social behaviour in a school is affected by institutional
expectations, group intentions, and individual needs, In the social
systems model it is the reletionships between these elements which is

considered to be relevent and important,

It was decided that this three dimensionsl approach would become
the basis for gdescribing each aspect of the Hutt Valley Activity Centre.

CRGANISATION OF THE STUDY

Chapter 2 describes a typical day in the life of an Activity
Centre Director. Although Ted is a pseudonym, all of the incidents
related are actual incidents based on the recordings made during one
typical day. Although some minor details have been slightly altered
to make the chapter more readsvie, the substance of each incident

remgins the same.

In Chapter 3,the writer rsviews related literature. This is donse
in two sections: overseas and .{.Z. It will bz seer that there has
been only a limited amount of zuwpirical research in N.Z. relating to

speciel classes or units for disruptive secondary school pupils.

Chapter 4 discusses the methodology used in researching the Hutt
Valley Activity Centre.

In Chepter 5,the "Elements of a Socigl System"” are considered.
The writer outlines and discusses this with particulxr reference te
the Getzels-Guba model; as thisz becomes the basis for discussing the

pdministration and management cof the Hutt Valley Activity Centre.



Chapter 6, 'the individual elément', gives a descripiive case-

study f two students who abtended the dctivity Centre., These are

written up under three headings: educatiznal and social background

prior Lo atitsnding the Activily Uentre, personality and performance
gt the Activity Centre, and a selfl-evaluabtion by each siudenl five

mwonths after leaving.

In Chapter 7, the institutional element of the soclal system
model describes the development of’ Activity Centres in New Zealand,
thie developument of the Hutt Vallsy Activity Centre, adminisiration
and menagement, job descriplions of stalf, compunity resources and
parental links.

Chapter 8, the work group elament, iavolves a descripiion of the
composition of the group, referrals and admittance of new pupils,
organisutional procedures, the Activity Centre Programme end a
consideration of group normns and values,

m

Chapter 9, the Conclusion, includes some recommendations,

The study coneludes wiih relevant appendices and bibliosgraphy.





