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ABSTRACT 

Over the last 30 years, traditional skill-based game teaching models have gradually 

been supplemented by instruction under an inclusive banner of Game Centred 

Learning (GCL) but more specifically, Teaching Games for Understanding (TGfU). 

This thesis uniquely examines from a practitioner’s perspective how the 

development of GCL and its dissemination occurred in New Zealand (NZ) 1945-

2015. The multi-method approach establishes through a triangulation of data 

sources utilising a bricolage approach that the development was not mandated by 

educational policy but evolved through various combinations of insights from early 

luminaries in the field and visits to NZ by a key figure in the field (Rod Thorpe). 

Additionally, a new guard of Physical Educators in pre-service teacher education 

colleges in NZ were also significantly influential in the dissemination of GCL 

strategies as was a new socio-ecological perspective in PE syllabi (1999; 2007). An 

emergent autoethnographic documentation of the author’s role further informs this 

evolution of GCL and TGfU practices in NZ. Bourdieu’s concepts of habitus, 

practice and field are used as markers to signal change and record tensions that 

ultimately led to adoption of GCL practice in PE teaching and sport coaching in 

NZ. The thesis findings present implications for PE practitioners through innovative 

GCL approaches, associated with play, mastery learning and TGfU, that involves 

transforming play. It is concluded that at a practical and theoretical level, TGfU 

should be seen in a holistic experiential sense and integrated into PE programmes 

acknowledging its potential to contribute to and enhance citizenship. The final 

contribution to knowledge of this research is the presentation of a model of GCL 

designed to transform play. 



4 
 

ACKNOWLEDGEMENTS 

I would like to acknowledge and thank the following people for their assistance and 

encouragement in completing this thesis. In particular, I would like to thank:  

Academic supervisors 

1. Professor Andy Martin for his great support, guidance and encouragement 

throughout the various stages of the theoretical construction of the thesis, 

and its research and writing stages. I am grateful for the insights and drive 

that Andy has provided that has now culminated in the thesis which is, in 

no small measure, due to his enthusiasm and example.  

2. Dr Geoff Watson for his ability to say the right thing at the right time and 

in the right way. Geoff is the master of diminution; of never claiming a 

contribution of significance, bolstering the student’s ego when in reality his 

guidance and insights are without exception, masterful. 

3. The many fine teachers and mentors I have had over the years. At Ardmore 

Teacher’s College, Jack Kurney, Frank Sharpley, George Jones and Valarie 

Pemberton. At Massey University, colleagues Barrie Gordon, Neville 

Kennedy, Peter Lind, the late Anne Kingsley and Rex Dalzell. In my tenure 

at Awatapu College the following were inspirational, flexible, long 

suffering and always cheerful and helpful notably, Peter Kemp, Vicki 

Adams, James Thomas, David Ward and Karen Eliason, who all helped with 

ideas, writing programmes and putting them into practice. 

4. My principal at Awatapu College John Wall who always listened, was 

unfailingly enthusiastic, supportive and a steady hand when I might have 

gone in the wrong direction. 



5 
 

5. The Secondary School Inspector, Central Region, Ken Morley with 

responsibility for Physical Education who encouraged me to continue in the 

path I was heading in my teaching and through secondments to the 

inspectorate and writing programmes ensured I kept abreast of all that was 

happening in my subject nationally. 

 

Personal communications 

 Mr Nick Bromwell, formerly of Loughborough University, UK. 

 Professor Ian Culpan, Canterbury University 

 Ms Judith Deane-Freeman, Senior Tutor, Massey University 

 Dr Barrie Gordon, Senior Lecturer, Victoria University 

 Associate Professor Alan Ovens, Auckland University 

 Associate Professor, Shane Pill, Flinders University, South Australia 

 Ms Wendy Piltz, Senior Lecturer, University of South Australia 

 Associate Professor, Clive Pope, Waikato University 

 Mr George Salter, formerly of Waikato University 

 Dr Rod Thorpe, formerly of Loughborough University, UK. 

 Mr Barrie Truman, formerly of Wellington College of Education and 

previously, Coach of the New Zealand Football Team 

 Mr Patrick Watson, formerly of Discovery College, Hong Kong  

 

Other assistance 

 Proof reading – Janet Toogood 



6 
 

PUBLICATIONS 

1. Slade, D. G. (2015). Do the structures used by international hockey coaches 

for practising field-goal shooting reflect game centred learning within a 

representative learning design? International Journal of Sports Science & 

Coaching 10(4), 655-668. 

2. Slade, D. G., Martin, A. J., & Webb, L. (2013). Providing sufficient 

opportunity to learn: A response to Gréhaigne, Caty and Godbout. Physical 

Education & Sport Pedagogy, 20(1), 67-78. 

3. Slade, D. G. (2010). Transforming play: teaching tactics and game sense. 

Champaign Illinois: Human Kinetics. 

4. Slade, D.G. (2005). Teaching attack and defence in team games: A TGfU 

approach. Stick2Hockey Ltd., Palmerston North, New Zealand. 

5. Slade, D. G. (1993, 1999). Senior School Physical Education: A course book 

for New Zealand schools (1st & 2nded.). Auckland: New House. 



7 
 

ABBREVIATIONS 

CoE  College of Education 

FGS  Fundamental Game Skills 

FMS  Fundamental Movement Skills 

GCL  Game Centred Learning  

HoD  Head of Department 

HPE  Health and Physical Education Curriculum, 1999 & 2007 

HNZ  Hockey New Zealand 

MUCE  Massey University College of Education 

NCEA  National Certificate of Educational Achievement 

NZJHPER New Zealand Journal Health Physical Education &   

   Recreation 

NZJPE  New Zealand Journal of Physical Education 

NZPE  New Zealand Physical Educator 

PE  Physical Education  

PNCE  Palmerston North College of Education 

PNTC  Palmerston North Teachers’ College 

PSI  Personalised System of Mastery Instruction 

PTE  Pre-service Teacher Education 

RLD  Representative Learning Design 

RST  Regional Sport Trust 

TGfU  Teaching Games for Understanding 

  



8 
 

TABLE OF CONTENTS 

DEDICATION ....................................................................................................... 2 
ABSTRACT ........................................................................................................... 3 
ACKNOWLEDGEMENTS .................................................................................. 4 
PUBLICATIONS ................................................................................................... 6 
ABBREVIATIONS................................................................................................ 7 
FIGURES ............................................................................................................. 13 
TABLES ............................................................................................................... 13 
 
CHAPTER ONE .................................................................................................. 14 
INTRODUCTION ............................................................................................... 14 
1.1 THE RESEARCH TOPIC AND CONTEXT ......................................... 14 

1.1.1 Development of Teaching Games for Understanding (TGfU) ....... 15 
1.1.2 Rationale: Why the topic needs investigating ................................ 19 
1.1.3 The objectives for the research ...................................................... 19 
1.1.4 Research questions ........................................................................ 20 

1.2 NATURE OF THE RESEARCH: THEORETICAL CONCEPTS ........ 21 
1.2.1 Justification and definition of key concepts ................................... 21 
1.2.2 Play ................................................................................................ 21 
1.2.3 Mastery learning ............................................................................ 23 
1.2.4 Teaching Games for Understanding (TGfU) ................................. 25 

1.3 METHODOLOGY ................................................................................. 27 
1.3.1 Multi methods ................................................................................ 27 
1.3.2  An autoethnographical narrative.................................................. 27 

1.4 MOTIVATION FOR THE RESEARCH ............................................... 29 
1.4.1 Overview of my career ................................................................... 29 

1.5 STRUCTURE OF THE THESIS ............................................................ 31 
 
PART A: CHAPTERS TWO TO FOUR .......................................................... 34 
 
CHAPTER TWO ................................................................................................. 35 
LITERATURE REVIEW ................................................................................... 35 
2.1 PLAY ...................................................................................................... 36 

2.1.1 Historical perspective .................................................................... 37 
2.1.2 The role of play in the development of expertise in games ............ 41 
2.1.3 Creativity in play ........................................................................... 44 

2.2 MASTERY LEARNING AND GOAL SETTING ................................ 47 
2.2.1 Models of mastery learning ........................................................... 47 
2.2.2 Bloom’s group-based model of learning ....................................... 48 
2.2.3 Keller’s model ................................................................................ 49 
2.2.4 Goal setting in an educational environment .................................. 50 
2.2.5 Mastery learning and goal setting in PE and sport settings.......... 51 
2.2.6 An evolving position....................................................................... 53 
2.2.7 Methodologies for promoting equity in PE.................................... 54 

2.3 TEACHING GAMES FOR UNDERSTANDING (TGfU) .................... 56 
2.3.1 Traditional structure of teaching games in PE .............................. 56 
2.3.2 Catalysts for change ...................................................................... 57 
2.3.3 The Teaching Games for Understanding model ............................ 60 



9 
 

2.3.4 Pedagogical principles .................................................................. 62 
2.3.5 TGfU grounded in educational theory & PE in crisis ................... 63 
2.3.6 Constructivism in PE ..................................................................... 66 
2.3.7 Debate of ideas on the theoretical foundation of TGfU................. 70 

 
CHAPTER THREE............................................................................................. 77 
METHODOLOGY .............................................................................................. 77 
3.1 RESEARCH PHILOSOPHY .................................................................. 78 

3.1.1 Social constructivism ..................................................................... 81 
3.1.2 Phenomenology .............................................................................. 83 
3.1.3 Bourdieu......................................................................................... 84 
3.1.4 Bourdieu and the sport genre ........................................................ 85 

3.2 QUALITATIVE RESEARCH DESIGN ................................................ 87 
3.2.1 My world view ................................................................................ 89 
3.2.2 A bricolage approach .................................................................... 92 
3.2.3 Ethnographic reflexivity ................................................................ 95 
3.2.4 Research questions ........................................................................ 96 

3.3 DATA COLLECTION METHODS ....................................................... 97 
3.3.1 An autoethnographic narrative ............................................................ 97 
3.3.2 Document analysis ....................................................................... 101 

3.4 DATA ANALYSIS............................................................................... 102 
3.4.1 An autoethnographic narrative .................................................... 102 
3.4.2 Document analysis ....................................................................... 103 
3.4.3 Credibility & dependability ......................................................... 107 

3.5 ETHICS ................................................................................................ 109 
 
CHAPTER FOUR ............................................................................................. 112 
EVOLVING GAME PRACTICES IN NEW ZEALAND: POST-1945 ....... 112 
4.1 PE CURRICULUM DOCUMENTS: POST 1945-1986 ...................... 115 

4.1.1 Early developments ...................................................................... 115 
4.1.2 Supplementary publications ......................................................... 116 
4.1.3 Fitness for living .......................................................................... 117 
4.1.4 Teaching sport ............................................................................. 121 
4.1.5 Colleges of Education Pre-1987: PE Educators ......................... 122 
4.1.6 Subsequent curriculum development: Post 1987 ......................... 123 
4.1.7 Kiwidex and Kiwisport................................................................. 127 
4.1.8 Curriculum development and the dissemination of TGfU ........... 128 

4.2 UNHERALDED AGENTS OF CHANGE: LUMINARIES ................ 130 
4.2.1 JJ Stewart ..................................................................................... 131 
4.2.2 Brian Maunsell ............................................................................ 132 
4.2.3 Barrie Truman ............................................................................. 133 
4.2.4 Disseminating games practice approaches ................................. 137 

4.3 ACADEMIC PUBLICATIONS ........................................................... 139 
4.3.1 Increasing academic discourse .................................................... 142 
4.3.2 The Journal of Physical Education New Zealand ....................... 145 
4.3.3 Integrating learning in PE 2003-2005......................................... 147 
4.3.4 Significant publications ............................................................... 148 

4.4 EDUCATING THE EDUCATORS: POST-1996 ................................ 151 
4.4.1 Rod Thorpe’s visits to New Zealand, 1996/2000: A ripple effect 151 
4.4.2 Christchurch College of Education ............................................. 152 



10 
 

4.4.3 Auckland College of Education ................................................... 154 
4.4.4 Waikato University ...................................................................... 156 
4.4.5 Palmerston North College of Education (PNCE) ........................ 158 

4.5 A CONSTITUENCY OF AGENTS FOR CHANGE........................... 160 
 
PART B: CHAPTERS FIVE TO EIGHT ....................................................... 165 
 
CHAPTER FIVE ............................................................................................... 166 
TOWARDS TGfU, A PRACTITIONER’S TALE ......................................... 166 
5.1 THE EARLY YEARS, 1950-1960s ..................................................... 167 

5.1.1 Growing up in Gisborne .............................................................. 168 
5.2 BECOMING A TEACHER, 1969-71 .................................................. 176 

5.2.1 Ardmore Teachers College .......................................................... 177 
5.2.2 Coaching project.......................................................................... 180 
5.2.3 Implicitly developing a Community of Practice in hockey. ......... 183 

5.3 EARLY BEGINNINGS IN TEACHING: 1970s ................................. 189 
5.3.1 Integration of subjects: letting go ................................................ 190 
5.3.2 The integrated scenario ............................................................... 191 

 
CHAPTER SIX .................................................................................................. 196 
HOD, GAME PRACTICE INFLUENCED CURRICULUM DESIGN ....... 196 

6.1.1 HoD Physical Education: Awatapu College 1980-1990 ............. 199 
6.1.2 Experiments in PE and sociological perspectives ....................... 201 
6.1.3 Teaching athletics ........................................................................ 204 

6.2 DEVELOPING MASTERY LEARNING: 1980s ................................ 211 
6.2.1 Mastery concept ........................................................................... 211 
6.2.2 Mastery learning applied to the curriculum ................................ 213 
6.2.3 Individual goal setting ................................................................. 215 
6.2.4 Child-centred learning and TGfU................................................ 216 

6.3 SENIOR SCHOOL PE: A NATIONAL QUALIFICATION ............... 219 
6.3.1 National assessment scheme for Sixth Form Certificate PE ....... 219 
6.3.2 National investigation into criteria referenced assessment ......... 219 
6.3.3 The Senior School PE text and its relationship to TGfU ............. 220 

 
CHAPTER SEVEN ........................................................................................... 223 
TEACHER EDUCATOR: IMPLEMENTING TGfU ................................... 223 
7.2 ROD THORPE’S VISITS TO NZ ........................................................ 226 

7.2.1 TGfU: Not necessarily a new concept ......................................... 227 
7.2.2 Practical workshop: Badminton .................................................. 228 
7.2.3 A philosophical perspective of TGfU ........................................... 231 
7.2.4 Individualised learning programme ............................................ 233 
7.2.5 Defining my work as TGfU .......................................................... 234 

7.3 COMBINING PLAY, MASTERY LEARNING AND TGfU ............. 236 
7.3.1 Teaching curriculum and practical papers ................................. 236 
7.3.2 Leveraging TGfU into schools ..................................................... 237 
7.3.3 Combining play, TGfU and Mastery learning in Football .......... 237 

7.4 MY EVOLVING POSITION ON TGfU .............................................. 240 
7.4.1 Sport coaching using TGfU and Game sense .............................. 242 
7.4.2 Publications and amalgamation with Massey University............ 244 

 



11 
 

CHAPTER EIGHT ........................................................................................... 246 
RESEARCHER EDUCATOR ......................................................................... 246 
8.1 SHAPING A HOLISTIC PHILOSOPHY OF PE ................................ 248 
8.2 PUBLIC EDUCATION IN A DEMOCRATIC SOCIETY ................. 251 

8.2.1 PE and sport’s contribution to social capital .............................. 252 
8.2.2 A good citizen model through PE ................................................ 253 
8.2.3 The case for TGfU and mastery learning in games ..................... 255 

8.3 THE TEACHER AS RESEARCHER .................................................. 257 
8.3.1 Disseminating perspectives nationally and internationally......... 258 

 
PART C: CHAPTERS NINE TO ELEVEN ................................................... 263 
 
CHAPTER NINE............................................................................................... 264 
TRANSFORMING PLAY: TEACHING TACTICS AND GAME SENSE 264 
9.1 PLEASURABLE PRACTICE .............................................................. 265 

9.1.1 Ericsson, Krampe, and Tesch-Romer’s deliberate practice ........ 265 
9.1.2 Deliberate play ............................................................................ 266 
9.1.3 Affect in games ............................................................................. 267 

9.2 A JET PILOT’S LICENCE TO FLY ................................................... 268 
9.2.1 TGfU is too complex for teachers ................................................ 268 
9.2.2 Launder’s Play Practice .............................................................. 269 

9.3 PRACTITIONER PERSPECTIVES .................................................... 271 
9.3.1 Stoltz and Pill ............................................................................... 271 
9.3.2 Kirk’s holistic approach .............................................................. 272 

9.4 A MODEL FOR TRANSFORMING PLAY........................................ 275 
9.4.1 Overcoming the Jet Pilot conundrum .......................................... 276 

9.5 ILLUSTRATING TRANSFORMING PLAY...................................... 278 
9.5.1 Game teaching starts with play ................................................... 278 
9.5.2 A philosophy for playing games................................................... 279 
9.5.3 Splitz Attack ................................................................................. 281 
9.5.4 Affect in TGfU inspired games..................................................... 282 

9.6 NON-SPECIFIC GAMES .................................................................... 284 
9.6.2 Deliberate play ............................................................................ 285 

9.7 PLAY, MASTERY LEARNING AND TGFU .................................... 289 
9.7.1 Stick2hockey................................................................................. 289 

9.8 HOLISTIC EDUCATIONAL OUTCOMES........................................ 293 
 
CHAPTER TEN ................................................................................................ 295 
TOWARDS A FURTHER UNDERSTANDING OF TGfU AND GCL ....... 295 
10.1 A MODEL ............................................................................................ 296 

10.1.1 GCL structures in an elite sport – the Côté model? .................... 297 
10.1.2 Towards an ideological position on teaching games................... 298 
10.1.3 No one way to teach games?........................................................ 299 
10.1.4 Complementary learning ............................................................. 300 

10.2. A TRANSFORMING PLAY MODEL OF GCL ................................. 303 
10.2.1 Discussion of the model ............................................................... 303 
10.2.2 Pathway A .................................................................................... 304 
10.2.3. Pathway B .................................................................................... 306 
10.2.4 Mastery learning of techniques and goal setting ......................... 309 
10.2.5 Questioning and the teaching moment......................................... 311 



12 
 

CHAPTER ELEVEN ........................................................................................ 314 
CONCLUSIONS ................................................................................................ 314 
11.1 CONTRIBUTION TO KNOWLEDGE IN THE FIELD ..................... 316 

11.1.1 Game practice evolvement ........................................................... 316 
11.1.2 Game practice dissemination....................................................... 317 

11.2 CONTRIBUTION TO PRACTICE ...................................................... 319 
11.2.1 Transforming play........................................................................ 319 

11.3 CONTRIBUTION TO THEORY ......................................................... 322 
11.3.1 Transforming play: A GCL model for teaching games................ 322 

11.4 CONTRIBUTION TO METHOD ........................................................ 323 
11.4.1 Multi-method approaches ............................................................ 323 
11.4.2 Bourdieu....................................................................................... 324 
11.4.3 Autoethnography .......................................................................... 325 

11.5 IMPLICATIONS OF THE STUDY ..................................................... 327 
11.5.1 Implications for knowledge in the field........................................ 327 
11.5.2 Implications for practice - Application/adaptation ..................... 327 
11.5.3 Implications for theory................................................................. 328 
11.5.4 Implications for methodology ...................................................... 329 

11.6 RECOMMENDATIONS FOR FUTURE RESEARCH....................... 330 
11.7 CONCLUDING COMMENT............................................................... 332 
 
REFERENCES .................................................................................................. 333 
APPENDIX ........................................................................................................ 368 
CONFERENCE AND WORKSHOP PRESENTATIONS ................................. 368 
 
  



13 
 

FIGURES 

Figure 1 The TGfU Model (Bunker & Thorpe, 1983) ...................................... 21 

Figure 2 An Emergent, Evolving Model of Autoethnographic Narrative ....... 100 

Figure 3 A Model for Transforming Play ........................................................ 275 

Figure 4 Splitz Attack (Slade, 2010a, p. 64) ................................................... 282 

Figure 5 Outlet (Slade, 2010a, p. 56) .............................................................. 287 

Figure 6 Stick2hockey Rollaball (Slade, 2010a, p. 84) ................................... 290 

Figure 7 A Transforming Play Model of Game Centred Learning ................. 303 

 

TABLES 

Table 1 Stick2Hockey & Novice Player Self-esteem (Slade, 2007, p. 30)... 292 

  




