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REHEDFEVIZETEET7A 3 —70 23 DKRE
BIBIRELBRT A ANV a Vv EBLEERER

/IREESE - /IRERL

F—I—F

ETAVE—T ey BURERE FEEEOF0 M s KEOME ARG
AR

=5

WHIFBFEEEE T TR - SEE TIRWFEDY B E 72> T D CCERFSEE, 2016)
D, 2O LEEFREEBRTHIE, ETHAMBIDENZRRL TBL ZEDREETHD
EER D, AW TIE, WEELIEESIE L T 56 KFROWET, BB T S iz
LZDIRVIRVICERZY TS, thab#E (Vygotsky, 1978) DG, F U AR
FIM AR N SN b D L2 | BEHREL FHRT A Wy a VBT ET A ¥
—T7 7 arE@UEEESNED [BEWAROBER (Twiner, Littleton, Coffin, &
Whitelock, 2014) %%, BMEFICLDBEEHREL FERT 4 A vy v a v ek LESE
LT, AT OO, RERINIW A Topfx 207 — X 2l b HiAR T 2 & T, 94T
DES L 725 tracer ZEDT-, F 77 Mohan (2011) DRI /OM (social practice
theory analysis) Z8M L. ZMEBPEEREL FHRT « AT v a T, Hia b EEx
DT DI EDLIICEEEME > TWDOESHT Lz, O OfER, TESINE
B, FRT A ATy a ATBNTR—= M= O TeHRR 7 4 — Ry 7721 T
< B EICBWTAERKD 7 T A A — FOER B ZIF RN T 4 — Ry 7
EZTTENEEREOBE TRELITOBRIEIL T Z ERRALMNI R o7, Fio, #h
HIFEEFGR IATIC L o T, ZIMEBBHNEE CTH D REL - T, BAENARHREICHT S
I A N T D specific reflection & #85I 6 —f%{b L7z general reflection & Dfi]%
HEL TV DETFRREMICHA OGN o 7o, 295 LICFERERZ KIZ, 5% OMRD)
PR & BOE R R & dim T Do

1 [ZLE®IC

BNEOHE T#t 2~ IR EEIT, B 10FET L ICWESNTWS A, FhRL 29
FERICAFREN RGP EESEETIE, TEER - 5B TRWED] OEBRN/EE LT
FFoNTWD, HERETSORAEEHIIZ, RO K5 REEdR»RH 5,
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FARI ECHBREL AR, BEOX ¥ U T EMAO HFatE & BEESIT 2N s, A
WLEDH S TH VRS E A, BEOFEIEHZIKY K-> TRIZORT S [E
IREG 725200

TR O, BIECHEO N & OXFEE, BHOBE L e FHNVICELL T
L@, HEDEZXZIRTIRD 5 XG5O

FHRETERLEMESEXFEEALE TRE - B2F 2808, vz
RHUTHRLEY, ACOZBXEZBRLE LD BunaLicHf, i
D35 EIZmDD [HEVFDY

(CCHFEFA, 2016, p. 6)

1o T, THEEMZRFOY 1T, BLEF > TEHNCID I Z &, F229 LIFEIAZIRY

WD ZETAZBIMOBRL TN Z &, BAEERTFO] 13, i & OILFRHE AAZ 4
7o RWFEDY 1T, R OTREG R 0 72 O 1T 26 T 7o ARk 0B i 2 BReE 3 2
ZEERBLTVWDEBZOND, 29 LEFORERT LI, BEASRNZN A KR L
TELZEIFRWVICEREDPHDLZ L THAH, BEHABONETIE, BFE. BEIOKKIC
X, B L EEDOFHE (e.g., Finn & Finn, 2007; Korthagan, Kessels, Kostner, Lagerwerf,
& Webbeles, 2001) Zf£ 5 H LA ERE: (reflective practice) OEEEMENUIIIN TE T
4, L2 L. Mann and Walsh (2017; see also Walsh & Mann, 2015) 2 ¥EfL TCW\WA L9

2. 1k, BE (reflection) 1&, EIZMEATITI D&V )BTRS | WAL
L& Vo lotliF & OBD Y REUT EEHR SN TRRD -T2,

Fo. BLEEEB/MIRICE N TI, FERLNZ 27 ZRDTZOIZGEFORETIT O
RVEY ZoHr L, BN EESIL T &L @RS RGHTNEZ D, <0
FONREID 9B EREEZIINL TS (e. g, Donato, 1994; Kobayashi, 2007; Kobayashi
& Kobayashi, 2004), L72>L. % SrEHEENEE QLY TiE, BEfREECHENHTE %
RRTHEZDT 4 — RNy JIZER S TIEIZH L5 DD (e.g., Copland, 2012;
Johnson & Golombek, 2016; Kurtologu-Hooton, 2016). Z(E[E]dH 5 WIIHHEADLY b
W E Y T BEMIE (classroom research) 135/ 72uy (e g, /MK - /K, 2017),
ZH Ll &, AL, BURRGEHED ., RFROBETITo 1T « A 2 —T
72 arinbDFOERKRT 5, FRT, 7 T AA— FThDMOHE & HBRITIT - T
RELLNICHL TRT TIT TR T 4 A B v v a MERES TS,

2 SR
Hiratsuka (2014) (%, WBHFORETT 41— T4 F 7 (IT) Z1T-oTWDH HARNE
FEHEB (JTE) LAHANEEEHEBTF (ALT) oD 2 HOEEHENRIZ T +—H AT )L—
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T T4 A yvary FD)EIEFEML, YR Ty af T Ty T A ND
a T A NE LTORREMEEZTER LTz, FGD (24657 » TR BN ORELBIE - ©
TAGRKE L, E 0D 5 MR 2 &M LU L7Z, FGD TlL, 4 AOSMEEE
THMOET A Z2 AT, MEICETIFELEVNEZN, FEOT =205, o7
DEED S DERINREZE DR XIZORD > TVWHETR, —FBICRELIT-o72 2 4D
BEDWH I L TRECTOHKRELZELIEN AL, FHPESTEDLOHBERELED Ko
TV Z EDRIB S LT,

INBR e AR (2017) TR BARAEREBE 2408, ERNORERTE _SHAF O I
FT—O—L L TT o TR E & Z DORIRICF o TeT 4 2Dy va &g Lic, e
SACERRRIC EE S < BREE AT OFER, ZIMET- L, A TBIRORBRN S 0ol 2 &%
BRZLA L, BHERENDDORDOE L RFFREOBRE TR - 2 HEMRIE LR O 5 2
LT, HALFEIME L COW AT RO, F7o, PR (Appraisal Theory) (23
SWTHERERIIATIC L o T, B « 7 RS F—1L, xR &R 2> T, HE7 «
— KRy 7 ERERNT 4 — MRy 7 ERRE L T2 E bl NI o T,

IO DML, HEOIRY IRV IZBWT, BT A F—T 27 v a UPNEHEERER 2
STWVWDLIZERBLTVEN, ZOEHLBIRYIEY OxIg & 72 5 83E1%, BEEMIZONT
LT, TT IZbHbAA, BEHREICBNTHOET A X —T 27 arBEZIVELZ
ERHE SN TN D, Bz IE, AFEEREH I RE T TAA— IR RAL— X7 R 3R
W3 27O EBEOFTIEZHT-TICHSE DR 5T E L2V (Bell, 2007), #iZ, #%
EFEDIOR UEARICH#EEB 2720 (Skinner, 2012) T 5B 8HE SN TWD, Z9 Lz
BT A E =T 7 a2 RERITEDLDITRZATEIT 2D THA 90, AWFFETIE,
RVIEY DI=DITATOIT A AT vy ¥ a Mz, BERERSTLIETA U E—T 7 a v
WHERELYTDH,

3 ERMIREH

AWFTEIL, RS & BRI & 95, Vygotsky (1978) 1%, FLIE - #ifig - =
72 EOmKFEMEEEIL, FE S MME SITOMAERRARR S T5E FR L, HIIE, B
FREICIVIAA TS IRENMY TIIREZM 2R TE R LS, FEIPH 2L TX
DERERME ] NOOEBAGNWIMRT 2 Nb D, Fo, TFIE. KV ERERMER
FEDYHETH->TH, FEHENW T 52 L THlx DRe1 % LIRS &3 L, MJ)T
(TIER T E VB ZRR TE L2 2N TE D EEDN TV D (Wells, 1999), ZDEHR
ZENITHE _SEEMIE S LT, Donato (1994)<° Kobayashi and Kobayashi (2004) 73 &
METFT D, FrEERIIEA R ECEREIC Lo TSNS, FTHEELRON
THRVEFHETH D, Swain (2006) 1%, Vygotsky DEEIMZBT DR E HONTERL T
W T ERREGER THL T U Ny MGROE R 2G> (Swain, 2000). languaging
OBEEEIEE L7z, Swain (ZX 5 &, languaging LlE, [S5E28E U CEMA AR L, 05k
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R AT T 28] (p. 98) TH Y . [HHEIRIXIEE (collaborative dialogue))] =< [4#
0= (private speech) ] DIEEm D, BT A ¥ —7T 7 ¥ a  NERE S TTNDARIFR

TiE. FCRIENBEBR L TL b, [FEEEIZ, Mercer and Littleton (2009) (L. € DELEE
KRB H OFfEOEIT, M & O AR EBEHE L TS (p. 114) ik~ EHEOLEE
SMENSELE S THIZEZX L0 EATHDH [FHAESE (interthinking) ] DOHEZEME
ZHRFH LTV D,

4 WRAEE

AMFFETIX, FEE D RFEHE O BWARR OB 25l 5~ FHIsET 7' m—F (Duff,
2008) % flV 7=, Duff and Anderson (2016) & XAu, FHIFZEIL, @, EROHD (K
ED) HALORKER, R, 178, WFEZ BT 572D OER, R T 7 e —F) (p. 112)
Thbd, G LD FREAKEPINIRN GV BEETZ & 72 BT 25 2 & 3H]
HETHDHT-O, BHETENRMEE A2 2D Z ENA[RETH D (Johnson, 1992),

4. 1 8mMEBELEAVTIORE

AFFEDOSME L. ENORFET [FE_SHEEFICBTaia=r—rvar] 2@
BELTWHEAHRE 9 4 LHGEE L £ THY | iaﬁugﬁﬁﬁﬂumﬁk?ﬁ%%é ZEnTE
=05, ARSTlE, BEEEHRE Th 5 X OFGNTHE S A2 Y TS, AR ERRE, %1%
¢%&110¢ui®ﬁf%ﬁo%;ﬂaf%otoIW@k%Tl%%%%%WLt%
PEEE O R T A a=r—3 a3 L OBEEERE LTV, 7T AU BEFHIC
X%Ltﬂmmfm 970 ARG L CWD, VFiT, BEOHZ S L HDRED D FRD
HEGE B2 DB AN E SN2 KFORGELAEFELBECAE L, 207
277 L%, BRERNTH#ESNTWD DD ZEITT N THRETH#ES L TWD 2D
AARNDRIE BT, FEEEE S OB HIEEE L o, ABFEFEMRE, 5313, W“%%
HBEICBIT2a3ia=r—ay] PWHORERBEL TV,

ZOREOBEO—o L L TRIEHRIX, 20 DOBERELAIT) 2 Lilh-oTHY, ¥
X, Bk E LT, BEOH SRR THEA L TW A BIEHAREN SR EEICET 2=y
BRAT, 1. BEEHZEORIRICSAT TOFLAEWETLRMARTONTEY, d
KOBETHLY XTI, AL PERTHEZ L WD~V T LA, ~v=2id, 20
L EDOBIREZFFONRT T Th Y, BT 2 FRO S CHREERREZR®R L2 &Ik
D ELAEEY, YEELRRICETZ DT,

4. 2 T—RNERUSH
AIR O X H 2, RKFEO BIIL, BUBOBEDFTRNIBITAHAETA X —T 7 a D
RENZPFETHZETHHN, MEBEREDOHRR LT, TOHIEOT 4 Ay a s HhEX

VAR THMA L TV A EALRRELIT, TN TEELELDOTH S,
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B Lot Uiz, ARG RIS E LicERT — 21, X oz 204), Hx~v=
DFRF] « FREET A AT vary F—KH) ., ELTHEATERLIENELAR— & F
VIAVERTH D, HTET— 4% Duff (2000) ORI TEEEZ LE{To72,
FBERHILET 21T, ETITT L 000K, EWAROEBI 25 BB T, KRFNIZ
A _To kR % 707 — 2T b Fe AR ST, T ORER o DR L 725 tracer ZEDT-,
tracer &iE, HEOT —FITHV KL E L INLHELT L—X | &2 EW T 5 (Newnman,
Griffin, & Cole, 1984), fRiBD X 51T, AHFFETIE, industrial &\ HFEZ tracer & L
72o ZD tracer QAN TED LI R LIFEDORY LV BITHOILTNDDHFEMICH D Z &
T, [EWEgoiysl] (Twiner, Littleton, Coffin, & Whitelock, 2014) Z3ll- 7=,
T, BIMBEBDPEERELFRT Ay a T, Bt ZEEREBEORS 572018
DESICEFHEEE S TODONIES S 725, Mohan (2007, 2011) DFEEHYFEEFRTR /34T
(social practice theory analysis) ##gH L7=, Mohan (Z XZAuiE, fHERIFEE S IX. B
&R, ey & S TE 2 S b O TH Y L ATENC M 5 S 4E (discourse of action)
LATENZIR VIR D 20D D 54 (discourse of reflection) Z&Te, AWFFEIZY T
FH D&, HiEIEL, BEEHREAITOCOIMEH SN ZETHY | HBHFITHREZEIZOD
TEHIT-DIHFEHEINDIEZTETH D, X 5IZ discourse of reflection IX. general
reflection & specific reflection 2437315, RiGIEL. R EEOBRIZOWVWTEE
BICAEAULAEETHD, BHITEEICHOWTHEABICAELDSETH D, general
reflection |&, —Mfb AL FH BRSO A — AL S N7 RBRAVFNER 2 B T 7o D R
EEFRCHATE N SN D Z L3% 0, —T5, specificreflection (I, FFEDHIRFE
PRBRICER T 5580 Th D72, ERARCEALF, MEROMMARENRHME LD LI
TWD, ABFFETIE, Slater (2004) 2ZZIZLUTFOL S F v— b &AL LI,

line | Speaker Action Specific reflection General reflection

5 HXITE-oTOEERDE

Excerpt 1

1 Jiro: do you mainly speak in Japanese or English? [(x English)

2 Saki: [mainly | speak Japanese.

3 Jiro: Japanese

4 Saki: uh: so probably I- | speak English here, but mostly I (0.7) speak En-

uh Japanese. (0.7) and uh: (1.0) I usually speak only English for the - in-
instructions that they understand like oh please stand up, or please listen, that
kind of thing.
(5429 H)
2 TR, PR OHYRETHRESEN HAGERONIGERONKREA A TN D, ¥
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X, 2OV, R¥FE CORBEHR EITEGE TEMT 225, WEEEDITL A EITAAGE
TITV, please listen & WL ROALEFHEZMNNTND EEZTWD, —FH, ZOH
B EIT, REREIN S D7 T A X — F3VEE R 2 LTS 7w, IR TITbh T,

6 Y XDERER DO

IFIE, X DOERLIENEN OO TH S, i, BEREONAICE 2 b
HESD [ZoRETHEMALZEMO L~V ZE<FHEL, 77 AA—= b B[R LK
INTHER L CW e &b T o, ELEMPEEL <. AEICBIEAR NI D e 3
ENEEL VY industrial, place, dessert EWoHEAFEHL CLE-m b, #FR5
FTTHET TELE S T-EPTICIZIE 10 900> TLEWY, ZNNTEANIE STz LR RTN 5,
ZIZT, FFETZIIY S, RA RS TIrCAiN “industrial” & W) FEZEHEAIC L
TWeZ & Thd, £, VIOBEREDOFFAEEE LIZF CRFFEAEIC E > THIREL
HELCIHLETHS T,

Excerpt 2: Saki’ s Final Reflection

The next item that I rated low was “levels of questioning suitable for this class.” This
was also pointed out by my peer observers.? | felt that the questions | made were
difficult for the students. Some of the words, such as industrial, place, and dessert,
were unfamiliar and difficult for them to pronounce. That portion of the lesson was
supposed to take only five minutes, but it actually took close to ten minutes. | think
that this was why Part 2 took more time than I expected.

(HERLAR—1, 8 H30H)

A, lindustrial] W9 FE% tracer & L, TOWNE LI ED E L £ TOHL
7)Y QAR

PRIFHAEECET 27 ¥ 2 M EHWEEREEZERT 5720, EREEEZ AT
U—7 = bh2fER LA L7, 22T, RISTT 4 FICOWTERETHELAE>TWVD
BRFZ2 T <,

T/F Question

4. There are “cultural,” “natural,” and “industrial” heritages in WHS.

- FOEFEIZIL. Cultural Heritage, Natural Heritage &WH BT I VY —iIH 50, [

2 Y% @ peer observer I~ Th o7, HEFEMEDOI TS Z & FIomEEEICK
95 written comments DINENDS LT, EEROAEFEEZFHLTVWDHILDOLEEZLND,
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BRI TV S Industrial Heritage 1XfF1E L72VY, $E- T, ZORIWVOIEE L [F4]
ThbH, DI Mixed Sites EWH BT AV =05,

T CHBE R O XS, PERAERD S A D ICRICR T IERBEO — 2 & Fite L 9 R
LTWD,

Excerpt 3: Microteaching

Speaker | Action Specific reflection | General reflection
1 3 ok number four, Chie-san, would
you read?

Z1 74U | there are cultural cul (1.1) cu:l

3 | ¥F cultural B x - & B L T[H

TLEEW,
4 | F=x [720 & DHDN D
ENAVI R RVY
5 Z1 7Y | cultural? — cultural
6 Ss ((laugh))
7 % okay
8 F IE W
9 ((laugh))
10 | =% a:nd,
11 | 24U | in-dustrial
12 | =% Okay.
13 | F= [good actress!
14 | (X) [((laughs))

15 | A4V | he: - he:ri: heri:

16 | % heri[tages

17 | oAV | [tage—s

18 (1.6)

19 | #F VU |in—whs

20 | % okay! # L WHGEW S IXWH D
EZAR, HiEoT<NEL
7-.

(5429 H)
ZOREHZETOXGEN O F 25 Z &%, AEEOI AV @O “industrial” &9 HEE
HEteWS ONOHERHELWED ZLTWLZ ETHD, 2O L XX, 21THIZEHEE Y,
51115« 17T4TH &HEVTW D, ZAUE, FHRAEICL > TZOMBEIIE £ 5 HEE
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LWHREHER®H D ENH Z A EHR L TWL EEX bILD, o, HEikTho7-VFH
HH 20 fTHT, HELVWEGEWSIZWHD L 25 L ZORIDEL SIZTHONTaAY
FLTW5,

F7/o. BEEEIT action THAZD, specificreflection |ZHTARESIILRWILT T
HON, BERELVOME L HLIZER L TOLERKZHLEE > TWVDINEBYIC
L, F2=D (720 E 50N> F:0WIA Y ZA] EVWo7z positive appraisal 734+ 8 -«
BATHIZALG, TRICHTLRNBEZ > TV D,

WIZ, R ZOMWIZT 7 ARERTEZ TS HKREIRTT 5,

Excerpt 4: Microteaching

16 | 5= [72 A T3 %>, indu- indu dustrial > T
17 | =% o EED R

18 | bE u:mm

19 | ¥ TH=

20 | (x) =hee=

21 | =% PESEDIL/2WNTT.

22 | % [it’s either natural,

23 | BAY e BEEOEEDO-STEIWVIBEKRTT N
24 | ¥ ROPEHD ?

((lines omitted))

42 | AV FEED->TEI NI ERTTIN?
43 | vu—  |[THEE,

(5429 H)

Excerpt 3 TH AV OHAELZERT-E 2 28D T=F )3, Excerpt 4 @ 1617 H Tl
(70 /C9 Dy, industrial »TJ) &AL XV EMZT 5, #igkoV XL 17 17
HC. industrial % (& : EE¥ED 1) LHAGEBICRT Z L THAY OEMIZEZ LD &
T2, L, LIEHL LT2ATH CAEIIAA YN Tk FEED FEE(ED-TEIW
IEMTT A &, “industrial” OFEMZZTA, 241THTYHXIE, [2ofE¥XD? ) &
BOIELTWD, Z0ERAFAZEIRSNE, Fix, AARGEERZIR L2 & CRED
fRE LTz o T EMAZ D, 0 L RFEE, 421THT, A VN 234TH &L,
FE¥EDSTEINIERTTN?) LWIHIEMEREVIELTND,

ZORY LY L, HREEOSBICET 2 T ERWICET 2@~ ST, A—
ADBRTI ZTIIEM L TWD, 256 TEHL 41{TH TIX, 7 7 AR TAEFE LB X
TFRE LAV 2SN TS, 16ITEDOTFT=OEMNBMEEY ., A4 VN 2341TH & 42 17H
TRICEMAZ#EVIK L THBY, “industrial” NEHFEE LT IT CTiEe <, #&m 72
LIHEHRLTWD, DD, 16 TEOF=OEMITHIG LTV O HARGER ORI
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aul

BREDFTRNIBITLHAET A v F =T 7 v arDikEl

Tl AEICIRE ZRTIITH o TidZenolztn) Z o7z,

IR T GG, BRERICER LT 4 A0 v v a Vb OHERETH 5,

17

ZZT%

P, FHICET T RSP =L LTRE > T ewa b ER-BETHOWIZERIC

DWNWTEELE -2 T3,

Excerpt 5: Post-Lesson Discussion

Speaker | Action | Specific reflection General reflection

1 = I thought — for second-year
students, they were too
much,

Vi yeah [maybe

3 ~ [I think uh too many tf
question[s=

4 VA [hmm

~ =for second-year
students,=

6 % =hmm

((lines omitted))

45 | Y% Like this one, this one, this
one (x) maybe number
four, is also - industrial was
diffi[cult

46 | v [yeah it’s very tricky to us=

47 | Y% =yeah

48 | v= cultural, natural,

49 (2.1)

50 | % yeah | was - originally
thinking maybe | would
just put natural and
industrial- uh I mean -
natural and cultural,=

51 | v= =yeah yes

52 | but then | thought maybe
everybody can — say it’s
true,
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53 | vz uh-huh
54 | ¥ so | made it uh I wanted to
make it more somewhat
tricky,
5 | v = uh
56 | =% and then included
industrial but maybe [Jumm
57 | v= [maybe instead of
industrial, use more
familiar word [for them,
58 | =% [AH:: un
59 | v= industrial is a little bit difficult
maybe good for high school -
students -
60 | v= so actually I thought this tf
guestion is very good for
high school students.
61 | Y% [((laughs))
62 | v= [I $can use this tf question
for my high school$ [uh
63 | ¥ [yeah actually for my
students, I think need to
make it in Japanese,
64 | v= AH: ye:s
65 | % or - or maybe like English
first, and then Japanese
translation,
66 | v= ah:
67 | % like a partial translation,
68 | v= but again if they have - Japanese,
they just focus [on Japanese=
69 | % [on Japanese
70 | vz =part
71 | % yeah
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72 | v= then never try to read English so -

never reading | think — [but

73 | % [yeah you know, | found out that
(as working through) these uh true
false questions, the language
materials | can use for second year
students is very very limited=

74 | v= oh ye:s | understand.

(5429 H)

LATH T~ o, ERMEOE M F72A%EZ L TW RIS D LEEL 22> 72D Tk
wﬁkéofwéo%Dk@@%4&ﬁﬁfxﬁﬁﬁﬁﬁ@%%ﬂ\%m\ “industrial”
EWVIFENZ DL SORKTIIRWNEFELTND, ZOVFOEFITHE~2H 46 1T
HCRIELTWD, FiE, 50fTHH 56 THET, #HEEAHIT LS L ‘industrial’
LWV HEEEE DT LEMSUEROBR 2T\ 5, oA BWe~=iX, 57 1TE
THFEICESTHE )P LAMBENT-HEEL o726 890 ET R34 2L, 59 1TH TiX
“industrial” 2T LEE L <, @RAEICEDIZ2HEELRONS LIV, &Ji‘“\
TWb, 220, EELEEBRECTIEIE I E o700 EBENICIRYIELINE, 20
specific reflection &IV | BRER 475> 7= general reflection [Zi%M4 45 L%
bbb,

VDR WT E NV 1T, 621TH & 644TH T, ZOMEE HAGE TR T D
:&%%ifwt&ﬁ&fwé HAGER ] & ) @R A - -~ =%, 6747H T, TR
S AARGEZ L AARGELZTICEARB NS ETe, ZOFRFED THARFELT) &
VN &I, %%OD%E@%E%ELTV\T v LEZEEF LW ER RS, T,
ZONFITHEEEZEL DO L ONGRENT., ~ 2 OfRBRAZ 8 L TE > 72815, OF ¥ general
reflection EEZEZX D ENTEX S,

IO LO—HEORY LY O T YN 7217 H TSRl AT R S REM BN
ETHLETHLIROLN TS ERLTND, ZONEL, RETHALEZSHEHIZOWVT
FELA D Lol Excerpt b DITEAEE EOTZEHENRBEESNENLGD LN, T
DO—AL LT=NE L X B D,

BT FIE, 7T AA— 05 written feedback $521F T A, Excerpt 6 /%, Z=

MFEREH DV 7 A A — hD Andrew 73, B ERITER LT2NA DL OHBRETH D,
%I&%ﬁ%%(MD&LT%@@&%%%T%kmme\%%ﬁ@ﬁﬂﬂi%ﬁof
FEETORD L VAR ANTRELIToT- 2 E2E L TWD, 22 THKZEVLO
X, ~ a2V HFORE R . Andrew NHAGEFHZFMML CWAZ & TH S,
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Excerpt 6: “Student” Feedback

The class Saki taught on the Ogasawara Islands was a great example of what is
actually possible even within a highly restricted teaching context. Saki was able to
take the standard textbook content and through interactive tasks, interesting visuals
and a consistent focus on group work and student feedback was able to show us
something that was certainly a world away from the vast majority of JHS English
lessons | had seen as an ALT. Furthermore, it was yet another example of how L1
use, if properly thought out, can be facilitative for learning rather than simply a
crutch for teachers.

IRV AR—1F, 830 H)

Excerpt 71X, Excerpt 2 R UV FONENLDOHREETH 5,

Excerpt 7: Saki’ s Final Reflection
... the peer comments suggested that the T/F questions were difficult. One peer also
mentioned that the number of questions could be reduced. | realized that | tend to use
difficult structures/words. It reminded me to keep things simple and easy to understand.
Based on this, | could make a revision before the actual lesson for the second year
students, and I could successfully conduct this task. (written reflection, August 30)

I THLYRTIAFOERESEOHS EICOWTR TV A2, AR X 7
MREAICOWTHRRD Z L IC e LT, X EFORESHEORMIZONT L
R[ROZIILZONTEIIMNTNWAZ NS5, T, Excerpt 5 TR LIz~ D Lo
T2V AR, RO FEE L VEBIROREDH, BERRD O H K 72 ARSI
DN T OGRS, 2 L IXOBEEOHEES 72 L1z oW Txbas LRGSR, 0 F %
DROETLFALD,

DX HIT, BEEFBERKICOVWT T TRV IR (X, £D5 Tl & ZFE~O B/
IRRINR A ST MR L2 . A ORERKLZFBAT IHEE H26 LTS,
2, ZOLIRNEERNE LIEZREEC L - T, oS TH BISTRE 22—k L7240
WL ORI TV DIEBRR LT,

ER

AfE T, FEBNMESFOET A X =T 7 v a ki@l TEWREROBE %50
V., FFRFICHSFERSIT 21T 28T, ¥R~ D00 &0 2l U TONIZEER
FEEERDT TCWDONS T2 2 HMNE L., 20k, FBE}EXRILEET AV
B—=T 7 aruz{TZLITotrL, BERE FRT A Ay ary WELET—4%
RE RGN~ fTEE ST —F A FiHrE L, SHrOERE R D tracer ZEDT,
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TEZMEDOY XFONELITWY ES ET, WA oA 2 =T 7 v a VIRHBRL
TWEPR R TET, SESHxRE LTEERE, ©7 ) 7vr gy, NEXOR
TICHNZ  “industrial” & W9 HEEEZ tracer & L CE D, ZiL, HEERETOY
FNFEM L ERRMECHEM L7z “industrial” EWIHFEO LT LT-, O L S
IZEE -7,

BANCHEY . AAGER, &BIC “industrial” OE& L 308 L S SRR EZE L
THBMNIZR 2T, ZHUT, BEICFR) AREEZH U ESNE, RICEKEZ[NAD
ARE, IRICAAGERE B2 DN RICE R D AEZICL DR CVERMOBY KL, 29
Wl UE =T I a VPR ETITR E TV,

W, BERICERLTZFET A AT vy a T, X138~ b —D~=2 L xtahia b
5, FOHPET,  “industrial” OEELIIZOWVWTEELE - TV, Y OHIEL ~L
DEHELI~ODFERICHEDY, "FOERMEERRFICHEIELZ LT 527201

“industrial” OMEMHT L Z LIZ L2 ZDOEHOREL X Inx 7o, BHRAEW~
2, BHEA TTHEHERE T2 LHARBECRVNERELLL, 22 TO~vaD
FHEIL, BEEREICOWTHEEN NG TR, D LB — 2N ETE L 2T 6
e,

WIZ, VTG EEZ TTL2EMTAREENGEE LI L 2d~, s L~z
X HAGEME I, S AAGEHEMIZEFT LT LEVWIGETEA RS R D ERLEIBRRD,
VIDRSFICYXFLERVAEI LDIT “in Japanese” ERFALIZZEMNDL, HADH
T REFPRTHREEOE W AN ENETNOHERR AR T, BEMICHEAGEREAL b
OB ONT—RIL LB R AR Bl 2 Tz Z &I o T,

ZDOXIICZANDOXEEEFEMICOIT L2 & T, O T ThL R L=N
BBRYFLVRBICALNDZEND, FXOEVRLKIEEZEHNTVD L) I bFAaRN
Do KoT, THF 2 FEAITH P RERSFHEELNIL THHIRSNLTVD ] EWnole¥FD
—AL LT IR, ~ 2 L OXEEOM L LB TE D, L LR 6, 2k, HL<E
TH4ME tracer & LT “industrial” Z@BRL72Z & T, oiratge & @RS &ar
DIHICEZRDHZETH D,

Fo. PXFONEAUEETHEMT M CCHBEOH L ST oW eFENZ & &
FREHZE VD action O L~ & OXIEERI72NE O, 725 affordances (van
Lier, 2004) Z#tL TWZE B X 6N 5, BERETIE, IERMETHEDI TV D HEE
EHOIRVRY 23 54EH O AV D, industrial OFEBREZFIICENTLS 2F =0
O, SHiZlE, MABEOHF LD > TR o1 TSSO, B2 ERK LCIE
B OHS LI T DRI 7 4 — Ry 7 22T E2 5, o, FDOHOT 4
2Ty va TR, BRIE NS ERRMBEOMEICE L THRINZR 7 4 — RNy 7 L)
SR HEZ T 72, 29 L7 40— Ry 7 28I, 38d Sic B 5 O
RELHE, IFERELER L, EEOHETRELIToT, RFEEOBEIL, B E L
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BEORVIEY 2T THY | EEBAETRELFERT L LITBINRTHT, ZOZEMn
O, TENEERMICED A TWZZ E0MEl 2 5,

AWFFETIL, VX OBEWAEMROEY A, tracer ZED, HEEOT —X &0 T5Z LT
Wofzy LL, AR—ZDBHRT— ADEBI L )EEwT 5 2 LN TE R0 o7z, EHED
F1Z 5 multiple case study ZZEfi L, A A TEWAKOBS Z o 95 428
WD, o, HEMERIROTICL T, 7 ¥ =772 a2@LT, kL
~ 23 specific reflection &#&ER- 5 —fi%{k L7= general reflection & D &E{EE LT
WDERFRRRANCH BN R o Te L F R D, BMBE OBLEN O T, 29 Licmtr
fi R ZWIEBINE L AT D2T TR, HEFARAADT O L O RIEEZIY ANnD Z &
T, ABROBEAOL =) =% L, L0 EEA - FEEH TRV FRICORNB LD T
72N TH A 9 D
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EXEZILOE-DORLES—E

[

The beginning of overlapping speech, shown for both speakers;
second speaker’s bracket occurs at the beginning of the line of the next

turn, rather than in spatial alignment with previous speaker’s bracket

Latched utterance; speech that comes immediately after another
person’s with no intervening pause; shown at the end of one speaker’s

utterance and beginning of another’s .

(#)

Marks the length of a pause; (.2) is 2/10 of a second, (2.0) is 2 seconds

(Words)

The words in parentheses () were not clearly heard; (x) = an unclear
word; (xx) = two unclear words; (xxx) = three or more unclear words.

Underlined words

Spoken with emphasis

CAPITAL LETTERS

Loud speech

Double parentheses

Comments, like ((laughs)); details pertaining to interaction

Colon (3)

unusually lengthened sound or syllable

Period (.)

terminal falling intonation

Comma (,)

rising, continuing intonation

Question mark (?)

high rising intonation, not necessarily at the end of a sentence

One-sided attached
dash (word-)

(unattached) brief, untimed pause (i.e., less than 0.5 seconds)

X- (attached on one side) cutoff often accompanied by a glottal stop (e.g.,
a self-correction)
Boldface Focal utterance of point of discussion for analytical purposes

omission

Adapted from Duff (2000)
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Abstract

The Role of Peer Interaction in EFL Teachers’ Learning:

Meaning Making through Microteaching and Post-lesson Discussion

Emi Kobayashi / Masaki Kobayashi

One of the underlying principles of the new Course of Study is to promote “autonomous
learning, dialogic learning, and deep learning (MEXT, 2016). To realize this, it seems
vital that teachers experience such learning themselves. This study examines in-service
teachers’ engagement in microteaching and post-lesson peer discussion in their
English-medium graduate seminar. By drawing on Vygotskian sociocultural theory,
which claims that learning is mediated by social interaction, the study traces a Japanese
teacher’s meaning-making trajectory (Twiner, Littleton, Coffin, & Whitelock, 2014)
through her microteaching and post-lesson discussion with her partner. Transcribed data
were analysed in two different ways. First, each transcript was read multiple times to
identity a tracer—a word, phrase, or concept that traveled across texts and contexts.
Secondly, Mohan’s (2011) social practice theory analysis was used to examine how the
participants used language to make theory-practice connections. The tracer analysis
showed how the focal student acted upon peer feedback, explicit and implicit, to
improve her lesson. The social practice theory analysis revealed how the focal
participants oscillated between talk about particular events (specific reflection) and talk
about her experiential knowledge generalized from her past experiences (general
reflection). Pedagogical implications and directions for future research are discussed.



