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CTAPTER I
TNTRADUCTION

All evangelical churches rescognise the faoct that the
Christian education of children and youth is one of the
ma jor tasks of the Christian shurch, This work in the past
was carried on largely through the Sunday school, the in-
stitution whieh ocntinues to bear the major responsibility
for such education.

There can be no question that the effestiveness of
the Sunday school depends mainly on the quality of the
teaching being done. That churches both in America and
India are showing inoreasing concern in this matter is one
of the most encouraging aigns in the total pieture of
Christian education. Many of them are enlisting professi-
onally trained leaders in Chriatiam education; leadership
training rrogrammes for laymen are everywhere being estab-
lished-~-all in an effort to improve the quality of
religious instrustion. Amomg other things there is a
growing awareness of the need for adequate supervision of
the teaching that is being done in thc church's programme

of Christian education.
I. PLACE QF SJPERVISIOR

The importance of supervising the teaching that 1s
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going on in the church school can hardly be over-estimated.
Knapp writes that superviaion is "one of the most signifi-
cant, if not the moat significant, means of leadership
education « . « «+ o It seems clear that the center of the
total programme of lesadership should be a plan of super-
vision."l Munro says, "Supervision iz the most needed, the
most difficult, and the most fruitful of all the funotions
of the local church educational poOlllilt-'s

Public schools have long been aware of the signifi-
cance of educational supervision, and have set apart
specially trained personnel to ensure against weak teaching,
Such supervision has become an integral part of the pubdblic
school education. Church sschools have been slow to recog-
nize the need in this area. °Efuperviszion of religious
instruction in the church 1s of comparatively recent de-
velopment; it 1s by no means at present a wide-~spread
practice. Too many church school leaders, though dissat-
jafied with the quality of the teaoching in their Sunday
schools, still do not see that the problem might be messur-

ably reduced with proper supervision.

lporrest Lamar fnapp, Leadership Education in the
Church (New York: Abingdon Press, 10 33;, “pp. 150, , 143,

Earry C. Munro Tho Direotor of Rali ious Education
(Philadelphia: The Westminater Préess, 19 P. 115,




TT. PURPOUR OP SUPIRVITION

Kyte staten the general aim of supervision as ". . .
the maximum development of the teacher into the most pro-
fesslonally efficient rerson ahe 1 s capadble of begoming at
all times."® To quote Yake, supervision is "the direction
and oritical evaluation of instruotion."® Supervision then
involves personal counselling and guidance of the young
teacher to the end that she shall attain a maximum of
teaching efficiency.

The word in question is often sonfused with adminise
treative and executive functions, It is true that a
supervisor sometimes has adnministrative and executive
duties to take care ofj dut, acourately speaking, her work
i1s other than this. It relates ssecifioally to the
teachingz that 1s being done, It is not actual teaching as
such, although it will likely involve demonstrative
teaching techniques. It is not mere criticism, As somecne
has aptly put {t, supervision is not "snooper-vision.," Tt
i{s neither fault-finding nor casting & "genial influence,"

Supervision is ocncerned with the processes of the educat-

3george C. Xyte, How to Supervise (Boston: ¥ifflin
Company ), p. 43.

4rrenklin Clayton Yake, "Superintendent's Manual®,

The Summer Bible School an on for Christian Education
{doottdale, Pennsylvania: Hcrfli Precs, 19511, pPe B2,




ional programme. The supervisor oritically evaluates and

suggests revision of educational policies where necessary.
ITI. PLAN FOR THI8 BTUDY

The writer of this treatise has for several years
been teaching in South India Bible Institute, Bangarapet,
Mysore State, India. The students of the school engage in
practice-teaching in Sunday schools. Inasmuch as she 1is
expected soon to assume responsibility for the oﬁpervillon
of these student-teachers, she decided to onﬁuiro more
partieularly into the nature of the work in question. This
paper emdbodies that effort.

Pirst, the problem in its setting is set forth.
Pollowing this i1s a discussion ef the pqrtiéﬁlar prepara-
tion needed, first from the standpoint ef the supervisor
and then from that of the ntudont;fcahhor.’ The faoctors
involved in the work of supervision are then dealt with. A

brief concluding chapter seeks to draw together the whole.



CMAPTER II
THE PROBLEN IN ITS CLTTING
I. THE BJBLF 8CHOOL

The major purpose of the South India Bible Institute
is to train Christian young people of India to take the
Goapel of Jesus Christ to the non-Christians of India, the
majority of whom are of the Hindu faith. This school is
located in a distinotly rural area where there are several
hundred Hindu villages. Regular Sunday schools for chil-
dren are held in some of these villages; in these,
qualified Bible students do practiac»telahiné. The Sunday
schools serve a two-fold purpose: [first, they attempt to
give the knowledge of Jesus Christ to Hindu children before
they become established in the Hindu way of life; and
secondly, they provide practical training {n teashing for
the Bible school students.

I1. THE ETUDENT-TEACHER?

The student-teachers are either in their late teens
or oariy twenties. They have had high school educaticn,
and ﬁre.onrollod in the Bible school for a training period
of four years., They are largely from Christian homes and

communities. Most of them are inexperienced in teaching,



Their experience in Christian work hes been confined
almost exelusively to Christian children. Approximately
two«thirds of the students are men and one-third are women.
Focnomiocally and soclally, almost all of them are from
middle-class homes.

IIT. THF CHILDREN IN TYETR ENVIRONMENT

Many of the parents of these Yindu shildren are
indifferent to the preaching of the Gospel. fome are dis-
posed to be friendly améd tolerant to the new religiong
others are opposed to the "(Christian propaganda.™ Securing
genuine cooperation of the parents is often a major preo-
blem. It is natural to expeot the children of indifferent
parents to reflect an indifferent attitude; yet sueh chil-
dren are apt to show not only & friendly attitude to the
teachers but a genuine curiosity toward the lessons.
Parental indifference is reflected in their listlessness

toward acocepting the Gospel.

The home-influence of the Hindu ohild can act as a
strong depressant to the Christian teachings of the school,
For about one half hour a week & ¥indu ohild may learn
adbout the Only, True, Foly, and Righteous God; and at home
every day of the week he is taught to bow down before
numbrous idols. His parents, who love him and take oare of

him, set the example for him to follow. In a situation
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sush as this, oconflict almost inevitably arises--which may
be borne more or less passively by both parent and child,
What is the ohild to choose--the religion of his own
parents and angeators, or that of a new teacher who visits
him once a week and teaches him about a "strange™ God and a
way of 1life very different from that to which he has been
accustomed? This “strange” (Qod he oan neither see nor
touch. Noreover, how can he help believing all the
solourful stories about the gods and goddesses of the
domestic seene?! Besides, he 1g at 1lidberty to c¢hoose frem
the many any god that suits his faney.

The many religious festivals observed during the
Rindu religieus year constitute another obstacle to the
child's embracing the Sunday sehool teachings. These
festivals have large arpeal to immature minds. They are
oeledrated with great enthusiasm, Idols are gorgeously
dressed, pilgrimages are made, offerings are given, delio-
fous dishes are prepared, new slothes ars bought, relatives
come home, and who wants to go to Sunday sohool during a
feast time?

Even im the absence of festivals, regular attendance
at funday school 1s dirffioult to secure. Sometimes a
parent wants a child to go on an errand just at schooletime,
Teachers ccnnot efcourse encourage ohildren to disregard

their parents) at the same time, they want to encourage



8
regular attendance. Parents have been known to make plans
for their ohildren to spend a Sunday otherwise than in
Sunday sghool.

The fact, too, that most of these children, living
s they do in a diastinctly rural area, have not had the
opportunity of attending consistently a public school fur-
ther ocomplicates the situation. Arranging classes on the
basis of shromologiocal or educasional sge is not always
practicable, That fortunate minority group that has had
regular public schoeoling is distimetly superior to the rest
in comprehension, interest, and sttention~span.

Since all these villages are Hindu villages, acoom-
modations for holding Sunday schools ean pose a real
problem. Generally the veranda of a sghoolebuilding or
that of some other public structure has been usedj some-
times a school has becen held under a large shady tree, or
even by the side of the read.

Because of lack of rooms, the problem of sustaining
attention 1s often a difficult one, Distraoctions {rom the
Poutside® are likely to bs numerous, Often adults stop by
to see what the children are learning. Agein, the ohildren
who refuse to attend the school often hang around and
create disturbance. It is not eltogether uncommon to find
children, inspired by adults opposed to {hristlianity, pur-
posely doing everything poasible to attract the attention



of the class. Yet another distraction may present itself
in the appearance of a Hindu saint singing a seored song or
playing a musical inetrument. Cfunday school ohildren are
at times tempted to leave their slasses to go in the dire
ection of the "“saint."

Attempts have been made to held classes in homes.
But even those Hindu parents who are friemndly disposed to
Christianity are frequently themselves roticemt in identi.
fying themselves too obviously with the "new faith.,"

Sometimes, a question of ethics troudbles the
teachers. Do they have a right to teach Hindu ohildren the
Christian faith when parents entertain serious misgivings
soncerning sush teaching? The conly answer feasible is
that, in believing this way to be the only true way they
are morally oblig;d to teach it to others.

Although the handiceps te Christianising ochildren in
India are serious ones, the work has proved worth the
effort. A significant number of ohildren have been respon-
sive to the Gospel. Clean-cut oconversions, while not
spectacular in number, have taken place. It not infre~
quently happens that ohildren remaining unresponsive for
the time being prove susceptidble to the Gospel as asdultg~-
by virtue of having been introduced to it in their early

Yoars.,



CHAPTER YII
PRFEPARATION FOR SUPFRVISION

The faot that the teohnique of supervision has been
reduced to the dimensions of & seience means that the pro~
speetive supervisor wmust submit to the discipline of
professional training in supervision., 8ince, moreover,
supervision §s also an art, the beginner needs to know how
to adapt herself in the business of counselling the differ-
ent kindes of teacher-persconalities.

Then there is the task of preparing the teachers who
are to be supervised. Wwhen this phase of the work is care~
fully attended to, not only will the auperviger's task be
facilitated, but her effort will be the more neaningful teo
the young teacher,

This chapter discusses the preparation for super-
vision from the standpoints of the supervisor and the

supervised.,

I. PREPARATION OF T!I'E S8UPERVISOR

Professional Considerations

The supervisor's training and akill should be sueh
that it will command the respect of the teachers under her,
n addition to a sound background in general education the
teascher preparing for her new role should have completed a
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programme of courses in Religious Fducation., An acoredited
bachelor's degree with a majer in thies area should be a
minimum prerequisite. A maater's degree should be consie
dered the norm. Only she who has had several years of
succesaful experience in teaching should undertake the task
of superviesing others, While experience as & successful
teacher can ealy strengthen the proepective supervisor, it
does not nesessarily follow that the suocesaful teacher
will prove to be an able supervisor. In this connectien,
Spear says:

At one time, witheut a doudbt, the surervisor was
looked upon as a master-teacher, The ability to take
over the class at any time, to show the teacher how
the Jjob could be done better, was acoepted as a prere-~
Quisite of the assignment. In other words, his first
competence was in teaoching., This point of view is
often questioned today in the theory of supervision.
vVith the wide range of activities mw assigned to
supervisory leadership, it is frequently pointed out
that the supervisor and the teacher are placed in com~
plementary and quite distinetive positions., This dees
not mean that one cannot help the other in the oclass-

room, but it i1e said that a supervisor might be most
effective and yet not be a superior classroom teacher,}

It goes without saying that some general under-
standing of the Hindu faith is indispensable to the
supervising teacher. If she should happen to be a "foreign
missionary" she should not only dbe familiar with the
country, its people, and its religion, but ahoﬁld have had

lgarold Spears, Impreving the fupervision of In~
struction (New York: Prentice-Hall, Inc., 1953), p. 163.
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experi{ence in teaching in Tndia at the elementary lovel,

At the outset the supervisor of Religious edusatton®
needs to keep her objectives clearly in mind; for these are
to guide in all that she does. Furthermore, she must have
broad acquaintance with the literature and equipment of the
Sunday school. Yet another fundamental of success is her
ability to establish rapport with her teachers. This task
will be greatly simplified if in all her approaches she
maintains an attitude of sympathetic understanding. Fven
experienced teachers are not likely to feel over-comfortable
while teaching in the presence of a critic.

Because our eritic has learned that the good in-
structor always adds to her work a certain something
peculiar to her own individuality, she 1z careful to en-
courage in the young teacher whatever natural personality
traits she feels would be an asset in teaching. The class-
room is no place for "stereotype" teachers. Sthe will
always be alert to signs of personal initlative on the part
of these beginners, shrewdly encouraging or discouraging as
the case may be,

The work of supervision calls for superior powers of

observation. To be at her best, the overseer lets nothing

2yme term 'Christian education' and 'Religlous
education' are used interchangeably.



13
esoape her attention. Always thinking in terms of the
teashing=learning situation, she seeks objestively to pro-
mete sound pedagogy.

No insignificant part of her preparation for the
supervision of Christian education is a knowledge of the
loocal community. 8he will beast scquaint herself with the
people by taking some active part in the life of the
village. CSeeing the shildren in their community end domes-
tioc settings gives her a more adequate grasp of the
prodblems which must challenge her young teschers,

Personality gualifications

Professiomal qualifisations alone, however strong
in themselves, cannot of sourse be expected to realize the
aims of Christian education, There is the matter of the
supervising personality. At the outset it must be reecog-
nised tbat only that person whose life adorns the Cospel of
our Lord and “aviour Jesus Thrist has any business teaching
Christian Fduestion in Sunday school or elsewhere. It
sometimes happens, of course, that an individual of genuine
Christisn eharacter falls to show in her relations with
others the Christisn graces to best advantage, fuch fail-
ure is partioularly dlsconcerting when it appears in the

Christisn classroom.

The surervisor should demonstrate a2 pleasing,
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friendly, outgoing spirit. 8he must possess ability to get
along with other peeple. On this matter one authority

writes:

A skill asked of all supervisors today is that of worke
ing gracefully and effectively with people individually
and in groups., No amount of either gemeral  education
or skill in classroom management wil] make up for the
lack of ability to work with others.

Following are some of the significant personality
traits recormended by seven hundred teachers as desirable
in supervisors:

l. Appreciation of the teachers' efforts
2. Helpfullness

3. Gracious and kind manners

4. Opernmindedness

S. Gooperation

6. Sense of humour

7. Prankness
8. Dotinitenela.4

In addition to these, the writer would add s few
more. Por instance, it i{s quite imperative in Christian
work that a supervisor be consistent in all her dealings
with others, Only then can she hope to win the confidence
of her proteges. %he should be emotionally stable. Ffudden
changes of mood in a supervisor can be moet disruptive to
the work of supervision. She is neither to look for

trouble nor te breed anxiety. 8he does not elevate into

3spears, op. cit., p. 164.
4xyte, op. oit., p. 177,
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importance petty details. cthe shows no favouritism.
Inspiring self-confidence in her teachers is basio
to her success. the acocepts them as individuals, working
with each according to the individual disposition and need.
By no means least in any ostegory of worthy charac-

teristics 15 a neat and attractive personal appearance.
II. PREPARATIOR OF T¥E TFACHFR

The writer approachea this topie with a dfscussion
of the kind of preparation that is at present being given
to the prespesctive teacher of Christian edusation during
her training at South India Bible Institute. This prepar-
ation embraces the sghool sudjects studied, field-work, and

extra-curricular astivities.

Bible 8chool Currioulum

Almost all of these student-teachers hnve‘had the
experience of attending Sunday school. A few of them may

have helped with teaching.

In the four-year training period at the Bidle sahool,
each student in addition to a core-currioculum of Bible ocon-
tent courses is required to complete eighteen term=hours of
professional training in Religious Fducation., The syllabus

of these required courses is as follows:

Rel. ¥d., I: first, second, and third terms-~two hours.
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Pirst term (theory): FUNDAMFNTALS QF TEACHTNG.
l. A general swrvey of the factors which are in=
volved in effeative teaching.
8. The Qqualificationas of a teacher.
3. Weekly reports and disocussions of eollateral
reading,
Recond term (theory): CHILD STUDY.
Text book: Introduction to ghild Study, by
arence "', Benaon.,
' Third term (practioal): PREPARING TC TEACH.
Each student makes a "Sunday school teacher's kit"
which is to contain among other things: neatly pre-
pared notes on the subjects studlied in the first
and seaond terms, object-lessons written out,
stories for ohildren illustrating some phase of
salvation and taken from sources other than the
Bidble, a book of children's songs, original ideas
for memory work and attendance awards.,

Rel. Ed, IX: first, second, and third terms--two hours.
First and second terma (practical): BEING A SUCCESSw
PJIL TEAGHIR.
ReqQquirement: each student must teach a Sunday
school class regularly. ‘ _
lass pericdss one hour each week 1s used for re-
ports of the previcus Sunday's work. Evaluation of
work 1s made and suggestions given for improvement.
The second hour each week is devoted to demonstra-
tions of the weekly Sunday school lesson. Visual
alds are required with every oclass demonstration.
These demonstrations are follewed by conatructive
criticism from the teacher and the class.
cometimes seasoned teachers are invited to demon-
strate the tea:hing of a lesson,
Third term (practical): VACATION BIBLE SCHOOL

MFTHODS .
During this term teams are orgenired and prepar-
ation 1s given in the work of the Vasation school
with & view to each team partioipating in summer
work.

Rel. Fd. III: first, second, and third terms--two

hours.
First and second terms (theory): ADVANCED PRINCIFLES
OF TUACHING.

Text book: Principles %%%%§§%§§g§’ by C. Be Eavy.
Third term (pracf!ong}: UTT ] '0 PRACTICE THE

THINGS LFARNFD,

The students take turn practioce-teaching the lesson
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before the class; each one having at least two cone-
secutive classes.

Qut of a total of nine terms, four are given
to the theoretlocal aidg of Religious Rducation and
five to the preotiocal,

A leader in the South India Bible Institute is of
opinion that the courses offered as described are adequate
generally to the present needs of the loeal situation. At
the same time she expressea the hope that certain areas

will socon be atrengthened:

l. Our library needs to be dbuilt up, especislly with
books written from an Indian standpoint,

2. A course In audio~vigual aids would be very benefi-
cial. We do give guldance im the use of visual aids
slong with the other courses but this training needs
to be more therough.

3. There should be more direct supervision of the
cunday school teachers. 7The director of Religlous
Fducation should visit the classes and see the
teachers in action, thus she would be enabled to
give guldance on their weak peint% as well as ene
couragement on the strong pointe,

In addition to the work offered in Religious
Fduocation, the Bible school requires that &ll students
complete certain courses in the History of Religione. One
of these takes up the study of Hindu religion,

The school maintaima & Religlous Fducation studio

SIn a letter dated, Feb. 1958, from Fsther Faulkner,
Director of Religious Fducation, South India Bible Insti-
tute, Bangarapet, Mysore state, Tndis,

Grsther Paulkner, Letter dated, Feb. 1858,
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whish houses visual aids and other meterials, which are

available to the students.

Fleld Work

Field work is & requirement for all students other
than freshmen. This meanas that for three years, students
engage in some type of outside activity. Usually students
in pairs are assigned to Hindu villages. There they are to
try to reach doth adults and children. The adults are
commonly reached either through open-air meetings or
through visitation evangelism, Christian tracts and Gospel
portions are distributed generally. Contacts with adults
have often yielded & harvest of good will toward the work
of the fundey school. Through the fleld work program
students find opportunity to understand the community to
which the ¢hildren belong.

Fxtra-currioular Activities

A spiritusl atmosphere pervades the Bible school and
the dormitories. There 1s much prayer, MNany inspiring
missionary messages are brought to the students during the
course of the school year. A missionary prayer band meets
twice a week: once to pray for foreigne-missions, and again
to pray for home-missions. On the home-missions' day,
students not only engage in intercessory prayer but aleo

share their burdens concerning their field work. These
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extra-surricular activities supply the missionary fervour
that i{s mecesasary to keep the students on the Job when
things look discouraging.

Introduction to Supervision

Should the teacher be informed ahead of time con-
cerning the supervisor's vislits, or should these be
surprise viaits? There are advantages and diaadvintagea on
both sides, WNMost teachers will be at thelr best when
apprised before-hand of a coming visit. Many a beginning
teacher 1is quite crestfallen at the unexpected arrival of
the expert; consequently she finds it hard to do her best
work. The matter of enlisting the sympathetic under-
standing of the children 1s a factor that can constitute
much to a successful tescher, But this the teacher is not
likely to be able to accomplish unleszs she knows Just when
the supervisor is to come,

On the other hand, the supervisor who drops in une
heralded may find a ~ore genuine sampling of the kind of
teaching that goes on every day. The teacher caught un-
awares can present no "front" for the occasion. It is
true thal some heginners go to pleces at an unexpected
visit but it is these who are 1likely alsc to go through
hours of mental agony at the prospect of entertalining a

vieiting teacher. It is also true that the teacher who
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lives in dally expeotation of her visitor will not want to
be caught "napping" but will see to it that the level of her
daily instruotion !s the highest posaible.

A professicnal educational publiocation of recent
date says that there should be no classroom visitation
without invitation. This suggestion might be applicable in
the case of experienced teachers; but in the training
school in question, only the bravest students would invite
a supervisor.

It 18 the responaibiliiy of a healthy szchool system
to see to it that its young teachers do not lack the
development that can come through trained and wise coun-

selling with a supervisor.



CHAPTFR IV
TEE WORK OF B8YPFRVIS ION

A standard plan of awervision may not always be
serupulously adhered to in all scheol situations. Eash
school offers its own special clrcumstances and problems,
and these are to be taken intc consideration in any super-
vising programme. The present chapter disocusses
procedures in supervision which, in the writer's opinion,
could well meet the needs of the teaching situation in
India, These are as followa: demonstration teaching,
observation of teaching, pre-~classroom vigitation confer-
encea, classroom visitation, and post-visitation

conferences.
I. DEMONSTRATION TEACHING

As Barr says, "The chiel purpose of demonstration
teaching is to show obgervers 'how to do it'; to present
sound and approved methods of procedure, devices, and
technique."l such lessons may be presented to groups or to
the individual. Demonstration teaching could be done

either by the superviszor or by another succesaful teacher.

1A. 8. Barr and Willlam H, Burton, The Supervision
of Instruction (New York: D. Appleton-Centuary Company,
? p. 4 L J
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It goes without saying that caereful preparation must
be made by the demonstrator. (See a sample lesson~plan in
Appendix A.) The teaching should be the very best she is
eapable of doing. She will prepare the pupils beforehand.
The nature of the demonstration teaching should be ex-
plained; and an appeal made to them to be natural and to be
at their beast. The observing teacher also should be pre-
pared. The lesson, aim, methods, and technigues need to be
discussed with her prior to the teashing. The demon-
strating instructor will seek to maintain a well-poised
attitude threughout; for the importance of teacher equili~
brium can hardly be over-estimated,

The lesson for the ocoasion may be somewhat
*polished.”™ That 1is, it may be presented with a precise~
ness prohibitive of the slightest deviation from the
subject, a presentation that might be criticised as stiff
by a "practical®™ teacher. But by virtue of the fasct that
the lesson is to be a "model”™ one, such an exposition is
justifiable, particularly Iin an age noted all too fre-
quently for a guestionable, uninhibited expressionism in
the school classrooem, Pupils are not to be encouraged to
break at random into the lcsson presentation. This does
not mean that they are to be held at bay unnaturslly. But
only at timely intervals should they be enccuraged to state
their questions. After the class, the demonstrator should
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take time to explain to the teacher any pecullaritles of
Presentation arising from the "on-the-spot™ situation.
Careful annslysis is to be made, followed ﬁy 8 general dis-
cussion., Questions from the observer are to be encouraged.
"S8uch intensive practice,” writes Wutt, "soon develops
kesnneas of insight, alertness of recognition, and comple-
teness of comprehension of a pedagogical situation."®

As already mentioned, experienced teachers in the
Bible achool in India, present demonstration lessons to
their classes. But such lessons, being given in oclasses
somposed of adult students are at best a weak spproximation
of the situation that exists in the village funday school.
It 1s all-important that demonstration lesaons be presented
in the typloal Sunday school of & Hindu village.

IT. OBRERVATICN OF TEACHING

Inasmuch &3 no two instructors teach precisely
alike, prospeotive teachers would benefit by observing
teachere generally, in their work. The writer in her
training period found such observation highly profitable,
The novice of course will ehter a strange clagssroom for

obgervation purpoges, cnly after the supervisor hsas

®y. W. Nutt, The Supervision of Instruction (Boston:
Houghton Mifflin Compsny, 192C), p. 142.
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sesured for her the permission of the tesacher of the class,
Miscellanecua sampling of teachers on the Job 12 slways to
be avoided., Of course, 1f a group of students visits a
room it should be small in number.

These young observers need to be prepared to visit.
They should know what to look for. A "chesck-list" of
items, previously discussed with them, should serve as a
guide. (8ee a sample "chesck-list" in Appendix B.) The
1ist should de used suggestively, and not followed slav-
ishly. uhile a student will need to make notations during
the cobservation period, she 1s to be advised to do this as
unobtrusively as possible, Courtesy toward the teacher is
never to be sacorificed even for professicnal consideras~
tions.

A word 1s to be said in favour of the beginning
teacher spending some time also in observing public school
methods in teaching. S2uch an experience will not only add
to one's knowledge of teaching but will open the door to a
rreater familiarity with the general knowledge and exper-
‘1enco baskground of children,

IIT. PRE-CLASSROOM VISITATION CONFERENCES

Before she visits the teachers~in-action, the super-
visor should conduet one or more segsions with them as a

preparatory measure. There are two tyres of pre-vislitation
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sonference-~the group and the individual conference,

In the group conference, students ere encouraged to
talk freely about their successes and failures, with ex-
change of ideas on eommon professicnal problems.
Information coneerning personality and home-background of
pupils is to be shared., Specific lesson aims and how they
were resalized makes for profitable discussion. When prace-
tioable, lesson plans should be mimeographed and
distributed for study. Self-rating scales may be adminis-
tered to the teachers, the results to be discussed
privately with each individual concerned., The supervisor
on these occasions will be quick to recognise and commend
meritorous work, These conference times can do much toward
removing any barriers that might exiat bstween supervisor
and teacher,

The individual conference follows much the same
pattern as the group conference. It haes its limitatlons,
Por instance, thsre cannot be the sharing of experiences
and problems afforded by the group set-up. The mutual
understanding and sympathy that oomes from identifying
oneself with others engaged in a simllar pursult is of
ccurse absent, To offset these disadvantages, there ls the
1ikelthood of a richer rapport and a more personal interest
on the part of the supervisor,

gometimes the "individual™ procedure takes the form
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of written work on the part of the young tcacher. &he con-
structs her lesson plans, to be oriticised by the overgeer,
and returned corrected. Th!s praatice suffers from the

limitation of & more or less impersonsal relationship.
IV. OCLASSROOM VISTTATION

The obvious way to dlgcover the needs and capacities
of a teacher is to see her in action In her classroom. (It
1s unfortunate that a considerable number of “unday schoola
in the district administered by the South India Bible
Institute are inadequately housed, This problem is one
that must be faced squarely in the near future if the
Sunday school work is to grow.) No amount of individual
and group conference work or study of lesson plans can take
the place of direct obaervation.,

The writer here first considers the supervisor's
relation to the sctual classroom situstion. Subsequently,

she sets forth factors to be observed in the teaching pro-

cedure,

The Supervisor in the Classroom

The supervisor should prepare a tentative schedule
of her classroom visitation times. Whether or not her
schedule ia from the beginning mads known te the teachers

will depend on circumstances. At any rate, under normal
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sircumstances & teacher will be Informed in advance of the
day when the supervisor expeots to visit.

It 1s advisable that the supervisor enter the class
with the puplls, so that her visit will not be unduly oonw
spicuous. She will stey through a clasg-session. She
should be s0 situsted thet she can observe both the teasher
and the chlldren, without in any way distracting the atten~
tion of the class, The supervisor's attitude should
increase the pupllsa' respect and appreciation for the
teacher. 2he might act the part of a visitor, and not
actively participate In the work of the olage; or she
might assume the atatur of clasg membership, espeaking omly
when the teagher ealle upon her. %he will under normal oire
cumstance never take charge of a glaszj she will always be
cautious sbout making suggestions to the teacher during the
class session, “he will at all times avold saylng enything
that would in any way embarrass the teacher in the presence
of her puplls,

Note~taking in clase, if necessary, must be done un-
obtrusively. Inexperienced teachers are sometimes essily
di sturbed by the practice, TIf notes are to be taken, thelr
constructive use 18 to be explalined beforehand to the young
teacher.

vsoanning a check~lizt of teaching factors and making

appropriate markings takes a minimum of time and effort and
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should be adequate for purposes of recall.

In funday schools possessing a recording machine,
the practice of recording the teaching procedure can do
much to implement & supervisor's aprraisal. Specific parts
of the aoctual teaching are more likely, through this means

to receive due attention.,

Faotors to Observe

Casual, unplamed, purposeless visits are likely to
accomplish 1ittle, Supervising specialists have prepared
careful “ocheek~lists® (ace Appendix B) for the use of
oritic-teachers and supervisors. 2%ince 1t is not to be
expected that one shall obgerve all cheock-list items in one
visit, 1t is wise to have a particular geal or set of goals
for each visit,

Acoocrding to Kyte, the following factors should de
included in planning the work of supervision:

l. 8slection of sound aobjeotives

2. Analyeis of teacher personnel

3. Survey of learning conditions

4. Diagnosis of teaching difficulties
5. Determining teacher needs

6. Choice of supervisory aid.d

It is not the intent of the writer to enter here in-
to a discussion of each of these factors. Since so much

depends on the first two factors mentioned in the 1l'et,

3xyte, op. cit., p. 142,
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some further consideration of these is made.

Objestivea. Of paramount interest to the supervisor

is the matter of the teacher's aim in a class lesson. The
objeotive may be two-fold--immediate and ultimate., Ultie

mate objeotives are those which the Zunday school hopes to

realize in the end.

Perusal of two significent sets of ultimate goals in
Christian education is here in point, Shaver, for one,
sees eight ma jor objlectives of Christian education:

l. To know CGod

2. To be loysl to Jesus

3. To know the Bible

4. To zee God'a plan in 1ife

5. To develop Chrigt-like character

6. To become working members of the church

7. To share in bullding Ghriatian homes

8. To aé’iparake in building a Christian social
order.,

The International Council of Religlous Eduoation has
adopted these objectives:

l. Rellgious Education seeks to foster in growing per-
sons & consciousness of God as & reality in humen
experience, and s sense of personal relationship
to him,

2. Religious Iducation seeks to develop in growing per-
soneg sush an understanding and appreciation of the
personality, life and teaching of Jesus as will
lead to experience of him ag saviour eand lord,
loyalty to him and his cause, and manifest itself
in daily 1ife and conduot,

. Religious Fducation seeks to foaster in growing rer-

Your Sunde

4rpyin 1. Shaver, 100 Ways te Improve
oia* vid 0. ook Publishing

School Teaching (Elgin, 1XITn
Company, 1942),pp. 6-8.

".
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sons & progressive and continuous development of
Christian character,

4. Religicus Education seeks to develop in growing per-
sons the ability and disposition to participate in
and contribute construoctively to the bullding of a
social order through out the world, embodying the
ideal of the fatherhood of God and brotherhood of
man,

5. Religlous Education seeks to develop in growing per-
song the ability and disposition to participate in
the organised society of Christians--the Church,

6. Religious Fducation seeks to lead growing persons
into a Christian interpretation of life and the
universe; the ability to see in it God's purpose
and plan; a life-philosorhy bullt on this inter-
pretation.

7. Religious FEducation seeks to effect in growing per-
sons the assimilation of the best religious
experience of the rgaa, as effective guidance to
present experience,

The supervisor mnpt forsmlate to her own aatisface
tion the Christian aduagﬁian. Zpecific aim has to do with
a particular lesson. The sucocess of each class-session is
¢losely related to this fastor of specific aim. When there
i a elear-cut aim for a leason, the worship, the materials,
the activities are coordinated, esach adding something to-
wards the realisation of this aim. When everything eentars
on one objective, the child will socner or later cateh the
sim of the whole. Many teachers are vague in their
teaching, because they lack this singleness of objective,
It 12 well to put down on paper in clear termz, a state-

ment of aim or aims for each lesgson. Dobbins says that the

5Jemes Ase Wnite, Christian Education Objectives
(New York: Fleming M. Revell Company, 1932)
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instructor whe lsocks well-defined aims is

likely to wander; the class will lose sense of dir-
ection; there will be little assoclation of ideas; time
will be wasted on non-essentisls; having started no~
where, t%o teacher and class will probably get

nowhere,

Teacher Pesrsonnel. “imsce the professional prepara-

tion of the teacher has already besn toushed on, the writer
here takes up briefly the retter of teacher-personality.
Some one has aptly said that "the ocurrisculum is ninety per-
cent teacher.” The statement does call attention to the
significant part personal ity characteristios can play in
the work of teaching.

¥hen it oomes to the matter of tescher's person-
ality, surely a prime consideration of the supervisor ls
the Sfunday school teacher's personal Christisn witness.
She will, if necessary, zeek to help the young teacher who
evidences sapiritual need in her life~-always with utmost
tact., &he will try to increase a teacher's spiritual
vision when there iz a serious lack there.

fince mention already has been made of the super-
visort's personality the writer here will do no more than

quote a list of peraonality tralts found desirable in the

6Gaines &. Dobbins, The Improvement of Teaghing in

the Sunday School (Kashville, Tennessee: The Sunday School
mprar%m outhern Baptist Convention, 1943), p. 75.
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begimning teacher.

1, Understanding

2. Tact, sympathy

3. Leadership, attractiveneass

4. Resourcefulness, responsibility
5. Punetuality, practioalness

6. Reliability, sinocerity

7+« Truthfulness, honesty

8. Tolerance, respect

9. Altruiasm, unselfishness
10. Ambition, dependability.7

The teacher is to be encouraged to know each cne of
her pupils by name, to seek to understand their individual

problems, and take a perscnal interest in each child,

Methods and Materials. Emith and Zpeer are right

when they say that the central obligation of superviscrs is
to help the teacher improve her methods of tnstruction.B

In order to accomplish this end one needs to keep in mind,
to begin with, the fundamsntal laws of teaching. These
laws hold good for teaching generally. They are four in
number: the law of adaptation, the law of apperception,

the law of correlation, and the law of concentration.?

7¢C. B. Eavey, Principles of Teaching for Christian
Teachers {(Grand Rapids, Michigan: Zondervan Publishing
ffeuse, 1940), pp. 87-88,

Bgamuel 2mith and Robert K. fpeer, Supervision In
the %}amentarx School (New York; The Cordon Company, 1§3€),
p‘.].ﬁ

Prne General Conference 3abgath School Department,
reaching Teachers to Teach (Nashville, Tennessee: Southern
FoBTTshing Asao6Tation, T548), p. 189,
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<ince the child's mind bullds new knowledge on the basis of
ideas already known, lessons must be adapted in the light
of his present knowledge and experience. The language used
should be such that the child understands. This law of
adaptation asquires new signifioceance in teaching Hindu
children; for many words in the Christian vocabulary have
very different connotations in the Hindu religious vocabe
ulary. The law of apperception follows the law of
adaptation. This is the process whereby new ideas beoone
meaningful as they are related to old, familisr ideas. The
law of correlation requires that the new concepts learned
stand out distinct againat the older concepta to whish they
are related, The law of concentration calls for staying
with & central sudbject or lesson until it has been ade~
quately learned. The trained observer seeks to measure the
teaching that is being done in relation to these laws,

The supervisor in observing the teaching methods
employed by the new teacher shall view each in terms of its
adaptability to the group., Flexibility in the use of
methods and techniques is to be encouraged in the teashing
of s sizeable group representing a variety of individual
differences, Consistent use cf stereotyped procedures is
to be frowned upon. ¥o one method, however profitable, is
good enough to be used exclusively,

The fitness of a given method will be examined in
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the light of the age-group in shich 1t is employed. Obvi-
ously what may be good for Juniors may not be good for
primary children. A brief review of some of these methods
is in point.

Acotivities can have a signifilicant place in education
at all age levels. "lLearning through activities" writes
Beok, "has come to be sccepted as a most effective method
of tendhing."lc Here the supervisor must see¢ to it that
all sotivities are related to the gubjeot that is being
studied. FNo teacher ghould embark on any kind of activity
without first having carefully organized the whole. In the
Sunday sehools in question, sctivity programmes are still
in & beginning stage. They need to be encouraged.

story~telling and simple dramatization are profite
ably used with kindergarten and primary children. As Clark
says, "story-telling 1s one of the most ancient methods of
teaching, . . . Yot the story holds an important place in

wil

the most up~to-~date methods of teaching, The ohildrsn

of this age are highly imaginative; nothing appeals to them
more than a well«told story. The supervisor expects the

10puth Armstrong Beck, "Aim Your Aotivitles at

reaching Religion," International Journal of Religious
Education, (Ghiaaée:“Thternatianal"ﬁeumail of ﬁai%gioua

Fducation, 1950, 1981 )

llyap jorie E. A. Clark, Methodes of Teashing Reliplon
to Children (Tondon: National focliety, 16867, p. 69.
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teacher to cshoose stories that are suitable to the age and
development of the child, as well as to the alm of the
rartiscular lesson being taught. The teacher should know
the story wezll enough that she does not have to refer to a
book as she tells it. Right use of gesture, change of tone
in the voice, and appropriate expression of the face are all

necessary to make the story impressive and meaningful., At

this level, repetiticn of the charasteristic expressicns in
the story are to be encouraged. The children take a parti-
eular delight in hearing the same phrases repeatedly. They
like to repeat such words and phrases.

Dramatization on the part of the ghlld offers oppor-
tunity to give expression to impressions recelved, It 1is
not always easy for small children to be passive listeners
in a oclass situation; dramatization is an excellent way of
meeting the needs of the children of kindergarten and pri-
mary age.

Junior children enjoy activities in the form of
special projects, doing research, going on expeditions, and
taking part in discussions. They are especially curious;
they 1like to werk together in groups.

A project may take the form of finding the answer to
guestions raised in the class. It might result in meking a
model, & chart, & map or in some other activity. It should

be mentioned here that in the average village Sunday sochool



in Indla, projests are not often done beocsuse of limited
time and limited facilities,

A sinmple researah may be entered into as part of a
project or of a reguler lesson, Since juniors have a pas-
gion for detail®, the teacher may give them materials out
of which information may be gathered.

An expedition, such as visiting the chapel of the
Biplo school during a worship aervice would give the
youngaters a clearer idea of aorporate worship., It would
also enable them to grasp the faoct that God can be wore
shipped without a representation in the form of an idol.
Supervisor, of course, must make sure that a teacher has
secured permission from parents in order to undertake such
a trip.

The discussion method, or the question and answer
method, 1s practical with juniors. Children often ask
questions; they also enjoy answering them. Because the
child's reasoning power 1s developing fast at the Jjunior
age level, he llkes to be challenged by provoecative ideas
within the range of his comprehension., Fduecators highly
recomnend this method, since this is "the very fiber of the
inductive me thod , " 12 Questions can be vital in serving as

12rne General Jonference “abbath School Department,
ﬁQ ai't.’ p. 200’
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points of contact, for a pupil's question often reveals his
needs The supervisor will cnoourage the teacher to make
wigse use of questions as part of her pedagogical strategy.

"Audio-visual techniques should be an integral part
of the whole plan of teaching"l® say Ritter and Shepherd.
Certain kinds of visual aids have been used freely and with
much profit in the Sunday schools under consideration.,
Posters, flannelgraphs, and other picture materials have
helped not only to get a lesson scross but have counter-
acted disturbing elements in the enviromment. Other vigual
aids like models, blackboardas, diagrams, charts, and maps
need to be used more freely. Although it has not yet been
possible to use audio~techniques in these schools, 1t is to
be hoped that the situation in this regard will change in
the near future. Musiocal instruments and action songs have
been introduced rather widely. But slides and sound films
are used only to & very limited degree because of lack of
facilities. The Bible school can only profit by purchasing
equipment for audio-visual education in the Junday schools.
Smith and Speer write thus on the matter:

e » o« The use of instruoticnal equipment facili-

tates and improves the work of the teacher. FElaborate
supplies are not essential for the most gifted and

13p, L. Ritter and L. A, Shepherd, Methods of
rTeaching in Town and Rural Schools, (New York: The Dryden
Prezs, §9@5), Pe 10,
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enterprising instructor to secure good results. But
even the exseptionally capable teacher can supply more
effective professional nervice 1f he has the advantage
of useful materials. Sc, too, the less effloient
teacher needs helpful equipment to inoreasec the eff{l-
ciency of his procedures. Character and training among
the steff are far more Inrortant than beautiful school
buildings or an abundance of instructional supplies,

But given the formal qualitinu,th’.advanbagea of suffie-
ocient equipment are self-svident. 4

V. POST-VISITATION CONFKERENCES

Supervisors de not always find it easy to hold a
post-visitation conference with a teacher, Some resort to
the practice of leaving with the teacher a written report
of the observation, along with some eriilcal suggestions.
This procedure is not to be recommended. Others resolve
the problem by calling together & group-ccnference for a
genereli zed discuesion of the teaching observed. Conmend-
able as this 1s, it will not take the place of a personal
iniervieu with the te;ohor. tndaad, post-vigitation cone
ference with the individual teacher iz likely to be the
most rcwnréiﬁg part of the supervisor's work. According to
ﬁyte, "There is probebly no other gupervisory activity
;hjch ecan furnish as specific help to a teacher as the per-

sonal 1atorv1ew.“15

l4samuel Smith and Robert K. Speer, op. cit.,
pp . 559"570.

15xyte, op. eit., p. 166.
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The success of this kind of conference will depend
much on the leader's power of suggestion. Time was when
supervisors were regarded as mild dictators. WNowadays, as
Spears remarks, “suggestion has replaced dictation in the
basiec principles of supervision tonday."le He goes on to
say that supervisors as a profeasional group "of late have
shied away from speeches, from the very ldea of cne person
standing up to tell another what he should be doing."l7

Lasting inspiration has come to many a young teacher
through encouraging counsel from a supervisor. In the
writers opinion, the oprortunity afforded by a poste
visitation sonference is unguestionably the supervisor's
most challenging hour.

In preparation for the meeting, the supervisor
should ponder well the items she has cited during the
teaching situation. When a doubtful issue arises she will
consult texts by authorities, leaving nothing of importance
to mere conjeature or opinion. This post-gconferenae should
be held reasonably soon after a lesson has been delivered
by the practice-teacher,

The place of meeting should be conducive to reflec-

tion, free from likelihood of interruption.

16@"1", [2) X Gitt' Po l¢é8,
lvlbid,' Po 286, |
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In & problem situation--new to counsellor and
teacher alike--both should make a cooperative searoh for
effective instructional procedures, The counsellor ought
not pose as an expert on all problems. She can maintain a
teachadble spirit herself without danger of sacrificing
prestige in the eyes of the student, The ultimate au-
thority of the eounsellor is the szame as the authority of
the teacher: the authority of sound educational principles
and of effective procedure. Throughout the discussion the
needs of the pupils are to be kept uppermost. Teachers are
to be enceouraged to submerge msrely personal views and pre-
judices in the interests of the ehild.,

In a1l her work the superviesor will not forget that
the task of genmerating enthusiasm and self-confidence in
her teachers is "the most delicate and the most exacting
funetion of any educaticnel leadership.”8 In trying to
achieve this end she will emphasize positives rather than
negatives. Promising charecteristics are not to be neg-
lected; they should be szingled out for epecial commendation,
Briggs and Justman state: "A teacher will grow most
rapidly not in striving to make his poor practices better,

184aryy C. Munro, The Church as a Schoel (ft. Louls,
Mo: Bethany Fress, 19289), p. 187,
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but by becominmg exeeptienally strong in samething.“lg
Spear saye the same thing when in speaking of the
pogitive he emphasises that it
v « Involves concentrating upon those things that
the teaoher already does well and of whioh she is proud
and then helping her realize that in the degree that
e e e peoRee sty supont o BT Y1 Ber
Concerning the weak points in a teacher's demonstra-
tion, the oritic will try to lead the teacher herself to an
awareness of these. the will also seek to elicit from her
ways of remedying weaknesses, Instead of giving solution
at once, it is always wise to stimulate gelf-help. Imposi-
tion of methods and techniques is to be entirely
discouraged. Nothing ean be more fatal to choking student
initiative. Let her work out her own plans in the light of
the suggestions. °Suggestions made ought to be clear and
def'inite so that the lesrner will know precisely what is
expected of her.
An excellent suppliment to the supervisort's comment
{2 the practice of furnishing the teacher with a brief
pibliography of readings, chosen to strengthen her wherein

she 15 wesk,

197homas Henry Briggs, and Joseph Justman, Improving
Instruction Through Supervision (New York: Maomillan
Eom‘pany, 195 s Pe .

20gpears, op. oit., p. 278,
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It goes without ssylng that no counsellor worthy eof
the office will engage anyone in promiscucus discussion of
the teachers under her supervision. ¥Wo practice could be
more disruptive to supervisor-teacher relations.

Thus far the writer has discussed the post-visita-
tion conference as one conference, following the astual
teaching seasion. Where time and facilities permit, how-
ever, the supervisor should visit the same clasesroom at
well-timed intervals and held eorresponding post-visitation
conferences. A final supervisory report should show the
sequence of suggestions advanced, the use made of them by
the teacher, and the consequent progress or lack of pro=-
gress in teaching abllisy.

At the elose of the zsupervision programme, the
students should be encouraged to pursue on their own a
reading course in educational methods and related areas.

If engineers, lawyers, and dootors must keep up with the
latest infermation in their respective fields, so also
should the teacher of Christisn Tducation., O(ne's professe
ional training is never complete, There is always the

challenge of growth.



CHAPTIR V
A CONCLUDING WORD

Supervising Christian education in Sunday schools
primarily devoted to the needs of Hindu children can be a
most disheartening task. Parental indifference, if not
actual parental hostility, is Just one hindering factor.
Where Sunday schools do exist, facllitles and equipments
in these schocls are on the whole very inadequate. Laock of
finances has been a handicap. The varied educationsal
attainments found among Yindu children of the seme chrono-
logical age does not lesszen the difficulty,

Nut it 12 to be remembered that no worthwhile goal
was ever reached without etruggle. 2he who undertakes to
strengthen the hands of those who are seelting to make clear
to 11ttle children the ways of God to man, is sure of
success; for this 1s God's work., Supervisors and teachers
are but co-workers with Him, No work that 18 of God can be
done in vain,

This effort to draw attention to some of the things
that make for constructive supervision of Christian educa-
tion has proved rewarding to the writer. She ventures the
hope that her write-up may afford some inspiration to
others looking forward to the work of supervising Christian

education in Indla.



BIBLIOGRAPHY



45
BIBLIOGRAPHY

A. BOOKS

Almack, John 0., and Lang Albert R. Problems of the
Teaching Profession. Boston: Houghton WifflIn Company,

Asa, White James. Christian Fducation Objectives, New
York: Fleming R, Revell Uompany, 1552,

Barr, A. S., and Burton William H. The gggarvision ef In-
struction. New York: D. Appleton-centuary Company,

Briggs, Thomas Henry, and Justman Joseph. Improvin in-
struction Through Supervision. HNew Yov%z The ghemillen

Company, 1

Chave, Farnest John. Supervisgion of Religious Fducation.
Chicago: University of Ghlcago Press, 1.

Clark, Marjorie E. A. Methods of Teaching Religlon to
Children. London: Hational Soclety, 1958.

Dobbins, Gaines 7, The ég§§§voment cf Teaching in the
Sunday School. Nashville, Tennessee: The Runday School
Board of the fouthern Baptist Convention, 18943,

Rdge, Findley B. Teaching for Results. Nashville,
Tennessee: Broadman Press: 1956.

Harper, W. A. The Minister of Fducation, Ashland, Ohlo:
The Universlty Post Publlshing Gompany, 1939,

Hensley, J. Clark, The Pastor &s Fducsational Director.
Kensas City, Eansas: LJentral Seminary rress, 1950.

Knapp, Forreat Lamar, lLeadership Fducation im the Church.
New York: Abingdon FPress, 1903,

Kyte, Qeorge C. How to Supervise. Boston: Houghton MIifflin
Compeny, 1937,

Maeckibben, Frank M. Improving Religious Kducation Through
supervieion, New York: Cokesbury rress, l9cl.




46

« Guiding workers in Christian Fducaticn. New York:
Abingdon Cokesbury rress.

Munro, Harry C. The oh as a Sohool. &t. Louls, Mo:
B;thany Press, gg%f ’

« The Direstor of Religious Fduocation. Philadelphia:
The westminster Froaa, ¥o0 .

Oloott, l'ason. Village Schoole and Temchers in Indias.
caloutta: Assoolation Press, 1956,

Raffety, Fdward W. Churoh fchool Leadership. ¥ew York:
Fleming H. Revell Gompany.

Reeder, Fdwin Hewett. Supervision in the Flementary School.
Boston: Youghton Mff%ffn Company, 1958 .

Shaver, EFrwin L. 100 Ways to Improve Your Sunday fchool
Teaching. Elgin, inolws: David C. Cook Publlshing
Company, 1942,

Smith, camuel, and Speer Robert K, Supervision in the
"lementary Sehoel. FNew York: The Cordon Company, 1930,

Spears, Harold, Improving the 2upervision of Instruction.
New York: Prengiee-ﬂall, ine., 1955,

Williamson, Margaret. Supervision-Principles and Methods.
New York: Women's Press, 1950,

Yake, Clayton Pranklin. "Superintendent's Manual," The
Summer Bible Sahool an Agency for Christian Kducation.
€cottdale, Fennsylvania: Herald Press.

B. PUBLICATIONS OF ORGANIZATIONS&

The Assgcociation for Student Teaching. Four Went to Teach,
Thirty~Cifth Year Book. Ann Arbor, Wichigan: Fdwards
Brothers, Ine., 1956,

The General Conference fabbath School Department, Teaching
Teachers to Teach. Naghville, Tennessee: fouthern
Publishing Association, 1949,




47
¢. UNPUBLISHED YATERIALZ

Faullmer, Fsther. South India Bidble Institute, Bangarapet,
Mysore ctate, India. Letter dated Feb,.,, 1958,



AFPENDIX



49
APPENDIX A

LESSON PLANS

Three sample lesson-plans slightly modified by the
writer are here submitted. These in the opinion of the
writer are well-adapted to the teaching of ohildren in
India; the first two are designed for primary ehildren®;
the third is for Jjunior children,

LESSCN PLAN T,
GOD LOVER THE WHOLE WORLD

Objective:
To impress the truth that God loves the whole world
and that Jeszus 1= (God's best gift to usz,

Procedure:

Last Sunday our lesson taught us that God made the
world end everything in it. Today we shall learn that He
loves the shole world. That means that He loves every
person in the world. Do you think He loves them all the
time? When they are naughty, too? Yes, He loves us all

the time, even when we are naughty, but He does mot like

“4anna C. Schonhovd, My First sundsy <chool Book,
(*inneapolis;: Augsburg publ17H1 ouieé, 1vst, €leventh
printing 1945), pp. xxvi, xxxiii~xxxiv,
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the naughty things we do. He loves us so much that He wants
to keep us from doing naughty things. He knows that
naughty things make us unhappy.

Our Bible verse today tells us how mueh God loves us.
I shall read 1t 2lowly while you listen.

Notice how much He loves the world. (Read the verse
again, placing emphasis upon what He gave.) When you love
someone, you always like to give that person something,
don't you? If you love a person very much, you like to give

something very good. God loved us so much that He gave
the best gift that could ever be given., That was Jesus.
Jesus is God's only begotten Son. God doesn't want anyone
to be lost or get away from Him.

Let us see what our verse says about this. ("ghould
not perish.") To perish is to get lost from God forever,

He loves us so much that He wants us to have some-
thing. Listen again and see what He wants us to have.
{"Everlasting life.”) That means to live with Him always.
That is better than snything else that we could ever wish
for. Let us fold hands and thenk God for sending Jesue to
us .

Let us now see what our song says about Jesus, What
1s He called in this song? Wwhat else? What do we promise

Him? What does Jesus make our spirit do?
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IRKSBON PLAR IYI,

BEING KIND TO ONE ANOTHER

Objeotive:
To emphasize the faot that kindness follows love,

and to show that Jesus can do for a person wat no one else

can do.,

Procedure;

Our Bible verse last Sunday told us that we ought to
love one another. God knows that it is good for us to love
one another. We would be very umhappy 1f we loved no one.
The more we love everyone, the happler we shall be.

Today our Bible versze teaches us that we should be
kind to cne another, Jecsus wants us to show our love by

b’ing kind,

8tory:
Last Sunday we had a story of a man who showed how

he loved another man,

In today’s lesson we have a story of another men who
needed someons to love him, This man had four friends who
ghowed their love for him. This man had a sickness called
palsy, which made him so weak and leme that he couldn't
walk, Four of his friends believed In Jesus and knew that
He could help him, 80 they carried him on a quilt--the
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kind those people use for a bed--and took him to the house
where Jesus was staying.

Vhen they came to the house, they couldn't get to
the door because there were many people standing in front
of 1t. All of them wanted to see Jesus. So these four men
took the sick man up on the roof of the house. The roofs
in that country are flat sc people can walk on them. Some=
times they sleep on the roof'. The roofs are made of gome
kind of clay which can easily be broken up. Thesge men
broke into the roof and made & hole big enough to let the
man through. They let him down to where Jesus was,

When Jesus saw the sick man, He sald to him, "Son
thy sins are forgiven."” Jesus knew that sin is much worse
than any sickness and is the real cause of sickness. So He
took his sin away before He did anything else for him.
Then Ke made the ran well. He waz s0 well that he picked
up his bed and went home,

Let us ask God to help us to be kind to everyone,

visualizing the story: =hut eyes and look at those
four men. See the crowd of people near the door, Now the
four men are coming toward the door. There they stop.
They see that they cannot get through, Look at tﬁem going
up the steps that lead to the roof. Wew they are laying
the man down while they break up the roof.

Do you see them plek him up again? They are lifting
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him down now. There he is, right {n front of Jesus. ¥Now
Jesus sees the sick man. He is speaking to him. What is
He saying? ("Son, thy sins are forgiven.")

Look, the man is getting up. He is well again.
There, he is ploking up his quilt. Now he is golng down
the steps to go home. Doesn't he lecok happy?
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L.EQRSON PLAN II11.%

THF SUFFFRING AND DEATH OF JESUS

To present Jesus as the One who, by Hie suffering

and death, has redeemed me, & lost and condemned creature,

from sin and death and the power of Satan.

Procedure:

I. Motivation: Present a picture of the Crueifixion or

the Cross-~bearers, Why was Jesus crucified? Lead
children to see that the Jews accused Kim of blas-
phemy because He said He was God'a Fon. They refused
Christ and His offer of salvation.

New Words: Build your list with aid of c¢hlldren; put
it on the board and rapidly pronounce at sight., FEx-

plain meanings.

II. Read lesson in class for emoticneal apreal,

III.

Seat Work (with books open):
A. Copy the places that show that Jesus went
willingly the way of the cross (at least 5).
B. Individual copies or put on board.

P

“Mabel Natalie Ericksen, Listening to God (Minnea-

olis: Augsburg Publishing House, 1938, eighth printing
1945), ppe. xiil-xiiv,
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Underline the word that anawers the question:

1.

2.

Se

4.

6.

8.

9.

10,

11.

ie,

How many cross-bearers were theref One,
two, three, four.
Where were they going? Gethsemane, to

Pilate, Golgotha.

Who followed them? Annes, Calaphas, Simon,
erowd.,
To which part of the body was the scourging

applied? Head, back, legs.

What did the szoldiers do to Jesus? Helped,
insulted, worshipped.

As whom was Jesus mocked? King, robber,
soldier.

On which day was Jesug crucified? Thursday,
Priday, Sunday.

Whom d1d Jesua comfort on the coross?
Pilate, robber, Himsel?,

How did He meet His death? Willingly,
unwillingly, painlessly.

¥ho was unjustly crucified? Robber, Jesus,
Ba !”lbbﬂ! .
When dié Jesus suffer most? In the garden

carry ing the cross, when He cried, My God,
my God, why hast Thou forsaken me?
On what charge was He tried before the high



13.

14.

15.

18,

17.

18.

19.

56
priest? Blasphemy, theft, idolatry.

What are the wages of sin? Death, life,
heaven.
¥hat does Jesus' suffering end death give

us? Life, death, sin.

Who had forsaken Jesus when He met death?
Man, @God, both God and man,

Where did Jesus go when He died? Hell,
heaven, grave only.

How long wae Jesus dead? One, two, threes,
four days.

When did He rise from the dead? Sunday,
Thuraday, Friday.

Which death is everlasting death? Temporal,
spiritual.

(Chanoce to teach,)

20, How may we be saved from everlasting

death? Believe in Jesus; live in sin.



APPERDIX B

CHECK LIRT FOR £ UPERVISOREW

Orade Teacher
Date Leason tople
Attendance

A. Physical conditions:
l., Ventilation £. Temperature

3« Appearance 4. Seating srrangements

3. Handicaps

Comments

B. Routine:

1. Record making

2. Distribution of materials

3. Entrance and exit of pupils

4. fystem in procedures

Comments

C. Personal factore in teacher:

l. General appearance 2. Volce

3. Mannerisms 4. Use of language

5, Perscnal ity: (a) Tact _{b) Sympathy

(¢) Self-control

#chave Farnest John, "Supervision of Religious
Fdusation,” (Chiscago: University of Chicago Press, 1931),

PP, 79, 80, 8l.




D.

E,

(d) Patience
(£) Humor

(h) Reserve

58
(e) Polse

(g) Animation

(1) Self-

confidence

8. Attitudes: (a) Religious conviotions
(b) Interest or duty

(c) Autocratic or demooratic

(d) Willing to learn

(e) Cooperative

Comments

Pupils' behavior:

l. Attention 2. Interest

3. Manners 4. Punctuality

5. Regularity 8. Initative

7 Cooporutivenesuv « fellf=control
Comments

Teaching:

1. Alm 2. Preparation
3. Plan 4. Adaptation

5. Type of procedure: (a) Talk or lecture

(b) {c) Review
(éd) Drill

(r)

Story__
(e) Project

Questioning

(g) Superviged study

(h) Socialigzeé recitation
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(1) Dramatigation

() ODther

8. Class participation: {a) Discussion

(b) “tudy __(c) Project

(d) Handworlk

(e) Prayer

(f) Independent thought

Comments

Materials used:

l. Course 2. Teaching alds
3. Pupils' books 4, BEffective uge
5. Reference materials 8. Kquipment
Comments

Jut-of-class work:

l. Leading~on activities

2. Regular meetings 3. Occaslonal
4, Home visitation __ 5. Correlation
Comments

RBesults: Give i1llustretions to indloate satisfactory or
unsatisfactory resctions alcng such lines as, (a) prace
tical application of lesson, (b) reverence, (¢) emoticnal
attitude, (d) motivation of conduct, (e) cooperation 1n
& gsoclal undertaking, (f) use of knowledge, (g) search
for factg, (h) new appresistions, (i) relation to the
church or some religicus cause, (J) self-contrel, (k)

worthy desires,
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