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ABSTRACT 

This  study was desi gned to examine three existing g i fted 

programs located i n  el ementary school s  in  Eas t Central I l l i no i s  for 

the purpose of understanding the rol e of the Learni ng Resource Center 

( LRC) in the devel opment and implementation of programs to meet the 

needs of g i fted students within  the school populations . 

The case study approach was used to conduct the study. 

Personal i n terviews, observations, and questionnaires were the major 

methods used for the col l ection of data. The s tudy was organi zed into 

four areas: l )  "Background Information" :  Th i s  area incl uded al l data 

concerning the school and communi ty ,  the budget, the organi zational 

structure , personnel , aspects of the gi fted programs not assoc i ated 

with the LRC, and s tatements of ph i l osophy and pol i cy. 2) 11Analysi s 

of the Gi fted LRC Program Using an Instructional Systems Model " :  

The fol l owing major el ements of an instructional systems model were 

researched : i denti fication of students , assessment of student needs and 

entry l evel s, spec i fi cation of goal s ,  spec ifi cation of object·ives , 

selection of strategies, implementation of l earning act i vi ties , eval u­

ation of performance , analys i s  of feedback, and impl ementation of 

modi ficati ons . 3 )  "Analys i s  of  the Gi fted LRC Program Us ing the 

Enri chment Triad Model Checkl i st " : The Enri chment Triad Model , a system 

for developing defens ibl e g i fted programs created by Joseph S .  Renzul l i ,  

was used to determine the success or fai l ure of each gi fted LRC program 

i n  meeting the needs of gi fted students. An observational checkl i s t  

w ith twen ty key e1ements was developed and used for this purpose . 

4) "Atti tude Surveys " :  Atti tudes of the gi fted student partici pants, 
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thelr cl assroom teachers , and their parents toward the gi fted LRC program 

were researched. Teachers and parents were gi ven brief attitude surveys; 

the students were i n tervi ewed ind i vi dual ly.  

The gi fted LRC programs sel ected for study were l ocated in 

el ementary school s  wi thin a speci f i ed eight-county area of East Central 

Il l i noi s .  The Learn i ng Resource Center and the Learning Resource 

Center profess i onal were both integral aspects of the gifted programs 

in the schoo l s .  Permiss ion for the study was granted by the LRC 

professional . Three g i fted LRC programs were found which conformed to 

the establ i shed criteria. 

Five instruments were . used i n  the accul mul ation of data: 

1) the Data Co l l ection Outl i n e ,  2) the Enrichment Triad Model check­

l i st ,  3 )  the Student Attitude Intervi ew format ,  4) the Teacher Attitude 

Survey , and 5) the Parent Atti tude Survey. 

The three methods of presentation of data used were narrative 

description,  tabl es , and il l ustrations. The data for each gi fted LRC 

program was presented separate ly ,  and the three programs were not 

compared or contrasted. 

Concl usions and recommendati ons were made separately for each 

gi fted LRC program. The conclusions consisted of a l i st  of the strengths 

and a l i st  of the weaknesses i denti fied for each program based on the 

data col l ected. A specific l i st  of recommendations made for each 

program incl uded suggestions to maintain or expand those areas i dent­

ified as strengths w i th i n  the program, and suggestions to correct those 

areas desi gnated as \-1eaknesses. In addi tion , concl usi ons and recommen­

dations '.'/ere constructed for the rol e of the Learning Resource Center i n  

the education o f  gifted el ementary students i n  general. 
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I n  s ummary i t  was concluded ·that Learning  Resource Centers 

have the potential to offer s igni ficant contributions to the education 

of gifted e l ementary school students , and that attention to the various 

areas covered in thi s  study wou l d  a id  i n  developing and impl ementing 

gifted Learning Resource Center programs . 
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CHAPTER I 

BACKGROUND OF THE STUDY 

Introduction 

An i ncreased awareness and interest i n  the need for special  programs 

for g i fted el ementary school students has emerged as a s ign if icant edu�a­

t ional concern i n  the past decade. Department of Education stati stics 

c la im  tha t there are nearly two mi l l i on gi fted chi l dren in  the United 

States comprising approximately two to four percent of a l l  pupi l s .  On 

the other hand) S i dney P .  Marland,  former U . S .  Commiss ioner of Education 

and Background Papers) has l abel ed these c h i l dren "our most neglected 

students)" and has est'imated that less  than five percent of the number 

of ch i l dren i denti fied .as g i fted actua l l y  receive the enri chment and 

special  programs they need to ful l y  devel op the i r  potential . ( 4:22)* 

Unfortunately there exist  some important deterrents to the fu l l  

implementation of gi fted programs : 1) a l ack of trained personnel i n  

the area of gifted educat i on ( 8:48); 2 )  a n  era of budget restrictions 

and even reduct i ons ranging from moderate to severe wi th i n  publ i c  

educat ion ;  3) lack of space and fac i l i ti e s  for a new program; and 

4 )  the l ack of resources and/or the abi l i ty to purchase extensive 

instructional materi a l s  to supplement suc:h a program , wh ich  i s  a concern 

di rectly related to budget restric ti ons . 

*Numbers in pJrentheses refer to numbered references in  the 
bibl iography; those after the colon are page number s .  
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One solut ion to the problem of meeting  the needs of gi fted 

students i s  to ut i l i ze the school Learni ng Resource Center. In th i s  

way , many of the potentia l  probl ems of establ i sh ing or expanding ser­

vi ces for g i fted ch i l dren can be el imi nated or reduced. The Learning 

Resource Center professional often has had tra i n i ng i n  areas whi ch are 

benefi c i al to gi fted students. (41:478) Many of the resources whi ch 

g i fted students need are a l ready l ocated i n  the Learning Resource 

Center. (41 :498) Therefore,  the need for a l arge addi t ional expendi ture 

i n  the school budget for a gi fted program may be avoi ded by uti l iz ing 

the exi sti ng services of the Learn i ng Resource Center professional and 

the Learn i ng Resource Center ' s  col l ecti on of i nstructional mater i a ls  

and references. The Learning Resource Center faci l i ty i tsel f  can 

provide the necessary space and conduc i ve cl imate so that addi tional 

areas of the school do not need to be found or created. (41 :498) 
Therefore, i t  appears possi b l e  that the Learning Resource Center 

coul d be a very appropriate and economi cal aspect of the el ementary 

school g i fted program. 

Purpose of the Study 

The purpose of th i s  study was to observe, research ,  and analyze 

the gi fted programs wh i ch were based i n  the Learn i ng Resource Centers 

of three publ i c  el ementary schoo ls  i n  East Central I l l inois .  

To  accompl i sh the broadly-stated purpose above , the study was 

d i v i ded i nto four areas of research . Cach area was designed to con­

tribute data and i nsi ght i n to the total gi fted Learning Resource Center 

program at each school . 

The fi rst area of study was l abel ed "Background Information" .  

This area was designed to focus on  the organizational and structional " · 
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aspects of each gi fted Learning Resource Center program, i nc l ud ing i nfor­

mation about the nature of the school and communi ty ;  the budgets of the 

Learn ing  Resource Center and the g i fted Learn ing Resource Center program; 

the organ izational structure of the gi fted Learning Resource Center 

program; the personnel i nvol ved i n  the g i fted Learning Resource Center 

program; and the statements of ph i l osophy and pol icy appl icable to the 

Learn i ng Resource Center and th� g ifted Learning Resource Center program. 

The second area of study was "Ana l ysis of the Gi fted Learning 

Resource Center Program Uti l i zing an I nstructional Systems Model 11 • 

For th i s  area , an i nstructional systems model was developed spec i fical l y  

for the analys i s  of gi fted Learning Resource Center programs . The 

gi fted Learning Resource Center program at each school was examined by 

l ocating a l l  avail abl e i nfonnation perta i n i ng to each of the major 

e l ements of the model . The purpose of Area I I  i n  the research study 

was to i denti fy the presence or absence of each el ement of the i nstruc­

ti onal systems model for each gi fted Learn ing  Resource Center program. 

The third area of study focused spec i fical ly on the key el ements 

requ i red of a g i fted program to meet the educational needs of g i fted 

studen t s .  The Enr ichment Triad Model by Joseph S .  Renzul l i  was chosen 

as the standard for th is  analysi s .  An observation checkl i st of t\<1enty 

of the most essential points from the model was constructed and used. 

The fourth area of study emphas ized the attitudes and opinions 

of three groups of peopl e involved i n  the g i fted Learn ing  Resource 

Center pi·cgram at each school : the gi fted student partic ipants , their 

cl assroom teachers, and the i r  parents . Attitude surveys were designed 

and used to i ndicate the opinions of the teachers and parents . Students 

were i nd iv idua l l y  i ntervi ewed for the same purpose . 
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Thi s  study has potential  val ue to educators who des i re to expand 

the rol e of the Learning Resource Center in the i r  school , or who wish 

to i n i t iate or expand a g ifted program for el ementary student s .  By 

reviewing three prototypes for such a program, educators may bui l d  

on the strengths and avoid the weaknesses of each to create programs 

of excel l ence appropriate for the i r  own students and s i tuati ons .  

Furthermore , the structure and outl ine  of analys i s  may provide a usefu1 

reference for establ i sh i ng guidel i nes and eva l uat ion cri teria for 

gi fted programs . 

Assumpti ons 

Th i s  study of the rol � of the Learning Resource Center i n  three 

el ementary g i fted programs was based on the fol l owing general assumptions:  

1 .  Gi fted students need and shou l d  be provided with special  
programs wh i ch are qua l i tatively di fferent from the bas ic  educati onal 0 

program (28 : 2 )  

2 .  The Learning Resource Center and the Learning Resource 
Center profess i onal can be i n tegral to g i fted programs ( 10:133) 

3. A model of an i nstructional system can be effecti vely 
used to analyze the components of Learning Resource Center � ifted 
programs 

4. Joseph S .  Renzul l i ' s  Enri chment Triad Model can be effect­
ively used as a model for the analysi s of the Learning Resource Center 
programs ' ab i l i ties  to meet the educational needs of g i fted students 

Scope and L im itati ons 

The study was l imi ted to programs invol v i ng both the Learning 

Resource Center and g i fted students whi ch were l ocated i n  publ ic  

el ementary schoo l s  in  an eight-county area of  I l l i no i s :  Champa i g n ,  Clark,  

Col e s ,  Cumberl and,  Dougl a s ,  Edgar, Moul tri e ,  and Shelby counties .  "The 

programs al l received rei mbursement from the I l l inois  State Board of 



Education under the jurisdi ction of the Reg i on V Area Service Center 

for the Gifted l ocated in Rantoul , I l l i noi s .  Furthermore, the 
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Learning Resour�e Center professi onal must have .been actively tnvolved i n  

the planning and/or impl ementation of the g ifted program, and must 

have i ndi cated a wi l l i ngness to parti c i pate i n  the study . 

It  shou l d  not be assumed that the programs sel ected were the 

only gi fted programs i n  the e i ght-county area , that they were the 

bes t ,  or that they were representati ve samp l e s .  Instead ,  they were 

chosen because they were the only three programs which met a l l  of 

the stated cri teria .  

Thi s  study does not attempt to compare or contrast the three 

programs in  terms of the i r  effectiveness or desi rabi l i ty. No analysi s 

was made concerning the IQ  ga i n s ,  achi evement ga i n s ,  or academic pro­

gress of the students i n  any of the programs. The g i fted students 

selected for study were those i dentified by the i r  respective school s ,  

and not through any i ndependent cri ter i a .  

Al though a tremendous vol ume of l i terature i s  ava i l able 

concerning al l aspects of gi fted education ,  th i s  study uti l i zed one 

resource as a primary reference and model for the analysis  of whether 

the g ifted programs studied were meeting  the educati onal needs of the 

g ifted students . The reference sel ected , after a thorough exami nation 

of the fiel d of g i fted education ,  was Joseph S .  Renzul l i ' s  book: 

The Enrichment Triad Model : A Guide for Devel oping Defens ible  Programs 

for the Gi fted and Talented. 

Def in it ions of Terms 

Behaviorul objective . An instructional objective wh ich meets these 

four criteria : 1 )  describes someth i ng wh i ch the l earner 



does or produces , 2 )  states a behavior or product of the 

l earner ' s  behavior,  3 )  states the condi tions under which the 

behavior i s  to occur, and 4 )  states the standard wh ich 
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defines whether or not the objective has been obta ined ( 1 5 : 49 )  

Enrichment Triad Model . Created by Joseph S .  Renzul l i ,  thi s model 

i s  "a guide for develop ing defens ib le  programs for the g ifted 

and talented" which focuses on three types of acti v it ies :  

General Expl oratory Acti v it ies ,  Group Tra i ni ng Activi ties , 

and Ind iv idual and Sma l l  Group Investigations of Real 

Problems. ( 31 : 1 4 ) 

Entry l evel . The ski l l s ,  knowl edge, atti tudes , and behaviors a student 

possesses prior to the i n i ti ation of a uni t or program of study. 

Feedback . Feedback refers to the el ements in  an i nstructi onal system 

which  provide information concerni ng the effects or results 

of i nstructi on . 

General i ntel l ectual ab i l i ty. "The chi l d  possessing general i ntel l ectual 

ab i l i ty i s  consi stently superior to that of other chi l dren i n  

the school to the extent that he [or she] needs and can profit 

from spec i a l l y  pl anned educational services beyond those 

norma l l y  provided by the standard school program . "  ( 36 : 1 )  

Gifted chi 1 dren (gi fted students ) .  11 those ch i l dren who cons i s-

tently excel or show the potential  to consi stently excel 

above the average i n  one or more of the fol lowing areas of 

hu��n endeavor to the extent that they need and can profit 

from specia l ly  planned educational serv ices : General 

Intel l ectu\11 Abi li ty . . .  Speci fic Academic Aptitude. 

Creative Thinking . . .  Leadersh i p  Abi l 'ity . . .  V i sual and 

Performing Arts Abi l i ty . . .  Psychomotor Abi l i ty .  ( 36 : 1 )  
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Gi fted Learning Resource Center program (gi fted LRC_p.r.Q.9..Lgm.)_. A 

general name for the three programs which are the focus of 

th i s  study, as wel l as other gi fted programs which are based 

in the Learning Resource Center , or wh ich  i nvolve the Learning 

Resource Cen ter to a s ign if icant extent. Hereafter the g i fted 

Learn ing  Resource Center program sha l l  be referred to as  the 

gi fted LRC program. 

Goa l s .  Broadly concei ved,  l ong-range i nstructi onal objecti ves .  ( 1 5 : 1 0 )  

Instructional system. A model used for the des ign ,  impl ementation ,  

and/or eval uation of irystruction i n  wh ich each el ement i s  

part of and contributes to the total educational p lan .  

Learni ng Resource Center (LRC) . A col l ection of a l l  forms of l earning 

resources , both print and non-print ,  together w ith the equip­

ment for thei r  use , and , often , for the i r  manufacture, whi c h  

i s  ava i lab le  in  a centra l i zed l ocation for the use of teachers 

and students within  a school . I n  thi s  study, the term 

Learning Resource Center i s  used i n  place of the related terms 

of Li brary ,  Learning Center, Media Center, L ibrary Learning 

Center, and so on , unless a source i s  quoted di rectly. 

Hereafter,  the Learning Resource Center sha l l  be referred to 

as  LRC . 

Learn i ng Resource Center professi onal ( LRC profess iona_ll . A trained 

person who i s  i n  charge of the LRC and i ts program s .  In this  

study, the title  LRC professional is  used in  place of the 

related t it les  of Li brarian , Media Spec ia l i s t ,  Media Profess ional.  

LRC teacher , Li brary Media Speci al i st ,  and so on,  unl ess a 

source i s  quoted di rectly.  Hereafter the Learning Resource 



Center profess i onal sha l l  be referred to as the LRC 

professiona l . 

Objecti ves . General statements of the purposes and goal s of an 

educational program or spec i f i c  instructional acti v ity wh i c h  

may o r  may not be stated behaviora l l y .  See behavioral 

objecti ves . 

Regi qn V Area Service Center for the Gi fted. One of the n i ne Area 

Service Centers i n  I l l inoi s establ i shed by and funded by the 

I l l i no i s  State Board of Education ,  which offers i nformation ,  

assi stance, superv i s i on ,  and f i nancial a i d  to pub l i c  school 

di strict gi fted programs and g ifted educators . 
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Resources . Print and non-print mater i a l s  i n  al l forms , and the equi p­

ment necessary to l ocate and uti l i ze them. Thi s  term al so 

encompasses real i a  and human resources . 

Speci fie academic apti tude. 11The ch i l d  possess ing  a spec i f i c  academic 

apti tude i s  that ch i l d  who has an apti tude i n  a spec i f i c  

subject area that i s  con s i s tently superior to the apti tudes 

of other c h i l dren i n  the school to the extent that [she or] 

he needs and can prof i t  from spec i a l l y  pl anned educational 

services beyond those norma l ly provi ded by the standard school 

program. 11  ( 36:  l ) 

Strategie s .  The techni ques , groupings , resources ,  time ,  and space 

a l locations pl anned for and used i n  an i nstructional system. 

Techniques .  The procedures and practices used to  accompl i sh teaching 

object i ve s .  Techniques may be vi ewed a s  fa l l ing on a con­

t inuum ranging from exposi tory (teacher-presented materia l ) 

to i nqu i ry ( student-di scovery l earn i ng ) . Examp les of various  



teach ing techn iques �re : l ecture , d i scussion , audio-vi sual 

presentati o n ,  computer ass i sted i nstruction , research , oral 

report s ,  and experimentat ion .  
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CHAPTER I I  

RELATED L ITERATURE AND RESEARCH 

Introduction 

A survey of contemporary l i terature dea l i ng with both g ifted 

students and the rol e of the LRC revealed a smal l ,  but apparently 
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growi ng ,  body of i nformation in  th i s  area . Among the writers who have 

approached the concept, there appears to be a general agreement that 

LRCs have the potential  to be important aspects of g ifted program s .  

However ,  very l i ttl e supporting data ex i sts to independently ver i fy 

this  assumption .  

The fi rst section of th i s  review of related l i terature wi l l  

cover those references wh ich were found that dea l t  speci fi cal ly wi th 

the rol e  of the LRC i n  gi fted education . The second section of the 

review wi l l  attempt to present selected research i n  four general areas 

of study :  background i nformation;  the i nstructional systems model 

approach ; the Enrichment Triad Model for devel oping defensible  g i fted 

program s ;  and the atti tudes of gi fted students , the i r  teachers , and 

the i r  parents toward g i fted programs . 

LRCs and the Education 
of Gi fted Chil dren 

The Hi storical Rol e 

LRCs have tradi tiona l l y  been i nvol ved i n  the education of gi fted 

ch i ldren .  ( 4 :21; 35 : 1 78 )  I t  i s  i n  the LRC that very bright ch i l dren 



have been able to escape from the dem<;lnds of being  in  a group, and 

have been abl e ,  i nstead ,  to explore material s on an indi v i dual i zed 

and self-paced bas i s .  (19:120) Si nce g i fted students genera l l y  

consume far more mater ia l s than regular  students, the rel at i ve 

abundance of resources i n  the LRC has often been a major attraction .  
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(41:498) Furthermore, LRC professi onal s are trained to offer the type 

of hel p g i fted ch i l dren need , and to g u i de the i ndependent study work 

they have pursued. ( 41 :498) 

Unfortunately many of these acti v i ti es for g i fted students 

based i n  the LRCs of school s were nei ther organized or structured . 

Smith notes tha t :  

Throughout the years,  the ' l i braria n '  has more contact with 
g i fted students than any other professional i n  the school . 
Conced ing  the fact that such a genera l i zation might i ndeed 
be true , educators must rea l ize  that at that point l i brary 
services are , s impl y stated, a provision and not a program. 
( 35:178) 

Many of the serv i ces to g i fted students have been created spontaneously 

and i nformal l y  by the LRC professional in  response to the perceived 

need. (4:21) 

The Current Lack of Information 

Among the few educators who have addressed themsel ves to the 

concept of uti l i z ing the LRC for gi fted programs , the l ack of i nfor-

mation about the subject was constantly mentioned. Laughl i n  noted 

that: 

. .  despite the growth of th i s  l i terature [on gifted students 
i n  general ] ,  few wri ters have addressed themselves to the crux 
of the probl em , vi z . ,  what can the l i brary do to meet the needs 
of today ' s  spec ial students? (26:69) 
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When Barbara Baskin  and Karen Harri s comp i l ed the i r  book of 

readings , The Special  Chi l d  in  the Li brary, they were reportedly 

aston i shed to f ind  so few arti c les  i n  the l i terature which dea l t  with 

the subject of gi fted students in the LRC . (26 : 69 )  Thomas H .  Wal ker 

agree s ,  stating that :  

The nationwide prol i feration of school programs for g i fted and 
talented students in recent years has not, surpr i s i ng ly ,  been 
the subject of any particular  notice i n  school l ibrary 
1 i terature . . .  a thorough search of the recent 1 i terature 
y ie lds  l i ttle  resul t .  (42 : 253 )  

Norman Beswick c l a i med that despi te th i rty years of cl ose study 

of g i fted c h i l dren i n  the United State s ,  " • • •  i t  was found that very l i ttle  

had been s i gnif icantly written about l i brary work with highly g ifted . 11 

( 7 :42 )  

According to these authors , the ro le  of the LRC i n  the educa-

t i on of g i fted students i s  an area in need of further research and 

study. 

The Need for Gi fted LRC Programs 

A core of concerned educators have consi dered the advantages 

of uti l i zi ng the LRC for g i fted students . These educators have 

recogni zed that i t  cannot be assumed that g i fted students wi l l  manage 

ent i rely wi th the same resources selected for the average student 

within the LRC. (7 : 42 )  Nor are i nformal , l oosely conceived LRC 

programs for the g i fted cons i dered adequate. Baker and Bender state 

that:  

�lhil e spontanei ty i s  important as an energizer and may 
l ead to creative resul ts , the times require justification , 
accountab i l i ty ,  and objectives--and these are not incompatible  
�-1i th good p1·og1·ams for the gi fted and ta I ented. A 1 oose ly  
pl anned and unfocused program i s  hard to evaluate, d iff icu lt  
to follm" up ,  and  a l most imposs ib le  to rep l i cate . I t  i s  
poss ib le  to structure g ifted and tal ented programs wi thout 
restr i cting them. (4 :225 )  



The Benefits of Gi fted LRC Programs 

There appear to be several persuasi ve reasons for devel oping 

g i fted LRC programs : 

l .  As previ ously men t i oned ,  the LRC has tradi t i ona l l y  been 
one pl ace where g i fted students have fel t welcome and comfortabl e 

2. "The scope of knowledge has become too vast to be 
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covered exten s i vely with in  the boundries of cl assroom i n struct i o n ,  
superior though that i n struction may be. Through the school l i brary, 
these boundries can be extended i mmeasurably i n  a l l  areas of 
knowledge and i n  a l l  forms of creative express i on . . . ( 2 : 3 )  

3 .  The LRC has abundant mater i a l s  and resources for 
i ndependent or smal l group study a t  a w i de range of i nterest and 
ab i l i ty l evel s (4 :22 )  

4 .  The LRC prov i des the student w i th "openness and  fl ex­
i b i l  i ty of space" (41 : 498) 

5 .  The LRC professi onal 's emphas i s  on the devel opment of 
crea t i ve th i n k i n g ,  ab i l i ty to a i d  i n  the l ocat i on of a variety of 
materi a l s ,  and concern for the development of research ski l l s ,  
para1l e l s  the need of gi fted students (4 :32 )  

6. The LRC can serve as a bri dge to the tapp i ng of resources 
beyond the school . U s i ng networki ng systems and i nter-l i brary 
cooperati o n ,  the g i fted student ' s  hori zons can be expanded even 
further ( 4 :  22)  

Support for an active rol e for the LRC i n  gi fted education 

i s  present w ith in  the various di scipl i nes i n  the fi el d of educat ion 

as i n d i cated by the fo l l m<1i ng statements : 

Nowhere i n  the school i s  there to be found a more prom is ing  
si tuati on for the academical l y  g i fted . . .  than i n  the l i brary. 
( 9 : 1 33) 

The 1 ·i bra ry i s  the heart of the enri chrnent program for the 
superior learner with special i nterest i n  mathematics . ( 17 : 1 33 )  

Stud i es have shown how clearly good school l i braries i n  
el ementary and sP.condary schools are rel ated to  academic 
achi evem�nt ,  to remain ing  i n  h igh  school , and to goi ng 
on to co 11 ege . ( 24: 1 33 )  
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Throughout the l i terature, the benefits of ut i l i z i ng the LRC 

for the educat ion of a l l  ch i l dren , and espec i a l l y  gi fted chi l dren ,  has 

ga i ned a s i gn i fi cant  amount of attention . 

Research Rel a t i ng to Four Areas of Gi fted LRC Programs 

Area I :  Background Information 

I nformation perta i n i ng to the fol l owing  four catagories  con­

cerni n g  the bas i c  structure of g i fted LRC programs was researched: 

budget , organ i zat ional  structure, personnel ,  and statements of phi l osophy 

and pol icy.  

Budget 

Al l of the g ifted LRC programs i n  th i s  study were i n  school 

di stricts which recei ved reimbursement from the I l l i no i s  State Board 

of Education , by compl eti ng an "Appl i cation for Gi fted Education Reim­

bursement Program" form for the current school yea r .  Section Ila of 

th i s  form states tha t ,  "The appl i cant hereby gi ves assurances to the 

I l l i n o i s  State Board of Education that . . .  the g i fted education 

reimbursement program wi l l  fu l l y  comp l y  to the concl us ion of the program 

with a l l  aspects of the Rul es and Regu lat ions to Govern the Admi n i stration 

and Operation of the Gi fted Education Re imbursement Program . 11 Therefore, 

a cl ose rel at ionsh i p  between the f i nances of each gi fted LRC program and 

speci f i c  state regul ati ons was establ i shed . However , the Rul es and 

Regulations do not i ncl ude specific i nformation concern ing  the p l anning  

or  impl ementation of a budget ,  the dol lar  amounts to be spent ,  or  any 

other facet of budgeti ng .  (36:1-11) 
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S . P .  Marland ' s  report to Congress on the education of g i fted 

and talented i n  the Uni ted State s ,  answers the question "What does 

a good program cost?" i n  th i s  way: 

We frankly don ' t  know because an optimal program has never been 
funded. Costs of programs for the gi fted are frequently con­
strained or l im i ted to the mon ies which can be made ava i l ab le  -
wh ic�  i n  turn constra i n  the k i nds of acti v it ies  carried out with 
these funds . (28:43) 

The report goes on to assert that state funding of l ocal programs 

"cannot be interpreted as  more than token payment to encourage l ocal 

effort" and concl udes that "the problem of costs meri t further 

i nvestigation . "  (28:44) 

I n  I l l inoi s ,  two methods of re imbursement are used by the State 

Board of Education .*  In the "Personnel Method , "  expenditures for 

qua l i fi ed personnel are submitted a l ong with documentation that the 

personnel meet the requi rements stated i n  the Rul e s  and Regulati ons . 

The second al ternat ive for the school d i strict applying for reim­

bursement i nvol ves the mul t ipl i cation of the average da i l y  attendance 

of g i fted students , a reimbursement factor based on the prior yea r ' s  

Equal i zed Assessed Va l uation for the d i strict ( the total d i strict 

val uat ion of property after the state ' s  mul t ipl ier has been appl ied ) , 

and a constant dol lar  amount , which was $88 . 00 for the school year 

1 981 -82. The formul a  for cal cul at ing estimated maximum reimbursement 

*The fol l owing i nformation was taken from Section V I  (Budget 
Breakdown ) of the reciu i red forms submitted to the I l l i noi s Board of 
Educat i on by school di stricts appl ying for reimbursement for g i fted 
program expenditure s .  
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for gi fted programs in  I l l i noi s i s  stated as : 

( $88.00)  X (RF ) X (ADA/prog) = estimated maximum reimbursement** 

The school d i s trict must submi t documentat ion i ndicati ng that 

expenses were i ncurred for the g i fted program wh ich  equaled or exceeded 

the maximum reimbursement , thereby qual i fy ing  the d i strict for the 

ful l  amount.  Any addi t i onal funds spent by the school di strict beyond 

the maximum reimbursement f i gure must be i ncl uded i n  the di stri c t ' s  

normal operating budget. 

In addi t i on to the budget spec i fi cal l y  al l ocated to the g i fted­

LRC program, cons i deration was gi ven to the total LRC budget. It was 

assumed that i n  l ocati ng the gi fted LRC program i n  the LRC , a l l  or 

most of the resources there were made access ib le  to the gi fted students . 

In  Standards for Educational Media Programs i n  I l l i noi s ,  re­

commended expenditures for the LRC ranged from 11 a total of al l sources 

of 1 . 0% of the State Average per pup i l  I nstructional costs" (for 

Phase One) to s i x  percent of the state average per pupi l i nstructional 

costs ( for Phase Three ) . ( 29 : 528) 

The most recent stati stics  ava i l abl e ,  from the Stat i stical 

Abstract of the Uni ted State s ,  1 981 , gave the average per pupi l  in 

average da i l y  attendance expenditure for I l l inoi s as $2,041 . ( 40 : 1 54 )  

One percent of th i s  amount wou l d  be $20 per pup i l ; s i x  percent wou l d  

be $1 22 .46 .  

**$88.00 i s  constant for school year 1 981 -82 , 11RF 11 i s  the 
reimbursement factor based on equal i zed a ssessed va l uations , and 
"AOl\/pro9 " i s  the averarie da i ly attendance of students in the g ifted 
program (not to exceed f i ve percent of the di strict average da i ly 
attenJance ) .  
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I n  addi tion to determ in ing actual money amounts ava i l ab l e  for 

the LRC and the g i fted LRC program, cons i deration was given to the 

a l l ocation of respons i b i l i ty for the di str ibution and spending of the 

money . Med i a  Programs:  Di strict and School recommended centra l i zed 

purchas i ng whenever poss ib l e ,  but a l so stated that the di rector of 

the di strict medi a  program shou l d  act upon the recommendations and 

requests of the heads of the school LRC s .  ( 3 : 43) Emphas i s  was al so 

pl aced on var iou s  "essent i a l s "  of good budgeting procedures : prior 

pl ann i n g ,  the arti culation of specf i cal l y  defined object�ve s ,  a 

c learly defined system of responsibil i ty w ith in  the budgeting struc-

ture , the support of the chief executive to whom the LRC professional 

must answer, an adequate accounting system, and deta i l ed research and 

data col l ection . ( 20 : 1 1 0 )  

Organi zati onal structure 

Related to the . budgeting process i s  the system of organizati on 

invol ved i n  the g ifted LRC program. Hicks and T i l l i n summari zed i t  i n  

thi s  way : 

the essential components which woul d be reflected i n  the 
organ ization are these : that i t  starts with objecti ves , provides 
for personnel requirements , i nd i cates task d ivis ions ,  describes 
phy s i cal  assets , sets down pol i c i e s  and procedure s ,  defines 
author i ty ,  accountabi l i ty ,  and respons i b i l ity , and prov i des 
for l ines of communication . The combination of these i ngredients 
i nto the structure shoul d a ssure the attai nment of organiza­
t i onal object i ves . ( 2 0 : 23)  

The Rul es and Rc_gu lat ions for gi fted re imbursement programs in 

I l l i n o i s  state that the establ i shment and opera t i on of a l l  such gi fted 

programs : 

shal l be under the coordi nation and educational di rection 
of a designa ted admi n i s trator or teacher who sha l l  be known 
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as the g i fted program reimbursement d i rector. Th i s  person sha l l  
fac i l i tate the devel opment and operation of the l ocal g ifted 
education program and serv i ces . . .  i n  cooperation w i th appro­
pri ate state education agency personnel , area service center 
personnel , parents of gi fted students , and  gi fted students 
thernse l ves . ( 36 : 5 )  

Personnel 

Certa i n  personnel requi rements for professiona l s  i nvol ved i n  

g ifted programs i n  I l l i n o i s  have been establ i shed . I n  addi t i on to the 

outl i ne of job respons ib i l i ti e s  for the g i fted program re imbursement 

di rector mentioned i n  the preced ing  sect ion ,  a very speci f ic  l i st of 

duties was establ i shed for this  pos i tion i n  Section 6 .02 of the 

Rul es and Regulat ions .  A copy of these respons ibi l i ties  can be  found 

i n  append ix  A .  

Furthermore , Section 6 .0 1  deta i l ed the requi rements for pro­

fes s i onal personnel for whom reimbursement funds i n  excess of three 

hundred dol l ars were c l a imed when the "Personnel Method" of reimburse-

ment was use d .  The LRC professional i nvol ved with gi fted education must 

hol d a reg i s tered teaching ,  superv i sory , or admi ni stration certif icate, 

and must meet two of the fol l owing three requi rements : l )  have compl eted 

three semester hours of col l ege credi t  i n  the education of g ifted 

chil dren, 2 )  have completed an approved summer tra i n i ng inst itute for 

teachers of the g i fted , and/or 3) have at l east two years of experience 

i n  worki ng wi th programs spec ifi cal l y  for g i fted chi l dren . (39 : 9 ) For 

the compl ete text of the regul ation , see appendix  A .  

The standards for I l l i no i s  recomnend that the LRC be staffed 

with one ful l -time certi fied teacher with l i brary sci ence and  audio-

vi sual educat i on for each five hundred students i n  the school , and 

one hal f-time media  a i de for each professi ona l .  One hal f-time LRC 
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professi onal shou l d  be hi red for school s wi th fewer than four hundred 

students . (29 : 528 ) 

A rev i ew of the l i terature revealed many references to the 

importance of cl early defi n i ng  the job respons ib i l i ties  and duties 

for a l l  members of an orga n i zat ion such as  a gi fted LRC program. 

(20 : 8 5 ;  1 1  : 1 87 ; 3 : 35 )  I n  some cases , formal job descr ipt ions were 

recommended as an a i d  to creating  a sense of stabi l i ty ,  to ma inta i n i ng 

cl ari ty for a l l  personnel , and to mak i ng appropriate h i ri ng dec is ions .  

(20 :85)  The speci f ic  numbers and  ranges of duti es , however , shou l d  

be determined by the s i ze and scope o f  the program. (3 : 25 )  

Statements o f  phi l osophy and pol i cy 

A f i nal section of importance i n  thi s  a rea was the development 

of appropriate statements of pol i cy and phi l osophy for both the g i fted 

LRC program and the LRC i tsel f .  H i cks and T i l l en have stated : 

Every system comes i nto bei ng as  a resu l t  of certain bel i efs 
and concept s .  Thi s i s  the ph i l osophy from wh i ch the purpose 
of the system i s  deri ved , the foundation on which the system 
i s  structured. To avoi d mi s i nterpretat ion of the system ' s  
real m i ss ion ,  state th i s  ph i l osophy cl earl y .  ( 20 : 9 )  

A ph i l osophy statement for the State Board of Educati on o f  I l l i no i s  

concern i ng the education  of g i fted students was found i n  the forward of 

the Rul es and Regul ations publ i shed by the Department of Special i zed 

Educat ional  Serv ices . The compl ete text for th i s  statement can be 

l ocated i n  append i x  A.  

Statements of  pol i cy are useful at al l l evel s of  organizational 

structure , espec i a l l y  if vari ous l evel s of authori ty are present. (20 : 38 )  

Pol i cy prov i des  a bas i s  for the coord i nation of  dec i s i on-maki ng acti v i ties  

so that various personnel within  an organization are operating  w ith 
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con s i s  tency. A statement of pol i cy i s  a gui de , wi th impl ied  f l ex i b i l i ty ,  

wh ich  may combine  these three basi c components : a statement of ob­

ject ives ,  a statement of princ i pl es ,  and a statement of implementation .  

(20 : 38 )  

Area I I :  The I nstructional Systems Model 

Overview of the instruct ional systems model approach 

The decade of the 1 970 ' s  was an important transi tion period for 

LRC profess i ona l s .  The emphas i s  began to sh ift from being a caretaker 

of books and a d i sseminator of knowledge to a more comprehens ive v iew 

of the LRC program. (2 1  : 1 4 )  One aspect of this  process was the evol ution 

of the i n structional design process , including  the creation and uti l i ­

zation of i n structional systems model s .  " Instructi onal des ign  i s  a 

process which i nvol ves so lv ing  an i nstructional problem by uti l i z i ng 

al l ava i l ab l e  resources to devel op a program which accompl i shes stated 

object i ves . "  ( 37 : 25 1 ) One goal was a s h i ft from the educator as the 

"gi ver of i nformation"  to the rol e  of "di rector or faci l i tator of 

l earning experience . "  (1 5 : 9 )  To accompl i sh th i s  new functi o n ,  educators , 

prepared with the i r  knowledge of content areas and thei r goa l s  and 

objectives for students , woul d  a ssume the di rectorship  of a system 

for reachi ng the defined goa l s  and objecti ves . A variety of such 

systems were developed .  The di fferences between them refl ect various 

educat i ona 1 and ph i l  osoph i ca 1 perspec ti ves ;  however ,  the genera 1 

systemat ic  concept rema i ned very s i mi l ar for each one . The fol l owing 

two mode l s  shou l d  serve to i l l ustrate the systemRtic approach to 

educa tion . 
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Vernon S .  Gerl ach and Dona l d  P. E ly  developed an i nstructional 

systems model wi th ten basic  el ement s :  

1 .  spec i f i cat ion of objectives and 
2 .  sel ecti on of content, 
3. the assessment of entering behav iors , 
4 .  the strategy whi ch wi l l  be employed , 
5 .  the organi zation of the students i nto groups , 
6 .  the al l ocation of time . 
7 .  the a l l ocat i on of l earning spaces , and 
8 .  the selection of appropriate l earn i ng resources . 
Once the design of the previ ous el ements has been 
establ i shed, 
9 .  the eval uation of teacher and l earner performances 

fol l ows , w i th 
1 0 .  an ana lys i s  of feedback by the teacher and the 

l earner.  ( 1 5 : 1 2 )  

These el ement s ,  arranged on a model wh i ch represents the i r  

rel ationsh i p  and sequence , can be found i n  appendix B .  

A second exampl e ,  developed by Janet S .  Sul l i va n ,  contained 

el ements f l owing from f i rst  to l a s t ,  and back to f i rst aga i n  i n  a 

c i rcular  pattern . The fol l owing el ements are based on the Sul l i van 

model : 

1 .  analyze need ( determine probl ems , analyze the subject matter 
to be l earned,  i denti fy spec i f i c  area s of concern) 

2 .  state objectives (wri te c l ea r ,  performance-based objectives 
wh ich  students can uti l i ze )  

3 .  determi ne mode ( the mode of i nstruction i s  the arrangement 
of events to be presented , e . g . ,  demonstration , di scuss ion ,  l ecture , 
l aboratory, tutor , i ndependent study , and so on) 

4 .  sel ect media ( to sati sfy object i ves)  
5 .  develop the sequence (arrange the media to  develop the 

concepts expressed i n  the needs analys i s  from simple to compl ex and 
from concrete to abstract) 

G .  impl ement the program (a l l ow the students to use the program 
and mon i tor i ts pro9ress for necessary changes) 

7 .  eva l uate the ou tcome ( determine i f  the students l earned the 
content and can sa t i sfy the objectives for the proqram) (42 : 257 )  

The results  of the eva l uation step wou l d  be  used to i nfl uence 

and modi fy the system beg inn ing  w i th step one aga i n .  
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Important characteri stics of any instructional systems approach 

are that the program be v iewed as a whol e ;  that the organi zat ional 

structure fol l ows the i dentified functions within the program; that 

al l personnel , materia l s and faci l i ties  are sel ected to f i t  the task s ,  

not the tasks t o  them; and that the system changes a s  the educational 

program of which i t  i s  a part change s .  (21:50) 

I 1 1structional systems are genera l l y  used to design programs . 

However , i t  i s  poss ib le  to ut i l i ze them to analyze or evaluate i nstruc­

t i onal programs as wel l .  By gathering informat i on (feedback) from 

various source s ,  i t  i s  poss ib le  to i solate areas within  a system which 

are strengths and other areas wh ich are weaknesses to the system as 

a whol e .  

The eigh t  major el ements of an instructional 
systems model used to eva l uate gi fted· LRC programs 

Ident i f i ca tion of g ifted s tudents 

The f i rs t  step i n  i dentifying g i fted students woul d be to define 

what i s  meant by g i ftednes s .  The I l l i noi s defi ni tion of g i ftednes s ,  

taken from the Rul es and Regu l a t i on s ,  states that :  

Gi fted chi l dren sha l l  be defined a s  those ch i l dren who 
consi stently excel or show the potentia l  to con s i s tently excel 
above the average i n  one or more of the fol l owing areas of human 
endeavor to the extent they need and can prof i t  from spec i a l l y  
pl anned educat ional services : General Intel l ectual Abi l i ty 
. . .  Specif ic  Academi c  Apt i tude . . .  Creative Thinking . . .  
Leadersh i p  Ab i l i ty . . .  Vi sual and Performing Arts Abi l i ty 

. Psychomotor Abi l i ty .  (36 : 1  , 2 )  

Arti c le  V of the Rul es and Regul ations,  found in  appendix A ,  

c lari fies the acceptable  methods of i denti fication of g i fted students 

in I l l i noi s .  

Numerous other experts i n  the f ie ld  have di scussed the process 

of i denti ficati on of g i ftedness .  Joseph S. Renzul l i ,  Sal l y  M .  Rei s ,  



-23-

and L i nda H .  Harri s have wri tten that research ind icates " . . .  

gi ftedness i s  an i nteraction among th�ee c l u sters of tra i t s :  above 

average general abi l i t i es ,  h igh  l evel s of task commi tment ,  and h i gh 

l evel s of creati vi ty . "  ( 34 : 648) They go on to propose a 11rcvol ving-

door model 11 in  whi c h  students enter and l eave the g ifted program 

based on the cri teria of a fl ex i b l e  i denti fi cation system. (34 : 648 , 

649) 

Assess i ng student needs and entry l evel �  

Identi fying  gi fted students i s  not the same a s  assessing the i r  

needs and entry l evel s i nto the g i fted program. Al exander and Mu i a  

state : 

The needs assessment not only provides i nformation as  to what 
presently ex i sts i n  terms of the school program but a l so examines 
the present curricu l um ' s  goa l s  and g i ves i ns ight as to the 
relevant soci o-economi c ,  geograph i c ,  educational and cul tural 
characteri stics  of the program envi ronment. (l : 66 )  

Several methods can be used i n  assessing student needs : col l ecti ng 

demograph i c  data concern ing  the gi fted popul ati on ,  i dent i fy i ng the 

school d i strict ' s  ph i l osophy toward exceptional student s ,  exam i n i ng 

relevant characteristics  of the school curri cul um , and sol i c i t i ng the 

opi n i ons of those popu lat ions ( parent.  teacher ,  student, and admin­

i stration )  wi th d i rect or i ndi rect assoc iat ion w i th the g i fted program. 

( 1 : 69 ,  72 , 76 , 78) 

Section 5 .04 of the Rul es and Regulat ions mandates that :  

Al l chi l dren who have been i dent i f i ed as g i fted shal l be  g i ven 
an appropriate educational a ssessment .  Th2 assessment process 
sha l l  be determined by the LEA [Local Educational Agency] and 
may i ncl ude some or a l l  of the fol l owing components :  

l .  
2 .  
3 .  
4 .  

a l i zed 

An academic h i story. 
Test i ng .  
Staff ing .  
Other measures to determine the most appropriate person­

i nstruc ti onal program for the chi l d . (36 :8) 
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Two types of selection data are d ifferentiated i n  the Renzul l i ,  

Rei s ,  and Smith 1 1revol vi ng-door mode l "  for i dentificati on . The first 

type , cal l ed " status informat ion , "  refers to the data tradi tiona l l y  

used to sel ect � i fted c h i l dren , which i s  col l ected prior to the i r  entry 

into the gi fted program. However,  a second type of sel ection data , 

ca l l ed "action i nformation ;• i s  rea l l y  the essence of the model . Action 

information can be thought of as those dynamic interactions that take 

pl ace when a student becomes i n sp i red by a part i cu lar  topi c ,  area of 

study, i s sue,  event, or form of creative expression.  Action information 

gives the teacher some reason to bel i eve that a ch i l d  might enjoy and 

benefit from pursuing a part i cular  top ic  i n  great depth . (34 : 649) 

Accord ing to thi s  model , the needs of the g ifted students are seen as 

the i nterests ai1d task commitment the student has for a particul a r  

area of i nqu i ry .  

Gi fted LRC program goa l s  

The importance of ident i fying the broa d ,  l ong-range goa l s  of 

gi fted LRC programs i s  c l ea r .  Wi thout qoal s ,  deve loping even spec i f i c ,  

performance-based objectives may not produce a coherent program. Goa l s 

�rovide a focus and a sense of di rection for the program . ( 1 : 99 )  The 

program goa l s  shou l d  ari se di rectly from the assessment of the needs 

of the g ifted students and shou l d  i nd i cate, in  wri ting , the priorities 

of the program. ( 1  : 1 00 )  

The process of estab l i shing goa l s  for gi fted LRC µroqrams i s  

l i ke ly  to be an acti v i ty wh ich wi l l  di ffer s i gn i fi cantly from school 

to school and from di strict to d i stri ct.  Al exander and Mu ia  suggest 
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that the fi rst step i s  to i dentfy the overa l l  goa l s  of the g i fted program. 

These goal s represent the ph i l osoph i cal  bel i efs of a l l  the educators 

i nvol ved i n  g i fted educat ion . The second phase i s  the development of 

group goa l s  whi c h  are des i gned wi th the needs of spec if ic  groups of 

g ifted students in mind . These goa l s  evol ve from and are reflections 

of the program goal s .  I n  wri ting them, an attempt i s  made to recogn i ze 

the l earners ' soci a l , emotiona l ,  and physical development . . ( 1 : 1 26)  

Gi fted LRC program objecti ves 

The importance of object i ves i n  gu iding the development of a l l  

educational programs has been wel l establ i shed i n  recent years . Joseph 

S .  Renzu l l i  cl a i ms tha t :  

Al though there i s  some poss ib i l i ty o f  wel l developed programs 
ex i st i ng wi thout written statements about the nature of 
ph i l osophy and objecti ves , i t  seems h igh ly  improbabl e that 
school systems that have not taken the time to deve l op such 
documents wi l l  make serious i nroads toward the impl ementation 
of comprehens i ve di fferentiated programmi n g .  ( 33 : 1 26 )  

The objectives ·created shoul d be based o n  the group goa l s  pre­

viously establ i shed . ( 1  : 1 26)  In an i nstructional model , objecti ves are 

a key e lement. They are a descri pti on of the changed behavior or 

product wh i ch wi l l  occur i f  l earning has take� place.  Thu s ,  they are 

wri tten i n  behavioral terms , s i nce the focus i s  on the observabl e 

behavior of the l earner. A good behavioral objecti ve contains  four · 

characteri sti c s :  a descri pti on o f  what the l earner wi l l  produce or 

do, a statement of the behav ior  or product of the l earner ' s  behavior,  

a staten�nt of the cond i t i ons  under which the behavior i s  to occur, 

and a statement of the standards whi ch wi l l  determi ne whether or 

not the objective has been obta i ned . ( 1 5 : 49 )  



Objecti ves are often wri tten i n  the three areas or domains  

developed by Bl oom, Krathwohl , and the i r  associate s :  

1 .  cogni t ive : the recal l or recogn i tion of knowledge and the 
devel opment of i nte l l ectual abi l i t ies  and ski l l s ;  

2 .  affect ive : changes i n  i nterests, atti tudes , and val ues , 
and devel opment of appreciat ions ;  and 
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3 .  osychomotor : development of man i pu lat ive or motor ski l l s .  (39 : 2 )  
The interdependence and conti nu i ty of these three doma ins  must 

be stressed. 

Strategi es for the g ifted LRC program 

The a l l ocation of space : the LRC fac i l i ty. It has been stated ·that , : 

" . . .  faci l i ties  for media programs shoul d support and enhance program 

acti v i t i e s ,  contri buting  to the i r  eff i c i ency of operat ion . 11 ( 3 : 67 )  
Specific con s i dera t i ons for p l anni ng LRC programs and serv i ces ; including 

g ifted LRC program, encompass these area s :  

1 .  the l ocat i on of the LRC for easy access and frequent use;  

2 .  the arrangement of the fac i l i ty for min imal i nterruptions 
and di stract i ons ; 

3 .  adequate prov i s i ons for comfortable and effici ent staff 
working arrangements ; 

4 .  an envi ronment that encourages the use of a l ternat i ve media ,  
that sponsors i nqu i ry ,  and that moti vates every type of student to use 
the col l ection and services;  

5 .  v iew i n g ,  l i sten i n g ,  and reading areas wh i ch are properly 
shi el ded from production and conference area s ;  

6. ava i l abi l i ty for use beyond the normal school hours ; 

7 .  adequate el ectrica ·t outl ets , l i ght control , corm1un i cati on 
dev ices .  a i r  cond i t i on i n g ,  and sound control , as  needed ; and 

8 .  tempera ture and  humi d i ty control s to prevent the deter­
i orat i on of the col l ecti on . ( 3 : 94 ,  95)  
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The I l l ino is  Standards for School LRCs recommends a min i mum 

space al l otment of forty square feet per student p lus  2 , 500 square feet 

for basic  functions ; seating  for ten percent of the student enrol l ment;  

and thi rty percent of the seat i ng to be in  i ndependent study carrel s .  

The i r  optimum ( Phase Three) arrangement woul d add two thousand square 

feet for addi tional LRC program function s ,  and seati ng for an add i t i onal 

f i ve percent of the student enrol l ment .  Spec i f i c  space recommendations 

are a l so ava i lab le  for various aspects of the LRC functions . ( 29 : 529 ) 

The organi zation of groups . Previously determi ned goa l s  and objectives 

shou l d  be uti l i zed to determine group s i z e .  ( 1 5 : 1 7 )  Consi derations 

shou l d  be g i ven to three bas i c  types of grouping arrangements : i nd iv idual ; 

i nteract i on among the l earners ; and i nteraction between the teacher 

and the l earners , i nc l uding formal presentation by the teacher . ( 1 5 : 1 7 )  

There can be no questi on that the l i terature strongly favors a trend 

toward i ndi vi dual i zation for students i n  general , and g i fted students 

in part icu lar .  ( 4 : 22 ;  44 : 300;  1 6 : 330-335) 

Another consi derat ion in determ in ing  group i ngs  i s  the nature of 

the group. Abi l i ty grouping  may make poss ib le  certa i n  teac h i ng and 

l earning experiences which  cannot be accompl i s hed i n  a typi cal  cl ass­

room ( 4 :297 ) ,  and may a l l ow students to benefit  from work i ng w i th other 

gi fted l earners . ( 1  : 1 54 )  However ,  a review of research on homogeneous 

( ab i l i ty)  grouping versus other g i fted provi s ions , by Walter B .  Barbe, 

produced no def in i te conc l us i ons for the best method. ( 5 : 31 4 )  

The a l l ocat i on of t ime .  The a l l ocation of t ime depends on the nature 

of group ing s ,  the chosen teaching strategi e s ,  and numerous other factors . 

( 1 5 : 1 9 ) Uti l i z ing  an i ndependent study approach requi res that both 
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s tudents and the LRC profess i onal have control of a substantial  amount 

of the i r  own time . Furthermore , l onger bl ocks of time (compared to 

tradit ional scheduled cl ass periods ) ,  are often necessary to min imize 

i n terrupti ons . ( 1 6 : 332) 

The sel ection of techniques . Various teaching techniques exi st for 

the achievement of goa l s  and object ives . Lecture, di scuss ion , audiovi sual 

presentation , verbal and written reports , and so on , are examp l es of 

techn i ques . ( 1 5 : 1 7 )  These di fferent techniques can be seen as fal l i ng 

on a conti nuum from the exposi tory approach to the i n qu i ry approach . 

Expos i ti o n ,  the more traditi onal approach , i nvol ves teaching s i tuations 

in whi ch i nformation i s  presented to the student from the i nstructor. 

The i nqui ry approach , by contrast ,  i nvol ves the educator in the rol e  

of faci l i tator of l earn i n g  experiences to encourage student di scovery. 

( 1 5 : 1 7 )  Throughout the l i terature,  there i s  broad agreement that the 

i nq u i ry method ( a l so cal l ed heur ist ic  or di scovery approach) has the 

best potentia l  for i n struction i nvol v ing  g i f ted students . (42 : 259) 

The selection of resources . The fi rst aspect of th i s  section of the 

review concerns the numbers and types of resources ava i l a b l e  i n  LRCs 

i n  general . Standards for LRCs i n  I l l inoi s ,  wh ich  deta i l  the numbers 

and types of materi a l s  and equi pment recommended , have been establ i shed . 

These standards are wri tten i n  three phase s .  Phase One represents 

modest goal s ;  Phase Three i s  a summary of national standards. For the 

purpose of th i s  study , the m i n i mum standards ( Phase One) i n  sel ected 

areas of resources and equi pment have been recorded i n  appendix C .  

A second a rea of concern i s  the selection of appropriate 

resources for the g i fted student popul at ion . Beswick summari zes a 



selection pol icy for g i fted student resources a s :  

No one book wi l l  suffi ce , we need a great many . Range of 
subjects i s  more im�ortant than pup i l  numbers , so far a s  s ize 
of col l ection i s  concerned . There shou l d  be a vari ety of 
approaches w ith in  each subjec t .  We certa in ly  need many 
author i ta t i ve reference books , of the encycl opedia k i n d ,  
a n d  bibl i ograph ies  are not i nappropriate e i ther.  Magaz i nes , 
brochure s ,  and pamph l ets wi l l  be i mportant . . .  A high  
proportion of the books shou l d  be imagi natively and 
i ntel l ectua l l y  stimul ati ng and cha l l eng ing . Polytopi ca l  
books and interd i sc ip l i nary studies  are useful . Many books 
chosen wi l l  have been origina l ly  intended for much ol der 
c h i l dren or for adul t s .  The most serious book selection 
problem wi l l  be wi th l i terature requ i ring a degree of 
emotional maturity .  { 7 : 44 )  
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Feldhusen and Treffinger have examined various i nstructional 

materia l s which were designed for the teaching of creative thinking , 

which i s  often assoc iated with g i fted education .  Al though most of the 

materi a l s  l a cked empi rical data attesting to the i r  success i n  devel oping 

creative thinking , Fel dhusen and Treffinger nonetheless  concl �ded that: 

" . . .  even wi thout extensive formal research or eva l uation,  reasonably 

wel l -designed materi a l s  which were based on sound rationale  shou l d  

be effective i n  teaching creative thinki ng and problem-sol v ing . "  

( 1 2 :451 ) 

Another area of consi deration i s  the respons i b i l i ty for sel ecting 

appropriate resources . The I l l i noi s standards reconvnend that resources 

shoul d be selected 11 • • •  jointly by professional media staff wi th 

assi stance from teachers and students . "  (29 : 530) 

A final  area of consi deration concerns the systems for cata l og i n g ,  

shel v i n g ,  and c i rcul ati ng the resources . Volumes have been written 

concerni ng each of these area s .  However , a deta i l ed account of such 

research was not consi dered necessary. It shoul d only be noted that 
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materi a l s  must be organized to meet the demands of g i fted students , 

espec i a l l y  those engaged i n  i ndependent study. The empha s i s  shou l d  

be on developing and ma i ntai n i ng a preci se system wh i c h  al l ows the 

students to spend the mi n i mum amount of time l ocat i ng materia l s  and 

the maximum time us ing  them. ( 1 9 : 1 20 )  

Eval uation 

Three areas of eval uation were consi dered : eval uation of the 

g i fted LRC program, eval uation of the g i fted student partic i pants , 

and eva l uation of the rol e  of the LRC professi onal i nvolved in  the 

g i fted LRC program. 

Eval uation of the gi fted LRC program. Keating has stated that, 11 . - . • to 

di stingu i sh among programs for the gi fted, we shoul d  wel come , and even 

i n s i st  upon , rigorous eval uations w ith c l early defi ned achievement 

cri ter i a . 11 ( 23 :341 ) These criteria shou l d  be developed at the creation 

of the g ifted LRC program, ( 1  : 287 ) and shoul d  reflect the goal s and 

objectives establ i shed for the program. 

Arti c l e  V I I ,  Section 7 . 03 , of the Rul es and Regulat ions for 

gi fted programs , out l i nes the pol i cy for eva l uation of programs: 

A LEA [Local Education Agency] recei v ing reimbursement funds . · 
for opcra �ing a g i fted program sha l l  develop i ts own gi fted 
eva l uations . The LEA g i fted program admi n i strator shou l d  
conduct the eval uation i n  cooperation with the gi fted program 
teachers , the students i n  the program, the parents of the 
students , and , idea l l y ,  a c i ti zen advi sory commi ttee of 
appropriate commun i ty resources , and other appropriate 
personne l �  �36 � 1 1 )  
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Eval uation of the gi fted student participants . Eva l uation in  an 

i nstructional systems model means eval uation of performance ; in  th i s  

case , the l earner ' s  performanc e .  Performance i s  consi dered the 

focal po int  of l earn i ng , and the only way that achi evement of the 

stated objectives can be measured . ( 1 5 : 28 )  Current empha s i s  in the 

l i terature i s  on working wi th the g i fted students to assist  them in  

l earni ng to  develop the i r  own standards for sel f-eval uation . (35 :166 ) 

Eval uation of the role of the LRC professional . Performance al so 

incl udes the act of teaching as  wel l as the act of l earn i n g .  Eva lu­

ation of the LRC professional i s  c l osely rel a ted to the i ssue of  

accountabi l i ty .  As educators , LRC profess iona l s  w i l l  be held  

accountable for the programs they organize for the g ifted students . 

{ l  : 272)  Therefore , they must make careful choices concerning the 

g i fted LRC program, and must be able  to supply data to demonstrate 

the strengths of thei r  choices . Howeve r ,  i t  shoul d  al so be noted 

that such accountabi l i ty can only be requi red when author i ty and 

responsib i l i ty have been cl early defined . (20 :45)  

Analys i s  of  feedback 

The concept of feedback impl ies  a confirmation of correctness , 

and an eva l uation of the end product i n  relation to the orig i nal 

objecti ves . ( 1 5 : 29 )  Research indi cates that provi d i ng feedback 

as soon as poss i b l e  after response has been made fac i l i tates l earn i n g ,  

wh i l e  a delay i n  feedback decreases i ts effect. ( 1 5 : 2 9 )  Information 

from a variety of sources (facial  expressions , tests , checkl i sts , 
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projects , and so on ) i s  ass im i l ated to a i d  i n  mak i ng judgements con­

cerning the conti nuation of the program as i t  i s  or wi th mod i fi cation s .  

( 1 5 : 308) Feedback should be used as  the bas i s  for modi f i cations i n  the 

performance of the g i fted students , the LRC profess ional and/or 

the g i fted LRC program structure . I t  shou l d  be consi dered an on-

going process , as  i s  eval uation , and not someth i ng to be impl emented 

only at  the concl u s i on of a un i t  or  semester of s tudy . ( 1 5 : 308 ) 

Implementation of mod i fi cations 

When feedback from the g i fted student s •  performances or other 

eval uati ve data i s  negat i ve , two a l ternatives are possibl e .  The 

standards of the original  program or the l earner objectives may be 

l owere d ;  or changes i n  one or more strategies  may be made . ( 1 5 : 31 2 )  

In some case s ,  other areas of the i n s tructional system may be modif ied .  

Area I I  I :  The Enri cllment Tri ad Mode 1 

Al l i nformation for th i s  section was taken from Joseph S .  

Renzul l i  1 s  boo k ,  The Enri chment Triad Model : Devel opi ng Defens ib le  

Programs for the Gi fted and Tal ented (Connecti cut :  Creative Learning  

Press ,  1 977 . )  

General program requ i rements and the rol e of  the gi fted teacher* 

Renzu l l i 1 s model evol ved out of a di ssati sfaction w i th many of  

the g i fted programs w i th wh ich  he  was fami l i a r .  Hi s twofol d  approach 

*The terr:i "gi fted teacher" i s  used i n  the fol l owing section 
because Renzul l i ' s  suggest ions for a g i fted program are not l im ited 
to g i fted LRC program� or the LRC profess ional . 
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to deve l op ing the model involved the ut i l i zation of actual enrichment 

practices wh i ch he found i n  operation i n  several programs , and the 

foundation of what i s  known , through research , about gi ftedness . (31  : 2 -3 )  

He a l so has  identified two "Program Objectives" wh i ch are central to 

an understanding of the model . 

Program Objective Number One state s :  

For the majori ty o f  t i me spent in  the g i fted programs , students 
wi l l  have an opportun ity to pursue the i r  own interests to 
whatever depth and extent they so des i re ;  and they wi l l  be 
a l l owed to pursue these i nterests i n  a manner that i s  con­
s i s tent with  the i r  own preferred styl es of l earn i ng . ( 31 : 5 )  

Howeve r ,  Renzul l i  al so emphasizes that an important part of 

g i fted programs shoul d be to focus on the systematic  devel opment 

of the cogn i ti ve and affective processes which make gifted students 

notable i n  the f i rst  pl ace. Once a student has chosen a topic and an 

appropriate l earning styl e has been i de�tifi ed , the teacher ' s  respon-

sibi l i ty i s  to assi st the student i n  the devel opment of the ski l l s  

of inqu i ry necessary to make that student a "fi rst-hand i nqu irer" . 

(31  : 6 )  

A second area of concern to Renzul l i  i s  the preoccupation of 

l eaders i n  gi fted education with mental processes accompani ed by 

an absence of concern for the structure , methodol ogy , and content 

of organized fields of knowl edge . He suggests that Bloom ' s  Taxonomy 

and Gui l ford ' s  Structure of the Inte l l ect Model are more val i d  as 

psychologi cal concepts than educational one s .  ( 31 : 7 )  Renzu l l i  woul d  

emphasize that "process i s  the path rather than the goal of l earn i ng" . 

( 31 : 8 )  He prefers the use of the 11turned ··on professional 11 (defined 

, . .  
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as a person actively engaged i n  sol v ing  problems and add ing  to a 

fi e l d  of knowl edge ) as  an appropriate model for students . The goal 

of the g i fted program, therefore , woul d  be to hel p students function 

as true i nqu ire rs . ( 31 : 1 0 )  

Program Objective Number Two focuses on the rol e  of the g i fted 

teacher i n  the model : 

The pr imary rol e  of each teacher i n  the program for 
gi fted and tal ented students wi l l  be to provide each 
student wi th ass i stance i n  ( 1 ) i denti fy i ng and structuring 
rea l i st i c  sol vable problems that are con s i s tent wi th 
the student ' s  i nterest ,  (2)  acqu i ri ng the necessary 
methodol og i ca l  resources and i nvestigative ski l l s  that 
are necessary for sol ving these parti cu lar  problems 
and ( 3 )  fi ndi ng appropriate outl e ts for s tudent I 
products . ( 3 1  : 1 0 )  

The Enri chment Tri ad Model i dentifies  three i nteracting types 

of enri chment .  Type I concerns General Exploratory Acti v i ties , 

Type I I  i s  cal l ed Group Tra i n i ng Act i v i t i e s ,  and Type I I I  i s  

entitl ed Indiv i dual and Sma l l  Group Investigations  of Real Problems . 

Renzul l i  bel i eves that the fi rst two types of enrichment are appro­

pri ate for a 1 1  1 earners , but that Type I I I enr"ichment , the major 

focus of the model which req u i res approximately h a l f  of the time 

the g ifted students spend i n  enri chment activ i t i es ,  i s  parti cul arly  

necessary for g i fted l earners . (31  : 1 5 )  F igure 1 shows the i nter­

rel ationsh ip  of the three components of the Renzu l l i  model . 
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THE ENRICHMENT TRIAD MODEL 

Type I I I  

Individual and Small 
Group Investigations 
of Real Problems 

Type I I  

Group 
Training 
Activities 

Type I Enrkhment :  General Expl oratory Ac t iv it ies  

The purpose of  Type I enrichment i s  to  hel p  bring students 
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i nto contact with the k i nds of topics and areas of study in whi ch they 

may have a s i ncere interest .  ( 31 : 1 7 )  For t�1 i s  purpose , s·cudents arc 

provided \'li th a wide variety of opportuni ties  designed to expose them 

to various areas of potential  i nterest .  Renzul l i  suggests three 

guidel i nes to hel p ach i eve Type I Enrichment : 1 )  students should 

be made aware from the very beg inn ing  that they wi l l  be expected to 

pursue expl oration act iv it ies  purposefu l l y ,  and that they wi l l  be 
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respon s i b l e  for eventu a l l y  arri v i ng at an area for further s tudy ; 

2 )  speci f i c  strategi es for expos ing  the students to a w i de vari ety 

of top ics  or areas of s tudy might i ncl ude i nterest centers , fie l d  

trips i n  which dynami c  people are seen acti vely engaged i n  problem 

sol v ing  and the pursu i t  of knowl edge , and v i s i ts from resource 

person s ;  and 3 )  the g i fted teacher shoul d be sens i t i ve to the i n­

teres ts of the students when s e l ect ing  materia l s  to use  w i th them. 

( 31 : 1 7 '  20-23)  

It  shoul d be noted that Type I Enri chment act i v i ties  are 

part of a cycl ica l , on-going proce s s .  Even when students are deeply 

i nvolved i n  one or more projects , they shou l d  continual l y  be g i ven 

further opportuni ties  to expand the i r  experiences and deve l op new 

i n tere s t s .  Al s o ,  i t  i s  to be expected that not a l l  students wi l l  be 

stimu l a ted by the same expl oratory act i v i ty ,  and i t  i s  for th i s  reason 

that a w i de variety of experiences shou l d  be provi ded . ( 31 : 24 )  

Type I I  Enrichment : Group Tra i n i ng Act i v it ies  

Type I I  Enri chment i s  concerned w i th the methods , material s ,  and 

instructiona l  techni ques i nvol ved i n  the devel opment of th ink ing  and 

fee l i ng processes . (3 1  : 24 )  These "tra i n i ng exerc i ses"  are not 

anal ogous with content-oriented l earni n g  s i tuations i n  which the ma i n  

goal i s  to i ncrease knowl edge o f  a parti cul ar segment of knowl edge . 

Instead , the goal of Type I I  Enr i chment i s  to deve l op processes and 

operations that enab l e  the l earner to deal more effect i ve l y  wi th 

content .  B l oom ' s  Taxonomies  and  Gui l ford ' s  Struc ture of  the Intel l ect  

are consi dered part icu l arly hel pful i n  provid ing  systems for orga n i z i ng 
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Type I I  Enrichment activ i ti e s .  ( 3 1 : 3 5 ). Renzul l i  states : 

The rat iona l e  for redi recting our efforts away from an emphas i s  
on content and toward the t h i n k i ng and feel ing  processes i s  
based on research studies which show that these processes are 
more widely appl i cable  or transferabl e to new l earni ng s i tuations  
. . .  I n  a rap i d l y  chang i n g  world where knowledge i s  expandi n g  
i n  geometric proportions , fac i l i ty i n  the thinking  and feel i n g  
processes wi l l  better prepare students for adapt i ve behav ior 
i n  problem sol v ing  s i tuation s ,  espec i a l l y  s i tuati ons where 
they cannot depend on memory or where there are essenti a l l y  
no predetermined answers to newly encountered probl ems . ( 31 : 24-6) 

Two add i t i onal  points are made concerni ng Type I I  Enri chmen t .  

F i r s t ,  the acti v i t i e s  selected shoul d represent a .l og i cal outgrowth 

of student i n terests and concerns .  Secondl y ,  care shou l d  be taken 

to v i ew Type I I  Enrichment as only one aspect of the total enrich­

ment mode l . Process-oriented acti v i t ies  shoul d not be the "be- a l l  

and end-a l l  11  of a g i fted program . ( 3 1  : 28-9 ) 

Type I I I  Enrichment :  Indi v i dual and Smal l Group Invest igations o f  

Real Problems 

Th i s  section dea l s  w ith  act i v i ti es i n  which the students become 

i nvestigators of real problems or top i c s  by us ing  appropriate methods 

of i nq u i ry .  ( 3 1  : 29 )  The s tudents • atti tudes are one key to under­

standing  the concept of being an i nvestigator . The students shou l d  

be encouraged to th i nk and act as much a s  poss i b l e  l i ke professiona l s  

i n  the f i e l d ,  rather than s tudents engaged i n  presented exerc i ses . 

The students are expected to take an acti ve part i n  formul ating  both 

the probl ems and the methods by which the problems wi l l  be approached . 

( 3 1  : 30 )  No rou ti ne method or establ i shed correct answer shou l d  be 

ava i l ab l e , al though there may be appropriate i nvestigative techn iques 

upon wh i c h  to draw , and c r i teria  w ith in  the d i s c i pl i ne by which . 
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a product shou l d  be judge d .  (31 :30) Furthermore , empha s i s  i s  again  

pl aced on  the  top i c  sel ection : i t  must represent a s i ncere i n terest 

to the i nd i v i dual or sma l l  grou p ,  rather than the teacher ' s  cho i ce . 

An i mportant d i s ti nction exi sts between Renzu l l i ' s  concept 

of an " investigation of real problems" and "doing research " .  Type 

I I I  Enrichment i nvol ves us ing  i nformation as  raw data to create real 

products , not the summaries  of accumul a ted references which are 

typi ca l  of research reports . ( 3 1  : 30 )  Renz u l l i  goes on to present 

research f i nd i ngs  which support h i s  contention that Type I I I  Enrichment 

i s  especia l ly i mportant and rel evant for the education of g i fted 

students . 

Area I V :  The Gi fted LRC Program and the Attitudes 

of G i fted Students , Teachers , and Parents 

The gifted s tudents 

Students are sel dom asked for i nput  i nto the i r  own education , 

and g i fted students are no exception . No spec i f ic  data was found 

concerni ng the atti tudes of g i fted students i nvol ved i n  g i fted LRC 

programs . 

Renzu l l i  reports an a l most uni versal f ind i n g :  11 
•

•
• g i fted 

students enjoy taki ng part i n  s pec i a l  prog rams . "  ( 31 : 5 )  The pos i t i ve 

responses he has noted fal l i nto two general categories : the students 

have l i ked the freedom of cho i ce of acti v i t ies ; and they have enjoyed 

the freedom from the usual  pressures that a re a ssoc i a ted with schoohwr k ,  

such a s  getting the i r  work done on t ime , taki ng tests , and compl eting 

their work in  a restric t i ve envi ronment . Renzul l i  made the wry 
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analy s i s  that g i fted students enjoy g i fted programs for essenti a l ly  

the same reasons they l i ke recess , wh ich  i s  hard l y  a val uabl e source 

of data for educators . 

Barbara Ford ' s  survey of five hundred m i dd l e  grade chi l dren 

who received speci a l  g i fted program services for at  l east four and 

one-hal f  hours per week , but not ful l -time , produced these major 

concl u s i ons : 

l .  Most g i fted and tal ented students are aware of thei r  
i denti fication a s  such and know why they are pl aced i n  special  
programs . ( 76% of the samp l e )  

2 .  Most appreciate their i nc l us ion i n  such programs , a s  l ong 
as  i t  docs not l ead to confl i ct  wi th thei r  regul ar c lass  
teachers or antagon i sm from the i r  friends . These two poss ib le  
resu l ts seem to occur very i nfrequently . 

3 .  Most gi fted and talented students in specia l  programs 
have noted indi fferent atti tudes on the part of fami ly , 
friend s ,  and teachers regarding the i r  work i n  the speci a l  
programs . 

4 .  The three reactor groups mentioned above seem to feel 
neutral regardi ng the spec i a l  programs as l ong as  

a .  they don ' t  put undue pressure on the chn d (fami l y ) ,  
b .  partic ipation doesn ' t  resul t i n  "snob" behavior 

(friends ) ,  and 
c .  they don ' t  i nterfere w i th regul ar c l ass  work 

( teachers ) .  ( 1 3 : 96-7)  

Fu l l y  n i nety percent of the students a l so responded that they 

enjoyed bei ng i n  the g i fted program, a stat ist ic  which paral l e l s  the 

Renzul l i  f i nd ings . 

The c l assroom teachers 

Occass ional ly i t  i s  imagi ned that a sma l l  gi fted program wi l l  

compensate for major deficiencies i n  the regu l ar da i l y  school program. 

However , a more acceptabl e vi ewpoint  i s  that g i fted programs of any 

type must grow out of and f l ow back i n to the c l a s sroom. {43 : 34 )  I f  a 

dramat ic  d i fference exi sts between the students ' every day l earning 
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act i v i ties  and the l earning sty l e  of �he g i fted program, the effectiveness 

of each w i l l  be decreased . The students may be caught i n  the middl e 

of an unnecessary but very real d i l emma : II . .  their exci tement 

and the i r  l evel s of l earning w i l l  have to be concealed i n  order to 

d im in i sh  the threat to c lassroom teachers . 11 (43 : 34 )  Unfortunate l y ,  

research such as  that undertaken by Dan C .  Lortie ,  shows that: 

. . .  teachers attach great meaning  to the boundries wh ich  
separate the i r  cl assrooms from the rest of  the school . . .  
Teachers deprecate transactions wh ich  cut across those 
boundri e s .  Wal l s  are percei ved as benefic i a l ; they protect 
and enhance the course of i nstruct ion .  Al l but the teacher 
and students are outsiders . That defi n i tion conveys impl i c i t  
bel ief  that , o n  s i te ,  other adu l ts have potentia l  for 
hi ndrance but not for hel p .  (27 : 1 69 )  

I f  c l assroom teachers perceive the g i fted LRC program a s  a 

h indrance , el i ti s t ,  or a 11fri l l , 11 students wi l l  certai n l y  notice , and 

the effectiveness of the program may be threatened . (43 : 34 )  Certai n  

measures may be he l pful i n  preventing or a l l aying  negat ive teacher 

reaction s .  One i mportant aspect of the rol e of the LRC professional 

wou l d  appear to be to act as a l i ai son with cl assroom teachers for 

curricul um devel opment for the g i fted students .  Constant and meaningful 

communi cation woul d  be essenti a l  to a team approach i nvol v ing  various 

educators working for the u l t imate benefi t of g i fted students . (41 :499) 

The parents of the gi fted student participants 

Pred i ctab l y ,  a l most  noth ing  appears to have been written by 

parents or from the parents ' v i ewpo i nt concern ing  g i fted LRC programs . 

One parent,  i n  a personal statement of v i ews which were fel t to be 

shared by others , suggested that :  

Surpr i s i ng ly  enough , parents of g i fted c h i ldren do not seem 
to ha vc unusual expectations for the l i brary. l�e do not,  for 
the most part , want spec ia l  programs or addi t i onal staff for 
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our ch i l dren . . .  What we do wan� i s  what every parent wants-­
sens i t i v i ty to our ch i l dren as ind iv i dual s .  Li brarians rate 
h igh  wi th u s  who have books , books , and more books for our 
ch i l dren to choose . L i brarians  rate h igh  w ith us who are 
respons ive to our c h i l dren ' s  i n te l l ectual curio s i ty and to 
the i r  personal search for i dentity as growing and changing 
human bei ngs . ( 22 : 53 )  

The wri ter goes on to stress that important factors i n  the 

school LRC are: having .LRCs open and ava i l.abl e as  many . .  

hours as  possibl e ;  g i v i ng g i fted students thoughtful encour� 

agement ;  reducing the ru l e s  and l imi tat ions concerning  the number ,  

l evel , or l ength of time books may be checked out;  and providing 

tra i n i ng for the c h i l dren on effect i ve use of the LRC faci l i ties . 

(22 : 53 )  



CHAPTER I I I  

DEVELOPMENT OF THE STUDY 

To gain  a better understandi ng of ways i n  whi c h  LRCs can meet 

the needs of g i fted el ementary school students , a case study survey 

was undertaken of three g i fted LRC programs i n  I l l i noi s .  

Description of  Research Des ign 

I n  a case study survey , the research u n i t  i s  one even i f  more 

than one i nd i v i dual u n i t  i s  studied . ( 1 4 :427) Ther�fore , al tboggh 

three separate g i fted LRC programs were stud i e d ,  the treatment was 

as though each were an indi vidual case . Thi:! case study survey seeks 

to ac;1ieve a depth of understanding wh i c h  i t  i s  bel i eved cannot be 

obtained from the typica l  mass survey ( 1 4 :427) 

Al though there are various types of  survey research techniques , 

Kerl i nger states tha t ,  11 • • •  one far overshadows the others as 

perhaps the most powerful and useful tool of social scientific researc:i . 

The best examples  of  survey research use the personal i nterview as the 

princ i p l e  method of gathering i nformation . '' (25 :406) The study reported 

here uti l i zed the rersonal i nterview as its  primary reseach tool . In 

add i t i on ,  the personal i nterview approach was suppl emented by 

ques t ionna i re ,  observation , and independent data gathering techn i ques . 
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The study was d i v i ded i n to four areas of research . Areas I 

and I I  were organi zed i nto a Data Col l ection Outl ine  wh i ch provided 

the bas i c  structure for the accumul ation of i n formation . Area I I I  

was based on an observational checkl i s t ,  and Area I V  u ti l i zed surveys 

and i ntervi e�1s . 

Area I :  Background Information 

Background i nformation was gathered from i ndependent data 

sources such as the school parent-teacher handboo k ,  records kept 

at the Regional Superi n tendent of School s '  office , and l i brary 

references . Some i nformatior., spec i f i c a l l y  the hei rarchy of personnel 

organization for the g i fted LRC program, was l earned through a 

personal interview w i th the LRC profess i onal . 

Area I I : . Ana lys is . of G i fted LRC Program 

Us ing  an I nstruct ional Systems Model 

The various e l ements of an i nstructional systems model were 

uti l i zed to s tructure the personal i nterview wi th the LRC professiona l . 

Th is  i n terview was the ma i n  source of i nformation for the data 

col l ected i n  Area I I  of the study . In some cases , the necessary 

i nformation cou l d  not be suppl i ed by the LRC professiona l .  Independent 

data sources , such as the Reg ional Superi ntendent of School s '  offi ce , 

the records kept in  the LRC , the l ocal  school offi ce , and so on , were 

used to supp l ement the personal i nterview techn i que  when necessary . 

Observat ion was a l so used, espec i a l l y  for data concern i ng the 

implementation of the strateg ies  uti l i zed in the g i fted LRC program. 



Area I I I :  Ana l ys i s  of Gi fted LRC Program 

Using  the Enri chment Triad Model 

Observation and personal i nterview techniques were used to 

determine how the g i fted LRC programs met the needs of the g ifted 

students as described by the Enrichment Triad Model . A checkl i st 

based on the model was used to focus on the important el ements . 

Area I V :  Att i tude Surveys 
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Both the questionna i re and the personal i nterview technique 

were used to record the attitudes of s tudents , teachers , and parents 

concerning  the g i fted LRC program. Teachers and parents were g i ven 

brief atti tude surveys . I t  was fel t  that el ementary students cou l d  

express themsel ves more compl etely through an oral i nterview rather 

than a wri tten questionna i re .  The oral i nterviews were taped and the 

resul ts were l ater tabu l a ted to correspond to a tab l e  format .  

Sel ect ion of Subjects 

Popul ation 

The popul ation for th i s  study con s i s ted of a l l  el ementary 

schoo l s  within  an e ight-county area of I l l i n o i s  (Champai gn ,  C lark , 

Col es , Cumberl and , Doug l a s ,  Edgar ,  Moul tri e ,  and She l by count ies } ,  

wh ich rec e i ved reimbursement for school year 1 981 -1 982 , from the 

I l l ino is  State Board of Education for g i fted programs . A l i s t  of the 

school d i s tricts wi th e l emen tary school s i nvol ved in g i fted programs 

was obtained from the Reg i on V Area Service Center for the G i fted , 

Rantoul , I L ,  i n  a booklet  t i t l ed : Programs for the Gi fte d .  { 30 )  
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Qual i fi cations for inc lus ion  i n  the sample 

I t  was decided that each gi fted LRC program used in th i s  study 

must meet each of the fol l owing criteri a :  

1 .  The program must be i ncl uded in the bookl et Programs 
for the Gi fted 

2 .  The program must be l ocated in  an el ementary school and 
be for el ementary school students 

3. The program must be l ocated within the stated e ight­
county area in I l l i no is  

4 .  The program must ei ther be l ocated in the LRC i n  the school , 
or i nvol ve the LRC to a s i gnifi cant extent 

5 .  The LRC professional  must be i nvol ved i n  the planning 
and/or implementation of the g i fted LRC program 

6 .  The LRC professional and a l l  other i nvol ved personnel 
must express the i r  permiss ion and cooperation for the gathering of 
the data necessary for the research study 

Sampl e Selection Procedure 

The names of the various "program coordinators"  for each 

school d i stric t  with in  the eight-county area were obtained from the 

booklet ,  Programs for the G i fted , and contacted by tel ephone. Each 

program coordinator was g i ven a brief descri ption of the proposed 

research study and was asked ,  " I s  your gi fted program based i n  the 

Library or LRC, or does i t  uti l i ze the Li brary or LRC to any s i gn i ­

ficant extent? 11 

From the thi rty school d i s tricts contacted , twenty-five were 

removed from further consideration on the bas i s  of th i s  in it ia l  

tel ephone contac t .  F i ve programs were el iminated because they were 

not yet actual ly  i n  operation .  Twenty programs were el iminated be-

cause , according to the g i fted program coord i nato r ,  they d i d  not 

i nvol ve the LRC to any s i gn if icant exten t .  
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F i ve programs were i dent i fi ed as having the potential  to meet 

the establ i shed cr iter i a .  I n  each case , the g i fted program coor­

d i nator, or another person with author i ty i n  the g i fted program, 

expressed a wi l l i ngness to cooperate wi th the research project . A 

date for an i ni t i al observation of each potent ia l  program was arranged . 

I n i tial  v i s i ts of approximately two and a ha l f  hours for each 

program were made at each of the fi ve school s .  An i nformal data 

col l ection form was used to i sol ate specific  information useful in  

determi n i ng the appropri ateness of the g i fted progra.m for the study . 

Appendi x  D provides an exampl e of the In i t ia l  V i s i t :  Data Col l ection 

Form. 

During these first v i s i ts , the general structure of the program 

was l earne d ,  the program was observed , and the proposed research study 

was further expl a i ned to the LRC profess i onal . After the v i s i ts ,  an 

analys i s  was made concerni ng the· abi l i ty of the g i fted program to 

meet the stated cri teri a .  A final  dec i si on selecting three of the f ive 

schoo l s  was mad e .  The two school s e l iminated , i dent ified here only 

as School X and School Y ,  were not sel ected for the fol l owing reasons : 

School X :  The LRC professional d i d  not p lay a s ign if i cant. 

rol e in the g i fted program. The g i fted students were sent by the 

cl assroom teacher to the LRC on a regu lar bas i s ,  but the assignments , 

resources , and acti v i t i es were tota l l y  d i rected by the cl assroom 

teacher . The LRC profess ional ' s  rol e  was i dentical to that of any 

LRC profes s i onal  when students are present in  the LRC . 

School Y :  The g i fted students actual ly  d i d  not use the LRC 

for thei r program , but i n s tead used a computer room adjacent to the LRC . 
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Some l earning centers were being developed in the LRC i tsel f  to 

attract more students to the LRC , and i t  was antic i pated that these 

centers wou l d  espec i a l l y  appeal to g i fted students "because they get 

thei r  c l assroom work done fastes�· . However, th i s  plan had not yet 

been impl emented to a�y extent .  

The three g i fted LRC programs wh i ch d id  ful fi l l  the necessary 

cri teria  and wh i ch were sel ected for the focus of th i s  case study 

survey were : 

1 .  Ma i n  Street El ementary School , Shel byvi l l e ,  I L  

2 .  Redmon El ementary School , Pari s ,  I L  

3 .  Thomasboro Consol i dated Commun i ty U n i t  # 5 ,  
Thomasboro , IL  

A brief personal thank you note was sent to  the appropriate 

person at each of the f ive school s observed . The deci s i on not to use 

the school as part of the study was stated in the thank you notes 

for school s X and Y .  Fol l ow up l etters were sent to the three school s 

chosen i nform i ng them of the i r  select ion for the study . The l e tters 

i nc l uded the Data Col l ection Outl ine  and sampl es of each of the 

atti tude surveys (paren t ,  teache r ,  and student ) . The parti c i pants 

were asked for thei r  i nput concern ing  th i s  i n formation , and were 

tol d that i n  a future tel ephone cal l they woul d aga i n  be asked i f  

they agree to part ic i pate i n  the study , now that they have a c l earer 

i dea of what i t  wou l d  enta i l . See appendi x  E for a sample of one of 

the l e tter s .  

I ns  trumen ta ti on 

140 establ i shed i n struments for col l ection of the data were 

found . Therefore , such i nstruments were created for the purpose of 
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thi s  study . The instruments used were: 

l .  The Data Col l ection Outl i ne ( Areas I and I I )  

2 .  The Enrichment Triad Model Checkl i st (Area I I I )  

3 .  The Student Attitude Interview ( Area IV )  

4 .  The Teacher Attitude Survey (Area IV)  

� 
.... .  The Parent Atti tude Survey ( Area I V )  

The Data Col l ection Outl i ne 

The Data Col l ect i on Outl i ne was used as a tool to organize the 

search for relevant information i n  Areas I and I I  of the study. Appendix 

F conta ins  a samp l e  of the Data Col l ection Outl ine .  

Area I :  Background Information 

I t  was decided that an overview of the school , communi ty ,  and 

g i fted LRC program structure wou l d  provide a perspective for the 

further description and analys i s  of the program. Therefore , back­

ground i nformation was col l ected i n  the fol l owing s ix  area s .  

Descri ption of the school and commun i ty 

A brief narrative was composed to describe the envi ronment of 

the g ifted LRC program. Th i s  i nformation was i ncl uded for i nformat i ve 

purposes onl y  and was not used to make compari sons or to draw concl us ions . 

Budget 

Fi nanci ng i s  a l ways an essential  aspect of any program. Two 

areas o f  the budget were explored: the money budgeted for the total 

LRC , and the money a l l ocated spec i fi ca l ly for the g i fted LRC program. 

In add i t i on to the actual money budgeted and spen t ,  consideration was 
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g i ven to the rol e  of the LRC profess ional i n  determi n i ng the budget and 

spend ing  the a l l ocated funds . 

I t  was determined that a l i ne i tem analy s i s  of the budget was 

not relevant to th i s  study . 

Organizational structure and h e i rarchy 

The heirarchy of personnel w i th d irect or i nd i rect i nvol vement 

i n  or i nfl uence on the g i fted LRC was constructed . 

Personnel 

The importance of the rol e of the LRC professional cannot be 

over-emphas i zed . Information was gathered to surrunari ze the LRC 

profess i onal ' s  background and i nfl uence on the g ifted LRC program i n  

three area s :  1 )  education and professional background; 2 )  job descrip­

t i on of duties and respons i b i l i ti e s ,  both associated with  the g i fted 

LRC program and separate from i t ;  and 3) a typical week ' s  schedul e 

of the LRC profess ional ' s  work i ng day. 

S imi l a r  i nformat ion was col l ected from paid  a i des ( i f  any) and 

other supportive staff ( i f  any ) i nvol ved i n  the g i fted LRC program. 

The school g i fted program not assoc i a ted w i th the LRC 

In one school i t  was found that the gi fted LRC program was only 

one aspect of a broader g i fted curricul um for the students . Therefore , 

the g i fted LRC program was not expected to meet the total needs of the 

gi fted students wi th i n  that school . A brief descr i p t i on of th i s  

add i t i onal aspect of the g i fted educational  curri cul um \·tas cons i dered 

important to the total understanding of the g i fted LRC program i tsel f .  



Statement of p h i l osophy and pol i cy 

A l l  ava i l ab l e  statements of ph i l osophy or pol i cy concerning  

the LRC i n  general or  the  g i fted LRC spec i f i ca l ly  were accumul ated. 

Area I I :  Ana l_Y2.1 s of th� _gj fted LRC_Kogram 
uti l i z i ng an i nstructi onal systems model 
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An i nstructional systems model was devel oped whi ch i ncorporated 

d ifferent el ements of various ex i st i ng model s i n  a somewhat di fferent 

structure wh i c h  i t  was hoped wou l d  be especia l l y  appl i cabl e to g i fted 

programs . ( 1 5 : 2 9 ;  37 : 2 5 1 -8 )  Fi gure 2 shows a d iagram of the i nter-

action of the seventeen el ements contained with in  the model . Al though 

al l of the el ements of the model are con s i dered essentia l  to the 

total system and are important when a program i s  bei ng des igned or 

i mpl emented, they are not of equa l s i gn i f i cance for the purpose of 

ana lyz ing  an ex i st i ng program. For the purpose of th i s study , the 

fol l ow i ng major el ements were i denti f i ed as contribu t i ng s ign ifi cantly 

to an analysi s of the gi fted LRC programs : i dent i f i cation of g i fted 

student s ;  assessment of the needs and entry l evel s of g i fted students ; 

speci f i cat ion of goa l s  for the program; spec i f i cation of objectives 

for the program; selection of strategi e s ;  implementat i on of acti v i t i e s ;  

eva l ua ti  on of teacher , 1 earner, and program performance; anc: ilys i s  

of feedback ; and impl ementation  of mod i f i cat ions . 



FIGURE 2 
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Ident i f i cation of g i fted s tudents 

Alexander and Muia  c la im  that ,  11 • •  the u l t i mate success of any 

gi fted program must rel ate di rectly to the populat ion of l earners i t  

wi l l  serve . "  ( 1 : 21 )  

Three general aspects of the i denti ficati on process were 

examined for each g ifted LRC program. F i rs t ,  the target g i fted pop-

ulat ion was l earned . Of the s i x  areas of g i ftedness recogni zed i n  

the state of I l l i no i s  (general i ntel l ectual abi l i ty ,  spec i f i c  academic  

apt i tude,  creative thinking , l eadersh ip  abi l i ty ,  v i sual and  performing 

arts abi l i ty ,  and psychomotor abi l i ty ) , those areas whi ch each g ifted 

LRC program i denti f i ed for the i r  own emphas i s  were noted. In addi tion , 

the grades or ages of the students i n vol ved i n  the program were 

recorded. 

Second, i nformation was gathered concern i ng the spec i f i c  methods 

used to determine which students i n  the general school popul ation woul d 

qua l i fy to receive the special i zed services of the g i fted LRC program. 

Any di screpencies between the stated procedures and the actual procedures 

used were noted. 

The thi rd aspect examined was the conti nu i ty of pl acement i n  the 

program from year to year for i nd iv idual students . 

Assessment of the needs and entry l evel s 
of the g i fted students 

To some extent, each program targeted spec i f i c  needs of the i r  

gi fted students when i t  was determi ned which areas of gi ftedness wou l d  

be emphasi zed i n  the g i fted LRC program. Therefore , for examp l e ,  a 

gi fted LRC program for enri chment i n  mathematics  can be assumed to be 

devel oped to meet the needs of students who are g i fted i n  mathemat ics ,  

and that such a need ha s been establ i shed . 
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However ,  th i s  area of research al so attempted to i solate two 

important steps i n  the pl anni ng and impl ementati on of the g i fted 

program: 

1 .  The documentat ion or prior study, i f  any, wh ich was undertaken 
to assess spec if i cal l y  the needs of the gi fted students of the school 
before the g i fted program was impl emented , and 

2 .  The methods , if  any , wh i c h  were used to  determine the 
i nd iv i dual strengths and weaknesses ( needs) of the g i fted student 
part i c i pants . 

Speci fi cati on of goal s 

Al l written i nformat ion concerning the broad, l ong-range goal s 

of each g ifted LRC program was recorded. It was al so noted whether 

these goa l s  were created by the LRC profess i ona l , wi th i nput from 

the LRC profess i ona l , or were g i ven to the LRC profess i onal from some 

other source . Furthermore, i t  was noted whether the LRC professi onal 

had possession of a copy of the goal s or had knowledge of them. 

Spec i f i cation of objectives 

Both program objectives and spec i f i c  un i t  or l earner objectives 

were consi dered i n  thi s  section . 

Written program objectives were a requi rement of the State 

Board of Education for a l l  three programs because they received state 

fundi ng . (36 : 6 )  These objectives were l ocated and recorded. It  

was a 1 so determi ned whether the program objectives vie re created by 

the LRC profess ional , with  i nput from the LRC profes s i onal , or were 

gi ven to the LRC profess i ona 1 from some other source . It  was further 

determi ned whether the LRC professi onal had possession of a copy of 

the program objec ti ves , or had knowledge of them. 
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The LRC professi onal was asked i f  i ndiv i dual behavioral 

objectives were developed for students . I t  was a l so l earned whether 

the creation of written behavioral objectives was establ i shed for 

specific uni ts or areas of study within  the gi fted LRC program. 

Strategies  

This  broad area conta ins  five d i st inct components which  to­

gether represent the general structure of the gi fted LRC program. 

The a l l ocation of space : the LRC faci l i ty. The s ize ,  shape, and 

physical p l an of the LRC was examined . A scal e drawing of the LRC 

was made noting the general l ayout and prominent features . The 

l ocation of the LRC within  the school bu i l ding was noted, and a brief 

narrative description of the LRC was compi l ed .  Limi tati ons due to 

l ocation , s i ze ,  or physi cal attributes were specif ied .  

The organization of groups . Information was gathered concerni ng the 

size of the g ifted LRC program groups , and the criteria for placing 

students in  the groups . 

The a l l ocation of time .  Two time al l otment el ements were consi dered: 

1 )  the frequency of the students • partici pation i n  the gi fted LRC 

program on an average per wee k ,  and 2 )  the l ength of time , on an average , 

for each session.  Limi tations due to irregul ar,  i nfrequent ,  or un­

recorded schedul ing procedures were noted . 

_The selection of techniques . A di scuss ion of the primary and suppl e­

mentary techniques used i n  the g ifted LRC program was made for each 

school . 
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The selection of resources . One of the major benefits of l ocating a 

g i fted program i n an LRC was consi dered to be the convenient access to 

a wi de vari ety of instructional materi a l s  and resources . Therefore, 

deta i l ed attention was devoted to th i s  parti cu lar  area of strategy. 

Three f i el ds of concentration were devel oped :  

1 .  A survey of the resources ava i l ab l e  i n  the LRC, i ncluding 
pri nt ,  non-print , and audiovi sual equi pment , was made 

2 .  A survey of the resources uti l i zed extens ively or specif i cal ly  
w ith the gi fted LRC program parti c i pants , i ncl udi ng the professi onal 
materi al s used for reference by the LRC profess i onal was made 

3 .  The procedures and pol i c i es developed for the acqu i s i tion,  
catal og i n g ,  shel v i n g ,  and c i rcul ation of materia l s ,  w ith spec ial  
emphas i s  on  any di fferences between the procedures and pol i c i es used 
for the LRC i n  general and those used for the parti c i pants of the 
gi fted LRC program,were examined 

L imitations  i n  the numbers of ava i l abl e resources , the ir  or-

ganizati on , or the access of g i fted students to the resources were 

noted . 

Da i ly Learning acti v i ties 

A narrat ive descript ion of the typical dai ly  acti v it ies  for the 

g ifted student parti c i pants was composed. 

Eval uation 

Three types of eva l uation were considered: 1 )  the eval uation 

procedures devel oped and impl emented to determine the success of the 

gi fted LRC program i n  meeti ng i t s  stated goa l s  and objectives ; 2 )  the 

evaluation procedures developed and implemented to determine the 

success of the students i n  1neeting the goal s and objectives establ i shed 

for them; and 3) the eva l uation procedures developed and impl emented 

to deter1nine the success of the LRC professional i n  ful f i l l i ng the stated 

job description and/or duties and respons ib i l i ti es associated with the 

gi fted LRC program. 



Analysi s of feedback 

The procedures for analyzi ng the resu lts  of the previously­

stated eval uation techniques were l i stP.d and di scussed. 

Impl ementati on of modi fications 
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�ased on the anlysis  of feedback , the proposed program mod i ­

f ications  were recorded. I t  was noted whether these modi fi cations 

were real i st ic  and feasibl e ,  pl anned for future impl ementati on, or 

merely "wishful thinki ng11 • 

Analys i s  was made concerni n g  the rel ationsh i p  between the 

eval uation procedure s ,  analysi s of feedback technique s ,  and the pro­

posed program mod if ications.  

The Enrichment Triad Model Checkl ist  

The Enri chment Triad  Model , developed by Joseph S .  Renzul l i ,  

was used in  eval uating each g i fted LRC program ' s  success i n  meeting the 

needs of gi fted students . A l imi tation to th i s  approach was that the 

Enrichment Triad Model was designed to a i d  educators i n  11developing 

defensibl e programs for the g i fted and talented, 11 ( 31 : 1 )  and was not 

intended speci fical l y  for the eval uation of existing  programs. No 

guide l i nes were i ncl uded i n  the model for the purpose of eval uati on. 

Therefore , an instrument was developed for th i s  s tudy which  wou l d  

accompl i sh that a im .  Appendix G conta ins  an  examp l e  of  the Enri chment 

Triad Model checkl i s t .  

The work of Gerdon Gundy , J r . , who uti l i zed a survey approach 

to studying LRCs i n  el ementary school s for a doctoral di ssertation,  

( 1 8 :63 )  was used to construct an appropri a te checkl i st form. The three 

categories Gundy developed, 1 1th i s  was easy to see , 11 1 1th i s  was hard to 

seP. , but I thi nk I saw th i s , 11 and I coul dn ' t  see th i s , "  were used to 
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categorize the presence of the various el ements of Renzul l i ' s  model . 

In  order to assure accuracy, the phrase "to see" was occasiona l l y  

assumed to mean " to ask about i t" because not a l l  th i ngs were v i sibl e 

to the eye. 

The actual i tems on the checkl i st i tself represented f i ve areas 

of concern taken di rectly from the Enri chment Triad Model . 

General program regu i remernts 

I tems one through four reflect the general atmosphere and 

ph i l osophy of the g i fted LRC programs as described on pages five to 

n ine i n  Renzu l l i  ' s  book . They apply to a l l  three aspects of the 

actual model . 

Type I Enrichment: General Expl oratory Acti vi ties 

Items f ive through n i ne on the checkl i st reflect the character­

i stics of the first phase of the Enri chment Triad Model found on 

pages seventeen to twenty-four of Renzul l i ' s book . 

Type I I  Enrichment:  Group Tra i n i ng Act iv i ties 

The next four check l i st i tems, numbered el even to thirteen , were 

based on the second phase of Renzul l i ' s  model , and were describea i n  

deta i l  on pages twenty-f oi.ff to twenty-n i ne ·; n the book. 

Type I I I  Enri chment:  Indi v i dual and Smal l Group Investj_g_�tions 
of Real Probl ems 

Th i s  phase of Renzul l i ' s  model was summari zed into four check-

l i st i tems , numbered fourteen through seventeen. Pages twenty-nine 

through thi rty-two h i ghl i ght the description of Type I I I  Enri chment 

i n  Renzul l i  ' s  book. 
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The rol e  of the LRC professional 

Three i mportant responsib i l i ties  of the LRC profess i onal are 

outl i ned by Renzul l i  on page ten ( "Program Objective No. 2 " ) ,  and 

aga i n  on page thi rty-two. Items e ighteen , n i neteen , and twenty on 

the checkl i s t  represent these funct ions . 

Atti tude Surveys 

The purpose of. thi s  fourth area of the study was to i dentify 

the atti tudes and perceptions of the g i fted student part i c i pants , their 

parents , and thei r c l a ssroom teachers toward the g i fted LRC program. 

No i n struments speci fi cal l y  for th i s  purpose were found . The Gi fted 

Student Attitude Intervi ew ,  Teacher Atti tude Survey, and Parent 

Attitude Survey , found i n  append i ces H ,  I ,  and J ,  were developed for 

th i s  study. It shou l d  be noted that the terms used on the surveys 

were those with wh i c h  the respondents were fami l ia r ,  not necessari ly  

those wh ich  were used in  wri t i ng the study .  

Gi fted Student Atti tude Interview 

It was deci ded that an oral i nterview technique was preferable 

to a written survey for the e l ementary students i nvol ved i n  th i s  study 

who ranged from grade one to s ix . I t  was hoped that l engthier and 

more deta i l ed answers woul d  be provided through verbal expression than 

cou l d  be expected from wri tten responses from th i s  age group. The 

i nterviews were recorded on a cassette tape . Each i nterview fol l owed · 

a nearly i dentical script w i th thi s  bas i c  forma t :  

1 .  An i ntroduction was made stating the i nterviewer ' s  name , 
the purpose of the i nterview, and the bas i c  format the i nterview 
wou l d f 01 1 ow 



2 .  Background questi ons were asked for the purpose of 
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rel a x i ng the student as wel l as  for future tabu lat ion .  These questi ons ,  
wh ich were recorded,  i ncl uded the student ' s  name , sex , grade , l ength 
of parti c i pation i n  the g i fted LRC program, and regul arity of 
parti c i pation in the g i fted LRC program 

3 .  A seri es ·of s i x  open-ended questi ons concern ing  the 
student ' s  atti tudes toward the g i fted LRC program were asked. In  
concl us ion ,  the student was a l l owed to add any further comments 
desi red 

Teacher Atti tude Survey 

Th i s  survey was d i stributed to al l classroom teachers who had 

contact wi th students i nvol ved i n  the g ·i fted LRC program, but who were 

not i nvol ved i n  the g i fted LRC program themsel ves . In  some case s ,  

surveys were d i stributed to teachers who d i d  not have g ifted students 

i n  the g i fted LRC program during the current year, but had had such 

students in previous years .  

The f i rst paragraph of  the survey i ntroduced the researcher, 

i dent if ied  the purpose of the survey, and stated the researche r ' s  

author i ty to request the teacher ' s  part i c i pation i n  the survey. A 

second paragraph deta i l ed the d i rections for compl eting and returning 

the survey. 

The f i rst part of the survey conta i ned f i ve i n i t i a l  questions , 

w i th yes/no response s ,  which were posed to establ i sh fami l i ar ity or 

non-fami l i ari ty w i th the program. ( Only four i n i ti a l  questions were 

used i n  the Redmon School Survey, s i nce referring  to "having had 

students i n  the program i n  previous years" was an i rrelevant question 

for a program i n  i ts f i rst  year of operation . )  

The next s i x  questions uti l i zed a standard fi ve-point continuum 

of responses: strongly agree , agree ,  no opi ni on/don ' t  know, di sagree , 

and strongly d i sagree . Each question was designed to sol i c i t  op i n i ons 
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concerning  the atti tudes of the teachers toward various aspects of 

the g ifted LRC program. Spec i fi cal l y ,  question one focused on meeti ng 

the needs of g i fted student s ;  quest ion two , on one aspect of the 

percei ved coordi nati on and cooperat ion between the regular cl assroom 

experience and the g i fted LRC program; questi on three, on the general 

impact of the program on the school ; quest ion four ,  on a personal 

eva l uation of the program; quest ion f i v e ,  on the perception of the 

commu n i cat ion between the LRC profess ional and the fac u l ty concerning 

the gi fted LRC program; and question s i x ,  on the perception of the 

importance of the LRC i tsel f to the g i fted LRC program. 

A note at the end of the survey i nv i ted comments concerni ng the 

g i fted LRC program, the LRC , or the survey i tsel f .  

Parent Attitude Survey 

Th i s  survey was di stri buted to the parents of a l l  the i denti fi e d  

g i fted student parti c i pants . 

The fi rst paragraph of the survey i ntroduced the researcher, 

i denti fi e d  the purpose of the survey, and stated the researcher ' s  author ity 

to request the parent ' s  parti c i pat ion i n  the survey. A second paragraph 

deta i l ed the di rections for compl eting and returni n g  the survey, 

i ncl uding i nstructions for the poss i b i l i ty that two parents might have 

di ffering response s .  

Three i n i ti a l  questi ons , w ith  yes/no response s ,  were posed to 

establ i sh the parent ' s  fami l i ar ity or non-fami l i ari ty wi th the gi fted 

LRC program. 

The second part of the survey conta i ned five questi ons wh i ch 

uti l i zed a stanrlard fi ve-point continuum of responses : strongly agree , 

agree , no opi n i on/don ' t  know, d i sagree , and strongly d i sagree . Each 
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q uest i on was designed to sol i c i t  opi n ions concern i ng the various el ements 

of the g i fted LRC program. Spe c i f i ca l l y ,  question one focused on meeting 

the needs of the g i fted students ; question two , on one aspect of the 

percei ved coordi nation and cooperati on between the ch i l d ' s  regular 

classroom and the g i fted LRC program; question three , on a personal 

opi n i on of the program; quest ion fou r ,  on the perception of communi cation 

between the school and horn� co�cerni ng the g i fted LRC program; and 

question f ive ,  on the perception of the importance of the LRC i tself 

to the g i fted LRC program. 

As wi th the Teacher Atti tude Survey, comments concerning the 

g i fted LRC program, the LRC , or the survey i tself were i n v i ted.  

Data Col l ection ,  Record i ng, and Analys i s  

Data Col l ection 

Col l ecting the necessary information was accompl i shed primari ly  

through a series of  v i s i tations to the three g i fted LRC programs . During 

these v i si t s ,  the LRC professional and other LRC staff were i nterviewed, 

the LRC faci l i ty was sketched , school f i l es were examined and recorded, 

LRC acq u i s i tion records were l ocated and copied ,  g i fted students were 

interviewe d ,  parent and teacher surveys were di stri buted, and the gi fted 

LRC program was observed . An expanded version of the Data Col l ection 

Outl i ne was used wh i c h  conta i ned appropriate bl anks and spaces for the 

recordi n g  of  information .  The Enrichment Triad Model checkl i st was 

compl eted . 

In add i t i on to the v i s i tations , cop i es of certa i n  g i fted program 

documents were col l ected and copied from the f i l es of the Regi onal 

Superintendent of School s office i n  Charl eston , I l l i noi s .  Background 



i n format ion about the communi ti es i n  wh ich  the g i fted LRC programs 

were l ocated was obta i ned through a search of l ibrary reference s .  
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Suppl ementary tel ephone cal l s  were made to the LRC profess i ona l s ,  

when necessary , to verify i n format ion or sol i c i t  spec i f i c  data needed 

to compl ete an  area of study. 

The Gi fted Student I nterview 

Al l gi fted student paarti c i pants were i ntervi ewed i n  or near 

the LRC during school hours , with the exception of one first grade boy 

from the Ma i n  Street School who was unava i l abl e on the two days i nter­

v i ews were hel d there . The i nterv i ews l asted less  than f i ve minutes 

each , and were tape recorded for future reference . A total of forty 

students were i nterv i ewed . E i ghteen students were from the g i fted 

LRC program i n  Ma i n  Street School , thi rteen from Thomasboro School , 

and n i ne from Redmon School . 

The Teacher Atti tude Survey 

The Teacher Atti tude Surveys were d i s tri buted to a l l  cl assroom 

teachers i n  the three school s who had , or had the potential  to have 

had , g i fted student part ic i pants i n  thei r  c l assroom during the current 

school year or i n  prev i ous years . The surveys were pl aced i n  the 

l abel ed ma i l box for each teacher whi c h  was l ocated i n  the school office . 

The completed surveys , sea l ed i n  envelopes addressed to the researcher 

which had accompanied  the survey s ,  were col l ected by the LRC professi onal 

and then ma i l ed to the researcher. 

The Parent Atti tude Survey 

At the concl us ion of each student interv i ew ,  the student was 

g i ven an envelope addressed to h i s/her parent .  The student was i nstructed 
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to pl ace the envelope i n  a safe pl ace at school and to del i ver i t  to 

a parent when school was over that day. A bri ef expl anation of the 

contents was provided to a l l eviate any poss ib le  worri es the student 

mi ght have , and to stress the importance of the parent survey to 

the researcher ' s  study .  

Data Recordi ng 

The goal of th i s  case study survey was to accumul ate as  much 

informa t i on about each g i fted LRC program as  poss i bl e .  The broad 

spectrum of i nformation wh ich  was ,  i n  fac t ,  gathered , d i d  not assemb l e  

neatly i nto a series of tab l es o r  chart s .  Instea d ,  the methods of 

recording the data needed to be extremely versati l e  and f l ex i bl e .  

I t  was decided to present the data for each g i fted LRC program 

as a uni t .  Thi s dec i s i on was consi stent wi th the fact that no attempt 

woul d be made to compare or contrast the three g i fted LRC programs . 

For each g i fted LRC program, the same format wou l d  be used. The data 

wou l d be organized i nto the four previousl y-described areas of study .  

Within  each area , the data wou l d  be recorded i n  a manner appropriate 

for that informat ion . The various recording  techniques used were: 

narrative descri ptions , tabl es , and i l l ustrat ions . 

Data Ana lys is  

I t  was deci ded that a brief analys i s  wou l d  fol l ow each i tem in  

the Data Col l ection Outl i ne ,  the sections of Enri chment Triad Model 

checkl i s t ,  and each of the three atti tude surveys as  the resul ts were 

reported. It was fel t that th i s  method wou l d  a i d  i n  reference and 

readab i l i ty .  Due to the w i de var iety of types of data , more than one 

type of anl ays i s  was used.  Reference to Chapter I I ,  "Rel ated Li terature 

and Research , "  wi l l  a i d  i n  understanding the data ana lys i s  for each secti on .  
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Background information 

Data col l ected and recorded i n  thi s area was analyzed i n  

accordance wi th the Phase One recommendati ons found i n  the Standards 

for School Media Programs i n  I l l i noi s ,  when these standards appl ied 

to the particular  area in question . I t  shou l d  be noted tha t ,  at  the 

time of wri t ing , these standards were a l ready ten years ol d .  · r t  

shou l d  be  further emphasi zed that these standards are recommendations 

only ,  and are i n  no way b i nd i ng on any school program, i ndi vi dual 

school , or school di str i c t .  

When the recommended standards for I l l i noi s were not ava i l able  

for a particular subjec t ,  analys i s  was made based on the results  of 

the review of related l i terature and research . 

The i nstructional systems model 

In  genera l , ana lys i s  for this  section was based on the presence 

or absence of the various major e l ements of the i nstructional systems 

model as  determi ned by ava i l ab l e  data . I n  some case s ,  further analysi s 

was made concerni ng a part i cu lar  el ement of the model based on the 

recommended standards for I l l i noi s or the results  of the rev i ew of 

related l i terature and research . 

The Enri chment Triad Model checkl i s t  

Ana lysis  for th i s  area was based on the responses for each 

of the f i ve areas of the checkl i st .  1 1Th i s  was easy to see" was 

assumed to be the most des i rabl e  response ; " I  cou l d  not see th i s "  

was consi dered the l east  des i rable  response . 
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The atti tude i n terview and atti tude surve..Y?_ 

Resul ts from the three tool s used for analyz i ng the attitudes 

of g i fted student s ,  c lassroom teachers , and the parents of the g i fted 

students were tabulated and comments were recorded . Analysis  was 

made by summariz ing  the major f i nd ings of the survey or i nterview 

whi c h  were based on the results  of the data . 



CHAPTER IV  

RESULTS OF THE STUDY 

Introduction 

As pre�ented in Chapter I I I ,  the data for thi s study was col l ected 

i n  four areas . Area I ,  background informati on ,  provided data concerning 

a descri pti on of the school and commun i ty ,  the budget, the organ i zati onal 

structure, personnel , aspects of the g i fted program not associated wi th 

the LRC , and statements of ph i l osophy and pol icy. 

Area I I  of the study concentrated on gathering i n formation per­

ta i n i ng to the various components of an i nstructional systems model , 

including i dent if ication of students , assessment of l earner needs and entry 

level s ,  spec i f i cation of goa l s ,  spec i fi cation of objecti ves , sel ection of 

strategi e s ,  impl ementation of l earn i ng acti v i t i e s ,  eva l uation of performance , 

analys i s  of feedback , and i mp l ementation of modi fications.  

The thi rd area of study concerned analys i s  of the abi l i ty of the 

gifted programs to meet the needs of g i fted students based on Joseph S .  

Renzu l l i  ' s  Enrichment Triad Model . A checkl i st was developed and uti l i zed 

for the purpose of i dentifying the presence or absence of twenty key 

factors from the model for each of the three g i fted LRC programs .  

Area IV concerned the atti tudes and opi n i ons of the g i fted student 

parti c i pants , c lassroom teachers , and parents toward the g i fted LRC 

programs . Interview and survey techniques were used to accumulate infor­

mation i n  this  area . 

Each gi fted LRC program was consi dered separatel y .  Ana lys i s  

fol l ows the presentation of the f indings for each el ement within  the 
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the four area s .  

For the purpose of th i s  study, the three school s wi th gi fted LRC 

programs have been i denti f i ed as fol l owing :  

School A refers to Ma i n  Street El ementary School , Shelbyvi l l e , IL  

School B refers to Redmon El ementary School , Par i s ,  IL  

School C refers to Thomasboro Consol i dated Commun i ty #5 , 
Thomasboro, IL 

The Gi fted LRC Program at School A 

Area I :  Background Information 

Description of the school and communi ty 

The g i fted LRC program was l ocated i n  an el ementary school whi c h  

served approximately 350 students i n  k i ndergarten through thi rd grade . 

The school i tsel f was l ocated on the ma i n  street of a town i n  East Central 

I l l inoi s ,  wi th a popul ation of 4 ,887 . Ori g i na l l y  bu i l t  i n  1 92 5 ,  the two-

story bui l ding  contained fi.fteen cl assrooms , a gymnasi um/cafeter i a ,  a 

k itchen, the LRC , and assorted smal l rooms for Mus i c  cl asses , T it le  I 

classes , EMH , the school office ,  and so on . 

Budget 

The budget for the LRC for pri nt and non-print material at School A 

was approximately s i x  thousand dol l ars for the school year studied .  A 

spec if ic  dol l a r  amount for audiovi sual equi pment was not ava i l abl e ,  however 

funds had been a l l ocated for such equi pment .  The budget was prepared by 

the LRC profess i onal and submitted for approval to the bui l ding princi pal . 

The bui ld ing  pri nc i pal  then forwarded the budget to the School Board for 

final approval . The budget , d S  prepared by the LRC profess i ona l , was accepted.  
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I n addit ion ,  approximately four hundred dol l a rs was a l l ocated to 

School A from the school di strict for the purchase of i nstructional materi a l s  

for the g i fted LRC program. These funds were later reimbursed by the State 

Board of Education .  

An exact total for the budget of the LRC for School A was not 

avai l abl e .  H0wever, a l og i cal estimate , i ncluding the budget for i nstructional 

material s ,  the budget for audi ovi sual equi pment ,  and the budget a l located 

for g ifted i nstructional material s ,  wou l d  fal l between $6 ,500 and $7 ,000 . 

The Il l i no i s  mi n imum recommended standards ( Phase One ) state that 

one percent of the State Average per pup i l  instructional costs shoul d be 

used to determine the appropri a te budget total for a school LRC . Thi s  

per pupi l amount was twenty dol l ars for school year 1 981 -82 ,  based on a 

State Average total per pup i l  expenditure of $2 ,041 . Therefore , with an 

enrol l ment of 350 students , the recommended min imum total LRC budget woul d 

be approximately seven thousand dol l ars for School A .  The fi gures ava i lable 

i ndi cate that School A came. very cl ose to the Phase One standard when the 

gi fted funds were i ncl uded i n  the tota l . Si nce the materi al s purchased 

with the gi fted funds were l ocated i n  the LRC and were ava i l�le  for the 

use of a l l  teachers and al l students , i ncluding the gi fted funds w ith the 

total budget appears to be appropriate. 

The budget procedure , as des :ribed by the LRC profess i onal , i nd icated 

prior plann i n g ,  a cl early defined system of responsibi l i ty ,  the support of 

the LRC professional ' s  super iors , a more-than-adequate accounting system, 

and suff i c i ent research and data col l ecti on .  Arti culation of specif ical l y  

defined objectives prior to the creation of the budget was not evident . 
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Organizational structure 

Fi gure 3 demonstrates the organ izational structure of the g i fted 

LRC program i n  School A .  

F IGURE 3 

THE GI FTED LRC PROGRAM ORGANI ZATION STRUCTURE 
FOR SCHOOL A 

di strict 
g i fted (: - - - -> bu i l d i ng pri nc ipa l  

program "" I 
coordinator v .Jt c l assroom '(-� LRC profess i onal � - - - - -) teachers 

$ �  
pai d  a i de 

���-� = d i recti on of author i ty 
- - - - - ?- = di rection of communi cat ion 

The LRC professi ona.l had con s i derabl e author i ty for the creation and 

impl ementation of the g i fted LRC program. According to the LRC profess ional , 

the d i strict gi fted program coordi nator had observed the g i fted LRC program 

in operation and was knowl edgabl e about i t ,  but had not offered d i rect 

suggesti ons or superv i s i on .  Input from the b u i l ding  princ i pal  and,  espec i a l l y , · 

classroom teachers was cons idered important by the LRC profess iona l . Such 

i nput was accompl i shed informa l l y  through conversati ons and comments . Periodic  

v is its  of personnel from the Re�ion V Area Service Center were a l so menti oned ; 

however, no di rect superv i s i on was establ i shed through these v i s i t s .  The 

parents of g i fted students and the g i fted students themsel ves had no 

noticab l e  i nput i nto the organi zational structure of the program. 
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Personnel 

The LRC professional 

No job descri ption for the pos i ti on of the LRC profess ional was 

found to ex i st .  However, the LRC professional appeared to be very c l ear 

concerni ng the duties and respons ib i l i ties  associ ated wi th the posi t ion .  

The LRC professi onal had  twenty-four years of experience in  the 

fiel d .  The current job desi gnation hel d was " l i brary technic ian " .  Th i s  

title di sti ngu i shed the LRC professi onal from a " l i brarian"  due to the 

fact that a B . S .  degree had never been obta i ned.  However, the LRC pro­

fessional had compl eted over si xty hours of coursework i n  education . 

None of the coursework compl eted d i rectly  concerned the educati on of gi fted 

students . No state money from the g i fted reimbursement program was used 

for the sal ary of the LRC profess i onal ; therefore , no requi rements from 

the Rul es and Regu lat ions of the I l l inoi s State Board of Educati on needed 

to be met. 

The job respons i bi l i ties  i ndentif ied by the LRC professional for the 

pos i tion incl uded organ iz ing  and supervi s ing an Independent Study Program 

for a l l  students ( the g ifted LRC program compri sed one aspect of the 

Independent Study Program) ; superv i s i ng the LRC at two school s ,  i ncluding 

acqu i s i tion , catal og i n g ,  ma intenance , and c i rcul ati on of print material s ,  

non-pri n t  materia l s ,  and audi ovi sual equi pment; prov i di n g  students from 

two school s wi th weekly l i brary cl asses ; and superv i s i ng a part-time l i brary 

aide. 

Many of the cl erical  dut i es such a s i nventory i ng ,  cata l og ing ,  and 

organi z ing  materia l s  and equi pment were compl eted before and after the 

actual school year, s i nce the LRC profess ional hel d an extended year contract .  

Figure 4 presents the weekly schedu l e  fol l owed by the LRC professional during 

the school year. 



F IGURE 4 

THE WEEKLY SCHEDULE OF THE LRC PROFESSIONAL AT SCHOOL A 

Time Monday Tuesday Wednesday Thursday Fri day 

8 : 35-1 0 : 20 ISP ISP ISP ISP 4th grade 
b ldg .  

1 0 : 20-10 :40 recess recess recess recess recess 

1 0 :  40- 1 1  : 20 ISP ISP ISP ISP ISP 

1 1  : 20-1 2 : 35 l unch l unch l unch l unch l unch 
. 

1 2 : 35-1 :45  4th grade c l assroom c lassroom c lassroom c lassroom 
bldg.  groups groups groups groups 

1 : 45-2 : 05 recess recess recess recess recess 

2 : 05-3 : 1 5  4th grade classroom classroom classroom cl assroom 
b ldg .  groups groups groups groups 

I 

NOTE: ISP  = Independent Study Program 
......, 
__, 



The paid a i de 

The paid  a i de at  School A worked i n  the LRC each afternoon 

from 1 2 :35  to 3 : 1 5 .  The indi v i dual i n  the LRC a i de pos i ti on duri ng 

the period of th i s  study hel d a B . S �  degree i n  Home Economics  and 

El ementary Education , and had acqui red f i fteen years of experience 

as an a i de in school s .  

The a i de pos i t i on i n  School A was wel l -defined according to 

school di stri ct pol icy .  The written objectives of the cl assroom 

a i de pos i t i on were: 

A .  To enab l e  teachers to i nd i v i dual ize  the i r  instruction 

B .  To enable  students to progress at the i r  own rate of 
l earning 

C .  To rel i eve teachers of some of the i r  non-instructional 
duti es that wi l l  enabl e teachers to pl an the i r  l essons 
for i n d i v i dual i zed i nstruction 
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Fourteen functi ons for the cl assroom a i de were l i sted by the 

d i strict .  Three of these functions rel a ted to the a i de ' s  duties i n  

the LRC: 

A .  Work with smal l groups of students i n  the l ibrary 
hel p ing  them to f ind materia l s for report s ,  un i ts ,  etc . 

B .  Obta i n  and set-up audio-vi sual equ i pment and mater ia l s  
requested by teachers 

C .  Work wi th sma l l  groups of students at teacher ' s  di rection 

The LRC a i de at School A d i d  not have an acti ve part in the 

g i fted LRC program. However, on Monday afternoons the LRC was open 

under the supervi sion of the a i de for the Independent Study Program 

( i nc l uding the gi fted LRC program) , whi l e  the LRC profess ional was 

at another school . 

The LRC a i de a l so was respons ib le  for ass i sting the LRC pro­

fess i onal i n  he l pi ng students to l ocate and check out book s ,  re-she l ve 



books ,  and vari ous  other c ler ical duties assoc i ated wi th managing 

the LRC .  

Other personnel 

No other pe�sonnel were found to have di rect i nvol vement i n  

e i ther the LRC o r  the g i fted LRC program. Parent volunteers were 

not used. 

The school gifted program not assoc iated 
with the LRC program 

No addi t i onal  g i fted program was i n  operat ion i n  School A .  

Statements of phi l osophy and pol i cy 

A statement concern ing  the ph i l osophy and pol icy of the LRC 

was found i n  the Parent-Student Handbook for 1 981 -82 for School A .  

A copy of th i s  statement can be found i n  appendix K .  
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No sel ection _ pol i cy for the LRC exi sted . No statements of 

ph i l osophy or pol i cy for the g i fted LRC program were found to ex i st .  

Area I I :  Ana l y s i s  of the Gifted LRC Program 
Uti l i z i ng an I nstructional Systems Model 

I dent if ication of gifted students 

Two areas of g i ftedness were recogni zed i n  the g i fted LRC 

prograam at School A :  general i ntel l ectual abi l i ty and spec ific  

academic apti tude . The spec i f i c  apti tudes were in  reading,  mathemat ics ,  

and soc ia l  stud i e s .  

I t  shou l d  be noted that some di screpency was found between 

the stated i dent i fi cat ion procedures and the actual i denti fication 

procedures apparently i n  operat ion . 
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The i dent i f i cation procedures used for School A for the school 

year 1 981 -82 ,  can be found i n  appendix K .  The actual i denti f ication 

procedures used for the g i fted LRC program i n  School A deviated from 

the written i dent i fi cat ion procedures i n  several s ign if icant aspects : 

1 .  No wri tten IQ test was known to have been g i ven to any 
of the sel ected students 

2 .  The SRA Ach i evement test was g i ven only to some of the 
k indergarten students and then to a l l  third grade students i n  the 
fal l of each year; f i rst  and second grade students were not tested 

3 .  Grade l evel teacher recommendations were not kept current 

4 .  No ev i dence was ava i lab le  that the sub-tests of the SRA 
Achi evement test were used to i dentify spec i f i c  apti tudes 

5 .  No records or documentat ion appeared to be access i b l e  
concerning the i denti f i cation procedure used for i ndivi dual students 

The l i st of g i fted student partici pants provided for th i s  study 

was based on " teacher recommendation" from the concl us ion of school 

year 1 980-81 , al though school year 1 981 -82 was al ready nearing 

compl etion .  Several cl assroom teachers , as  wel l as the LRC professional , 

expressed doubt that the l i st actua l l y  represented the truly g ifted 

students of School A .  One student named on the l i st was di scovered 

to be no l onger i n  attendance at the school after a check of the c lass  

rosters was made. One teacher requested that the name of  a 11 g i fted11 

student from that teacher ' s  cl assroom be e l i mi nated from the l i st ,  

and that a di fferent student ' s  name be substi tuted, s i nce the f i rst 

student was not con s i dered g i fted and the second one was ,  according 

to the opinion of that teacher . Th i s  was done immedi atel y ,  and 

wi thout reference to any documentation .  The LRC professional d i d  

not possess a l i st o f  the i denti fied g i fted students a t  the school and 

was unabl e to i dent i fy with certa inty who these students were . 
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An expl anati on for the casual ness of the i dent i ficat ion procedure 

can be found i n  the structure of the g i fted LRC program at School A .  

Al though the program wi l l  be di scussed i n  greater deta i l  i n  other 

secti ons of the study , i t  shou l d  be noted that the gi fted program 

was i ncorporated into the Independent Study Program which was offered 

to a l l  students i n  the school . The Independent Study Program was 

based on the i n d i v i dual needs of the students; therefore , knowing 

wh i ch students actua l l y  had the l abel of "g i fted" was not consi dered 

i mportant to the successful operation of the gi fted LRC program by 

the LRC professi onal or the bui l d ing  pri nci pal . I n  fact , the LRC 

profess ional and bu i l ding  princ i pal expressed pride that the Inde­

pendent Study Program was designed to meet the needs of al l students 

wi thout l abel ing  them " g i fted " ,  11normal 11 or 1 1sl ow11 • 

Conti nu ity of parti c i pat ion i n  the gi fted program was not 

guaranteed from year to yea r .  The i nvol vement of gi fted students was 

not, i n  fact,  even based on thei r i denti fication as  gi fted , but rather 

on the personal deci s i on of the cl assroom teacher to whom they were 

ass igned. 

The assessment of student needs and entry l evel s 

No formal procedure was uti l i zed for the needs assessment of 

g i fted students or for determinat ion of entry l evel s .  There was no 

i ndicat ion that academic h i stori e s ,  testi n g ,  or staffing were i ncor­

porated i nto the educati onal assessment of any of the g i fted students . 

However ,  a constant assessment of student needs and l evel s was 

made by both the c lassroom teacher and the LRC professi onal to determine 

the best materia l s and act i v i ti e s  for the i nd iv idual g i fted part i c i pant .  

Th i s  assessment was done i nformal l y ,  and comnunication was informal 
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between the teacher and the LRC profess i ona l . The appropriate program 

for each gi fted student was determined by consultation between the 

classroom teacher and the gi fted LRC profess i ona l , and was modified 

when the need for change became apparent to ei ther. 

The balance of responsib i l i ty for assessing the gi fted student ' s  

needs was not constant; some c l assroom teachers ma i ntained c l ose 

communication w i th the LRC professional , but others al l ocated most of 

the respons i b i l i ty concerning  the appropriate materi a l s  for the gi fted 

student ( s )  i n  the i r  classroom to the LRC professi onal . Other c lassroom 

teachers chose not to have the g i fted students from the i r  room attend 

the Independent Study Program i n  the LRC at a l l .  

The �pecification of goal s  

No wri tten speci fication of goa l s  was found for the gi fted LRC 

program at School A .  

The speci fication of objecti ves 

Three written objectives were i dentified for the g ifted LRC 

program at  School A .  These were submitted by the school di strict to 

the I l l i noi s State Board of Education i n  compl iance with the regu lations 

concerning funded programs . The LRC professi onal did not possess a 

copy of these objectives and was not knowl edgabl e about them. No copy 

of the objectives was ava i l ab l e  i n  School A .  

A copy of the wr itten objectives , the plan for impl ementation ,  

and the plan for eval uation of the objecti ves , can be found i n  appendix 

K. 

No behaviora l l y  written objecti ves were ava i l abl e from the 

LRC profess i onal . No objectives were spec i fi cal ly wri tten for indi -

vidual g i fted students or groups of g i fted students by the LRC professional . 
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In some case s ,  the i nstructional materia l s used wi th the gi fted students 

contained statements concerning  the goa l s  and objectives of that 

particular  resource. The LRC professi onal copied these statements 

for the c lassroom teachers as an a i d  to the sel ection of appropriate 

material . 

The select i on of strategies 

Al l ocation of space : the LRC fac i l i ty 

The LRC at  School A ,  l ocated on the second fl oor of the school 

bu i l d i n g ,  occupied approximately 2 , 050 square fee t .  A minimum of 3 , 900 

square feet wou l d  be needed to meet the I l l i n o i s  recommendations for 

space ; therefore , School A ' s  LRC fel l  1 ,850 square feet short of the 

min imum recommendat i on . 

The LRC contained seating for forty students , wh i ch was el even 

percent of the total school popul a t i on .  Thi rty percent of the seating 

was i n  i ndependent study carrel s wh ich  had been created from cardboard 

div i ders . The seating arrangements met the I l l i noi s recommended 

standards. 

The l ocati on of the LRC i n  the school bui l d i ng was consi dered 

adequate . Prov i s i ons  for staff were adequate , and the faci l i ty was 

arranged for qu i et study u t i l i zi n g  a vari ety of med ia  a l ternat ive s .  

Lighting and temperature control were not consi dered a problem .  The 

LRC was not normal ly ava i lab le  to students beyond the regular  school 

hours . Figure 5 presents a sca l e  drawing of the LRC faci l i ty at  

School A .  Audiovi sual equ i pment was e i ther pl aced in  the c lassrooms, 

l ocated on the tabl e s ,  or stored i n  l ockers i n  the hal l way outs i de of 

the LRC. 
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FIGURE 5 

THE LEARNING RESOURCE CENTER FLOOR PLAN FOR SCHOOL A 
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Orga n i zation of groups 

The c lassroom teachers des i g nated the groups of students wh ich  

woul d  be  sent to the LRC at  any g i ven time. Di fferent teachers 

uti l i zed d i fferent systems . Some students came to the LRC in  stable 

groups of four to work together on a speci fic  series of materia l s .  

Other students arri ved i ndependently and worked i ndependently.  Genera l l y ,  

the younger students--fi rst and second graders--tended to remain  i n  

groups , wh i l e  the ol der students--th i rd graders--attended i nd iv idual l y .  

Howeve r ,  some f i rst and second graders al so worked i ndependently . 

Groups were always composed of students from the same grade and the 

same c l a ssroom, and were not necessar i l y  a l l  g i fted students. 

Al l ocation of t ime 

The c lassroom teacher designated the time the g i fted students 

wou l d  spend i n  the g i fted LRC program. Some g i fted students d id  not 

part ic i pate at a l l  i n  the g ifted LRC program due to the dec i s i on of 

the i r  teacher. Some g i fted students attended the LRC regul arly at 

a scheduled t ime .  Most of the g i fted students attended only i f  

thei r  regular  c lasswork had been sati sfactor i l y  compl eted. 

Sel ect ion of techn iques 

Almost al l of the instructional mater i a l s  used i n  the g i fted 

program were based on the exposi tory approach . The method of present­

ation was varied;  both print and vari ous audiovi sual methods were 

used. Howeve r ,  the mater i a l s  reflected a content-oriented approach 

consi stentl y .  A few inqu i ry-ori ented i nstructional materi a l s  were 

ava i l ab l e  i n  the LRC , but they were apparently not used often, i f  at 

a 1 1  . 



Selection of resources 

The LRC i n  School A. possessed an env iab le  number of 

i n structional resources . Tab l e  1 prov i des a compari son of the 

ava i l ab le  pri nt  and non-pri n t  mater i a l s  to the Phase One · 
recommended standards for school LRCs i n  I l l i n o i s .  .• 
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Tab l e  2 ,  immed i atel y  fol l owing , provi des a compari son of the 

audiovi sual equ i pment ava i l a b l e  at School A w i th the Phase One 

recommendat i ons  for equi pment .  Most of the resources exceeded these 

standards i n  s i g n i f i cant amount s .  

Use o f  the resources was h i ghly structured by the teacher 

and the LRC profes s i ona l . As prev i ous ly  ment ioned , i nstructional 

mater ia l s emphasi z i ng the process-ori ented approach, creative th ink i n g ,  

problem-sol v i ng ,  a n d  d i scovery l earni ng were avi l a b l e  i n  smal l numbers 

but were sel dom , i f  ever , used by the LRC profess i ona l . 

The LRC profess ional had ful l responsi b i l i ty for selection 

of resources . Input from teachers was g i ven cons i derat ion , but i nput 

from students was not mentioned by the LRC profess i onal as a factor 

i n  the sel ect i on of material s .  

The abundant resources ava i lab le  i n  the LRC were extremely 

wel l  organized.  C lear,  up-to-date access i on records were kept for 

each. type of med ia . For equi pment ,  date of purchase, repa i r  record s ,  

and i nventories were ma i ntai ned for each i tem. Each resource was 

catal oged and wel l -l abel ed.  A col or-coded i dent i fi cat ion system 

was used for easy recogni tion of the type of material  (f i l mstrip ,  

transparency, etc . ) , i n  add i t i on to the Dewey cata l og i ng system. 

Arch ival  copies of al l cassette tapes were made and stored. An 

accurate , up-to-date she l f  l i st  was ma i n ta i ned . 
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TABLE 1 

A COMPARISON OF INSTRUCTIONAL MATERIALS IN  THE LRC 
AT SCHOOL A WITH THE PHASE ONE 

i tem 

Books 
Reference books 

STANDARDS FOR ILLINOIS 

Phase One 
Recommendation 

3 , 000 t i t l es 
current t i t l e s ,  
2 sets encycl . 

Resources a t  
School A 

20,000 t i tl es 
24 set s ,  200 mi sc .  
t i tl e s ,  2+ sets 

--������������������������encycl . 
Magaz ines 
Newspapers 
Pamphl ets , cl i p­
ping s ,  m i s c .  
1 6  mm f i l ms 

Records and 
cassette rec . 
Sl i des 

Graph i c  
mater i a l s  
Transparencies 

Other materia l s  
i ncl . vi deo tapes 
programmed instr .  
rel i a ,  k i t s ,  etc . 

1 0-24 ti t les  
1 -2 t i t les  
organized 
col l ection 
access to f i l m  
1 i brary wi th 
1 , 000 t i t les  

500 t i t l es 
to meet curriculum 
needs 
to meet curriculum 
needs 
to meet curricu l um 
needs 
to meet 
curr i cu l um 
needs 

18 t i tles 
0 
600 i n  organized 
col l ection 
access to f i l m  
1 i bra ry wi th 
1 ,000 t i t les  

51 2 t i t l es  
0 

200 teach ing 
picture sets 
60 sets 

462 fi lmstri p/ 
cassette k i t s ,  
much mi sc . 



T A B L E  2 

A COMPA R I S ON  O F  AU D I O V I SUAL  E Q U I PM E N T  I N  T H E  L R C  
A T  SCHOOL  A W I TH T H E  P H A S E  O N E  STANDARDS  

I tem  

16  mm sound proj. 
2X2 sl i de proj. 
F i l mstrip pro · .  
Sound f i l mstrip proj. 
l OX lO  overhead proj. 
Opaque proj .  
F i l mstrip v i ewer 
2X2 sl i de v i ewer 
TV receiver 
Record pl ayer 
Cassette recorder 
Li sten i ng station 
Projection cart 
Projecti on screen 
TV di stribution 

pl ayer 

Sound f i l mstrip vi ewers 
Earohones 
Cassette dupl i cator 
Jack boxes 
Language masters 

F O R  I L L I N O I S  

P h a s e  O n e  
R e c ommen d a t i o n *  

2-3 
1 

2-3 
1 
4 
2 
8 
1 
2 
4 
4 
2 

1 8-20 
1 8-20 

1 set-up 
NR*** 
NR 
NR 
NR 
NR 

R e s o u r c e s  
S c h o o l  

2 
1 
8 
3 
8 
1 

56 
0 
1 

23 
71 

3 
3** 

23 
l set-up 

5 
240 

l 
24 
1 3  

* Recommendat ion based on 1 5  teaching stations for School A 

a t  
A 

** Discrepancy i n  recommendation and actual hol ding bel i eved to 
be due to the fact that most AV equi pment was l ocated in the c l assrooms 
and therefore d i d  not need to carted 

*** NR = No recommendation made 
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Al l materi al s were neatly shel ved according to the type of 

resource, e . g . , a l l  reference books together ,  a l l  f i l mstrip/cassette 

k i ts together,  and so on.  Audiov i sual materials  and reference mater­

i a l s were l ocated on one s i de of the room; books on the other. 

Students were apparently not encouraged to make selections  i nde­

pendently from the aduiovi sual materi al s .  These resources were 

sel ected by the cl assroom teacher or the LRC professional and then 

g i ven to the student to use .  Exceptions to  th i s  were several print 

k i t s ,  such as  the SRA Reading Lab s ,  which were completed independently 

by the students, and wh i c h  were made di rectly accessibl e to them. 

The shel ves of books were organized by grade l evel s and were 

col or-coded for easy recognit i on by the students . The colors related 

to the appropriate grade des i gnation . Students were expected to 

make books selecti ons from the shel ves l abeled for the i r  grade. 

Recentl y ,  at the request of a teacher, a "fourth grade" she l f  had 

been added for advanced th i rd grade readers . 

C ircul ation pol ic ies  and procedures d id  not vary for gifted 

and non-gi fted students . Students had no restriction on the number 

of books checked out,  and were a l l owed to keep the book for one week , 

wi th the possi b i l i ty of renewi ng i t .  Audi ovi sual materia l s  and the 

appropriate equi pment for the i r  use , were ava i l abl e to the students 

for use in the LRC at the i r  request .  There was l i ttl e evi dence that 

very many students d id  u t i l i ze audi ovi sual material s of the i r  own 

choice regul arly .  

Summary data sheets of  ava i l abl e i nstructional mater i a l s  were 

comp i l ed for each of the major k i ts l ocated i n  the LRC, and were gi ven 

to each cl assroom teacher i n  a fi l e  at the beg i nn i ng of the school 

year. The summaries  i nc l uded such i nformation as the suggested grade 
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l evel s ,  goal s and objecti ves , time a l l otment , number of compenents , 

t it les  of the component s ,  and so on , for each k i t .  

Despite the abundance of resources , i nd i cations were that 

the g i fted students ' access to a wi de var i ety of types and l evel s  

of resources was rel at i ve ly  l imi ted as  a resul t of shel ving and 

c i rculation pol ic ies  i n  effect. 

Da i ly l earn i ng activ it ies  

Program. 

three . 

The program at School A was enti tl ed the Independent Study 

I t  was ava i l ab l e  for a l l  students i n  grade one through 

Parti c i pation was determined by the cl assroom teacher. The 

teachers of the i dent i fi e d  gi fted students were encourged to send 

the students to the LRC when the regu l ar class  assi gnments were 

compl eted. Ind iv idual i zed and/or smal l group l earn i ng act i v i ti e s  

i n  Read ing , Language Arts , Math,  Social  Studi e s ,  a n d  Sci ence were 

ava i l ab l e  for the students . The selection of appropriate material s 

for each student was made by the c lassroom teacher and/or the LRC 

professional . Deta i l ed records were ma i ntai ned by the LRC professional 

document i ng which l earn i ng acti v it ies  each student had compl eted 

and,  when appropriate,  what scores had been achi eved . Each assign­

ment was reviewed by the LRC professi ona l ,  in  the presence of the 

student, and correcti ons were requi red until  the work was one hundred 

percent accurate . Assi gnments were returned to the cl assroom teacher 

for actual grad i ng .  

A written l i st of acti v it ies  desi gned to impl ement the stated 

objectives for the g i fted LRC program can be found i n  appendix K .  



-85-
Eva l uation 

Wri tten eva l uat i on procedure s ,  required by the I l l i no i s  State 

Board of Ed�cation , had been desi gned to determine whether or not 

the program objectives had been met .  An annual questionna i re was 

compl eted by the LRC professi onal and sent to the di strict office,  

deta i l ing  the success or fa i l ure of the program to meet the stated 

objecti ves . The three methods of eva l uation , wh ich correspond to 

the three stated objectives can be found i n  appendix K .  

The LRC professional bel i eved that the f i rst  objective · 

(85% partic i pation)  had been met based on the cal culations  made by 

the LRC professi onal and the bu i l ding princ ipa l . The second 

objective ( that gi fted students woul d read more books) was bel i eved 

to have been met ,  but no data had actual ly  been recorded to verify 

th i s  assumpt ion . It  was not known by the LRC profess i onal i f  the 

thi rd objecti ve (SRA Ach i evement test scores) had been met or not , 

si nce these tests were admini stered by th i rd grade classroom teachers 

and the LRC professional had not been notified concerni ng the resul t s .  

On an i nformal l evel , the LRC professional frequently con­

s i dered al ternat i ves and improvements to the program, and appeared 

to be i n  cl ose communication wi th the bu i l ding principa l  and some 

of the teachers concerning eval uation of the program and,  spec i fi ca l l y ,  

eva l uation of the i nstructional materi a l s used with students . 

The g i fted students , the parents of the gi fted students , 

and c it i zens from the commun i ty were not i nvol ved i n  the eva l uat ion 

of the g i fted LRC program. 

As previously mentioned, the g i fted student partici pants 

were requi red to complete each ass ignment unt i l  i t  was one hundred 
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percen t correct .  The LRC profess i onal a s s i s ted the students by 

teach i ng and re-teaching the necessary ski l l s  and concepts for mastery 

of the assi gnments . Al l a s s i gnments were taken to the classroom 

teacher at  the end of the period and shown or g i ven to the teacher .  

Eval uation of the student was made by the teacher a s  desi red . . In 

some cases , the c lass room teacher consi dered the work done by the 

student wh i l e  i n  th LRC to be an integral aspect of the curricul um ;  

i n  other case s ,  the work was not rev i ewed by the classroom teacher 

at  a l l .  

No system apparently exi sted for the eval uation of the rol e 

of the LRC profess i onal a s  the g i fted LRC program coordi nator. 

The LRC profess ional was eval uated by the bu i l d ing princ i pa l , a s  

i s  normal ly done each year by the supervi s ing  adm i n i strator. Any 

sel f-eval uat ion , or eval uation by students , teachers , parents , or 

commun i ty members of the rol e of the LRC profess ional, was informal 

and wi thout establ i shed l ines of feedback .  

Feedback 

Feedback to the gi fted LRC program partici pant concerning 

the success or fa i l ure of a particul a r  ass ignment or acti v i ty was 

immedi ate and complete .  Often i t  was accompl i shed through self­

checking bui l t  into the i nstructional material  i tsel f .  Whether 

sel f-checking  was done or not , the LRC professi onal revi ewed a l l  

assi gnments and provided immediate feedback to the students . This  

procedure conformed to research find i ngs i ndicating the importance 

of immediate feedback.  

Due to the uncl ear and i ncompl ete eva l uation procedures ,  
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feedback for the g i fted LRC program i�sel f ,  and the rol e of the LRC 

professiona l , was i nconsi stent and vague .  Most feedback appeared to 

be provided by the b u i l d i ng pri nc i pa l . 

Impl ementation of mod i f i cat ions  

Mod i f i cat ions i n  the i ndi vi dual ass i gnments for each student 

were made constantly . Students received more or less  chal l engi ng 

ass i gnments , as needed , based on the LRC professi onal 1 s  constant 

check of the i r  work. 

Modi ficati ons for the g i fted LRC program were pl anned for the 

fol l owing yea r .  Despi te the l ack o f  c l ear channe l s  of eva l uat i on and 

feedback ,  the proposed modi ficat ions  for the program were, nonetheless , 

obv i ously based on a s i ncere needs assessment by the LRC professiona l . 

When asked what mod i f i cati ons to the g i fted program were pl anned , 

the LRC professi onal mentioned: 1 )  the add i t i on of computers and 

computer programs; 2) the purchase of new k i ts and i nstructional 

materia l s ,  i nc lud ing  materia l s  emphas i z ing  cri t ica l  thi n k i n g ,  i n ­

ference think i n g ,  and s i mu lat ion ; and 3 )  the del etion of some k i t s  

wh i ch were not being used.  

When asked about l ong-range goa l s  or "wi shful thinking , 11 

the LRC profes s i onal mentioned: 1 )  the expansion of the LRC faci l i ty 

to create more space for add i t i onal programs and acti v i t ies ; 2 )  the 

hi ring of addi t ional personnel ; and 3) the i nc l u s i on of more hands-on 

centers , i nc l uding science,  art , and so on , to meet the needs of 

g ifted students w ith spec i f i c  apt i tude s .  



Area I I I :  The Enrichment Triad 
Model Checkl i st 
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The Enri chment Triad Model checkl i st was compl eted for the 

g i fted LRC program at School A to determi ne the success or fa i l ure 

of the program to meet the needs of gi fted students as defined 

by Joseph S .  Renzul l i ,  the creator of the Enri chment Triad Model . 

Tabl es 3 ,  4 ,  5 ,  6 ,  and 7 ,  record the responses for each of the f i ve 

sections of the observational check l i st used. The evi dence from the 

five tables demonstrates tha t ,  overal l ,  the g i fted program at School A 

d id  not meet the sel ected cri teri a .  

The phi l osophy of the g i fted LRC program, al though unstated, 

appeared to be to provide acceleration and cha l l enge through tradi ­

t ional content-oriented materia l s  sel ected by educators . Al though 

this  i s  not an uncommon approach to g i fted educati on ,  i t  was i n  

contrast to the ph i l qsophy, goal s ,  and objectives described i n  the 

Enri chment Triad Model , wh ich accounts for the negative responses 

on th i s  checkl i s t .  

Area I V :  The Gi fted LRC Program and the Attitudes . 
of Gi fted Students , Teacher s ,  and Parents 

Interviews were hel d  wi th ei ghteen of the i dent if ied g ifted 

students from School A. The resu lts  of the interviews were tabulated 

to correspond to a survey format as much as was poss ib le .  These 

results  are found i n  Tabl e 8 .  



TABLE 3 

THE ENRICHMENT TRIAD MODEL CHECKL IST FOR THE 
G I FTED LRC PROGRAM AT SCHOOL A :  

GENERAL PROGRAM REQUIREMENTS 

Observation I tem Responses 

easy hard to 
to see, but 
see I th i n k  

I d i d  

For the majori ty of time 
spent i n  the g i fted LRC 
program, students have an  
opportuni ty to  pursue the i r  
own i nterests to whatever 
depth they so des i re 

Students are a l l owed to 
pursue the i r  own i nterests 
i n  a manner that i s  con-
si stent w i th the i r  own 
preferred styles of l earn i ng 

Processes are v iewed as  the 
paths rather than the goal s 
of l earni ng x 

Students are active rather 
than pass i ve l earners x 
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cou l d  
not 
see 

x 

x 



TABLE 4 

THE ENRICHMENT TRIAD MODEL CHECKLIST FOR THE 
G I FTED LRC PROGRAM AT SCHOOL A :  
GENERAL EXPLORATORY ACTIV IT IES (TYPE I ENRICHMENT ) 

Observation I tem 

Students, though g i ven 
freedom, are a l so aware 
that they are expected 
to pursue expl oration 
acti v it ies  purposeful l y  

Students are exposed to a 
wide vari ety of top ics  
or  areas of study 

Interest centers , wi th 
dynamic, appeal i n g ,  and 
stimu l ating materia l s ,  
are used 

F i e l d  trips to places 
1t1here dynamic peopl e are 
actively engaged i n  
probl em-sol ving and the 
pursu it  of knowledge 
are used to stimul ate the 
students 

Resource persons are invi ted 
to make presentations to 
groups of gi fted students 

easy 
to 
see 

Responses 

hard to 
see , but 
I think 
I d id  
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cou l d  
not 
see 

x 

x 

x 

x 

x 



TABLE 5 

THE ENRICHMENT TRIAD MODEL CHECKLIST FOR THE 
G IFTED LRC PROGRAM AT SCHOOL A :  

GROUP TRAINING ACT IV IT I ES ( TYPE I I  ENRICHMENT) 

Observation Item 

Process-ori ented , rather 
than content-oriented , 
mater ia l s are used 

The se lection of process­
ori ented material s 
represents a l og i cal  
outgrowth of student 
i nterests , rather than 
a random choice of what 
i s  ava i l ab l e  or what 
the LRC professional 
l i kes 

Awareness of B l oom ' s  
Taxonomy and/or Gu i l dford ' s  
Structure of the Intel l ect  
as model s for the selection 
of process-ori ented 
materia l s  i s  evi dent 

Evidence of an attempt 
to stimul ate the creat ive 
processes of students i s  
present 

easy 
to 
see 

Responses 

hard to 
see , but 
I think 
I di d 
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cou l d  
not 
see 

x 

x 

x 

x 



TABLE 6 

THE ENRICHMENT TRIAD MODEL CHECKLIST FOR THE G I FTED 
LRC PROGRAM AT SCHOOL A :  INDIV IDUAL AND SMALL 

GROUP INVESTIGATIONS OF REAL PROBLEMS . (TYPE I I I  ENRICHMENT) 

Observation Item 

Evi dence that the student 
takes an active part i n  
formulat ing both the 
problem and the methods 
by wh i ch the problem wi l l  
be attacked 

Encouragement for the ·use 
of di vergent research 
techni ques and conc lus ions  

The areas of investigation 
chosen represent the true 
interests of the students 
and are not the pre­
determined choice of the 
LRC professional 

The student investigation 
results  in  a "rea l " product 
or experience of the 
studen t ' s  own creation 

easy 
to 
see 

Response 

hard to 
see, but 
I think 
I d id  
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cou l d  
not 
see 

x 

x 

x 

x 



TABLE 7 

THE ENRICHMENT TRIAD MODEL CHECKLIST FOR THE 
G IFTED LRC PROGRAM AT SCHOOL A :  

THE ROLE OF THE LRC PROFESS IONAL 

Observation Item 

The LRC professional ' s  
rol e i s  to assist  the 
students i n  transl ating 
and focusing a general area 
of concern i nto a sol vab le  
problem 

The LRC professional ' s  
rol e i s  to provide students 
with the tool s or meth­
odol ogical techniques · 
necessary to sol ve the 
problem 

The LRC professional ' s  rol e  
involves assi sting the 
student i n  communicating 
the results to authentic 
audi ences 

easy 
to 
see 

Response 

hard to 
see, but 
I think 
I d id  

x 
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cou l d  
not 
see 

x 

x 



TABLE 8 

PARTIAL RESULTS OF THE G I FTED STUDENT 
INTERVIEWS FROM SCHOOL A 

Questions 

Are you a boy 
or a g i rl ? 

What grade are 
you in?  

Have you been 
going to the 
L i brary for the 
ISP this  year? 

Did you go to the 
Li brary for the 
ISP  l ast year? 

Di d you go to the 
L ibrary for the 
ISP the year 
before that? 

How do you feel 
about the I SP? 

If  you cou l d  change 
th i ngs about the ISP 
to make it better 
for you , what 
wou l d  you change? 

Do you l i ke having 
the ISP in the 
Li brary? 

(N=l 8 )  

1 st 
n22%) 

m 5 {31 % ) 

1 i ke a 1 ot 
5 (31 %} 

nothi ng 
4 (22%) 

Responses 

� 8 {44%) .9id. 1 0  {56%) 

2nd 
7139%) 

� 
1 4  (78%) 

no 
4(22%)* 

no � 
1 1  (69%) 5( 31 % )  

no 
9(56%) 

l i ke somewhat 
9 (56%} 

make i t  eas i er 
5 ( 28%} 

no � 
1 6  ( 1 00%) 0 

NOTE: ISP = Independent Study Program ( the g ifted LRC 
program at School A) 
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3rd 
7(39%) 

don ' t  
remember 
2fi3%J 

don ' t  l i ke 
2 (13%} 

don ' t  know 
7 ( 39%) 

* Two students were not parti c i pa t i ng i n  the program and had 
never partici pated i n  i t ;  therefore , they d i d  not complete any of 
the fol l owing questions 
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In add i t i on ,  many questions were asked wh ich prompted varied 

responses which were imposs ib le  to represent in a tabl e format .  I t  

shoul d be  noted that these total s may equal more than eighteen ( the 

number of students i nterviewed ) , because more than one comment per 

student was accepted . Percentage s ,  when g i ven , were based on the 

s ixteen students i nterviewed who had knowl edge of the gifte<l LRC 

program. Therefore , percentage total s wi l l  not necessar i ly  be one 

hundred percent.  I t  shou l d  a l so be noted that the student answers 

were paraphrased for c larity .  

The students were asked : "About how often do you go to the 

Library for the Independent Study Program?" These answers were 

g i ven :  

1 .  every day . . .  6 ( 38%) 
2 .  once i n  a wh i l e  . . .  3 ( 1 9% )  
3 .  four days· a week . . .  2 ( 1 3% )  
4 .  when I get my work done . . .  2 ( 1 3%) 
5 .  once a week . . .  l (6%) 
6 .  not any more . . . 1 (6%) 
7 .  twice a week . . .  l (6%) 

The students were asked to expl a in  the i r  feel ings about the 

Independent Study Program. S ix  students (38%) stated that " i t ' s  fun , "  

and three students ( 1 9%) mentioned that "you l earn stuff" .  The 

fol l owing section contains additional comments which  were each made 

once in answer to th i s  quest ion .  

I l i ke to spe l l  and read . . .  you l earn to do thi ngs by 
yoursel f and on your own . . .  i t  helps  me l earn about 
sci ence, fol ktal e s ,  and creatures . . .  i t ' s  mostly bad ,  
i t  takes up a l l  your time . . .  I l i ke the science . . .  
I l i ke l i stening to the tapes . . .  I l i ke doing the 
math . . .  I l i ke reading . . .  i t ' s  too hard . . .  I 
wi l l  go aga in  i f  I can go back to eas i er work. 
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The students were asked: "What do you think are the best th ings 

about the Independent Study Program?" The fal l owing 1 i st conta ins  

those answers mentioned more than once : 

1 .  reading stories . . .  4 ( 25%} 
2 .  I don ' t know . . . 2 ( 1 3%) 
3. the work . . . 2 ( 1 3%) 
4 .  i t  hel ps me l earn . . .  2 ( 1 3% )  

The fol l owing conments were made by one student each i n  response 

to the question about the best things about the Independent Study 

Program: 

k i ds get to read stories 
l i stening to the tapes . 
magazines . . .  the math 
wri ting 

and remember what they read 
drawing the pl anets 
. when i t  i s  easy . 

the 

Table 8 i ndi cated that one hundred percent of the students felt 

that the LRC ( 11Li brary11 ) was a good pl ace for the Independent Study 

Program. When asked 11Why?11 seven students ( 44%) mentioned that i t  

was quiet or that the classroom wou l d  be too noisy .  Two students ( l 3%) 

sa i d  that they l i ked doing the work , and two more students ( 1 3% )  

answered that they d id  not know why. Addit ional comments , each 

made by one student were: 

there ' s  more room . . .  i t ' s  fun . . .  I see di fferent 
peopl e . . .  I l i ke going upsta i rs . . .  there are 
dictionaries  and other stuff . . .  I get to read . 
I get away from my friends i n  the c lassroom . . .  
there are more books 

Students were asked : "How does the Independent Study Program 

affect your other schoolwork?" The answers g i ven by more than one 

student are as fol l ows : 



1 .  i t  hel ps me . . . 5 ( 3 1% )  
2 .  i t  hel ps me a l i ttle b it .  3 ( 1 9%) 
3 .  I only go after I 'm done wi th my regul ar work . 
4 .  i t  helps  me to understand how to remember better 
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3 ( 1 9% )  
. . 3 ( 1 9% )  

Addi ti onal response s ,  made by one student each , are recorded 

below: 

i t  hel ps me to l earn more . . .  I might al ready know th i ngs from 
l earning them i n  the l i brary . . .  i t  makes me get behind . .  . 
I don ' t  know . . .  I can bring stories back to my c l assroom . .  . 

I keep up pretty wel l . . .  I l earn to spel l words i n  the Li brary 

A f inal opportun ity was g i ven for the students to make any 

add i tional comments they des i red.  El even students (69%) had no 

additi onal conments to make . Two students ( 1 3% )  mentioned that the 

work i n  the LRC was harder than the regu lar  cl asswork . Other corrrnents 

made, each by one student, were: 

I l i ke the L ibrarians ; they ' re n ice . SRA i s  fun . 
I l i ke to read the i r  books . . .  a l l  the other k i ds are doing. i t  
so I ' m  going to start to go aga i n  

An i nterpretation of the i nterview resul ts incl udes these 

major f i nd"ings : 

1 .  The major i ty of the i dent if ied g i fted students ( 78%) do 
partici pate in  the g ifted LRC program 

2 .  The regul ari ty of attendance varies dramatical l y  among 
the part ic ipants 

3 .  87% o f  the students gave posi t ive responses concerning 
the i r  fee l i ngs toward the g i fted LRC program 

4 .  A l l  of the students l i ked the g i fted LRC program l ocation 
in the LRC 

5 .  A lmost hal f  of the students mentioned the quiet atmosphere 
as an i mportant factor i n  l i k ing the LRC l ocation 

6 .  Ha l f  of the students descri bed the g ifted LRC program 
as "hel pful " to them 



Tabl es 9 and 1 0  show the fi ndi ngs of the two parts of the 

Teacher Atti tude Survey, d i stri buted to fi fteen classroom teachers 

i n  School A .  Thi rteen teachers ( 87%)  returned the surveys ; however ,  

one teacher d i d  not complete any of the responses on the survey. 

Therefore, only twe l ve responses are tabul ated . Table 9 indicates 

the numbers of teachers who demonstrated fami l iari ty or non-

fami l iar ity with the g i fted LRC program. 

Tabl e 10 ind icates the results of the second part of the 

Teacher Atti tude Survey. The responses to these questions i ndi cate 
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the opini ons and atti tudes of the teachers toward the g i fted LRC 

program at School A .  F i ve poss ib le  responses were a l l owed: strongly 

agree ( SA ) ,  agree (A) , don ' t  know or no opi n i on ( 0 ) ,  di sagree (D) , 

and strongly di sagree ( SD) . 

Comments were sol i c i ted from the teachers . Four teachers 

( 3 1% )  added comments to the survey . The fol l owing section summarizes 

the teacher comments which have been parapharased for c larity unl ess 

quotation marks are used.  Each comment was made once. 

Identi fication of g i fted students i s  not c l ear . . .  I di sagree 
w i th the l i st of g ifted students . . .  woul d l i ke computers . .  . 
a l ot of my students that use the program aren ' t  g i fted . .  . 
"too busy to get k i ds i n "  . . .  "at our l evel' there i s  nothing 
that woul d qua l i ty as i ndeoendent study--th i s  i s  my opi n i on"  

An interpretation of the results  of the Teacher Attitude 

Survey for School A i ncl udes these major f indings : 

1 .  Most teachers expressed fami l iar ity with the g i fted 
LRC program, but 67% wou l d  l i ke even more information 



TABLE 9 

RESULTS OF PART 1 OF THE TEACHER ATTITUDE SURVEY 
FROM SCHOOL A :  FAMIL IARITY WITH THE 

G I FTED LRC PROGRAM 

Quest ion 

I have gi fted students in  
the ISP  i n  the L i brary 
this  year 

I have had students i n  the 
ISP i n  previous years 

I have observed the I SP 
i n  operation 

I am fami l iar  w i th what 
the g i fted students do 
when they are in the · ISP  

My g i fted students and I 
often tal k about what they 
are doing i n  the ISP  

(N=l 2 )  

Response 

1 1  (92%) 

1 2  ( 1 00%) 

8 (67%) 

1 1  ( 92%) 

9 (75%)  

-99-

no 

1 (8%) 

0 

4 ( 33%) 

0 * 

2 ( 1 7%)* 

NOTE: ISP = Independent Study Program ( the gi fted LRC Program 
at  School A) 

*One teacher responded "some" to thi s  quest ion by wri t ing i t  
i n  the margin of the survey 



TABLE 1 0  

RESULTS OF PART 2 OF THE TEACHER ATTITUDE SURVEY 
FROM SCHOOL A :  OPINIONS CONCERNING THE 

G IFTED LRC PROGRAM 
( N=l 2 )  

Question Response 

SA A 0 D -

The ISP i s  meeting 
the special needs of 2 4 1 4 
gifted students ( 1 7%) ( 33%) (8%) (33%) 

The g ifted students i n  
my class  miss  out on 
too much of the i r  6 
regul ar classwork ( 50%) 

The ISP  has a pos i ti ve 1 5 6 
effect on our school (8%) (42%) ( 50%) 

I am satisfied wi th 5 1 5 
the ISP  as i t  i s  now (42%) (8%) (42%) 

I woul d l i ke to know 8 4 
more about the ISP (67%) (33%) 

The Li brary i s  an 
essential aspect of 4 6 1 
the ISP  ( 33%) (50%) (8%) 

NOTE: ISP  = Independent Study Program ( the gifted LRC 
program at School A) 
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SD 

1 
(8%) 

6 
(50%) 

1 
(8%) 

1 
(8%) 



2 .  Fifty percent o f  the teachers fel t the g i fted LRC 
program was meeting  the needs of g i fted students 

3 .  According to the teachers , the g i fted students 
did not mi ss out on too much of the i r  regular c lasswork when 
they part ic i pated i n  the gi fted LRC program 

4 .  Fi fty percent of the teachers perceived the gifted 
LRC program as hav ing a general ly  posi t i ve effect on the school ; 
the other hal f answered 11don ' t  know or have no opin ion"  

5 .  Fi fty percent of the teachers expressed di ssati sfaction 
with the program as i t  exi sted at the time of the survey 

6 .  Ei qhty-threc percent of the teachers fel t that the LRC 
was an essential aspect of the g i fted LRC program 
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Table 1 1  shows the fi ndi ngs of part one of the Parent Attitude 

Survey. Th i s  survey was di stri buted to the n ineteen sets of parents 

of the i denti f ied gi fted students . Fi fteen surveys (79%) were returned. 

Table 1 1  demonstrates whether the parents had fami l iarity with the 

gi fted LRC at School A or not. 

Tab 1 e 12 pres.ent the results  of the second part of the Parent 

Attitude Survey, which i ndi cates the opi n i ons of the parents toward 

the gi fted LRC program. F i ve possibl e responses were al l owed: strongly 

agree (SA) , agree (A ) , don ' t  know or have no opi n i on (0) , di sagree ( 0 ) , 

and strongly di sagree (SD) . 

N ine parents (60%) added written comments concerning the g ifted 

LRC program on the i r  survey s .  Comments made by more than one person 

are l i sted bel ow :  

l .  Not fami l i ar wi th the program . . . 4 ( 27%) 

2 .  Wish for more i nformation on the objectives,  scope, 
and so on , for the g ifted LRC program . . . 4 ( 27%) 

3 .  W ish program cou l d  be expanded . . . 2 ( 1 3% )  

4 .  The gi fted LRC program i s  an important suppl ement to 
the regu 1 a r class room . . . 2 ( l 3%) 



TABLE 1 1  

RESULTS OF PART 1 OF THE PARENT ATTITUDE SURVEY 
FROM SCHOOL A: FAMIL IARITY WITH THE 

G I FTED LRC PROGRAM 
( N= 1 5 )  

Question Response 

� 

I have observed the 
ISP i n  opera t i on 2 ( 1 3% }  

I am  fami l iar wi th 
what my ch i l d  does i n  
the ISP i n  the Library 9 (60%) 

My chi l d  and I often 
ta l k  about h i s/her 
acti v i t i es i n  the 
ISP 4 ( 27%) 

NOT E :  I SP  = 

at School A) 
Independent Study Program ( the gi fted LRC 
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no 

1 3  (87%) 

6 ( 40%) 

6 ( 73%) 

program 



TABLE 1 2  

RESULTS OF PART 2 OF THE PARENT ATTITUDE SURVEY 
FROM SCHOOL A: OPINIONS CONCERNING THE 

G I FTED LRC PROGRAM 
( N= 1 5 )  

Question Response 

SA A 0 D 

The ISP  i s  meeting the 
special  needs of my 7 8 
chi l d  (47%) ( 53%) 

My ch i l d  i s  mi ssing  
out  on  too much of 
the regular classwork 1 6 
because of the ISP  (7%)  (40%) 

I am sati sfied with the 4 9 2 
ISP as i t  i s  now (27%) (60%) ( 1 4% )  

I wou l d  l i ke to  know 5 9 1 
more about the ISP  (353) (60%) (7%) 

The Library i s  an 
essential  aspect of 5 5 5 
the ISP  ( 35%)  ( 35%) (35%) 
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SD 

8 
( 53%} 

NOTE :  ISP  = Independent Study Program ( the g i fted LRC program 
at School A) 



5 .  Chi l d  enjoys the g ifted LRC program . . .  2 ( 1 3% )  

6 .  Chi l d  cannot expl a i n  the g i fted LRC program to the 
parent ' s  sati sfaction . . .  2 ( 1 3% )  
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The fol l owing comments were each menti oned by one parent .  

The comments have been paraphrased for clarity .  

L i brarian i s  wonderful . . .  computers woul d be a good add it ion . 
question the use of the term "g ifted " ;  have never been i nformed 
that ch i l d  i s  g ifted . . .  thank you for the opportunity to 
respond . . .  g lad  for the extra work for the chi l d  . . .  l i brary 
shou l d  be a central part of every classroom . . .  the di strict 
i s  not provid ing enough for the gi fted . . .  chi l d  i s  no 
l onger invol ved i n  the ISP  . . .  g lad  chi l d  i s  i n  ISP 

An ana lys i s  of the results  of the Parent Attitude Survey 

for School A l ed to these fi ndi ngs : 

1 .  Parents as a whol e fel t uniformed about the gi fted LRC 
program, and wanted to know more about i t .  This  was true even i f  
the parent indicated some fami l iari ty wi th the program 

2 .  Over fi fty percent of the parents d i d  not know o r  had no 
opin i on as to whether the g i fted LRC program was meeting the i r  
chi l d ' s  needs 

3 .  Al l but one parent (who responded "don ' t  know/no opinion")  
fel t  that the ir  ch i l d  was not mi ss ing out on too much cl assroom 
work because of the program. 

4 .  Sixty-seven percent of the parents bel i eved that the 
LRC was an essential  aspect of the g ifted LRC program. The other 
responses were don ' t  know/have no opinion" 
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The Gi fted LRC Program at School B 

Area I :  Background Information 

Description of the school and commun ity 

The g i fted LRC program at School B was l ocated in  a sma l l  

el ementary school which served 1 26 students i n  grades one through 

five .  The school i tsel f was l ocated on the south s i de of an East 

Central I l l i noi s commun i ty w ith a popu lat ion of 9 , 900.  The two­

story bu i l ding ,  al though obv i ously o l d ,  was i n  good repa i r .  I t  

contai ned fi ve c l assrooms, one for each grade, which were operated 

as tradi t i onal contained classrooms; and a l a rge open area the .s ize  

of two cl asses , wh i ch housed both the LRC and a room for the reading 

special i st .  

Budget 

The exact budget for the LRC cou l d  not be determined . However, 

$8 ,31 1 had been al l ocated to the four LRCs i n  the school di stri ct .  

The LRC professional and the di strict g ifted program coordinator 

suggested that twenty percent of the total figure was approximately 

the amount of money spent for the School B LRC spec if ical ly .  Therefore , 

the best estimate ava i l abl e indicated that $1 ,662 was budgeted in  

school year 1 981 -82 for the LRC .  

In add it ion to th i s  amount ,  the LRC professional received f i ve 

hundred dol l ars from a parent organization for the LRC . An estimate 

of the total budget for the LRC wou l d  then be $2 , 1 6 2 .  

The I l l inois  m in imum standards ( Phase One ) recommend that one 

percent of the State Average per pup i l  i nstructional costs shou l d  be 
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used to determine the appropriate budget total for a school LRC . 

Thi s per pupil amount was twenty dol l ars for school year 1 981 -82 , based 

on a State Average total per pupi l expenditure of $2 ,041 . Therefore , 

wi th an enrol l ment of 1 26 students , the minimum budget for School B 

shou l d  have been $2 , 520 .  The actual budget fel l  $358 short of I l l inois  

recommend�d minimum standards . 

The l i ne i tem requests for the budget were prepared by the LRC 

professional responsibl e for the LRC at School B for the precedi ng year 

( this i ndi vi dual was no l onger the LRC professi onal at the time of 

the study ) . The requested i tems were submitted to the bui l d i ng 

princi pal for approval , and were then sent to the di strict office 

for central orderi ng .  

The budget procedure , as  described by the current LRC pro­

fessional , i ndicated a cl early defined system of respons i bi l i ty and 

the support of the LRC professi onal ' s  superv i sors . On the other 

hand , no articulation �f spec if ica l ly-designed object ive s  prior to 

the budget creation process was mentioned , and a l ack of prior pl anning 

was evident. The budget a l l ocati ons for school year 1 981 -82 did not 

refl ect the needs of the g ifted LRC program because planning concerning 

the program had not been compl eted prior to the subm i s s i on of the 

budget. Furthermore , the lack  of a card cata l og ,  i nventory, she l f  

l i s t ,  o r  accession records prevented a thorough knowl edge of the 

strengths or weaknesses of the col l ecti on from being l i kely .  A l ack 

of suffic ient research and data col l ection prior to the compl etion 

of the budget was i ndi cated by the fact that only one book was 

purchased for the LRC despi te an extremely weak print col l ection .  

Instea d ,  most of the budgeted funds were spent on l earn i ng game s .  
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The five hundred dol l ars received from the parent organization duri ng 

the school year was used for books whi c h  were ordered by the current 

LRC professional . 

The school di strict appl ied for, and rece i ved, the maximum 

possible  reimbursement for the di strict g ifted program from the State 

Board of Education based on the budget formul a  for cal culating 

estimated reimbursement .  Of th i s  amount , $7 , 1 28 ,  no money was 

a l l ocated for the g i fted LRC program at School B spec if ical l y .  

Organizational structure 

Fi gure 6 shows the organizational structure of the g i fted 

LRC program at School B .  The LRC professi onal had almost no authority 

or i nput i n to the creation or implementation of the g i fted LRC program. 

The g i fted LRC program was only one aspect of a total plan for g i fted 

students which  was carefu l l y  and compl etely formul ated by the d is­

trict g i fted committee . The LRC professional was g i ven a set of 

wri tten i nstructions concerning  the gi fted LRC program and was then 

expected to implement i t .  Any additi onal hel p or di rection was pro­

vi ded i nforma l l y  by the g ifted classroom teacher (who served on the 

di strict g i fted committee ) at the speci fic  request of the LRC 

professi onal . The l i nes of communication were essential ly  one­

di rectiona l , with i nformation going to the LRC professi onal but 

wi thout an establ i shed method of obta i n i ng appropriate feedback from 

the LRC profess iona l . 

The parents of g i fted students and the g i fted students them­

selves had no known i nput i nto the organizati onal structure of the 

g i fted LRC program. 



F IGURE 6 

THE G I FTED LRC PROGRAM ORGANI ZATIONAL STRUCTURE 
FOR SCHOOL B 

di strict g i fted '-------------� di strict g ifted 
prog .  coord. ( - - - - - - - - - ) __ committee 

---� = di rection of authori ty 
- - - - � = di rection of communi cation 

Personnel 

J S  
g ifted classroom 

I teacher 
/,\ � LRC pro'¥essional 
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A job descr iption for the LRC professi onal was ava i l abl e .  The 

ful l text of the descr ipt i on can be found in  appendix L .  The LRC 

professional was requi red to ful fi l l  al l of the job requi rements 

l i sted for School B ,  as wel l as sharing the responsib i l i ty for a second 

school with another LRC professional in  the di stri ct .  

The LRC professional at  School B had a val i d  I l l i no i s  State 

teaching cert i fi cate, a B . S .  i n  Educati on ,  and one year ·of c lassroom 

experience . The LRC professi onal had completed no coursework i n  

the educat i on of g i fted student s .  N o  state requi rement for such 

coursework ex i sted for th i s  pos i t i on because I l l ino i s  state g i fted 

funds were not used for any part of the salary of the LRC professi onal . 

F igure 7 presents a copy of the LRC professional ' s  weekly 

schedul e .  According to the schedul e ,  the LRC professi onal met for 

a l i brary period wi th each grade for twenty minutes a week ( 1 00 mi nutes) , 

taught art to each grade for forty mi nutes a week (200 minutes ) ,  worked 

with sma l l  groups of students from each classroom for th i rty minute 

periods twice a week (300 minutes ) ,  spent between 1 1 0  and 240 minutes 



F IGURE 7 

THE WEEKLY SCHEDULE OF THE LRC PROFESSIONAL AT SCHOOL B 

Monday Tuesday Wednesday 

8 : 40-1 0 : 45 . . . .  at another school 8 : 30-1 0 : 05 . . . .  at another school 8 : 30-1 0 : 00 . . . .  at another school 
1 0 : 1 5- 1 0 : 45 . . .  SG , 1 st 1 0 :05-1 0 : 35 . . .  SG,  2nd 1 0 : 05-1 0 : 35 . . .  SG , 1 st 
1 0 : 55-1 1 : 25  . . .  SG , 3rd 1 0 :45-1 1 : 1 5  . . .  SG ,  5th 1 0 : 45-1 1 : 1 5  . . .  SG ,  3rd 
1 1 :  30-1 2 :  40 . . .  l unch 1 1  : 25-1 1 : 55  . . .  SG , 4th 1 1  : 1 5- 1 1  : 55  . . .  worktime 
1 2 : 40-1 : 00 . . . .  LC , 3rd 1 2 : 00-1 2 : 40 . . .  l unch 1 2 : 00-1 2 : 40 . . .  l unch 
1 : 00-1 : 20 . . . . .  LC ,  1 st 1 2 : 45-1 : 30 . . . .  special 1 2 :40-2: 30 . • • .  worktime 

2 : 30-3:00 . . . . .  gLRCp 1 : 20-1 : 40 . . . . .  LC , 2nd 1 : 35-2 :20 . . . . .  special 
1 : 40-2 : 00 . . . . .  LC , 5th 2 : 30-3 : 00 . . . . .  gLRCp 
2 : 00-2 : 30 . . . . .  LC,  4th 
2 : 30-3 : 00 . . . . .  gLRCp 

Thursday Fri day 

8 : 35-1 0 :20 . . . .  at another school 8 : 30-1 0 : 00 . . . .  at another school 
1 0 : 25-1 1 : 05 . . .  art, 5th 1 0 : 05-1 0 : 30 . . .  SG , 2nd 
1 1  : 1 0-1 1  : 50 . . .  a rt ,  4th 1 0 : 45-1 1 : 1 5  . . .  S G ,  5th 
1 2 : 00-1 2 : 40 . . .  l unch 1 1 : 25-1 1 : 55  . . .  SG ,  4th 
1 2 :40-1 : 20 . . . .  art,  3rd 1 2 : 00-1 2 :40 . . .  l unch 
1 : 25-2 : 00 . . . .  art,  2nd 1 2 : 50-3 :00 . . . .  worktime and gLRCp 
2 : 1 0- 2 : 50 . . . .  art , 1 st 

NOTE: "SG" refers to "small groups " ;  11LC11 refers to "Library cl a s s " ;  and 
11gLRCp11 refers to "gifted L�C program" I 

-J 

0 
\0 I 
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per week work i ng on projects , and had a potential t ime a l l otment for 

the gi fted LRC program of 220 minutes per week . Therefore , i t  i s  

cl ear that the LRC professional had many other duties wh ich  occupied 

s ign if icantly larger bl ocks of time than d id  the g ifted LRC program. 

The LRC professi onal had no paid  a i de and no parent vol unteers . 

The school gifted program. 
not associ ated with the LRC 

The gi fted LRC program under the superv i s i on of the LRC pro­

fessional was only one aspect of the total g i fted plan for the di strict 

and school . The other aspect of the g i fted program a l so  i nvolved the 

LRC , but was not i nc l uded in the study because i t  d id  not invol ve the 

LRC profess i ona l . For the purpose of th i s  study ,  the add it ional 

program at School B sha l l  be referred to as the Tal ented , Abl e ,  and 

Gi fted (TAG ) program, and the teacher i nvol ved in th i s  program sha l l  

be referred to a s  the TAG teacher, I n  real i ty ,  "TAG" was used by 

the school district to refer to al l aspects of the g i fted program i n  

the d i strict,  i ncl uding the gi fted LRC program. 

The TAG program at School B was under the d i rect supervi s i on 

of a fi rst grade teacher. The TAG teacher coordi nated and impl emented 

the TAG program, and a l so served as  a l i a i son between the LRC pro-

fessi onal and the di stri ct gi fted commi ttee. The TAG teacher had 

received Level I I  tra i n i ng i n  g i fted education from the Region V 

Area Service Center for the Gi fted i n  Rantoul , I l l i no i s .  Level I I  

tra in ing  was achieved by part i c i pat ion i n  a seri es of workshops 

concerni ng g i fted educat ion .  

The TAG teacher was re l eased from the regular c l assroom by 

a substi tute teacher for one half day each Fri day afternoon to 
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meet i n  the LRC wi th the g i fted students from School B from grades one 

through f ive .  The stated objecti ves , l earning acti v it ies ,  and 

eval uation procedures ,  as recorded for submi ss ion to the State Board 

of Education,  can be found i n  appendix L .  I t  shou l d  be noted that 

some of these objectives were met by the TAG teacher and the LRC 

professional i n  cooperation ,  and that others were the responsibi l i ty 

of one or the other . 

Statements of phi l osophy and pol i cy 

The LRC was created i n  the 1 980-81 school year. I ts purpose 

was " . .  to expose pupi l s  to enjoyable  and ceative ways of l earning . "  

The various functions of the LRC professi onal and the general purpose 

of the LRC can be found i n  appendix L .  No selection pol i cy for the 

LRC exi sted. 

The school di stri c t ' s wri tten "Gi fted Phi l osophy" can be 

found i n  appendix L .  The LRC professional d i d  not have a copy of 

the phi l osophy, and was not sure i f  one existed. 

Area I I :  Analysi s of the Gi fted LRC Program 
Ut i l i zi ng an Instructional Systems Model 

Identi fi cation of gifted students 

General i ntel l ectual ab i l i ty was i denti fied as the only category 

of g i ftedness to be covered i n  the g i fted LRC program at School B .  

Students in  grades one through f i ve partici pated in  the TAG program, 

but only students i n  grades three, fou r ,  and five were invol ved in the 

independent study project i n  the g i fted LRC program. The i ndenti fication 

procedures ,  as submi tted to the I l l inoi s State Board of Education to 

ful fi l l  g i fted prograrn reimbursement regul ations , can be found i n  

appendix L .  
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The LRC professi onal was not i nformed concerni ng the g ifted 

student i dentifi cati on process . The names of the g i fted students 

had been prov i ded,  but not the methods by whi ch the students had 

been selected . 

Because the g i fted LRC program was i n  its  fi rst year of 

operation , no procedure for the cont i n u i ty of students from one year 

to the next was known. No pol i cy address i ng the subject was found . 

However ,  students were i nvol ved i n  the g ifted LRC program as an 

optional acti v i ty of the i r  own cho ice .  One student who eventua l l y  

chose t o  11drop-out11 of the g i fted LRC program, c i ted too much 

pressure and the fear of fal l i ng beh i nd i n  regu lar  c lasswork as the 

reason . Therefore , i dent if icati on as 11gi fted11 d i d  not necessar i ly  

mean part i c i pation i n  the g i fted LRC program. 

The assessment of student 
needs and entry l evel s 

The LRC professional d i d  not formal ly assess student needs or entry 

l evel s .  As previously mentioned, a l i st of students i dent if ied as "gi fted" 

was the orily i nformat i on the LRC ' professional was g i ven concern i ng the student s .  

Students partic i pated i n  pre-prograrruned computer acti v it ie�  

wh ich  were i n tended to provide enr ichment in  mathematics  and language 

s k i l l s .  However, si nce on ly three computer programs· were ava i l abl e .  

i t  can be assumed that very l i ttl e attention to indi v i dual d i fferences 

was poss i bl e .  Gi fted students were al so gi ven the opportuni ty to 

fol l ow a self-paced computer programming course. Al l owing the students 

to progress at the i r  O\<ln speed accommodated di fferent needs and entry 

l evels  for thi s  act i v i ty .  
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Gi fted students in  grades three through five a l so part ic i pated 

in  a research study project. Entry l evel \'las assumed to be zero , 

and a l l  students were gi ven the same three-week introduction to the 

project by the LRC professional . The students progressed indi vidua l ly 

after that poi n t ,  and add it ional hel p was provided based on assessed 

need for the i ndi vidual student. The g i fted student part ic ipants 

were g i ven ail i nterest survey to compl ete which  was desi gned to 

increase the i r  se 1 f-a\·Jareness of i nterests and 1 earning  styles .  

In summary , attempts to informa l ly  assess student needs and 

entry l evel s  were present,  but were not app l i ed consi stently or syste­

mati cal ly, and \-Jere not supported by appropriate materi al s i n  suffic ient 

amounts or at various instructional l evel s .  

The specification of goa l s  

Long-range goa l s ,  identified by the di strict  gi fted education 

committee \-Jere establ i shed . These goal s can be found i n  append i x  L .  

Goa l s  speci fical ly for the gi fted LRC program were not avai lab le .  

The speci f i cation of objecti ves 

Tl1e objectives spec i fied for the gi fted LRC program were not 

cl early separated from the objectives written for the TAG program. 

Both the LRC professional and the g i fted program coordinator for the 

di strict were not sure which  objectives were speci fi ca l l y  for the 

gi fted LRC professional . The LRC professional d id  not have a copy 

of the objectives , and had never seen them. These objectives can be 

founJ i n  appendix L .  
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I n  addit ion to the stated object i ves , the g i fted education 

corrrni ttee for the di strict had prepared a thorough and cl early-written 

series of objectives for that committee wh ich  covered the areas of 

identi fication , curri cul um,  evaluation , i n-servi ce , and admi ni strative 

des i gn for the di strict gi fted program. Incl uded in  thi s l i st were 

the objecti ve s ,  the tasks necessary for compl etion of the objectives , 

the persons respons ib le  for completion of the objectives , and the 

deadl ine for compl etion . Appendi x  L contains th i s  l i st .  The resul t 

of th i s  effort was a meani ngful and wel l -desi gned agenda for the 

gifted comni ttee for the next several years . 

No behav iora l l y  written objectives were ava i l able from the 

LRC professional for the i ndi vidual g i fted students , the various groups 

of g i fted students , or the units used with the gi fted students . 

The selection of strategi es 

Al location of space: the LRC fac i l i ty 

The LRC at School B ,  l ocated on the second floor of the school 

bui l d i n g ,  occupied approximately 470 squa.re feet , the s i ze of one 

typical classroom i n  the bui l d i ng .  An addit ional room, separated · 

only by movabl e objects such as d isp lay boards , was al so 470 square 

feet .  I t  was occassional l y  used for addit ional space when not occupied 

by t.1e reading spec ia l i s t .  A minimum o f  3 ,020 square feet woul d  be 

needed to meet the I l l ino is  recorrmended standards for space ; therefore , 

School B ' s  LRC fel l  far short ( 2 , 550 square feet) of the minimum 

standard. 
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Tile LRC contai ned seat ing for at l east forty students ; three 

long tables wi th attached benches were used which cou l d  accomodate fu l l  

classroom groups for i nstruction . Nearly thi rty percent (28%) of the 

seating was in indi vi dual study carrel s .  These seating arrangements 

met or exceeded the I l l i no i s  recommended standard s .  

The location of the LRC was considered adequate ; access was 

conven ient for al l students due to the sma l l  s i ze of the school . 

Prov i s i ons for the LRC profess ional were not adequate . One typi cal 

teache r ' s  desk ,  one tab l e ,  and the top of a cabinet served as  gathering 

places for teacher suppl i e s .  More storage space and appropriate work 

areas would have reduced the need to 11make do11 with such an t" rrangement. 

Li ghting and temperature contro l s  were not considered a problem. The 

LRC was not norma l ly  ava i l able  to students beyond regu lar  school hours . 

Figure 8 shows a scale drawing of the floor pl an of the LRC at School B .  

Organ ization of groups 

Students worked at the mi crocomputers i ndi vidua l l y .  Students 

in grades three , four , and f ive , attended three weeks of group 

i nstruction at the beginn i ng of the i ndependent research study un i t .  

After that ,  students met w ith the LRC professional ind iv idual ly as 

needed.  

The LRC professional expressed the opi n ion that the incl us ion 

of tllird and fourth graders i n  the research study acti v ity was a 

wea kness of the grouping o·rgan i zat i on . It was fel t  that these 

students were too young for the research project and shou l d  be grouped 

di fferentl y i n  the future . Al ternative activ it ies  would be provided 

to them in  preparation for the i ndependent study project i n  the 

fi fth grade . 
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Al location of time 

Students worked on the microcomputers when released from thei r  

regu l ar c lassroom. Rel ease was determined by the c lassroom teacher 

and genera l l y  occured when classwork had been compl eted . 

During the three-week i n i t i a l  stage of the i ndependent study 

project, four hours per week (one hour for four days)  were schedul ed 

for the g ifted students to meet as a group w ith the LRC profess ional . 

After this  introductory phas e ,  student time was determined by the 

studen t .  The LRC profess ional was ava i l abl e for i ndi vidual confer­

ences for vari ous bl ocks of t i me throughout the week wi th a total of 

over three and a hal f hours al l otted . Occass ional l y  the LRC pro­

fessional would request that a g i fted student by released from class  

during one of these bl ocks of  time to  receive i nd iv idual  attention . 

Al l ocation of time for the research project became a serious 

constrai nt for the i mpl ementat i on of the g i fted LRC program. The 

LRC professional reported that students found i t  difficu lt  to create 

t i me during the school day to work on the project ,  and that some 

teachers had expressed resentment at the interruption of the da i ly 

routine when gi fted students l eft the c lassroom at various t i me s .  

Be ing respons ib le  for schedu l i ng thei r  own time was not a satisfactory 

method for students in  th i s  age grou p .  The c lassroom teachers were 

not cl osely invol ved i n  the impl ementation of the g i fted LRC program, 

and therefore , supp l i ed varying degrees of encouragement to the 

g i fted students to use school t i me to complete the project s .  
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Sel ection of techn i ques 

The two elements of the g i fted LRC program represented a wide 

range of instructional techn i ques . The mi crocomputer program i nvolved 

both prograirmi ng  acti v it ies  and the use of pre-programmed material s .  

The programming acti vities  fol l owed a very structured , sel f-paced 

approach . The pre-programned materi a l s  were exposi tory i n  their 

approach to instruction .  

On the other hand , the research project was cl early i nqu iry 

learn i n g .  The top ic , method of researc h ,  and eval uati on procedures 

were determined by the studen t .  However , guidel ines were establ i shed 

and standards appl i cable  to wri tten research papers were appl ied  

for that aspect of the i ndependent study project. 

Sel ection of resources 

The greatest area of weakness i n  the LRC at School B was i n  

i ts resources col lect ion . Table 1 3  provides a comparison of the 

ava i l abl e print and non-print material s with the Phase One recommended 

standards for school LRCs i n  I l l i no i s .  Tab le  1 4 ,  immediately fol l owing , 

provides a compari son of the audiovi sual equ i pment ava i lable at  

School B wi th the Phase One recommendations for equi pment . 

It must be emphas i zed that the numbers used i n  Tables  1 3  

and 1 4  for the LRC resources represent the estimates o f  the LRC 

professional . No inventory, she l f  l i st ,  card catal og, accession records , 

or other documentation exi sted to verify the total s .  



TABLE 1 3  

A COMPARISON OF I NSTRUCTIONAL MATERIALS 
I N  THE LRC AT SCHOOL B WITH THE PHASE 

ONE STANDARDS FOR ILLINOIS 

Item 

Books 

Reference books 

Maga z i nes 

Pamphl ets , cl i pp ing s ,  
mi sc .  

Fi lmstrips 

1 6  mm f i l ms 

Records and 
cassette rec . 

Sl i des 

Graph i c  material s 

Transparenc ies  

Other material s 
incl . v i deo 
tape s ,  programmed 
instr . ,  real i a ,  
k its ,  etc . 

Phase One 
Recommendation 

3 , 000 titles  

current t i tl e s ,  
2 sets encycl . 

1 0-24 t i tl es 

organ i zed 
col l ection 

200 t it les  

access to  f i l m  
1 i bra ry with 
1 ,000 t i tl e s  

500 t it les  

to meet curri cul um 
needs 

to meet curriculum 
needs 

to meet curri cul um 

to meet 
curri cul um 
needs 

Resources at 
School B 

400 t i tles  

20  ti tl es , 
0 encycl . 

0 

0 

60 t i tl es 
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access to f i l m  
1 i bra ry with 
1 ,000 titles  

24 titles  

0 

1 0  sets mi sc . 

4 sets 

3 VCR tape s ,  
50 fi lmstrip/ 
cassette k i ts , 
50 ed '  l games 
and k i ts 



TABLE 1 4  

A COMPARISON OR AUD IOVISUAL EQUI PMENT I N  THE LRC 
AT SCHOOL B I  WITH THE PHASE ONE STANDARDS 

FOR I LL INOIS  
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I tem Phase One 
Recommendation* 

Resources at 
School B 

1 6  mm sound proj . 

F i l mstri p proj . 

Sound f i l mstrip 
proj . 

l Ox lO  overhead 
proj . 

Opaque proj . 

F i l mstrip  v iewer 

2x2 sl i de v i ewer 

TV receiver 

Record pl ayer 

Cassette recorder/ 
pl ayer 

Li stening station 

Projection cart 

Projection screen 

TV di stribution 

Microcomputers 

Earphones 

1 -2 l 

1 -2 l 

1 1 

1 -2 1 

1 

6 1 

1 l 

2 1 

2 0 

2 1 

2 l 

1 0 - 1 3  0 

1 0 - 1 3  1 

1 set-up 1 set-up 

NR** 2 

NR 8 

*Recomme:ndat·ions are based on f i ve teach i ng stations for School B 

**NR = No recommendation made 
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Resources were so scarce that the students used student-made 

pre-programmed materi a l s  for the microcomputers . After selection of 

a research top i c ,  the students were not l i kely to l ocate more than 

one or two resources in the LRC concern i ng that topi c .  Most of the 

actual research Has ,  therefore , completed at the publ i c  l i brary during 

out-of-school hours . The LRC profess ional had donated a personal set 

of o l d  encycloped ias , several f i l mstri ps , and back i ssues of two 

periodi c a l s  to the LRC to suppl ement the col l ection . 

The LRC profess i onal ut i l i zed a manual , ent it led Independent 

Study; compi l ed by the Region V Area Service Center, and suppl i ed 

by the d i strict g ifted commi ttee , for the structure and organi zat ion 

of  the gi fted LRC program i ndependent study project. No other pro­

fes s ional resources were used . 

The resources within  the LRC were not organized according to 

any standard cataloging or c l a s s i f i cation system. The LRC professional 

had attempted to group materia l s  by type of med i a  used , and then by 

general subjec t .  No card catalog  was ava i l ab l e ,  and a partia l  

i nventory of audiovi sual equi pment was not kept current. The resources , 

however ,  were neatly she l ved ,  and the shel ves were appropri ate ly  l abel e d .  

Many teacher-made l earn ing  games and act i vi ties were a lso ava i l abl e .  

Al l students were a l l owed to check out two books at a t i me  

for a one week period .  No  f ines were assessed . G i fted students who 

were us ing  books for the i r  research study project were a l l owed to 

keep as many books as they needed for as l ong as necessary. Students 

i n  general Here not al lm·1ed to check out non-print materia l s  or 

equ i pment.  Gi'fted students had access to non-pri nt mater i a l s  and the 
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necessary audiov i sual equi pment for the i r  use , but none had requested 

any . Perhaps they were unaware of the di vergence i n  the normal LRC 

po l icy . 

Da i ly l earn i ng activ i t ies 

The g i fted LRC program at School B i nvol ved two aspects . 

Fi rst the g ifted students i n  grades one through five worked w i th 

mic rocomputers under the superv i s i on of the �RC profess ional . 

Creati ve Programming for Young Mi nds* was ut i l i zed to provi de sel f­

paced i nstruction in programming a compute r .  Pre-prograrruned computer 

programs were used for the dev�lopment of spec i f i c  l anguage and 

mathematical sk i l l s .  Progress was ind iv idual on the computers and t ime 

a l l o tments were flexib l e .  

Secondl y ,  the g ifted students i n  th i rd , fourth , and f i fth 

grades were i n troduced to research techniques i n  an i ndependent study 

research project .  After a three-week i ntroductory cours e ,  the students 

s i gned a contract deta i l i ng the top i c ,  method ( s )  of inqu i ry ,  pl anned 

product , and eva luat ion procedures for the i r  project wh i ch wou l d  

comprise both a wri tten and a creat ive component . The creative 

component cou l d  involve such projects as  d ioramas , di splays , oral 

reports , media product i ons , and so on . After s ign ing  the contract , 

progress on the research project was delegated to the students . No 

deadl i ne for compl etion was establ i shed except for the conc l us i on 

of the school year .  

*Ava i l ab le  from Creat i ve Programmi ng ,  600 S 6th St . ,  
Charl esto n ,  I L  61 920 
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Eva l uat ion 

Ach ievement of the g i fted LRC program objectives was to be 

1reasured in  several ways . The eva l uat i on procedures , submi tted to the 

I l l i noi s State Board of Educa tion to ful f i l l  g i fted program requi rements , 

were matched to the program objecti ves . These can be found in  

�ppendi x L .  

Although di rectly responsib le  for uti l i zing the written 

eval uation procedures to measure the achievement of the stated ob­

jective s ,  the LRC profess ional had no knowledge of the procedures and 

not seen them. Therefore , the LRC professi onal had not impl emented 

any of the procedures and was not sure i f  anyone e lse  had. The LRC 

profess i onal and the g i fted program coordi nator expressed confl icting 

and uncerta i n  statements concerning  which objectives and, therefore , 

wh i ch eva l uation procedures were , i n  fac t ,  the respons i bi l i ty of  

the LRC profess ional . 

The LRC profess i onal had col l ected responses from the part i ­

c i pating students concerni ng the i ndependent study program for the 

purpose of impl ement ing  changes for the future . These responses were 

noted i n  a group di scussion concerni ng the g i fted LRC program and were 

not supported by any written documentatio� , such as a survey . 

A system for eva l uation of the g ifted program i tsel f ,  out-:" : . . 

l in i ng the key features ( s tudent growth , atti tudes toward the program, 

identi fi cation , l evel s of th i nk i ng , and money and management) and the 

sources of data ( students , parents of the g i fted, regular  c l assroom 

teachers , bu i l d ing  pri ncipa l s ,  g i fted commi ttee , superi ntendent ,  and 

school board) for eval uating the g i fted program had been created 



by the d i strict g i fted conmi ttee . The LRC profess ional was not 

l i sted as a source of data , and the model for eval uation was not 

known to the LRC professiona l . The eval uation techniques were 

apparently not in  ful l impl ementation for the school year covered 

i n  the study . A copy of the "Addendum on Eval uation" prepared by 

the di strict can be found i n  append i x  L .  
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The LRC professional had implemented an eva l uat ion procedure 

for the g i fted students i nvol ved i n  the independent study research 

project . As part of the contract, the gi fted student partici pants 

named the 1 1authori ti e s 11 they chose to judge the compl eted project . 

Standards and cri teria for th i s  eva l uation were a l so d i scussed by 

the g ifted student s .  

Ne system apparently exi sted for the eval uat i on o f  the rol e 

of the LRC profess i onal i n  rel ation to the the g i fted LRC program. 

The LRC professional was eval uated by the bui l d i ng pri ncipal i n  the 

principal ' s  normal capaci ty as supervisor and admi n i strator .  Any 

sel f-evaluat ion , or eva l uation by students , teachers , parents , or 

commu n i ty members of the LRC professional \�as done i nforma l l y  and 

wi thout establ i shed l i nes of feedback . 

Feedback 

Feedback to the g ifted LRC program part ic i pants concern ing  

the success or fa i l ure of performance was general l y  immediate. The 

computers , of course , provided i mmedi ate and constant feedback . The 

LRC professi onal was ava i lab le  each day for feedback concerning the 

students ' progress on the research projects . A di stri ct gifted fa i r  

a l l owed those students who had completed the i r  research project to 

recei ve the feedback of  others outs i de the school . 
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Establ i shed feedback procedures from the students to the LRC 

professional were l ess obvi ous .  The LRC profess ional , through the 

indi vidua l i zed contact wi tl1 the students , cou l d  concentrate on gestures, 

facial  express i ons ,  and comments to determi ne a student ' s  reactions . 

Perl1aps the most reveal ing feedback was provided by the fact that 

only two of the n ine students compl eted the i ndependent study project . 

An end-of-year d i scussion among the g i fted student part ic ipants 

suggested that the l ack of resourcei i n  the LRC was the major factor 

i n  the fa i l ure to compl ete the proj ects . 

Implementation of mod if ica tions 

I t  must be noted here that the g ifted LRC program was i n  its  

fi rs t  year of operation . Therefore , modif icat ions to the program 

wou l d  be expected. Des p i te the l ack of clear chanre l s  of eval uation 

and feedback i n  effect throughout the year, numerous modif ications 

were be i ng p l anned. Among the suggested changes the LRC profess ional 

ment ioned were: 

1 .  To provide more variety and l ess structure to the research 
project 

2 .  To emphas i ze "hands on" , creative acti v i ties 

3 .  To substi tute other acti v i ties  i n  pl ace of the research 
paper for the th i rd and fourth grade gi fted students 

4 .  To accumul ate more resources i n  the LRC 

5 .  To establ i sh a regular  weekly scheduled time for g ifted 
students in the LRC 

6 .  To have one ful l -t i me LRC profess i ona 1 i n  each e 1 ementary 
school in  the di stri ct 
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These suggested modi fi cat ions corrolate very wel l  wi th the 

areas of need identi fied through the preced i ng analys i s  of the gi fted 

LRC program uti l i z i ng the i nstructional systems model approach . 

Area I l l :  The Enrichment Triad 
Model Checkl i st 

The Enri chment Tri ad Model checkl i st was completed for the 

gifted LRC program at School B to determine the success or fai l ure 

of the program to meet the educational needs of g i fted students 

as establ i shed by Joseph S .  Renzul l i ,  the creator of the model . 

Tables  1 5 ,  1 6 ,  1 7 ,  1 8 ,  and 1 9 ,  record the responses for each of 

the five sections of  the observati onal checkl i s t .  

Most of the responses on the checkl i st fel l i n  the 1 1thi s was 

easy to see" or "th i s  was hard to see , but I think  I d id "  categories , 

i nd i cat ing that the g i fted LRC program was meeting many of the key 

el ements desi gned for creat i ng a program wh ich  truly meets the needs 

of the g i fted students .  Weaknesses i n  the g i fted LRC program a t  

School B were i n  the areas of provi d ing f i e l d  tri ps and vi s i ts by 

dynamic resource persons , uti l i z i ng Bloom ' s  Taxonomy or Gu i l ford ' s  

Structure of the Inte l l ect mode l s  for the selection of process-oriented 

i nstructional mater ia l s ,  and prov i d i ng authentic aud iences (not the 

g ifted fai r) for the products of the g i fted students . 

Overal l ,  i t  appears that minor modi f i cat ions would eas i ly a l l ow 

the gi fted LRC: program to reach the standards impl i ed by the Enri chment 

Tri ad Model checkl i s t .  



TABLE 1 5  

THE ENRICHMENT TRIAD MODEL CHECKL I ST FOR THE 
G I FTED LRC PROGRAM AT SCHOOL B :  

GENERAL PROGRAM REQUIREMENTS 

Observation I tem 

For the majori ty of time 
spent i n  the g i fted LRC 
program , students have an 
opportuni ty to pursue their 
own i nterests to whatever 
depth they so desire 

Students are a l l owed to 
pursue the i r  own i nterests 
i n  a manner that i s  con­
s i stent wi th the i r  own 
preferred styles of l earning 

Processes are v i ewed as the 
paths rather than the goa l s  
of l earn ing 

Students are active rather 
than pass ive  l earners 

easy 
to 
see 

x 

x 

Responses 

hard to 
see , but 
I think 
I d i d  

x 

x 
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could  
not 
see 



TABLE 1 6  

THE ENRICHMENT TRIAD MODEL C•IECKL IST FOR THE 
GI FTED LRC PROGRAM AT SCHOOL B :  
GENERAL EXPLORATORY ACT IV IT IES ( TYPE I ENRICHMENT) 

Observa tion I tem 

Students , though g i ven 
freedom, are a l so aware 
that they are expected 
to pursue exploration 
act i v i ti es purposefu l l y  

Students are exposed to a 
wi de vari ety of top ics  
or areas of study 

Interest centers , w i th 
dynamic , appea l i ng ,  and 
stimulat ing materia l s ,  
are used 

F ie ld  trips to pl aces 
where dynamic people are 
actively engaged i n  
problem-sol v i ng and the 
pursu i t  of knowledge 
are used to stimul ate the 
students 

Resource persons are i nvi ted 
to make presentations to 
groups of g i fted students 

easy 
to 
see 

x 

Responses 

hard to 
see , but 
I th i nk 
I d i d  

x 

x 
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cou l d  
not 
see 

x 

x 



TABLE 1 7  

THE ENRICHMENT TRIAD MODEL CHECKLIST FOR THE 
GIFTED LRC PROGRAM AT SCHOOL B :  

GROUP TRAIN ING  ACTIV IT IES  
(TYPE I I  ENRICHMENT) 

Observation I tem 

easy 
to 
see 

Process-oriented , 
rather than conten-
oriented , material s 
are used 

The selection of 
process-oriented 
materi a l s  represents 
a l o g i ca l  out-growth 
of student i n terests , 
rather tnan a random 
choice of what i s  
ava i l ab l e  or what 
the LRC professional 
l i kes 

Awareness of Bl oom ' s  
Taxonomy and/or 
Gu i l ford ' s  Structure 
of the I ntel l ect as  
model s for the selection 
of process-ori ented 
materia l s  
i s  evi dent 

Evi dence of an 
attempt to stimu l ate 
the crea t i ve processes 
of students i s  
present x 

Responses 

hard to 
see , but 
I th ink  
I did  

x 

x 
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cou l d  
not 
see 

x 



TABLE 1 8  

THE ENRICHMENT TRIAD MODEL CHECKLIST FOR THE G I FTED 
LRC PROGRAM AT SCHOOL B :  INDIV I DUAL AND SMALL 

GROUP INVESTIGATIONS OF REAL PROBLEMS (TYPE I I I  ENRICHMENT) 

Observation I tem Responses 

easy hard to 
to see , but 
see I th ink 

I d i d  

Evi dence that the 
student takes an active 
part i n  formu lat ing  
both the problem and 
the methods by which 
the problem wi l l  be 
attacked x 

Encouragement for the 
use of d i vergent research 
techniques and concl u s i ons  x 

The areas of i nvesti gati on 
chosen represent the true 
i n terests of the student 
and are not the pre-determined 
cho ice of the LRC profess i onal x 

The student investigation 
resul ts i n  a 11real 11 product 
or experience of the 
student ' s  own crea t i on x 
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cou l d  
not 
see 



TABLE 1 9  

THE ENRICHMENT TRIAD MODEL CHECKLIST FOR THE 
G I FTED LRC PROGRAM AT SCHOOL B :  

THE ROLE O F  THE LRC PROFESSIONAL 

Observation Item Responses 

easy hard to 
to see , but 
see I th ink 

I d i d  

The LRC profess i onal ' s  
rol e  i s  to ass ist  
the students i n  trans-
l at ing and focus ing 
a general area of 
concern i nto a 
sol vabl e problem x 

The LRC professional ' s  
rol e i s  to provide 
students w ith the 
tool s or methodol og i ca l  
techniques necessary 
to sol ve the probl em x 

The LRC professional ' s  
rol e i nvolves assi sting 
the student i n  commun i cating  
the resul ts to authentic 
audiences 
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could 
not 
see 

x 



Area I V :  The Gi fted LRC Program and the Attitudes 
of Gi fted Students , Teachers , and Parents 

- 132-

Personal i n tervi ews were held  with  the n i ne gi fted students 

identi f ied from grades three to five at School B .  The resul ts of the 

i n terviews were tabulated to correspond to a survey format as much as 

was pos s i bl e .  These resu l ts are found i n  Tabl e 20 . 

In  add i tion , many questions were asked wh ich prompted vari ed 

responses which were i mposs i b l e  to represent i n  a table  forma t .  I t  

shou l d  be noted that the total s to these "open-ended" questions may 

equal more than " i ne (the number of students i nterviewed) ,  because 

more than one comment per student was accepted . Percentages , when g i ven : 

were based on the number of students i n tervi ewe d .  Therefore , percentage 

tota l s  wi l l  not necessari l y  total one hundred percen t .  I t  shou l d  a lso  

be noted that the student answers were paraphrased for clari ty .  

The students were asked t o  exp l ai n  thei r  feel i ngs about the 

g ifted LRC program. S i x  students (67%) sa i d  that 1 1 i t 1 s  fun , 11 and 

two students (27%) mentioned that they do "neat things 11 • The fol l owing 

section conta i n s  add i t i onal comments which were each made once i n  

answer to th i s  question : 

we get to do ti1ings that other k i ds don ' t  . . .  we go on f i el d 
tri ps . . . get away from c lass  . . .  lots of friends from 
other grades are i n  i t  . . .  got beh i n d  i n  my work . . .  i t  
got started l ate 



Question 

Are you a boy 
or a g i r l ?  

TABLE 20 

PARTIAL RESULTS OF THE GIFTED STUDENT 
INTERVIEWS FROM SCHOOL B 

(N=9) 

Response 

QQl 3 ( 33%) 
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.9lrl 6 ( 67%) 

What grade are 
you in?  

3rd 
"5[89%) 

4th 
2[22%) 

5th 
2[22%) 

Have you been 
going to the LRC 
for the TAG program 
this  year? 

About how of ten do 
you go? 

How do you fee 1 
about the 
TAG program? 

Do you l i ke having 
TAG in  the LC? 

lli 8 (89%) 

not at al l 
anymore 

5 (56%) 

only for 3 wks 
at a time 

1 ( 1 1 %) 

l i ke a 1 ot 
2 (22%) 

don ' t  know 
l (1 1 %) 

m 8 ( 1 00%) 

no 
-1 ( 1 1 % )  

2 or 3 t imes 
th i s  year 
2 ( 22%) 

on Tuesdays 
1 (1 1 %) 

l i ke somewhat 
5 ( 56%) 

d i sl i ke a l o t  
1 (1 1 %) 

no 
0-

NOTE: Some confus ion exi sted i n  the minds of the students between 
the part of the 9 i fted program supervised by the LRC profess ional and 
that part supt�rv i sed by the TAG teacher. Al though an effort was made 
to d i st i ngu ish the gi fted LRC program from the rest of the TAG program, 
i t  was poss ib le  that not a l l  of the students actua l l y  made a c lear 
d i st inction when answering the questi ons 

"LC" refer to Learning Center and "TAG" refers to School B ' s  
name for the g if ted LRC program 
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The students were asked : "What do you think are the best 

things about the TAG program?" Two students (22%) mentioned that 

they l i ked the f ie ld  trips the best , and two students (22%) mentioned 

that they l i ked the research best .  Other corrrnents , each mentioned 

by one student ,  are bel ow :  

she doesn ' t  yel l when we don ' t  understand . . .  get to do 
stuff with other kids  . . .  hel ps me l earn about th i ngs . 
work ing  . . .  goi ng to the l i brary . . .  get to tel l my mom 
things she doesn ' t  know . . .  have fun 

The studentS \Jere asked to name what they woul d  change about 

ti1e g ifted LRC program, i f  they coul d ,  to make i t  better for them. 

Three students (33%) answered that they d i d  not know what they wou l d  

change , and two students ( 22%)  sa id  that the program was 11okay11 �he 

way i t  was .  The fol l owing responses were made by one student each 

i n  answer to the quest ion : 

make i t  easier . . .  make i t  l ess  confusing  at  the beg i nn i ng .  
g i ve oral reports i nstead of written ones . . .  change the 
t i me so that a l l  the ki ds coul d meet at one time . . .  more 
f ie ld  tri ps 

Table 20 i nd icated that one hundred percent of the g i fted 

students fel t that the LRC was a good pl ace for the g i fted LRC program. 

Wilen asked 11Why?11 three student ( 33%) answered that i t  provided l ots 

of room ( 11v1as b i g 11 ) ,  and two students (22%) suggested that there wou l d  

be nowhere e lse  to have i t .  Add·i t ional corrrnents , each made by one 

student were : 

i t ' s  not no i sy . . .  there are benches to s i t  one . . .  we can 
ta 1 k more . . . don 1 t knov1 . . . everyth ·i ng vie need i s  there . 
regular teacher i s  too busy with  other things 
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Students were asked : "How does the TAG program affect your 

other schoolwork?" the answers g i ven by more than one student are 

l i sted below: 

1 .  i t  doesn ' t  affect i t .  . .  4 (44%) 
2 .  I get my work done anyway . . . 2 ( 22%) 
3. sometimes I get a l i ttle beh i nd . . . 2 ( 22%) 
4 .  I have to get my ass ignments done f i rst . . .  2 (22%)  

In  addi tion to these answers , the fol l owing conments were made 

by one student each : 

had to s tay after school to get my work done once . . .  had 
to ask people what had happened i n  c l ass  wh i l e  I was gone . 
i t  works ri ght i nto my schedule 

A f ina l  opportunity was g i ven for each student to make any 

addi ti onal comments des i red . Si x students (67%) had no addi tional 

comments to make. Two students ( 22%) e laborated on a description of 

thei r research project topic . One student expressed a des i re to be i n  

the program agai n  next year, and one student expressed apprec i ation 

for the fact that the g i fted LRC program g i ves "educated" ch i l dren 

a chance to get out of the regular cl assroom where they are "sort 

of bored 11 • 

An interpretat i on of the i nterview resu lts i ncl udes these 

major f i ndings : 

l .  The majori ty of  the i dent i f i ed gi fted students (89%) 
partic i pated in the 9 i fted LRC program, but most of them ( 56%) considered 
themsel ves no l onger i nvol ved at the time .of the i nterview 

2 .  7m� of tile students expressed pos i tive feel i ngs toward 
the program, \"J i th 67% c i t i ng "fun" as the reason 

3 .  Al l of the students l i ked the g i fted program l ocation in  
the LRC 

4 .  Comments ind icated that the g i fted LRC program J i d  not 
interfere w i th the regular  cl asswork for most of the students . 
( Hm'iever , most of the students had a l so i nd icated that they \!ere 
no l onger parti c i pating in  the program at the time of the i nterview; 
therefore, no confl ict would be expected to exist ) 
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Tables 21  and 22 present the resu l ts of the Teacher Atti tude 

survey wh ich  was di stri buted to the f i ve c l assroom teachers i n  School B .  

Four teachers (80%) returned the survey. Tab l e  21  shows the f ind i ngs 

of tile first  part of the survey i ndi cated the numbers of  teachers who 

demonstrated fami l i ari ty or  non-fami l i arity with  the g i fted LRC 

program based on the responses to four question s .  

Table 22 i nd icates the ·resul ts of the second part of the Teacher 

Atti tude Survey for School B .  The responses to these questions i ndicate 

the opi n i ons and atti tudes of the teachers toward the g ifted LRC program 

at  the school . F i ve poss ib le  responses were a l l owed : strongly agree (SA ) ,  

agree ( A ) , don ' t  know o r  no op in ion (0) , di sagree (D) , and strongly 

d isagree ( S D ) .  

Two teachers ( 50%) added comments to the survey s .  Essent ial l y  

the two co1T1T1ents expressed the same op i n i on--that the program wi l l  

grow and improve with  time .  

A summary of the results  o f  the Teacher Attitude Survey i ncl ude 

these major fi ndings : 

1 .  The teachers fe l t  genera l l y  wel l - i n formed about the 
g i fted LRC program, al though only one teacher had actual ly observed 
i t .  Ha l f  of the teachers wou ld  l i ke to know more about the program 

2 .  Onl y  fi fty percent of the teachers fel t  that the g i fted 
LRC program was meeting the needs of g ifted students 

3 .  The teachers d id  not feel that the students were mi ss ing  
out  on too much of  the regular cl asswork 

4 .  Expressi on� of strong feel i ngs of e i ther l i ke or d is l i ke 
were avoided throughout the response s .  Only one teacher made a 
response i n  e i ther of the two extreme catagories ( \vou l d  "strongly 
agree" to wanti n g  more i nformation about the program) 
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TABLE 21 

RESULTS OF PART 1 OF THE TEACHER ATTITUDE SURVEY 
FROM SCHOOL B :  FAM I L IARITY WITH THE 

G I FTED LRC PROGRAM 

Question 

I have g i fted students i n  
the TAG Learning Center 
program this  year. 

I have observed the TAG 
Learn ing  Center program 
i n  operation . 

I am fami l iar wi th what the 
g i fted students do when 
they are i n  the TAG 
Learn ing  Center program. 

My gi fted students and I 
often ta l k  about what they 
are doing i n  the TAG 
Learn ing  Center program. 

(N=4) 

Response 

4 ( 1 00%) 

1 ( 25% ) 

4 ( 1 00%) 

3 ( 75%) 

NOTE: Some confusion may have ex i sted i n  the mi nds of the 
teachers between the part of the gi fted program supervi sed by the 

no 

0 

3 ( 75%) 

0 

1 ( 25%) 

LRC professional and tha t part supervised by the TAG teacher . Al though 
an effort was made to di stinguish  the g ifted LRC program from the 
rest of the TAG program, i t  was poss ib le  that not a l l  of the teachers 
actua l l y  maade a cl ear di st inction when answering  the questi ons on 
th i s  survey. 



TABLE 22 

RESULTS OF PART 2 OF THE TEACHER ATTITUDE SURVEY 
fROM SCHOOL B :  OPIN IONS CONCERNING THE 

GIFTED LRC PROGRAM ( N=4) 

Question Response 

The TAG LC program i s  
meeting the spec ia l  
needs of the g ifted 
students . 

The g i fted students i n  
my class  mi ss  out on too 
much of the i r  regular  
c lasswork because of  the 
TAG LC program. 

The TAG LC program has 
a pos i ti ve effect on 
our school . 

I am sati sfied wi th 
the TAG LC program a s  
i t  i s  now. 

I woul d l i ke to know 
more about the TAG 
LC program . 

The LC i s  an essential  
aspect of the TAG LC 
program. 

SA 

l 
( 25%) 

A 0 

2 l 
( 50%) (25%) 

l 
( 25% ) 

2 1 
( 50%) (25%) 

1 
( 25%) 

l l 
(25%) (25%) 

2 1 
( 50%) (25%) 

NOTES: See text of "NOTE" for Table 21 

D 

l 
( 25%) 

3 
( 75%) 

l 
( 25%) 

3 
( 75%) 

l 
( 25%) 

l 
(25%) 
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SD 

"TAG LC1 1  refers to "TAG Learning Center" ( the gi fted LRC program 
at  School B )  
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5 .  75% of the teachers Here not satisfied wi th the g ifted 
program at the t ime of the survey 

6 .  Al though d i ssati sfaction w i th the g i fted LRC program was 
expressed by one or more respondents for each question (except 
for the question concerning m iss ing  out on too much c l asswork ) ,  
comments i nd i cated a recogni tion that the program was s t i l l  new, and 
an optimi sm that the program would improve i n  i ts second year 

7 .  Only hal f of the teachers agreed that the LRC was an 
essentia l  aspect of the g i fted LRC program 

A th i rd survey, g i ven to the parents of the g i fted students 

to measure the ir  atti tudes concerning  the g i fted LRC program, i �  

found i n  Tables 23 and 24. N i ne Parent Atti tude Surveys were di stributed , 

and five surveys ( 56%) were returned . Tabl e 2 3  demonstrates whether 

the parents ilad fami l iari ty w i th the g i fted LRC program at School B ,  

or not . 

Table  24 presents the resu lts  of the second part of the Parent 

Atti tude Survey , which i nd icates the opin ions of the parents toward 

the g ifted LRC program. F i ve pos s i b l e  responses were a l l owed : 

strongly agree (SA), agree (A) , don ' t  know or have no opinion (0 ) , 

d i sagree (D ) , and strongly d i sagree ( SD ) .  

Two parents (40%) added comments to the surveys . Each comment 

was made by one parent.  The fo 1 1  owing sectfon presents the commer1ts made 

by parents : 

the proqram hel ps to compensate for when regular  school work 
gets "draggy" and " too sl ow" . . .  proqram i s  rrood for the 
c h i l dren . . .  good 011portun i ty . . .  chi l d ' s  grades dropped 
at f irst ,  but have been brought back up . . .  c h i l d  loves i t  



TABLE 23 
RESULTS OF PART l OF THE PARENT ATTITUDE SURVEY 

FROM SCHOOL B :  FAMILIARITY WITH THE 
G I FTED LRC PROGRAM 

Question 

I have observed the 
TAG LC program i n  
operat ion .  

I am fami l i a r  wi th 
what my chi l d  does i n  
the TAG LC program. 

My chi l d  and I often 
ta l k  about hi s/her 
acti vi ties i n  the 
TAG LC program. 

(N=5 ) 

Response 

l ( 20%) 

5 ( 1 00%) 

5 ( 1 00%} 
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no 

4 (80%) 

NOTES: Some confus i on may have ex i �ted i n  the minds of the 
parents between the part of the g i fted program supervised by the LRC 
profess ional and the part supervised by the TAG teacher ; Al though 
an effort was made to d i st ing u i sh the gi fted LRC program from the 
rest of the TAG program, i t  was poss ib le  that not a l l  of the parents 
actua l l y  made a c lear d i sti nction when answering the questions of this  
survey 

"TAG LC" refers to "TAG Learning Center" ( the g ifted LRC 
program a t  School B ) 



TABLE 24 

RESULTS OF PART 2 OF THE PARENT ATTITUDE SURVEY 
FROM SCHOOL 8: OPINIONS CONCERN ING THE 

G I FTED LRC PROGRAM 
(N=5)  

Question Response 

SA A 0 

The TAG LC program 
i s  meeti n g  the special  4 1 
needs of my ch i l d .  (80%) (20%) 

My chi l d  i s  mi s s i ng 
out on too much of the 
regular classwork l 

-14 l -

0 so 

":' 

2 2 
because of the TAG ( 20%) (40%) (40%) 
LC program. 

I am satisfied wi th 
the TAG LC program l 3 l 
as  i t  i s  now. (20%) (60%) ( 20%) 

I wou l d  l i ke to know 
more about the TAG 2 3 
LC program. (40%) (60%) 

The Learning Center 
i s  an essential aspect 2 3 
of the TAG LC program. (40%) (60%) 

NOTES : See text of "NOTE" for Tab l e  23 

"TAG LC" refers to "TAG Learning Center" ( the g i fted LRC 
program a t  School B )  
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In summary , the fol l owing findi ngs viere noted for the Parent 

Attitude Survey: 

1 .  Al though only one parent had actual l y  observed the g ifted 
LRC program, a l l  of the parents expressed fami l i ar ity with i t .  
Nevertheless ,  al l of the parents expressed a des i re for more i nformat ion 

2 .  E i ghty percent of the parents fel t the gi fted LRC program 
was meeti ng the needs of the i r  gi fted chi l d  

3 .  Ei ghty percent of the parents d i d  not feel the g i fted LRC 
program caused the i r  chi l d  to miss  too much of the regular cl asswork 

4 .  Ei ghty percent of the parents expressed feel i ng of sati sfaci ton 
concern ing  the g i fted LRC progrma . The comments supported th i s  stati stic 
with posi tive statements concern ing  the program 

5 .  Al l of the parents fel t that the LRC was an essential aspect 
of the g i fted LRC program 

The Gi fted LRC Program at School C 

Area I :  Background Informat ion 

Description of the school and commun i ty 

The g ifted LRC program was l ocated in  an el ementary school wh i ch 

served approx imately 287 students from grades ki ndergarten through e ight .  

The school i tself was l ocated on a quiet street of a rural East Central 

I l l ino is  commun i ty with a popu lat ion of 1 , 1 7 1 . The school housed thi rteen 

classrooms , a gymnas ium ,  office ,  k i tchen , and the LRC . ·The school was 

a consol i dated uni t ;  therefore, the Superi ntendent also served as the 

buil d i ng admi n i strator . 

Budget 

The budget for the LRC a t  School C was $3 , 400 for material s and 

suppl i e s .  Items for the budget were suggested by the cl assroom teachers 

to the LRC professional who then composed the budget and submitted i t  to 

the superintenden t .  Final  approval rested w i th the School Board. 
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The I l l i noi s recommended minimum standards ( Phase One) state 

that one percent of the State Avera�e per pupi l instructional costs 

shou l d  be used to determi ne the appropriate amount for a school LRC 

This  per pup i l  amount was twenty dol l ars for school year 1 981 -82 , based 

on a State Average total per pupi l expenditure of $ 2 , 041 . Therefore, 

with an enrol l ment of 287 students , the recommended min imum total 

LRC budget wou l d  be $5 ,740 for School C .  The fi gures ava i l ab l e  i n di cate 

that School C fa i l ed to meet the Phase One recommendation by a 

substanti a l  amount:  $ 2 , 340 . 

I n  addi tion to l ocal l y  budgeted money , the school d i s trict appl ied  

for and  received $ 2 ,500 from the I l l inoi s State Board of Education 

for reimbursement for costs expended i n  the gi fted program. Thi s  money 

was used for the part ia l  payment of the sal ary of the LRC professional 

under the "Personnel Plan" for reimbursement .  Material s necessary for 

the operation of the g i fted LRC program were i ncl uded i n  the general 

LRC budget . 

The budget procedure , a s  described by the LRC profess iona l , 

i ndi cated pri or plann ing ,  a fa i rly  wel l defined system of respons i b i l i ty ,  

the support of the LRC professi onal ' s  superiors , an adequate accounting 

system, and suff i c i ent research and data col l ection .  Articulation of 

spec i f i cal l y  desi gned objectives prior to the creation of the budget 

was not evident .  

Organ izational structure 

F i gure 9 i l l ustrates the l i nes of communication and authori ty 

for the g i fted LRC program i n  School C .  The LRC professional had 

cons i derable authoi rty for the creation and implementation of the 

g i fted LRC proqram. Input from other personnel appeared to be minor, 

and was accompl i shed informa l ly .  The parents of the g i fted students 
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and the gi fted students themselves had no noticeable i nput i n to the 

organ i zat ional structure of the program. 

---) 

- - - - -) 

FIGURE 9 

THE G I FTED LRC PROGRAM ORGANIZATIONAL STRUCTURE 
FOR SCHOOL C 

r- )  Schoo 1 Boa rd 
I J 

School Superi ntendent 

I J �  '- -> LRC Profess i ona 1 � - - - - - ? Teachers 

J :  
Pa i d  A ide 

= di rection of authority 

= di rect ion of communication 

Personnel 

The LRC profess i onal 

A job descr ipt i on for the LRC profess ional had been created . The 

compl ete text can be found i n  appendix M .  

I n  addi t i on to  fu l f i l l i ng responsi b i l i ti e s  as a teacher and the 

Gi fted Educaat ion Di recto r ,  the LRC professi onal held the pos i t i ons of: 

T i t le  I D irector, T i t l e  IV D irector, and Resource Center ( LRC) Di rector. 

Superv i s i on of study hal l was a l so  i nc l uded i n  the actual duties , 

a l though not mentioned i n  the job descr ipt i on .  Many of the cl erical 

duties associ ated w ith the managing of the LRC were accompl i shed by the 

ful l -t ime pa i d  a i de i n  the LRC.  
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The LRC profess i onal hel d a B . �. and a M : S .  in  Engl i sh �ducat ion ,  

had completed n ine  hours of col l ege credi t i n  the area of gi fted 

education , and had par tici pated i n  a summer i nsti tute for g i fted 

educators . These qual i f i cations  exceeded the mandatory requi rements 

establ i shed by the I l l i no i s  State Board of Education for an 

educator recei ving  sa l a ry reimbursement under the 11Personnel P lan 11 • 

F igure 1 0  provides a copy of the weekly schedu l e  of the LRC 

profess i ona l . 

The paid  a i de 

The paid  a i de at School C worked ful l -time i n  the LRC . The 

i nd iv i dual i n  the LRC a i de pos i t i on at the time of thi s  study had 

compl eted a h i gh school educat i o n ,  and had worked as an a i de for 

numerous year s .  No job descripti on for the pos i t ion was ava i l ab l e ,  

but there appeared to b e  n o  confus ion  concern ing  the a i de ' s  duties  

and  respons i b i l i ti e s .  The a i de had a l most no contact wi th the g i fte� 

LRC program, but was respon s i b l e  for managing and mainta i n i ng the 

LRC by cata l og i n�, �hel v ing , ��nd ci�cul ating .mat�rial s . Iri "bdd i t i oh� the 

a i de pl anned and impl emented l i brary and reading sk i l l s  l essons i n  

cooperation wi th cl assroom teachers , a s s i s ted i n  the production 

of i nstructional materia l s ,  and typed the school newspaper. 

Other personnel 

No other personnel were found to have di rect i nvol vement with 

e i ther the LRC or the g i fted LRC program . Parent vol unteers were not 

used. 



Period 

1 

2 

F IGURE 1 0 '  

THE WEEKLY SCHEDULE OF THE LRC PROFESSIONAL 
AT SCHOOL C 

Mon . Tue s .  Wed. Thurs.  

l ib-rdg l i b-rdg 1 i b-rdg · l ib-rdg 
ski l l s ,  sk i l l s ,  sk i l l s ,  ski l l s  
2nd gr 2nd gr 3rd gr 1 st gr 

LA Enr 1 i b-rdg LA Enr 1 i b-rdg 
4th , 5th sk i l l s , 4th,  5th sk i l  1 s 

4th gr 5th gr 
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Fri . 

LA Enr 
4th , 5th 

3 ------------LA Enri chmen t ,  3rd grade------------------------

4 ------------------------Study hal l --------------------------

5 ---------------Arts and craft s ,  Jr H i ------------------------

6 -----------------LA Enrichment, Jr H i ------------------------

7 --------l ibrary-read ing ski l l s ,  i ntermed . --------------------

NOTE: "LA Enr.  11 = "Language Arts Enrichment" 
(The g i fted LRC program at School C )  



The school q i fted program 
not assoc iated w ith the LRC 
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No addi t i onal gi fted program was in  operation in  School C .  

Statements of ph i l os ophy and pol i cy 

No statements of phi l osophy or pol icy were ava i l able  from the 

LRC profess i ona l for ei ther the LRC or the g ifted LRC program. 

Area I I :  Analys i s  of the Gi fted LRC Program 
Uti l i z i ng  an I nstructional Systems Model 

I denti fication of gifted students 

The gi fted LRC program at School C concentrated on one area of 

g i ftednes s :  spec i f i c  academi c apti tude i n  Language Arts . Offi cial l y ,  

thi rd through e ighth graders were served by the program; however, the 

LRC professi onal a l so attempted to meet the needs of gi fted f i rst and 

second graders when possi bl e .  Due to the l im itat i ons establ i shed for 

the study, only the g ifted LRC program i nvol v ing  thi rd through s ixth 

graders was i nvesti gated . 

The i dent if i cation process , as submitted to the I l l i no i s  State 

Board of Education to ful f i l l  gi fted program reimbursement requi rements , 

i s  l ocated i n  appendix  M .  

Continui ty i n  the g i fted program from year to year was not 

assume d ,  but was based on the results  of the studen t ' s  abi l i ty to ach i eve 

the stated cri teria for each year. The input of classroom teachers was 

consi dered important . The teachers coul d offer information that 

wou l d  pl ace or prevent the pl acement of students i nto the gi fted LRC 

program. Deci s i ons to remove a student from the gi fted LRC program, 

or i n  some cases not to enroll the student i n  the program i n i t ia l l y ,  

were made w ith i nput from four sources : 1 )  the LRC professiona l , 
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who offered infornra ti on concerning the student ' s  past performance i n  

the program, i f  ava i l abl e ;  2 )  the classroom teacher, who provided 

i nformation concerning the student ' s  abi l i ty to ful f i l l  classroom 

commi tments ; 3 )  the studen t ,  who coul d express a desire not to be 

in the program or to be removed from the program; and 4) the parents, 

who a l so cou l d  express a desi re that their chi l d  not be enrol l ed i n  

the g i fted program, o r  be removed form i t .  

The assessment of student needs and entry l evel s 

The SRA Achi evement Test was uti l i zed as  a diagnostic tool 

as wel l as for the purpose of i dent i fi cat ion . The student scores on 

the various l anguage-related sub-tests were used to establ i sh both 

group goa l s  and i nd iv idual objecti ves . 

For exampl e ,  the vocabul a ry scores of one group of g ifted 

students were l ower than the LRC professional fel t they shou l d  be . 

As a resul t ,  one semester of concentration on vocabul ary devel opment 

was impl emented i nto the curricul um for the fol l owing year for that 

group of students . 

A pupi l  i nterest survey and a l earning  styl es i nventory were 

a l so gi ven to the students to hel p them i dent i fy their own preferred 

modes of l earn ing .  

The speci fi cation of goa l s  

No written spec if i cati on of goa l s  was found for the g i fted LRC 

program at School C .  

The speci ficat ion of objectives 

Three wr i tten object i ves were i denti f i ed for the g i fted LRC 

program in  School C .  These were wri tten and submitted by the LRC 
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profess ional to the I l l i no i s  State Board of Education to ful f i l l  

requi rements prior to recei v i ng state fund ing  for the g ifted program. 

The LRC profess ional had possession of a copy of the objecti ves .  

They are found i n  appendix M .  

No behaviora l l y  wri tten objectives were ava i l ab le  from the 

LRC professi onal for i ndi v i dual students , groups of student s ,  or 

for sped fi c units of study . 

The selection of strategi es 

Al l ocation of space: the LRC faci l i ty 

The LRC at School C was l ocated on the corner of the L-shaped 

bui l di ng ,  and occupied approximately l , 784 square feet of space. A 

mi n i mum of 3 , 660 square feet wou l d  be needed to meet the recommended 

space a l l otment from the I l l i no i s standard s ;  therefore, School C ' s  

LRC fel l  1 ,876 square feet short of these minimum standards . The LRC 

actual ly  consisted of two rooms ; one was a large , l ong room, and 

the other a sma l l  adjacent production room. 

The LRC hel d seating for at  l east sixty-five students .  Twenty 

percent of th i s  seating was in  independent study carrel s .  The seating 

arrangements were more than double the minimum standards for seating ; 

however , the independent seating arrangements were only twenty percent 

of the total seati ng , rather than the recommended thi rty percent .  How­

ever, s i nce so much extra seating was ava i labl e ,  the twel ve i n d i v i dual 

study carrel s may be consi dered adequate . 

The l ocation of the LRC with in  the school bu i l d ing  was consi dered 

adequate. Prov i s i ons for the staff were very good, and the fac i l i ty 

was arranged for study uti l i z i ng a vari ety of media al ternative s .  Ligh t i ng 

and temperature control were not consi dered a problem .  The LRC was 



not normal ly access i b l e  to students beyond regular school hours . 

Figure 1 1  presents a scale drawing of the LRC fac i l i ty at 

School C .  

Organizat ion of groups 
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Students were grouped according to thei r grade des i gnati on s .  

Groupings w i th in  the establ i shed g i fted cl asses var ied ,  depending 

on the nature of the l esson . Groupings i ncl uded arrangeme�ts i nvol v i ng 

the total class , sma l l  groups , and i nd iv i dual i zation .  Individual i zat ion 

appeared to be the dominant grouping pattern for most of the act iv it ies .  

Al l ocation of t i me 

Each g i fted student attended l essons i n  the LRC for a forty 

minute scheduled bl ock of t i me each day, f i ve days a week . I n  addit ion ,  

students used the LRC faci l i ty during study hal l s  or  free t imes for 

compl etion of gi fted projects when necessary or des i red. 

Select ion of techn iques 

The LRC professional uti l i zed a vari ety of teaching/l earning 

techniques w i th the students. Li terature was emphas i zed, a l ong with 

associated l anguage sk i l l s ,  i nc l uding speech , drama , creative wri t ing ,  

and so  on . The LRC profess i onal was aware of  the use of  process­

oriented mater ia l s  designed to devel op the hi gher- l evel think ing 

ski l l s  associated with B l oom ' s  Taxonomy, and emphasi zed the use of 

such materi a l s  i n  the curriculum. Units centering on a particular 

theme were developed by the LRC professional . Some of the act iv it ies  

w ith in  the uni t were requi red for al l of the student s ;  other acti v it ies  

were opt i ona l , and were selected by the students to conform to  the i r  

i nterests and preferred modes of l earn ing .  



FIGURE 1 1  

THE LEARN ING RESOURCE CENTER 
FLOOR PLAN FOR SCHOOL C 
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Sel ection of  resources 

Table 25 provides a compari son of the ava i l ab le  print and 

non-pri nt i nstructional materia l s  to the Phase One reco11111ended standards 

for school LRCs i n  I l l i no i s .  Tab l e  26 ,  immediately fol l owing,  provides 

a compari son of the audiovi sual equi pment ava i lable  at School C with 

the Phase One recommendat i ons for equi pment. School C met or exceeded 

the min imum standards for most . resources .  One notable exception was 

the l ack of a telev i s i on mon i tor and access to educati onal tel evi s i on .  

Emphasi s on process-oriented i nstructional materia l s  for use 

wi th the gi fted students was noted . Student-made i nstructional mater i a l s  

were a l so i ncorporated into the curri culum.  

The LRC professi onal had ful l responsib i l i ty for the selection 

of resources ; however, i nput from c lassroom teachers was acti vely 

sol i c i ted.  The LRC profess ional mentioned the use of professional 

journal s as tool s i n  the selecti on process.  

Pre-cataloged mater ial s were ordered when possib l e .  Al l other 

mater i a l s  were cataloged by the pa i d  a i de .  Al l print,  and non- · 

pri'nt· materi al s were catal oged . In add i tion , accession records 

were kept , and an inventory of audiovi sual equipment was ma i nta i ned.  

Resources were shelved according to the type of media ( book, 

k i t ,  f i l mstri p ,  etc . } , and then according to the Dewey dec imal cl ass­

i fi cation system. 

Al l students were encouraged to use and check out pri nt material s ,  

non-print materi a l s ,  and audiovi sual equipment. Students were a l l owed 

to check out one book and one al ternative media ( such as magazines,  

k i ts , records , ) per week , and cou l d  renew materi a l s  as  des i red .  Non­

print material was checked out overnight ,  and equi pment had to be 



-- 1 53-

TABLE 25  

A COMPARISON OF INSTRUCTIONAL MATERIALS IN  THE LRC 
AT SCHOOL C WITH THE PHASE ONE 

I t em 

Books 

Reference books 

Magazines 

Newspapers 

Pamphl et s ,  cl i pp i ngs , 
mi sc .  

F i l mstri ps 

1 6  mm f i l ms 

Records and 
cassette rec. 

Sl i des 

Graph i c  

Transparenc i es 

Other mater i a l s  
i ncl . v i deo tape s ,  
prograammed i nstr . ,  
rea l i a ,  k i t s ,  etc . 

STANDARDS FOR ILLINOIS 

Phase One 
Recommendat ion 

3 ,000 t it les  

current ti t l es 
2 sets encycl . 

1 0-24 t i tles  

1 -2 t i tl es 

organi zed 
col l ection 

200 t i tl e s  

access to f i l m  
l ibrary w i th 
l ,000 t i tles  

500 t i tles  

to  meet curriculum 
needs 

to meet curriculum 
needs 

to meet curriculum 
needs 

to meet curriculum 
needs 

Resources a t  
School C 

6 ,000 ti tl es 

26 sets, 
66 misc .  
ti tles , 2+  sets 
encycl . 

26 ti tl es 

3 t i tl es 

i nsufficient 
data 

600 ti t l es 

access to f i l m  
l ibrary with  
1 , 000 ti  t l e  s 

350 ti tles 

0 

1 3  sets 

20 sets 

1 4  pri nt k i t s ,  
64 f i lmstri p/ 
record k i t s ,  
1 50 f i l mstrip/ 
cassette k i t s ,  
1 00+ instructional 
a i ds 



TABLE 26 

A COMPARISON OF AUDIOVI SUAL EQUIPMENT I N  THE LRC 
AT SCHOOL C WITH THE PHASE ONE STANDARDS 

Item 

1 6  mm sound proj . 

2x2 sl i de proj . 

F i l mstrip proj . 

Sound f i l mstrip proj . 

l Ox l O  overhead proj . 

Opaque proj . 

F i lmstrip v i ewer 

2x2 s l i de v i ewer 

TV receiver 

Record pl ayer 

Cassette recorder/ 
pl ayer 

L i sten i ng station 

Projection cart 

Projection screen 

TV d i s tribution 

Microcomputer 

Headphones 

FOR IL L I NO IS 

Phase One 
Recommendation* 

2-3 

1 

2-3 

1 

3-4 

1 

7-8 

1 

2 

3-4 

3-4 

2 

1 5-20 

1 5-20 

1 set-up 

NR** 

NR 

Resources at 
School C 

2 

1 

8 

0 

1 

1 

1 0  

0 

0 

4 

1 4  

0 

4 

2 

0 

1 

30 
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*Recommendat ion i s  based on 1 3  teaching stations for School C 

**NR = No recommendat i on made 
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returned to the LRC by the end of the school day. The c i rculation 

pol i c i es for the gi fted students were somewhat more fl exibl e .  Gi fted 

students were al l owed to check out as many i tems as needed for as l ong 

as necessary. However ,  the LRC professional suggested that two weeks 

was the normal l im i t .  

The general l y  adequate resources and the flexible c i rculation 

pol ic ies  provided potential  for the use of a vari ety of i nstructional . 

media by gi fted student part i c i pants i n  the g i fted LRC program a t  

School C .  

Da i ly l earn i ng acti v i ti e s  

The da i l y  l earn i ng act i v i t i es and atmosphere o f  the LRC coul d 

best be described as  hecti c .  At a l l  times, two or more groups of students 

wi th separate i nstructional needs and programs , were schedul ed i n  the 

LRC . The vari ous duties of the LRC professional appeared to overlap 

i n  the i r  demands for attent i on .  For examp l e ,  students i n  study hal l s  

were present a t  the same time as  gi fted student groups , and art lessons 

were taught at one end of the LRC whi l e  gi fted students were waking  

at the other. In some case s ,  c lassroom teachers were present, w i th 

c lassroom groups , teaching l essons or superv i s i ng study hal l s ,  wh i l e  

the g i fted LRC program was i n  operat ion a t  the other end of the LRC. 

In many case s ,  students appeared d i rected and purposeful , but in other 

cases private conversati ons and aimless s i tt ing or wandering around 

were noted. An almost constant demand for the attention of the LRC 

professional appeared to be requested by students and facul ty through­

out the day. 

Students worked together on various projects and acti vi t i es 

wh i ch contributed to the h i gh noise l evel . The general a tmosphere, 
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on the days observed, was not of quiet ,  i ndependent study, but of active,  

busy i nteraction.  

Eva l uat ion 

At the conc l u s i on of each school year ,  the LRC profes ional eval uated 

the success of the program i n  achi evi ng the objectives . Clas sroom teacher 

inpu t ,  provided through informal conversati ons , was sol i c i ted . Day-by-day 

eva luat ion was a lso  attempted on an i nformal , unwritten basi s .  The student 

progress in meeting the program objectives was measured i n  three ways.  

These eva luat ion procedures can be  found in  appendix M .  I n  add it ion ,  

speci f ic  eval uative cri ter i a  were establ i shed for each project or un i t  

i n  wh ich  the g ifted students part i c i pated. 

The LRC professi onal was respons ib le  for ass ign i ng report card 

grades to the students .  Grades were g i ven for the subject of  Language 

Arts or Reading;  the choice depended on the preference of the c l assroom 

teacher. 

The g ifted students ,  the parents of the g i fted students , and 

c i t i zens from the commun ity were not i nvolved i n  the eval ua ti on of the 

gi fted LRC program. 

No system apparently exi sted for the eval uation of the rol e of 

the LRC profess i onal as the g ifted LRC program di rector. The LRC 

professi onal was eval uated by the bu i l ding  superintendent, a s  i s  nor­

mal ly  done each year by the superv i s i ng admi ni strator. Any se] f­

eval uation,  or eva l uat ion by students , teachers , parents, or community 

members , of the rol e  of the LRC professional was informal and wi thout 

establ i shed l i nes of feedback. 
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Feedback 

Feedback was provided to the g i fted students through frequent 

i nteractions with the LRC professi onal and peers . End of uni t eva l uations 

and report card grades were a l so used as tang ib le  feedback measure s .  

The LRC professional received frequent ,  casual feedback through 

open l i nes of communicat i on w i th the g i fted students . A relaxed , 

accepting rel ationsh i p  appeared to be  ma i ntai ned whi c h  was conducive 

to the tol erance of students ' thoughts and opi n i ons . The LRC professi onal 

al so received feedback from other school personnel , and was i n  di rect 

contact w i th several school board members concern i ng the gi fted LRC 

program. Parents of g i fted students communicated feedback during 

scheduled conference sess i ons . 

The LRC professi onal attempted to react to such feedback,  

espec i a l l y  the feedback provided by the students . Uni ts of study 

wh ich were known to have espec i a l l y  i nterested a group of gi fted students 

were expanded or cont inued.  The curricul um for the succeedi ng year was 

occassiona l ly i nfl uenced by the group ' s  expressed interests from the 

previous year. 

I t  may al so be noted that nat i onal recogn i t i on was g i ven to 

the g i fted LRC program at  School C on rad io  ( "The Paul Harvey Program" } ,  

and i n  the Wa l l  Street Journal .  The LRC professional a l so received 

recogn i t i on from peers , through the award of "Gi fted Educator of the 

Year , "  from the Region V Area Serv i ce Center. 

Impl ementat ion of mod i f ications 

The LRC professi onal noted that constant mod i fications in the 

curri cu l um throughout the year were made i n  response to student i nterest� . 
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Modi fications i n  the g i fted LRC program wh ich were planned for the 

fol l owing year i ncl uded : l ) more emphas i s  on computer progranm1ing,  2 )  add i ­

tional exposure to class ical l i terature, 3 )  addi t ional exposure to wri tten 

composi tion , and 4 )  the formal incl us ion of second grade students i nto the 

gi fted LRC program. Some suggested mod if ication of the LRC professi onal ' s  

schedu le  were mentioned , but impl ementation depended on external admi ni strative 

dec i s i ons . The LRC profess ional suggested meeting  with each g i fted group 

for two class  periods each day, and the el imination of study hal l s  from 

the LRC as des i rable change s .  

Area I I I :  The Enri chment Triad 
Model Checkl i st 

The Enrichment Triad Model checkl i s t  was completed for the g ifted 

LRC program at School C to determine the success or fa i l ure of the program 

to meet the needs of gi fted students a s  defined by Joseph S .  Renzu l l i ,  the 

creator of the Enri chment Triad Model . Tables 2 7 ,  28,  29 ,  30 , and 31 , 

record the responses for each of the f i ve sections of the observational 

checkl i st used. 

Most of the responses on the checkl i st feel in the "this  was easy 

to see" or "th i s  was hard to see , but I think  I d i d "  categories , i ndicating 

that the g ifted LRC program was meeti ng many of the key el ements jesi nned 

for creating a program which truly meets the needs of g i fted students . 

However ,  relat ively few (f ive ) responses fell  i n  the "easy to see" category. 

Those that d i d  were mai nly i n  the area of Type I I  Enrichment: Group Tra i n i ng 

Acti v it ies , a strength of the g ifted LRC program i n  School C .  Expl oratory 

activ it ies  and investi gati ons appeared to be control l ed by the un i t  approac h .  

Al though certa i n  freedoms were al l owed the students , these freedoms seemed 

to conform more cl osely to the LRC profess ional ' s  curricul um plan than to 

the student s '  own i nterests . Prov i ding expl oratory acti vi ties , such a s  

appropriate i n terest centers , f i el d tri p s ,  and v i s i ts from resource persons , 



TABLE 27 

THE ENRICHMENT TRIAD MODEL CHECKLIST FOR THE 
G I FTED LRC PROGRAM AT SCHOOL C :  

GENERAL PROGRAM REQUIREMENTS 

Observation I tem 

For the majori ty of time 
spent i n  the gi fted LRC 
program, students have an 
opportun i ty to pursue the i r  
own i nterests to whatever 
depth they so desire 

Students are al l owed to 
pursue the i r  own i n terests 
i n  a manner that i s  con­
s istent wi th the i r  own 
preferred styles of l earn i ng 

Processes are viewed as the 
paths rather than the goal s 
of l earning 

Students are active rather 
than pass ive l earners 

easy 
to 
see 

x 

Responses 

hard to 
see , but 
I think 
I did 

x 

x 

x 
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coul d 
not 
see 



TABLE 28 

THE ENR ICHMENT TRIAD MODEL CHECKLIST FOR THE 
G I FTED LRC PROGRAM AT SCHOOL C :  
GENERAL EXPLORATORY ACTIVITIES 

( TYPE I ENRICHMENT) 

Observat ion I tem 

easy 
to 
see 

Students , though gi ven 
freedom, are a l so aware 
that they are expected 
to pursue exploration 
acti v i t ies purposeful ly 

Students are exposed to a 
wide variety of topics 
or areas of study 

Interest centers , w ith 
dynamic, appeal i ng ,  and 
stimu lat ing material s ,  
are used 

F iel d trips to places 
where dynamic peopl e are 
acti vely engaged i n  
problem-sol v i ng and the 
pursu i t  of knowledge 
are used to stimu l a te the 
students 

Resource persons are i nvi ted 
to· make presentat ions to 
groups of q ifted students 

Responses 

hard to 
see , but 
I think 
I d i d  

x 

x 

x 
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coul d 
not 
see 

x 

x 



TABLE 29 

THE ENRICHMENT TRIAD MODEL CHECKLIST FOR THE 
G IFTED LRC PROGRAM AT SCHOOL C :  

GROUP TRAIN ING ACTIVITIES 
TYPE I I  ENRICHMENT) 

Observation Item 

Process-ori ented , 
rather than content 
oriented, material s 
are used 

The selection of 
process-oriented 
materi a l s  represents 
a l ogi cal out-growth 
of student i nterests , 
rather than a random 
cho ice of what i s  
ava i labl e or what 
the LRC professional 
l i ke s 

Awareness of Bl oom ' s  
Taxonomy and/or 
Gu i l ford ' s  Structure 
of the Intel l ect as 
model s for the selection 
of process-ori ented 
materia l s  
i s  evident 

Evidence of an 
attempt to stimulate 
the creative processes 
of students i s  
present 

easy 
to 
see 

x 

x 

x 

Responses 

hard to 
see , but 
I think 
I d i d  

x 
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cou l d  
not 
see 



TABLE 30 

THE ENRICHMENT TRIAD MODEL CHECKLIST FOR THE G IFTED 
LRC PROGRAM AT SCHOOL C :  I ND IV IDUAL AND SMALL 

GROUP INVESTIGATIONS OR REAL PROBLEMS ( TYPE I I I  ENRICHMENT) 

Observation I tem 

Evi dence that the 
student takes an active 
part i n  formul at ing 
both the problem and 
the methods by which 
the problem wi l l  be 
attacked 

Encouragement for the 
use of di vergent research 
techniques and concl u s i ons 

The areas of investi gat i on 
chosen represent the true . 
i nterests of the student 
and are not the pre-determined 
choice of the LRC professional 

The student i nvesti gation 
resu lts  i n  a 11real 11 product 
or experience of the 
student ' s  own creation 

easy 
to 
see 

Responses 

hard to 
see , but 
I think 
I d id  

x 

x 

x 
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coul d 
not 
see 

x 



TABLE 31 

THE ENRICHMENT TRIAD MODEL CHECKLIST FOR THE 
GIFTED LRC PROGRAM AT SCHOOL C: THE 

ROLE OF THE LRC PROFESSIONAL 

Observation I tem 

The LRC professional 1 s 
rol e i s  to ass i st  
the students i n  trans-
1 ating  and focusing 
a general area of 
concern i nto a 
sol vabl e  problem 

The LRC profess ional 1 s  
role i s  to provi de 
students w ith the 
tool s or methodol ogi cal 
techniques necessary 
to sol ve the problem 

The LRC profess i onal ' s  
rol e i nvol ves assi st ing 
the student i n  communicating 
the resul ts to authentic 
audi ences 

easy 
to 
see 

x 

Responses 

hard to 
see , but 
I think  
I d id  

x 
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cou l d  
not 
see 

x 
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would  strengthen conformi ty to the model considerably. Another weak area 

was prov i ding authentic audi ences for the g i fted students ' products . 

Area I V :  The Gi fted LRC Program and the Atti tudes 
of Gi fted Students , Teachers , and Parents 

Interviews were held wi th the thi rteen i denti fied g i fted students , 

grades three through s i x ,  i n  the g i fted LRC program at  School C .  The 

results  of the i nterview were prepared to conform as much as poss ibl e to 

the tabl e format found i n  Tab l e  32 . Further answers to 11open-ended11 

question s ,  which generated a wi de vari ety of responses that d i d  not fa l l  

neatly i nto the tabl e format, are presented i n  the text. It shou l d  be noted 

that the response total s for the 11open-ended11 questions may equal more 

than thi rteen (the number of students i nterv i ewed) because more than one 

comment per student was acceptabl e .  Percentages ,  when g i ven , were based 

on the number of students i nterviewed. Therefore, percentage tota l s  

wi l l  not necessarily total one hundred percent. I t  shoul d al so be noted 

that the student answers have been paraphrased for cl arity .  

The students were asked to expla in  the i r  feel i ngs about the gifted 

program (al though "Language Arts Enrichment" was the off ic ial t i t l e  of 

the g ifted LRC program at School C ,  students referred to the program as 

the "g i fted program" ) .  These answers were g i ven more than once : 

1 .  we get to do many di fferent things . . .  5 ( 38%) 
2 .  i t ' s  fun . . . 4 (31%)  
3 .  we ' re advanced . . .  2 ( 1 5% )  

The fol l owing responses were gi ven by one student each: 

i t ' s  a special privi l ege . . . I feel special . . .  I l i ke comi ng . 
there a re more cha 1 1  enges . . . we do more work . . . i t  1 s sort 
of weird . . .  I ' m not w ith my friends . . . I feel better than 
last  year \1Jhen I wasn ' t  i n  i t  . . .  i t ' s  neat . . .  n ice teachers 
harder stuff to do . . .  i t ' s  just another class  . . .  I l i ke 
being wi th my friend s .  



TABLE 32 . 

PARTIAL RESULTS OF THE G I FTED STUDENT 
INTERVI EWS FROM SCHOOL C 

Question 

Are you a boy 
or a g i rl ? 

\�hat grade are 
you in?  

Have you been 
coming to the LC 
for the g i fted 
program? 

Did  you come to 
the LC for the g ifted 
program l ast year? 

Did  you come to the 
LC for the g ifted 
program three years 
ago? 

About how often do 
you conE to the LC for 
the g i fted program? 

How do you feel about 
the gi fted program? 

Do you l i ke having the 
g i fted program i n  the 
Learning Center? 

(N=l 3 )  

QQl 2 (1 5% ) 

3rd 
rr23%) 

5th 
"5138%) 

� 
1 3  ( 1 00%) 

m 8 (62%) 

� 5 (38% } 

every da) 
1 3  ( 1 00% 

l i ke i t  
a l o t  
3 ( 23%) 
don ' t  know/ 
no answ. 
4 31%) 

� 
1 3  ( l 00%) 

Response 
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_girl 1 1  (85%) 

4th 
"2[15%) 

6th 
3[23%) 

no 0 

no 
5(38%) 

no 
8(62%) 

l i ke i t  · 
somewhat 
5\38%) 
di s l i ke 
somewhat 

I]8%) 

no 0 

NOTE: 1 1LC11 refers to the "Learning Center.11 ( the LRC at 
School C)  
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The students were aske d :  11What do you think are the best th i ngs 

about the g i fted program?11 The fol l owing l i st conta i ns those answers 

mentioned more than once: 

l . the projects . . . 6 ( 46%) 
2 .  the parties . . .  3 (23%} 
3.  the g i fted fa i r  . . .  2 ( 1 5% )  
4 .  read ing books . . .  2 ( 1 5% )  
5 .  art . . .  2 ( 1 5% )  
6 .  being wi th friends . . .  2 ( 1 5% }  

The fol l owing comments were made by one student each in  response 

to the question about the best thi ngs about the g i fted program: 

free time . . .  get to hel p i n  the l i brary . : . · don ' t  know 
speci a l  pri v i l eges . . .  l ong-term ass ignments . . .  the 
compl iments on my work . . .  doing work . . .  read ing about 
other places . . .  mythol ogy. 

The students were asked to describe what they woul d change about 

the g i fted program, i f  they cou l d  change someth ing ,  to make i t  better 

for them. S ix  students (46%) sa i d  that they wou l d  not change anyth i n g .  

Two students ( 1 5% )  wi shed they coul d read more book s .  Add i t i onal 

responses to that question , each made by one studen t ,  were: 

wou l d  prefer to write about topics  of own choice . . .  want to 
have someth i ng to do every minute . . .  spend more time i n  
the program. . . l ess reading . . . more acti v i  t i  e s  i nstead 
of work . . .  make i t  easier for fourth graders . . .  more 
time to f i n i sh book s .  

Tabl e 32 i nd i cated that one hundred percent of the students 

fel t that the LRC was a good pl ace for the gi fted program. When 

asked 11Why?11 n ine students ( 69%} gave responses mention ing that 

" a l l  the suppl ies  are there11 • S i x  students (46%) gave related 

answers , saying that a l l  the i nformat ion they need was there . Add-

i t i onal comments, made by one student eac h ,  are recorded bel ow: 

i t ' s  b i g  . . .  conven i ent . . .  open room . . .  very n ice  . 
can use the paper cutter . can use the back room for quiet 
. . .  get out of class  . . .  don ' t  know. 
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Students were aksed:  "How does the g i fted program affect your 

other schoolwork?11 E ight  of the students  (62%) fel t that i t  hel ped 

them i n  the i r  other schoolwork , four students ( 31 % )  mentioned that 

they were able  to keep up w ith  the i r  work, and two students ( 1 5% )  

fel t that the g i fted program had  no  effect on  the i r  other work. The 

comments made by one s tudent each are as fol l ow s :  

I mi ss  Mat h ,  but that ' s  not a problem . . .  I 'm getting good 
grades . . .  I have to f i n i sh my other work . . .  i f  I do 
good things i n  the program, I ' l l  l ook forward to i t  wh i l e  I 'm 
i n  my other c lasses ( i t  keeps me motivated) . . .  just afer 
we do things i n  here we do them i n  c l a s s ,  so i t  hel p s .  

A final  opportuni ty was g i ven for the students to make any 

add i ti onal comments they desired. Ten students had nothing el se to 

a dd .  The fol l owing comments were mentioned once: 

my friends are in i t  . . .  we got wri tten up i n  Wa l l  Street Journal 
i t ' s  good for us because we ' re not back i n  work tha t ' s  too 
easy for us and we woul dn ' t  l earn anyth i n g  . . .  I l i ke being 
i n  i t  . I l i ke to do p lays . . .  on hol i days we have 
parties and act i v i t i e s .  

An i n terpretat i on of the resu l t s  of the student i n tervi ews 

from School C i ndi cates these major f i nd i ngs : 

l .  6 1%  of the students expressed pos i t i ve feel ings about the 
g i fted LRC program, but nearly one-th i rd of the students were unable to 
i dentify any reason to just ify the i r  pos i ti ve feel i ngs 

2 .  The vari ety of act i v i t ies  and projects provided i n  the 
g i fted LRC program was the most often mentioned attract ion 

3 .  Al l of the students bel i eved the LRC was an important aspect 
of the program. The ava i l ab i l i ty of suppl ies  and i nformat ion was em­
phat ica l ly noted a s  the major benefi t  

4 .  Students genera l l y  perceived a pos i t i ve rel at ionsh i p  
between the g i fted LRC proqram and the i r  other coursework ; no negative 
comnents were mentioned i n  thi s area 

Tabl es 33 and 34 report the fi ndi ngs of the two parts of the 

Teacher Atti tude Survey, di stributed to ten c lassroom teachers i n  
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School C .  Only four surveys (40%) were returned . N o  explanation was 

known for the l ow response. Tab l e  33 indi cates the numbers of teachers 

who demonstrated fami l iar ity or non-fami l iar ity with the g i fted LRC 

program. 

Tab l e  34 i ndi cates the resu lts of the second part of the survey 

The resp0nses to these questions i ndi cate the opin i ons and atti tudes 

of the teachers toward the g ifted LRC program at School C .  F i ve poss ible  

responses were al l owed : strongly agree (SA ) ,  agree (A) , don ' t  know 

or have no opinon ( 0 ) , di sagree ( D ) , and strongly d i sagree ( SO) . 

Comments were al so i nv i ted from the teachers . Two teachers 

( 50%) added comments . The i r  rather l engthly remarkd are quoted below 

exactly as they were wri tten : 

Many of the students i n  my op1n1on are not g i fted but hard 
work i ng student who coul d be an asset to theregul ar cl assroom. 
The program promotes snobbishness amoung [ s ic ]  the students , 
how can they hel p i t  when the program i s  referred to as  the 
"g i fted" c lass  not Language Arts Enrichment. I al so think 
that s i nce many of these students are not truly gi fted they 
are in  for a b i g  d i s sapoi ntment [ s i c ]  when they go to a l arge 
h i gh school where I am certa i n  most of them wou l d  not be i n  
a "g i fted program. 11 Upon observing the program I found students 
dea l i ng wi th l i terature but very few sk i l l s  taught.  They are 
often 1 eft unsupervised and "goof-off" as they te 1 1  me 1 ater 
upon return i ng to c l a s s .  

Thanks for a chance t o  a i r  my frustrat ions with this program. 

Those that are i dent if ied and cl assified Language gi fted 
onl y  [are the ones whose needs are being met] 

Thi s  program replaces i t  does not suppl ement so how can 
they mi ss [out on too much regu lar  c lasswork] ?  

[The program has pos i t i ve effects on our school ] i ndi rectly 
through the benefi t s  the k i ds get 

There i s  a lways room to improve--more time and money woul d 
hel p 

It  i s  essential  that i t  [the LRC] be ava i l abl e--not 
necessar i ly  the meeting s i te 

An interpretat ion of the results  of the Teacher Atti tude Survey 

i ncl udes these major findings :  



TABLE 33 

RESULTS OF PART 1 OF THE TEACHER ATTITUDE SURVEY 
FROM SCHOOL C :  FAMIL IARITY WITH THE 

G I FTED LRC PROGRAM (N=4 ) 

Question Response 

� 

I have g i fted students i n  
the LAE program th i s  
year 4 ( 1 00%) 

I have had students 
i n  the LAE program 
i n  previous years 4 ( 1 00%) 

I have observed the 
LAE program i n  
opera t i  on 3 ( 75%) 

I am fami l iar wi th what 
the g i fted students do· 
when they are i n  the 
LAE program 3 (75%) 

My g i fted students and I 
often ta l k  about what 
they are doing i n  the 
LAE program 2 (50%) 
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no 

0 

0 

l ( 25%) 

1 (25%) 

2 ( 50%) 

NOTE: 11LAE11 refers to the "Language Arts Enrichment Program" 
( the g i fted LRC program for School C ) 



TABLE 34 

RESULTS OF PART 2 OF THE TEACHER ATTITUDE SURVEY 
FROM SCHOOL C :  OPIN IONS CONCERNING THE 

G I FTED LRC PROGRAM 

Question 

The LAE i s  meeting 
the special  needs of 
gi fted students 

The gi fted students i n  
my cl ass  miss  out on 
too much of the i r  regu lar  
classwork because of 
the LAE program 

The LAE program has 
a pos i t i ve effect on 
our school 

I am sati sfied w i th 
the LAE program as  
i t  i s  now 

I wou l d  l i ke to know 
more about the LAE 
program 

The Learning Center i s  
an essential aspect 
of the LAE program 

{ N=4) 

SA 

1 

1 

l 

l 

Response 

A 0 

1 1 

l 

1 1 

l l 

l 1 

2 l 

0 

1 

1 

l 

NOTE: Si nce the di stribution was so scattered and N=4 , no 
percentages were f i gured 

11LAE11 refers to "Language Arts Enri chment" ( the g i fted LRC 
program for School C )  
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SD 

1 

2 

1 

l 
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1 .  Most of the teachers expressed fami l iari ty w ith the g i fted 
LRC program , but onl y  one teacher fel t wel l - informed on a conti nuing 
basi s  

2 .  Opin i ons concerni n g  every aspect of the program were wi dely 
di spersed across the range of responses , wi th teachers express ing d i s ­
agreement on every answer 

3 .  75% agreement was reached on only two i s sues : g ifted 
students do not mi ss  too much c lasswork, and the LRC i s  an essential  
aspect of the g ifted LRC program ( these tota l s  were reached by comb i ni ng 
the two responses i ndicat ing general agreement or the two i ndicating 
di sagreement )  

4 .  The two teachers adding comments reflected the negat ive 
responses found i n  the survey; the teachers with more pos i t i ve responses 
did not add comments 

Tab les 35 and 36 show the f indi ngs for the two sections of the 

Parent Atti tude Survey which was d i stributed to el even parents .  S i x  

surveys ( 55%) were returned. I t  shoul d be noted that al though thi rteen 

g i fted student part i c i pants were i dentif ied ,  two sets of s i bl i ngs were 

among that group; therefore, only el even surveys were needed . 

Tabl e 35 presents the findi ngs from part one of the Parent 

Atti tude Survey. The purpose of t h i s  section was to l earn i f  the 

parents had fami l i ar i ty with  the g i fted LRC program or not . 

Table  36 presents the resul ts of the second part of the survey wh ich 

was des i gned to indicate the opi n i ons of the parents to the g ifted LRC 

program. F ive poss i b le  responses were al l owed: strongly agree ( SA ) , 

agree (A) , don ' t  know or have no opi n i on ( 0 ) ,  di sagree ( 0 ) ,  and strongly 

di sag ree ( SD) . 

Three parents ( 50%) added wri tten comments to the surveys .  Each 

of the comments below was mentioned by one parent :  

my chi l d  has expressed concern that she has not l earned the 11rul es 11 
of grammer that c lassmates i n  re�u lar  c lass  have l earned . . .  has 
the potential of being a good proqram but i s  not effect ive as i t  



TABLE 35 

RESULTS OF PART 1 OF THE PARENT ATTITUDE SURVEY 
FROM SCHOOL C :  FAMIL IARITY WITH THE G I FTED 

LRC PROGRAM 
(N=6 ) 

Question Response 

� 

I have observed the 
LAE program i n  
operation 4 (67%) 

I am fami l iar wi th 
what my ch i l d  does i n  
the LAE program 5 ( 83%) 

My chi l d  and I often 
ta l k  about h i s/her 
acti v it ies  i n  the LAE 
program 4 (67%) 
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no 

2 {33%) 

1 ( 1 7%)  

l ( 1 7%)  

NOTE : "LEA" refers to "Language Arts Enri chment" ( the gifted 
LRC program at School C)  



TAGLE 36 

RESULTS OF PART 2 OF THE PARENT ATTITUDE SURVEY 
FROM SCHOOL C: OPIN IONS CONCERNING THE 

G IFTED LRC PROGRAM 
( N=6 )  

Question Response 

SA A 0 D 

The LAE program i s  
meeting the special  2 2 2 
needs of my chi l d  ( 33%) ( 33%) ( 33%) 

My chi l d  i s  mi ss ing 
out on too much of 
the regu l a r  c lasswork l 1 1 2 
because of the ( 1 7%) ( 1 7%)  ( 1 7% )  ( 33%) 
LAE program 

I am sati sf ied w i th 
the LAE program 2 2 
a s  i t  i s  now ( 33%) ( 33%) ( 33%) 

I wou l d  l i ke to 
know more about the 4 2 
LAE program (67%) ( 33%) 

The Learn ing  
Center i s  an essentia l  
aspect of the LAE 2 3 l 
program ( 33%) ( 50%) ( 1 7%) 
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SD 

l 
( 1 7%) 

2 
( 33%) 

NOTE: "LAE" refers to "Language Arts Enrichment" ( the g ifted 
LRC program a t  School C )  



i s  now admin i s tered . too much empha s i s  on reading and not 
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enough on grammar . most of chi l d ' s  time spent in  the program 
i s  very unorgani zed . . .  most of the t ime spent i s  on reading 
and reporting ; the same type of th ing al l year l ong . . .  "Most 
of the kids  I ' ve tal ked to who are i n  the program are extremely 
bored w ith i t'' . . .  I have been informed about the program to 
my sati sfaction . 

I t  shoul d be noted that the above comments were paraphrased 

for c l ar i ty unl ess quotation marks were used.  

An analys i s  of the resul ts of the Parent Atti tude Survey 

for School C produced these major findings :  

1 .  Al l parents i ndi cated some fami l i a r i ty wi th the program. 
F i fty percent of them responded posi t i vely to a l l  three checks of 
fami l i ar i ty .  However ,  67% wou l d  l i ke to know more, and only 33% fel t 
that they had been i nformed to their sati sfaction 

2 .  The parent responses i nd icated opposite opini ons from each 
other concern ing  the i r  perception that the program was meeting the 
needs of thei r chi l d ,  and the i r  general sati sfaction wi th the program 

3 .  None of the parents g i v i ng pos i tive responses on the survey 
vol unteered com�ents;  therefore the comments refl ect only the negat i ve 
opinions  

4 .  Ha lf  of the parents fel t the i r  chi l d  was mi ssing out on too 
much regu lar  c l asswork . Th i s  fi nding was supported by several comments 

5 .  Despite con s i derab l e  di vergence on the other quest ions , 83% 
(a l l but one) of the respondents agreed or strongly agreed that the 
LRC was an essenti al  aspect of the g i fted LRC program 



-1 75 -

CHAPTER V 

SUMMARY , CONCLUS IONS , AND RECOMMENDATIONS 

Summary of the Study 

The education of gi fted students, a l ong-neglected area i n  the 

f ie ld  of educat ion , has been s lowly ga in ing  the attention i t  deserves .  

However ,  l imi ted budgets , l imi ted space , and the lack of trained 

personnel serve to make the creat ion and implementation of a program 

for gi fted students d i ff i cul t for many school s .  Uti l i z i ng the abundant 

resources,  the tra i ned personnel , and the establ i shed faci l i ty of the 

school LRC for the devel opment of a gi fted program may be a v i abl e 

sol ut ion for school s wi shing to begi n  or expand a program of excel l ence 

for g i fted students . 

Purpose 

Th i s  study was designed to exami ne three exi st i ng g ifted programs 

l ocated i n  el ementary schools  i n  East Central I l l inoi s for the purpose 

of understandi ng the rol e of the LRC i n  the development and impl ementat ion 

of a program to meet .the needs · of gi fted students " within : the school 

popu l a ti on .  

Review of Related L i terature 

A survey of recent l i terature found a sma l l  but s ign if icant 

body of informat ion spec i fical ly rel at ing to the ut i l i zation of LRCs 

for the education of g i fted el ementary students. In a l l  case s ,  the 

authors of the l i terature were very pos i t i ve concern ing  the potential 
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benef its  of creating g i fted LRC progr�ms and related methods of expanding 

the rol e  of the LRC for g i fted student educati on .  The survey of 

related l i terature a l so covered the various aspects of the gi fted 

LRC program i ncl uding:  the budget; the organ i zational structure ; 

personnel ; statement of ph i l osophy and pol icy; the major el ements of 

an i nstructional systems model ; the Enri chment Triad Model des i gned by 

Joseph S .  Renzu l l i ;  and the attitudes of g ifted students , the i r  teachers , 

and the i r  parents toward g ifted LRC programs . Specia l  attention was 

g i ven to l ocating reconmendations , standards , and/or authoritative 

research concerni n g  the various el ements of a g i fted program, as wel l  

as general trends and opi nions w ith in  the f iel d .  

Methodol ogy 

The case study survey approach was used to conduct this  study. 

Four methods of data col l ection were uti l i zed :  personal fnter�iews,  

observations , questionna i re s ,  and i ndependent data gathering techn i ques . 

The study was d i v i ded i n to four areas of research for each g ifted 

LRC program. Areas I and I I  were organized i nto a Data Col l ection 

Outl i ne ,  which provided the basic structure for the accumulation of 

i nformation.  

Area I :  background i nformation 

Aspects of the structure and organization of the i nd iv idual 

g ifted LRC programs were exami ned . Spec i f i cal l y ,  data was col l ected 

ut i l i z i ng various research techniques i nc l uding the personal i ntervi ew ,  

concerni ng a description of the school and community ,  the budget 

amounts and procedures , the organizational structure, personnel , 
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aspects of the g i fted program not based i n  the LRC , and statements of 

ph i l osophy and pol i cy for the LRC and the g i fted LRC program. 

Area I I :  Analys i s  of the gi fted LRC program 
us ing an i nstructional systems model 

The el ements of an  i nstructional systems model were used to 

provide systematic  organi zat ion of i nformation col l ected concerni ng 

the function i ng of each g ifted LRC program. The key el ements of the 

model were g i ven cl ose attent i on :  i dent i fication of student s ,  

assessment of student needs and entry l evel s ,  spec i f i cat ion of 

goal s ,  speci f i cation of objectives,  sel ecti on of strategies  ( i n ­

c lud ing the al l ocation of space , the organi zation o f  group s ,  the 

a l l ocation of time, the select ion of techn iques,  and the selection 

of resources ) ,  implementation of l earn i ng act i v i t i e s ,  eva l uation 

of performance , analysi s of feedback , and impl ementation of modi -

fications . 

Area I I I :  Analys i s  of the gifted LRC program 
using the Enri chment Triad Model checkl i st 

Observat i on and personal interview techniques were used to 

determi ne how the g i fted LRC programs were meeting the educational 

needs of the gi fted students enro l l ed i n  them. The Enri chment Triad 

Model , a system for devel oping defens ib le  g i fted programs developed 

by Joseph S .  Renzul l i ,  was used as the model for the analysi s of 

the success or fa i l ure of each program to meet the needs of students . 

An observati onal checkl i s t  based on the Renzul l i  model was developed 

and uti l i zed for th i s  purpose. 
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Area IV :  Attitude Surveys 

Both the questi onna i re and the personal interview techniques 

were used to record the atti tudes of the g ifted student parti c ipants , 

their c l assroom teacher s ,  and the i r  parents toward the g ifted lRC 

program. Teachers and parents were g i ven brief atti tude surveys ;  

the students were i ntervi ewed i nd iv i dual l y .  

Sel ect i on o f  Subjects 

The subjects were sel ected through i denti fication of those 

programs which met the fol l owing cri teria :  

1 .  Incl u s i on i n  the book l e t ,  Programs for the Gifted 

2 .  location i n  a n  el ementary school 

3 .  location with in  a spec i fied eight-county area of East 
Centra 1 I 1 1  i noi s 

4 .  Location of the school ' s  g ifted program within the LRC, 
or s i gn i f icant i nvol vement of the lRC in the gi fted program 

5 .  Invol vement of the LRC profess i onal i n  the pl anning 
and/or implementat i on of the g i fted program 

6 .  A statement from the lRC orofess ional and al l other 
personnel , a s  necessary, assuring permi s s i on and cooperat i on for 
the col l ection of the data necessary for the study 

Al l g ifted lRC programs which met the s i x  criteria were studied . 

The samp l e  s ize  was three . 

Instrumentation 

Instruments for the study were created. F ive i nstruments were 

used: 1 )  The Data Col l ection Outl i n e ,  2 )  the Enri chment Triad Model 

check l i st ,  3 )  the Student Atti tude Interview format ,  4) the Teacher 

Atti tude Survey, and 5 )  the Parent Atti tude Survey. 
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Data record ing and analys i s  

Al l col l ected data was organized and presented : 1 )  by i ndividual 

program, 2 )  by Areas I ,  I I ,  I I I  and IV of the study w i thin  the program, 

and 3 )  by the order establ i shed by the data col l ection i n strument used 

for that area of study. Three methods of presentation of data were 

used as  necessary: narrat ive descri ption s ,  tabl e s ,  and i l l ustrati ons . 

Concl us ions and Recommendations 

The research approach used i n  th i s  study was the case study 

survey; therefore , each of the three gi fted LRC programs was treated 

separately throughout the study, and no attempt was made to compare 

or contrast the programs . For t h i s  reason , the conclusions and 

recommendations for each g i fted LRC program wi l l  be presented separately .  

I t  must be emphasi zed that the concl usions and recommendations 

were not based on a s ingl e set of stat i stics , but on a l arge accum-

u lat ion of i n ter-rel a ted data . Al though every effort was made to 

ma i ntain objec t i v i ty and to base the fol lowing concl usions and 

recommendations f i rmly on the resul ts of the study, el iminating 

subject i v i ty enti rely wou l d  not have been humanly poss ibl e .  

The Gi fted LRC Program a t  School A 

Consl us ions 

Areas of strength 

1 .  The budgets a l l ocated for the LRC and the gi fted LRC 
program were adequate 

2 .  The number and var iety of resources were found to be more 
than adequate for most i tems 
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3 .  The wel l -organized,  attracti ve , and wel l -ma i nta i ned LRC 
provided the potential for easy acce�s to the numerous materi a l s  

4 .  The quiet atmosphere of the LRC was espec i a l ly apprec iated 
by students 

5 .  Staffing of the LRC was adequate; the addi tional respon­
s i bi l i ty of the g ifted LRC program d id  not appear to create too 
great of a burden on the staff 

6 .  Student entry l evel s ,  a l though assessed i nforma l l y ,  were 
eval uated and re-eval uated conti nua l l y  throughout the student ' s  
partici pation i n  the g ifted LRC program 

7 .  Students were consi dered as i ndiv i dua l s  and were general ly 
grouped according to i nd iv idual needs 

8 .  Students were g i ven i mmedi ate and constant feedback through­
out the ir  parti c i pat ion i n  the program 

9 .  Proposed modif icat ions for the program reflected the 
i dentif ied needs of the program 

1 0 .  A majority of students, teachers, and parents agreed that 
confl ict  for the student between the g i fted LRC program and the 
regular cl assroom was not a problem 

1 1 .  Students hel d genera l l y  pos i t i ve a tti tudes toward the g i fted 
LRC program 

1 2 .  A majority of students , teachers, and parents fel t  that the 
LRC was an essential  aspect of the g i fted LRC program 

Areas of Weakness 

1 .  The i denti fication process of the � i fted students appeared 
to be unclear, poorly documented, and i nconsi stent 

2 .  The material s and i nstructional techniques used for 
students were a lmost a lways content-centered, empha s i z i ng the exposi tory 
approach 

3 .  The LRC professional l a cked appropriate tra i ni ng i n  gi fted 
education 

4 .  Statements concern ing  the phi l osophy and pol i cy of the 
LRC and the g i fted LRC program were l ack ing 

5 .  Assessments of student needs and entry l evel s  apparently 
were not based on any documentat ion or establ i shed evaluation process 
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6 .  Some g i fted student� parti c i pat ion i n  the gi fted LRC program 
was errat ic  and i nconsi sten t .  The gi fted LRC program was percei ved as 
an 11extra11 to be made ava i l ab l e  only when the " real work , 11 e . g .  
classwork , was compl eted 

7 .  The g i fted LRC program l acked cl early wri tten, comprehens i ve, 
l ong-range goal s 

8 .  The gi fted LRC program l acked cl early wri tten behavioral 
object i ves 

9 .  A cl early defined and structured system for evaluation 
and feedback concern i n g  the g i fted LRC program, the g ifted student s ,  
o r  the rol e  o f  the LRC professional i nvol v i ng students , teachers , 
admi n i s trators , parents , and the LRC profess ional had not been 
developed 

1 0 .  F i fty percent or more of the teacher and parent groups 
fa i l ed to express sati sfact ion wi th the gi fted LRC program, and fa i l ed 
to agree that i t  met the needs of the gi fted student s .  Not a l l  of 
the responses were negat ive ;  some fel l  i nto the "don ' t  know/no opi n i on11 
catagory . These resu l ts on the a t t i tude surveys suggest a poss i b l e  . 
l ack of communi cat ion and cooperat i on between the LRC professional and 
the cl assromm teachers and parents of the g i fted students 

Recommendat ions 

Based on the concl usi ons drawn concerni n g  the areas of strength 

and weakness ,  the fol l owing recommendations are made for the g i fted 

LRC program at School A:  

1 .  Provi de appropriate opportuni t i es for the tra in i ng of 
the LRC professi onal i n  the educat ion of gi fted students 

2 .  Provide appropriate opportuni ties for the i n-service tra i n i ng 
of c lassroom teachers concern ing  the educat ion of g ifted students 

3 .  
the goa l s ,  
the gi fted 

4 .  
the g ifted 

Inform and i nvolve the parents of gi fted students i n  
objectives ,  impl ementat ion ,  and evaluation stages of 
program 

Work to establ i s h  c l ear i dent i fication procedures for 
students and i mp l ement the procedures consi stently 

5 .  Provide for the systemat i c ,  documented assessment of 
student needs and entry l evel s 

6 .  Specify, i n  wri t ing ,  l ong-range goa l s  and deta i l ed 
behavi oral ly-wri t ten objectives for the gi fted LRC program 
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7 .  Mainta i n  and,  i f  poss i b l e ,  expand the current LRC fac i l i ty ,  
resources , and organizational system. Consider removal of grade 
l evel l abels on resources , and i n i t ia ti on of an acti ve promotion of 
student use of non-print materi a l s  chosen according to the i r  own 
i nterests 

8 .  Ma i nta i n  emphas i s  on i nd iv idual i zat ion i n  g i fted LRC 
program groupi ngs 

9 .  Give consi deration to a l t ernative schedul i ng options wh ich  
wou l d  provide g i fted students wi th regu lar ,  consi stent sessions in  
the g i fted LRC program, and which woul d el evate the program to  being 
recogn i zed as  important in the effort to provide qual i tati vely 
d i fferent educat ion for the g i fted 

1 0 .  Create a systemati c ,  documented pl an for the eval uation of 
the g ifted LRC program , the g i fted students , and the rol e of the 
LRC professional wh ich  relates d i rectly to spec i fi ed goa l s  and 
objecti ves . Consider spec i f i c  methods of col l ect ing eval uati ve 
feedback and of transl at ing the analysi s of feedback i nto the 
impl ementation of program modi fications 

1 1 .  Res�arch the Enri chment Triad Model and/or other g i fted 
l i terature for author i ta t i ve sugges tions concerning the devel opment 
of a g i fted program which meets the educational needs of gi fted 
students .  Impl i ed i n  t h i s  recommendat i on i s  acceptance of the 
concept that g i fted students need, and should be provided w ith ,  
qua l i tat ively di fferent educational programs 

The Gi fted Program at School B 

Conc lus ions 

Areas of strength 

1 .  The i dentification process for g i fted students was c� early 
establ i shed by the school d i strict  and was apparently being 
successfu l l y  impl emented 

2 .  Cl early wr i tten , useful object i ves for the school di strict ' s  
approach to the di stri c t  g i fted program were wr i tten and used 

3 .  A wel l -defi ned system of eva luation for the di strict 
g i fted program was establ i shed wh i c h  provided for i nput from teachers , 
parents ,  admin i strators , and g ifted students 

4 .  Adequate statements of ph i l osophy and pol i cy were ava i l ab le  
for both the LRC and the g i fted LRC program 
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5 .  Indi v i dual i zation  was emphas i zed i n  the grouping of gifted 
students 

6 .  Use of the i n qu i ry approach was used for the i ndependent 
study research project 

for 
7 .  Di verse student i nterests and modes of l earning were provided 

8 .  Student i nput i nto eva l uation procedures and standards for 
the i r  own work was encouraged 

9 .  Student feedback toward the g ifted LRC program was 
encouraged 

1 0 .  Proposed modi fications for the program reflected the needs 
of the program 

1 1 .  Students hel d genera l l y  pos it ive  opinions concerni ng the 
g i fted LRC program 

1 2 .  A substantial major i ty of parents expressed sati sfaction 
w i th the g i fted program and fel t that i t  was meeting the needs of 
the i r  chi l d  

1 3 .  The LRC was consi dered an essential aspect of the g i fted 
LRC program by most students , teachers , and parents 

Areas of Weakness 

l .  The LRC budget was i nadequate to acqu i re the necessary 
resources to be used for the g i fted LRC program 

2 .  The current col l ect ion of resources i n  the LRC was extremely 
weak in a l most a l l  aspects of print mater i al s ,  non-print materi al s ,  
reference materi a l s ,  and audiovi sual equi pment 

3 .  The ava i l ab l e  resources were not c lass if ied ,  cataloged, 
or i nventoried 

4 .  The LRC profess ional l acked appropriate tra i n i ng and 
experience i n  g i fted education and i n  the management of an LRC 

5 .  The l i nes of communi cation between the di strict gi fted 
commi ttee , which developed the g i fted LRC program, and the LRC 
profess ional , who impl emented i t ,  were not wel l establ i shed 

6 .  The LRC profess i onal ' s  duties and respon s i bi l i ties  were 
too numerous and too unrelated with each other for enough attention 
to pos s i bly be gi ven to any one aspect 
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7 .  The g ifted LRC program l acked cl early written behavioral 
objectives 

8 .  Assessment of student needs and entry l evel s was not based 
on any documentat ion or establ i shed eval uati on process 

9 .  The a l l ocati on of t i me for the parti c i pat ion of the gi fted 
students i n  the program was erra t i c  and i ncon s i s tent 

1 0 .  Insuff ic ient t ime and effort was devoted to the area of 
general expl oratory act i vi t ies  pri or to and duri ng the i ndependent 
study project 

1 1 .  Insuff i c i ent group tra i n i n g ,  espec i a l l y  empha si zing the 
use of process-oriented i nstructional materi a l s ,  was evi dent 

1 2 .  Authentic audi ences for student products were l ack ing 

1 3 .  Resu l ts of the parent and teacher atti tude surveys suggested 
a l ack of suff i c i ent cont inual communicati on between the g i fted LRC 
program and these two concerned groups 

Recommendations 

Based on the conc l u s i on s  drawn concern ing  the areas of strength 

and weakne s s ,  the fol l owing recommendations are suggested for the 

gi fted LRC program at School B :  

1 .  Increase the budget of the LRC to prov i de for the substantial 
acqu i s i t i ons of resource s ,  as wel l as the personnel and material s 
necessary for appropriate c lass i f i cat ion ,  catal og i n g ,  shel v i n g ,  
c i rculat ion ,  and mai ntenance of the col l ection 

2 .  Provi de appropriate opportun i ties for the tra i n i ng of 
the LRC professi onal in the education of gi fted students 

3 .  Prov i de appropriate opportuni t i es for the in-service tra i ni ng 
of c lassroom teachers concerni ng the education of gi fted students 

4 .  Ma i ntain  the di rection and i nfl uence of the di strict gi fted 
commi ttee i n  creat ing a comprehens i ve g i fted program for the di stri c t  

5 .  Incl ude the LRC profess iona l , or a di rect representative 
who can arti cul ate the needs and concerns of the LRC profess iona l , 
on the d i strict g i fted commi ttee 

6 .  Cons i der el im inat ion of one or more of the job respons i b i l i ties  
of  the LRC professi onal to  make achievement of  the rema i n i ng dut ies  
feas ib le  
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7 .  Provide for the systemati c ,  documented a ssessment of student 

needs and entry l evel s 

8 .  Suppl y ,  i n  wri ti ng ,  deta i l ed behaviora l l y-written objectives 
for the g i fted LRC program 

9 .  Ma inta i n  emphas i s  on indi v i dual i zat ion and the use of the 
i n qu i ry approach i n  the g i fted LRC program 

1 0 .  Give consideration to a l ternate schedul ing  options wh ich  
wou l d  provide g i fted students w i th regul a r ,  consi stent sessi ons in  
the gi fted LRC program 

1 1 .  Spend more t ime and effort on general expl oratoy acti v it ies  
and  group tra i n ing  activ i t ies as mentioned in  the Enrichment Tri ad 
Model prior to and during the student study projects 

1 2 .  Locate authent ic  audiences for the products of the g i fted 
students 

1 3 .  Establ i sh cl ear and continual l i nes of communication between 
the LRC profess i onal and the c l assroom teachers and parents of the 
g ifted students 

The Gi fted LRC Program at School C 

Conc lus ions 

Areas of strength 

1 .  Al though the budget for the LRC was rel a t i vely sma l l ,  the 
LRC hel d a good col l ection of resources 

2 .  The LRC professional had educational preparat i on for 
teaching g i fted students 

3 .  The i denti fi cation process was wel l -defined and i ncl uded 
i nput from teachers , parents , and students a s  wel l  a s  the LRC 
profess i onal 

4 .  Use of the sub-tests of the SRA Achievement test provi ded 
hel pful data for needs assessment and the determi nation of entry 
l evel s 

5 .  The LRC faci l i ty was adequate 

6 .  Fl ex i b l e  grouping arrangements were used with in  the program. 
Emphas i s  was on i ndi v i dual work 
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7 .  Gi fted student parti c i pation was regul ar and scheduled 

8 .  Process-oriented material s were used 

9 .  Awareness of and uti l i zation of the concepts presented 
i n  B loom ' s  Taxonomy ·were evident 

1 0 .  Creati v i ty was i ncorporated into the daily acti v i ti es 

1 1 .  Group i nterests were al l owed to i nfl uence the curriculum 

1 2 .  Students appeared to b e  active learners 

1 3 .  Methods of eval uation and feedback to students had been 
developed and \'/ere being implemented 

1 4 .  Students apparently l i ked the g i fted LRC program, men­
tioning the variety of acti v it ies  as i ts best asset 

1 5 .  Teachers and parents genera l l y  i ndi cated fami l iari ty 
wi th the g ifted LRC program , i ndicating that l i nes of communication 
had been establ i shed 

1 6 .  Parents , teachers , and students agreed that the LRC 
was an important aspect of the g ifted LRC program 

Areas of weakness 

1 .  The LRC professional appeared to be rel atively i sol ated 
in  the development and impl ementation of the g i fted LRC program. 
Part i c i pation from others--student s ,  teachers , or parents--appeared 
to be minimal 

2 .  The LRC professional ' s  schedule seemed to be extremely 
hectic  and crowded 

3 .  Statements of phi l osophy and pol i cy for the LRC and 
the g ifted LRC program were l acki ng 

· -

4 .  The g i fted LRC program l acked cl early wri tten , compre­
hensi ve ,  l ong-range goa l s  

5 .  The g i fted LRC program l acked cl early wri tten . behavioral 
objectives 

6 .  The atmosphere o f  the LRC was hectic and noisy on the days 
on wh i c h  i t  was observed ; quiet  i ndependent study or concentration 
appeared unl i kely 

7.  A clearly defi ned and structured system for eva l uation 
and feedback concerning  the g i fted LRC program and the rol e of 
the LRC profess ional i nvol v ing  students , teachers , admin i strators , 
parents , and--possibly--communi ty members , had not been establ i shed 
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8.  Students appeared to have few opportunities  to pursue 
top ics  of the i r  own i nterest i n  the i r  own chosen mode of l earning 

9 .  F ie ld  tri ps , resource person s ,  or other general exploratory 
activ i ties  a s  mentioned i n  the Enrichment Triad Model , were not used 
to stimul ate student i nterests i n  a variety of top i c s  

1 0 .  Students d i d  not have authentic audiences for thei r  
products 

1 1 .  F i fty percent of the teachers and s i xty-seven percent 
of the parents requested more i nformation concerni ng the g i fted LRC 
program 

1 2 .  A vocal segment of the teachers and parents expressed 
strongly negative opi n i on s  toward the g i fted LRC program 

Reconmendations 

l .  Consider expanding the authori ty for the education of 
g i fted students beyond the respons i b i l i ty of just one person--perhaps 
the establ i shment of a g i fted committee would be appropriate 

2 .  Emph a s i ze channe l s  of communi cation and feedback w i th 
teachers and parents ; attempt to confront and deal with  teacher and 
parent concerns about the g i fted LRC program i n  a pos i t i ve way by 
expl a i n i ng the program and accepting suggestions for modi f i cations 

3 .  Develop appropriate statements of ph i l osophy and pol i cy 
for the g i fted LRC program and the LRC i tself  

4 .  Impl ement admini strat ive changes i n  the schedul i ng of  the 
LRC fac i l i ty and the time of the LRC profess i onal to e l i mi nate 
time-consuming and di sruptive acti v it ies  such as s tudy hal l s  

5 .  Speci fy ,  i n  wri t ing , long-range goa l s  and deta i l ed 
behaviora l l y-wri tten objectives for the g i fted LRC program 

6 .  Mai nta i n  f l ex i bl e  grouping arrangements 

7 .  Ma i nta i n  use  of process-oriented i nstructional material s ;  
expand empha s i s  on the i nqu i ry approach to i nstruction 

8 .  Insti tute the use o f  f ie ld  trips and v i s i ts by resource 
persons a s  wel l  as other activi t i es des igned to stimul ate student 
interest  i n  a variety of di fferent areas 

. 9 .  Establ i s h  a system for eval uation and feedback concerning 
the g i fted LRC program and the rol e  of the LRC profess ional i nvol ving 
teachers , parents , s tudents , and--poss i bly--communi ty members 
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1 0 .  Al l ow students more t ime to pursue topics of i nd i v i dual 
i nterest u ti l i z i ng styles of l earn ing  w ith  wh i ch they feel comfortable 

1 1 .  Provide authent ic  audiences for student products 

Concl u s i ons 

Conc l u s i ons and Reco111T1endations for 
Gi fted LRC Programs i n  General 

The exami nation of the rol e  of the LRC i n  the education of gi fted 

students focused on three spec i fi c  g i fted LRC programs . Based on the 

accumul ation  and analys i s  of the data for a l l  three programs , the 

fol l ow i ng general summative  concl u s ions were made : 

1 .  The LRC has the potential  for a s i gn i fi cant contribution 
to the education of g i fted el ementary students 

2 .  I nformat i on concerni ng various el ements of a g i fted LRC 
program can be effect ive ly  used to provide an analysi s of the potential  
or actual strengths and weaknesses of a gi fted LRC program 

3 .  The annual budget of the LRC program i s  an i mportant factor ,  
but not a s  important , perhaps , as the previously accumul ated resources 
i n  the LRC 

4. The presence or absence of an organ i zational structure which 
appl i ed the pri nci ples of access i bi l i ty ,  conmun i cat ion , and feedback, 
appeared to be an infl uent i a l  factor i n  the overal l success of the 
gi fted LRC program, as wel l as the atti tudes of the people i nvol ved 
i n  the program 

5 .  The g i fted LRC profess iona l s  d i d  not necessari ly have tra i n i ng 
i n  ei ther the management of an LRC or the educat i on of gi fted students 

6 .  L i mi ted concepts of g i ftedness were u t i l i zed i n  a l l  of the 
programs. Areas of g i ftedness i n  l eadershi p ,  v i sual and performing arts , 
crea t i ve th ink ing .  and psychomotor abi l i ty were not recogn i zed by any 
of the g i fted LRC programs 

7 , Al l of the g i fted programs functioned wi thout adequate 
behaviora l l y  wri tten objecti ves 

8 .  The selection of various strategies had a very important 
i n fl uence on the gi fted LRC programs 
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9 .  Evaluation and feedback procedures for the gi fted LRC programs , 
the g i fted students , and the roles of the LRC professi ona l s  were 
consi stently l ack ing or not being ful ly impl emented i n  a l l  three 
programs 

1 0 .  The Enr ichment Triad Model was useful as a tool for the 
analys i s  of the g i fted programs ' strengths and weaknesses i n  meeting 
the educational needs of g i fted students 

1 1 .  A l arge majori ty of g i fted students expressed pos i t i ve 
feel i ngs about the g i fted LRC programs 

1 2 .  A majority of parents and teachers desi red more i nfor­
mation about the g i fted LRC programs 

1 3 .  The opinions expressed by the studen t s ,  teachers , and 
parents on the three atti tude measurement devices offered a meani ngful 
perspective on the strengths and weaknesses of the g i fted LRC programs 

. 1 4 .  Al though the three gi ft�d LRC programs were not compared to 
each other, the fact that the programs d i ffered widely was eas i l y  
noticeab l e .  

Recommendations 

Based on the rel ated l i terature and research, and the results 

and conc lus ions  of t h i s  study , the fol lowing recoTTTTlendations are 

offered concerning the rol e  of the LRC i n  the education of g i fted 

el ementary students : 

l .  The rol e  of the LRC i n  gi fted el ementary education 
should be further developed and expanded 

2 .  Adequate f inanci ng for personnel and resources i n  the 
LRC for the support of the gi fted LRC program shou l d  be provided 

3 .  I t  should not be assumed that the LRC profess ional has 
adequate tra i n i ng to develop and i mpl ement an appropriate g i fted 
program; therefore , prov i s ions for such tra i n i ng shou l d  be made 

4 .  The I l l i no is  defi n i t ion of gi ftedness ,  i nvol v ing  s i x  areas , 
should be u ti l i zed for expansion of g i fted programs to meet the needs 
of those students who are now currently underserved 

5 .  Attention to the el ements of an i n structional systems 
model shou l d  be g i ven considera t ion i n  the development and evaluation 
stages of a g i fted LRC program 
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6 .  Joseph S .  Renzul l i ' s Enrichment Triad Model , or other 
authoritative research i n  the fi e l d  of gi fted education , should be 
considered when developing or modi fying a g i fted LRC program 

7 .  I nput from teachers , admin i s trators , parents , gi fted students , 
and commun i ty members should be acti vely sol i c i ted and used i n  the 
p l ann i ng and implementation of a l l  areas of the g i fted LRC program. 
Open channe l s  of corrmuni cation promote understanding  and encourage 
a corrmitment to excel l ence 
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EDUCATIONAL PERSONNEL FOR GIFTED PROGRAMS 
ARTICLE VI 

EDUCATIONAL PERSONNEL FOR GIFTED PROGRAMS 

.Article VI 

6.01 

All professional personnel for whom reimbursement funds in excess of $300 are · 

claimed must hold a registered teaching, supervisory, or administrative certi­
ficate, as applicable, and roust meet any two of the three following requirements: 

6.02 

1 .  They must have completed at least three semester or four quarter hours 
o f  college credit specifically in the education of gifted children. 

2 .  !hey must have completed a summer training institute approved by the 
Illinois Office of Education for teachers of the gifted. 

3. They must have at least two years of experience in working with pro­
grams specifically for gifted children. 

The following responsibilities shall be designated to the reimbursement director 
and shall receive the approval of th� LEA superintendent and the local board of 
education. 

1. To complete and file the preapproval application and proposal. 

2. To implement and/or supervise the activities proposed within the LEA 
gifted program proposal. 

3. To facilitate the development and operation of the local gifted educa­
tion programs and services as an integral part of the standard school 
program. 

4 .  To meet the inservice and training needs of the teachers of the identi­
fied gifted children. 

5. To select and implement identificat ion · and assessment instruments and 
processes. 

6 .  To determine appropriateness for and implementation o f  gifted chi1dren 
staffings. 

· 7 .  To develop and implement a self-evaluation process for the LEA gifted 
program. 

8 .  To coraplete and file the Claim for Reimbursement form. 

9 

-----·-·-----··-·--· ---·- --------------
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. . . 

9. To meet all state timelines regarding: 

a .  LEA preapproval applications. 

b. LEA program evaluation. 

c .  LEA claim for reimbursement funds. 

d .  All other timelines a s  so designated by the Illinois Office of 
Education in regard to gifted reiubursement programs . 

10. To coordin�te the LEA gifted program' s  efforts uith those of the 
Illinois Office of Education and the appropriate regional ASC. 

11. To meet all program goals and obje.:thes as set forth and agreed 
upon by the LEA and the Illinois Office of Education pertaining 
to the reimbursed gifted program and services within the LEA. 

12. To assume the role of the primary advocate for gifted education 
within the LEA and, therefore, perpetuate the development and 
growth of gifted education programs and services. 

6.03 

All professionals within a LEA designated as teachers of identified gifted 
children or as administrators of the local gifted program shall be eligible 
to participate and receive all services pertinent to the education of gifted 
children offered by the Illinois Office of Education and the �egional ASC. 

10 
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According to Article X, Section 1, of The Con�titution of the State of 

Illinois, a fundamental goal of the people of the State is the educational 

develop�ent of all persons to the limits of their capabilities. The Illinois 

Gifted Program is totally supportive of this philosophy and of an education 

system that provides opportunities that meet the individual needs of all 

students, including those with exceptional educational demands. 

The Illinois Gifted Program believes that gifted children have excep-

tional educational needs, that these children exist in all ethnic, religious, 

and socioeconomic groups, and that these children represent a vast and largely 

untapped resource to society. 

The Illinois Gifted Program believes that gifted children are capable of 

high performan�e in one or more of the following areas: general intellectual 

ability, specific academic aptitude, creative thinking ,  visual and performing 

arts, leadership ability, and psychomotor ability. Furthermore, their poten-

tial for high performance in one or more of these areas requires the education 

system to create unique and varied programs at all grade levels to assist 

these children in the development of their special abilities to their fullest 

potential. 

The Illinois Gifted Program believes that, in a sense, the most gifted 

children in a school may well be the most educationally handicapped children 

unless their full potential is realized by appropriate and comprehensive pro� 

gra�s, that whenever appropriate these educational programs for gifted children 

i 
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should be placed within the mainstream of stanJard education classrooms, that 

these programs should be based upon a humani7.1•d and personalized approach to 

education, and that these programs should vtillze teachers who arc specially 

prepared to humanize and personalize the education of these children. 

ii 

Joseph M. Cronin 

Stale Superintendent of Educ.ation 

.· 
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APPENDIX A .  
PART 3 

IDENTIFICATION .AND -ASSESSMENT OF GIFTED CHILDREN 

IDENTIFICATION AND ASSESSMENT OF GIFTED CHILDREN 

Article V 

5.01 

In order to qualify for program approval, a LEA shall indicate in its proposal 
that gifted children have been identified for participation in the program to 
be reimbur�ed. These children may be identifi�d in any or all grades from 
prekinderg�rten through grade 1 2 ,  but must be identified as gifted in one or 
more of the following six areas of giftedness: 

5.02 

1 .  General intellectual ability. 

2. Specific academic aptitude. 

3. Creative thinking. 

4 .  Leadership ability. 

5 .  Visual .and performing arts ability. 

6. Psychomotor ability. 

The process for identifying children as gifted in one or more of the above areas 
of giftedness shall be determined by the LEA. However, the identification pro­
cess shall meet the following standards: 

1. The identification process must compare the gifted studen t ' s  abilities 
to that of others in the LEA population. 

2 .  The identification process must establish criteria before the child i s  
selected from the target population for s�·ecial instructional programs 
or services. 

3. The identification process must establish specific cutoff points when 
standardized tests are used. 

4. Th� identif ication process must indicate a direct relationship between 
the criteria for selection and the instructional program or service pro­
vided for gi fted children . 

5. Tile identification process must indicate that the criteria for selection 
has been applied equally to every child in the LEA population. 

7 
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5.03 

6 .  The identification process must describe in detail specific criteria 
us�d for student identification o r ,  where appropriate, attach same as 
a sample to the preapproval application. 

7 .  The identification process must use a minimum of three of the following 
identification devices in identifying gifted children in any one of the 
ab�ve six areas of giftedness: 

a .  Intelligence tests (must be used as one o f  the devices t o  determine 
�iftedness in Area 1 of Article 5.01� 

b .  Achievement tests. 

c .  Aptitude tests. 

d. Creativity tests (must be used as one of the devices to determine 
gif tedness in Area 3 of Article 5.01). 

e. Personality inventories. 

f .  Self-concept inventories. 

g. Teacher or specialist evaluation. 

h .  Past school performance. 

i .  Other identification devices may b e  used when approved by the 
Illinois Office of Education. 

A LEA writing a gifted program proposal for the first time need not identify its 
gifted children prior to submitting that proposal for the Illinois Office of Educa­
tion's approval. However, one of the first year objectives of that proposal shall 
be to i�entify gifted children. 

5.04 
All children who have been identified as gifted shall be given an appropriate edu­
cational assessment. The assessment process shall be determined by the LEA and 
may include some or all of the following components: 

S.05 

1. An academic history. 

2 .  Testing. 

3. Staffing. 

4 .  Other measures t o  determine the most appropriate personalized instruc­
tional program for the child. 

T!ie identification and assessment of a gifted child must be done prior to the 
devclopm�nt of an instruct ional program or service for that child. 

8 
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APPENDIX C • • •  (continued) 

STANDARDS FOR SCHOOL MEDIA PROGRAMS IN T H R E E  PHASES 

CATEGORY PHASES 

STAFF PHASE I PHASE II  PHASE I l l  

PROFESSIONAL 
K·S 1 full·timo certified teacher with Ii· 1 full·time media specialist with car- 1 full·time media specialist for each 

brary science and audiovisual educa· t1ficate in instruction materials, 250 studenu or major fract.ion there· 
tion for each 500 siudents. Below library science or audiovisual for each of 
400-1 half-time teacher. (Training 500 students 
for each shou Id total 18 some st er 

hours of Library and/or Audiovisual 

course work within 3 years) . 

9·12 Provide assigned certifiad personnel Provide certified media specialists to 1 full·time media sP•cialist for each 
with appropriate training to service service both functions (I ibrary and/or 250 students or major fraction there· 

both library and audiovisual func· audiovisual) at the rate of 1 full-time of 

tions at tho rate of 1 full-time oquiva· equivalent per 400 students 

lent per 600 studona. Training for 

each should total 18 semester hours 

of Library and/or Audiovisual course 

work within 3 years 

As the number of specialists increases, provision should be made for balance in staff competencies for audiovisual and 
library services. 

SUPPORTIVE 
K·12 1 half-tirr.e media aide for each pro· 

fessional. 

EXPENDITURES 
K·12 A total from all sources of 1.0% of 

thit State average per pu;>il lnstruc· 

tional cost$ 

���������������������- ---; 

1 full·tlm• media aide (clerical and/or 1 full·time media aid• 

technical) for each professional and 

1 full-time media technician for each 

250 students or major fraction thero· 

of 

A total from all sources of 3% of th• A total from all sources of 6% of th• 

State sverag• per pupil Instructional State average per pupil lnnructional 
costs costs 
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APPENDIX C • • •  (continued) 
STANDARDS FOR SCHOOL MEDIA PROGRAMS IN TH R E E  PHASES 

CATEGORY PHASES 

QUARTERS PHASE I PHASE 1 1  

SPACE AND SEATING 
K-1 2  Se0>ting for 1 0 %  of the student enroll- Seating for 10% of the studont enroll-

mont at 40 sq. ft. pgr student, plus ment at 40 sq. ft. per studont, plus 
2,500 sq. ft. for the basic functions 2,500 sq. ft. for the basic functions 

30% of that seating in independent At least 1,000 sq. ft. for additional 
study carrels functions of the media program 

:>pac' ricommendations ( B0>sed on an enrollment of 1000 or fewer; must be adjusted for larger enrollment) 

Space in Sq. Ft. 

800. 1 ,000 

2,000 - 6,000 

BASIC 
Entrance, circulation, distribution 
Reading ond browsing; indi11idual viewing and listening 

PHASE I l l  

Soatino for 15% o f  the student enroll· 
ment at 40 sq. ft. per student, plus 
2,500 sq. ft. for the basic functions 

At lea$t 2,000 sq. ft. for additional 
functions of the media pr�gram 

Space for special functions as deter-
mined by school program 

600 . 800 
(Space b<>scd on 15% of a student enrollment at 40 sq. ft. per student; minimum provision for 60 students) 

Administrative officos 
300 - 400 

400. 800 

250 - 400 

4 0 0 .  600 
6 0 0 .  800 

450 - 900 

200 - 200 

900 - 1,0CO 

120 - 300 

800 . 1 ,000 

1 50 .  200 

120 . 1 2 0  

Workroom 
Stacks 
Magaz ina storage 
AV equipment distribution and storage 
Faculty canter and profossional materials 

ADDITIONAL 
Conforenca rooms (3·6) @ 150 sq. ft. 
Small group viowing and listening 
Classroom for media instruction and class projects 
Maintonance and repair service 
Media production lab 
Dark room 
Materials and equipment storage for production 

-! I I ' I 
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:APPENDIX c, . .  (continued) 
i STANDARDS FOR SCHOOL MEDIA PROGRAMS I N  TH REE PHASES 

I 
. ! 

CATEGORY 

PROGRAM & SERVICES 

SELECTION OF MATERIALS 

SELECTION OF MATERIALS 

INSTRUCTION IN USE OF 
MATERIALS ANO EQUIPMENT 

COORDINATION OF 
MATERIALS WITH THE 
INSTRUCTIONAL PROGRAM 

PHASES 

PHASE I PHASE I I  PHASE I l l  
. 

Jointly by professional media staff with assistance from teachers and students 

Slides, Tapes, Transparencies, Charts, Filmstrips, .Smm films, etc. 
Posters, etc. 

To students: a continuous and sequential program 011 both an Individual and group basis 

To faculty: individual and group assi�tance, the latter by means of workshops 

To medi2 staff (techni.;:al, clerical, and student assistants): by individual, on-the-job training 

As number of professional staff allows, the following activities should be considered: 

Assistance to teachers in planning and presenting instructional units 

Assistance to teachers and department heads In selection of materials for departmental resource rooms 

Participation in curriculum committee activities 

Individual and group guidance to students In listening, viewing, reading, and evaluating 

Assistance in research projecu wi1h special emphasis on helping the student develop Independent study skills 

Clearing houso of information on In-service workshops and courses, profe5'ional meetings, and the educational 
resources of the communitY 
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APPENDIX c • • •  (continued) 
SCHOOL EVALUATION FORM-STANDARDS FOR SCHOOL MEDIA PROGRAMS 

CATEGORY 

MATERIALS/LEVEL 

BOOKS 

K·12 

Professional 

Reference 

MAGAZINES• 

K·G 

7.9 

9·12 

K·12 

Professional 

• See al50 MICROFORMS 

-------- ---�·-- -�--�-

PHASES 

PHASE I PHASE II I 
Basic collection chcson from standard book selection aids. 

3,000 titlos or 6 volumes per pupil, 

whichever is grea tor 
5,000 titles or 1 0  volumes per pupil, 

wh ichevar is greater 

PHASE I l l  
6,000 to 10,000 titles representing 
10,000 volumes or 20 volumes per· 

pupll, whichever is greater 

Books which are worn, out of date, or otherwise unaccept .. ble 5hould be discarded. 

This weeding process should be continuous. 

Satellite libraries or resource rooms supplied by media funds will require 

additional volumes-including many duplicates. 

3 current professional titles per 

teac:hor dlstrictwido, Collection may 

be decentralized. 

Current and expanding reference 

collection selected from standard lists 

and to include at least 2 encyclo­
pedias. 

10·24 titles (includes some adult 

nonprofessional periodicals) 

10·24 titles 

60·99 titles 

6 current professional titles per 

toacher districtwide. Collection may 

be decentralized 

Current and expanding reference 

collection selected from standard lists 

and to Include from 3 to 5 encyclo· 

pedias. 

.25-39 titles (includes some adult 

nonprofessional periodicals) 

25-49 titles 

100-124 titles 

Ne.:essary magazine Indexes and duplication of titlos and Indexes as roquired 

10·14 professional titles with access 

to Education Index 
1 5·39 p rofessional titles plus sub· 

scrlption to Education Index 

200·1 ,000 titl•• 

40-50 titles (includes some adult 

nonprofenional periodicals) 

100·125 titles 

125·1 75 titles 

40·50 professional titles with dupli· 

catas as needed; also Education In· 

dex. 

-·---- --- ----· --;-----· -------·....---------:---��-·-· ·-----
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·APPENDIX C • • •  (continued) 
SCHOOL EVALUATION FORM-STANDARDS FOR SCHOOL M E D I A  PROGRAMS 

CATEGORY 

MATERIALS/LEVEL 

NEWSPAPERS• 
K-8 

9·12 

• SGa also MICr.OFORMS 

PAMPHLETS, CLIPPINGS, 
ANO MISCELLANEOUS 
MATERIAL 

K-12 

FILMSTRIPS 

K·S 

9·1 2 

SUPER 8 OR 
8MM FILMS 

K·S 

9·12 

PHASES 

PHASE I PHASE II PHASE Ill 

1 ·2 titles 34 titles 6-1 O titles 

3·4 titles 5-6 titles with duplication as necessary 6·10 titles 

At least one local, one State, and one national newspaper eventually to be represented in tho collection. 

An organized collection of approprl- An organized collection of pam· Pamphlets, government documents, 

ate materials to implement cur�icu- phlets, clippings, vocational informa· catalogs of colleges end tachnicel 

lum, updated by an annual budget tion and other appropriate curricu· schools, vocationel information, clip-

appropriation. lum material, updated bY an annual pings, and other materials appropri-

appropriation of approximately 5% ate to the curriculum and for other 

of the budget. interests of students. 

' 
In secondary schools catalogs of col· 

I 
I 

logos, universities and technical 

schools should be included. 

Purch3se dependent upon teacher request and willingness to preview. However, the basic collection should include: 

200 titles or Ya print per pupil or 400 titles or 1 print per pupil, which· 500-1,000 titles, reprasenting 1 500 

whichever is greater. ever is greater. prints or 3 prints per pupil, which· 

Ollar is greater. 

200 titles 400 titles 

Purchase cf the following dependent on amount of Individualized Instruction dona in th• 

school. However, the basic collection should include: 

1 title par 1 0  pupils 

� film per pupil with at least 100 
titles 

1 film per pupil with at least 100 
titles 

1 film per pupil with at least 100 
titles 

1 Ya films par student with at least 
500 titles supplemented by dupli· 
cates. I 
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APPENDIX C • • •  (continued) 

SCHOOL EVALUATION FORM-STANDARDS FOR SCHOOL MEDIA PROGRAMS 

CATEGORY PHASES 

MATERIALS/LEVEL PHASE I PHASE I I  PHASE I l l  

16MM FILMS 

K·12 Unre�trictod access to a minimum of Unrestricted access to a minimum of Access to a minimum of 3,000 title. 

1 ,000 titles (include cooperative film 2,000 titles (include cooperative film supplemented by dupllcatas and 

libraries and rental sources) I ibraries and rental sources) rentals (include cooperative film II· 

brarios and rental sources) 

All quantitative statGments exclusive of sponsored films. 

TAPE ANO DISC 

RECORDINGS 

ff.·12 500 titles representing 500 records N 750 titles representing 750 records or 1,000·2,000 titles representing 3,000 

tapes or 1 per pupil, whichever is tapes or 3 per pupil, whichever is records or tapos or 6 per pupil, 

greater greatGr whichever is greater (the number of . 

titles to be Increased in larger coll•c· 

tions) 

SLIDES A collection representing basic currl· A collection representing basic cur- 2,000 (including all sizes) 

K·12 culum needs riculum needs with additions for spo· 

cial interest or subject areas . 

GRAPHIC MATERIALS 

K-12 Art prints, pictures, study prints, postors, photographs, charts, diagrams, graphs, and 

other typos as needed for tho implementation of curriculum. 

Budget allowance for loc'I production where applicable. 

GLOoc:> 

K·12 1 globe in media center, additional as 2 globes In media canter, additional 

naodod. as needed. 

K·S 1 globe in each teaching station and 2 

in modia cantor. 

9·12 1 globe per5 teaching stations and 2 

in media center. 
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SCHOOL EVALUATION FORM-STANDARDS FOR SCHOOL M E D I A  PROGRAMS 

I 
I 

MAPS 
K·12 

CATEGORY 

MATERIALS/LEVEL 

MICRO FORM 
9-12 

. -! TRANSPARENCIES . K·12 

i 
· 1 

. 

OTHER MATERIALS: 
K·1 2  

Programmed Instructional 

materials 

Realia 

Ki� 

Pr.,recorded video tapes 

Remote access programs 

Resource files 

-· -------· ··--·- ------

PHASES 

PHASE I PHASE II  PHASE I l l  

I I 
1 map for each region studied and special maps (economic, weothor, political, historical, and others) for each area studied 

6·10 news magazines on microfilm 

Duplicate maps available for each class soction requiring maps at the same 

time, the number of duplicates to be dotorminod by sections of students and 

the availabilitY of maps on transparencies and filmstrips. 

1 1 · 1 9  magazines and one national 

dally newspoper on mlcrofllm. 

To be purchased as available on 

topics in th• curriculum. All periodi· 
cal subscriptions Indexed in Reader's 

Gulde and n•wspaper files should be 
obtained es nHded for reference. 

A collection of transparencies and subject mattor masters representing teaching needs. 

To be introduced as desirable or necessary for the development of th• Individual school program. 

-----·· ---------
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APPENDIX C • • •  (continued) 
SCHOOL EVALUATION FORM-STANDARDS FOR SCHOOL M E D I A  PROGRAMS 

CATEGORY PHASES 

EQUIPMENT/LEVEL PHASE I PHASE I I  

16MM SOUND PROJECTOR 

K·12 1 per 1 0  teaching stations plus 1 per 1 per 5 teaching nations plus 2 per 
media center media center 

SUPER 8 OR SMM 

PROJECTOR REMOTELY 

CONTROLLED 

.: :s 1 par m•dia center 1 per 1 0  teaching stations plus 3 per 

media center 

9·12 6 per media center 1 por 5 teaching stations plus 6 per 

media ceruar 

2 x 2 SLIDE PROJECTOR 

REMOTELY CONTROLLED 

K·S 1 per madie center 1 per 1 O teaching stations plus 2 per 

media canter 

9·12 2 per media center 1 per 1 0  teach log stations plue 2 per 

media center 

FILMSTRIP OR 

COMBINATION FI LMSTRIP/ 
SLIDE PROJECTOR 

K·12 1 per 1 0  teaching statl:>os plus 1 per 1 per 5 teaching statloos plus 1 per 

media center media center 

SOUND FILMSTRIP 

PROJECTOR 

K·12 1 par media center 1 per 1 O teaching 1tatloo1 plua 1 per · 
media canter 

·--------- ·-----· ·-- -·- -·-· . - -. --�--------------

PHASE I l l  

1 per 2 teaching stations plus 5 �r 
resource canter 

1 par tuching station plus 25 per 
resource canter. 

1 per 3 teaching st1tion1 plue 5 per 
resource center. 

1 per teaching natlona plus 4 per 
resource canter. 
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APPENDIX C • • •  (continued) 
SCHOOL EVALUATION FORM-STANDARDS FOR SCHOOL M EDIA PROGRAMS 

CATEGORY PHASES 

EQUIPMENT/LEVEL PHASE I PHASE I I  PHASE I l l  

.. - 10 x 10 OVl!RHEAD 
PROJECTOR 

K-12 1 por 5 teaching stations plus 1 per 1 per 3 teaching station& plus 2 per 1 pllr teaching station plua 4 per 

media cantor modia canter modia center 

O?Aa;,;: ?ROJECTOR 
K·12 1 per floor level 1 per floor level plua 1 por media 1 por 1 5 teaching station& plus 2 par 

center modia center. 

FILMSTRIP VIEWER 
K·S 1 por 5 teaching stations plus 5 per 1 per 3 teaching stations plus 5 per 3 per teaching station plus th• 

modla center media center equivalent of 1 per teaching nation 
in media center. 

9·12 5 per modia canter 1 per 3 Individual study stations 

2 x 2 SLIDE VIEWER 
K·S 1 per media center 2 por media center 1 per teaching station plua 1 per 

media center 

9·12 1 per 20 teaching stations plus 1 per 1 per 20 teaching stations plus 1 per 
20 individual study stations in media 20 individual study stations in media 
con tor center 

TV RECEIVER 
(MINIMUM 23 in. SCREEN) 

K·12 1 per school for classroom use plus 1 1 por floor level tor classroom use 1 per teaching station and 1 par 
per media center where programs are plus 1 per media center where pro· media center where programs are 
available grams are available. ;ivailable. 

----- -···-------·-;··· -·-- . ··- - --···---· · .... 
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APPENDIX C • • •  (continued) 

SCHOOL EVALUATION FORM-STAN DARDS FOR SCHOOL MEDIA PROGRAMS 

CATEGORY PHASES 

EQUIPMENT/LEVEL PHASE I PHASE II PHASE I l l  

MICROPROJECTOR 
K-12 1 per building or access 2 per building or acce" 1 per 2 grado levels in K·8 1 per de· 

partmant where applicable in 9·12 

plus 1 per modia center. 

RECORD PLAYER 
K·G 1 ner 5 teaching stations Plus 1 per 1 per 2 teaching stations plus 6 per 1 por teaching station plus 5 par 

media center media center media center 

7·12 1 por 10 teaching stations plus 1 per 1 per 5 teaching stations plus 3 per 1 per 5 teaching station' plus 5 per 
media center media center media center 

All Schools 1 set of earphones per player 1 set of earphones per player 

AUDIO TAPE RECORDER/ 
PLAYER. INCLUDING 
R E E L·TO·REEL CARTRIDGE 
ANO CASSETTE 

K·8 1 per 5 teaching stations plus 1 per 1 per 2 teaching stations plus 2 per 1 per teaching station plus 10 par 

media canter media center media center 

9·12 1 per 1 0 teaching stations plus 5 per 1 per 5 teaching stations plus 6 per 1 per 5 teaching stations plus 10 per 

modia center media center media center. 

All Schools 1 sot of earphones for each recorder 1 set of earphones for each recorder 

LISTENING STATION 
K·12 2 portable listening stations; with Portable listening stations with multi· Portable listening stations with multl· 

multiple student position1 pie student positions at the rat• of 1 pie student positions at th• rat• of 1 

pat 10 teac:hlng stations per teaching station plus 1 per media 

canter. 
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APPENDIX C • • •  (continued) 
SCHOOL EVALUATION FORM-STANDARDS FOR SCHOOL MEDIA PROGRAMS 

CATEGORY PHASES 

EQUIPMENT/LEVEL PHASE I PHASE II PHASE Ill 

THERMAL OR 
INFRARED-COPYING 
MACHINE 

K·1 2 1 per school 1 per school 

t MICRO-READER 
(SOME WITH MICRO· 
FICHE ATTACHMENT) 

7·12 1 per media center 1 per 40 student positions in main Equivalent of 1 per 1 0  teaching st•· 
reading room. tions to be located In th• m•dia 

c•nter. 

MICRO·READER 
PRINTER 

7·1 2 1 per media center 1 P•r media center 

PORTABLE VIDEO 

;, 
TAPE RC:CORDER 
SYSTEM (INCLUDING 
CAMERAS) 

K·12 1 per building 1 per 1 5  t81ching stations with • 

i1 minimum of 2 record•r1 per building. 

LAMINATING 
MACHINE 

K·12 1 per district 1 per district : 

. 
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APPENDIX C • • •  (continued) 

SCHOOL EVALUATION FORM-STANDARDS FOR SCHOOL MEDIA PROGRAMS 

CATEGORY PHASES 

EQUIPMENT/LEVEL PHASE I PHASE II PHASE I l l  

THERMAL OR 

INFRARED-COPYING 

" MACHINE 

K·1 2  1 per school 1 per school 

°:' MICRO-READER 

(SOME WITH MICRO· 

FICHE ATTACHMENT) 

7·12 1 par media canter 1 par 40 student positions in main Equivalent of 1 per 1 0  teaching ate• 

reading room. tions to b• located In th• media 

center. 

MICRO-READER 

PRINTER 

7·12 1 per media canter 1 per media center 

PORTABLE VIDEO 

ii 
TAPE RECORDER 

SYSTEM (l�JCLUDING 

CAMERAS) 

K· 1 2 1 per building 1 per 15 teaching stations with a i1 minimum of 2 recorders per building. 

LAMINATING 

MACHINE 

K·12 1 par district 1 par di5trict 

" i 

-·-· - · ·-·-·- _ ___.., .... -�-· -.- · ----· ... ---- ··---· ·------ ----- . .... ·--· . -------------- ·------- --

• ' • J  

., 
N :...... 
� 
I 
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APPENDIX C • • •  (continued) 

SCHOOL EVALUATION FORM-STANDARDS FOR SCHOOL MEDIA PROGRAMS 

CATEGORY 

EQUIPNIENT/LEVE L 

LIGHT CONTROL 

K-12 

LOCAL PRODUCTION 

EQUIPMENT PER 

BUILDING 

K·1 2  

PHASES 

PHASE I PHASE 1 1  

Adequate variable light level control i n  every classroom and media center to 

the extent that all tVPes of projected media can be utilized effectively together 

with devices that filter or restrict outside light. 

Minimum: 

Paper cutters 

Thermo transparency maker 

Film splicer (16mm) 

Primer wpewriter 

Tape splicer 
Mechanical lettering devices 

Dry mount press and tacking iron 

Additional: 

Copy camera and 5tand 

Diazo transparency equipment 

Slide sorting equipment 

Audio-reproduction equipment 

Light box 

PHASE I l l  

Additional: 

Film rewind 

35mm 5till camera 

16mm camera 

Smm camera 

Rapid process camera 

Equipment for darkroom 
Slide reproducer 

' , 

t ·  ( \ j l I ! 

� 

This document does not list many items that will be considerad standard for 

some districts. In the main theso items would be considered "special" and aP· 

propriate acquisitions only when the instructional program would be comPro· 

mised by their omission. This list includes, but is not restricted to 

l � 
.: .J 

AuditodC1m type overhead projectors 

Auditorium or large group 16mm equipment 

1 Gmm magnetic so•Jnd equipment 

Broadcast T.V. (2,500 Mhz, etc.) 

Telelecture 

Large format and/or random access slide equipment 

' 
" t ' 
i l 
l: 

I 

I I 

-

l 

---- · -··-·-

' 

- - - ·--------

� I 

--·--

. 

�--

<.11 1 

-

·-
-

---· ·--,..----

, I 
i ' 

--· :_� 

Slide duplication equipment 

Tape (Reel or Cassette) duplication equipment 
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APPENDIX D 

INITIAL VISIT: DATA COLLECTION FORM 

Name of school : 
�---------�---------�-------

Address : Phone : 
----------------�- -------

Principal :  
--------------------

Gifted contact person : 
----------

(title) ___ _ 

Approx. # of students in the schoo l :  __ Grades : _______ _ 

# of students identified as gifted: Grades :  
--- ------

Areas of giftednes s :  
-------------------------

Criteria used to identify gifted students : 
----------

Role of the LRC Professional : 
---------------------------

General description of the facility and resources : 
-----

Brief description of the program:  
--------------------

Are written objectives available? 
--------------�-------

How are the students evaluated? 
-----------------------
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Typically , how many hours a week is a gifted student· 
in the LRC?. 
������������������������ 

How many days per week?�����������������-

Are you willing to allow me to complete a relatively 
extensive observation of the program?���������� 

Are you willing to allow me to talk to parents , teachers , 
' 

administrators , and stude�ts as necessary?�������-

Are you willing for me to give simple attitude surveys 
to students , parents ,  and teachers? 

����������� 

Who is the appropriate person in authority to whom I 
should speak for permission? 
��������������� 

Notes : 
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APPENDIX E 

SAMPLE OF FOLLOW-UP LETTER TO 
LRC PROFESSIONALS 

Ms. S-
Main Elementary School 
Main Street 
Shelbyville , IL 62565 

Dear Ms . S- ' 

University Apt. 126 
South Fourth Street 
Charleston, IL 61920 (217) 581-5640 
March 12 , 1982 

I have finally completed my initial observations 
and have met with my advisor again. I am very excited 
about using your library program as part of my thesis 
research. 

I have enclosed an outline of the type of inf orma­
tion I will be collecting. As much as possible , I will 
try to gather the data from records and my m·m observa­
tion , so that I will not become a nuisance to you. 
However, there will definitely be some information 
which only you can provide .  

I have also included the three attitude surveys I 
would like to use . These are the suggested forms , and 
are not final . I would like your input concerning the 
nature of the question s ,  their wording, and any other 
·questions you think should be included . 

I estimate that I will need to make 3 more visiti 
to your school. 

1 .  To discuss the surveys with you and begin the 
data collection. 2.  To address the parent and teacher attitude 
surveys and hand them out . Also , to administer 
the student survey (hopefully , in one or two 
small groups if that can be arranged. )  3 .  To collect the teacher surveys , complete the 
data collection , and finish any other miscella­
neous details. 

I will caJ.l you on or about Thursday , March 18, to 
set up a convenient day when I can meet and talk to 
you about the surveys and other details. I hope that meet­
ing can be March 23,  24 , or 25,  if those days are 



APPENDIX E • • •  (continued) 

convenient for you. ( I  need to have all of the data 
collected and t� surveys completed by May 7 ,  so you 
can see I have a rather tight schedule . )  

I am really looking forward to working with you 
and learning more about the program. I think I will 
really benefit from being exposed to your experience 
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and expertise. I hope that you are still willing to 
participate ,  and that you may even fi. nd some of what I ' m  
doing useful for yourself.· 

Thank you again, 

Jeanne L. C lark 



APPENDIX F 

THE DATA COLLECTION OUTLINE 

Area I :  Background information 

I .  Description of school and community 
A .  Location of town 
B .  Size o f  town 
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c .  Name , addres s ,  etc . of school 
D .  Type of school ( grades , building plan, etc . )  
E.  Number of students 
F .  Type of classrooms , etc . 
G.  Other information 

II. Budget 
A .  Gifted LRC program 1 .  Amount alloca�ed 2 .  The role of the LRC professional 3.  Other 
B .  LRC budget 1 .  Amount allocated 2.  The role o f  1he LRC professional 

3 . Other 

III . Organizational structure model 

IV . Personnel 
A .  The LRC professional 1.  Brief background of educational training 

and experience 2.  Duties and responsibilities ( job de­
scription) 
a .  Associated with the gifted LRC program 
b .  Unrelated to the gifted LRC program 3 .  Weekly schedule 

B .  Paid aide 
1 .  Brief background of educational training 

and experience 2 .  Duties and responsibilities (job de­
scription) 
a .  Associated with the gifted LRC program 
b .  Unrelated to the gifted LRC program 

3 .  Weekly schedule 
c .  Other personnel (volunteer aide s ,  secretarie s ,  etc . )  

V.  Brief description of additional gifted program not 
associated. with the LHC (if any) 

VI . Statements of philosophy and policy 
A .  For 'fi:le LRC 
B .  For t he gifted LRC program 
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Area II : Analysis of the gifted LRC program utilizing 
an instructional systems model 

I .  Identification process of gifted students 

II. Needs assessment/entry level determination 

III. Goals of the gifted LRC program 

IV. 

v. 

VI . 

Objectives of the gifted LRC program 

Strategies 
A .  Allocation of space : the LRC facility 

B.  
c.  
D .  
E .  

1.  Square feet , size , shape , etc . of the LRC 2 .  Floor plan , including prominent features 
3 .  Adjacent rooms , if any 4. Narrative description 
5 .  Location o f  the LRC within the school 

building 6. Limitations 
Organization of groups 
Allocation of time 
Selection of techniques 
Selection of resources 1.  Survey o f  resources available in the LRC 

2 .  

3 .  

a .  Numbers and types of print materials 
b .  Numbers and types of non-print 

c .  
materials 
Numbers and types of audiovisual 
equipment 

Survey of LRC resources used especially 
for the gifted students (if any) 
Procedures and policies for resource 
materials 
a .  Methods of acquisition 

c ataloging 
shelving/displaying 
circulation 

b .  Methods of 
c .  Methods of 
d .  Methods of 1 .  print 

2 .  
a .  all students 
b .  gifted students 
non-print 
a .  all students 
b .  gifted students 
audiovisual equipment 
a.  all students 
b .  gifted students 

Summary of daily learning activities 



APPENDIX F • • •  (continued) 

VII. Evaluation procedures 
A .  Of the success of the program in meeting its 

own goals and objectives 
B .  Of the success of students in meeting their 

goals and objectives 
c .  Of the role of the LRC professional 

VIII.Analysis of feedback 

IX. Implmentation of modifications 
A. Realistic proposals 
B .  "Wishful thinking" 

- 222 -
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APPENDIX G 

THE ENRICHMENT TRIAD MODEL CHECKLIST 

' Observation Item I 

! Response 

this was 
hard to 

this was see , but I could 
easy to I think not see 

·see I did this 
I 

1. For the majority of 
time spent in the gifted 
LRC program , students 
have an opportunity to 
pursue their own 
interests to whatever 
depth they so desire. 

2 .  Studro ts are allow-
ed to pursue their own .. 
interests in a manner 
that is consistent 
with their preferred 
styles of learning. 

3 .  Processes are viewed 
as the paths rather than 
the goals of learning. 

4. Students are active 
rather than passive 
learners. 

5. Students , though 
given freedom , are also 
aware that they are 
expected to pursue 
exploration activities 
purposefully. 



APPENDIX G • • •  (continued) 

Observation Item 

6. Students are ex­
posed to a wide variety 
of topics or areas of 
study. 

? .  Interest centers , 
with dynamic , appeal­
ing, and stimulating 
materials are used. 

8. Field trips to 
places where dynamic 
people are actively 
engaged in problem­
sol ving and the 
pursuit of knowledge 
are used to stimu­
late the students . 

9.  Resource persons 
are invited to make 
presentations to 
groups of gifted 
s·tudents. 

10. Process-oriented , 
rather thnn content­
oriented, materials 
are used. 

11. The selection of 
process-oriented 
materials represents 
a logical outp;rowth 
of student interests , 
rather than a random 
choice of what is 
available or what the 
LRC professional likes. 

this was 
easy to 
see 

Response 

this was 
hard to 
see , but 
I think 
I did 

I could 
not see 
this 
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Observation Item 

17. The student 
investigation results 
in a "real" product 
or experie nee of the 
student ' s  ovm creation. 

18. The LRC pro­
fessional ' s role is 
to assist the students 
in translating and 
focusing a general 
area of concern into 
a solvable problem. 

19. The LRC pro­
fessional ' s role is to 
provide students with. 
the tools or method­
ological techniques 
necessary to solve 
the problem. 

20. The LRC pro­
fessional ' s role in­
volves assisting the 
student in communicat­
ing the results to 
authentic audiences. 

this was 
easy to 
see 

Response 

this wa,s 
hard to 
see , but 
I think 
I did 

I could 
not see 
this 
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Observation Item Response 

this was 
hard to 

this was see , but I could 
easy to I think not see 
see I did this 

·-

12 . Awareness of 
Bloom ' s  Taxonomy and/ 
or Guilford ' s  Structure 
of the Intellect as 
models for the selec-
tion of process-
oriented materials 
is evident. 

13. Evidence of an 
attempt to stimulate 
the creative process 
of students is present. 

14. Evidence that the i 
student takes an active 
part in formulating 
both the problem and 
the methods by which 
the problem will be 
attacked. 

15. Encouragement 
for the use of diver-
gent research tech-
niques and conclusions. 

16. The areas of 
investigation chosen 
represent the true 
interests of the 
students and are not 
the pre-determined 
choice of the LRC 
professional. 
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THE GIFTED STUDENT ATTITUDA INTERVIEW FORMAT 

Hi , (insert student ' s  name) . My name is Jeanne , 
and I ' m  a college student . I ' ve been studying the 
( insert name of gifted LRC program) here in the ( insert 
location of gifted LRC program) with (insert name of 
the LRC professional) . I ' d  like to ask you some 
questions about it . 

I hope you don � t  mind if I use this cassette 
recorder. I want to remember what you tell me , but I 
don ' t  want to have to write everything down real fast 
while you are talking. 

I ' m  going to start by asking you some easy 
questions first. Then we ' ll listen to how you sound. 
Are you ready? 
TURN ON THE MACHINE 
1 .  What is your name? 
2 .  Are you a boy or a girl? 
3 .  What grade are you in? 
4. Have you been coming to the (insert location of 

the gifted LRC program) for the (insert name of 
the gifted LRC program) this year? 

5 . About how often do you come? 
6. Did you come to the (insert location of the gifted 

LRC program) for the ( insert name of the gifted LRC 
program) last year? 

? . How about the year before that? 

TEST THE MACHINE--HAVE STUDENTS LISTEN TO THEMSELVES 

Now I ' m  going to ask you some questions about 
your feelings about the (insert name of the gifted LRC 
program) . It will be okay if you want to think for a 
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minute before you answer the question . If you really 
can ' t  think of an answer, you may answer "I don ' t  know , "  
but I really hope you will try to think of an answer 
for every question. Are you ready? 

TURN ON MACHINE 
8.  How do you feel about being in the (insert name 

of the gifted LRC program) ?  
9.  Why? In what way? Why not? Explain what you mean 

by that, etc . 
10. What do you think are the best things about the 

(insert name of the gifted LRC program) ?  
11.  If you could change things about the ( insert name 

of the gifted LRC program)·:,; to make it better 
for you, what would you change? 

12. Do you like having the ( insert name of the gifted 
LRC program) in the ( insert location of the 
gifted LRC p�ogram) ?  

13. Why? Why not? 
14. How does being in the ( insert name of gifted LRC 

program) affect your other school work? What I 
mean by that is , does it help you in your other 
work , make you fall behind , or what? 

15. Is there anything else you would like to say about 
the (insert name of gifted LRC program) that you 
haven ' t  already told me? 
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THE TEACHER ATTITUDE SURVEY 

Dear Teacher: 

I am a graduate student at Eastern Illinois Univer­
sity. As part of my thesis , I have been observing the ( insert name of gifted LRC program) in the ( insert 
location of �ifted LRC program) at ( insert school name) . 
I have the permission of ( insert name of LRC professional) 
and ( insert name of principal) to request your participa­
tion in this attitude survey. It will be very helpful 
to my rese arch to have each survey completed and returned. 

Thank you so much ! 

DIRECTIONS : 

Do not sign your name. Please answer each question 
below by circling the answer that best expresses your 
feelings. Return the completed survey to ( insert name of LRC professional) by (insert date) , sealed in the envelope 
provided . The surveys will remain totally anonymous. 

SA= Strongly Agree A= Agree 0= No Opinion/Don ' t  Know 

SD= Strongly Disagree D =  Disagree 

A .  I have students i n  the gifted 
LRC program this year. yes no 

B .  I have had students i n  the 
gifted LRC program in pre-
vious years. yes no 

c .  I have observed the gifted 
LRC program in operation. yes no 

D .  I am familiar \·Ti th what the 
students do when they are in 
the gifted LRC program. yes no 

E. My gifted students and I 
often talk about what they are 
doing in the gifted LRC 
program. yes no 

1 .  The gifted LRC program 
is meetin� the special 
needs of gifted students . SA A 0 D SD 
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2 .  The gifted students in 
my class miss out on too 
much of their regular 
classwork because of the 
gifted LRC program . SA A 0 D SD 

3 .  The gifted LRC program 
has a positive effect 
on our school .  SA A 0 D SD 

4 .  I am satisfied with 
the gifted LRC program 
as it is now. SA A 0 D SD 

5 . I would like to K:now 
more about the gifted 
LRC program . SA A 0 D SD 

6. The LRC is an essential 
aspect of the gifted 
LRC program. SA A 0 D SD 

If you desire , please add your comments about the 
gifted LRC program , the LRC , or this survey to the back 
o f  this form. 

NOTES : The orignial surveys were only one page long. 

The appropriate names were used on each survey in 
place of "gifted LRC program" and "LRC " as shown on this 
form of the survey . 
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THE PARENT ATTITUDE SURVEY 

Dear Parent : 

I am a graduate student at Eastern Illinois Univer­
sity. As part of my thesi s ,  I have been observing the (insert name of the gifted LRC program) in the (insert 
location of the gifted LRC program) at (insert school name) . 
I have the permission of (insert name of LRC professional) 
and ( insert name of principal) to request your participa­
tion in this attitude survey . It will be very helpful 
to my research to have each survey completed and returned • 

. �� cl 8cLA-£ Thank you so much ! 

DIRECTIONS : 

Do not sign your name. Please answer each question 
below by circling the answer that best expresses your 
feel ings. Return the completed survey in the stamped 
envelope provided by (insert date). The survey will 
remain totally anonymous . 

If two adults in the family differ in their answers , 
please use different colored ink or pencils to indicate 
the separate choices . 

SA= Strongly Agree A= Agree 0= No Opinion/Don ' t  Know 

D =  Disagree SD= Strongly Disagree 

A. I have observed the gifted 
LRC program in operation. yes no 

B. I am familiar with what 
my child does in the 
gifted LRC program. yes no 

c .  My child and I often 
talk about his/her 
activities in the gifted 
I1RC program. yes no 

1 .  The gifted LRC program 
is meeting the special 
needs of my child. SA A 0 D SD 

2 .  My child is missing out 
on too much of the regu-
lar classwork because of 
the gifted LRC program . SA A 0 D SD 
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3 .  I am satisfied with 
the gifted LRC program 
as it is now. SA A 0 D SD 

4 .. I wo�ld like to know 
more about the gifted 
LRC program. SA A 0 D SD 

5. The LRC i s  an essential 
aspect of the gifted 
LRC program . SA A 0 D SD 

If you desire , please add your comments about the gifted 
LRC program , the LRC , or this survey on the back of this 
form. 

NOTES : The original surveys were only one page long. 

The appropriate names were used on each survey in 
place of the "gifted LRC program" and "LRC " as shown on 
this form of the survey . 



APPENDIX K 

PART 1 
A STATEMENT OF PHILOSOPHY AND POLICY FOR THE LRC 

(SCHOOL A )  

22 - LIBRARIES 

Grades 1 - 4 
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Every e ffort is made to make the library a place the 
students will enjoy visiting and create the feeling that 
the library is theirs and reading is fun. 

Scheduled time in the library is used for book selec­
tion and return and varied with story hour, finger plays , 
poetry reading, record/book presentation, magazine reading, 
book reviews by librarian or students (most often by 
the student ) and anything that will encourage students to 
read and enjoy the services of the library . 

All students have one thirty-five minute library 
period each week. In addition , they are free to ex­
change books or use the library for independent study 
at any time the library is not occupied by a scheduled 
class. 

No restrictions are placed on the number of books 
checked-out or the frequency. Students are encouraged 
to check out as many books as they can read. 

SOURCE : Parent-Student Handbook for 1981-82 



.APPENDIX . K 
PART 2 

THE IDENTIFICATION PROCESS ]10R GIFTED STUDENTS . (SCHOOL A)  

I 

l 

SECTIO N V - PROPOSED PROG RAM OVERVIEW 

A , F o t oc:h c. tt;O 'Y ol o.1 h9dn ua whi ch 1 tiie p •opo H \J PH>9ramh • will ld C:••U: pt O • td • lhe tl'l lO•l'•H h O n •ft; u ttttd ' " thir lollo w1,, ; coh.11'''"'· 
CArE GORY OF CIFTEONESSf!' Rj\OE lEV ELS M�O SELECTION C R tTER l j\ 
l!Jt"'t' -1 in•el '«l u f! ai().htv•nd lcf11tt11 1tl•1 w 1:1 be v:ed if' • d!'nlH< �li Qn 1UCf\ H 
Of \C;CC • hC ., hh,11'C:ef .Ch�fft trtl IHU. tU(�t't 'l"':c.tntnf' .r.O,Jli on s. , • t C J 
C""tc\: tnt c 1tf'l}C11H whfc:h 

'°EN TI F ICATIO N •'<ST R UME N T S A.-0 CUT -OFF '01NTS 
C "-•1\t't or ! e :•1. '"'"""'0'""'· Ch�\l1 1tt. e tc . 1. h.1 1 "''" bl 
"""' tot < ,. l'l � 1 fteA!1?"1 :riclud� C' ut--ofl oo .,, t f0t t .,)Ch I n· 
111u mtn t \"o l'\ · C h wi ll �CO"l e":�� t"'l1 nu•n•l for �Qf.,-.Cf i 
tf"l('C)f0'1f'1n l I Jp)lt/ to vou1 l)ICl)'fm: 

[i) General 
ln1elleet1.11I 

.. r.;-, Spedfic 1.1.J Ap\itud• 

Specified Academic 
Ap:itude in either 
Reading - Math or 
Soc id Studs.ea 

Grades l - l l  
Studentssclccted will: 
l ,  Score i n  the U?per 107. 

of an I.Q. test. 
2. Score in the upper 107. 

on Rcacing co�p. or 
Vocabulary sub-test of 
an Achievement test. 

3. Be reco:rrnended as gifted 
by grade level teachers. 

Grades 2 - l l  

l ,  

2 .  

Show outstanding talent 
within the class. 

Peabody I.Q. or Slossen l.Q. 

S.R.A, - S.T.E.A. & S.R.A. 
Achicvc�cnt test grades from 
cumulative folcer. 

A score in the 90tn percentile 
of his class must be attained by 
each student selected. "B+" grades 
will serve as the cut-of! point. 

The s tudent selected must score 
at or above the 90th percentile 
on the teacher-prepared tests of 
achievc�ent for K-2 and S.R.A. 
Achievement Test for grades 3-ll� 

3. 

Be achieving 2 grade 
level• above his grade 
in reading, math or 
aocial studies. Grades in Math, Reading and 

Social Studies will require a 
Score in the upper 107. 1 "S+" &rode which wil':. serve as 
on tho appropriate sub-te ta cut-off and/or be achieving 
of the S.R.A. Achievement over his grade level. 
Te1t. 

PROCE SS OESCR,,TION 
httOt tl\•1 w'll � u\cn '" tOClvi'°" wtectiOft etitet•• � 
"" C·O"'thn•no t"'lu:t1p'e- cur"''' for s:\IOcnl sctccr-o"J 

All students will b e  screened and 
those who �eet the selection criteria 
.in ony oac·cri:eria.will be evaluated 

by the grade level teachers and 
building P:"incipal to narrow the 
group to the quota for that grade. 

Eoch teacher for a grade will 
recol\T.lend students who are 
ochievln& l grade above level 
and then the principal and 
teachers will apply the selection 
criteria to students reco::i.�ended 
and narrow the list down to th

.
• 

grade level quota of the upper 51. 

� � =-==--��· =--==--��� L� �� • IUU AOOoTI O"" L SH< UI S ) AS r.HOlOl 

.r
"' 

I 
N 
w 
� I 
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APPENDIX K 
PART 3 

THE OBJECTIVES , ACTIVITIES , AND EVALUATION PROCEDURES 
(SCHOOL A)  . . . 

B. Pl•IM i�iu11 objec1iwtt, .ctivrtin, end .w·alu11io"' P'OC-dl.l'f!� In tht f'lt00'"'"· Objc-ctint 'hould be rt,.tl"(f '" beh;tviQ1el ''''"' lncllldi119 poo..,1a1:0"'' '""'f'd· A<11 ... :1iu .\•t 1h,. in!'"'"""d••t• P'(tCtu 
be'wHn tl'lt cbftctivu •"d ev.t1u•t•on .tnd thould fl'lcluC'lt iuttructi0t•tl 1t1;1tf'Q•H uMO. Ev*lu,:ion l'HOC'tduru S/'loufd :ndiu•' the proc�u. iol\1trurnonu 1nd tf'Chniqun v�d to mu,ure tht pro9•eu tow)•d' 
tha obj•ct1vt and tht 1nt;cip.atrd dc-Q•u of chano•· 

1. 

2. 

3. 

4 .  

OBJ� CTIVE S 

857. of the identified gifted student 
in grades 1 - 11 will participate 
in at least two enrichment programs . 

The gifted students in grades l - 3 
will read more library books than 
non-gifted students . 

The gifted students in grades 3, S ,  
6 ,  and 8 will show 3 months more 
growth in reading comprehension 
and vocnbulary sub-tests than the 
non-gifted sutdents. 

Cifted students in grades 7 - 11 
will demonstrate that they are cap­
able of inde?endent work in enrich­
�ent activities and desire to 
participate. 

S. Grade 7 - 11 gifted students will 
show an above average increase in 
the ir general knowledge of language 
arts or social studies and demon• 
s trat e  a desire to increase hi.a 
knowledge as rated by the classroom 
teacher and librari«n. 

AC TIV ITtES 

The Staff will provide enrichment 
programs for each !dentified gifted 
student and encour�ge participation. 
At least one day per veek will be 
set aside for those students who are 
eligible to participate in enrich­
ment. 

111e librarian will keep track of 
books read by gifted students. 

Cifted students will be directed 
into enrichment activities �hen 
regular class work is finished. 

Teachers or.d librnrions will use the 
scholas tic bowl competition 3ppro3Ch 

. as a stimulus to sain Y.nowle�&� 3nd 
a reqard for learning . 

Provide gifted students in grades 
7 - 11 with enrichment seminars in 
language arts or social studies 
outside regular class hours at 
least once each week. 

E V A LL:AT1C �J f'aO:: COUR£::: 

Count the nurebcr of partic ipating 
students at the end of lst ar.d 2r.d 
semester to sec if 85% of the gifted 
students did particip3te in at least 
2 .activities. 

The librarian will co�pare the number 
and kinds of books read by gifted 
students vs non-gifted, The gifted 
students will hove read more library 
books than the average non-gifted 
student by the end of April. 

The growth in SRA Achievemc:it tests 
scores for gifted students will be · 
hi�hcr compared to control group and 
will be checked in the fall of each 
v�ar �hen SRA tests arc siven. 

Teachers and librarians will re�e 
gifted studcn:s as to their ca?aci:y 
and desire fer porticipation in the 
scholastic bowl co�petition. l<c 
expect 857. of the gifted Junior High 
s tudent$ to participate. 

•' ! 

The students w�o part�cipatc w!.11 be 
rated by the instructor o� (a) their 
gain of general knowledge and (b) 
de�or.strnted desire to increase know­
ledge in l3ngu�ge arts or social studiea; 
Records should show that 857. of the 
gifted students have participated. 

;-----

(U$C AOO•T • ONAL $Ht.�TC S. J AS htt:>CO) 
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PART 
:f ··--· - - ··- ---- -·-· -- - ------ ·----- ·----

A COMBINATION JOB DESCRIPTION AND 
STATEMENT OF HIILOSOPHY 

. (SCHOOL B) 

ELEMENTARY LEARNING CENTERS 

The following f s  a description of the function of the el ementary 

learning center and the l earning center personnel i n  Paris District #95. 
�.earning centers were es ta bl i shed at the el ementary school s 

durinJ the 1 980-81 school year. They were establ ished to expose 

pupi l s  to enjoyable and creative ways of learning. The purpose of 

the l earning centers and their personnel were to provide: (1 ) art 

i nstruction (2) small group instruction in needed areas (3) help 

for the regular classroom teacher in terms of prepara tion of classroom 

mater ials and media (4) work with the classroo� teachers to prepare special 

times for classes or groups to cover topics related to the regular program 

of instruction. 

Since the development of the l earning centers, the following assignments 

have been added: (1 ) work toward some type of organized l i brary system for 

each bui l d i ng (2)  act as l i a i son through the Paris High School l i brarian 

with the Lincoln Tra i l s  library system (3)  act as building representative 

for i nstructional television (4) coordinate the use of television equip­

ment and video tapes ( 5 )  work with gifted program students and the teacher 

of the g i fted (6) manage computer instruction ( 7 )  work with parent volunteers. 

Art i nstruction consists of 40 minutes per class i n  grades one through 

five once a week. I t  involves a l l  students i n  a given class with the 

subject matter to be determined by the learning center teacher. 

Small group i nstruction i s  to provide extra instruction i n  a small 

group setting for students. Small groups may be used to remediate. en­

rich or explore i n  depth the regular areas of the curriculum. tt may also 
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be used to explore areas that �t0uld not practically be included in  re­

gular classroom instruction or the larger group SP.ttfng. 

The learning center personnel should act as resource persons to help 

the classroom teacher i n  things that a parent vol.mteer might not be able 

to do. Examples might be: ( 1 )  developing a game that could be played by 

individuals in  a classroom center (2) development of a special poster for 

a display (3)  preparation of special transparencies for classroom use 

(4) recormiending a game or learning center materials for use by the class­

room teacher (5) helping classroom teachers develop a display for a down­

town store wi ndow i e  American Education Week. Tasks that would be more 

appropriate for a parent volunteer would be: running a ditto, cutting out 

letters for a bulletin board, putting materials on a bulletin board , 

tracing pictures, etc • . 

Working with the classroom teacher to prepare a unit or special 

classroom lesson related to the overall educational program might in­

clude: preparing and teaching a lesson about a special holiday, a lesson 

on fire saf�ty during Fire Prevention Week, a lesson on the law during 

Illinois law Week, securi ng· an outside resource person to come to the 

classroom for a special lesson. These special sessions are to be initiat­

ed and conducte� by the learning center teacher, al though the classroom 

teacher may be consul ted concerning how the lesson fits in  with the re­

gular classroom program. 

In addition to the previously mentioned activities, the learning 

center teacher may be asked by the building principal to help devel9p 

or prepare materials for special ·plJrpo�l?s-

. '·· 

· - -·-··-- - ·· ·  - · ·  1···-----·· .. ·- ·· - · - ·----·· ··· --·· ---·--.. ·-----·- ----- ... --- · · -----
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PART 2 

A S�TEMENT OF THE PHILOSOPHY OF THE 
DISTRICT GIFTED PROGRAM 

(SCHOOL B )  

GIFTED PHI LOSOPHY 

-238-

In r e cognition of the individuality and variety 

o f  educational n e e ds o f  the s tudents of Distric t P95 ,  
the gif te d program . i s  commi t t e d  to the i dentificat ion 

and development of programs that will provide an 

e ducational a·tmosphere that speaks to these needs . 

In an e ffort to provide to the communi ty the 

development o f  i t s  members gre atest potenti a l ,  the 
. 

. gifted program o f  D i s t r i c t  9 5 he.re.in commits i t s e l f  

to that goal . 

·-



APPENDIX L 
PART 3 

THE IDENTIFICATION PROCESS FOR GIFTED STUDENTS 
(SCHOOL B) 

'-... •-,-.� 
SECTICN V - PROPOSW PROGRAr.1 OVERVIEW 

. "\ 
A , Ft' • •<lol "'f'90"Y of 9 1 '1.Cl'lts:& ,..,h.ch , ,,. P'O fO..,.d pt09r1m h } .., ,11 •ddt••: p • o v1 J• !h• ,.., forrr .Jt•O" rtque � .O t n 1 he fntlo• int col umnt. 

CA TE GORY OF GIFTE DNESS JGAAOE L EVELS ANO Sc LE CT I ON CR I TERIA i• OE N T l flCA TION 1'-STRU•'ENTS At-0 C U T -OH POI NT SI 
t�nf'I' 1nttll«tual •>•· rv•nCI fcri1er11 tf'l1t will bt v'\ed in icen11f<•lion IUCh 111 
or tOf('•'< .0111voc• 1ct1otwme:tH lt$U. tt•Cht' tf'CO,.'U'l'lf·�a1101'\S, ttc.» 
�r; 11\t' Cllf'90'•t1 tlff\icl\ 
fi:>OIV 10 VOU' PIOQ 'frn.! 

[3 

.. cs 

'} 

Gtncral 
lrlttfltetu&I 

SpKifio 
Aplitud1 

�· 

ELf:'IE.'ffARY (K-5) 

l . Teacher Survey Test 
2.Cunulative Records 
3.Teacher Recot:?:lendations 
4 .Creativity Test 
5.Achievement Test 

MIDDLE(6-8)/SECONDARY(9-12); 
English nnd Mathematics 

See above. 

fntJT\f1 ot ttlU, 1nvcn:o,.e-1. CP'lt'Ckl•llS, e!C. th11 will be 
vuid to� •dcn11f•ca1•0.n 11\Ch.Jd•f'\O cut-elf PO•t'll for e6Ch 11"1· 
lttumc,,t Wl'hCI\ w;u bf' cons•d .. 't."1 tT'11n•4'l"l•I for tee�tenc• 
into or('9•1mJ 

1 .  Teacher Survey adapted from 
Renzulli and Hartman. 

2. Top 5% grade averages. 
3. Observation evaluations, top 

5%. 
4. To be chosen in !'lay 1981. 
S. Io�a Test of basic skills, 

top 5%. 

See above. 

-� PROCESS OESCAIPTION 
(stf'PS tl'llt will be tt\:tn '" e:>olvi"'O tc'ect.on cti�•tie OI 

in combining mvlhC''e cr+tt••• for r.�nt w-1ec1io,,J 

1 .  Teacher survey sheet and individ- • 

ual rccor.rocndations vill be com-' 
piled by ��Y 1 5 ,  1981. 

2. By May JO, 1981 cu�ulative grade 
averages will be reviewed to ident­
ify those stuccnts in the to? 5%. 

3. In Septc��cr 1981 those studcots 
meeting cut-offs on teacher sur­
veys, individual reco::i::eodatioos 
and grade averages vill take the 
Iova Test of Basic S�ills and a 
creativity �casurement test. 

4. The Gifted Progra� coi:::oittce vill 
rcviev all results to correlate 
student pl:lce::cnt, also c.onsl.cering 
individual exceptions. -.:.::.:,_ 

.... 

CUSC. AOOjflQNA� 'HCC.T(') A' h(CDtO) 
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APPENDIX L 
PART 4-

THE OBJECTIVEs ,  ACTIVITIES , AND EVALUATION PROCEDURES 
(SCHOOL B) 

a. ,. ... IM11e.itt obi•ni"""· K1;..,;ti.,., •"d .-.1,11tio" P'Oc.durn In th• ptl)O'-•"'· Cbit(11vn tf"lov•d b9 "''""CS ht b•hev1C'""I term1 IM1Wl"'9 ;t0pvf1tM>l'llt nrod. �ctliri":1U ••• t't\t ,.,,_.�l1tt P"'.W. 
ai.twtu" 1h1 ob,H'tnt"I ,,.d •••fv1t1or1 •1'd •"'Ovid' il'llclwd• •ft1lh•CtiCMUl U,..ltii;•n uMd. £�:""''•"' otoclidvf'I• 11\ould fnchc..tt th• twouu. lnr.n•m"l"U 1,..J ?tCf\ot1Q'-..., \l.,_..J i::. ""'.,_w.>,• •f'I• P't,, • ..., '"""'#'""d • 
1to.. ot.u11n '"d 1�1 tf'lttc;p.1.,d df'O••• of ctul'\,., 

08.ECTIVES 

n�!!:�TARY{K-5)/Cenenil Intellectua l .  

1 .  Ele:::entary g!!ted student.s vill gain 
a basic un�e:standing o! co�puter 
p:o0ra::.."ling. 

2. Ele�entary gifted stu�ents vill in­
crease languJge skills. 

J. Ele�entary gifted stu�ents will in­
creJse eathe::iatics skilla. 

4. Elc,,�ntary gifted st�dents vill in­
c:e�sc t�cir involvecent in learning 
projects. 

S. Ele�entary g!!ted students will in­
crease skills in creative thinking 
and writing, inclu�ing analysis, 
synthesis, and evaluation. 

6. �lecentary &�fted students vill de­
velop S?eci!ic =edia research skills. 

..]. Ele=entary gifted students vill 
develop classification skills. 

8. Elementary gifted. students will de­
velop leadership and decision- · 

c.akir.g skills. 

> · 

I 

1-

I 

ACTIVITIES 

1 . 1  Students will vork at individual 
pace in Crc�tive ?rcsra:v.iins for 
Yo�nr, t:inds on a TF.S-SO Level III 
core?utcr. 

2 . 1  Progral:l!!ling activities and pre-
3 . l  prosra�.rr.ed packages vill be util­

ized by individual and small 
gro�?G in the learning center and 
in t�e classroom. 

4 . 1  }:ul ti-r:cdia pack.:i;:es vi thin the 
learnin& center and t�e classrooa 
on a variety of discipline topics 
will be utilized by individuals 
and soall groups. 

5 . 1  Students vill encounter culti­
mcdfa 0st!::uli "'!t'lin the learning 
center ar.d the classrooc on an 
indivi�ual and/or s�.:ill grou? basis 
and vill then uri te stories, plays, 
and poetry and/or develop film-

6 . 1  
strips, art "'ork, and dioracas. 
Students will complete a media skill 
unit includini; forcal instruction, 
field trips, and learning center 
sa"'?le research projects and util­
ize the skills to produce a written, 
visual, and/or oral presentation on 
a topic for inclusion vithin the 
learning center. 

17 . 1  Students vill utilize Attribute 
Materfols, Lo&ic Elocks and other 
exercises vithin the learning cen­
ter and the classroom on an individ­
ual and small group basis. I 7.2 Students will create a classifica- . 
tion eame for the learning center 
on an individual or small group 
basis. 

E VA LU·' f':):J P l' OCEO URE$ 

1 . 1  Successful co::pletion of Creative Pro� 
i;ran=in:; !or Yoc:lS Xbds self-io-
s t ruct ion.:i l =.:i r.u.:il .  

1 . 2  Students will be able to produce aa 
error-free sa=�le prograa to the satis­
f.:iction of the teacher. 

2.1 ·students vil.l shcv at le.:ist eighty 
3 . 1  per cent cast(!�· on teacher-m.:de test• 

covering acccle�a:ed language and 
mothe�atics s�ills. 

4 . 1  Students �111 v�lun:arily co�?le:e at 
least ten incepcndeotly guided lea:-u­
in& projects :o the satis!actioa o f  
the teacher. 

S . l  Students �ill �ce: at least e!chty 
per cer.t of the criteri� en teacher­
:ace checklis:s :ce�:i!ying creative 
thinkine anc ·.:ri:::'.ng skills. 

5.2 Peer responses �ill be gathered froo 
individual and s�all group pres�ata­
tion� of student creations. 

6 . 1  Students vill e�hibit at least eighty 
per cent c:asteq· on a teacher-c:ade 
test on u�ilization of oe�ia research 
skills. 

6.2 Peer responses vill be gathered froo 
indivi�u.:ils and s�ll groups encount­
ering student creations in the learn­
ing center. 

7 . 1  Students will exhibit at least eighty 
per cent 1:1as tery on a teacher-c:adc :est 1 

on classification skills. 
7 . 2  Peer responses vill be gathered from 

individuals .:ind s�all groups using 
the classification game. 

(USE. A O OIT ION41. S"tl.T( $ J AS htaotO) 
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t'-' c-to,•n·- '""'' t� '"'•«o.tt"4 '"''" of <heft ... 

08J(CTl\1($ 

Et.�!El-'TARY (K-5)/Cenenil Intellectual 
cont. 

.. 

. . 

.... 

ACT I VITIES 

8. Students �ill plan, orsanize, and 
lead small sroup projects involv­
ing �ultiple learning task.a. 

'� . 

�-

.. 

EVA LUA T tO " < PAOCEOUAES 
. 

• 

8. Students �111 exhibit at least eight7 • 

per cent success on peer evaluation • 

instruments cooperatively p�e­
detennined by students and teacher, 

Lx (VIC A OO U ' I OHA\. l"'L(T ( $J A S N( ( O(O) 
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APPENDIX L 
PART 5 

. 
THE DISTRICT GIFTED PROGRAM GOALS AND . .  OBJECTIVES (SCHOOL B), .,/ 

GOAL: 
OQjective Cs) 

i.i;:.;, n.l' .l.l..lil 
� . 2  To revie� existing selection 

procedures 

. ··"· 

� . l  To formulate a district wide 
definition of gifced s tudents 

: . 3  To de termine the relationship 
be�een the ice�tification 
process a�d the definition 
of gifted . :.4 To e s tablish a procedure 
to relocate inappropriately 
placed s tudents 

. 
1, S, S�to• 
W/(.t•t.1:J,. 

Ta.sk(s) 
1 . 2 . l  By meeting with the 

chai:-rr.sn of the 
testing com.�ittee 

1 . 2 . 2  By comparin� and 
anelyzi�g teacher 
recorr:nendetion and 
tes t :results 
By examining the 
cumuletive records of 
s :udents des ig�ated 
by the clessroom 
student teacher as 
possibly being gifted 

l. l . }.. By reviewing re
.
lated 

· 
literature 

·. 

• l  
'\:· . Person RestxJnsib!e 

Brenda Rothenberger 
Mike Wacts 
Joe Creedon 

Gifted Com:nittee 

Classroom teacher 
l<-5, ·all 
6-11, English 

Ma:h · 
�i!tcd teachers 

Larey Eveland 

1 . 3 . l  By co:nparing the I Gifted teachers 
selected s tudents with 

· the gifted criteria · 

l . 4 . l  By �eveloping a distridt Burnie Cerra 
wide process whereby 
a s tudent can be prope�ly 

. placed in relation to. 
the gifted program 

.. 

. . . .. . . 

De.ad line. 
Spring, 1982 . 

Spring, 1982 

Spring, 1982 

Dec, 9 ,  1981 ' 

Spring, 1982 

Dec. 9 ,  1981 

.

. 

. " . .... 

.�· 
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APPEND� L;  PART 5. : ·. (continued) 

'.: 
. .  GOAL : . · . 

OQJ&.�ive Cs) 
2 . 0  CUR..'lICULU!1 

'. 2 . l  To es tablish ·a concept: of 
· differentication · 

• I 
l 

i.2  To determine types of service1 
presently provided to gifted� 
tal s cucen5s and assess thes 
services ·vi.a concept of 
differen elation 

2 , 3  To es tablish guicelines for 
sele cting materials to be 
used wit� g/t students . . . 

2 .4  To e s tablish a Procedure 
whereby reg . .  elementary 
classroom teachers can pr�­
vide appropriate diff. learn 

'.experiences for the gifted . 

·. 

. . 

•· 1. S. S•to! • . •  . ... 

H/S-t.":t-�/T 
\ . ,  .. 

. . 

' . , ··� ,({·it·t,i .:i;1J:i ) :: ) ; . :; f ': ·; . ' Pe'r�n :r� . :;· Re5'�nsi � i · : · ... , . .;.: .. De.Cid ! j n e, ·: � Ta.Sk(s) 
2 , l . l  ·By reviewing existing · I 

.· literature· and reportin, " '.· back to gifi:ed com.'lli:�e 

2 ; 2 , l ·By having each· buildin 
. · · ,•·:principal formulate a . ' . . . . . . ,. �eport 

·
:::::,: . ...... ;:_ ·>· 

' . . ): .... :{ ... . 

'.i: 
::

,

· 

.. · L�:i:rY .. E":elan�. � • :: ;. 
·.;. �:· 

.. :<· . : . . : .. . 

.. :' . . . 

: •·· . Building Pr.incipals ,,. 
. ,·. ··'· .. : � . : : . ' ,. , .. . . 

' :• 
..
... 't 

· ·De'¢ , '. 3,'.· �?Bl . .  · . 

' 

} •"•· I
: o j; : o '1 o -

� �·eb;��r). .. 1 4 ,  l� 
.. ;: ·. 

·:·� ·. :·::.• .. : ·:=·. .. 
.. 

. . . .. . ; . .  · . ( ..... . . 
' • . : : · '  . .. �> . .  

. ... " I  . : · .. . . . •.· . ·' . 

· .· :,· .. ,:_ ::-... ' ' "• I ; : ::; •

. 
: . ./ . . · '

.• . • 

2 , 3 ; 1: . By·· forTI)ulating criteri · · ·. Mike Watts · .  . 
· : ·;· �for purchasing materials · : Brenda Rothenb�rger· ' 

· " .. ;· bases on s tudent needs . ·. '.. .. · : , . ·" · · · · · . . ; .• ·;:·:::� �-�2 «.". ..< .... : ... ;.:� '. .. .. ;· .:'. ... '. ... .  ' . ·; 
2 . 4,.;l:·By proposing to Supt .. ; "' .-,. Mike. Watts ·'. ".:;: ::· · ; ... .' · '. .  · " ., ... the implementation of. ·· ,.. Brenda Rothenberger . · 

i ·· : : a dis�rict-wide gifted , . .... .  :., · · · ·. · ·" , · · '. · . ... 
.
g· 

.

. 
:.:/.:.;coordinator 

. 
. · ·:

: 
•'..: 

.

. ::\ ·<·:>' . · 
.
. 
-<"�'· .;<= .... � . .. ..

. 
:·· ::· 

2·. 4�.2 By developing a planne .. ,,,:.: . Cif�ed .  <;omitt.ee :"'.> 
.: '. : · ".inser\'.ice p:-ogram for· � . . .... · :· · · . : . · : .. :::. ·::. ; ·classroo:l\ teachers at ·: _:, · Gifted ·Coordinato.r:· ;. -

.
.. .. . :< . . ea.ch le�el 

:)
·�· :: <. ':::· .. �. . : · .. 

:.: .·: ·,..
::\:

'.>:  
2.  4:3 ·.By compiling a list: of' · · Learning C�nter. ·, ·:, · .. :· : ·. '"' materials=( activities

· 
... : :: .. ·. ·:: ,. .. :. · ·i :.·::. :· '" :;� ... 

. :." .:",'. ; . available to . classroom i< · . ; · . .". · :. · · ·� ·::· .;.:· .. ! ... :,.:� 
' -;","teachers to be used .... -, .. :..,: ... : .: . .  : ·:. ".1 ·. : • •  : .. · ·�: . . with gifted ·students·::· . .. :.t.: . . . ; , ·: . : .' ;'.· '<;:; .. '..:' '.;:�'.· 

2 ;4.4- .By r�coll'!:l�nding to S
·
��t. · ." ·�rog�am Co�rpi�.���

·
r . . �: 

. . . . ·that money be c!esignate Mike Watts. · .: .- :-. ,;'.: 
'. . ;  .... in the 1982-83 budget . Brenda Rotl\e�berge� · : 

· · • ::;: �or gifted curriculu:n.. : ·.. · . "·:''.': ;{: . ; ,. :· · 
... :· . . . .. · 1· • .  .,, .... ·• I•. ·' • • , ... ... .. . 

.. 
. ' ""•·"'··· 

. .. • ••• ., ·� •• • t . .. : . . 
I .. •:,:•' 

� : ..  �·:· 

Sp�ing, · 19 82.° 
' •  •• f ·· ·. · : •• = • . 

. <. · "[.:/<};::'. . · . 

�No�·! ... �
·�2 ;·:.i9.s3 • 

·

�!}f ii:· � {\·. 
.�:1�11·· �"; 19 82 : 

<:? };,;: 
.
' \i ' 

.. . Spring; ·1982 · . . 

. ::,:r .\rr r � 
... :

·
:. ·. _.·: .. 

NO:v:· 13 ; · 1981 . . .  · . , .. : .... . 
; : ·r .. .. · "·"· . :-! 
. . . ,. . . 
" • Y •  •1•1 " 

• , .# :: · 

.. . . 

./ 

I 
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w 
I 



APPENDIX L;  PART 5 • • •  (�ont�nued) 
. • 

GOAL: 
OQJective (s) : .  

2.5 To articulate content, 
proces s ,  product of gifted 
and reg. curriculu:n .. 
3 . 0  EVALUAT!ON 3 . 2  To study existing evaluation 
methods i:n·�·::>ist. D95 

3 . 3  To collect information on 
other area" s evaluation des:!. 

3 . 1  To look at student growth 
and program effec tive�ess 

3 . 4  To develop a procedure for 
evaluation . that :!.s both form 
and sumcative 
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APPENDIX L 
PART 6 

"ADDENDUM ON EVALUATION" FOR 
DISTRICT GIFTED PROGRAM 

(SCHOOL B) 

3.0 Addendum on �valuation 

3.1 lntruduction 

-246 -

3 . 1 . l  The purpose of this adtlr.ndum on evaluation is to explain 
the process to be emfloyed by District 095 to evaluate its 
Ci!ted Pro&ram. 

3 . 1 . 2  District 195 will rccorcnize the state and federal quide­
lines established for 1nonitorin& criteria as set forth 
by the Regional Service Center. 

3.1.3 District 095 vill conduct both formative and s11mmative 
evaluation in its Cifted Program. As defined by Renzulli 
and Smith, formative evaluation will be conducted to 
provitle continuous in-�rocess feedback so that appropriate 
modi(ications and rcvJ�ions can be made in our procram as 
i t  develops and malu .. es. Su:nn:!tive evaluation vill be 
conducted to determine the overall e f  fectivc:ness of the 
Cifted Program. Discretion will be used in the collection 
and dissemination of any snd all data collected. 

The purpose of �oll ectinr, data \.'ill he to discover deficiencica 
and successes in the intermediate pro&rams and activities. 

3.1.4 In this addendum, fonnntive Evaluation shall be defined 
as that evaluation that takes place in-process. 

Summative Evauation shal l be defined as that evaluation 
that occurs at the end of a completed program 

Process shall be defined as the assessment of those aspects 
of students and teachers behavior considered to be worthwhile 
in their o�'tl ri&ht. 

Presn&! or intrinsic shall be defined as the assessment that 
focuses on (actors which are assumed to have a significant 
impact on outcomes or products. 

ReliRbil..!!1_ shall be defined as the tendency of a measuring 
inst rument to yield consistent inform�tion. 

Validity shall be defined as the der,ree to which a measuring 
instrument actu�lly serves the purpose for �hich it is intended. 

3.2 Selected Principles 

. . 
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. . , 
I 

3.2.l District 095 has 11dop'<'d the following principles for 
evauation of its Cift<'d Program: 

1. Evaluation will recognize qu11lities unique to giftedness. 

2. Evauation procedures will include the use of product .  
procc�s. 11nd intrinsic data. 

3. Evaluation insti-uirl'nts "'ill be appropriate to/for 
specific progr11m a11d student go.�ls. 

4. Evaluation data will be utilized to modify the 
program appropriately. 

5. Evaluntion data "'ill be collected from appropriate 
audiences in a o.�nnl'r consistE:nt lJith the guidelines 
set forth in this addendum. 

6. Evaluation of the �ifted program \Jill be both 
formative and sut>:::iative. 

3.2.2 These principles for evaluation were adopted from those 
set forth in Project Great and � C:uldeline for Evaluating 
Programs !or the ClfteJ and_ Talented by Joseph Renzulli. 

. . 
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Review of 
Progra1:1 
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Questionnaires 

3.3 Model for Evaluation 
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APPENDIX L ;  PART 6 • • •  (continued) 

3.3.2 Thr. ad:iprion of a n  ev11l11ation model, whlch can be used t o  
modify lhc gifted program l n  District U95, i s  of great 

importance to the success of that progr.:1m. This section 
of the evalualion nddendum is the narr;itive explaining 
the procedural format used in the evaluation process. 

In an effort to determine lhe initial point in the 
evaluation process, the glftr.d committee for District 
V95 h:is ,,n:ily::cd throur.h obscrvat.ion and rcvio::w of the 
&iftC!d pror.ram, thOS<' individu:il and groups that have 
o dC!sire for inform<1tio.1, the authority to 1n;ike decisions. 
and the knowlcdge to provide input. From that point, a 
matrix was developed to dctcrmine the sources of data 
and the key features of the program to be an<ilyzed. 

The gifted committee will employ a variety of instruments 
and elicit the data necessary. The instruments employed 
will l.>c tests, checklists, qucctionnaires, intcrviews, and 
logs. In ordcr to generate the information necessary, the 
population o{ the distrJct will be analyzed to determine 

wl•o will best provide the needed inform�tion, who the 
results will be Teportcd to, and what information is to be 
provided to each group. 

When these questions h3ve been answered, then the Cifted 
committee can analyze and summarize the information, to 
pres<'nt recommendations t o  those groups th<lt have a need 
for input in making decisions in the modification in the 
program. 

. .  



APPENDIX M 

A JOB DESCRIPTION FOR THE LRC PROFFBSIONAL 
(SCHOOL C )  

The teacher designated for the gifted students has 
a total of 40 class periods during the week. 

-251 -

Of the forty , five classes each for the primary , 
in·termediat e ,  and junior high gifted students (15 periods 
actual instruction) , 5 periods will be set aside to 
preparation 1 planning,  ordering,  record keeping, and 
other administrative tasks. The remaining classes will 
incll�de primary reading, intermediate library skills , 
junior high. creative arts , and junior high English. 

, . 

This teacher has completed Level I and Level II 
Gifted Workshops , Greatbooks Training,  and has earned 
hours in education the gifted from Illinois State 
University. 

SOURCE :  The LRC professional from School c .  
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APPENDIX M 
PART 2 

THE IDENTIFICATION PROCESS FOR GIFTED STUDENTS 
(SCHOOL C )  

s :cno:1 v - ?ROPOSEO P R CGAM.1 OVE R VIE'.V 

A . ,:0, C'JC h �ttQ O 'Y o r o•hKnu.s v. h1ch th• ;:ttO :>O U C' p10911M l1) w•:I • ddrt u : p tO 'tilJo ! � • inform .. tion ·r�uHtl"d : ., th t fo:: owir, coh,HTU'\S , 
-.:.:. :-:�-:>RY OF GIF �.O ... ESS �AACi: LEVELS A:I.:> SELECTION CRITERIA J10:.\ TIFICATIO:I: l'.STAU�.'.C: ',;s AA:> C VT_-O_F_F_P_Q_:_:.-7-S .. ,------P-R_C_:_:_ss_c_:_s_:_:_>_T_•O_N ______ _ 

'7"'"(',.J intel'f'Cluil 1!:'1lityt!'\01 t cri:ct •a that will be �HO ,;, ;otl'UifC.lt•OI\ tuen ts 
c· 5:l'C1hC �!•1UdtJ •Chit\oftT\et\l tHU, !tKl\tt 1tc:on-.mend'11ion1. ctc.J 

C.•t.:C. the nt�r fl wftich 
1·:::>' '' : o vovr ''°'''� 

D . 

CID 

Gtntr•I 
lnullectu•I 

Sptcific 
Aptitude 

angcage Arts 

Third through eighth 
grade students will be 
evaluated with the 
achievement test, 
past perfo.::nances, 
and inventory reading 
test. 

· 

(l\l,.,,tt of \cus, 1r.,(ntorici, :·t::tt.li,u, tic. th.lt Wiii :c 
uH'd 101 kjcn11rtn�·on inc1u0: .. ; cut·oH co:n1 'or cxn l'\• 
st'�'"' wf\ich ._.;,. bt con,.ct·td rn1n·�I fot acceott"<t 
in:ocuogr�) 

�R.� Achieveme�t Test two 
years above grade level 
in reading co::-.?rehens1on, 
language arts, and/or 
reference materials. 
Past ?reforma�ce 

A ' s  in two of the three 
skills 

Informal Inven:ory 
Checklists at various 
levels 

tstt"PI th1t will bt �1,en in l'C: • "; Jol!l«tion crhttia OI 
in combini.no mu1ti; t ctittti• ·:· 1:udenc M:te1io") 

�taff w!l! re�!�w t��: �cor�s 
and cumulative =oldcrs . 

Inventory will !le ad::1inisterad 
and scored to ascertain 
two years abo\·a grade level 

( VS( A :>:>IT IO�A. 1.._t,T( J ) A$ N&.COt.:)) 
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APPENDIX M 
PART 3 

THE OBJECTIVF.S , ACTIVITIES , AND EVALUATION PROCEDURES 
(SCHOOL C )  . 

>:,,,_,. i�d1C.J:t obi•ctiut. tet1•:tiu. •"d tvalv.rlo"' p10Cfl;fu1t1 In lh• P'�9'•.,.., Objr<th•n st'1>u1d b• r:ttf'd it1 bthn:oral tt•MJ il'IC1vdi"C s:o,utatktf'lt ,,,....td. Act:•:.(u :•• t!-t =�tff'"'Miut ,,,OCt'st 
·.t!.•, fi:"I lht ob,rc•lu1 1.-id ewitua:io"' •"'d thou'd 111du�t i111t•UCt•ot1•f u,,...,,u used. Evi:111t1011 p•octdu·u1'H·.,.ld ir�:utt tht procen. iMt•urttntS Jl'ld ttdu"l.iqutt uw! �o ,.,,.,,,,.,,,, : ... • P'0:' "' tooor.trd 
·�t C),,..Cl:vr t"tJ tt\t ,af'\•C1�tt4 �C'QfU OI Chttlift, 

O�Ji:CTIV!S 

::uc�nts will show at least 
:iyears growth in the araa of 
:�i:ig corlprehension, drawing 
:�l�s�or.s, and surrmarzing. 

�1�-�.J�,Yl demon�trate :ii"� wnting skills as 
{,;4'.i��a by pre/post writing 
:.!!.fll<;s . 

,S::1tf (II � • 

;i��ts will cevelop vocabulary 
� a ::iinimum of 15 new words 
�ec�. 

I 

I ' . 

� CTIVITIES 

Students will: 
.... com?rehend, synthesize, 

surr.:::arize, a�d evaluata 
classic novels, Newbery Book s ,  
and readings i n  social studies 
and the sciences . 

Student will: 
use library materials for 
research 
practice writing topic 
sentences, supporting 
statements, and swrmary 
sentences. 

Students will: 
study Greek and L�tin 
prefixes and suf!ixes 

·. dictionary activities 
crossword puzzles 

fV.HUATIO·; 0 i!OC: :> . •:s 

Score·s in reading cor.1?rehension 
section of the S:V\ Ac�ievement 
Tests will be e�?loyec. 

A team of two teachers and an 
a��instrator will critique 
ex��ple� .of writing (?re-and post) 
for: 

grammar usage 
sentence str�cture 
word cevelo?:..ent 
creativity 

Teacher will adr.tinister pre­
and post vocabulary tests. 

(USC AOOltlON�L. S>-Ct':'; �J A S PIC:l:>COJ 
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