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Methodology Results
Mixed methods AAC&U IL VALUE Rubric Scores (h=772) NSSE Survey Results (n=630)

'NSSE Information Literacy Survey /
. . . o . How much has your experience at this institution
AAC&U Intormation Literacy VALUE Rubric contributed to your knowledge, skills, and personal
development in using information effectively?

‘I'i1rst-year and senior students

AAC&U Inf ti Lit VALUE Rubri
Capstone Milestones Benchmark
4 3 2 1

Determine the Extent of Informartion Effectvely defines the scope of the research Defines the scope of the research guestion or Defines the scope of the research question or Has difficulty defining the scope of the research
MNeeded question or thesis. Effectively determines key thesis completely. Can determine key concepts. thesis incompletely (parts are missing, remains question or thesis. Has difficulty determining key 1 s Ome

concepts. Types of information (sources) Types of information (sources) selected relate to |too broad or too narrow, ete.). Can determine concepts. Types of information (sources)

selected directly relate to concepts or answer concepts or answer research question. key concepts. ’I'gp-&s of information (sources) selected do not relate to concepts or answer

research question. selected partially relate to concepts or answer research question. - b o -

B, quite a bit very much |very little

Access the Needed Information Accesses information nsmg effectrve, well- Accesses information nsing variety of search Accesszes information nsing simple search Accesses information randomly, retrieves

designed search strategies and most approprate |strategies and some relevant information soncces. | strategies, retrieves information from limited and |information that lacks relevance and quality. O

information sonrces. Demonstrates ability to refine search. simuilar sonrces.
Evaluate Information and its Sources Chooses a vanety of information sonurces Chooses a vanety of information sonrces Chooses a variety of information sources. Chooses a few information sources. Selects . -
Crtically* appropriate to the scope and discipline of the appropoate to the scope and discipline of the Selects sources nsing basic coteda (such as sources using imited coteda (such as relevance D e t e rm 1 n e A C C e S S E V a‘ l u a‘ t e U S e E t h 1 C a‘ l
research question. Selects sonrces after research question. Selects sonrces nsing mmltiple | relevance to the research question and to the research question).
considening the importance (to the researched coteria (such as relevance to the research CULLENCY). | ( — ) | —_ ( — ) M h b h f h d h f I I M
o e o e oocntoned e (o el BScenior (n=65 Biirst-year (n=707 During the past year, about how often have you done the following?
relevance to the research question, cucrency, authogty).

authorty, andience, and bias or point of Tiew).

Use Informaton Effectively to Accomplish |Commmnicates, organizes and synthesizes Commmnicates, organizes and synthesizes Commmnicates and organizes information from | Commmunicates information from sonrces. The : : : : :
a Specific Purpose information from sources to fully achieve a information from sounrces. Intended purpose is | sources. The information is not vet synthesized. | information is frapmented and/or nsed COmple ted an ass lgnment that used S lnfOrmathn source Other than re I lred course readlngs
specific purpose, with clarity and depth achieved. so the intended purpoze is not fully achieved. inappropoately (misquoted, taken out of context,

or incorrectly paraphrased, etc), so the intended
purpose is not achieved.

Access and Use Information Ethically and | Stadents nse correctly all of the following Smdents nse correctly three of the following Students nse correctly two of the following Stdents nse correctly one of the following T k Worked on a paper or prOJ ect that had mul tlple smaller ass :Lgnments jileéh as an outline P etc.
Legally information use strategies (nse of citations and  |information nse strategies (use of citations and | information use strategies (use of citations and | information nse strategies (use of citations and a e a W a y S

references; choice of paraphrasing, summary, or |references; choice of paraphrasing, snmmary, or | references; choice of paraphrasing, summary, or | references; choice of paraphrasing, snmmary, or

quoting; nsing information in ways that are trme | quoting; nsing mformation in ways that are true | quoting; nsing information in ways that are true | quoting; nsing information in ways that are true

to onpinal context; distingnushing between to onginal context; distingnishing between to ongnal context; distingnishing between to onginal context; distinpiushing between

common knowle and ideas requirin commeon knowledee and ideas reqnirin common knowl and ideas requirin common knowle and ideas requirin ' ' = = = - =

attribution) and :Eousttate a fllglﬂﬂditﬂmﬂd.iﬂg attribution) and Emuns.ttates a fEll = attribution) a.ndildqf;::uns.ttates. ailqlll : attribntion) and :;eig:mustrates a flc1[.].l : o S e n 1 O r S O u t p e r f O rm f 1 r S t — y e a r S t u de n t S . Received feedback from an instructor that lmproved your use CPEReEEels ation resources

of the ethical and legal restrictions on the nse of |understanding of the ethical and legal nnderstanding of the ethucal and legal understanding of the ethical and legal restrichons

published, confidential, and/or proprietary restrictions on the nse of published, confidential, | restrictions on the nse of published, confidential, | on the nse of published, confidential, and/or . '

information. and,/or propietary information. and/or propretary information. proprietary information. ® I L S C a f f O l d l n g t h r O u g h C u r r l C u l um S e e m S

Looked for a reference that was cited in something you read

to be workling but there could be more -

To Io seniors are not at capstone levels. (0407 ¥o (=Yo B s V- oYo 1 PI-IeT "W o=\ o1-F sl o} ol oY oy [-Yeh A o - 1-1-Yo Mo} MR R dos 2 Rk Roln yOu found while researching the
. . topi1

imeiline Students state faculty are emphasizing =

IL concepts.

1o (=3 o o I e N=Yo B s o) TARE-" T ofoTe ) . JMIN-§ o b N N N-DERNo} al el -T-Rob A7 -WR T (e} o S -F-MNele}ddr ibuted to a field of study

Request Permission to use NSSE IL Survey
Select classes *Students state that, compared to other
. . . 11, CaneptS , they are doj_ng— less 157-Teh Ro-To BN s TeR R o RRE E-T-RaF-F o M B o b ol o oR b No) s BTl b SR B M- B b T-BET-E-0 gnment due to 1ts questionable quality
* First-year = FYS, Intro English, Intro Busiliness 1 | £ 1 f
* Senlior = capstone, higher—level research courses eya uation o sources and ess use © (000} 111 oW NN ol=Yo T B R=T =R e fol 1 1=V s Rl o s =R AR T-T-To MR A - W B R} L E AT AR M- WRectronic collection of articles, books, and
library resources. journals

In all classes (n=81) e AAC&T
* Work with profs to administer NSSE survey (n=630)
* Get consent forms for papers signed

rubric worked well, 1nterrater 1 2 3 4
Never Very Often

reliability was high.

During the past year, how much have your instructors emphasized the following?
Collect final papers/projects (n=772)

D IY Not plagiarizing another author's work

ReC]ij_t paper readers (1’1223) ‘Fil’ld partners Appropriately citing the sources used in a paper or project
' 1gure out IRB

eJse exlst lng technol Oqgy ( e.Jg., I.MS , Using scholarly or peer-reviewed sources in your course assignments

Paper reading (each paper read by 2 people) survey software) to your advantage
*Accept nothing will go as planned

Rubric norming sessions

Questioning the quality of information sources

Using practices (terminology, methods, writing study, etc.) of a specif B t-Tg[e} o} o3 N-NNec M}

Analyze rubric results and survey data

IUPUI .- 1 2 3 4
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