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Project work as a method of future dentists’ foreign language
competence formation
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With the introduction of competence approach, the concept of teaching has
changed; because of it pedagogy has been looking for new methods and techniques to
achieve good results working with a group or class. Today, the tendency of teachers
to improve the quality of education sounds more and more insistently. They call for
the transition to teaching using the newest educational technologies which allow the
implementation of different methods in practice. Therefore, one of them is a project
work.

Historically, the project method emerged in 1577 when master builders found-
ed the Accademia di San Lucca in Rome to advance their social standing by develop-
ing their profession into a science and improve the education of their apprentices by
offering lessons in the theory and history of architecture, in mathematics, geometry,
and perspective. To bridge the gap between theory and practice, the architects subse-
quently expanded their repertoire beyond teacher-centered methods. They transferred
them in the way that the students could acquire knowledge through learning by doing
and simulating real life situations, already at the university. These beginnings indicate
that the project method — like the experiment of the scientist — has its origin in the
academization of a profession. Consequently, the concept of teaching by projects is
not the result of abstract philosophical deliberations, but of practical teachers’ think-
ing in order to activate their students” minds and make their training interesting, live-
ly, and, as far as possible, authentic and useful [3].

The project work, also known as project method, project approach, and project-
based learning, is one of the standard teaching methods. Currently it is defined as a
kind of task that may be used by a teacher to_make students use their language
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the language that they have learnt and encourages them to acquire new vocabulary
and grammar. It also motivates students to practise in a wide range of communicative
skills such as reading, listening, writing and speaking [2].

Analysis of scientific articles written by different researches [1, 2] found out
that mostly projects are used for motivating students to explore cultural information
such as “Presentation of my country”, “The study of a region” or “Guide to the target
language country”. There is not enough attention paid to implementation of projects
in teaching dental students. But project work can be also successfully used for future
dentists’ foreign language competence formation. As a matter of fact, dentists’ for-
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eign language competence includes the combination of their foreign language and
professional competences. In this way dental students can discoverer scientific and
professional information by performing a project work. Topics for project work
should be related to dental specialty and may include anatomy (skull anatomy, oral
cavity anatomy, tooth anatomy), dental disorders and diseases (caries, pulpitis, perio-
dontitis, periostitis, gingivitis, paradontitis, abbesses, phlegmons and tumors of the
oral cavity or different types of malocclusions), medical emergencies (profuse bleed-
ing, syncope, vascular crises, hypertensic crises, anaphylactic shock, heart arrest) or
psychological problems (fear of dentists or dental phobia). Choosing these issues for
dental students’ project enables learners to exploit scientific and professional infor-
mation. Therefore, it provides opportunities for them to discover the things that are
important for their future profession. As a result, project work creates links between
the foreign language competence and the professional competence.

While working with a project work, students have a good enhance a number of
their skills:

v’ ability to work with additional information (the ability to highlight the main
idea, to search information in foreign language),
ability to analyze information,
ability to generate ideas,
ability to find several ways to solve a problem,
ability to communicate (to receive information, to respond to information, to
express an idea, to support own idea) [1].

To achieve this aim, students should be thoroughly prepared for this kind of ac-
tivity: vocabulary or grammar difficulties should be managed at the beginning of the
lesson. New grammar or vocabulary material should be presented and practiced and
only after that students are able to use this knowledge in free speech [4].

Notwithstanding the fact that project work is only a part of the lesson, it should
be thoroughly planned in order to achieve success. Different teachers have different
points of view on the issue how to plan project works. They use different ways. A re-
searcher N. Ashurova [2] considers necessary passing through the five stages:

v" initial discussion of the idea,

v" making decision on a form of the project,

v practising language skills,

v" collecting information,

v" displaying the result of the research.

Another researcher K. Stricker [5] gives a prominence to the following stages:

v’ initiation,

v" planning,

v execution,

v’ monitoring,

v’ closing stages.

According to own pedagogical experience, it is appropriate using of the next
stages:

v’ initiation,
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v’ execution,

v’ presentation delivery,

v' project close.

Initiation: At this stage a teacher presents the idea of the project work, provides
brief information about the overall project goals, divides students into small groups or
pairs and assigns the tasks to the groups. It is also a great time to build team enthusi-
asm about the project.

Execution: After students received instructions, the team can begin executing
the project according their assigned tasks. It is the stage where everyone actually
starts doing the work: looking for necessary information and the ways to present it.
When students are busy with their work, a teacher monitors the process, provides
some directions and help students to manage some difficulties.

Presentation delivery: This stage is devoted to the oral presenting information.
The way, the learners present information, is chosen by the students. The focus is on
the content of the information and the way the students support it. Students are free to
choose different forms of material presentation: power point presentations, presenta-
tions with the pictures, making posters, usual reports. They may vary depending on
students’ capabilities and time is given for preparation. After presentations are deliv-
ered by the groups, some discussion may be initiated by a teacher.

Project Close: Once all the details and tasks of project are complete and every-
body agreed on discussed items, teacher can finally close the project work by brief
summarizing the most important information and praising students. Encouraging stu-
dents is very important and motivated technique, as project work is quite challenging
task for the students, especially those who are usually shy.

Students with different levels of foreign language competence can be involved
in project work according to the level of their knowledge. Learners with the low level
of foreign language competence can take part in preparing the information and asking
questions during discussion when students with the high level of foreign language
competence may present information, support the opinion of the group by providing
facts and arguments.

This method has a number of advantages. It provides successful teaching of
language components (grammar and vocabulary) together with the development of
language skills (reading, listening, writing and speaking) by putting students into the
center of activity where they use the language, professional knowledge and practise
communicative speech. Project is an extended language activity focused on the vo-
cabulary topics together with professional component. Learners can experiment with
the language in a real life conditions. Besides, this kind of activity encourages the
learners to work things out for themselves and in this way form self-educational
competence. Well planned project work is not only informative for the students, but
interesting, live activity with lots of positive emotions that motivate students to keep
on studying.

Conclusion. Taking into consideration what is mentioned above; a project work
is successfully used to form future dentists’ foreign competence. The necessity of
project application is thoroughly considered and substantiated in the article.



256

References

1. AxmananueBa C. M. Project activities in English lessons / Monozao# yuensrii. - 2016. -
Ne3. - C. 779-781.

2. Amyposa H. P. The role of project work in teaching English // Monoznoit y4ensrii. - 2017.
- Ne19. - C. 286-287.

3. Knoll M. Project method // Encyclopedia of Educational Theory and Philosophy, ed.
D.C. Phillips. — 2014. — Vol. 2. — P. 665-669. [Electronic resource]. — URL: http://mi-
knoll.de/150901.html

4. Kulbashna Ya., Zakharova V., Tkachuk O. Improvement of future doctors’ foreign lan-
guage competence formation methodology in the context of medical emergencies // Bicuuk JIbBiB-
CBKOTO JIEPKaBHOTO YHIBEPCUTETY Oe3MeKH KUTTeaisubHOCTI. — 2017. — Ne 15. C. 209-214.

5. Stricker K. Understanding the Five Stages of a Project. [Electronic resource]. — URL:
https://www.thebalance.com/understanding-the-five-stages-of-a-project-2276104

O 3HaYeHUM NpenoIaBaAHUs OCHOB HMMYHOMOP(}0JIOrHH ¥ THCTOXUMHHU
B BBICIIEM MeIHIMHCKOM 00pa30BaHNHU

ATrakmul [I.A., AnexkceeBa H.T., ®uiaun A.A.

@I'BOY BO «Bopouesicckuil 20¢y0apcmeeHHblll MeEOUYUHCKUU YHUGepCUmem
um. H.H. bBypoenxo» Munzopasa Poccuu, e. Boponeowc, Poccutickas @edepayus

['mcroxumus — Hayka, UMeroIIasi 00raTyr0 UCTOPUIO CBOEro pa3Butus. Haum-
Hasl ¢ WACHTU(PHUKAIMN B3aUMOCBSA3H CTPOCHHSI KIETOK M TKaHEeW C MX XUMHYECKUM
COCTaBOM, TMCTOXHMMHSI MPUBEJIA B KOHEYHOM HMTOTe K MOSIBJICHUI0 UMMYHOTHCTOXH-
MHUYECKOTO OKpAIIMBaHUs, CYIIECTBEHHO PACIIUPHUB T'OPU30HTHI MOP(POIOTUUECKOTO
uccienoBanusi. CBs3bIBasg BMECTE CTPYKTYpPY M (QYHKIMIO OHOOOBEKTa, THCTOXUMUS
OTKpPBIBAE€T MOHMMAHKE HOBBIX IMyTEH BBISBICHUS TONOrpaduyeckux M Meradoianye-
ckux ocobeHHocTeil oOMeHa BemiecTB [1]. ChopMupoBaBIIMCH B OTIEIbHYIO Hayd-
HYIO JUCIUIUIMHY, TUCTOXUMHUS MPEACTaBIICT co00i 3(PPEeKTUBHBIA METOH TMO3HA-
HUsl, o0Jafaronuil crnenupuyecCKUMU METOJUYECKUMU 3aKOHOMEPHOCTSIMU U CTpO-
rOM JJOTUCTUKOU HAyYHOI'O MOUCKA.

B03MOXXHOCTH THCTOXMMUU B PEIICHUH HAyYHO-METOAMYECKHX MpoOieM, 10
CUX ITOP HEJOCTYMHbBIE APYTUM METOJIaM, K HACTOSIIIEMY BPEMEHHM BO3pACTAIOT, U Tie-
PEXOIIT Ha MOJIEKYJISIPHBIM YPOBEHb KMBOM Marepud. llInmpoxkuit kpyr crenuanu-
CTOB, B TOM YHCJI€ THUCTOJIOTH, aHATOMBI, TATOMOP(OJIOTH, CYAMEIIKCIEPTHI, Kiie-
TOYHbIE OMOJIOTH M Jp. CErOAHs MOJB3YIOTCS (PyHIaMEHTAIbHBIMU HapaOOTKaMmuy,
C/IeNTaHHBIMU W3BECTHBIMU YYEHBIMU Ha MPOTSHKEHUH 00Jiee BEKOBOM UCTOPUH Pa3BH-
TUSI TUCTOXUMUHU. B Teopetnueckuil GyHIaMEHT TMCTOXUMUHU B3aUMOIOTIOTHSIOUICH
MO3aUKON BOILIM THCTOJOTHS, XUMUS, OMOXUMUS, (PU3HONOTH, MATOIOrHYECKas
aHATOMMUS, TATO(PU3NOIIOTHS, M, HAKOHELI, MOJIEKYJIIpHas OMOJIOTHS.

CoBpeMeHHbIE BO3MOXKHOCTH MMMYHOTMCTOXMMHH TO3BOJISIOT Mopdosioram
paboTaTh HAa MOJIEKYJISIPHOM YPOBHE, YTO C YCIEXOM HCIIOJIb3YETCs MPU MOCTAHOBKE
U BepuuKaiuu JuarHo3a OHKOJOTHYECKUX 3a00seBanuii [2, 3].

Wnentuduuupys aHTUTeHbl Ha KIETOYHOM MeMmOpaHe, B IUTOIUIa3ME U Ha
AJIepHOM MeMOpaHe, METO/Ibl UMMYHOTUCTOXUMHH TO3BOJISIIOT OIMPEAEATh MOJIEKY-
JSpHBINA TpOodUIh KIETOK M3ydaemoro oprana [4]. B oHkonoruum maHHble CBEICHHS



