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CHAPTER 1
INTRODUCTION

That the Bible is too much neglected in the religious
training of children seems to be the feeling of many devout
Christians in our time., The child's approach to God, it is
asssrted, 1s directzd solely through naturalistic or extra-
biblical channsls. Some leaders in Christian education say
that so much of the Bible i1s foreign to the child's experi-
encé, and that therefore the Bible 1s too difficult for him
to read with understanding. It i1s advised that purposeful
Bible reading be delayed until the late teens. Several
studies indicate, however, that many Bible passages can be
read with understanding and interest by boys and girls of
Junior age. The writer assumes that parts of the Scriptures
can be read with much profit by Juniors, If that be so, it
is important that parents and teachers be able to give di-
rection to children in the mattor of such reading. Certainly
the practice of using the Bible to inculcate truth and to es-
tablish habit during the formative years of late childhood re-
ceives the support of a long tradition in the Christian church.

I. THE PROBLEM

Statement of the problem. It 1is the purposs of this

study (1) to point to the importance of the Junior age for
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establishing the habit of Bible reading, (2) to consider the
reading interests and reading ocomprehension of Juniors, (3) to
discuss thse readability of the Bible in terms of the Junior
age and (4) to suggest effective ways of using the Bible with

Juniors,

Importance of the study. The past thirty years has
seen a real effort in the field of secular education to adapt
textbook language to the various levels of reading difficulty.
Because of the work of such men as Thorndike, Lorge, and Betts,
textbook vocabulary of the various grade levels is these days
more or less familiar and meaningful to the child. Stories
are in keeping with his interests and range of experience.

A survey of the literature of religious education shows
that little research has been undertasken to determine what
Biblical passages are appropriate, in terms of interest and
reading comprehension, for use with children at various age
levels, The writer, selecting the Junior years, seeks to
give some guldance in using graded Bible materials for these

Years,
II, PROCEDURE OF RESEARCH

Literature dealing vith criteria for selecting Bible
reading matter according to the pupil's age level is by no

means abundant., The writ-r examined literature on the Junior



child and on readabillty of textbooks for chlldren in the
libraries of the University of Kentucky, the College of the
Bible, Southern Baptist Seminary, Asbury College and Asbury
Theological Seminary. Some oi' the books were of direct help

in the present study, One of these 18 The University of Iowa

Studies in Character, which measures the comprehension diffi-
culty of the precepts and parables of Jesus. Another study
is that by George ™. Dawson on the Bible iInterests of a thou-

sand children, reported in his The Child and His Religion.

Two books by Rudolf Flesch supply a readability scale for ob-

taining an aprroximate measure of the reading level of books.

These are The Art of Plain Talk and How to Test Readability.




CHAPTER II

THE SIGNIFICANCE OF THE JUNIOR AGE FOR ESTABLISHING
THE HABIT OF BIBLE READING

Certain features characteristic of the Junior age
make this & time "par excellence" for the establishing of
the Bible reading habit,

Habits., There can be no question that the earlier
growth stages preceeding the Junior age are of lmmense im-
portance in child development, Nor is 1t to be doubted that
the years nine to twelve are also highly significant in this
regard. In fact there is a growing body of literature that
focuses on this time as one fraught with very great possi-
bilities for habit cultivation. These years, which many be-
lieve to be in the peak of the habit-forming period, should
be a time of reenforcing practices of right thinking and
commendable conduct. They are particularly significant for
developing the habit of Bible reading. In this regard one
writer remarks:

Many temptatiﬁna in later life would have 1ts anti-

dote if the Holy Spirit could bring the needed Scripture
to mind, but because someone substituted the lesser for

the greater, solicitude for external appearance instead
of inner furnishing, the Word is not there to be



recalled,
Many religious educators feel that if good habits of
reading the Blble are not formed during this period, it is
almost certain that they never will be,

Intellectual curiosity. Although physical growth is

slow, the Junior age 1s marked by constant activity. The
Junlor child likes to undertake difficult tasks, He has more
endurance than the Primary child. Possessed with a desire
for adventure, the Junior is willing to try anything. BHis
curiosity leads him to investigate things for himself. He
is eager to acquire new information. Creasman has this to
say of the Junior child:
Mentally he 1s reaching out and drawing in like
the oectopus everything which he can grasp. He absorbs
everything he hears, good or bad alike, reads every-
thing that comes within his reach regardlgss of itse
quality, investigates everything at hand.
Children from nine to eleven are more intellectually
alert to psople and events in the world about them than is
the case with those of Primary age. Their mental horizons

are enlarged through the radio, newspaper, television, books,

1Bmma A. Robinson, The Junior Worker and His Work
(Chicago: Jennings Graham, 1911), p. 201,

znyrtle R. Creasman, Working with Juniors (Nashville:
Sunday-school Board of the Southern Baptist Convention, 1925),
Pe 44-




and through the conversations of adults,3

During the latter part of this period, the Junior's
interest varies, sometimes radically. At times he 1s much
more interested in reading a book than in partiecipating in
active mames, His interest in reading can be the founda-

tion for the bullding of good reading habits,

Skill in reading. By the time a child reaches the

fourth grade in school, he has acquired enough skili to
read with understanding for instruction and enjoyment, It
1s a fact that his eyes focus more clearly by noi. [ This
condition increases his reading ability.

By the age of ten, most e¢hildren are able to search
for the main idea of a vritten nassare, The Junior is able
to take an active part 4in the study of his Sunday-~school
lessons, Till this time, ths tcacher mnust transmit the les-
son from the Bible to the child by telling or reading the
story. Now however, he may read directly from the Bible,
This nevly~acquired skill in resding the Bible 1s one of the

distinctive characteristics of Junior boys and g:irls.5

3The Commission on the English Curriculum of the Na-
tional Council of Teachers of English, Language Arts for
Today's Children (New York: Appleton-Century-Crofts, Inec.,
19553

s Do 3L,
brbia., p. 33.

5Lillian'Moore Rice, Better Bible Teaching for Juniors
(Nashwille: Broadman Press, 1952), D. 37.
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Witty lists reading processes and skills which teachers

in the public school seek to develop in the child of nine, ten,
and eleven. The Sunday-school teacher should give his pupils
opportunities to use these skills in the study of the lesson

and in the reading of the Bible. They are listed as follows:

I. DEVELOPING COMPREHENSION.
A. Following directions and finding instruction.
B. Finding answers to personal and social prob-
lems.
ITI. READING TO REMEMBER.
A. Remembering important ideas.
B. Remembering significant details.
III. ASSOCIATED IDEAS AND MATERIAILS.
A. Finding proof.
B. Flnding information relevant to particular
problems.,
C. Examining the basic assumptions.
D. Study the adequacy of presentations.
IV. ORGANIZING IDEAS AND MATERIALS.
A. Arranging events in sequence and making
outlines,
B. Summarizing.6

Pleasure in reading. Because the Junior is able to

read with some skill, reading is, in most instances, a plea-
sure to him. This delight in reading make it easier for him
to acquire the Bible reading habit. Juniors are diligent read-
ers. They will read more at this age than at any other time

in their developﬁental period.7 A study on the reading habits

Spaul Witty, Reading in Modern Education (Boston:
D. C. Heath and Company, 1949), p. 153.

vAlfred L. Murray, Psychology for Christian Teachers
(New York: Round Table Press, Inc., 1938), p. 88.
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of children from nine to eleven shows that Juniors spend all-
total an hour a day on study, music, and reading.8 An inves-
tigation in 1946 by Witty and Coomer of the play preferences
and habits of almost one thousand elementary children intimates
that boys and girls of Junior age are solidly interested in
reading. Play was defined as "any activity in which a child
took part simply because he wanted to do so." The items were
arranged in the approximate order of the frequency with which
they were mentioned. Of a total of ninety-three items, read-
ing of books was number twelve. When the child reaches ado-
lescenece, there 1s a definite decresse in this interest in
reading.9

An earlier study by Chave on the number of books read
by children in the fourth, fifth, and sixth grades indicates
that Juniors are prolific readers. In a fourth grade class,
twelve out of forty said that they read an average of one book
per week, In a fifth-grade class of forty-two, nineteen re-
ported that they read more than one book a week; nine read
more than two books per week. Fourteen in a sixth~grade class

of thirty-eight reported one book per week; eleven read two

8Ernest J. Chave, The Junior (Chicago: The University
of Chicago Press, 1925), p. T.

9witty, op. cit., p. 208.
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books per week, It is significant to note that these children
were not guided in their selection of books. They generally
went to the library and chose whatever appealed to their fancy.
Much of their reading was of a common, mediocre type because

no one had directed them to the better books.lo

Guidance in reading. While Juniors have preferences

in what they read, they are not yet disceriminating in their
choice of books. They tend to read anything and everything
they can find. They are intrigued by stories of action and
exocitement, If a book meets these standards, he does not
Judge the reading matter on any other b3813011 Comlics are
particularly appealing to children of this age. Of course
there are many acceptable comic strips for children, But a
study of favorite comic strips in Grades IX through XIT
rated "Batman" first in these grades, and "Superman”
second.12

The development of a child's character is greatly af-
feoted by what he reads. "The Junior age is not alone the

time for the formation of habits of action, but of thought,"l3

1°chave, loc. cit.

llyade C. Barclay, et. al., Life in the Making (Nash-
ville: The Methodist Book Concern, 1917), pe 100

12g4ucational Administration and Supervision, Vol.
XXVIII, 1942, oited by Witty, op. Cit., pe 37,

13Rob1naon, op. cit., p. 43.
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Even though he desires to think and act independently, the
Junior boy or girl cannot help but be influenced by these
things,

Interest in individuals, a development of the Junior
age, is manifested in the idealizing of heroes. The hero of
a story becomes his ideal of 1life. It is the deeds of the
hero rather than the character of the hero that impresses
boys and girls of this age.“—L

Cases studied of boys and girls running away from
home have revealed the fact that often the desire was to
imitate some runaway hero. Records in juvenile courts trace
incidents of petty thievery, vandalism, and the setting of
fires to the influence of books read. On the other hand,
some of our greatest missionaries, ministers, and other
leaders were as boys motivated in their choice of work by

the high ideals of a worthy hero.15

1l*I-Iugh Hartshorne, Childhood and Character (New York:
The Abingdon Press, 1919}, p. 105.

15

Robinson, op. ecit., p. U3.



CHAPTER III
TWO FACTORS BASIC TO THE USE OF THLZ BIBLE WITH JUNIORS

In order to direct Juniors intelligently to passages
of Scripture approoriate for their personal 3ible reading we
must lmow something of thelr ability to ¢ omprehend what they
re~d, We must knov, too, vhere their interests lie. The
more /@ know about them the wiser will be our guidance, As
one writer remarks, "The nature of the pupil determines the

material and methods of nurture,"l
I, COMPREHENSIVL ABILITY

Reasoning power. The Junior learns gradually how to

think and nsct for himself. Because he 1s becoming increas-
Ingly mature and because hils world of knowledge is ~roving
ranlidly, he is now better able to compare, discriminate,

and form oonclusions, Ability to think is of course still
not what it +ill be later, but he is evidencing now a mental
quickening that will greatly facilitate the task of learning,
This intellectual alertness manifests itself in ineredulity,
in exploration, in reading, in rabid inquisitiveness, and in

an ever-increasing ability to subject action to intellectual

lWade C. Barclay, et. al., Life in the Making (Nash-
ville: The Methodist Book Concern, 1917), D. il.
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control.2 The Junior loves to put his developing vower of
reason to work on such things as puzzles, riddles, and conun-
drums, He also enjovs using forelgn words and queer sound-
ing jargon or "pig latin,"

A child of average intelligence will have difficulty
with abstract i1deas until he reaches the age of twelve or
thirteen. Such abstract terms as kindness, patlence, honesty,
salvation, redemption, atonement, the Trinity, and many other
words common to adult thinking are difficult for the child to
understand, These abstract 1deas must be demonstrated for
him in a concrete wry, "Concepts can never be given over to
the child ready-made. They are not formed in the mind from
verbal definitions or descriptions; they must grov up out of
actual experience.”3 To understand the concept of kindness,
he needs to see kindness working,

Along with the child's growth in the abllity to use
general ideas, there is development in his concept of Tod.

It 18 believed by one authority that the materialistic ideas
of God whieh children commonly hold until they are approxi-

mately six, begin to be spirituslized from the age of seven

2¥yrtle 7!, Creasman, Working With Juniors (Nashville:
Sunday-school Board of the Southern Baptist Convention, 1925),

p. 3kL.

33e0rge H, Betts & Marion O, Hawthorne, Method in
Teaching Religzion (New York: The Abingdon Press, 15257, p. 159.
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to ten or perhaps tveive, Children are able to understand
the character of Jod by seeing the various acts of iod,l

One study, which measured children's comprehension of
the precepts and parables of Jesus, ifound that there i1as little
increase in comprehension between the years eight and eleven
and betveen thirteen and sixteen. The period of greatest
increase occurred from age eleven to thirteen, Subject mat-
ter involving insight and appreciation may be stressed dur~
ing this period of growth in comprehension, The study also
disclosed the fact that increase in comprehension of Biblical
materlial vas not demendent upon the child's attendance at
Sunday-school and churet:. The pupil's score vas not affect-
ed by the regul-rity of his own or his parents' attendance,
The consistent increment in comprehension that occurred be-
tveen ages eleven and thirteen, 1t was decided, iIndicates
the development of native ability.5

Resesrch by %ans on reading in the middle grades sug-
gests that children of this group need more exneriences in

reflective reading., Gans found a distinect need for develop-

lLewls Joseph Sherrill, The 0 eningiDoors of Childhood
(New York: The Maemillan Co., 19397, P. Ll.

Ssamel P. Franklin, Measurement ol the Comprehension
Difficulty of the Precepts and Parables of Jesus (601. IT,
Yo. 1 of %h

e University of lovwa Studies In Character, ed,
bue! 1 Un%. of Towva Press, 192l),

Edwaé D. Starbuek., lowa C1iEy:
p. L3.
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ing the eritical, selective poiver necessary for reference read-

1ng.6

Literalism. The Junior has a desire to know about real

things. He is not nearly so interested now in fairy stories,
He is able to distinguish fact from make-believe, His imagi-
nation comes under the control of the mind. He c¢can place him-
self in the role of thé hero he admires, but he no longer lives
in the world of imagination as he did in younger childhood,

The Junior's drive to investigate things for himself and exact
the truth often makes him an extreme literalist.

Historlc sense. Prior to the Junior age the child lives

in a circumscribed world vith s decidedly limited sense of
past or future events, Concepts of past centuries are rarely
grasped by children before the age of eleven,? It will be
some time before the child can conceive historiecal events in
one long vrocess as adults are sble to do.

In her study of the child's historic sense, Mrs. Barnes

found it had a rapid development during the period from nine

6A Study of Critical Readi Comprehension in the Inter-
mediate uraaoa, Tou0, cited by Narold G. Shane, Research Helps
In TeachIng the Languago Arts (Washington D. C.T 1955), p. O.

7The Commission on the English Curriculum of the Nat'l
Council of Teachers of knglish, L acge Arts for Today's
Children (Nev York: Aﬂpleton—Cengury-ErofEs, Inec., 195l),

P.
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or ten to thirteen or fourteen.8 Another writer belleves that
vhen a youngster enters into the Junior year he is ready to
group hictoric eventc in Bible history., The significance of
the 01d and New Testaments in their relationship to each
other now has meanin~ for him, He can begin to place Bible
verses and versons in the proper time sequence in history.9

In helping him cultivate a feeling for the historie
the vise teacher dra's heavily on biogravhy. History can
perhaps be taught best to children of this age through this
medium, For they are interested in storlies which concern
people of other years and their customs, It is a fact that
history and ceography are studied by publie-school children
in this »eriod, Miss Ward, st:dying the geographical inter-
ests of several thousand children, found that boys and =irls
had a definite interest in places that vere associated with
human personalities,lO0 Dawson found that the historical and
geographical interests of more thon a thousand chlldren were
prominent by the age of ten. He concluded that children from

nine to thirteen or fourteen would be naturally interested in

8studies in Education, n. §3~52, 83-93, cited by
George 7, Dawson, The Ghild and His Rel%ﬁion (Chicago: The
University of Chicago Press, 1909), D. .

9L1111an Moore Rice, 2:ticr Bibie Teaching for Juniors
(Nashville: Broadman Press, 1952), P. 34.

10gqucation, Vol, XVIII, cited by Dawson, Loc. &it.
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the historical and veographical parta of the Bible,ll

II., READING INTERZSTS

The reading interests of c¢hildren have beern studied
extensively over a vnerlod of at least twenty years. General
patterns of interest appear consistently in various age groups.
Such factors as sex and intelligence, it has been found, have
a direct bearing uron children's reading interests and prefer-
ences.2

In the old, discinlinary school of education, the inter-
ests of children were not considered. Its attitude toward
children's interests was expressed in the s tatement of Mr,
Dooley that "1t don't make any difference whaet ye teach child~
ren, provided they don't 1like it."l13 Today ve recognize that
interest is an imoortant factor in improving reading skill and

in encouraging habits of reading.

Heroie storles of action. Boys and girls want books

that are full of action. I‘ost 8 tudies of children's interests

ghow that exciting adventure stories, humorous and mystery

llDawson, op. cit., p. 73.

12Hgrold G. Shene, Kesearch Qelns in Teaching the Lan-
guage Arts (Washington D, C.: 1955), DPe 174

lBEdward St. John, Stories and Story-Telling (Boston:
The Pilgrim Press, 1910), p. 55.
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tales are rated at the top by children of this age. Lazar
listed the following elements In accounting for the appeal
o certain stories to puplls In grades four, five, and six:
adventure, action, excitement, thrill, mystery, realism, child
life, humor, animal 'ife and natire, sportsmanship and bravery,
sports and alrnlanes and other inventions.lh Juniors are es-
pecially fond of the heroic in reading,

“erman and Lima found thet the story preferences of
boys and girls besin to diverge about the age of nime,l5 Boys
then are eager to read stories of thrilling adventure, tales
of herolsm, animal stories, and realistic narrative. About
the same age girls turn more to stories of home and school
life, and to fairy tales, DBoth boys and girls like stories
of childhood, stories of children like themselves, such as

the story of Tom Sawyer,

Jordan studied the influence of intelligence, as well
as sex, upon the reading interessats of children, "Dull" boys
were found to prefer feiry tales, school l1ife, postry, and

mystery stories. The more intelligent children chose adven-

1iReading Interests, Activitiss and Oggortunities of
Bright, Average, and Dull Children, 1937, cited by Paul Witty,
ReaéIng n rodern ndueation (Boston: D. C, Heath and Co.,

1997, p. 36,

15Lewis %, Terman and Margaret Lima, Children's Reading
(New York: D. Apnleton-Centurv Cormnany, Inc., 1931), D. 30.
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ture tales and sclence magazinos.l6

Davson made & careful study of Bible-material prefer-
ences of a thousand children: which Testament? whici: books
of the Bible? scenec? storiesy and characters? the person
and work of Jesus? The information furnished by this study
is impnort-nt in hslping teachers and perents to select Bibli-
cal nassages that are suited to the mental capacity, interests,
and needs of the Junicr cnild. Some of Dawson's findings are

now considered,

Choice of Testament. “ven though teachers of the Bible

to children seem to stress the New Testament more than the

0ld Testament, Dawson's study showed that both boys and girls
from nine to fourteen prefer the 0ld Testament to the liew, As
early as the age of eight, forty per cent of the boys and
twventy-eight per cent of the girls prefer the 0ld Testament.
This interest holds through the Junior age, reaching a neak at
the age of thirteen for boys and twelve for giris.l7” The pre-
ference for the 01d Testament may be infiuenced by the fact
that the first part of the Bible contains a much larger num-

ber of stories than does the second.

16 re s "
Lehool Jolgnat Y9E$88s >0hildren s Bointaic it i Bpgdineg

17Dawson, op. cit., p. 59.

REL 8
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Choice among the books of the Bible by Juniors, As

might be anticinated, the historical books of the Bible rated
high with pre-adolescent cliildren, esvecially with boys, For
the boys, interest in the historical books reaches its peak

at age eleven, when sixty ner cent express their preference
for these. The neak of the ~irls!' interest in these books 1is
reached at thirteen vith forty-six per cent choosing the his-
torical category. Interest in the poetic books begins for the
boys at ogs nine and reasches its maximum at fourteen, The
same 1s true for the girls, There is some preference expres-
sed by both boys and girls for the prophetic books.18 Inter-
est in the Jospels for some reason seems to decline during the

Junior vneriod.

Choice of Bible scenes, stories, and characters, Of

the fifty-seven Bible sc¢censs or pictures preferred, accord-
ing to Dawson, twenty-six are from the 0ld Testament and
thirty~cne are from the New. The fifteen most popular scenes
are listed in Table I,

The three most popular characters are from the New
Testament., The most vopular 0ld Testament characters are

David, Moses, Joseph, and Daniel,l9

lsDawson, on* git,., p. 69.

191p14., p. 81.



TABLE I

CHILDREN'S PREFERENCES OF BIBLE SCENESZO

20

Scenes Boys Girls Total
1. Daniel in the Lions' Den 83 52 105
2. The Crucifixion 45 33 78
3. The Birth of Jesus 27 38 65
4. Jesus Blessing Little Children 13 42 55
5. The Lord's Supper 30 23 83
6. Feeding the Five Thousand 25 24 49
7. Jesus Walking on the Sea 10 27 37
8. The Resurrection 18 18 36
9. The Finding of Moses 13 21 34
10. The Raising of Lazarus 8 24 32
11. The Transfiguration 10 21 31
12. Jesus before the Wise Men ) 20 25
13, Jesus'! Triumphal Entry 12 13 25
14. The Woman at the Well 15 10 25
15. The Stilling of the Tempest 12 12 24

20DaWson, op. cit., p. 78.
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Interest in David is greatest in the pre-adolescent
period. Its peak is rsached at ame twelve with the girls,
remaining constant until fifteen., Then 1t declines rapidly.
the boys! interest in David ranks highest at age fourteen,
vhen it also declines rapidly.al

Interest in John the Disciple seems to be a major in-
terest of boys and girls in the Junior age. From nine to
thirteen it increases rapldly as far as the girls are con-
cerned, '/ith the boys, interest in John moves more slowly
to a peak of interest at sixteen,Z?

The fifteen most nonular Bible characters, chosen from
a total of forty-five, together with the dlstribution of
cholces according to sex, are listed in Table II,

0f the thirty-eight Bible storiles, listed in Dawson's
questionnaire, five most popular are from the 0l1d Testament,
These stories possess the heroic, dramatic elements that
aprpeal strongly to boys and girls of Junlor age., The fif-
teen ranking highest in popularity may be found in Table III,

An interesting sidelight of the investigation is the
fact that only one story of the fifteen most popular is based
upon a miracle, Few boys and girls ex»nressed a preference for

miracles.23

21Dawson, op. cit., p. 87, 22Ibid.

oy e——

23Tvbid,., p. 80.



TABLE II

CHILDREN'S PREFERENCES OF BIBLE CHARACTERSZ24

22

Scenes Boys Girls Total

1. John the Disciple 48 104 152

2. Peter 48 77 125

3, Jesus 48 66 114

4. David 49 65 114

5. Moses 44 59 103

7. Joseph 32 43 75

8. Daniel 19 36 55

9. Samuel 13 17 30

10. Ruth 7 17 24
11. Elijah 16 8 24
12. Abraham 10 11 21
13. Solomon 11 9 20
14. John the Baptist 8 7 18
15. Mary the Mother of Jesus 4 11 15

24Dawson, op. cit., p. 81.
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TABLE III

CHILDREN'S PREFERENCES OF BIBLE STORIE825

Scenes Boys Girls Total
The Selling of Joseph 48 99 147
David and Goliath 50 50 100
Daniel and the Assyrian Kings 43 41 84
Moses and Pharaoh's Daughter 25 44 69
The Story of Ruth 10 41 51
The Prodigal Son 20 29 49
Story of Noah's Ark 15 23 38
Story of Jesus! Birth 20 18 38
The Calling of Jamuel 16 16 32
Samson and the Philistines 20 7 27
The Flight into Egypt 3 15 18
Jonah and the Whale 10 7 17
Story of Esther 5 12 17
Changing Water into Wine 5 11 16

ctr

%Dawaon, OD. cit., p. 80.
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Biographical elements rank righ 'ith chrdldren of all
ages, About fifty ver cent of the boys from age nine to
eleven exvres:c a preference for characters, Scenes vere next
in their choice, then storles, Most of the scenes, as well as
the stories, have their center of interest in persons, The
girls preferred characters more than storles and ascenes, the

latter two being ranked about the same.

Develomment of interest in Josus. At age nine, ten

ver cent of the boys exn»ressed a nreference for Jesus. This
is the first indication of their interest in Jesus, the Adult.
This interest increasses to age fourteen and then declines,

The intserest of the zirla' 1n Jesus a8 an adult begins at age
eight with twenty per cent expressing a preference for Jesus,
It reaches a peak at fifteen, with sixty per cent. Interest
in Jesus as an adult seems to be an adolescent rather than a

Junior interest,26

26135,'««'501’1, QB. cit., p. 880






CHAPTER IV
THE JUNIOR AND RTUADABILITY

A fairly recent trend in publie school education is
the more careful grading of children's books according to
level of difficuity, A numbsr of teclniques have been con-
structed for this purpose. lost of them are based uvon
vord counts, The grader, in checking a given book, notes
how frequently common and uncommon words are mentioned. fe
then attempts to determine at what grade level a child will
be familiar with +ost of the words,

I. METHODS OF GRADIN: MATEHIALS

‘ord books. The best example of a wvord book and the

first comorehensive listing of words is Edwvard L. Thorndike's

"o Teacrzr's Yord Pooik. The volume has been an outstanding

reference for the grading of literature texts for ore than
thirty jears, Ths bock first appeared in 1921 with a list of
10,000 " cr<s. The revision of 1931 contained 20,000 vords,
vhile the edition of 194l by Thorndike and Lorge Included

30,000 words,

Other tee. nicusa, Varlous other technliques have been

dsvised for use in evaluatinz the probable grade nlacement of
reading materials, Vogel and wWashburne made a detailled study

of the vocabulary difficulty, sentence structure, parts of
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of spsegch, »aragranh construetion, and physica! ma:e-up of
152 books chosen Irom the "Winnetka raded Book List.," A
statistic1 evaluation of theilr results pointed out the fact
that certain elements had strong predictive value: "number
of nrenositions (including duplicat.s) occurring in s 1000~
word sampling,” "numbe: oI different words occurrin: in a
sampling of 1000 words, “number of different words (includ-
ing duplicates) in a 1000-word sampling not occcurrinz in
Thorndike's lists,” and "number of simple sentences in
seventy~five sample sentences." A formula which was based
upon this data vas then constructed, This was later revised
by Washburne and Morphett (1938),1

Loreng revorted in 1929 a method of measuring reading
difficulty that vas based upon the percentage of words begin-
ninc with v, h, b, i, and e, Johnson developed one of the
simnlest measures of difficulty based upon the nsrcentage of
polysyllsbic words .2

As a result of the studies on word counts, publlshers
exercised much care In the vocabularies of textbooks from the

period of 1925 to about 19,0, As a consequence, words of

lwiiitam S, Gray, "Teaching of Reading," _ncycionedia
f 3Zducational Research, 1952, -. 994.

——

2Tbid., p. 993.
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basic vocabularies would be repsated so often in a text that
the ¢hild would lose interest in th» stories he was reading.
It became evident also that 1t was practically impossible to
build new concepts on the limited vocabularles oi these text~
books, Recent studles in the field hnve showm that restrict-
ed vocabulary in textbooks can have dangerous aeffects in

1earning.3
II. PACTORS IN RTADIN: COMPREHENSION

One authority has pointed out that a word which .ap-
pears infrequentl!y in print l1s not nocessarily a diffliculd
word., Thorndike did not say that the cowrn words are the
easiest to understand, thrt the uncommon words are the most
difficult, Words apnearing at the botiom of the llsts as
more difficult, such as "'bumblebes,” "popcorn,” ctec., are
well-kno'n to most children., Other words found commonly in
print, such as "accordinz,” are rather difficult for the

child to understand.!l!

Learning *ords from gcontext, In splite of tne appli-

cation of readability formulas to books, cnlldren 1.l some=-

3Paul Witty, Reading in odern iducation (Boston:
D. C. Heath and Company, 37, p. .

bRudolf F. #leseh, The Art of Plain Talk (New York:
iiarmer and Brothers, 1946), p. 173,
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times read with ease vhat has been rated "difficuit" and some-
times have difficulty in understanding what is suppose to be

easy ror them., It was found that ninth-grade boys read and

liked Ivanhoe, “he Call of the Wild, ~ni Tressurv Island

books that are rated on the reading level of lé6-ve-rs olds,
Flesch believes thut the peonle who nroduce textbooks mainly
from the standpoint of vocabulary level fail to recosnize
that boys and ~irls are likely to grasp from the context the
meanings o. most difficult words, He asserts that this con-
textual understanding is sctually the most natural way of
iearning new words, and of enabling the child to ex»and his
vocabulary.5 Thorndike =<nd Lorge endorse this practice vhen
they sav that older children learn new words mainiy from the

context, the dictionary, or through explanation, as needed,®

~

Keadability formulas. Zxtensive work has been done

in the {121f of readabillity measurement during rscent years
by Dale andé Tyler, “ray and Le=arv, Lorge, Flesch, and Dale
and Cha. 1.7 Most investigators recognize tnat not all fac-

tors which have a bearing on reedability have been isolated.

5?1esch, ov. cit,, p. 172=77.

P

6ndward L, Thorndike and Irving Lorge, The Teacher's
4ord Book o) 3J,J0uu -oras, 190}, cited by Witty, Loec. cit.

TWilliam 5. Gray, o-, elt. . 994.
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There are some groups, however, who are nttempting to create
materials for various levels of abllity on the basis of ex-
verimental findings thus far,
Such a guide as Flesch's The Art of Plaln Lall has

been used to improve ths readability of materials. JSevsral
suthorities have found lesch's formula the easiest one to
apply; it is limited to the upper grades and to adult materie
als.s lesch bases his measure for readability upon {actors

other than a voeavulary count,

FPactors in re-=dability, Investigations have been

carrisd on for the »nast twenty-five years to discover factors
in measuring readabllity. Lorge's list of some of the ele-~

ments iIn recadabiiity measurement l1s as followsa:

1. Some measurs of vocabulary (alvays used)

a. NMuber of running words

b. rercentage ol different words

c. Percentage of different, infreq.ent, uncommon
or hard words

d. Percentame of polysyllabilc words

e. 3ome welghted measure of vocabulary difficulty

f. Vocabulary diversity (related to b)

g. Number of abstiract words

h. Number of affixed morphemes (prefixes, inflec-
tional er ings, etec.)

8Lester R, "™Mooler and Zd4:in M, Smith, "Practleal Reada-
bility #ormula for the Classroom Teacher in the Primary rades”
Llomentars ncoish, Uovember 1954, p. 397-99.

9I:ving Lorge, "Predicting Readnbiiity" Teuch Col Ree
15:h0h-19; 19hL.
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2, Some measure ol sentence structure of style
(usually used)
a. l'ercentage of prepositional phrases
b. Percentage of indeterminate clauses
c. »unber of simple sentences
d. Averrre of sentencs length

3. Some measure of human interest (much less

frequently ussu)

8. Number of personal pronouns

b. Number o: words expressin: human Interest

¢. Perventar= of colorful words

d. Number of words vrepresenting fundamental
live-experiences

e, Number of words usually learned early in
life (relat-d to b)

The elements which make up, to a great extent, ’leseh's

"Yardstick formula" are here reviewad briefly.

Abstract words, One messure of resdability, so far as

vocabulary is concerned, is the number of abstract words in

a passage, Scientific and iitersry prose is harder to read
than other types of sriting, because the character of its
languarge tends to be agbstract-~complex, The use of root
words, and verbs in particular, mekes reading more simple,
Flesch contends that one of the greatest i'eaknesses of modern
“nglish writers is the fallure to make good use of verbs,l0

He points out that the power, movement, and beauty of a speech

by Brutus and a passag: from the Book of Job come from the

9Lorge, Loc. cit,

———————

10Flesch, ODs Citi’ Pe 670

.
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Book of Job eome from the suoccesslon of active verbs, In the
latter passages referred to the ratioc 1s twenty active verbs
to eleven passive verbs, 11

The Bible becomes more readsble in proportion to the
number of conerete, root words employed, Although the iHebrew
people were possessed of lofty ideas and spiritusl concepts,
they exnressed these tho.ghts in a simple, pictorial mammer,
Thevy did not use ebstract words or snslytical terms, The
nat:re of the ilebrew languasge, of course, helped to nrevent
this, for its vocabulary lacks abstract terms., Compound words,
moreover, are almost unknorm to the early Hebrew tongwe, LEven
the adjectives are derived from the names of the objecis whiech
possess or produce them. The verb occunies a place of major
imnortance in the Hebrew langusge. Action 1s predominate in
Hebrew speech. In comparing the proportion of words to thelr
roots, it was estimated thot the iGreek has fifty times as many
words as it has roots, wvhile the Hebrew has only five times as

many. Hebrew worils have never advanced much beyond their

basic, root stage.l2

11Flesch, op. ¢it., p. 70.

12 e0rge Adam Smith, The Zarly Poetry of Israel 1n Its
Phésical and Social Origins ~(London: Cxford University Press,
s Do :0
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Affixes. Another measure of word difficulty employed
by Fleseh in his readabllity formula 13 the number of affixes.
‘ie considers parts of words, or effixes, to be "languaze gad~-
gets," The more affixes there are in a portion of material,
the more difficult it is to read. Acecording to Flesch, thirty-
seven per 100 words is the standard number of affixes for the
average reader, The King James Version o' the Bible has
about twenty affixes per 100 words, the ususl number for very

easy prose.l3

chort sentences. The average sentence length, measur-

ed In terms of words, is to be consldered in measuring reada-
bility. Very easy prose is usually written in sentencses of
about eisht words, The average reader will find materials

readable in whieh sentences average about seventeen words, 1l

Human interest. A fourth standard of readability,

wvhich ¥lesech emphasizes, ig the measure of human interest,

It has been found that material vhich econtains many personal
references is rmch easier to read than that +hich does not,
Although modern languages have moved toward abstraction, many
of them hrve retained the male and female gendors for imper-

sonal objeets, Human interest is an important ingredient for

13‘5"71380}'3, 92. citv, D, l‘.3¢
h1Hi4,, p. 38.
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easy reading, "The name of a nerson in a sentence is like a
guide through a str-n-e building."ls

#lesch found that there are aprroximetely six personal
rei'erances per 100 vords in the feature articles of popular
magazines; and that very easy nrose, sich as love stories in
pulp macazines, r ns about tventy personal references in 100
words, meaning that about every fifth word in this type of
fiction refers to a nerson.l®6 Yet difficult scientific wri-
tin~ may not have any personal references at all, Intereat
in persons was definitely a contributing factor to the reada-
bility of the Seriptures, On the whole, the number of person-
al references in the Bible was found to be twenty per 100
words,

Flesch gives an example oi how the lieading Ease Score
and Human Interest Score may be obtained on a glven pessage.

The passage ~hich he treats in this way is Matthew 6: 25-29:

"Therefore I say unto you, Take nc thought for your
l1ife, what ye shall eat, or what ye shall drink; nor
yet for your body, what ye shall put on,/ Is not the
11fe more than meat, and the body than rsiment?/

1571esch, op. cit., p. 48.

et

16m14., ~. 56.
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"Behold the iovls of th> air:/ for they sow not,
neither do they reap, nor gather into barns;/ yet your
heavenly Father feedeth them./ Are ye not mueh better
than they?/
"#hich of you by taiting thought can add one cubit
unto his stature?/
"And vhy take ye thought for raimont?/ Consider
the 11lies of the field, howl@Othey groi;/ they toil
not, neither do they spin./
"And yet I say unto you, that even Solomon in all
his glory vas not arrayed like one of these,"/17
The Reading Zase score is determined, says Flesch, on
the basis of two factors: the average sentence lengch and
the avera-e word length, The average sentence length is
found by dividing the total number of words in the sample
(129 words in this sarmie) by the number of sentences (in
this case, 1), vhich cives the average words per sentence
(12 words per sentence in this passage). |
The average sentence len— th 18 determined by dividing
the total rumber of syllables by the totel number of words
and maltiplying the result by 100, Flesch found 122 sylla-
bles per 100 words in the sample nassage from Metthew, When

17Rudolf Flesch, How to Tosi Readabllity (New York:
liarper and Brothers, 19 s De 1.
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the words per sentence and syllables ner 100 words have been
obtained, the Reading iase score may then be figured on a
chart devised for this purpose in "lesch's ‘o to Test Reada-
bilitz.ls The Readinc Ease score of the passage given as a
s8ample is 91 or "easy to read." A score of 90 to 100 would be
rated, by Flesch's eriteria, on the level of the fifth grade,

The iuman Interest score of a passare is figured on
the basis of the number of "personal words" per 100 words and
the number of "personal gentences" per 100 sentences, vhen
usine the method devised by ‘lesch:. Personael words inslude
all pronouns referring to »srsons, all words with a mascullne
or feminine gender, and group 'ords which refer to people,
The number of versonal words in the passage just considered
(those that are underlined) is seventeen, Personal sentences
include spoken sentences; questions, commands and requests;
exclamations; and incomplete sentences or sentence fragments
of conversation. The number of personal sentences in the
sample given from the Bible ia eleven. Ths Human Interest
score, fizured on the basis of personal words and personal
sentences, 1s fifty-one, or "very interssting" according to
Flesch's chrart, "o Interesting?"l9

Flesch's Reading Zase and lluman Intesrest measures

lBFIeach, liow to Test Headability, p. 5.

19Ibido s P 9.
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constitute a type oi device teachers may use to determine
Tor a given passage 1ts approximate reading level o. diffi-

culty and its degree of interest,

Background orlentation, A factor of prime immortsence

in comprehension is the reader's baekground of related experi-
ence. Unless he is able to relate his own experiences in

some vay to the concepts or situations presented by the author,
it is impossible for an individuel to comprehend fully the
material read. Since most of the Bible's background is forelgn
to the child's experience, i1t is necessary for the Junior to

be orlentated, particularly in the realm of 014 Testament
ethical standards and Oriental customs,

When such orientation i1s given, the child's understand-
ing of Bible passages will be inereased. Background orienta-
tion m:v be enjoyable as well as instructicnaly for Juniors
are Interested in the customs and lives of other people.

Sinee children of this age are learnine to use reference
books in school, they i’ill like to marticipate in a project
o' learning for themselves the customs of the Oriental
people, DLxplaining the background of the Dible, morsover,
willl help to make the reovnie and evenis of the Seriptures
real to bovs and zirls. DBetis tells of cnrne lady "™c¢ did not

realize until she was in her teens that the stories of the
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Bible dealt with actual peoples and placea.20

“g4lure to find reality in Bible stories may be due
to the ehild's laclt of »bility to see the relationshin of
Bible historr tc the total »iclure of vorld events, The
evants of tha Bible are genernlly st diecd only at church,
vhereas the events of secul r history are studied only at
schoocl, This rriter fesls that although f£he child of Junior
age 13 not yet ready for the teachling of Biblical history
in a large chronolo~ical settin~-, he can be helpned to cor-
relate smaller units of sacred "istory with i:its of secular
history.

Seriptural accounts 1in the 01d Testament of natural
or personsl ethics which do not seem to be in harmony with
the teszciinzs of Jesus should be exvlained to the child,

He can be brought to appreciate the Bible as a Book that
honestly recoris life as it was 1llvad as well as a Book
thet both by vrecept and exampie points to the highest ethi-
cal standards. Jurices do not respect a "goody-gocdy' hero;
they are interssted in stories of real men and women who

overcome grcat obstacles,

Importance of “roner seisction. Dora Chaplin tells

of helpine an eight year o'd child oack her trunk for camn.

Zeﬂ-eorge H, Betts snd Marion O, Havthorne, Method in
Teaching Religion (New York: The Abingdon Press, 19257,

Pe .
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When the 11ittle ~irl was asited 1f she vanted to take the
Bible she had recentiy recelved at Sunday-school, she con-
fided in a grave manner: 'I don't want to hurt ‘jod's feel-
ince, but the Blble 1s an awfully long book, isn't 1t2"21

The Fil"+~ 1s long., Not »ll narts of the Bible are
of equal val e in the t-acuing o children, This is illus-
trated by the fact that the entire Bible has never been
ecovered in a seriles of Sunday-school lessons., A survey of
the International Uniform Lessons over a »eriod of forty-
t-o years shows that only thirtv-five per cent of the Bible
'as incornorated Into lessons for teaching in the Sunday-
school, This 15 true not only of the Uniform Lessons but
of the International ‘raded Lessons as vell, The latter
series has used a little more than sixty-tvo per cent of
the Blble over s period ol fourteen years.22

The provner selectior and adasptatlon of Bible materials
for use with v-ric.s age groups calls for n great deal of
study. As yet, there has not been a careful, sclentific
st:dy of the value of various parts of the Bible for child-

ren, Betts, however, suggests certain tentative principles

2lpora P, Chaplin, Children an. Religion (New York:
Charles sc¢ribner's Sons, 19L7), »n. 109,

22501;1:5, on. ¢it., p. 1hl.
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of selection:

1. For childhood and youth, iho do not yet possess
critical abllity or the historical sense, biblicel
materials (especially those drawn from the 0i) should
be selectal to re-r-sent a distinctlyr “hriszti-n point
of view, Do they represent a Christian ldea of rod?
Christion In standards of socisl living? Of personal
morals and conduct?

2. Biblical materials should be so selected as to
set forth the great lives (es-cecially that of Jssus)
which define Christianity in the concrete. We are not
to forcet that life responds to 1ife, and that charac-
ter is seldom formed or reformed on the basis of ab-
strnct truth or general theory.

3, Amons Biblical materials choson should be those _
that stimulate, nourish, and guide the devotional 1ife,2:
Some suthorities sugrest that the parables of Jesus

mey best be taught to children beyond the Junior age. Until
they resch the are of twelve, children generally may have dif-
ficulty co~rshending the parablces., The child 1s iikely to
inter—ret them too “iterally, yel tlwe parable story itself

is very concrete, IUnder vise guidance a naabsr of these
sto:-ies can be made the basis for solild ethical instructlion,
One study found that the parable of ‘The sood Samaritan” is
anderssood at least five years eariler than the parable of

"The Sower."zu Care is to be exercised thst the »Harable

53Bebbs, ov, eit., n. 1hls.

2h3amiel ., Franklin, Measure. of the Comprehension
nifficulty of the Precents & Parables of Jesus (vol, II, No, 1
oC the Uni, of lowa Studles in Charec-er, ed, ~dvin D, Star-
buek, Icwa City: Uni, of Iova Press, 192L), p. L2.
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choaen is not too involved in its tenching implication,

The precepnts of Jaesus should be used with regard to
the maturity of the Junior in this stave of his ability to
comnrehend relatively difficult materisl, It has been found
that the precepts are more diff'icult to understand at all
mental ages than the parables.25

The teaching of miracles to the Junior involves some
adaptation too., Powell at this polnt sugrasts:

"It is probabiy well not so to sirecs the mira-
culous alement ¢ 'rin~ the Junior period as to leave
the impression thet the laws which God has made for
his vorld are easily sst aside, <+he Junior can under-
stand too that life"gglds some mirascles which no one
has yet understood,

On the other hand, Porter believes that 1f stories of
miracles are presented as a dseparture Irom natural law through
divine power, the cnil: «ill accept this without serious
doubts.27

fals writer feels that it is important that the Junior
be brought to accept the fact of the mircculous without ques-

tion, when it 1s pointed out to him that nature is ‘;od's

25Franklin, Loc. cit.

26Marie Cole Powell, Junior Method in the Church uchool
(New York: The “bingdon Irets, 1923), De (e

27Zdward Porter Jt. John, Stories and Story-ielling
(Boston: The Pilgrim Press, 1211)), e Ol,
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ordinary way of doins thincs, snd miracle nis extraordinery
var of doing things, he need not be hewllidered over the ques-

tion of miracle.

In the matter of selection for Junlore, rassages which
can help the ehild to a better concenrf oi rod are particular-
ly desirable., Those portions of ticrinture *hich might be
difficult to explain to Junlors chou.d bo reserved for a later
period of youth. Psalm 35:1 is an example of a difficult

passaze for SMmicr boys and girls:

Strive thou, O Jehovah, with them that strive:
Tight thou against them that fight against me,
Take hold of shield and bucktier,

And stand up for my help.

Draw out alsc the spear and stop the -ay against
them that pursue ms,

There are & number of Psalms whicu may be used with
young people of Junior age. Psalm 8L is an examnie of a

passage which teaches the concept of Fod as One in whom ve

can put our trust:

o amlable are thy tabernacles, O Lord of Hosts!

¥y soul longeth, yea, even Tainteth for the courts
of the Lord: my heart and my flesh crieth out for the
livine “od, .

7ea, the sparrow hath found an houss, and the sval-
lov: a nest for rerself, where she may lay her younc,
even thine altaers, O Lord of hosts, my iln~-, and my Jod.

Blessed are they that dse.l In thy house: they will
8til1l be ~raisins thee, olals,

Blessed 18 *the man *hcse strength is In thee; in

whose heart are the :ays of i s,
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Who passing through the valley of Baca make it a
well; the rain also filleth the pools.

They go from strength to strength, every one of
them in Zion appeareth before God.

0 Lord God of hosts, hear my prayer: give ear, O
God of Jaecob., Selah.

Behold, O God our shield, and look upon the face
of thine anointed.

For a day in thy couwrts is better than a thousand.
I had ratler be a doorkeeper in the house of my God,
than to dwell in the tents of wickedness,

For the Lord God is a sun amd shield: the Lord
will give grace and glory: no good thing will he with-
hold from them that walk uprightly.

0 Lord of hosts, blessed is the man that trusteth
in thee.

Other Psalms to be recommended for use with Juniors

are: 8, 19, 23, 24, 67, 93, 100, 1oL, 121, 125, and 148,



CHAPTER V
GUIDING TH™ JUNIOR IN THE USE OF THE BIBLF

It 1s not enough that Juniors reversnce the Bitle as
the Word of God; if the Word is to function effectively in
their religious education they must study it and seek to apply
its truths to their own experiences. The present chapter has
to do with this problem of the Junior's studying the Bible.

I. GUIDANCE IN STUDY

Owning a Bible. Junlors as well as children in other

stages of development take pride in possessing things. Many
children acquire their first Bible or Testament while in the
Junior departmsnt of the Sunday-school. This personal owner-
ship of a Bible can do much to foster reading interest. It is
true that in the latter part of the Junior period many boys
feel embarrassed to carry a Bible to Sunday-school. A small-
size Bible may often remedy this situation.!

Workers in one Junior department of a Sunday-school
discoversd that an attractive cover for the Bible did much to

inerzase the child's interest in reading it. When the group

was presented with Bibles, they were given material with

1Emma A. Robinson, The Junior W“orker and His Work
(Chicago: Jennings and Graham, 1911), p. 73.
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which to make Bible covers. The boys in general chose
pictures of their favorite Bible characters for covers; the
girls chose brightly-colored scenes.2
Children like Bibles that contain pictures. Studies
have revealed that the skillful placement of good pictures
in a text can be a contributing factor to reading compre-
hension.3 The influence of Biblical art is disclosed by
the fact that the child's conception of a story is often de-

termined more by a picture than by the words. 4

Importance of Bible knowledge. Many boys and girls have

almost no foundation in elementary Blble knowledge. But this
condition is not surprising when it is learned that among
adults the lack of even a rudimentary acquaintance with
Scripture 1s decried by church leaders generally., A Bible
test was glven to a group of college graduates who were
planning to enter the ministry. The questions were not 4diffi-
cult. Some were as simple as 'What baby was found in a cradle
by a stream?' and 'Who sang the Magnificat?'! The highest
percentage scored by these pre-ministrial students was forty;

5
one of the scores was as low as three per cent.

2p1fred L. Murray, Psychology for Christian Teachers
(Grand Rapids: Zondervan Publishing House, 1953), p. 90.

SWilliam S. Gray, "Factors Related to Growth in Compre-
hension" Encyclopedia of Educational Research (1952), p. 90.

4uurray, Ioc. cit.

Spora P. Chaplin, Children and Religion (New York:
Charles Scribner's Sons, 1948), p. 115.
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In order to read the Bible intelligently, Juniors

should know how the Bible was written. They will be inter-
ested in the heroic struggles of those who prepared and pre-
served the Word through the ages. This information will
generate attitudes of respect and reverence for the Book.
Boys and girls of this age should also know the names of the
books of the Bible and their classification. An opportunity
to examine and to use, under supervision, a few different
versions of the Scripture would be of value even at this age.
Since children of Junior age begin the study of history
and geography in their secular education, they are ready to
begin the study of the geography of Blble lands. They are by
now also eager to know about manners and customs of peoples

of far-off times.

Goals. Children of the Junior age like to initiate

and carry out their own study projects. In this connection
the teacher must see to it that from the beginning a specific
teaching aim is settled on. Murray adds, "A goal is im-
portant in that it gives the pupll the needed incentive for
doing his utmost. One can toss a weight farther when he is
a7

striving to reach a mark. Often boys and girls are capable

of choosing their own goals. They do need guidance, however,

611111an Moore Rice, Better Bible Teaching for
Juniors (Nashville: Broadman Press, 1952), p. 80.

7Murray, op. cit., p. 86.
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in the manner of achieving goals.

It is to be remembered that children are motivated
more by present than by future goals. They want their im-
mediate needs to be met through the activities of today.

They are little concerned about the responsibilities of
tomorrow.

The teacher may suggest several projects or topics
for study, permitting the pupils to select the one that ap-
peals to them most. He may then help them arrange for the
actual working out of their project. If the children decide
to study the life of Moses for the purpose of dramatizing it
or with the idea of compiling "a book" of pictures and stories
on the 1ife of Moses, the children may themselves agree on
who will read those portions of the Bible that are to furnish
necessary information. Such a cooperative venture will give
Junior boys and girls excellent experience in the planning

and execution of purposeful activity.

Making assignments. In order to establish the habit

of reading the Bible at home, reading assignments for Juniors
must be made. Comparatively few Sunday-school teachers ever
assign home study. Because some pupils dislike the idea of
studying at home, the teacher assumes that making assignments
is useless. But an assignment, effectively given, can

"stimulate learning and guide the learning and gulde the
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learning process.“8
Betts has suggested five steps which the teacher should
regard in the making of an assignment:

1. Plan the work in sufficient detail to make possible
clearly defined tasks for the pupils to perform in
connection with each lesson.

2. Go over with the pupils the assigned task, raising
in it new problems, making clear to them the aim
and scope of the lesson, pointing out its diffi-
culties, and relating the work to that which has
preceded and that which is to follow.

3. Provide the pupils with adequate directions as how
to fulfill the assignment.

4. Make use of the assigned task in the planning and
execution of the following lesson. Frequently
teachers fail at this point, and thelr pupils lose
interest in performing elaborate assignments that
are never made use of or reported on.

5. Supply adequate motivation for study. When the
lesson is presented and the assignment made from
the standpoint of the pupils! needs, the pupils
will find satisfacgion and pleasure in performing
the assigned task.

Juniors are more apt to be interested in carrying out
home study if they have a part in planning the work and 1if
they are helped to see the fun and value of the task., Teachers
who appeal mainly to the pupil's sense of duty, and who fail
to arouse pupil interest and cooperation will meet rebellion

in assigning home tasks. The teacher's own enthusiasm for a

8J0seph M. Gettys, How to Teach the Bible (John Knox
Press: Richmond, 1949), p. 69.

gGeorge H. Betts and Marion 0. Hawthorne, Method in
Teaching Religion (New York: The Abingdon Press, 1925), p.297.
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project is likely to be contagious. It can very materially

help to condition the pupil to a desire to wholehearted

participation.

II. MOTIVATION IN BIBLE READING

Choric speaking. One way of stimulating children's

interest in reading the Bible 1s to have the group read
passages aloud in concert. This may be of particular bene-
fit to those boys and girls who have difficulty in reading
individually. The teacher may submit several Bible passages
to the pupils for their consideration. When a new passage 1s
chosen to use for choric speaking, the teacher should go over
it carefully with the boys and girls, discussing its meaning
and pronouncing unfamiliar words.lo The time that the
teacher spends in helping the pupils become familiar with the
Scripture portions before practice is started will do much to
insure wholesome participation. After the group has had some
practice in choric speaking, they may present their 'concert!'
to parents or to other departments of the Sunday-school.

The contrast of boys and girls voices may be used to
good advantage in choric reading. Solo work too can be used

effectively.

10Mary Alice Jones, Training Juniors in Worship
(Nashville: Cokesbury Press, 1927), p. 126.
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As an example of a passage that may be used, the
writer submits Psalm 24, a plece that in her opinion lends
itself admirably to choric speaking. Presumably, this Psalm
was used when the Ark of the Covenant was brought into the
Temple. The children could be encouraged to discover for
themselves what the Temple was like, how the Temple services
were conducted, and what the work of the priests, Levites,
and others consisted of. Some might like to learn about the
types of musical instruments used, what they looked 1like,
and how they sounded. Those chlildren with artistic ability
could draw pictures of the various kinds of instruments,
Some could make a diagram of the Temple chambers., Still
others might discover the type of costumes worn by the partici-
pants in the services., Juniors would be interested in learning
about the Ark of the Covenant and 1its use in the services of
the Temple. The obtaining of such information should en-
courage further reading of the Scriptures. In point would be
read such passages as EXodus 25, Joshua 3 and 6, I Samuel 4
and 6, II Samuel 6 and 15, and I Kings 8.

Psalm 24 itself might be treated for choric speaking
as follows:s

PRIESTS:

1 The earth is the Lord's, and the fulness thereof;

the world, and they that dwell therein.
IRVITES ¢

2 For he hath founded it upon the seas, and established
it upon the floods.
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PRIBSTS:
3 Who shall ascend into the hill of the Iord? or

who shall stand in his holy place?

IEVITES:

4 He that hath clean hands, and a pure heart; who
hath not lifted up his soul unto vanity, nor sworn
deceitfully.

CROWD OF PEOPLE AROUND AND ON THE WALILS:

5 He shall receive the blessing from the Lord, and
righteousness from the God of his salvation.

PRIESTS:

6 This 1s the generation of them that seek him, that
seek thy face, 0 Jacob. Selah,

LEVITES:

7 Lift up your heads, O ye gates; and be ye 1lift up,
ye everlasting doors; and the King of glory shall
come in.

PRIESTS: LEVITES:

8 Who 1s this King of glory? The Lord strong and
mighty, the Lord mighty in battle.

PRIESTS:

9 Lift up your heads, 0 ye gates; even 1lift them up,
ye everlasting doors; and the King of glory shall
come in,

LEVITES: ALL:

10 Who 1is this King of glory? The Lord of hosts, he
is the King of glory. Selah.

In the interest of variety in choric reading, sevsral
kinds of voices could be used in speaking certain Psalms.
For instance, Psalm 23 and Psalm 1 may well be rendered by
using three kinds of voices: 1light, medium and deep. Again,
for variation Psalm 121, the Pilgrim Psalm, could be spoken

by two groups journeying toward Jerusalem,

Story dramatization. If Juniors are given opportunities

to present some of the Bible stories in dramatic form, they are
likely to find reading the Scriptures an interesting exercise.

They could be helped in preparing their own dramatic
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versions of Bible stories. If most of the speaking lines
are taken from the Scriptures, the stories and events will
become more fixed in the mind than in the case of a mere
casual reading of the lines.

In playing the roles of admirable Bibliecal heroes,
Juniors will gain insight into what constitutes worthy
character traits and desirable behavior. Stage costumes
and properties will challenge the child's powers of invention
and give orientation to Bible backgrounds.

Dramatization of a favorite Bible story may be the
culmination of several weeks of interested and intensive
Bible and may be the means of encouraging desire for more work

in kind.

Story-telling. Another instructional activity which

may well motivate Bible reading is the telling of favorite
storlies by Junior boys and girls themselves. This would in-
volve less time and preparation than in the case of choric
speaking and dramatization. It can, moreover, be easily
adapted to the regular Sunday-school hour.

Favorite Bible story titles (cf. page ) and their
references may be printed on slips of paper and folded and
placed in a box. Juniors will enjoy the suspense of drawing
a story to tell. These may then be scheduled for several

weeks in advance, each child relating a story a Sunday. A
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brief true-false or completion quiz based upon the story will
motivate the rest of the class to listen carefully. The
teacher may use the quiz to emphasize the significant truths

of the Bible story.

Maps,_charts and pictures. Since Junior boys and girls

will be using maps in their secular study of geography, the
Sunday-school teacher may stimulate Bible reading by capi-
talizing on this new interest and experience. A simple out-
line of Palestine with its major divisions could be drawn on
a white window shade or other large type of paper. Rivers,
lakes, mountains, and related cities and towns may be indi-
cated. A small picture or symbol might be drawn along the
border of the map and connected to the related area by lines
or corresponding numbers,

If the children choose to make individual notebooks
based on a certain series of lessons, each could draw a
smaller map. These maps may be referred to again and again
in the course. The experience of locating areas about which
they are recading and relating events to these areas will make
the Bible come to life for them.

Charts of daily or weekly Bible readings will serve to
remind pupils to be falthful and regular in reading. A large
chart for the classroom may be used to record each member's
weekly reading achievement. Charts of smaller size, to be

placed in the child's Bible or notebook, could serve as a
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motivating factor in dally readings at home. When seals are
used and the color or type changed periodically, variety will
be added to the mechanics of procedure.

Pictures will add interest to Bible reading. They can
be used in presenting a story to be studied. The teacher pre-
sents a number of plctures, asking the class to relate the
storles they represent. They can also be used in a review
of the Bible storiss read.

Most Juniors enjoy illustrating Bilble stories. Pictures
depicting Oriental life and customs are a valuable teaching de-
vice in clarifying the child's concepts of the people who
lived in Bible times., Such pictures, and perhaps some hand-

work, could be displayed at the end of a unit of study.

Competition. The spirit of rivalry, characteristic of

Juniors, could be used widely to encourage participation in a
program of Bible reading. The Sunday-school teacher may pro-
vide occasions for the Junior to compete aither with himself
or as a member of a group. A Junior class of boys might com-
pete with a Junior class of girls in the faithfulness of 1its
members to participate in daily Bible reading. Small awards
might be offered to each boy or girl who improves his or her

reading record of a previous month.
IIT. SUGGESTED PASSAGES FOR JUNIORS

0ld Testament Stories. As we have seen from the




55

material previously presented on children's preferences in
Bible stories, the Junior chooses his stories more frequently
from the 014 Testament than from the New Testament. Just why
this is so is not altogether clear. Certainly 0ld Testament
stories are absorbingly interesting narratives connected with
the lives of many 0ld Testament sailnts., A study of Junior-
age preference of Bible characters found these names to be
most popular: David, Moses, Daniel, Samuel, Ruth, Elijah,
Abraham, and Solomon.

Among stories from the 014 Testament which were found
to be most popular with Juniors are “The Selling of Joseph,"
"David and Goliath," "Daniel and the Assyrian Kings," "Moses
and Pharoah's Daughter," and “The Story of Ruth® (cf. p.23 ).

A check of the readability of the story of "The
Selling of Joseph" according to Flesch's measure gives the

following information:

Reading Ease Description Syllables Average
Score of Style per 100 Sentence
Words Length

83 Easy 14 130

The story of "David and Goliath," the second most
popular 0ld Testament story, is rated according to Flesch's

measures as follows:

Reading Ease Description Syllables Average
Score of Style per 100 Sentence
Words Length

85 Fasy 11 130
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The measure of human interest in these two most popular

014 Testament storlies would be graded by Flesch's formula in

this way:
Human Interest Description Percent Percent
Score of Style "Personal "Personal
Words" Sentences"
Joseph! 100 Dramatic 28 35
David: 40 Interesting 11 0

These and other passages may be used to help Junior
boys and girls to see the consequences of right and wrong
choices. They are valuable also in teaching lessons of kind-

ness, gratitude, unselfishness, love and forgiveness,

New Testament Stories. In the New Testament there are

adventure stories from the 1life of Paul and from the life of
Jesus. Though it is not advisable to relate the 1life of
Christ in sequence to Primary children, the connected story
of His l1life may be presented to Juniors.

Jesus as leader of the Twelve appeals strongly to boys
and girls of this age. He is seen as Lord and Master in His
power over the elements, in His kindness to those in need, 1in
His sternness with the dishonest, and in Hils ability to command
the love and respect of multitudes. Since the Junior's life
is one of constant activity, he will be impressed with the
amazing activity of the life of Christ. He will see in

Jesus'! life the pattern for his own.
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The most popular characters of the New Testament, ac-
cording to one study of Junior preferences (cf. p. 22), are
John the Disciple, Peter, Jesus, Paul, John the Baptist, and
Mary the Mother of Jesus.

The same study reports the most popular stories of the
New Testament as chosen by Juniors to be the story of "Jesus!
Birth," "Changing Water into Wine,"™ and "The Good Samaritan."

The readabllity scores of the two most popular New
Testament stories, “Jesus' Brith," and "Changing Water into
Wine," are given as follows:

READABILITY SCORES OF TWO NEW TESTAMENT STORIES

Reading Ease Description Syllables Average

Score of Style per 100 Sentence

Words Length
Jesus' Birth: 88 Easy 120 17
Water-Wine 79 Easy 130 11

A 200-word sampling of each of these four favorite
Bible stories indicates that the stories are on sixth grade
reading level (cf. p. 2). In terms of human interest they
rate from medium to high, according to the measure devised
by Flesch.

The work of specialists in Bible reading comprehension
should alert Sunday-school teachers to the importance of using
a gulded study plan in directing the Bible readings of Junior

boys and girls.
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Suggosted Bible passages for Worship services. Several

writers have suggested certain passages for use with Juniors

in worship and devotional reading. Betts recommends the

following portions:

Psalm 19:1-6 The works of God in nature
Psalm 121 God the Protector

Psalm 100 A song of thanks

Luke 2:8-15 The coming of the shepherds
Matt. 2:9-12 The story of the Wise Men
Luke 10:25-37 The good Samaritanll

Passages relating to particular worshlp toplics are
furnished by Jones:

l. God's love, care and good gifts--
Psalm 65:9-13
95:1-6
104:10-14, 16-20a, 22-27, 33
Matthew 6:25-33
Psalm 23
121
147:1,4,5,8,9,12
2. God's power, majesty and holiness--
Psalm 96:1-10
113:1-5a
135:1-3, 5-7, 13, 15-19a
136:1-9, 25, 26
148:1-13
3. God's universal reign--
Isalah 2:2-4
Psalm 67:1-7
97:1,6,7,9-12
4, The Church--
Psalm 15:1-5
84:1,2,4,10-12
100
Isaiah 40:28-31

llpetts, op. cit., p. 469.
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5, World brotherhood--
Matthew 25:34-40
28:18~20
Luke 2:8-16
10:25-37
19:1-10
Romans 10:11-15
James 2:1-5,8,9
Luke 17:11-19
6. Showing loyalty to Jesus--
Matthew 5:43-47; 7:12
John 14:21,24; 15:12,14
Ephesians 4:256-32
James 1:16,17,22,26,27
7. The life of Jesus--
Matthew 2:1-20
Iunke 2:8-20
Luke 2:40-51
Mark 1:21-42
Luke 22:39'4%2 32-49
Luke 24:1-12

12Jones, op. cit., p. 190.



CHAPTER VI
CONCIUSIONS

The Junior age is highly significant for establishing
the habit of regular Bible reading. It is the verdict of
many who guide the religious education of youth that if the
hablt of reading the Bible 1s not develrped during this
period, the likelihood of its later acquisition is remote.

Sunday-school teachers should not expect Junior boys
and girls to read the Bible from a sense of duty alone., Moti-
vation is the key factor in fostering habits of daily Bible
reading. Devices such as choric speaking, dramatization,
story-telling, activities for service, dirsected competition,
maps, charts, and pictures can help the teacher in fostering
motivation. To make the Bible meaningful, regularly assign-
ed Bible readings, built on Junior interest can be corre-
lated with project and other type activity units,

To promote the Bible reading habit among Junliors, the
teacher must be able to guide them to those passages that are
related to thelr interests and reading comprehension at this
age, ' Investigative inquiries into children's interests and
into their abllity to comprehend reading meterials, and the

public school's attempt to grade children's books according
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to word diiificulty have alerted vorkers in Christior. ¢ iucat on
to gre: ior vpossibilites in using the Bible with Juniors,

There are sever: 'l questions arlsing out of this study
th~t remain to be ansvered by future investigations,

The fact, as shown bv several studies, thmt Juniors
oreeyr svorics from the 0ld “est-rent to those from the New
should cause educators in the fleld oy roligious instruaction
to speculate on the reasons .or .:i., Is it due *holly to
the fact ‘™at the 0ld Testament 1s intrinsically interesti-
ing to childrcr of the Junilor age? that it contains more
storics of the "blood and thunder" type which amea. greatly
to Junior bovs and -irls?

It would be interesting also to wor whetlwr or not
further studies of children's preferences of Bible characters
would be similar 5o the order arising out of Dawson's iInvesti-
gation referred to earlier in this paper, Why were John the
Disciple and Peter chosen in preference to Jesus? Joes our
tenchin~ of the 1life of Cixrist neglect to v iphaslze .o Juniors
those courageous, daring qualities whilch should male .iin most
apnenling to older chiliren oncrallvt Or does 1t tend rather
to present Jesus as a mild, rclh-marnered "Shevherd of the
lambs": If this is the Juniors! irmresslcn of Christ, then
¢ not -re Talling®'to glve Juniors a t:ru~ plcture of One in
whom they can find a’l the qualities of craracvter on wiich

the Christian lifc is to be built,
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