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This field study examines curriculum, Historical
developments and trends are enumerated and discussed, A
recent development in the field of education, minimal
competency testing, and its possible effects on curriculum
are reviewed,

Specifically, this paper examines curriculum problem
areas in the Cowden-Herrick Community Consolidated School
District #11, Cowden, Illinois. The Cowdeﬁ-Herrick C omm-
unity Consblidated School District #11 is an elementary
(K-8) district with an enrollment of four hundred and
twenty students, A survey of administrators and teachers
was conducted in the following basic curriculum areas:
reading, mathematics, language arts/communication skills,
science, and social studies, These five areas were select-
ed as a beginning point for curriculum evaluation in the
Cowden=Herrick Elementary Schools,

Survey results were itemized and an analysis was con-
ducted to determine trends or consensus of opinion, All
of the five areas surveyed were perceived as having some
problems, Even though teacher response was limited in
science and social studies areas, teachers were in agree-
ment that the science curriculum area had more problems

than any other subject area surveyed,



Administrators and teachers were, in general, in
agreerent as to what specific problerns existed within
each curriculum area surveyed. Additionally, adninis-
trators were in agreerient on tne survey instrument approx-
imately sixty-three percent of tne tine,

As a result oif the School District Curriculum Pro-
bleirs Survery several recormendations/suggestions were
mnade in relationshin to the Cowden-Herrick Comnunity
Consolidated School District <11, Arong recormendations
were: consideration be given to utilization of the I1l-
inois Problem Index Survey; early involvement of teachers
in curriculun problem solving efforts; a schedule of in-
service workshops for teachers of the district in the
science and social studies areas; and Curriculum Committees,
wnich are adequately funded, need to be established in the

school district,
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CHAPTER T

INTRODUCTICN

The objectives of this field study are to examine
curriculum problem areas in the Cowden-Herrick Elementary
Schools and to develop recormendations related to poss-
ible solution of those problem areas, 4n additional ob-
jective is to provide teachers and administrators with a
starting point for curriculum development and improvement.
If the aforementioned objectives are accomplished, then

this field study willi have served its purpose,

HISTORICAL }MOVEMENTS/TRENDS AFFECTING CURRICULUM

Many significant developments have occurred in the
United States that have affected the curriculum of ele-
mentary schools. Some of these movements and events of

the past century as identified by Doll were as follows:

PERIOD OR DATE EVENT

1860 to 1890 A continuing struggle for estab-
lishment of free public schools
was in process,

1860 to 1890 Arrival of immigrants and doubl=-
ing of population created demands
for new and broadened types of
schoolinge.

1



PLRICD OF Z4TL

1860 to 1890

The 1860's

1673

1890 to 1920

1890 to 1920

1895

1896

1300 to 1920

=T rTIRTm
EVLNT

Yanual training was introduced
widely in elementary schools,

Jewly established normal schools

ass'med resvyonsibilities for nre-
varins teachers, and continued

to transform school keeping into

school teaching,

The f'irst public schocl kinder-
zarten was opened in Saint Louis.

Herbart's view of "apperception',
formulated into his famous five
steps (preparation, presentation,
comparison and abstraction, gen-
eralization, and application),
encouraged correlation of subject
matter, especially in the elementary
schoocls,

Edward L. Thorndike and Charles
Judd began studying the curriculum
quantitatively and scientifically
as they opened an era of mental
measurerent.

The Cormittee of Iifteen on Ele-
mentary Education urged concentra-
tion and correlation of subjects
tavght in the elementary schools,

John Dewey founded his Lsboratory
School at the University of Chicago,
a school winiich had special concerns
for the interests and purposes of
learners,

The junior high school movement
started.



DERICD OR DATL

The 1G620ts
and 1930's

The 19,,0ts
and 1G50's

TITET 3

oy i

The 1320's constituted a decade
auring which particular attention
was given to the curriculum of the
elenentary school., The 1920's
heralded a long era of scientific
studies in education, including
immediate emphasis on testing and
meesurerment, Curriculum specialists
besan asking that the curriculiw: be
made riore relevant to the problems
and activities of contemporary life,

Little money was being spent for
curriculun study as opposed to the
funds being expended for school
building construction, pupil trans-
portation, bonding and insurance
costs, attorneys' fees, and the
public was becoming disenchanted
with education as it existed and

was pushing the schools to do better,
The 1950's became a time of ferment
for school systems in the United
States., McCarthyism, changes in the
fanily as an institution, and criti-
cism about scientific and mathemat~
ical illiteracy in the general vop=~
ulation was growing. The launching
of Sputnik in 1957 caused much
criticism to be directed at American
scnools, Part of that which cane

to be called "curriculum reform" was
a variant of classic efforts at re-
form, emphasizing indirect ways of
changing programs through adding
facilities and materials and alter-
ing organizational plans,



PERIOD OR DATE EVENT

The 1960's Updating of subject matter under
the guidance of scholars in sub-
ject fields dictated the selection
of experiences for students,

Money began to pour into curriculum
study by way of the National De-
fense =Zducation Act, the National
Science Foundation, and v»rivate,
tax-exempt foundations, Other
movenents affecting schools during
the decade of the sixties were in-
dividualized instruction, non-grad-
ing, open classrooms, urban educa-
tion, and increasing teacher mili-
tancy. Desegsregation, as mandated
by law and the courts, also had an
affect on schools and curriculum

of the sixties,

The 1970's The decade of the seventies saw
decreasing enrollments, reduction
of school funding, use of behavioral
objectives, performance criteria,
and early childhood education, as
sone of the eveEts affecting schools
and curriculum,
Thus far in the decade of the eichties, demands by
tne public for increased accountability, minimal competency
testing of students, increased financial problems and fur-
ther reduction in staff, have all rhad a part in affecting

curriculum,

lRonald c. Doll, Curriculum Improvement, 3rd ed.
(Boston: Allyn and RBacon, Inc., 1974), pp.o=12.




5

To some extent each of the prcvisusly mentioned

events hes played a part in curriculum development and

improvement at the local school district level, These

developricnts and otrers not mentioned have helped to

rnake the school curriculum what it is today.

i'a jor trends that have influenced the evolution of

curriculum in the United States are:

1.

L.

Se

Schools and school systems everywhere have frankly
copied plans, procedures, and curriculum content
from other schools and school systems,

Educational principles, such as that of schooling
for everyone, have been adopted in-substance and
modified in detzil whenever they have struck a
popular chord.

Experimentation has occurred, but it has usually
been informal and its results have remained
larzely untested,

Hational corimittees have determined general
objectives, policies, and programus.

Even those educational ideas which have been
based on the souncdest evidence have been adopted
very slowly by practitioners,

The schools, as an instrument of American Society,
have been subjectcd to numercus public pressures,
the nature of which,tends to chanze from genera-
tion to generation,

2Ibid., pp. 12-13,
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The processes and trends thus far enumerated should
serve to make teachers, administrators, and all others
interested in curriculum aware of possible problems and
real challenges in the area of curriculum change and im=-

prove:ment,

MINIFAL COMPETEKCY A¥D ITS EFFZCT OW CURRICULUM

£ recent phenomena on the educational scene that
will play an important part in curriculum development
is the issue of minimal competency testing of students,
Presently, some thirty-eight plus states require minimal
competency testing of students in some form or another,
In the state of Illiinois, on August 31, 1978, a law was
passed directly relating to minimal competency testing
of students in the public schools of the state.3 This
law requires the State Board of Education to encourage
local school districts to establish minimum coripetency
testing programs, and provide them with procedures and
naterials to assist in the establishment of such programs

by December 165, 19780u

3Larry Kuber, "MCT-A Competency Test for Westville,
I1linois Eighth and Twelfth Graders" (Ed. S. thesis,
Eastern Illinois University, 1960), p. S,

L1bid,
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The Cowden-Herrick Zlementary Schools are =resently
in the process of complying with state law on ninimum
competency testing of students, A survey was completed
in the spring of 1981, in regarcds to those arcas that
district residents thought shoule be considered in
aeveloping minimal competency testing for students of
the Cowden-~Herrick Schools, During tnis past school year
1980-1981 teachers and administrators have been involved
in writing objectives and test items for ninimun competency
testing to be done at Cowden-Herrick School during the 1961-
1982 school year,

Areas of expressed concern by disirict residents
included consumer education, language arts/communication
skills, and mathematics. Zach of these areas, of necess-
ity, must be considered by those working with curriculum
as possible subject areas for curriculum change and improve-
ment, These working on curriculum probem areas should not,
however, neglect the other subjects that were not listed

as concerns by school district residents,
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PRZYZ0US CURRIICULIM BFVFCRTS TH THE COVDIE-HXRERICE SCEOCLS

The Cowden-Yerrick Zlementary School dis%rict was
not organized vntil the school year 1971. Prior to this
organization, there were separate elementary and high
school districts at both Cowden and Herrick. These dis=-
tricts were extremely small in enrollment, in geographical
areg, and were not cost efficient,

There were, ﬁndoubtedly, sone efforts at solving
curriculun problems in the Cowden and Herrick school
districts prior to consolidation, but such efforts were
infrequent, poorly planned, and for the most part in-
effective. The first real concerted effort at dealing
with curriculum and curriculum problem areas was given
impetus by the Illinois Office of Education under Michael
Bakalis as State Superintendent of Public Instruction,

The early 1970's witnessed the implementation of
state education guicdelines at the local district level
through the A-160 Program Plan., Schools districts
throughout Illinois, many for the first time in years,
were forced to take a look at school curriculum and cur-
riculum problem areas. Many school districts attempted
to develop comprehensive curriculum guides in all subject
areas K=12, Also along with this effort, course outlines

were developed in local school districts.



The Cowden=Herrick EZlementary School district
developed curriculw: gulides and course outlines during
the school years 1973-197k, As was true with many other
school districts during this time, both curriculum guides
and course outlines left a lot to be desired from the
educational point of view, These shortcomings rmst be
shared w7ith recuirenents by the then Illinois Office of
Zducation and its superintendent, lichael Bakalis, The
Illinois Office of Education required too rmmuch of local
school districts in a short span of time. " As a result,
curriculun guides that were developed were in many cases
less than adequate,

At the present time, the Cowden=ierrick Elementary
School district has a textbook adoption plan that is
being utilized to the extent that financial resources
allow, The textbook adontion plan allows replacement of

textbooks every ninec years,



CHAPTZR II
CURRICULUM PROBLEX¥S SURVZY AND RESULTS

The =zuthort's interest in curriculur problems is a
result of his previous experiences in education. He has
served on several curr’'culum developrient cormmittees.
Additionally, he has been involved in revision of curri-
culuwn guides and development of course outlines, Most of
n1is curriculum experiences have been in the science area,
As principal for the Cowden-Herrick Cormunity Consolidated
School District 11, the author had as one responsibility
curriculum planning and development for the kindergarten

through eighth grade level.

SEIECTING AN INSTRUMENT

The instrument used for this curriculum problem survey
is a modification of the Illinois Problems Index Survey
Instrument (Appendix B). Each statement on the survey
instrument was revised so that the statement was neither
positive nor negative, The survey instrument used is
found in Appendix A of this field study.

The Illinois Problems Index was developed by the staff

of the Illinois State Board of Educatione, The first Illinois

10 ~
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Pronlenis Index was developec and field tested in approxi-
mately sixty school districts during the 1977-78 and 1978~
79 school years. The Illinois Problems Index approach to
school district needs assessment is an approach that is
uncomplicated and charactcrized by ease and rapidity of
administration while »eing sound in theory andé practice.5

The Illinois Probler:s Index used by the author is a
1979-80 revision of the original Illinois Problems Index.
The Illinois Problems Tndex wes developed with assistance
and co~-operation from the Illinois Association of Super-
vision and Curriculum Peveloprient, the Illinois Association
of School Administrators, the Illinois Association of School
Business Officials, and a parent from a participating school

district,

CURRICULUM AREAS SURVEYZD

The survey instruments selected were those that dealt
with reading, langnage arts/comrmunication skills, mathe-
matics, science, and social studies. These five areas
were selected to be surveyed for the following reasons:
previous concern expressed by school district residents

in the areas of language arts/communication skills and

Tllinois ate Board o ucation stablishin uca-
5T1linois Stat d of Education, Establishing Ed
tlonal Priorities Through the Tllinois Problems Index
gr;nngeld Tllinois: Illinois State Board of Education,
o’p.-
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mathematics on & Basic Skills Survey completed in the spring
of 19€0, and generzl agreerent among educators that the five
areas selected represent basic subject content areas in

gredes kindergarten through eight.

CONDUCTING T:iZ SURVEY

The Curriculum Problems Survey was mailed to teachers
and administrators of the Cowden-Herrick Community Con-
solidated School District #11 on Wednesday, July 1, 1981,
Since the survey dealt with resding, languége arts/ con-
munication skills, mathematics, science, and social studies,
only teachers who taught in those subject areas were surveyed.,
Eighteen of twenty-one teachers returned their completed
survey instruments. This is a response rate of eighty-five

and seven tenths percent,

INSTRUMENT DATA ARRANGEMENT

At the completion of cata collection, both teacher
and administrator responses were arranged in tabular form,
Individual items on the five areas surveyed were arranged
in rank order based on the percentage of negative response
for each item. The item numbers in tables one through
ten are the same as the item numbers found in Appendix A

of this field study,



13
TABLE 1 TEACHER SURVEY RESNLTS FOR READING

Teachers completing this survey instrument. in-
dicated that all items on the reading survey represented
problem areas. A negative response rate of greater than
fifty percent was given for item numbers 3, 17, 1y, 18,

7, 8, 15, and 4. Most teachers surveyed, eighty-seven
and five tenths percent, indicated that students can read.
Also a large ma jority of teachers indicated that students
can use indexes, tables of content, and gldssaries. The
response rate on the reading survey was among the highest

of the five instruments used.

TABLE 2 TEACHER SURVEY RESULTS FOR MATHEMATICS

One hundred percent of the teachers responding indi-
cated that item numbers 14y, 15, 16, 17, and 9 represented
problem areas, It should be noted however, that total
responses for the previously mentioned items were very low.
Item numbers 2 and 5 were indicated by one hundred percent
of teachers responding as not being problem areas, The
teacher response rate for items 2 and 5 was much higher

than the rate for items 14, 15, 16, 17, and 9,



TEACHER SURVEY RESULTS FOR READING

TABL= 1

Negative Response

Positive Response

% Number A Number Ttem Number
80.0 12 20,0 3 3
73.3 11 26,7 L 17
71l.h 10 2646 L 1L
T1lel 10 28.6 L 18
6Le3 9 35.7 5 7
58.3 7 L1le7 5 8
57.1 8 42.9 6 15
53.3 8 L6.7 7 L
L6e2 6 53.8 7 12
L2.9 6 57.1 8 9
37.5 6 62,5 10 13
35.7 5 6L.3 9 10
33.3 5 6647 10 5
31.3 5 68,7 11 16
25.0 L 7540 12 2
18.8 3 81.2 13 6
14.2 2 85.8 12 11
12.5 2 87.5 1 1




1
TABLE 2 2

TEACHER SURVEY RESULTS FOR MATHEMATICS

Negative Response Positive Response
% Number 4 Number  Item Number
100.0 1 0 0 1y
100.0 L 0] 0 15
100,0 L 0 0] 16
100,0 L 0 0 17
100.,0 L 0] 0 9
7748 7 2242 2 20
75.0 3 25.0 1 18
T1.4 5 28.6 2 10
66.7 2 33.3 1 19
58.3 7 Ul.7 5 6
38.5 5 61.5 8 11
37.5 3 62.5 5 8
33.0 3 66.7 6 7
30,0 3 70.0 7 13
18,2 2 81.8 9 L
16,7 2 82.3 10
9.1 1 90.9 10 12
863 1 91.7 11 1
0 0 100,0 11 2
0 0 100,0 12 5
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TABLE 3 TEACHER SURVEY RESULTS FOR COMMUNICATION
SKILLS/LANGUAGE ARTS

At least fifty percent of those teachers responding
to this survey instrument indicated that item numbers
10, 17, 12, 15, 9, 5, 1, 13, and 16 revoresent problem
areas in the communication skills/language arts area.
Teachers agreed that approximately fifty-three nercent
of the items on this particular survey were indicative

of problem areas,

TABLE 4 TEACHER SURVEY RESULTS FOR SCIENCE

TABLE 5 TEACHER SURVEY RESULTS FOR SOCIAL STUDIES

Fewer teachers responded to tables y and S than

any of the preceeding tables. One hundred percent of
those teachers responding to item numbers 1, 3, 16, 9,

10, 11, and 15 {TABLE L) agreed that tne statements re-
presented problem areas in the science curriculum, Like-
wise, one hundred percent of those teachers responding to
item numbers 8, 12, 13, and 14 (TABLE 5) apgreed that the
statements represented »roblem areas in the social studies

curriculunm,
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TABLE 3

TEACHER SURVEY RESULTS ¥OR
COMMUNICATION SKILLS/LANGTAGE ARTS

Neg;ative Response Positive Response
2 Number % Number Item Number

92.9 13 7.1 1 10
75.0 9 25.0 3 17
6647 10 33.3 5 12
66.7 6 3363 3 15
6L4.3 9 35.7 5 9
533 8 L6.7 7 5
50,0 8 50,0 8 1
50,0 7 50.0 7 13
50.0 5 50.0 5 16
L6.2 6 53.8 7 L
40,0 6 60.0 9

3547 5 64.3 9 8
3547 5 6L4.3 9 11
28.6 L 71.4 10 7
2647 L 7363 11 3
26.7 L 73.3 11 14
25.0 L 75.0 12 2
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TABLE U

TEACHER STURVEY RESULTS FOR SCIENCE

Negative Response Positive Response
% Number % Number Item Number
100,0 7 0 0 1
100,0 6 0 0 3
100,0 > 0 0 16
100,0 4 0] 0] 9
100.0 3 0] 0 10
100,0 3 0 0 11
1000 1 0 0 15
85.7 6 14,3 1 6
85.7 6 14,3 1 7
83.3 5 16,7 1 2
80.0 L 20.0 1 5
80,0 4 20,0 1 8
66.7 2 33.3 1 12
66.7 2 33.3 1 13
66,7 2 33.3 1 I IY
60,0 3 40,0 2 4
33.3 1 66,7 2 17
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TABLE 5

TEACHER SURVEY RESULTS FOR SOCTAL STUDIES

Negative Response Positive Response
% Number % Number Item Number
100,0 3 0 0 8
100,0 3 0] 0 12
100,0 3 0] 0 13
100,0 2 0 0 1
50,0 3 50,0 3 1
50,0 3 50.0 3 T
50.0 2 50.0 2 10
50.0 2 50.0 2 11
42.9 3 57.1 L 3
b2.9 3 57.1 L 5
33.3 3 66.7 6 6
33.3 2 66,7 4 L
25,0 1 75.0 3 16
25.0 1 7540 3 17
22,2 2 77.8 7 2
14,3 1 85.7 6 9
0] 0] 100,0 2 15
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TABLE 6 ADMINISTRATOR SURVEY RESULTS FOR RFADING

The two administrators who were surveyed for this
curriculum problems study apgreed that item numbers 2, 3,
7, 8, 12, 14, and 1°f represent problem areas in the read-
ing curriculum, Administrators were in agreement on the

reading survey for approximately sixty-seven percent of

the survey items,

TABLE 7 ADMINISTRATOR SURVEY RESULTS FOR MATHEMATICS

Administrators agreed that item numbers L4, 6, 9,
13, 16, 17, and 20 represented problem areas in the
mathematics curriculum. Administrators were in agreement
on the mathematics survey for fifty-Tive percent of the

survey items,

TABLE 8  ADMINISTRATOR SURVEY RESULTS FOR COMMUNICATION
SKILLS/LANGUAGE ARTS

Administrators agreed that item numbers 3, 5, 12, 15,
16, and 17 represented problem areas in the communication
skills/language arts curriculum. Administrators were in
agreement on this particular survey instrument for forty-

seven percent of the survey items,



TABLE 6 2l

ADMINISTRATOR SURVEY RESULTS FOR READING

Negative Resvonse Positive Response
% Number g Number Item Number
100,0 2 0 0 2
100,0 2 0 0 3
100,0 2 0 0 7
100,0 2 0 0 8
100,0 2 0 0 12
100,0 2 0 0 1L
100,0 2 0 0 18
50,0 1l 50,0 1 1
50,0 1 50.0 1 L
50,0 1 50.0 1
50,0 1 50.0 1 13
50,0 1 50.0 1 15
50.0 1 50,0 1 17
0 0 100,0 2
0 0 100,0 2
0 0 100,0 2 10
0 0 100,0 2 11
0 0 100,0 2 16




TABLE 7 ce

ADMINISTRATOR SURVEY RESULTS FOR MATHEMATICS

Negative Kesponse Positive Response
5 Jumber % Jumber Item Number
100.0 2 0 0
100,0 2 0 0 6
100,0 2 0 0 9
100.0 2 0 0 13
100,0 2 0 0 16
100.0 2 0 0 17
100,0 2 0 0 20
50.0 1 50.0 1 7
50.0 1 50,0 1 8
50,0 1 50,0 1 10
50,0 1 50.0 1 11
50.0 1 50.0 1 12
50,0 1 50.0 1 1
50.0 1 50,0 1 15
50.0 1 50,0 1 18
50,0 1 50,0 1 19
0 0 100.0 2 1
0 0 100,0 2 2
0 0 100.0 2 3
0 0 100.0 2 5




T#3LE 8

ADMINTISTRATOR SURVEY RZSULTS FOR
COMMUNTCATION SKILLS/LANGUTAGE ARTS

a3

Jepative Response

Positive Response

% Number % Number Item Number
100,0 2 0 0
100,0 2 0 0 5
100,0 2 0 0 12
100,0 2 0 0 15
100,0 2 0 0 16
100,0 2 0 0 17
50,0 1 50,0 1 1
50,0 1 50,0 1 2
50,0 1 50,0 1 L
50,0 1 50.0 1 6
50.0 1 50,0 1 8
50,0 1 50.0 1 9
50,0 1 50.0 1 10
50,0 1 50,0 1 11
50,0 1 50,0 1 13
0 0 100,0 2 7
0 0 100,0 2 1l




TABLE 9 ADFINISTRATOR RESULTS FOR SCIENCE

An analysis of items on the administirator survey
for science show that both adrinistrators agreed item
numbers &, 5, °, 9, 11, 1L, and 16 were indicative of
problen areas., aAdditionally on the science survey,
adninistraters agjreed on seventy-six percent of the

items. One of tne administrators involved in the survey

has strong acaderiic nrenaration in science.
(] <

TABLE 10  ADMINISTRATOR RESULTS FOR SOOIAL STUDIES

An analysis of items on the social studies survey
shows that administrators were in agreement that item
numbers 1, 3, 4, €, 11, 12, and 1L represented problem
areas, Administrators were in agreement on the social
studies survey instrument for seventy-one percent of the
items. One of the two adninistrators involved in this

survey has strong academic preparation in social studies,
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TABLE 9

ADMINISTRATOR SURVEY RESULTS FOR SCIENCE

Negative Response Positive Response
% Number % Number Item Number

100,0 2 0 0 L
100,0 2 0 0 5
100,0 2 0 0 8
100,0 2 0 0 9
100,0 2 0 0 11
100,0 2 0 0 1L
100,0 2 0 0 16
50,0 1 50.0 1 2
50,0 1 50,0 1l 3
50,0 1 50,0 1 10
50,0 1 50,0 1 12
0 0 100,0 2 1
0 0 100,0 2 6
0 0 100,0 2 7
0 0 100.0 2 13
0 0 100.0 2 15
0 0 100.0 2 17




26
TA3LE 10

___ADHINISTRATOR SURVEY RESULTS FOR SOCIAL STUDIES

Negative Response Positive Response
% Number 4 Number Item HNumber
100,0 2 0 0 1
100.0 2 0 0 3
100,0 2 0 0 L
100,0 2 0 0 8
100.0 2 0 0 11
100.0 2 0 0 12
100,0 2 0 0 14
50,0 1 50,0 1 2
50,0 1 50,0 1 5
50.0 1 50.0 1 7
50.0 1 50.0 1 13
50.0 1 50.0 1 15
0 0 100,0 2 6
0 0 100.0 2 9
0 0 100,0 2 10
0 0 100.0 2 16
0 0 100,0 2 17




CHAPTZR IIX
CONCLUSINCNS AMD RICOMEI'DATTONRS

3ased upon the results of the School Disirict
Curriculum Problems Survey the following conclusions
are offered: (1) Kindercarten through eighth grade
teachers agrce that specific proble:ns exis? in each of
tre five curriculum areas surveyed, (2) More teachers
were confident of their perception of problem areas in
reading, language arts/cormunication skills, and math-
ematics,

The science and social studies areas received the
fewest resyponses from teachers surveyed, 0One reason for
the low rate of response, in the science and social studies
areas, micht be teachers lack of academic preparation in
the science and social studies fields., Another reason for
low rate of response, in these areas, may be that most
lower elementary (K-3) teachers svend little, if any time,
teaching science or social studies,

Teachers who responded to the science survey believe
that most of the statements (16 of 17) are indicative of

problem areas in the science curriculum,

27
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The two administrators (district surerintendent and
building principal) were in agreement on items in the
survey approximately sixty-threce percent of the time,
Admiinistrators agreed more on items in the science and
social studies areas than any other section of the curri-
culur: survey, One administrator has a strong social
studies background and the other a strong science back=-
ground,

Administrators agreed least in the area of language
arts/cormunication skills, The lack of agreement is per-
haps due to weak undergraduate academic preparation in
the language arts area by both administrators. Another
factor affecting language arts area agreement may be the
differences in teaching and administrative experience of
the administrators surveyed.,

Considering the results of the Curriculum Problems
Survey and conclusions that have been made, the following
items are recommended for discussion, consideration, and
possible implementation by Cowden-=Eerrick Cormunity Con~
solidated School District #11:

l, In order to gain a better indication of
problem areas in the school district the Illinois
Problem Index should be utilized, Used properly
the Illinois Problem Index will give all per-
sons involved a better conception of curriculum

problem areas as well as other problem areas not
considered in this field study,
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2, If the Illinois Problems Index 1is
not utilized by the district, then vossi-
ble use of the school district Curriculum
Problems Survey should be considered by both
high school and elementary districts at
Cowaen-Herrick. All teachers and adrinis-
trators should be incluced in the survey,
As a result, greater articulation shouvld
occur,

3., Based on the results of this field
study in-service workshops shculd he schreduled
for teachers in the science and social studies
areas. Administrators might serve as re-
scurce people for the workshopse.

L. At an early stage in dealing with
curriculum problemns, teachers should. be
actively involved, This field study would
have been more meaningful if the total
teaching staff were involved in the curri-
culum problem study at its inception.

5. Curriculum Committees need to be
extablished at the Cowden-Herrick Cormunity
Consolidated School District #1l. The
committees need to agree on objectives and
goals and should be adequately funded by the
board of education. Various areas of the
curriculum neecd to be worked with on a rotat-
ing basis,

6. Administrators, as well as teaching

staff, would profit from attendance at Curri-

culum Workshows zné conferences, Attendance

at Curriculum 'Yorkshops should be encouraged

by administrators and school board merbers,

If any of the recommendations enumerated above are
discussed, considered, or implemented in the Cowden-
Herrick Community Consolidated School District #11, then
students, teachers, administrators, and other district

residents interested in education will be greatly bene-

fited.
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SCHOOL DISTRICT CURRICULUM PROBLEMS 34

SURVEY

INSTRUMZENET

Readinq

PLEASE READ THE FOLLOWING DIRECTIONS CAREFUILY. Draw a

line throuch the word or words in parenthesis with which
you do not agree,

1.
2,
3e
Lie

Se

6.

Te

8.

9.

10.

1l.

12,

13.

1i,

15,

Students {can, cannot) read.

Students
Students

Students
read,

Students
read,

Students
words.

Students
suffixes

Students
opinion,

Students

{do,
{do,
(do,

{do,

{do,

do not)

do

do

do

do

not)

not)

not)

not)

{do, do not)
to determine

{do, do not)

(do, do not)
tions, and inferences

comprehend what is read,
analyze what is read,

reason logically from what is
make judgments about what is
hsve skills for learning new
analyze word root, prefixes and
the meaning of words,

discriminate between fact and

draw conclusions, generaliza-
from what is read,

Students (can, cannot) use reference materials effici-
ently {e.g., dictionaries, encyclopedias),

Students (can, cannot) use indexes, table of contents,
and glossaries,

Students (can, cannot) read graphic materials (e.g.,

maps, tables, graphs).

Students (do, do not) read aloud in an effective

manner,

Students (do, do not) adapt the style and speed of
their reading to particular purposes.

Students (do, do not) vary their reading materials,



16,
17,
18.

35

Students (do, do not) choose to read on their ovm,
Students (do, do not) follow written directions.
Students, ranging from remedial to cifted, (are,

are not) provided with appropriate curriculum
alternatives,
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SCHOCL DISTRICT CURRICULUM PROBLTMS
SURVEY INSTRUMENT

Mathematics

PLEASE READ THE FCLLOWING DIRECTIONS CAPEFULLY, Draw a

line through the word or words in parenthesis with which
you do not agree,

1, Students (do, do not) know common mathematical
definitions, facts and symbols,

2. Students (do, do not) add and subtract with whole
numbers,

3. Students (do, do not) multiply and divide with whole
nunkters,

4, Students (do, do not) know relationships among diff-
erent units in a given measurement system,

Se Students (do, do not) make transections involving money,

6. Students (do, do not) understand the metric system of
measurement,

7. Students (do, do not) compute with fractions.

8. Students (do, do not) compute with decimals,

9, Students (do, do not) apply ratios and proportions.
10, Students (do, do not) use percents,

11, Students (do, do not) solve word problems,
12, Students (do, do not) use charts, graphs, tables,

13, Students (do, do not) use maps, scale-drawings, and
diagrans,

14, Students (do, do not) know algebra concepts,

15, Students (do, do not) solve algebra problems,

16. Students (do, do not) construct geometric proofs.
17. Students (do, do not) solve geometry problems,

18, Students (are, are not) offered higher level mathema-
tics.



19. Stuéents (do, do not) receive instruction in
calculators and computers,

20. Students, rsnging from remedial to gifted, (are,
are not) provided with approoriate curriculum
alternatives,

37
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SCHOQL DISTRETICT CHURRICULYY PRO3BLEMS
SURVYEY INSTRIMENT

Communicaticn Skills/Language Arts

PLEASE RIAD THE FOLLOWING DTRECTIONS CARETFULLY. Draw a

Iine through the word or words 1n parenthesis with which
you do not agree,

1,

2,

3.
b
Se
6.

Te

8.

O
10,
11.
1<,
13.
1“’-
15,

16,

17.

Stucents (do, do not) have listening skills,

Students (are, are not) required to practice
listening skills,

Students (do, do not) have an adequate vocabulary,
Students (do, do not) have creative oral expression.
Students (do, do not) enunciate clearly,

Students (are, are not) required to practice speaking
skills,

Students (do, do not) express their thoughts orally
so others can understand.

Students (do, do not) write legibly,

Students (do, do not) use correct punctuation,
Students (do, do not) use correct grarmar,
Students (do, do not) spell correctly.

Students (do, do not) express their thoughts in writing
so others can understand,

Students (do, do not) have creative written expression,

Students (are, are not) required to practice writing
skills,

Students (are, are not) aware of nonverbal communica-
tion techniques,

Students (are, are not) aware of techniques used in
mass media and advertising,

Students (do, do not) cormmunicate through the perform-
ing arts, (e.5., theatre, music, dance).
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SCHOOL DISTRICT CURRICULUM PROBLEMS
SURVEY INSTRUMENT

Science

PLEASE READ THE FOLLOWING DIRECTIONS CAREFULLY, Draw a

line through the word or words in parenthesis with which
you do not agree,

1.

2e

3e

L.

10,

11,

12,

13,

Students (do, do not) know the scientific terminology
and symbols,

Students (do, do not) ¥mow historical aspects of
science and technology.,.

Students (do, do not) know the difference between
pure and applied science,

Students (do, do not) know how to use the scientific
method in problem solving.

Students (do, do not) know how to reason inductively
and deductively.

Students (do, do not) know fundamental techniques
associated with scientific inquiry (e.g., observing,
classifying, inferring).

Students (do, do not) have opportunity to use scien-
tific laboratory equipment and procedures,

Students (do, do not) understand the purpose of theories
or scientific hypotheses.

Students (do, do not) know how to interpret and re-
port data,

Students (do, do not) know the fundamental principles
of biology (e.ge., classical mechanics, electricity).

Students (do, do not) know the fundamental principles
of physics (e.g., classical mechanics, electricity).

Students (do, do not) know the fundamental principles
of chemistry (e.g., atomic and molecular nature of
matter),

Students (do, do not) know the fundamental principles
of earth science (e.g., geological formations).

Students (do, do not) evaluate scientific information
as presented by the mass media,



15,

16.

17,

4o

Students (do, do not) choose to take elective courses
in science,

Students, ranging from remedial to gifted, (are, are
not) provided with curriculum alternatives.

Students (are, are not) made aware of career opport-
unities in science areas.
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SCHOCL DISTRICT CYRRICULUM PROBLEMS
SURVIEY INSTRUMENT

Social Studies

PLEASE READ THE FOLLOWING DIRECTIONS CAREFULLY, Draw a
line through the word or words in parenthesis with which
you do not agree.

1, Students (do, do not) know how social organizations
begin, develop, and function,

2. Students (do, do not) know how peer groups affect
human relationships,

3. Students (do, do not) know how the physical environ-
ment affects the development of social organization.

4. Students (do, do not) know basic concepts in the social

studies,

S. Students (do, do not) know the history, geography,
and culture of the local area.

6. Students (can, cannot) read maps and globes.

7. Students (do, do not) understand contributions made
by past and present civilizations.

8. Students (do, do not) understand the historical back-
ground of modern political thought and theory.

9, Students (can, cannot) cope with change,

10, Students (do, do not) know about the management of
world resources,

11, Students (do, do not) understand important economics,
social and/or political problems.

12, Students (do, do not) understand the socialization
process,

13. Students (can, cannot) recognize opposing value systems

and their influences on social issues,

1, Students (do, do not) understand interrelationships
between beliefs, values, and behavior,

15, Ethnic and cultural content (is, is not) integrated
throughout the curriculum.



16, Courses (are, are not) logically sequenced.

17. Course objectives (do, do not) exist,

ye



APPENDIX B

ILLINOIS PROBLEMS INDEX INSTRUMENT



County Disztrict

Oistrict Name
O Board Member &]d*arom
] Administrator [] CommunitY Member
ILLINOIS PROBLEMS INDEX INSTRUMENT Il: [ Teacher e
READING O Student [ Other

M you circled "Y'’ circle the
numbers below that describe
the bestevidence you are using (0

I you circied "Y', indicate tﬁé-gyade iev!;(s)
at which the problem occurs:

| Circte "Y' for “‘Yes” if the statement represents a current

| or emerging problem in your school district. Circle "N"* for “No" ! = GrodesK-3 4 = Grodes 9-12
| if the statement does not represent a problem. Circle U’ if you g o (L De = Sglhf:"d” document that 3 prol;i,em exin
| are undecided. Add additional problem statements at the end of -~
| thelist if necessary. I
-~ [ o
o /= [
sl 12 2 <
g O |y 3
= w gm = =
wl =s/0 > o J
= v w 00 ~ )
of Waollifo2E ~[2
O 53| |uw| S5l S wiofa
El5olw] [2] [83] 8 Ol |w
< |28 8] |2] |28l 2 S|%E
wl%q/DfgoO ol w @350
CODE PROBLEM STATEMENT
0101 Students cannot read. Y |N|U 112|3|4|5|6|7
0102 Students do not comprehend what is read. Y[N|U 112|13|4|5|6(7
0103 Students do not analyze what is read. YIN|U 1/12(3|4(5(6|7
0104 Students do not reason logically from what is read. YIN|U 1/2(3|4|5(6]|7
0105 Students do not make judgments about what is read. Y|IN|U 112|3|4(5]|6|7
0106 Students do not have skills for learning new words. Y[N|U}: 112(3|4|5|6|7
0107 Students do not analyze word root, prefixes and suffixes |[Y |N|U 112]|3|4(|5|6|7
to determine the meaning of words.
0108 Students do not discriminate between fact and opinion. |Y [N |U 1112(3|4|5|6|7
0109 Students do not draw conclusions, generalizations, and |Y |N|U 1/12(3|4|5(6}7
inferences from what is read.
0110 Students cannot use reference materials efficiently (e.g. |Y [N|U : 1(2(3|4(5]|6)|7
dictionaries, encyclopedias). :
o111 Students cannot use indexes, table of contents, and |Y|N|U| {1]2)13|14|5|6(7
glossaries. ;
0112 Students cannot read graphic materials (e.g., maps, |Y|N|U} 11(2(3|4(5]|6]|7
tables, graphs).
0113 Students do not read aloud in an effective manner. YIN|U '; 112|3|4|5|6]7
0114 Students do not adapt the style and speed of theirreading |Y|{N|U} 112(3|4|5(6(7
to particular purposes. :
0115 Students do not vary their reading materials. YIN|U 1(2(3|4|5(6|7
| 0116 Students do not choose to read on their own. Y|N|U 1/2|3|4|5|6|7




Count District
O Boerd Mombavié Parent

[ Community Member

Disteict Name
[[] Administrator
ILLINOIS PROBLEMS INDEX INSTRUMENT II: [ Teacher {non parent)
KREADING ] Student 3 Other
—— =
1f you circled Y™, indicate the grade ievel(s) if you circled "Y', circle the
Crcle Y for “Yes” if the statement frepresents a current at which the problem occurs: O e s cro
or emerging probiem i your school district. Circle ‘N for “No** :" = Grades K-3 4 = Grodes 9-12 ;:ec:;s:::ﬁ?:c: v;“;;;“::gt:o
if the statement does not represent a problem. Circle “U" it you A (A A R LR P -
e undecided. Add additional problem statements at the end of
the list if necessary. oy
8 =
o
ol 1
L2} N (3 E
s frj B P
w Q S| I1ES &
i} P w w 02 -
L Of -
o Wg ~fjox
O oS [ Jwl €5 &
E go W o &Q [a)
S =] Il <2/ D
g j€af 2 o O =
aLg 2 Q] OO »
CODE PROBLEM STATEMENT
0117 Students do not follow written directions. Y|N(U 111213[4(5]|6|7
0118 Students, ranging from remedial to gifted, are not pro- |Y [N |U 1/2|3|4,5]|6|7
vided with appropriate curricuium alternatives.




District Name

ILLING!S PROBLEMS INDEX INSTRUMENT II:
MATHEMATICS

County District

O 8oard Member lé Parent
[0 Administrator [ ] Community Member
[J Teacher {ron parent)

[0 Studeant [J Other

Circte *'¥Y** for *‘Yes' if the statement represents a current
or emerging problem n your school district. Circle "N for “No*’

If you circled *'¥Y', circle the
numbers below that descrnbe
the best evidence you are using to
document that a problem exists

If you circled "Y', indicate the grade ieveils)
at which the problem occurs: =

i = Grades K-3 4

Grodes 9-i2
2 = Grades 4-6 A

tl Grodes

G

if the statement does not represent a probiem. Circle "U’" if you 3 = Grades 7-8 g Other
are undecided. Add additional problem statements at the end of 9
the list if necessary. g
- ” o
|8 |32 L
215 g8 s
z ¢ Sof Z[622| |3
g = alle oZ| 2 x|« 3
o) Yo dl ORI E QYO (D
O3S |wl BE/ S 35S |w|O]x
a Og 'S' 2 &Q O Jwwl ~ g o "I'-'
< |2a| = n:__,z,:;’u‘f.""'&?:igr-
@ |2qf D of 68 & ey#[2(3 [0
CODE B PROBLEM STATEMENT
0201 Students do not know common mathematical definitions, |Y |N U 1(2|3)|14(5(6]|7
facts and symbols.
0202 Students do not add and subtract with whole numbers. |Y |N |U 112|3]|4|5|6]7
0203 Students do not multiply and divide with whole numbers. |Y | N |U 1(2|3|4|5|6]|7
0204 Students do not know relationships among different units |Y |N |U 112|3|4|5(6]|7
in a given measurement system.
0205 Students do not make transactions invoiving money. Y |N|U 1/2|3(4[{5(6|7
0206 Students do not understand the metric system of meas- |Y |N |U 1/2|3|4(5(6|7
urement.
0207 Students do not compute with fractions. Y |N|U 1/12|13|4|5(67
0208 Students do not compute with decimals. Y |N|U 1(2|3|/4(5|61|7
0208 Students do not apply ratios and proportions. Y[IN|U}L 112(3|4|5[|6|7
0210 | Students do not use percents. Y|N|ul 1|2|3|4|s5(6]|?
o021 Students do not soive word problems. Y[N|U 112|3(4|5(6|7
0212 Students do not use charts, graphs, tables. Y |{N|U 1(2(3]|4|5|6|7
0213 Students do not use maps, scale-drawings, and dia- |Y [N |U 1(2|3|4(5|6(|7
grams.
0214 Students do not know algebra concepts. Y|N|U 112|3]|4|5|67
0215 Students do not solve aigebra problems. Y |N|U 1/2|3|4(5|6|7
0216 Students do not construct geometric proofs. Y |N|U 1/2(3|4|5(6|7
0217 Students do not solve geometiy problems. Y|N|U 1(2(3]|4 | 5(6|7

10



Count District
(] Boesrd Member 1t? Parent

O Community Member

District Name
[J Administrator
ILLINOIS PROBLEMS INDEX INSTRUMENT Il: () Teacher (non parent)
MATHEMATICS O Student [ Other
If you circled *'Y’’, indicate the grade level(s) If you circled "Y', circle the
Circle "Y" for “Yes” if the statement represents a current at which the problem occurs: . n:m: