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ABSTRACT. The paper briefly covers the history and landmarks of The World Women University President
Forum. The author reflects on Russian and Chinese education system, on passing down the teacher training
experience, and on the two teacher cultivating systems. One is the independent normal university system, and
the other is the educational college system subordinated to a comprehensive university. The concepts of “edu-
cation”, “educational leadership”, and “a competent teacher” are thoroughly described in the paper.
Correlation between education and gender differences demonstrates the importance of respecting gender
difference in the field of education, the need to explore and develop gender strength, and to diversify lead-
ership styles.

As the main objective in the worldwide education development the author outlines the continuous im-
provement of educators’ information literacy, and building multi-leadership based on gender equality.

Jiny II3uHaHb,
npeaceaaTes b OpraHu3aquOHHOTO KOMUTETA IIPE3UAEHTCKOIO Q)opyMa BCEMUDPOTO KEHCKOT'O YHHUBEpPCUTETA , JE€KaH AKaI[eMI/II/I
JIAJlepCTBa JIJIA XKEHIIUH.

JIMIEPCTBO B OEPA3OBAHMM ¥ IOATOTOBKA YUMUTEIBCKMX KAIPOB

KJIFOYEBLIE CJIOBA: uiepcTBO; MOATOTOBKA OYAYIIUX yUUTEJIEH; TeH/IEPHOE PABEHCTBO; YUUTEJIS; e~
JlarOTUYeCcKUe KaJIphl.

AHHOTAIIMA. B craTbe Ipe/cTaBIeH KpaTKUi 0030p UCTOPUHU U 3HAYUMBIX MOMEHTOB BceMUpHOTO yHU-
BEPCUTETCKOT0 IIPEe3UAEHTCKOr0 GOpyMa >KEeHITUH. ABTOP OIHICHIBAET POCCUICKYIO 1 KUTAUCKYIO CHCTEMBI
obpa3oBaHUs, aKIEHTUPYs BHUMAaHHE Ha OIbITE IMOATOTOBKU YUHUTENIBCKUX KAJPOB M HA JIByX CHUCTEMAax
9TOH noAroToBKU. IlepBas cucrema IpefcTaBiieHa B IeJarOTMYecKUX By3aX, BTOpas — B KOJUIEKaX, KOTO-
Pble SBJISIOTCS CTPYKTYPHBIMU HOAPA3/IeIeHIsIMU YHUBEPCUTETOB. PAaCKPBITHI TAKKE MOHATHA, Kak «0bpa-
30BaHHE», «JIUZEPCTBO B 06Pa30BaHUM», < KOMIIETEHTHBIH I1€J]aror».

Wpen, nonoxeHHble B OCHOBY 00pa30BaHUA U I'eHJIEPHOIO PABEHCTBA, YKA3BbIBAIOT HA BAXKHOCTH YBAXKU-
TEJILHOTO OTHOIIIEHUs K TeHJEPHBIM pasjudusM B chepe 0Opa3oBaHUsA U Ha HEOOXOAUMOCTh Pa3BUTHUS
CTHJIEH yIIpaBJIEHUS.

B xauecTBe OCHOBHOU II€JIM BCEMUPHOTO OOPA30BAHMS aBTOP BBIIEJISIET HEMPEPHIBHOE TOBBIIIIEHNE HH-
(opMarmoHHON rPaMOTHOCTH PYKOBOJUTEJISA U IIOCTPOEHUE MYJIBTHU-JIH/IEPCTBA HA OCHOBE T'E€HZEPHOTO
paBeHCTBA.

he World Women University Presi-
dent Forum is a brand forum origi-
nally initiated by Communication University
of China in 2001. In the past 17 years, it has
attracted more than 1100 women university
presidents from over 100 countries and re-
gions all over the world, and it has become a
platform to showcase the educational and
women leadership of women university pres-
idents as a whole. Every other two to three
years, a main forum is held in China. Up to
now, we have held seven successful main fo-
rums in cities like Beijing, Nanjing, Xiamen
and Taipei, etc. In between the seven main
forums, nine sub-forums were held in New
Zealand, Japan, US, Turkey, Zimbabwe,
Mexico, Nepal, Finland, Romania in turns.
Now we are gathering here today for the
tenth sub-forum, which marks a brand-new
milestone in the development of the forum.
Looking around the world, there exist two
teacher cultivating systems: one is the inde-
pendent normal university system, and the
other is the educational college system subor-
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dinated to a comprehensive university. The
former emphasizes teacher’s professionalism,
and the latter concentrates on academic ca-
pacity. The self-contained normal educational
system of Russia has exerted profound influ-
ence over China. And this influence has been
inherited and passed down by many Chinese
normal universities even till now. Today, rep-
resentatives of some of the most reputed
normal universities in China are here with us
too. They are Beijing Normal University,
Guangxi Normal  University, @ Nanjing
Xiaozhuang University, to name just a few. In
recent years, China has been actively explor-
ing the model of integrating teacher education
into the comprehensive university curriculum.
But in spite of the systems and models, teach-
er cultivation need first to answer two ques-
tions of the time, i.e. how to define a good
teacher? And what is good education? These
two questions are like the two sides of a coin.
They intertwine with each other, and it’s not
wise to dispense any of them. A good teacher
creates good education, and good education


https://core.ac.uk/display/156948365?utm_source=pdf&utm_medium=banner&utm_campaign=pdf-decoration-v1

48 NORMAL UNIVERSITYAND LEADERSHIP IN EDUCATION

influences and improves one’s life. Therefore,
it’s safe to say good education, to some extent,
is a good teacher. A good teacher should be
trained to possess advanced knowledge, high
professionalism, and educational affection to-
ward nature and humankind. Only knowledge
transmission itself is not education. Education
need to be able to root knowledge deeply in
one’s heart so it can flower and fruit. Only
when knowledge is digested and absorbed, can
education start to exist.

At all countries alike, education is the one
and only under taking that is entrusted with
the responsibilities to nourish minds, educate
people, and pass down civilization legacies.
Hereby, the success of such a great undertak-
ing requires a determined mind and broad vi-
sion from educators. Therefore, the responsi-
bilities of normal education not only lie in
training teachers to teach, but also in raising
educators with leadership that can push the
cause forward. Educational leadership means
the implicit power and explicit competence to
lead education. On the one hand, it refers to
the well-received educational management and
administration leadership, such as administra-
tive leadership and presidential leadership at
national and regional levels. On the other
hand, it indicates inherent leadership, or lead-
er power and competence that are built into
the personality of an educator.

Here are some thought-provoking data on
the necessity of cultivating educational leader-
ship for teachers. To begin with, educational
leadership is called for because of the uncer-
tainty of knowledge in the age of information.
In the age of print, education is almost synon-
ymous to teaching textbooks. At that time,
knowledge is a comparatively fixed and conclu-
sive concept, which means nothing more than
classic textbooks. However, as we set foot in
the age of information, education has gone far
beyond teaching textbooks. The agenda of edu-
cation also includes enlightening students on
how to tell the truth from the false, the essence
from the dross, and perceiving the difference
between knowledge and information. A compe-
tent teacher is expected to be not only ac-
quainted with textbooks and instructional
skills, but also be able to enrich the class with
valuable and insightful content extracted from
the vast ocean of information. And only in this
way, can teachers have something to com-
municate with the generation born in the age
of internet. In this sense, educational leader-
ship means teachers should be able to develop
a more extensive, thorough, and effective
command over knowledge and information.

Secondly, educational leadership is called
for because of constant changes in life as a re-
sult of the development of digital technologies.
Among teachers, there is a widespread consen-

sus that the challenge to attract students’ at-
tention is increasing. A growing number of
students have become smart-phone addicted,
and the little device is competing with teachers
on students’ attention. To ban or not, that is a
question. Tolerance means failure to fulfill the
syllabus, but discipline will impair the bound-
ing with students and alienate teachers from
the rest of the class. Education cannot succeed
if it stands aloof from the world we live in.
Without vision convergence between the edu-
cators and the educated, education cannot
achieve its agenda no matter how. It’s especial-
ly true in teaching humanitarian and social sci-
ence subjects. Educators should get down to
earth to find out the limits of students where
nurturance and guidance are hungered for the
most. In this sense, educational leadership
means educators should be able to guide stu-
dents to seek for truth amid changes in life,
and to create an all new space for learning
from teaching.

Third, cultural integration and exchanges
under the circumstances of globalization de-
mands leadership in the field of education. In
the past, people receiving education lived in a
relatively simple world. Their social life was
simple as well. But today, the social life we
have is multi-dimensional with various values.
Even children with very basic learning can get
touch with things which they cannot read at all.
Under the information-linked global village,
multi-culture has been presented in various
fields. Education materials can be distributed
beyond boundaries, cultural products can be
circled globally; and cross-culture exchanges
are normalized. Under the circumstances, edu-
cational leadership means to lead students to
find positive power in the changeable world to
make self-improvement.

Last, to achieve the goal of gender equality
in 2030, we need educational leadership. The
21st century is an innovative era to explore
women’s potentials. On January 1, 2016, the
2030 Agenda for Sustainable Development
launched by the United Nation will REALIZE
but not simply advocate gender equality to
strengthen women and children’s rights as a
goal for sustainable development. From the
perspective of gender, education does not be-
long to any certain people without gender dif-
ference. Women will be able to receive educa-
tion without any barriers. This is also an im-
portant mission of modern education, which is
to respect gender difference in the field of edu-
cation, explore and develop gender strength,
and to diversify leadership styles. This is how
education will escalate into a higher level.
Normal education cultivates new generations
of teachers. In universities, it is important to
concern and study three aspects of gender: bio-
logical gender, psychological gender and the
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gender of social meaning, which will be close to
students. In this case, educational leadership
means education engaged with gender equality
will create better gender civilization.

Obviously, the cultivation and improve-
ment of educational leadership depends on
the continuous improvement of educators’ in-
formation literacy, the reconstruction of
teachings between educators and students,
guiding students to understand and respect
the harmony of multi-otherness, and build
multi-leadership based on gender equality. In
a word, the essence of educational leadership
lies in educators’ spiritual guidance and be-
havioral norms for students.

Education determines the today of hu-
man beings, and the future as well. Different
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