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I .  INTRODUCTION 

In planning the two-year administrative intern and field experience 

program, my major consideration has been an analysis of the voids in 

my educational background and in my experiences in the field of admini

stration and supervision. The primary purpose of this program, therefore, 

has been the acquisition of a broad base of knowledge and varied practical 

experience necessary to become an effective administrative l eader. 

This final report is divided into five chapters. Chapter I includes 

a description of the administrative intern program. Chapter I I  is a 

log of all intern class meetings, conferences, high school administrative 

meetings, and personal intern assignments. Chapter III deal s with 

special areas of concern in which I have participated. Chapter IV 

consists of a discussion of leadership and the rel ationship between 

leadership and motivation. Chapter V includes a summary and Chapter VI 

contains some recommendations for future intern programs. 

My role in these activities was not limited to that of observer; 

rather, I had the opportunity to actively participate in many activities. 

Through my course work and experiences over the past two years, I have 

learned principles of good planning. More importantly I have discovered 

how to effectively involve school staff and lay committees to implement 

these principles into relevant educational programs that will meet the 

needs of all individuals--as well as the manpower needs of this district, 

state, and nation. 
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The Danville Administrative Intern Program 

During the fall semester 1974, plans were drawn up to initiate 

an administration intern program for Danville School District #118. 

Dr. Robert Shuff, head of the Department for Administration and 

Supervision at Eastern Illinois University, worked in conjunction 

with the school district administration for approval of the program. 

Sign-up sheets were distributed throughout the district for 

those interested in entering the program. A committee of three, 

Mr. Ernest Blanden, Director of Personnel, Mr. Robert Hoskinson, 

Director of Staff Development, and Mrs. Martha Curry, board member, 

set interview times and dates for each of the candidates. After 

completing the interviews, the following interns were chosen: 

1 .  Ed Bell 10. Dennis Lewis 

2. Bi 11 Black 11. Carol McCormick 

3. Ed Bl anden 12. Bruce Nelson 

4. John Fogleman 13. Gary Rodgers 

5. Cheri Harper 14. Beverly Shea 

6. Pat Hil 1 15. Carol Spencer 

7. Bill Kell er 16. Dave Stimac 

8. Jane Kennedy 17. Terry Walters 

9. Gayle Lecount 18. Connie Whimpey 

On the afternoon of January 8, 1975, the entire class of admini-

strative interns met in the Danville School District #118 board room. 

Introductions were made, and the format of the program and some of 

the expectations for the next two years were explained. Later that 

evening the interns and Dr. Shuff were introduced to the local board 
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of education by Mr. Hoskinson. Dr. Shuff explained the program and 

told of its uniqueness for an intern program. He indicated that it 

is probably a first in the United States to have such a large-scale 

program. 

The Cooperating Agency 

The administrative intern program was organized to give interns 

the opportunity to learn through application the full meaning of 

theories and principles discussed in the university-related classroom. 

Although it would be ideal in many ways to be assigned to a single 

administrator and study his practices in school administration, this 

program was designed for each intern to receive a variety of experiences 

from a number of administrators. In addition, group meetings would 

be scheduled, guest speakers from within and outside the district 

would be invited, and conferences would be attended. 

According to materials from Eastern Illinois University: 

The cooperating agencies in the program are selected 
primarily because they are places where educational 
innovation, experimentation, and change are taking place. 
The educational leaders of these agencies possess both 
the attitudes and priority systems which ought to be 
developed in administrators of the future. Interns 
should not, however, be allowed to follow in the foot
steps of even the best administrators. New ideas are 
not produced solely by following others. A spirit of 
quest and critical evaluation of all that goes on in a 
school must be engendered in the intern as he takes part 
in the program. The following suggestions provided by 
the National Association of Secondary School Principals 
in its internship project are applicable to the Eastern 
Illinois University internship program. They are intended 
to serve as guidelines in the development of relationships 
between supervising administrators and interns which permit 
the goals of the program to be realized. 
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1.  Interns are given the broad responsibi l i t i es 
for working with teachers involved in experi
mental studies. 

2. Interns have opportuni ties to work with 
teachers in the development of proposals for 
experimentation. 

3. Interns devise and conduct evaluation of 
experimental programs. 

4. Interns become familiar with the opera t i on 
and management of the school plant . 

5 .  I nterns are not given extended assignments 
of routine or cl erical nature. 

6. I nterns are responsi bl e for explaini ng the 
internsh i p  program as wel l as the school 
i nnovations to interested visitors. 

7. I nterns are encouraged to c a l l  i n  consul tants 
as they are needed. 

8. Interns bring new curricul ar devel opments to 
the attention of the staff. 

9. Interns help faci l i tate the use of l earning 
resources i n  the school. 

10. Interns produce pu bl i cations and make presen
tations concerned with school experimentation.  

11. Interns strive to develop corrmunity recepti v i ty 
to,  and understanding of, change. 

12. Interns devote some time to the improvement 
of articu latio n  among the el ementary schoo l , 
secondary school , and the Uni versi ty. 

Add i t i onal requi rements for cooperating agencies part i c i 
pating i n  the i nternshi p  program i ncl ude the fol l owi ng :  

1. A h i story of being a l eader i n  the process 
of education. 

2. A w i l l ingness to take part in the effective 
training of future admini strators through 
i nternship experiences. 

3. The approval of the superi ntendent and the 
board of education for the system's part i c i 
pat i on i n  the program. 

4. A supervising administrator whose professi onal 
hi story i s  one of i nitiating and supporti ng 
educational betterment. 

5 .  A supervi sing administrator who has both the 
time and wi l l i ngness to supervise the i ntern. 

6. One of the most important lessons an intern 
can l earn on the job i s  the way a skil l ed 
admi nistrator copes with the myriad of sma l l  
admini strative matters that cl amor for his 
attention.  Di fferent adm i n i strators have 
thei r own methods for d i spatching thei r 
administrative responsibi l i ties,  but basic 
to a l l  are a sound staff organization,  
efficient c l erical assistance, and judicious 
del egation of routine tasks. 
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7. Appropriate budgetary a l l otments for the 
internship. 

8. A written review and eval uation of the 
i nternship at the end of the yea r .  ( "The 
Cooperat i ng Agency,11 E. I. U .,  1 975) 

Each semester a calendar of events stating the purposes of the 

program was prepared to enable each i ntern to organize hi s admi n i -

strative and/or supervi s ory activi t i es or projects. Accord i ng to 

materials from Eastern Il l i no i s  University: 

During the period of the i nternshi p ,  the student i s  
required to keep a da i ly l og or anecdotal record of hi s 
act i v i t i es and experiences. This l og i s  a comprehens i v e ,  
objective,  evaluative, chronol ogical record of the 
acti v i t i es carried on by an i nd i v i dual i ntern during 
the internship year. It i s  essenti a l  for eva l uating the 
experiences of the i ntern. Da i l y  entries wi l l  be made 
in the l og on the bas i s  of the fol l owing criter i a :  

1 .  Provide a sufficient number of entries 
to permit a day-to-day analys i s  of 
act i v i t i es. Except i n  rare i nstances , 
there shou l d  be at l east one entry for 
each day of the internship. 

2. Append al l written material s produced 
by the intern. 

3.  Note briefly any acti v i t i es considered 
by the i ntern to be of l ittle profes
s i onal value.  

4. Describe valuable act i v i t i es i n  deta i l  
5 .  Make all entries object i v e ,  except i n  

the case of value judgements ,  analyses, 
or i nterpretati ons. 

6. Describe act i v i ties of other persons 
(students, teachers , admini strators, 
parents ,  etc . )  when they have an 
important bearing on the intern's 
experi ence. ( 11The Intern , 11 E. I .  U., 1975) 



I I .  LOG OF ACT IVITIES AND EXPERIENCES 

1975 

January 8--1 : 00 P . M .  

The i nterns made sel f-introductions. Mr . Hoskinson and D r .  Shuff 

explained the format of the program and gave some of the expecta

tions over the next two years. (Meeting hel d in Board Room) 

January 8--7 : 00 P . M .  

D r .  Shuff i ntroduced each of the interns to the Board of Education 

and d i scussed the u niqueness of the i ntern program. (Meeting 

hel d i n  Board Room) 

January 27--1:00 P . M .  

A conmunity project was assigned to the i nterns. Research 

procedures were explai ned and terms defi ned by Dr. Shuff. 

The Mi l l er's Anal ogy Test date was set for those who needed 

to take it. I had a conference with Dr . Shuff regardi ng appl i 

cation and requirements for a Spec i a l ist degree. (Meeting held 

in Board Room) 

January 28- - 2 : 45 P . M .  

A Busi ness Education Department meeting was hel d .  The department 

head gave instructions on taking i nventory for the yea r .  

(Meeting hel d at  the high school ) 

6 
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January 29--1: 00 P . M .  

A hal f-day workshop was held. Individual departments met with 

representatives from the junior high counseling departments 

to improve the transition of students from junior h i gh to senior 

high. (Meeting held at the high school) 

February 3--8: 00 A . M .  

Teacher self-evaluations were due to the d epartment heads. 

Conferences a l so were held with them. (Meeting held at the 

h i g h  school ) 

February 17-- 1 : 00 P . M .  

Robert E.  Sal tmarsh, Ed . D . , from Eastern I l l i no i s  University, 

held a sensiti vi ty session on Interaction, Understand i ng, 

Activi ty. The i nterns met a s  a cl a ss, then d i vided into groups 

of two, and fina l l y  assembl ed as larger groups. The session 

brought about a degree of honesty and openness from everyone. 

(To be continued on the 20th; meeting held at Pape's Funeral 

Home Community Room) 

February 19--1:00 P . M .  

A hal f-day workshop was held. This  was a continuation of the 

January 29 workshop. Suggestions were made for easing the 

transition of students from junior to senior h i gh. (Meeting 

held at the h i gh schoo l )  

February 20--1 : 00 P . M .  

Dr. Sal tmarsh revisited and worked under the same format as 

before.  By the end of the second day, he had accompl ished 
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his task. I took an active part in one of his experiments 

and enjoyed being the test subject. I felt that he had done 

a good job and believed it woul d  have been worthwhile to have 

him return towards the end of the i ntern program .  (Meeting 

held at Pape ' s  Funeral Home Community Room) 

February 25--2:45 P . M .  

A Business Education Department meeting was held. The depart

ment head gave us the fi nancial report for the year and the 

budget for the foll owing yea r .  Textbook issuance was a major 

factor. (Meeting held at the high school ) 

March 3--1:00 P . M .  

The interns spent the entire afternoon analyzing questionnaires 

for the assigned community survey. Co-chairmen were el ected 

for the project .  (Meeting held at Pape's Funeral Home Community 

Room) 

March 17--1:00 P.M. 

The interns met to discuss dates and the procedure to carry 

out the survey. (Meeting held i n  Board Room) 

March 1 9- - 1 : 00 P . M .  

A hal f-day workshop was hel d .  This was the final session of 

j unior and senior high meetings. A final  report was prepared 

for presentation to the administration. (Meeting held at the 

high school) 
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March 25--2:45 P . M .  

The high school faculty met at the request of the principal 

to d i scuss the teacher cuts and budget cuts for the next year. 

Approximately thi rty-four teachers were noti fied that they 

were not going to he rehired . The principal handled the 

situation wel l .  (Meeting hel d at the h i gh school ) 

March 26--10:30 A . M .  

I met with the pri ncipal to d i scuss cuts i n  the Di stributive 

Education program for next yea r .  Nothing definite was decided. 

(Meeting held at the h i gh school)  

April 1--6:30 P . M .  

The interns worked in groups of two to telephone requests for 

the community survey on public attitudes toward education. 

Each one present ca l l ed approximately fifteen peopl e on a 

random basis. This was a good experience. Deta i l s  are pre

sented i n  Chapter I I I  of t h i s  paper. (Meeting hel d at Spencer ' s  

Insurance Company i n  Danvi l l e) 

April 7--1:00 P . M .  

Dr. Richard Foster met with the i nterns to d i scuss his phil oso

phies and rel ate some of h i s  many experiences in the field of 

administration. Dr. Foster impressed me with several ideas 

that should be given a great deal of thought before going i nto 

administration. He took a very honest approach to his d i scussion 

and "tol d  it l i ke it was" in his previous experiences. He made 

us feel the transition from teacher to admi nistrator and expl a i ned 
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many of the problems deal ing with adu l ts instead of students. 

He stressed the importance of having the basic skil l s  to operate 

in an administrative position and their necessity in the first 

year or two--the "survival" years. In addition to being a very 

d i stingui shed l ooking man, he was an individual who cou l d  catch 

and reta i n  your attention for a l ong period of time. I feel 

that if the opportunity ever presents itself to l isten and/or 

discuss with this gentl eman again, I wil l surely do so. 

(Meeting hel d at I l l i nois Bel l Community Room) 

Apr i l  28--1:00 P . M .  

The interns met to discuss the fi ndings of the community survey 

and any probl ems that occurred. In addi tion, we planned our 

su11111er course work. (Meeting hel d in Board Room) 

May 6--1:00 P . M .  

The interns met to plan a cal endar of events for the fal l  

semester. Each i ntern �1as assigned a di fferent respons i b i l ity .  

There was some discussion of the community survey. (Meeting 

hel d in Board Room) 

May 13--1:00 P . M .  

This was the final meeting of the year for the interns. Projects 

and activities were discussed for the fol l owing yea r .  (Meeting 

hel d in Board Room) 

January - May 

I took the Personnel Administration course under Dr. Garland. 
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May 

I took the School Law course under Dr .  Matzner . 

July 

I took the Supervision course under Dr . Shuff. 

End of August 

This was the opening of the school year with ori entation 

meetings, regi stration of students, and general faculty 

meetings. 

September 9--1:00 P . M .  

A n  orientation l uncheon was held a t  the Ramada I n n  i n  Danv i l le 

to d i scuss the cal endar of events for the semester. 

September 23--2:35 P.M.  

The Business Education Department held  its first monthly meeting 

of the yea r .  New teachers were i ntroduced and general announce

ments were made. 

September 24 - 27 

Seven i nterns attended the Ind i vidual ized Guided Education 

Conference i n  Eau C l a ire, W i sconsi n .  A report o n  their v i s i t  

was to be gi ven o n  September 30. 

September 30--1:00 P . M .  

Terry Walters gave a summary report of the I .  G .  E .  Conference 

held i n  Eau C l a i re, Wi sconsi n .  Ed Blanden and Bill Kel l er 

presented a report on block schedu l i ng which was i ntroduced i n  

one o f  the three junior hi gh  schoo l s .  (Meeting held a t  Danvi l l e  

Junior College, Building 6-204) 
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October 7--1:00 P . M .  

Three admini strators from Di strict #118 were invited , and they 

presented the interns with information about the special programs 

within the di strict. Steve Autor gave a brief description of 

a l l  of the special programs and centered his tal k  on the ones 

which he is in charge: ESEA, Title II Basic Book, ESEA, Titl e I I  

f i l m  cooperative, and NDEA , T i t l e  I I I .  Mrs. Dorothy Robinson 

presented data about her special  area , Title V I I� Mr . David 

Curry gave some insight into what his program, ESEA, T i t l e  I 

entailed . This was a very i nformat i ve session for many of the 

i nterns were unaware of these programs. (Meeting held at 

Danvill e Junior Col l ege , Building 6-204) 

October 15 - 17 

Seven interns, including mysel f ,  attended the Quincy IV Conference 

sponsored by I l l inoi s Titl e I I I ,  ESEA, and the Quincy Public 

Schoo l s .  The conference was wel l organized.  V i sitors had the 

opportunity to visit a l l  of Qui ncy's school s ,  attend interaction 

sessions, and listen to presentations by some of the country's 

most outstanding educators. Deta i l s  are presented in Chapter I I I  

of this paper. 

October 28--1:00 P . M. 

The interns met as a grou p ,  and a surmnary of the Quincy IV 

Conference was presented . Cheri Harper chai red the discussion 

while the entire group made additional comments. The primary topic 

of d i scussion was how Quincy offers seven al ternative school s 

to students, parents , and teachers. (Meeting hel d at Danvil l e  

Junior College, Building 6-204) 
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November 18- - 2 : 35 P . M .  

A Business Education Department monthly meet ing was held. 

Conferences attended by department members were d i scussed . 

In additio n,  current problems within the department were 

sol ved. 

December 1 -- 1 : 00 P . M .  

Two administrators from Wisconsin, M r .  Gerry McDermott and 

Mr. Dick Messenberg, met with the interns for a meeting re

garding admini stration topics.  The interns prepared questions 

for discussion, and these questions resul ted i n  an excel l ent 

four-hour interaction session. I got invol ved with the topic 

of administrator and teacher eval uation--management by objectives. 

December 2--1 :00 P.M. 

The i nterns met with the facu l ty of Ridge Farm High School at 

Ridge Farm to l i sten to a speaker from the I l l inois State 

Department of Education. The topic of discussion was student 

records.  The speaker exp l a i ned the proposed Il l inois School 

Student Records Act which esta bl i shes the rights and privil eges 

with respect to a l l  students' records i n  both public and non

pub l ic schools. This was a very i nformative meeting due to the 

increased publicity on student records. (Meeting held at  

Ridge Farm High Schoo l )  

December 3--6:00 P.M. 

I personal ly helped in a goal setting session for School District 

#1 18. Al l board members and admi n i strators were i nvi ted for 

this session. Dr. Roth, assi stant superintendent, and I were 
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l eaders of one of the three sma l l  groups. The nominal group 

technique was used , and goal s  were establ i shed for the d i strict 

for the fol l owing year. The technique was effective,  and I 

enjoyed the experi ence of being a leader. Deta i l s  are presented 

in Chapter I I I  of this paper. (Meeting held at Li berty Grade 

School) 

December 9--6: 30 P . M .  

The i nterns met a s  a group and summari zed the semester's 

act i v i t i es. Verbal evaluations were made on our accompl i sh

ments, and a few pl ans were made for the next semester. 

(Meeting hel d at Ramada Inn) 

December 1 6--2:35 P .M. 

A Business Education Department meeting was held. Machine 

repa irs was the major issue a l ong with some other budget items 

that needed to be cut. Inventories and teacher evaluation 

concerns compri sed the remainder of the meeting. 

September - December 

1�6 

I took the Admini stration and Supervision of the Secondary 

School course under Dr.  Garl and. 

January 7--6:30 P . M. 

Once aga i n  I hel ped i n  a goa l - setting session for the school 

d i strict. Sel ected teachers, board members, secretaries, and 

other d i strict personnel attended this session.  Dr. Roth and 

I exchanged roles as l eaders and carried out the nominal group 
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technique. The meeting ran smoothly; and l i ke the December 3 

session, goals were establ i shed i n  their order of preference. 

This, too, was a good experience as a group l eader. Details 

are presented i n  Chapter I I I  of this paper. (Meeti ng held at 

Liberty Grade School) 

April 20--1:00 P. M .  

Or. Shuff met with the interns to check degree program and 

certi fication requirements for compl etion by the end of the 

year. A date was set for those who needed to take the compre

hensive examination. I discussed the procedure for prepari ng 

my field exp�rience paper. (Meet i ng held at Danvi l l e  Junior 

College, Bui l d i ng 6-211 ) 

January - May 

I took the Field Experience course under Or. Shuff. 

May 

I took the Superi ntendent of Schools course under Or. Smitl ey. 

June - August 

I took the Field Experience course under Dr. Shuff. 

September - December 

I plan to take the School Fi nance course and finish my degree. 



I I I. SPECIAL AREAS OF PARTICI PATION 

This chapter is devoted to my three major undertakings as a n  

intern. The f i rst deals with the commun i ty survey on public attitudes 

toward education. The second section covers the Quincy Conference IV, 

and the l ast area explains my particjpation i n  the goal -setting sessions 

for Danvi l l e  School District #118. 

Community Survey 

During the first semester of internship , Dr. Shuff fel t i t  would 

be a good experience for the interns to conduct a research project. 

He presented research procedures that wou l d  be acceptabl e. After much 

discussion, the interns decided that a colTiTlunity survey based upon the 

public's atti tudes toward education would be the task to undertake. 

The first step in our plan was to develop a n  i tinerary for com

pl eting the research project. We decided that we wou l d  use the tele

phone to cal l ,  on a random basi s ,  residents in the Danvi l l e  area. 

Our purpose was to gain their permission to send them a questionnaire 

on public attitudes toward education. We real ized that not everyone 

i n  the Danvi l l e  area possessed a telephone. However, we fel t this 

stil l would be a reasona b l e  tool to ga i n  a random sample for the 

short period of time we had to complete the project. Notification 

was sent to the l ocal newspaper announc i ng that the survey was to take 

place. We felt thi s  wou l d  be good publ ic relations because so many 

surveys are taken without peopl e u nderstanding the intent of the study. 

Due to this lac k  of understanding, the people become hostil e. We a l so 

16 
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gained approval from the Danvil l e  School Board of Education so they 

woul d  be knowledgea b l e  of the project. 

The interns were divided into two groups, each assigned to a 

given night for cal l ing residents in the area: This project proved 

to be an excel l ent experience from the standpoint of being a b l e  to 

convince people to accept, complete, and return a questionnaire 

regarding education. I found people on the telephone very willing 

to take part in the project. 

The questionnaire we used was based upon the Sixth Annual Gal l up 

Pol l  of Public Attitudes Toward Education by George H. Gal l u p .  The 

personal data request and compl eted questionnaire are shown in the 
I 

Appendix. A total of 250 residents accepted the requests to complete 

and return the questionnaire. A deadl ine of two weeks was set for the 

compl eted form to be returned to the central administration office. 

Upon reaching the deadline, April 8 ,  1975, approximately 150 

questionnaires were returned. The interns agreed that the total 

return was good but a better response was stil l needed . Attempts 

were made to reca l l  the people on the original list to encourage 

anyone who had failed to return a form to pl ease send it in within 

a few days. The response was good as we fina l ly ended with approxi

matel y 1 75 returned questionnaires. The sampl e  represented 70% of 

those who original ly promised to return a compl eted questionnaire. 

When the resu l ts were tabul ated , a report was made to representa-

tives of the Danvil l e  School District #1 1 8  administration . It is 

essential to point out that these findings apply only to the Danvil l e  

community and not to any other community, state, or to the nation as 

a whole. In making the report, the major breakdowns were in the area 

of those who had children in school and whether they were i n  public 
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or private schools. In  a l l  instances, private school responses 

were in agreement with those from the public schools. The foll owing 

indicates the most popular responses of the survey without breakdowns: 

I. What do you think are the biggest probl ems with which the public 
school s  in this commu nity must deal ? Pl ease list at least three: 

A .  Discipl ine (Largest response) 
B. Drugs and a l cohol 
C. Black and white 
D. Busing 

I I .  I n  what ways are the l ocal public school s particularly good? 

A. Curricu l um 
B. Teacher qua l ity 
C.  Athl etics 

I I I. Some students have no interest in school work a s  now offered in 
junior and senior high school and they become a problem. Here 
are some ways that have been proposed for dealing with these 
students. Wil l you tel l me in the case of each proposal whether 
or not you a pprove of it? 

1 .  Permit these students to quit school ?  

Approve --
Disapprove X 

2. Have business and industries provide on-the-job training 
as a substitute for regu l a r  school . 

Approve X 
Disapprove --

3. Have special training courses which woul d  prepare them for 
jobs. 

Approve X 
Disapprove __ 

4. Have a work-study program (� day at school , � day on-the-job 
training). 

Approve X 
Disapprove --

5 .  Give school credit for volunteer work during the school day 
with an a pproved organization such as a l ocal hospital , day
care center, and the l ike. 

Approve X 
Disapprove --
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6. Have separate programs for students with out-of-the ordinary 
interests and talents. 

Approve X 
Disapprove --

IV. Some students are not able to keep up with their classmates and 
therefore fail their work. Which of the following ways of dealing 
with this problem do you prefer? 

l. 
2. 
3. 
4. 

Placement in the next 
Repeat failed courses 
Other (List) 
No opinion --

grade __ 
X 

V. Should girls be permitted to ·participate tn non-contact sports -
track, tennis, golf, baseball and the like- on the same teams 
with boys? 

Yes, in favor 
:-:---

No, opposed X 
Don't know/no answer --

VI. Do you feel that the local public schools are not interested 
enough in trying new ways and methods? 

Yes 
No ___,x,.,---
No opinion 

VII. Most public school teachers have tenure after two years. Do 
You approve or disapprove of this policy? 

Approve X 
Disapprove __ 
Don't know/no answer --

VIII. Students are often given the grades A, B, C, D, and FAIL to denote 
the quality of their work. Suppose the public schools themselves, 
in this community, were graded in the same way. What grade would 
you give the public schools here? 

A B C D or FAIL ( C--most responses) 

IX. Young people who reach the age of 18 now have the right to vote. 
The question arises as to whether high school courses give students 
enough information about the constitution, about government and 
the political process, to enable them to vote intelligently. What 
is your impression--how good a job do the schools perform in this 
respect? 

Good 
Fa i r --;X:;---
Poor --
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X .  From what you have heard or read,  i s  i t  your impression that 
stea l ing (money, clothes, l unches , books , etc . )  goes on A .  a 
great deal, B .  some, C .  very l i tt l e ,  or D .  don ' t  know-:- i n  the 
l ocal publ ic-schoo l s? -

A X B -- c D 

X I .  Do you feel that the l ocal publ i c  schoo l s  are too i nvol ved in 
trying out new ideas and methods? 

Yes 
No _,X,.,---

XII.  Do you feel teachers should be a l l owed to paddle d i sruptive 
students? 

Yes X 
No 

---c� No opinion --

Quincy Conference IV 

The Qui ncy Conference IV was held on October 15, 16, and 17 , 1975. 

Seven interns, i nc l u d i ng myse l f ,  al ong with others from Danvil l e  School 

D i strict #118 attended the conference sponsored by I l l ino i s  Titl e III , 

E .  S .  E. A. and the Quincy Publ i c  Schoo l s .  

The first day we made v i s i tations to the Qui ncy schoo l s .  We were 

abl e to choose which school s or programs we wanted to attend. My 

interest was i n  the junior high and the two senior high schoo l s .  The 

junior h igh  has approximately 1500 students and 85 staff members , and 

has s i x  schoo l s  within the school . They are Vocational Preparation 

School , P. I. E. ( Project to Individualize Education) Schoo l ,  Speci al  

Education School , Team A Schoo l , Team B School , and Team C School . 

The reason for the teams i s  based on the student-centered approach--

to decrease the d i sadvantages of a l arge buil d i ng organization and 

take adva ntage of the characteristics of the 11 to 13-year old chi l d .  

The two senior high schoo l s ,  though simi l ar in programs , divides 

the ni nth and tenth grade students from the el eventh and twelfth 
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grade students. I found a particular interest in Quincy Senior High I I  

which contains approximatel y 1500 students. Their Education By Choice 

program offers a different look at education as compared to the most 

widel y used traditional approach. Each student, together with his 

or her parents, may choose the school -within-a-school which wil l help  

meet their specific goa l s .  Education By Choice provides a sma l l 

school environment where the student, parent , and teacher form a team. 

The team works cl osely together toward the sel ection of the most 

meaningful l earning and growth experiences for individua l s .  Students 

may choose from the fol l owing a l ternatives: 

1. Traditional School 

2. F l exible School 

3 .  P. I. E. (Project to Individual ize Education )  School 

4. Fine Arts School 

5 .  Career School 

6. Work-Study School 

7. Specia l Education School 

The second and third days of the conference were planned so that 

visitors coul d  attend presentations, exhibits, and interaction l abs. 

Some of the most outstanding administrators and educators in the 

country took part in the interaction labs. I personally enjoyed 

l istening to Or . Richard Foster and Dr. Edward Frierson .  Or. Walter B .  

Barbee, Editor o f  Highl ights For Chil dren, gave a very entertaining 

speech at the Thursday l u ncheon. That same evening Or. Loretta Long , 

"Susan" o f  Seasame Street, was the guest speaker for the conference 

banquet. 
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The Quincy Conference IV d i s pl ayed a very meaningful l ook at 

how education shou l d  be moving into the future. The conference 

gave me the opportunity to interact with national ly  known l eaders 

in educatio n,  meet students ,  teacher s ,  and administrators who are 

try i ng new ideas ,  and tour facil i ties which are providing educational 

a l ternatives. Yes , I am sold on a vari ety of their offerings at 

Qui ncy. I l i stened to many of the speakers and tal ked to a few 

teachers and administrators , but i t  was the students who did the 

sell ing. I tri ed to find students who appeared to be d i s i nterested ; 

but once I tal ked to them, they cou ld  find few detrimental things 

to say about their school s. They bel i eved that the educational 

experiences they were receiv ing were preparing them for the future. 

They felt important to have the opportunity to help choose from the 

a l ternatives they are presented with at such an early age. 

1 did leave the conference with one unanswered question--''Wi l l  

thi s system work i n  other parts of the state and country?" I n  

comparing Quincy to the Danvi l l e  area , the size i s  relatively the 

same, but the structure of the community i s  d i fferent. I found the 

Qui ncy area to be very conservative and to have a very l ow minority 

ratio. This would be an important consideration because of the free 

or released time that most of the students have during the school 

day. The more diverse backgrounds that students have tend to cause 

difficu l t ies once supervision is on the decline. 

I commend those who were involved in getting the community 

support for the Quincy schools.  Though most of thei r programs are 

receiving federal grants, it will not be l ong until the community 

wi l l  have to assume the burden of support ing the system. Though 
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their system may not work in a l l  cities and states , I believe Quincy 

wil l have the necessary support to continue their fine programs. 

Goal -Setting Sessions 

On December 3 ,  1975, and January 7, 1976, I took an active part 

in two separate goa l -setting sessions for the school d i s trict. During 

the December 3 meeting, a l l  of the district's administrators and board 

members were invited . The January 7 meeting i ncl uded board members, 

sel ected teachers, secretaries , and other district personnel . 

Robert Hoskinson , Director of Staff Development, directed the 

activities during both sessions. He first exp l a i ned to the entire 

group the procedure for uti l iz i ng the nominal group technique. The 

objective for both sessions was to end with a l ist of goal s ,  in pri 

ority , for the school district to accomp l i s h  in the near future. 

I n  order to improve interaction, Mr. Hoskinson opened the sessions 

by having the entire group meet together and comment on the positive 

contributions the di strict has made during the past year. This worked 

well since most of those attending made some comment. After a dinner 

break,  the participants were assigned to one of three groups . Each 

group was l ed by an administrator and one intern.  Dr. Larry Roth, 

Assistant Superintendent, and I were in charge of one group; We 

explained the procedure that we were to fol l ow for the entire ses s i o n .  

The procedure was as fol l ows: 

STEP 1 

A .  A s heet of blank paper was given to each member . 

B .  Members were gi ven five minutes to l is t  areas in 

Danvil l e  School District #118 that need improvement. 
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STEP 2 

A .  The l eaders l isted o n  a chal kboard one item from 

each member of the group. No d i scussion was a l l owed. 

B. This was repeated until al l i tems were exhausted. 

(This amounted to about 50 i tems on the board . )  

Some discussion was a l l owed a t  this time to prevent 

misunderstanding. Dupl ications were discarded . 

STEP 3 

A .  Each member was given five 311 x 511 note card s .  

The cards were numbered 5 ,  4 ,  3 ,  2 ,  1 .  

B .  The members were i nstructed t o  select their number 

one priority item from the board and place i t  on 

the #5 ca rd, thereby g iving this item five votes. 

They then pl aced their number two priority item on 

the #4 card , thus giving i t  four votes. This pro

cedure was repeated for the #3, #2,  and #1 cards. 

C .  All cards were coll ected and tabu l ated. 

D .  The item which received the most votes from a l l  

members of the group was the number one priority 

item. A total of five i tems were chosen from each 

of the three groups. 

STEP 4 

A. The five items from each group (total of 15) were 

put on the chal kboard , and the entire group again 

met as a unit. 

B. Each member received five new note cards and used 

the same numbering system as before. 
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C. Of the rema i ni ng 1 5  items, each member voted for their 

top five choices. 

0. Al l cards were col lected and tabul a ted . 

E .  The top f i v e  goa l s  were l i sted o n  the board , and the 

session ended with the hope that these goa l s  would 

be accomp l i shed i n  the near future. 

During the December session I wrote the items on the board whi l e  

Or. Roth l ed the procedure. We changed roles i n  the January session 

and I was g i ven the opportunity to keep our group running smoothly. 

I believe this was a very worthwh i l e  experience, for I feel admi n i 

strators could use t h i s  technique to involve staff members i n  the 

deci s i on-making process. 

Some of the suggested goals of the two sessions were: 

1 .  To put a n  end to adding new programs and improve the 

ones that a l ready have been impl emented . 

2. To provide one principal for each el ementary bu i l di ng .  

3. To improve communication within  the d i strict--for 

i nstance, between teachers and admi ni strators ; teachers 

and board members; board members and the general publ ic.  

4.  To improve the procedure for ordering and di stributing 

equipment and suppl ies within the d i s tri ct. 

5. To provide more secretarial hel p .  



I V .  LEADERSHIP  AND MOTIVAT ION 

During the internsh i p  I have had the opportunity to observe 

s i tuations i n  which the processes of l eadership took pl ace. A l l  

of the meetings ,  i nteraction ses s ions , and conferences I observed 

seemed to strive for l eadership--l eadership that i s  something more 

than management--l eadership that has special meaning, which i ncludes 

creativeness. It is through my course work and rel ated activities 

that I came to the realization that l eadership i s  the most important 

asset of an administrator; therefore, I i ncl uded a d i scussion of 

leadership and the relations h i p  between l eadersh i p  and motivation. 

A l l  the definitions of leadership that I have read take into 

account motivation and understa nding of people. Many organizat ions 

are groping today with a l eader ship  problem ( l ack of creative l eader

s h i p } primari l y  because they have given inadequate thought to human 

relations. 

The most frequently asked question at a l l  l evel s of management 

begins with "How do you motivate a person who . . .  ? "  Persons at al l 

l evel s of management are a sking for answers to s pecific motivat i on 

problems. Al l are looking for a formul a  to apply to every gi ven 

situation.  Obviously,  there is no magic formul a that can be appl i ed .  

I n  a n  attempt to gain knowl edge and understand ing of motivation 

t heory , pri nci p l es and approaches, I have read three of the best-

known and accepted theories as devel oped by Maslow, Herzberg , McCl el l a nd 

and Atkinson. 

26 
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Maslow 

Masl ow's book, Motivation and Personal ity, describes an hierarchy 

of needs which is widely accepted i n  the motivation field. The five 

needs that he described are: 

1. THE PHYSIOLOGICAL NEEDS (a i r ,  food, water, sex) 

2. THE SAFETY NEEDS ( safe from wi l d  animal s ,  extremes 

of temperature, criminal assault, murder, tyranny ) 

3. THE BELONGINGNESS AND LOVE NEEDS (affection, acceptance ) 

4. THE ESTEEM NEEDS ( sel f-respect, sel f-esteem, power, 

achievement, prestige, status, recognition, importance) 

5. THE NEED FOR SELF-ACTUAL I ZATION ( sel f-ful fil lment; "vlhat 

a man can be , he must be . 11 ) 

Maslow put these needs in a n  h ierarchy that begins with the 

physiol ogical needs and builds up to the need for sel f-actualization. 

He descri bed the relationship as fol l ows: 

A more realistic description of the hierarchy would  
be i n  terms of decreas ing percentages of  satisfaction as 
we go up the hi erarchy of prepotency. For instance, i f  
I may assign arbi trary figures for the sake of il l ustra
t i o n ,  i t  is as if the average citizen is satisfied perhaps 
85 per cent in his safety need s ,  50 per cent i n  his love 
need s ,  40 per cent in his sel f-esteem need s ,  and 10 per 
cent in his sel f-actua l ization need s .  

A s  for the concept of emergence o f  a new need after 
satisfaction of the prepotent need, thi s emergence is not 
a sudden sal tatory phenomenon, but rather a gradual emer
gence by s l ow degrees from nothingness. For instance, if 
prepotent need A is satisfied only 10 per cent, then need 
B may not be vis i bl e  at a l l . However, as this need A 
becomes sati sfied 25 per cent, need B may emerge 5 per cent, 
as need A becomes satisfied 75 per cent, need B may emerge 
50 per cent, and so on. (Ma s l ow,  1970 , p .  54) 

Herzberg 

Herzberg became noted i n  the field of motivation because of h i s  

research to determine the 11dissati sfiers1 1  and "sati s f i ers" of 200 
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engineers and accountants i n  Pittsburgh i ndustry. H i s  "motivation

hygiene theory" can be descri bed as fol l ows: 

Oissatisfiers 

( I n  order of importance, the factors that created job d i ssat i s 

faction) 

1. Company Pol i cy and Administration 

2. Supervision 

3. Saiary 

4. Interpersonal Relations 

5. Working Cond i t i ons 

Satisfiers 

( I n order of importance, the factors that created job satis

faction) 

1. Achievement 

2. Recognition 

3. Work itself 

4 .  Responsibil i ty 

5. Advancement 

Herzberg described the d i s sati sfiers as "hygiene" (or mai ntenance) 

factors. He borrowed the word "hygiene" because of its med ical meanings 

of "prevent i ve and envi ronmental . "  They are factors which describe the 

empl oyee ' s  relationship to the context or enviornment in which he does 

his job.  

The satisfiers have been ca l l ed "motivators" because they seem to 

be effective in motivating the individual to superior performance and 

effort. 
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Herzberg described h i s  findings as fol l ows: 

First, the factors involved in producing job sat i s 
faction were separate and distinct from the factors that 
l ed to job dissatisfaction. Si nce separate factors needed 
to be considered , depending on whether job satisfaction or 
job dissati sfaction was invol ved , i t  fol l owed that these 
two feel i ngs were not the obverse of each other. Thu s ,  the 
opposite of job satisfaction woul d  not be job d i s satis
faction, but rather no job satisfaction; similarly, the 
the opposite of job dTssatisfaction is no job dissatisfaction, 
not satisfaction with one ' s  job. The fact that job satis
faction is made up of two unipolar traits i s  not unique,  
but it rema i ns a d i fficult concept to grasp. 

The factors that l ed to sati sfaction (achievement, 
recognition, work itsel f ,  responsibil ity and advancement) 
are mainly u n i pol a r; that is , they contribute very l i ttl e 
to job dissati sfaction. Conversely,  the d i ssati sfiers 
( company pol i cy and administration, superv i s i o n ,  i nter
personal relations, working cond i t i ons and salary) contri
ute very l i ttle to job satisfaction. (Herzberg , 1 966, p. 75-
77) 

McC l e l l a nd-Atkinson 

The McClel l a nd-Atkinson theory of motivation i s  descri bed in 

Motivation and Organizational Cl imate. 

The Atkinson motivation model is summarized as fol l ows : 

1 .  Al l reasonably heal thy adults have a cons iderable 
reservoi r  of potential energy. Stud i es thus far 
have not indicated that differences i n  the total 
amount of potential energy are important deter
minants of motivation. 

2 .  Al l adults have a number of bas i c  "motives" or 
"needs "  which can be thought of a s  val ves or 
outlets that channel and regulate the f l ow of 
potential energy from this reservoir. 

3. Al though most adults within a gi ven culture may 
have the same set of motives or energy outlets , 
they wil l differ greatly in the rel ative strength 
or "readines s "  of various motives. A strong motive 
may be thought of as a valve or energy outlet that 
opens (due, usua l l y ,  to frequent use ) .  A weak 
motive can be thought of as a tight, sti cky valve 
that, even when open, al l ows only l i mited energy 
fl ow. 

4 .  \�hether or not a motive i s  "actu a l iz ed , "  that is , 
whether energy, fl ows through this outlet i nto 
behavior and useful work, depends on the speci f i c  
situation i n  which the person finds hinself. 
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5 .  Certa i n  characteri stics of the situation arouse or 
tri gger d ifferent motives, opening d i fferent valves 
or energy outlets. Each motive or energy outlet i s  
responsive to a different set of s i tuational charac
teristics. 

6. Since various motives are d i rected toward d i fferent 
kinds of satisfaction, the pattern of behavior that 
results from arousal of a motive (and the opening of 
that energy outlet ) is quite d i stinct for each 
moti ve.  That i s ,  each motive l eads to a di fferent 
pattern of behavior. 

7. By changing the nature of the s i tuational character
istics or stimul i ,  di fferent motives are aroused or 
actua l i zed , resulting i n  the energi z i ng of distinct 
and d i fferent patterns of behav ior.  (Atkinson, 1968) 

Based on Atkinson ' s  model, McC l e l l and and Atkinson descri bed 

three i ntri ns ic  motives that have been s hown to be important deter

minants of work-related behavior:  

1. Need for Aff i l iation (acceptance ,  belonging, social 

i nteraction ) 

2 .  Need for Power (authori ty ,  control and influence over 

others ) 

3. Need for Achievement (accompl i shment, to excel i n  

relation to competitive or i nternalized standards ) 

Depending on the strength of the need s ,  a manager can motivate 

an indiv idual by creating the working si tuation i n  which the need 

w i l l  be ful fi l l ed .  

The three theories described are not i n  d i rect confl ict with each 

other, nor are they i n  di rect agreement. S i nce  these approaches are 

somewhat d i fferent, I d id  not attempt to draw any d i rect conclusions 

or set of principl es that I can use i n  a l eadership  position. These 

theor ies do however, suggest some guidel i nes for my beha v i or as a 

future l eader who hoped to motivate h i s  staff to maximum effort and 

performance: 
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1. Leadership depends upon �he rel ationship of a l l  

members o f  a group. 

2. Leadership requ ires the understanding that members 

of a group have a variety of need s ,  often different 

needs; thu s ,  a cl imate must be establ ished in which 

the ind ivi dual's needs can be met. 

3. Leadersh i p  stems from the i nteraction of group 

members , out of which goa l - seeking behavior emerges . 

4 .  Leadership must be sincere, functional , and reason

abl e .  

5. Leadership styl e i n  one situation may not be suitabl e 

in another situation. 



V .  SUMMARY 

Plans for the Danv i l l e  Admini strative Intern Program were i n i t iated 

i n  the fal l  of 1 974. Dr . Robert Shuff, head of the department for 

Administration and Supervi s i on at Eastern Il l i no i s  University, gai ned 

approval of the program by working with the Danvi l l e  School D i strict 

# 1 1 8  administration. Once the selection process was compl eted , a s  

expl a i ned i n  Chapter I ,  a total of eighteen interns was chosen to 

take part in the two-year program beg i nning i n  January , 1 97 5 .  During 

the first meeti ng ,  Dr.  Shuff expl a i ned the format of the program and 

some of the goa l s  that were to be accompl i shed by the interns . Require

ments for the cooperat i ng agency and the i nterns were s tated i n  deta i l  

i n  Chapter I .  

Chapter I I  presented a log of my a c t i v i t i es and experiences a s  

an  intern. Dated entries were made on a l l  i ntern meet i ng s ,  conferences , 

hig h  school administrative meetings, and personal intern a s s i g nments. 

A summary was made for each entry expl a i ning the activ i ty or experience. 

In some entries I made evaluations , whi l e  i n  others I descri bed my 

active invol vement and stated i f  i t  was of any val ue. 

Chapter I I I  descri bed my three major undertak i ng s  as an  intern. 

The first,  the Community Survey, was a research project conducted by 

the entire i ntern group. The interns decided to conduct a survey based 

upon the publ i c ' s  atti tudes toward education. The research procedure 

was outl i ned i n  Chapter I I I  and the project was compl eted. A f i nal  

report was prepared and presented to  representatives of  the Danvi l l e  

32 
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School Distr ict  # 1 1 8  admi n i stration. The most interesting responses 

delt with what the public felt was the major problems with the public 

schools in this community. The results were: ( a )  disc i p l ine, (b) 

drugs and al cohol , ( c )  black and white, and (d) bu sing.  The public 

felt the l ocal publ ic schoo l s  were doing a particul arly good job on 

the fol l owing:  (a)  curric u l um ,  ( b )  teacher qua l i ty ,  and (c)  athl etics. 

The second part of Chapter I I I  descri bed by involvement and 

impressions of the Quincy Conference IV. The conference d i spl ayed a 

very rea l i stic look at how education should be mov i n g .  Opportunity 

was g i ven to interact with nationa l l y  known l eaders i n  education,  meet 

students, teachers, and admi nistrators--a l l  who are try i ng new ideas 

under the Education By Choice concept. I was impressed and sold on 

many of their ideas but had reservations as whether Qui ncy ' s  system 

would work in other parts of the state and country . 

The third part of Cha pter I I I  described my active i nvol vement i n  

two goa l -setting sessions fo the school district.  The sessions 

invol ved administrators, board members, teachers, secretaries, and 

other di strict personnel . My rol e  was that of a group l eader i n  charge 

of carrying out the nominal group technique. The goal that received 

the l argest response was "To put an end to adding new programs and 

improve the ones that al ready have been impl emented . "  

Chapter I V  descri bed the end resu l t  of the administrative intern 

program--that being, the rea l i zation that l eadershi p  is the most 

important asset of an administrator. A d i scussion of l eadershi p  and 

the relationship between l eadershi p  and motivation was i ncluded . 

Several motivational theories were summarized and I concl uded with a 

set of guidel i nes for my behavior a s  a future l eader. 
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My experiences these past two years have done much more than 

fil l my educational voids. Active invol vement i n  the various aspects 

of my internship has not only broadened the base of my knowledge and 

experience; i t  a l so has gi ven me the opportunity to try new roles 

and new behavior. I have establ i shed working relationships with peop l e  

in  the administration office i n  Danvi l l e  which wi l l  be very helpful 

to me if  I enter the field of administration in the Danvi l l e  area. 

Furthermore, certa i n  atti tudinal and behavioral changes have occured. 

I feel that at present , I am less task oriented , l es s  managing , l es s  

directive,  and hopeful ly more human relations oriented. 

The Danvil l e  Administrative Intern Program i n  conjunction with 

the required course work has ena b l ed me to bu i l d  confidence i n  an 

area which I have had an  i nterest. I feel the need , as stated i n  

Chapter I V ,  to be a creative l eader and to motivate people who are 

under my l eadership. 

As an administrative intern, I feel I now have the necessary too l s  

for that i n i t i a l , o r  "survival , "  year a s  an administrator. Administra

tive intern programs could be set up for one year, two years, or five 

years. A considera bl e amout of experience cou l d  be attained , but I 

know now that i t  may only open a door of opportunity. On-the-job 

experience i s  the only measure of a person ' s  success i n  a l eadershi p  

capacity. Programs of t h i s  nature usual ly  are not on-going because 

the supply of qua lified admi nistrators wil l  remain for a few years . 

Neverthel ess,  I feel that other d i stricts should have their own programs, 

and I wi l l  be glad to a s s i s t  them in any way possible. 



V I .  RECOMMENDATIONS 

The author would propose the foll owing suggestions for future 

administrative i ntern programs: 

1. The interns s hould be given the opportunity to work 

under a number of administrators. There have been 

certa i n  a ssignments made in some course work to do 

this , but I feel short-term a ssignments under a 

variety of admini strative positions would be a good 

experience. 

2. The interns should be given more released time to 

study the work of administrators, to participate i n  

intern meetings ,  and make v i s i ta t i on s .  On-the-job 

experience and observation are some of the most 

benef icial activities that an i ntern can become 

invol ved , therefore , if given a one or two-year 

budget, the interns should make this a top-priority 

i tem and a l l ow for the large cost of acquiring sub

stitutes. 

3. The interns should be given the opportunity to make 

v i s itations to buildings and/or grade l evel s other 

than their own specialty. For exampl e ,  those with 

a secondary education background should vi sit the 

el ementary grades to better understand the existing 

programs at that l evel . 
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4. The i nterns should take i t  upon themsel ves to p l a n  

soc ial  events that wou l d  i ncl ude al l i nterns and 

their fami l i e s .  As often happens i n  any short-term 

group organization,  social i nteraction begins too 

late i n  the process.  Early interaction wou l d  pro

vide for freer expression of thought among its  

members and guard against family misconceptions 

of the purposes of the program. 



V I I .  APPENDIX 

PERSONAL DATA REQUEST 

1. Ages: 

2. Sex: 

3. Race: 

4 .  Number of Chi l dren i n  School 

5. Type of School 

Years -------

Mal e  -------

Femal e  -------

White -------

Non-white -------

Pub 1 i c -------

Private -------

Please complete the fol l owing and return i n  the enclosed 

envelope by Tuesday, Apr i l  8 .  No s i gnature i s  required; pl ease 

do not sign . These questions do not necessarily represent actual 

cond i tions existing in the pu b l i c  schoo l s .  We are simply 

i nterested in your opinions about certa i n  general conditions of 

i nterest to you . 
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PUBLIC ATTITUDES TOWARD EDUCATION 

I .  What do you think are the biggest problems with wh ich the publ ic  
school s i n  t h i s  community must dea l ?  P l ease l i st a t  l east three: 

I I .  I n  what ways are the l ocal publ i c  schools particularly good? 

I I I .  Some students have no i nterest i n  school work a s  now offered i n  
jun ior and senior high  school and they become a problem. Here 
are some ways that have been proposed for deal i ng with these 
students. Wi l l  you tel l me in the case of each proposal 
whether or not you approve of i t? 

1 .  Permit these students to quit  schoo l ?  
Approve --
Di sapprove --

2 .  Have business and i ndustries provide on-the-job training 
as a substitute for regular school . 
Approve --
Di sapprove --

3 .  Have speci a l  tra i n i ng courses wh ich woul d  prepare them 
for jobs . 
Approve --
Di sapprove --

4. Have a work-study program (� day at school , � day on-the
job tra i n i ng ) .  
Approve --
Di sapprove --

5 .  Give school cred i t  for vol unteer work during the school day 
with an approved organization such a s  a l ocal hosp i ta l , day
care center, and the l i ke. 
Approve --
Di sapprove --

6. Have separate programs for students with out-of-the-ordinary 
i nterests and talents. 
Approve --
D i sapprove --
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I V .  Some students are not able t o  keep up with  their  c l assmates and 
therefore fa i l  thei r work. Whi c h  of the fol l owing ways of deal i ng 
with t h i s  problem do you prefer? 
1. Placement in  the next grade 
2 .  Repeat fa i l ed courses 
3. Other (Li s t)  

--

4 .  No opin ion --

--

v .  Shou l d  g i rl s be permitted to part i c i pate i n  non-contact sports -
track, tenn i s ,  gol f ,  baseba l l  and the l i ke - on the same teams 
with boys? 
Yes , i n  favor --
N o,  opposed --
Don ' t  know/no answer --

V I .  Do you feel that the l ocal publ i c  schoo l s  are not interested enough 
i n  try i ng new ways and methods?  
Yes 
No --

No opinion --

V I I .  Most publ i c  school teachers have tenure after two years . Do you 
approve or d i sapprove of th i s  pol i cy? 
Approve --
D i sapprove --
Don ' t  know/no answer --

V I I I .  Students are often gi ven the grades A ,  B ,  C ,  D ,  and FAIL to denote 
the qua l i ty of their wor k.  Suppose the  publ i c  schoo l s  themsel ves,  
in  t h i s  community ,  were graded in  the same way. What grade woul d  
you g i ve the publ ic  schools here? 
A B C D or FAIL 

I X .  Young people who reach the age of 1 8  now have the right to vote. 
The question ari ses as to whether high  school courses g i ve students 
enough information about the const itution,  about government and the 
pol i t ical proces s ,  to enable them to vote i ntel l i gently. What i s  
your impression - how good a job do the schoo l s  perform i n  t h i s  
respect: 
Good 
Fa i r  

--

Poor --

X .  From what you have heard o r  read, i s  i t  your impression that steal i ng 
(money , cl othes , lunches , books , etc . )  goes on A .  a great deal , 
�· some, f.. very l i ttl e ,  or Q_. don ' t  know, i n  the l ocal publ ic  school s? 

X I .  Do you feel that the l ocal publ ic  schools are too i nvol ved i n  trying 
out new ideas and methods? 

X I I .  Do you feel teachers should be a l l owed to paddle d i sruptive students? 
Yes 
No 

--

No o p i n i on --
Thank you for your cooperation.  
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