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WRITING DEFINITION AND EXAMPLIFICATION EXPOSITION USING
OUTLINES

Kisman Salija

Universitas Negeri Makassar

Abstract

The study deals with the writin

g of Definition and Exemplification

exposition both if using and without using an outline. It aims at finding
out (1) the interaction effects between using an outline and not using an
outline across the definition and exemplification exposition on the idea
development quality of students’ composition, (2) the quality of
composition using outline and without using outline, (3) the quality of

definition and exemplification using
and exemplification without using

outline, (4) the quality of definition
outline. The study is experimental

with factorial and repeated measure design. The results show no
interaction effects, outlining is significantly better than without outlining,
and definition shows almost the same results as exemplification both

with and without outlines.

Key words: writing, outlines, definition, exemplification, exposition.

INTRODUCTION

In the context of learning English,
students are to concem with the
language skills. Among the four
language skills, it seems that writing is
more complicated for the students to
master in the sense that it takes a long
process, starting from prewriting and
moving up to editing, and requires
various writing skills or abilities i.e. skill
to make an outline, to develop 2
paragraph, to write discourse that is
grammatical, unified, well-organized,
and coherent.

In academic life, college students
do lots of writing either as self-initiation
or as assignment from lecturers. At the

end and/or even in the middle of
studying periods, the students sit for tests
that are mostly in the written forms. And
in order to be successful at college the
students should be good at writing. The
students who are able to write well will
be most likely to learn more and get
better grades.

It cannot be denied that acquiring
writing skill is not easy. Many college
students are unsuccessful in their study
as they are unable to express ideas
logically and acceptably. In doing
writing tasks or tests, many of them are
frustrated. Some studies point out that
students faced sorts of problems in
writing. When writing, even in a short
paragraph  only, they still made
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considerable mistakes. In writing a short
essay, they usually failed to express a
thesis statement of the writing that
introduces the topic to be discussed and
the central idea of the essay. Besides,
they were also not successful in writing
good topic sentences of body
paragraphs. The topic sentences for
paragraphs, for example, were very
narrow in which they almost had nothing
to tell or sometimes the topic sentences
were too large in which they contained
more than one ideas (Roloff and
Brosseit, 1979). Another identified
problem the students face in writing is
the inability of the students to develop
effective paragraphs or essays. The
supporting sentences are not entirely
about the central ideas. They leave out
the criteria of being unified, coherent,
and well-developed and organized
(Sullivan, 1976).

Illegibility of writing is influenced
by several factors, and bad organization
of ideas is one of them. Many readers are
unsuccessful to get the ideas of printed
materials, getting only parts of the
writers’ ideas or totally failed, because
the ideas are not organized well. The
flow of ideas does riot run smoothly and
such that the quality of writing is far
from expectation.

At college students express their
writing skills in different types of
discourse and one of them is exposition.
it is a discourse type used for explaining
a process, an event, a person, a concept,
a situation, expressing ideas, giving
points of view, persuading, etc. This type
is widely and very often used by students
for multiple academic  purposes.
Moreover, the students even continue
using it after leaving schools.

Methods of developing exposition
are varied. It is divide it into six
methods. The methods are classified
into: definition, exemplification,
comparison, analysis of entity,
classification, and process. They claimed
that to be good at writing exposition,
students have to be familiar with the six
methods of developing the exposition.

Different writers have different
strategies of writing. Outlining 1s one of
the prewriting-strategy activity in which
the materials collected are gathered or
organized. It functions as a blue print
from which the writing is to be based on.
Writers who are accustomed to making
outlines before writing find it as an
effective and clear way of organizing
ideas (Gere, 1992). It can also help
writers finish writing quickly and
improve gramimar.

In addition to the usefulness of
outlining as mentioned above, another
main reason to make an outline for
writing 1s due to the limit capability of
working memory. In order to understand
environment or to have perception on
something, people use senses. However,
not all things perceived via the senses
can stay longer in the memory.
Therefore, it is through formal outline
can a writer express things perceived
logicaliy and systematically.

Writing strategy with outlining 1s
more efficient and successful. It can help
a writer organize his ideas and give
focus on relevant materials as well as
organize logical supporting details.
Besides, it can make the writing run
smoothly since the outline of ideas is
already at hand. According to Wahab
and Lestari (1999), it is not easy for a
writer to start writing without making a
framework which is called an outline.

Vol. 08 No. 01 January 2011 |[EIRR
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Besides, in this course, the subjects
inevitably read variety writing materials
in English relating to outlining and
composition writing. The interaction of
the subjects with outlining reading
materials and having done lots of
exercise on them could make them better
in composing with outlining than
without outlining. In other words, there
was a tendency that the subjects got
more experience in outlining and were
accustomed to use an outline to write
composition. The habit to like outlining
possibly made outlining better than no
outlining. This assumption is supported
by evidence in which the subjects’
writing performance with outlining in all
methods was better than no outlining in
all methods.

Second, an outline is a written plan
for composition writing. It can help a
writer to be focused on the materials of
the composition. In other words, it
makes the writer be aware of materials
that are not relevant to the topic and, on
the other hand. be aware of essential
points to discuss in the composition. In
addition, it enables the writer to organize
the supporting ideas logically and
systematically. A well-planned outline
(containing relevant, well-organized
materials and with sufficient supporting
details), gives an additional value or help
to the writer. It is the basis for the writer
to write composition. This additional
value is claimed to be a cause of
composition qualities using an outline
are better than without using an outline.
To sum up, the additional value to an
outline made the cells of writing strategy
and exposition did not interact. Outlining
proved to be better than non-outlining
across methods of exposition. In other
words, moderate variables (six methods

of exposition) gave no different effects
to the quality of compositions among
different types, all using outlining or all
using no outlining.

The research question 2 states: “Is
there any significant difference between
using an outline and without using an
outline on the idea development quality
of students” composition?” In this
connection, means of composition using
an outline and without using an outline
were compared to determine their
significance difference. The significance
of means was tested using one-way
ANOVA and Tukey T-test. The mean
scores of the two writing strategies were
also presented to complete the
discussion.

The result of one-way ANOVA
showed significant difference between
using an outline and without using an
outline on the idea development quality
of students’ composition. The means for
composition using an outline was
significantly different from the mean for
composition without using an outline.
The P-value which was 0.000 was
smaller than the level of probability (P <
0.05) gave the evidence of it. Similarly,
Tukey’s test for a pair wise comparison
between outlining and non-outlining
(levels of writing strategy) showed the
P-value that was 0.0002 was also smaller
than the 0.05 level of probability. This
shows that the there was a significant
difference in means between outlining
and non-outlining. In addition, the
statistical account for means showed that
the means for composition writing using
and not using an outline were
significantly different, that is, 82.058 for
outlining and 78.681 for non-outlining;
the total mean for the outlining was

PERFORMANCE
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This experimental study with
repeated measures divided the subjects
into two-half groups. The division of
subjects was mainly intended for
counterbalancing that 1s to control the
order effects of giving two measures at
one period of time. The grouping was
not for comparing the two groups;
instead, sets of composition qualities or
scores of the same individuals were
compared. The two halves of the
subjects were assigned to write
exposition in two methods of
development: definition and
exemplification, once with an outline
and the other without an outline. This
means that each subject wrote two pairs
or sets of compositions. The total of
composition to write by the same
individual was four.

Outline  making  prior to
composition writing was the treatment
for the experimentation, but in order to
see the effects of it on dependent
variable i.e. performance in writing
exposition, the students were also
assigned to write composition without
making an outline. Both composition
writing strategies, using and without
using an outline, were levels or
categories of the independent variable
indicating strategy factor. Similarly, the
two methods of exposition tagged under
the variable of exposition were levels of
the other independent variable indicating
method factor. The writing performance
or quality of the subjects was the
dependent variable of the study.

The results of the two tests of the
same students, when using and not using
an outline, were compared to examine
the effects of the manipulation of the
independent variable on the dependent
variable as well as to look over the

interaction between the levels of the two
experimental variables. The study gave
no pretest to the subjects since the
objective was not to compare qualities of
compositions of a pretest and a posttest
as in an experimental study with pre and
posttest design.

The subjects of the study were the
students of the English Literature
Department of Faculty of Language and
Literature of State University of
Makassar who have passed Writing I1I
course. This course preoccupied the
students with knowledge of outlining
and exposition writing in various
methods that they needed when they did
the writing tasks of the research. The
target subjects were in two parallel
classes consisting of eighty students.
One class was taken randomly as the
accessible subjects or sample and the
other class was used for instrument try-
out.

The instrument used to collect data
was direct writing tests—expository
writing tests using and not using an
outline. The test consisted of directions
and topics to be selected one and to be
developed into a composition. It was
tried out three times three times before it
was used. The try-out of the test was
administered by the researcher himself.

There are three common methods
for judging student writing and assigning
grades: holistic, analytic, and primary
trait. These methods are different from
each other in terms of writing aspects to
assess. The focus of assessment of this
study was on idea development, that is,
how the subjects of the study developed
the thesis statement into paragraphs of a
composition - a particular aspect of
writing to score. Therefore, the scoring
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Besides, in this course, the subjects
inevitably read variety writing materials
in English relating to outlining and
composition writing. The interaction of
the subjects with outlining reading
materials and having done lots of
exercise on them could make them better
in composing with outlining than
without outlining. In other words, there
was a tendency that the subjects got
more experience in outlining and were
accustomed to use an outline to write
composition. The habit to like outlining
possibly made outlining better than no
outlining. This assumption is supported
by evidence in which the subjects’
writing performance with outlining in all
methods was better than no outlining in
all methods.

Second, an outline is a written plan
for composition writing. It can help a
writer to be focused on the materials of
the composition. In other words, it
makes the writer be aware of materials
that are not relevant to the topic and, on
the other hand. be aware of essential
points to discuss in the composition. 'n
addition, it enables the writer to organize
the supporting ideas logically and
systematically. A well-planned outline
(containing relevant, well-organized
materials and with sufficient supporting
details), gives an additional value or help
to the writer. It is the basis for the writer
to write composition. This additional
value is claimed to be a cause of
composition qualities using an outline
are better than without using an outline.
To sum up, the additional value to an
outline made the cells of writing strategy
and exposition did not interact. Outlining
proved to be better than non-outlining
across methods of exposition. In other
words, moderate variables (six methods

of exposition) gave no different effects
to the quality of compositions among
different types, all using outlining or all
using no outlining.

The research question 2 states: “Is
there any significant difference between
using an outline and without using an
outline on the idea development quality
of students’ composition?” In this
connection, means of composition using
an outline and without using an outline
were compared to determine their
significance difference. The significance
of means was tested using one-way
ANOVA and Tukey T-test. The mean
scores of the two writing strategies were
also presented to complete the
discussion.

The result of one-way ANOVA
showed significant difference between
using an outline and without using an
outline on the idea development quality
of students’ composition. The means for
composition using an outline was
significantly different from the mean for
composition without using an outline.
The P-value which was 0.000 was
smaller than the level of probability (P <
0.05) gave the evidence of it. Similarly,
Tukey’s test for a pair wise comparison
between outlining and non-outlining
(levels of writing strategy) showed the
P-value that was 0.0002 was also smaller
than the 0.05 level of probability. This
shows that the there was a significant
difference in means between outlining
and non-outlining. In addition, the
statistical account for means showed that
the means for composition writing using
and not wusing an outline were
significantly different, that is, 82.058 for
outlining and 78.681 for non-outlining;
the total mean for the outlining was
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to find out the means of the two levels of
writing strategy whether significant or
insignificant. More specifically, they
were applied to examine which of the
two means was greater, and as well as
examining the mean difference between
them.

To analyze the data relating to
research question 3, the researcher used
Turkey’s tests for all pair wise
comparisons among levels of strategy
and levels of exposition, that is, when
the students wrote compositions with
outlining. For this purpose, two pairs of
methods were compared. The general
objective of the test is to compare the
means of each paired method whether
significant or insig- nificant, and to find
out the mean difference between them.

For research question 4, the
researcher also used Turkey’s tests for
all pair wise comparisons among levels
of strategy and levels of exposition, that
is, when the students wrote compositions
without outlining. For this aim, two pairs
of methods were compared. The
objectives of the test are o compare the
means of each paired-method whether
significant or insignificant, and to find
out the mean difference between them.

FINDINGS AND DISCUSSION

The research question 1 states: “Is
there an interaction effect between
using/not using an outline and the two
methods of exposition on the idea
development  quality of students’
composition?” The result of statistic
analysis showed that there was no
interaction effect between using an
outline and not using an outline across
the two methods of exposition on the
idea development quality of students’

composition. In this case, the nature of
the effect for one factor was almost the
same within all levels of the other factor.
The data showed no evidence indicating
the interaction effect between the two
levels of the two independent variables.
This judgment was based on the result of
statistical ~ analysis with two-way
ANOVA where the P-value was greater
than the 0.05 level of probability (P =
0.382).

To simplify, the study has two
factors: factor A and B. Factor A
(writing strategy) has two cells: outlining
and non-outlining, and factor B
(methods of exposition) has also two
cells: definition and exemplification.
This means that the same student had to
write 2 compositions for each of the two
methods of exposition. The tota!
composition a student to write was four
(two pairs) i.e. two compositions with an
outline across two methods and also two
compositions without an outline across
two methods. The data showed an
obvious result where no interaction
effects existed between outlining/no
outlining and types of composition.

It was pointed out by the data that
there was no interaction effect between
the two independent variables. Now, the
questions are “Why is there no
interaction?” and “What are the possible
results for it?”

There are two points of argument
for the non-existence of interaction
between writing strategy and types of
composition. First, the subjects of the
study were college students who have
passed Writing III Course. In this course,
the subjects studied outlining and
exposition, doing lots of exercises in
outline making as well as using the
outlines to write expository composition.
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Besides, in this course, the subjects
inevitably read variety writing materials
in English relating to outlining and
composition writing. The interaction of
the subjects with outlining reading
materials and having done lots of
exercise on them could make them better
in composing with outlining than
without outlining. In other words, there
was a tendency that the subjects got
more experience in outlining and were
accustomed to use an outline to write
composition. The habit to like outlining
possibly made outlining better than no
outlining. This assumption is supported
by evidence in which the subjects’
writing performance with outlining in all
methods was better than no outlining in
all methods.

Second, an outline is a written plan
for composition writing. It can help a
writer to be focused on the materials of
the composition. In other words, it
makes the writer be aware of materials
that are not relevant to the topic and, on
the other hand. be aware of essential
points to discuss in the composition. In
addition, it enables the writer to organize
the supporting ideas logically and
systematically. A well-planned outline
(containing relevant, well-organized
materials and with sufficient supporting
details), gives an additional value or help
to the writer. It is the basis for the writer
to write composition. This additional
value is claimed to be a cause of
composition qualities using an outline
are better than without using an outline.
To sum up, the additional value to an
outline made the cells of writing strategy
and exposition did not interact. Outlining
proved to be better than non-outlining
across methods of exposition. In other
words, moderate variables (six methods

of exposition) gave no different effects
to the quality of compositions among
different types, all using outlining or all
using no outlining.

The research question 2 states: “Is
there any significant difference between
using an outline and without using an
outline on the idea development quality
of students’ composition?” In this
connection, means of composition using
an outline and without using an outline
were compared to determine their
significance difference. The significance
of means was tested using one-way
ANOVA and Tukey T-test. The mean
scores of the two writing strategies were
also presented to complete the
discussion.

The result of one-way ANOVA
showed significant difference between
using an outline and without using an
outline on the idea development quality
of students’ composition. The means for
composition using an outline was
significantly different from the mean for
composition without using an outline.
The P-value which was 0.000 was
smalier than the level of probability (P <
0.05) gave the evidence of it. Similarly,
Tukey’s test ifor a pair wise comparison
between outlining and non-outlining
(levels of writing strategy) showed the
P-value that was 0.0002 was also smaller
than the 0.05 level of probability. This
shows that the there was a significant
difference in means between outlining
and non-outlining. In addition, the
statistical account for means showed that
the means for composition writing using
and not wusing an outline were
significantly different, that is, 82.058 for
outlining and 78.681 for non-outlining;
the total mean for the outlining was
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greater than the mean for the non-
outlining.

Looking at the two statistical test
findings and the print out of statistic for
mean above, the study made a
conclusion that the tmean for
composition using an outline was
significantly different from the mean for
composition without using an outline.
The mean for outlining was very great
compared to the mean for non-outlining.
This means that the idea development
quality of students’ composition if
outlining was obviously better than that
if without outlining.

It was clear from the data that
there was a very great difference
between outlining and non-outlining i
means and it was proved that outlining
was greater than non-outlining. The data
proved considerably that using an outline
to write composition gave positive
results. This evidence signified that the
students have already accustomed to use
an outline if writing compositions. It
proved that writing strategy with
outlining was an efficient and a
successful strategy for composition
writing. It was efficient since it could
make the writing run smoothly as the
result of already having the outline of
ideas at hand, and be successful since it
could help a writer successfully organize
his ideas systematic and give focus on
relevant materials as well as organize
logical supporting details.

In relation to composition writing
using an outline, it was found that the
students have had an ability to write
compositions containing clear and well-
organized ideas. They have got the skills
to divide main ideas into topics and
break them down further into most
specific subtopics and divided the

subtopics into other more specific
subtopics. They have got the skills to
express the ideas in high-quality
language. The successful of the students
to write compositions using an outline
has proved how important an outline was
for the production of a qualified piece of
writing. This fact gave evidence to the
statement of Irmscher et al, (1983), Reid
(1988), Gere (1992), Wahab (1999) who
acknowledged the effect of using an
outline and suggested writers to make
one in order to produce qualified
composition. This is also in accordance
to Emig’s (1971) finding out that all
professional writers used some kind of
planning of content and organization
before writing.

Writing a composition without
using an outline, on the other hand,
showed worse results compared to
writing a composition using an outline.
The mean scores for both writing
strategies were significantly different.
Although the difference is significant,
the non-outiining mean score is still
within the level of appropriateness. The
mean score for compositions without
using an outline is obviously small
compared to the mean score for using an
outline, but that mean score itself is still
in the average level of score category.
Generally, it can be said that the
outcome of this study, that is if the
students used an outline, is not bad. This
finding is in contrast to Hasibuan’s study
(1993) dealing with a frame (outline)
making and its relation to the writing of
expository composition. Unlike the
present study, his study came out with
the findings showing low ability of the
students to make an outline. However,
the two studies showed a similarity in
which the subjects of both studies who
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performances of the students were not
significant difference, it was found that
the students performed better on the
definition method than on the
exemplification. To conclude, the
performances of the students if writing a
composition with definition method
were not significantly different from
their performances if writing a
composition with exemplification. The
insignificant  difference in students’
performances is attributed to their equal
skills in writing compositions. Using no
outline to write exposition of different
methods shows identical results. An
additional finding is that the two mean
scores of the methods compared in are
still in between the good to average
score levels.

CONCLUSION

Considering the problems, the
objectives and the findings of the study,
conclusion is drawn as follows:

I. There was no interaction between
levels  of  writing strategy
(outlining/non-outlining) and the
levels of exposition (Definition and
Exemplification).

2. There was a significant difference
between using and not using an
outline on the idea development
quality of students’ composition.

3. The means of the two paired-
methods compared (Definition and
Exemplification with Outlining)
were insignificant difference.

4. The two paired-methods compared
(Definition and Exemplification
without Outlining) showed
insignificant difference in means.
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The outlining composition quality
obviously proved to go beyond the non-
outlining quality. One definite reason
making outlining better than non-
outlining in the context of composition
quality was that an outline is a writing
plan dealing with structured and
systematic organization of writing
materials. The outline made the students
focused on the materials of the writing.
It reminded the students of the thesis
statement and the controlling ideas, the
supporting details, and the conclusion
words that they put in their writing.
These functions of an outline were
suspected to be the sole cause of
outlining being better than non-outhning.

The research question 3 states: “Is
there any significant difference between
methods of exposition on the idea
development quality of students’
composition with outlining?” This
question aims to investigate the effects
of using an outline to write composition
in two types of exposition.

The statistical analysis showed that
the means of the two paired-methods
compared were insignificant difference.
This indicates that the performances of
the students on both methods were
almost the same. The evidence proved
that there were no significant differences
between the methods on the idea
development quality of students’
composition. The insignificant
difference in the qualities of composition
was due to the reality that the students
have possessed adequate writing abilities
or skills to write the two types of
expository compositions using an
outline. The ability of the students to
write definition composition was equal
to their ability to write exemplification
composition.

It is shown in the data that the
performances of the students in the two
pairs of methods were not significantly
different. Although the performances of
the students were mnot significant
difference, it was found that the students
performed better on definition method
compared to exemplification. To sum up,
the performances of the students if using
an outline to write a composition with
definition method were not significantly
different from exemplification method.

The research question 4 states: “Is
there any significant difference between
methods of exposition on the idea
development  quality of students’
composition without outlining?” This
question aims to investigate the effects
of using no outline to write composition
in the two types of exposition.

The statistical analysis showed that
the two paired methods compared
showed insignificant difference in
means. This indicates that the
performances of the students on both
methods were almost the same. This
evidence showed that there were no
significant differences among methods
on the idea development quality of
students’ composition. As in the
composition writing using an outline, the
insignificant difference in students’
performances was attributed to their
equal skills in writing compositions. The
students indeed have possessed identical
skills to write the two types of
expository  compositions using no
outline. The students’ skills to write
definition composition was equal to their
ability to write exemplification.

It 1s shown in the data that the
performances of the students in both
pairs of methods compared were not
significantly different. Although the
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performances of the students were not
significant difference, it was found that
the students performed better on the
definition method than on the
exemplification. To conclude, the
performances of the students if writing a
composition with definition method
were not significantly different from
their performances if writing a
composition with exemplification. The
insignificant difference in students’
performances is attributed to their equal
skills in writing compositions. Using no
outline to write exposition of different
methods shows identical results. An
additional finding is that the two mean
scores of the methods compared in are
still in between the good to average
score levels.

CONCLUSION

Considering the problems, the
objectives and the findings of the study,
conclusion is drawn as follows:

1. There was no interaction between
levels of  writing strategy
(outlining/non-outlining) and the
levels of exposition (Definition and
Exemplification).

2. There was a significant difference
between using and not using an
outline on the idea development
quality of students’ composition.

3. The means of the two paired-
methods compared (Definition and
Exemplification with Outlining)
were insignificant difference.

4. The two paired-methods compared
(Definition and Exemplification
without Outlining) showed
insignificant difference in means.
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