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CHAPTER I
INTRODUCTION

The Americsn educational system has as one of 1its’
fundamental purposes the life adjustment of the child. This
1ife adjustment concept is carried out through the combined
efforts of the teacher, principsl, guldance worker, and
nurse in each school; and is reflected in the establishment
of a satisfactory relationship of the students to their
home, school and neighborhood environments.

School personnel are constantly seeking to gain new
ingight into the problems of life adjustment., Cultural,
personality, soclo-economic, intellligence, sex and physical
factors are sll determinants of the life adjustment of the
child; therefore, it is of upmost importance for the adu=-
cator to know and understand the effect of these determi-

nants as they operate in a specific school or area.
I. THE PROBLEM

Kluckhohn and Murray state that:

EVERY MAN is in certein respects
A. Llke all other men,
B. Like some other mef,
C. Like no other man.

ICIyde Kluckhohn and H?nry A, Murray, Personslity in
Nature, Society, and Culture (New York: Knopf Fublishing
ompan§, 1956), De D3







The words man and men can be replaced by the words student
and students, school and schools, culture ard cultures, or
perscnallty and personallities; and can be extremely valuable
to the educator 1if we are able to determine the ways in
which they are like all others, like scme others, and like

no others.

Statement of the problem. The purposes of this study

were (1) to present a summery of the literature on the
personal 1ty differences of unilinguals and Spanish ©tilin-
guals, and (2) to determine the personelity similerities
and differences of unilingusl and Spsnish bilingusl ninth

grade students in a depressed ares.

Importance of the study. Since the foundation of

education is the total, long-range adjustment of the indie-
vidual, thls foundation must be laid upon solid ground.

The teacher's position in education is to strengthen and to
build upon the foundation in order to prepare the student
for his place in soclety. If the foundation is weelk or
superficial, the building blocks of education will not
become a permanent structure., This nakes it most important
that any aslzeable weskness in the foundation is discovered
and tsken Iinto account as early as possible in the child's
school carser. The results of this study may help the
school personnel determlne a student's plsce in soclety,
ensbling the teacher to seleect those educationsl buillding

blocks which are most appropriate.







S
Delimitation of the study. This study was based upon

the data compiled from information gained on the California

Psychological Inventory for a randomly selected group of

ninth grade students at & junior high school located in
Albuquerque, New kMexico. Thils random selection was done on
a somewhat arbltrary basis which sttempted to insure repre-
sentation of intelligence quotlents, soclo-economic status,
and bilingualism compareble to the entire ninth grade class.
Therefore, this study is limited in that humen error and

uncontrolleble situations mey heve sn effect on the data.

II. DEFINITION OF TERMS USED

Ellingual. Throughout this study "bilingual" refers

to those students whose primary language is Spaenish, but
who have attended schools in which English is the primary

language .

Culture. "Culture" is an organized group of ideas,
hablts, and conditioned emotional responses, with meny
conflicts, which are gathered over a long period of time

and handed down through the generations.

Depressed srea. In this study "depressed area" is

used to indlicate any area which has contained an extremely

low socilo-economic group, lacking mobllity, for a long

period of time.







Intelligzence. The ability or capeacity to integrate

experience is referred to as "intelligence."” It 1s usually
measured by a group of tests which have proved valusble as

predictors of success in academic work.

Mixed culture. A situation in which there are two

or more organized groups of ideas, hablts, and conditioned
emotional responses 1s designated a "mixed culture." Often

these organized groups are in conflict, one with the other.

Personality. "Personality" is the sum total of

everything that constitutes a person's mental, emotional,
and temperamental make up. It refera to the manner and
effectiveneas with which the whole individusl meets his
personal and soclial problems and, indirectly, the manner
in which he impresses those with whom he comes in close

contact.

Soclety. A group of Individuels organized on the
basis of geography, race, rellgion, socio-economic status,
or common interest 1s known as a "soclety." Each soclety

has its own culture or way of 1life.

Socio~economic. The term "socio-economic” refers to

the wealth, occupation and soclal status of a person in a ¢

given soclety or in comparison to a specific soclety.

Unilingual. In this study the term "unilingual"”

refers to those students whose primary language is English.







Urban, Any town containing a population of 200,000

or more 1s designated an "urban” arca.

(9]







CHAPTER II

SURVEY OF RELATED LITSRATURE

e

Investigations specifically concerned with the
personality differences or simllarities between unilingual
and bilinguel students are not numerous, and are almost
non-existent for unilinguals end Spanish bilinguals in a
depressed area, However, there 1s a wealth of literature
dealing with cultural, soclo-economic, sexual, and intel-
lectual determinents of personality. The study of this
literature will be orgenized under the following headlngs;
inter-cultureal personallty differences, socio-economic
personality differences, sexual differences in personality,
end intellectual differences in personality. Only a brief

summery of the work done in these flelds will be glven here.
I. INTER-CULTURAL PERSONALITY DIFFZRENCES

Studies summarized in this section deal specifically
with research in or opinions on personality tralts of unie-
lingual and bilingual students. It should be obvious that
the bilingual student 1s, in some ways, like all unilinguel
students, like some unilingual students, and like no uni=-
lingual student., This indicates that the bilingual student
1s a member of one culture and the unilinguel student belongs

to another culture; however, these two cultures are







7
interacting, one with another and with numerous sub-cultures.
Presumably, personalities of the unilingual and bilingual
atudents belong to separste groups which, in certain sreas,
overlasp. An overlap smong bilinguel culture, unilingusl
culture, bilingual personslity, asnd unilingusl personality
indicates that there la & definlte cause and effect relation-
ship between culture and personality. Spiro states that:
"Personelity and culture . . . are not different or mutually
exclusive entitlies; they are part and parcel of the same
process of interaction."? A comment by Brown relative to
the subject is that: ". . . . when we talk about culture,
soclety, and personality we are talking about different
aapects of the same phenomenon . . . "

Since personality is a part of culture and culture
is a part of personality:
Given cultural differences, one would also expect to
find differing personality norms for various socletles.
Observationa employing projective tests and other
objective techniques have shown thls to be the case.

Of course, ell types of personslity configurations wiil
differ enormously from one soclety to another . . « «

Jeneral inter-cultural personslity differences. lany

anthropologists, psychologists, and socloclogists have

2lelford E. Spiro, "Culture and Personality: The Natural
History of a False Dichotomy," Psychiastry, (14, 1951), p. 43.

%G. Gordon Brown, "Culture, Society and Personallty: A
Rostatement," American Journal of Psychiatry, (108, 1952),
Pe 173

4Ra1ph Linton, Culture and Mentel Disorders, (Spring=-
field: Charles £. Thomas Publishing Compeny, 1956), De 15.







8
emphasised the importance of lsnguage 1n culture and person-
ality. Saunders states that: ". . . . language « . .
smbodies and determines the thought and perceptlion patterns
of a cultural group."5 What Saunders seems to be saying is
that language is culture and that culture is expressed
through language. If language and culture are inseparable
and culture and personality are inseparable, then language
and personality sre part of the same phenomenon and cannot
be divorced, one from the other. According to Sulliven:
"The learning of language, which is terrlibly important in any
approach to the study of personality on a general scale, is
the classical, end, perhaps, the most lmportant single

instance of en immensely capable orgenism sdjusting itself
nb

It becomes easler to sccept the bellief that person-
ality and culture are moulded and expressed by language when

the functions of language are examined. Ssunders described

these functions as follows:

Language enables us to mske sense out of reality. It
provides for each of us a way of isolating, categorlzing,
end relating phenomena without which experience could

be only a confused succession of sensations and impres-
siona., Our perceptions, to the extent that they repre-
sent anything more than crude sensatlon, are organized

5Lyle Seunders, Culturel Difference and Medical Care,
(New York: Russell Sape Foundation, 1954), De 116

Charry Steck Sulliven, Concepts of Modern Paychistry,
(washington, D. C.t William Al___EMaon 1te ma'ﬂ"x_TmH, A
po 3170







")

eround concepts, eacy of which is represented by one or
more verbal symbols.

Sulliven feels that the linguistic elements organized in
each person are extremely lmportant because: "information
cen arise only from explicit or impliclt attempts toward
communication with other persons. One has informatlion only
to the extent that one has tended to communicete one's states
of being, one's experienco."8

Sullivan's emphasis on the importance of language in
the study of personality i1s emphasised by Blitsten in her
comments on hils sociel theories. In dlscussing integration
of two cultures, each with a distinct language, she states
that: "integration 1s more difflcult for people who are
exposed to & large amount of verbal formulation, the refer-
ents of which they cannot verify and which are so contra=-
dictory that they cannot be unified even aymbolically."9
She goes on to say that: "Personality integratlion depends
upon symbollc 1ntegration."1° Blitsten's discussion of
integration clearly points to the misconception that verbal

instructions issued to people of a different cultural and

7Saunder8, OpD. gi_so, Do 116,
Ssulliven, op. ecit., p. 850,

9Dorothy R. Blitsten, The Social Theories of Hargf
Stack Sulliven, (New York: The William-Frederick Press, 1963),
Pe 128,

101144., p. 130.







10
lingulstic background should be adequate motivation for
these people to integrate the culture of the majority into
their culture, dropping those items from their culture which
conflict with the majority culture.

Although one culture may adopt the surface or outward
characteristics of another culture, it may not integrate many
of the characteristics underlylng these outward character-
istics., An example of this is the integration of the Spenish
culture in the Zuni Culture as related by Kardiner:

The Zunl adopted their governmental form from the
Spaenierds. But they adopted only the form, not its
spirit or character, because it created too many
incompatibllities with the Zuni ego structure. They
had no conception of the use of authority as a wespon
to oxploli anyone. This characteristic was not
diffused.+1
The actual smount and depth of integratlion must be evaluated
and understood to faclilitate the efforts of those who work in
a cross-cultural situation.

Perhaps the most acute problem of those working in a
cross-cultural situation 1s not the lack of integration;
but, rather, it is their failure to scientifically examine
thelr own culture. 8plicer states that

It should be constantly borne in mind in cross-

cultural situations that the cultures in which we grow
up predispose us to certain views end values. ¥Ye come
to another culture with preconceptions gbout what is
good and what 1s rational or sensible, which do not hold

good universally, snd these preconceptions may result
in great misunderstandings. Setting aside those

11 oram Kerdiner, The Individual and His Society, (New
York: Columbia University Press, 1039), De 133.
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preconceptions . « . 18 one of the most difficult,
as well as mest necessary, disciplines 19 any work
that goes on across cultural boundaries. 2

It 1s also lmportant to realize that:

The adjustment required by different environmental
reallties and those created by the mores that govern
human relationships must in each culture produce
different end results in the personality, such s,
different thought processes and sequences . « « S

A few general comments on the effects of the unilingual
dominant culture on the bilingual person's personality 1is

epropos. Arsenlan states that:

The Bilingusl person in hls socisl l1life in a unilingual
company may suffer a feeling of inferiority because

of the inadequacy of his lingulstic expression. Thils
would be true, seominfly, especlally in circumstances
vhere one of the two languages in question carries with
it a prestlige of soclisl superiority over the other

« » o o« UEmotionel consequences of a different nature
may be present in e situation of acute national con-
aciousness where & bilingual person indicates publizly
his preference for one language to another . . .

In his study of the effect of the dominant American
culture upon the children of Itallan-born parents, Talt
discovered several significant trends. In his findings there
is a suggestion that Italisn chlldren experience a somewhat
higher degree of inferiority feelings, the more they assoclate
with native American children. Another trend is that Italien

12gaward H. Spicer (ed.), Human Problems in Technolog--
ical Chsnge, (New York: Russell Sage roundation, 1952), DD
29[-2 .

13¢arainer, op. cit., p. 127.

légetn Arsenian, Bilingualism and Mental Development,
(New York: Columbia University fress, 1937), Des 138,
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children living in a community of approximately 10C per cent
forelgn population reject the foreign background and are
aware of rejection to & slightly higher degree than Itallan
children living in & community in which the population is in
part native American. The third trend is toward somewhat
better adjustment and slightly more emotionsl stadility for
Italian children, the less they assoclate with native American
children, A final suggestion from Tait's research i1s that as
Italisn children become slightly more ascendant and more
extrovertive, the more they essoclate with native American
chndren.15 We have no proof that these same trends -would
apply to Spanish children in relationship to the native
Amerlcans who are not of Spanish descent; however, it is
likely that a study similar to Talt's utillizing the Spanish

children would show some similarity in its findings.

Spanish inter-cultural perscnelity differences. The

Spsnish-speaking people are scattered throughout the Southe
weat; however, they are concentrated in certain sreas. They
tend to live together in smgll villages or to inhablt distinect
areas in larger towns and cities, with a relatively low rate
of mobility. Aside from identiflcation by living areas,
Walter states that:

15508eph Wilfrid Teit, Some Aspects of the Effect of
the Dominant American Culture on Uﬁgiaren of ltallen-born
Parents, (New York: Bureau Of Publications, leachers College,
Columbla University, 1942), pp. 50-51.
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The racial background of the great majority of the
Spanlish speaking people of this country gives them a
social visibility which has been sufficient to set them
apart in general thinking as a distinct raclel group

and to bring into play a raclial factor in Toet intergroup
contects in which they have been involved.16

This raciel distinction 1s explained by Saunders as follows:
« ¢ s ¢+ the Spanish-American of today is the genetlic
deacendant of at least two population stocks: the
people of sixteenth- and seventeenthe century Spain
and New Spain, themselves already people of diverse
genetic background, and the Indlan inhabitants, both
sedentary and nggadic, of the areas into which the
Spaniards came.

The Spanish-speaking people range from almost pure Spanish

to pure Indian; however, Walter believes that they are

"ehiefly Indian by race." >

Since the Spanish-spesking people
of the Southwest are descendants of various Indlian and
European groups, and have lived in small groups for centurles,
they have developed numerous sub-cultures and lingulstic
groups.

Although members of many different sub-cultures, the
Spenish-speaking peoples have en unlimited number of cultural
similarities., One such common culturel entity is the Catholle

Church, but each village has a unique combination of Chrlisti-

anity and pagenism in their religion. An example of these

16Pau1 A. Walter, Race and Culture Relations, (New
York: McOraw=H1ll Book Company, 1952), De .

175gunders, op. ¢it., p. 46.
18ya1ter, op. cit., p. 326.
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| pagan bellefs is the Bruja or witch, who commands both the
| melevolent and benevolent technigues of witcheraft, meking
her both sought after and feared, Ssunders fesls that the
belief in maglcal powers is becoming less respectable, but
that "there are few Spanish-gpesking communities in the
Southwest that d¢ not include among their inhabitants cone
or more persons known to be witches ,"19
The geographical aspects of the Southweat has, until

the last fifty years, seriocusly limited mobility of the
settlers, which foatered s cultural tradition of the Spanish=~
Americens asi

. » o« &« One in which individuals did not move around

much elther physically or soclally. Individuals were

born, grew up, and died in or near & single commnity,

and the status of the famlily into which they were bgsn

was the status they held throughout thelr 1lifetime.
This cultural tradition encouraged the Spanish-iAmerican to be
"strongly oriented toward the present or the immedliate
past."21 Very unlike the Spanish-iAmerican, the Anglo 1la
primarily orlented toward the future and tends to be much
preoccuplied with time. Thils same tradition 1s the basla of
the Spanish-spesking person's securlty. "Security and
stabllity lay in the old, the familiar, and the well-tested

ways and technigues. Uncertainty, and possibly danger,

195gunders, op. cit., p. 161,
201h1d.; D, 96,
2l1pid., pe 119.







came with the new, the unfamiliar, the untried."22 The

effect of their basis of stabllity is that:

The present-day Spanlsh-speaking person, living in
an Anglo world, may be handicapped in his efforts to
understand and be understood by the perslistence of
attitudes toward progress and change which he inherited
from the village. He may mistrust and fear the chang-
ing future into which the Anglo so buoyantly rushes.

He may want to hold onto whatever he can of the old and
familiar rather than pursue the new. He may be confused
by the effort to adjust to a constant succession of new
elements and fall to grasp the principle that it is the
succession, the flow, that one must agiust to and not
the elements that make up the stream.

Another tralt of the Spanish-speaking people is their
acceptance cof and resignation to many situations, which 1is
not characteristic of the Anglo. In contrast to the Anglo,
"the Spanishespeaking person « . . 1s likely to meet diffi-
cultlies by adjusting to them rather than by attempting to
overcome them,"%4 ¥

The majority of the Spanish-speaking people are
bilingusl. The Spanish-bilingual population i1s most numerous
in the larger towns and citles where contact with the English
Language 1s a dally occurence. Children and voung adults
use English or a combination of English and Spanish outside
the home; however, they often do not understand the concepts

which are represented by English verbal symbols. "Spanish

22$aundera, op. cit., p. 124.
231b1d., p. 124.

241b1d4., p. 129.
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is 1ikely to be the language uased in the home and in informal

communication with relatives and I‘rionds."25

As a conclusion to the section in inter-=cultural
personality differences, the following comment seems qulite
appropriate:

The ettitude toward Anglos is likely to be a
mixture of envy end resentment, envy of the Anglos'
possession of material things and skills which the
Spanlsh-Americans . . « have come to want but only
rarely cen have, and resentment at what seema to be
a lack 88 scceptance of Spenish-Americans by Anglos

II. SOCIO-ECONOMIC PERSONALITY DIFFERENCES

It 1s, at the present, beyond the skills and tools

of the people involved in research to identify and measure,

et one time, all the cause and effect relationships which
mould the various facets of personality. Perhaps the most
used technique, relative to this field of research, is one
in which a "single" item 1s compared, as measured in two
diverse groups, by scientific methods. In many, if not all,
cases there are a number of fluid fectors directly involved
in a "single" item which are undetected or uncontrollable.
This 1s certainly the case in the study of soclo-economic

factors and personality differences.

2583unders, op. cit., p. 82,
201b14., p. 82.
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General soclo-economic personality differences. The

dlscussion of personallty differences among soclo-economic
groups wlll be limited to & comparison between middle« and
lower-class trailts. Middle-class families are characterlzed
by adequate fulfillment of their material needs and a rigld
code of conduct; while "lower-class families, as understood
in this country, are characterized by . . . material depri-
vation and low standards of conduct."2’

Material deprivation breeds insecurity, which, in
turn, breeds many anxlietles for the lower-class member. The
primary source of frustration 1s in the very basic needs of
food and shelter. Honigmann has this to say regarding their
basic needs:

Slum people . . . face an uncertain food supply and
become anxlious about not getting enough to eat. This
anxliety begins to dove&gp shortly efter the child's

nursing period « . . .

The lower-class family's security about Bgat is on s
day-to-day or week-to-week basis . + . .

What appears to be "foclish" or extravagant spending on the
part of the lower~class families is an attempted defense

azainst anxiety, Honigmann feels that "The slum dweller's

27pa1 Binghem, "Some Problems of Personality Develop-
ment Among Negro Children," Personality in Nature, Soclety,
and Culture, 2d. Clyde Kluckhohn and Henry h. Murray, (New
Yorkt Knopf Publishing Compeny, 1956), p. 522.

2830nn J. Honlgmann, Culture and Personslity, (New
York: Harper Publishing Compeny, 1954), p. 822.

291vid., p. 322.







spending for fur coats, expensive clothes for children, or
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new furniture represents an attempt to Iincrease self-esteem

and security,"0
This msterial deprivetion and extravagant spending
which marks the lower-class soclety means that the child

comes into more direct contact with the struggle for exist-

ence and is "alerted earlier to the reslities with which

they will have to oope."51 A description of the lower-class

boy by Hollingshead is as follows:
From the age of 5 or 6 he 1s faced with the responsli-

bility of looking out for himself in the neighborhood,

in school, and around the community. By the time
adolescence 1s reached he has assumed full control of
himself end his actlivities., He earns his own money,
makes his own cholces, and belleves that he 1s acting
as a "free agent.," Actually he does what he and his
fellows have learned they must do if they are to play

the roles appropriate for thelr age and class statuses,

In his thoughts and actlions, he is bolstered by his
clique mates , . « as well as by older youths and
adults in the social circles in which he moves. He
insists upon absolute freedom in the spending of his
moneys If one tells him he is foolish to spend his
money for old cars, flashy clothes, liguor, gembling,
and sex, one will be told forcibly « . « "No one can

tell me how I am going to spend my money. Did you earn
1t?" This insistence upon freedom to do what he desires
brings him into conflict with the law with significantly

greater frequency then the other classes. This situs-

tien, however, 1s accepted . . . as something he mst

expect for he has seen i1t happen with parents, relatives,
32

end friends.

50Honigmann, op. cit., p. 323.

51Georgene Seward, Fsychothera and Culture Conflict,
19555, P IE%.

(New York: Ronald Press,

32August B. Hollingshead, "Family Background and

Behavior," The Adolescent-~A Book of Readings, ed. Jerome M,

Seidman, (New York: Dryden Press, 1960), DpPe 518=319,
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The "low standards of conduct" with which the lower-

class is characterized have been summarized by Havighurst

and Taba as follows:

Stealing is more apt to be over-looked or condoned.
Church influence is absent or weak. The moral teaching
of the school is not strongly reinforced by the home,
and children of this class tend to drop out of school
at sn earlier age than children of other social classes.
Lower-class children are taught to fight, They experience
more open exhibition of aggression in thelr homes, where
the father may beat the mother, the children are whipped
frequently, and the child's own sggressive impulses are
not much restrained by his parents.

Similarly, lower-cless children suffer less restraint
on Sex plng and sex exploration than do middle-class
children.d

As s genersglization it might be sald that lower-class
children have fewer and less r&sid controls on the free
play of their impulses . « «

Another reason lower-class people fall into the "low standerds

of conduct" group is the outcome of the children's relation-

ship with the parents. lass says that:

Relations among peers in the lowere-class groups are
characterized by repested obvious attempts at status
seeking « « « « This pattern in the lower-class groups
may be traced to the increasing distance lower-class
boys and girls in growing up have attained from adults;
earlier on their own . . . they seem to have gotten out
of communication with adults. Physical aggression in
their homes, when parents are at home together with their
pre~ and early adolescent children, continues to assure
them the edult 1s boss. Personal relationships are seen
in & hierarchial framework, definitely non~equalitarian
and non-collaborative, and the power atruggle between

53Robert J. Havighurst and Hilda Taba, Adolescent

Cherscter and Personality, (New York: John %Wiley and Sons,
InCQ, I§49,, Pe 334

S41v1d., p. 34.
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adults end early adolescents carries over into the youth
groupg5 with much hostility, overt, covert, and smothe
ered,
Honigmenn sdds to the understanding of lower-class adolescent
personality in his statements that the parent-child relatione
ship leads children to "more often fear thelr parents" and
"more often feel they are rejected and unwortby."36
The lower-class standsrds of conduct are most apparent

in the schocl situation, where differences in parental atti-
tudes are reflected in social behsvior and educational per-
formance. Seward, in reference to parental sttitudes, seys
that:

e« « o the chief concern of the lower class 1s the present.

The asplration level has been lowered to meet the

realities of the lower achlievement ceiling « « « «+ One

mey a8 well make the most of the moment and let the

future teke care of itself,d
Vriting specifically about education, she states that
"Parental aspirations seem to decline as one goes down the
sociel ladder." 8 & similar thought as pointed out by
Honigmann is that "Lower~ compered to middle-class perents

do not give chlldren very much direction and guldance in

5¢hool Work « o« » o"9? Byen if the lower-class parent

SSHarry S. Moas, "A Study of Group Life in Humen
Development ,” Humen Development Bulletin, (4, 1951b), p. 12.

SCronigmenn, op. cit., p. 324.
37se‘ﬁrd, OD. CIto, P B4.
%81p1d., p. 85.

39Honigmann, op. ¢it., p. 331.
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supports the school or middle-class values, the child is not
1ikely to conform to these standards. This phenomenon 1s
explained by Havighurst and Taeba as follows:

. + o almost all families of low soclal status, the
value of an education and other factors stressed in the
school environment are not impressed upon children in
thelr immedlate dally life., ZEven if the parents do
stress these velues verbally, it 1s more difficult for
their children to see thelr signlricanoo and thus more
diffteult for them to eccept.
Davis and Dollard, speaking of the lower-class adolescent
boy, said that:
. « « the long-range goals do not seem to be "there"
t{n his world; he does not see other people in hls class
attaining them, or practlcing the behavior required of
him, and he feels his parents and iiuchera are "crazy"
when they demand 1t of him ¢ « « «

Clubs ere quite simllar to schools in their reflectlion
of social attitudes. In the first place, there 13 a defi~
nite dlstinction between the clubs to which the middle~ and
lower-class child belong. The middle~class child will belong
to such groups as Scouts, Y.M.C.A., Y.W.C.A., or Camp Fire
Girls; wheress, the lower-class child will belong, mainly,
to groups orgenized by the Settlement House. Maas found that:

In slum area clubs, the adult leader would seem to be

a more significant figure to members than in middle-
class neighborhood centers where adolescent members

4°Havlghurst and Taba, op. cit., p. 53.

41511180n Davis and John Dollard, "Children of Bondage;
the Personglity Development of the Negro Youth in the Urban
South" (American Youth Commission; Washington, D.C., American
Council on Lducation, 1940) p.
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ostensibly have less need for interaction with the
adult.

The role of member among middle-class adolescents
apparently sanctions less aggression and digression in
member-to-membor interactions than 2893 the comparable
role among lower-class adolescents.

Seward feels that "these institutions reinforce the ways of
behaving and belleving of thelr respective soclal levels."45

A review of the differences and thelr causes is help-

ful when studylng personalities in groups, but 1t does not
explain the individual personalities of the group members.
i1t is, therefore, appropriate to examine the types of
personalities most numerous in the various sccio-economic
groups. Havighurst and Taba mentlon filve major types of
personalities--the self-directive, the adaptive, the sub-
missive, the deflant, end the unadjusted--all of which aere
somewhet self-explanatory. These suthors found that:

The Self-Directive persons who come from lower soclal
classes differ from those in the upper-middle class . .
. « They are more conventlionsl in thelr behavior and
more subservient to powerful people 1n‘xhe school and
community who can help them get ahead.

e « » Submissive persons tend to come4§rom the lower-
middle and upper-lower classes. « «

. « » the Adaptive persons come f{rom all social classes.
Possibly the lower classes will have relatively fewer
of this type in a social environment dominated by the

42Henry S. Maas, "The Role of Members in Clubs of
Lower-Class and Kiddle-Class Adolescents,"” The Adolescent--
A Book of Readings, ed. Jerome ¥, Seldman, {Wew York: Dryden
Fress, 1060), Pe 303,

4530\73rd. 0D« CIto’ Poe 84.
44pgvighurst and Tsbe, Op. cit., pP. 133

S1v1a4., p. 157.
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middle classes, because of a number of potential
adaptive persons from lower classes will suffer from
soclal diacriminaiéon and thus will move into the
Unad justed group.

The Unadjusted person came overzpolmingly & o e
from the upper-lower class  « «+

Although Havighurst and Tabe do not make a definlite state~
ment as to what class or classes contaln the greater per-
centage of deflant personalities, thelir definition of a
deflant person would, in light of the studles of lower-
class behavior patterns, lead us to believe that the
ma jority of them are from the lower-classes. Thelr
definition is that:
The Deflant person is openly hostile to soclety. He
shows his hostility by dolng poor school work, refusling
to conform to soclial expectetions, and sometimes by
attacks upon property which land him in jail. Because
he hes been neglected or miotxgatod by soclety he bears
a never~ending grudge « . «
The review of personality differences and their
causes for the various classes explains, sometimes indirectly,
why persons from the lower-class have poorer soclal and
emotional adjustment in comparison with members of the
middle-class. The reasons for this lower level of sdjustment

1s put in concrete terms by Seward, who says:

« « « the poorer emotional and social adjustment
consistently reported for subjects from the lower=-

46Havighurst and Taba, op. cit., p. 145.
471v14., p. 175.
481p14., p. 158.
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income brackets is a reactive phenomenon, having its
roots in the conflicts induced by the cultural
discontinultiss and privations to which these persons
ere exposed.

The lower-class person appears more impulsive than
middle-class standards sanction, because as a child he is
not required to suppress the expression of his needs and
feelings. ©Seward suggests that the lower-class person is
likely to beat his wife, in contrast to the middle-class
husband's "mental cruelty.“so In view of the lower-class
person's freedom to express his feelings, it 1s not sure-
prising to find the workingman laughing and having a good

time when the middle=-class person would be guite concerned

if faced with simlilar situations.

Spenisgh soclo-gconomlc personality differences.
Since the Spanishe-speaking peoples settled in distinect
portions of larger clties or in separate communities, it is
expedient to examine the social conditions which prevail in
these areas. The distinctly Spanish portions of a city
usually occuples the least desirable residential area of the
community. These areas show less planning than the come
munity as a whole--the streets are likely to be narrow,
crooked and unpaved; while residential buildings are

constructed in e haphazard menner or are extremely old.

49Seward, op. cit., p. 87,
O1b1d., p. 85.
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Many homes are without sewer connectlions or running water.
Besides these dlsadvantages, the home 1s usually overcrowded,
end may include seversl families in one or two rooms.

Members of these communities are usually several
generation descendants of the founders of the community;
however, in some areas, the communities are composed largely
of former villagers who have moved into the citles and
mlgrant workers.®l Contact with the Anglo cultures has led
these Spenish-Americans to take on many Anglo character-
istics, but they "still cling to some of the values and
customs of the 0ld culture."®® One such value is the ". . .
Spanish-speaking ideal . . « to be rather then to do.">°
The Anglo 1s mown for what he does--he 1s = painter, a
teacher, a lawyer--snd he takes great pride in his work;
while the Spanish~speeking person would much prefer to be
recognized as an individual, rather than by somethlng he
has accomplished. For this reason, the Spanish-speaking
person has little drive to attempt speclal tralining that
would place him in a higher income group than his unskilled |
or semi-skilled type of job provides, In the stable Spanish

communities the married women usually does not work outslde

5lsgunders, op. cit., p. 81,
521v1d., p. 82.

531m14., p. 126.







the home, elthough she may, at times, do some domestic

service or other low paying job. The woman in the migrant
worker community 1s likely to be found working with her
husband and children In the fielda.54
The Spanish-Americans who do integrate into the larger

Anglo population lose their cultural background very rapidly.
Arsenian explains that:

e« o« s the more well-to-do and socially more advanced

people seem to relinguish their forelgn language backe

ground more gquickly, while economically and soclally

less fortunate people adhere more tenaciously to thelr

Titeratiny Sapicsaal Uik Wint Aunakigts v T
It would seem that the mejority of the Spanish-speaking
people are, by Anglo standards, going in a viclous cirecle,
since the economically and socielly deprived cling to thelr
older culture, and the more they cling to this culture, the
more severe thelir deprivation becomes.

One of the major differences between the Anglo culture

and Spanish culture is the high degree of orgsnization,
based on their concern for the future, achieved by the Anglo
culture; while the Spanish-Americans have little under-
standing of formal organization. In many cases, the
Spenish-spesking person feels little or no need for a

leader, and has "1little orientation toward a type of leader-

ship based on personal, individual characteristics, and

54Saundera, op. ¢it., p. 82,

55Arsenian, ep. cit., p. 81,







almost no tradltion of responding to leadership of this
n56

type.
Another major difference is the Anglo's value of
independence and disllke or distrust of the dependent state,
while the Spanish-American feels that the dependent state is
only natural. ©Saunders explains that the Anglo who accepts
help from another individual or an agency does so reluctantly
and feels obligated to become independent at the earlliest
possible time, Conversely, the Spanishesgpeaking individual
who accepts help from another Individual or an agency feels
that this 1s the proper functioning of soclety and that he
is under no obligation to that person or agency or soclety
in general.sv
From this description of the socio-economic state of
the Spanishe-spesking people, it would sppear that they would
be clessifled as members of the lower-class and would share
the majority of the characteristics and feellngs of this
class, However, it must be remembered that the Spanish-
speeking pecple have a very distinct culture which is, in

certaln ways, unlike sny other culture.
ITI. SEX DIFFERENCES IN PERSONALITY

The existence of sex differences in rate of maturation,

56Saunders, op. cit., p. 137,

71bid., p. 135.
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interests and rate of educatlonal growth have been conclue
sively established. These sex differences aslone would lead
to the conclusion that there are some sex differences in
personality, but they do not help ldentify these differences.
Portunately, there has been some research in this fleld, a

sampling of which will be mentioned herein,

Generel sex differences in personality. Studies of

the sex differences in personality deal largely with general
personality rather tharn specifics. Examples of this phenom-
encn sre &s follows: McOraneham's findings, indicating that
girls tend more to reflect the typical nationsl pattern,
while boys tend to deviate from 1t;°% Tait's results which
reveal that girls sre slightly more tolerant than bOysgsg
and Tyler's suggestions that girls tend to be more neurotic
and that boys tend to be more aggresaivo.so

Terman and Miles found that boys express more hardi-
hood and fearlessness, and more roughness in mannerisms;
while girls express themselves as more compassionate,

sympathetic, timld, fastidious, severer moralists, and

58Donald V. McGranaham, "A Comparison of Socilal
Attitudes Among Americen and Cerman Youth," The Adolescent--
A Book of Readings, ed. Jerome M. Seidman, (New York: Dryden
Press 1960), p. o1.

ngait, op. cit., p. 52,

GOLeone E, Tyler, The Ps;ghologx of Human Differences,

(New York: Appleton-Century-Crofts, inc., 1956), D. 262,
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weaker in emotional control.’t A4 similar view is expressed
by Parsons, who saysi
It seems to be a definite fact that girls ere more
apt to be relatively doclle, to conform in general
asccording to adult expectations, to be "good", whereas

boys ere more apt to be recalcitrant to discipline
and deflant of adult authority and expectations. . .

62
Lightfoot 1s one of the few authors who desls with

specific factors. In @ study of the personality differences

of bright and dull children, she compered the sex differ-

ences on the "Forty Attributes of Personality". The

intelligence quotients of her dull group ranged from &8

to 104, with & medlien of 88, 8Since this group closely

resembles the group represented in this study, it would

seem fitting to examline her results. The girls were found

to be significantly, at the .05 level, more impolite and

cliquish than the boys. The boys were significantly, at

the .05 level, more cooperative, had more sympathy for

friends, kinder, more able to make friends, more gregarious,

more sympathetic toward those who were not friends, more

protective, generally more generous, and more clothes-

61L. M, Termen and C, C. llles, Sex and Personality:
¥t NcOraw-

Studies in Kasculinity and Femininit (Wew York:
ATIY Book Co., 1936), D. 447,

62rp1c0tt Parson, "Age and Sex in the Social Structure
of the United States," Persomslity in Nature, Soglety, and
Culture, ed. Clyde Kluckhohn and ﬁenrg A. Jurrey, (New York:
Friopf Publishing Co., 1956), p. 364.
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appesrance conscious, than were the g1r13.63

Spanish sex differences in personality. There is no

research concerning Spanish sex differences in personality;
however, & look at the research in Spanish culture might
sugegest some possible differences, One such difference would
be the somewhat more passive attitude of the woman, a sug-
gestion drawn from the fect that very few Spanish women work
outside the home. It might be possible to draw several con-
clusions as to Spanish sex differences in personality, but

1t would be much more helpful to "scientifically" dlscover

these differences.
IV. INTELLECTUAY, DIFPERENCES IN PERSONALITY

The laity and sometimes members of the educaticnal
profession often hold stereotyped mlsconceptions about bright
end dull students. Research has minimized these misconcep-
tions; however, it 1s a tendency of our culture to try to
equate the bright and the dull by finding something "wrong"
with the bright child and, conversely, a apeclal talent or
trait in the dull child. Numerous enlightening atudies have
been completed in the genersl fleld of intelligence and what
may be expected of people in the ¥arious intellectual cate-

gories, but there 1s a dearth of studles pertaining to

escoorgia Frances Lightfoot, Personallity Character-
istlcs of Bright and Dull Children, (Wew York: Burcau o
Publicatlions, Teachers College, Columbla University, 1951),
po 1050
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personality characteristics of the several intelligence

groups.

General intellectusl differences in personality.

Personality refers to the manner and effectiveness with which
the whole individual meets his personal and social problems
and, indirectly, the manner in which he adjusts to the
school's expectations. Havighurst and Teba feel that
acedemic grades are s direct measure of the success with
which the adolescent 1s adjusting to the demands of the
school.64 They seem to imply that personslity is reflected
in school adjustment which is supposedly measured by school
grades., Although most educators will agree with this philos-
ophy in its broadest sense, it has yet to be proven in
scientiflic research.

The most extenslve and recent research in personality
characteristics of bright and dull children is the previously
mentioned study by Lightfoot. Agein, becauvse of the intel-
lectual similarity between her dull group and the group
represented in this study, only the results for the dull
group will be presented.

Lightfoot found that a selected set of judges rated
the dull children, on the basls of the Maller Sketches,

significantly higher in Deference, Dependence and Rejection,

64Havighurst end Tabe, op. cit., p. 54.
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and significantly lower in Achievement, Affilistion, Autonomy,
Cognizence, Creativity, Dominence, and Protectiveness. Using
e rating scale designed to meassure the Twenty Veriables on
which the study was based, these same judges rated Deference,
Dependence and Placidity as characteristic in a higher degree
for the dull children. Those iltems rated as significantly
lower for the dull children were Achievement, Affiliation,
Aggresslon, Appearance, Autonomy, Cognizence, Creativity,
Dominence, Plsy and Recognition.65

Another group of seventeen raters who knew and worked
with the sample population rated the students on the forty
attributes of Pegéonality. Lightfoot, in applying the "t"
test to the difference between the means as computed from
the seventeen raters, found that the dull group possessed
Self-Distrust, Physical Timidity, Dependence, and Deference
in a significantly greater degree. Using the same methods,
she found that the dull group possessed the following traits
in a significantly lesser degree: Abllity to Make Friends,
Leadership, Achievement, Rivalry, Concentration, Initietes
Soclal Actlivity, Zest, Sympethy for Friends, Dominence,
Sympathy for Members of Uroup Not Close Friends, Self-
Confidence, Creativity, Curlosity, Courage, Self-Defense,

Playful, Appearancet Physique, and Appearance: Clothing.66

85L1ghtfoot, op. eit., pp. 58-59.
%61v1d., p. 79.
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Spanish intellectual differences in personglity.

There 1s a complete absence of studles dealing with Spanish
and English intellectual differences in personality, but
there are a few studies in the individual flelds of intel-
ligence, education and bilingualism that suggest some of the
problems concerned with this study.

The major problem l1s pointed out by Arsenian as

follows:

Bilingualism is not of a single kind, uniform in
its appearance and its results for the individual
always snd everywhere., The soclal and psychological
conditions accompanying bilingualism and varying
from place to g&aeo influence most probably its
results. + «

This problem 1s complicated by the findings of Keston and
Jimenez in thelr study of the performence of Spanish chile-
dren on English and Spanish editions of the Stanford-Binet
Intelligence Test. They reported that:

Almost all of the children required more time to think
of an answer in Spanish then in English. Usually,
responses given in the Spanish test were expressed

in English, indicating that they understood what was
being sald, but their immediate reaction was to

answer in English., This was especially true in the
more difficult gquestions when tgg children were
completely absorbed in thought,

Senchez, in studying the education of Spanish bilinguels,

57Araonian, op. cit., p. 51,

5Corton J. Keston and Carmina Jimenez, "A Study of
the Performance on English and Spanish Editions of the
Stanford=Binet Intelligence Test by Spanish American Chile-
dren," Journal of Genetic Fsychology, (85, 1954), p. 266.
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concludes that "Where the educational need may be deemed to

be the greatest, the schools have done the least to meet
those needs."®? He bases this conclusion on the fact that
achlevement varies negatively with the proportion of the
enrollment thet is Spanish., He continues to say that "If
it mey be assumed, &8s it well may, that bilingual children
are handicapped in the schools by language, cultural, and
soclo-economic differences, then this additional drawback
caps a pyramid of handicaps that militate against an
impartial evaluation of their capaolty."vo
Two other hints concerning the study of bilingual

end unilingual personality differences are pertinent. The
first is one pointed out by Saunders in his description of
the Spanish community. It 1s:

The schools lose more children by drop-out. Attend-

ance is less regular. A smaller proportion of the

children finish olomentagi school and enter junior

end senior high schools.
The second 18 & general conclusion, drawn by Sanchez, "that
the lack of schoolepupil adjustment measured by the unfavor=-

able age-grade status of school children in New Mexico 1s

largely & reflection of inferior educational provialona.""2

89 george 1. Sanchez, "The Education of Bilinguals in
a State School System" (unpublished doctorate dlissertation,
The University of California, Berkley , 1934), p. 103,

M 1p14., p. 103.

71$ﬂund°r3, OP. cite, Po é9.
72

Sanchez, op. eit., p. 102,







V. CONCLUSIONS

It is to be concluded that there ere no studies
specifically designed to study the differences in personality
betwesn unlilingual and Spenish bilingual students from a
#Zlven soclo-economic group. In approaching the above
described study it is extremely important to realize that
there are a number of fluid factors which cennot always be

controlled, but that must be considered at 2ll times.






CHAPTER III

METHCD OF THEE STUDY

The date for this study were compiled from the Lorge-
Thorndike Intelligence Tests end the California Psvchological

Inventory administered to the ninth grade students at Lincoln
Junior High School in Albuguerque, New iexico.

I. DESCRIPTION OF THE POPULATION

The total number of subjects used in this investigation
consisted of forty-one bllingual boys, seven unilingual boys,
thirty-five bllingual girls, and eight unilinguel girls.
These ninety-one subjects were selected from a larger popu-
lation on an arbltrary basls which the investigators felt
would Insure the selection of a random sample. The total
intellligence quotient scores for all ninth grade students
at Lincoln Junior High School were arranged in a frequency
distritution. The research team" then selected every third
chlild which made a total of seventy-eight students. Since
the research team had established a minimum desirable sample
slze of one hundred, 1t was then convenient to select every
even numbered pupll from the remeining names on the frequency

distribution. The total sample consisted of one hundred

*Thls research team was composed of Dr, David Segel
and Nr. Ron Ruble of the Albuguergue Public Schools. (See
Appendix A).
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forty-one ninth grade students. One further eriterion of
certein test scores was required of all students in the
sample group. Thus the size of the experimental group was
reduced to ninety-one subjects.

Since the primary purposerof this study was to
investigate the personality differences of unilingusl and
bilinguel students in & depressed area, it was necessary to
divide the sample population into groups. This division
(for more information see Appendix A) was made on the basis

of data gathered in home calls made by the research team.

II. PROCEDURE

The procedure followed in the collection of the data
for this study was in strict accordance with the manuals of
directions and selected sclentifically acceptable methods.
Those persons handling the collection and manipulation of the
data were all skilled in their particular phase of the work.,

Administration of the tests. The tests were admin-
istered in January, 1960 to the entire ninth grade population
at Lincoln Junior High School in a large all-purpose room.
All instructions were given orally by a specialist in testing
and en adequate number of proctors were available for con-
sultation., At the begimnning of the first testing session,
the subjects were told that they would recelve a series of
tests. It was explained that the tests were to provide more

Information about the students, but that the results would







not be made known to their teachers and would in no way

affect their school work or grades.

Scoring of the tests. HRe-usable editlons of the tests
with separate machine scoring answer sheets were used in
administering the tests. A preliminery scanning of the
papers was accomplished in order to eliminate, from machine
scoring, those answer sheets with double answers, stray
marks, or "X'es." Those answer sheets eliminated from

machine scoring were scored by hand. On the California

Psychological Inventory, scores obtalned on the reverse

silde of the answer sheet were transferred to the front of
the answer sheet and added to the corresponding scores as

per Instructions.
III. THE LORGE-THORNDIKE INTELLIGENCE TESTS

Level 4, which 1s recommended for use in grades eight
to ten in low socio-economic communities, of the Lorge=-

Thorndike Verbal and Nonverbal Intellligence Tests were

administered.

The Lorge-Thorndike Verbal Intelligence Test

The Lorge-Thorndike Verbal Intelligence Test, Form A,

was developed by Irving Lorge eand Robert L. Thorndike and is
published by Houghton Mifflin Company of Boston., It consists

of 95 1tems, of conventional verbal design, to measure ability
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to do typlcsal classroom assignments; therefore, it is a valid

index of scholastiec aptitude.75

Norms for the Lorge-Thorndike Verbal Intelligence Test.

The norms for this test are based on soclo-economic levels
with the selection of communities for the normative population
being made on a combination of factors secured from the 1950
census data. These communities were classified into five
soclo-economic levels, and each type or level of community

was represented in the norm group 1n the same proportion as

it was found in the country as a whole. This norm group

consisted of over 136,000 children.' %

Reliabllity of the Verbal Battery. Reliability of

this test is interpreted on the basis of the standard error
of & score. The standard error of a score was computed by
the test-retest method and averages from 4.4 to 7.8 I.Q.

points for the various test levela.75

Validity of the Verbal Battery. The msjority of test

1tems deal with relsatlonships in that the pupil 1s required
to find a principle and then apply it. Therefore, three

751rv1n5 Lorge and Robert L. Thorndike, Examiner's

Manuel, Tho Lorge-Thorndike Intelligence Tests, (Boston
Foughton ffiin Company, 1957), Pe %3 e i

ivia., p. 3.

75Loc. ¢cit.







other well known group tests of intelligence, which are

based on this same principle, were administered in cone

junction with the Lorge-Thorndike Intelligence Tests. From

these, correlation coefficients of .77, .79 and .84 were

obt;ained.v6

The Lorge~Thorndike Nonverbal Intelligence Test

The Lorge-Thorndike Nonverbal Intelligence Test, Form

A, consists of 83 items which are pictoral or numerical. It
was designed to measure scholastic aptitude which has not been
negatively influenced by reading difficulties; however, it
does not predict school achlevement as sccurately as the

Lorge-Thorndike Verbsl Intelligence Test. Norms for the

Nonverbal Battery were obtained in the same way and at the

same time as the Verbal Battery norma.vv

Reliability of the Nonverbsl Battery. The Examiner's

Manual for the Lorge-Thorndike Intellipgence Tests does not

mention rellability coefficients for the Nonverbal Battery,
but 1t leaves the impression that reliabllity coefficients

have been computed in the form of standard errors of acoras.78

6Lorge and Thorndike, op. cit., p. 14.

" 1v14., pp. 13-14.

00 oit:
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Validity of the Nonverbal Battery. The Lorge-Thorndlike

Konverbal Intelligence Test was evaluated by correlating it

with other widely used group intelligence tests which were

similar in nature. Correlation coefficlents of .65, .71 and

.74 were obtained by thils method.vg

IV. THE CALIFORNIA PSYCHOLOOCICAL INVENTORY

The Californis Psychological Inventory was developed

for use with normal subjects in schools, business and indus~
try. It is billed, by various authors, as a practical,
accurate, and dependable means of measurement and identi-
fication of personality differences that are encountered

in every day life.

General Description of the Californias Psychological Inventory

The Californla Psychological Inventory was developed,

over a period of time, as individual scales by Harrison G.
Goughe. In 1957 these scales, eighteen in number, were copy-

writed under the title Callfornia Psychological Inventory

and published by the Consulting Psychologlsts Fress,

Incorporated.

Reliability of the California Psychological Inventory.

Correlation coefficisnts were computed on the basla of the

test-retest method wlith high school females, high school

79Lorge and Thorndike, op. cit., p«. 14«
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males and prison males serving as subjects. On the various
scales high school females ranged from .44 to ,73; high

school males ranged from .38 to .75; and the prison males
ranged from .49 to .87. In testing these subjects parts of
the scales were glven orally end the remainder read silently
by the subjects. OUn the retest this procedure was reversed;
however, the oral administration did not reveal any measurable

differences.eo

Validity of the California Psychological Inventory.

Each scale 1s an entity in Iitself and, therefore, the
estimation of validity must be eccomplished by methods
applicable to the specific scale. For this reason, the
numercus validity studles will not be presented herein. The

Fanual for the California Psychologicel Inventory contains

brief summeries of selected studies and a bibliography of
articles and reports.

Description of the Californies Psychological Inventory Scales

As previously mentioned, the Californls Psychological
Inventory is composed of eighteen separately designed scales.
These scales are grouped into four broad categories empha-
sizing the clusterings which exist. They are: Class I,

lieasures of Polse, Ascendancy, and Self-Assurance; Class II.

Boﬂarriaon Gs. Gough, California Psychological Inventory
Mgnual, (Palo Alto, Californfa: Consulting Paycﬁologlata
Press, Incorporated, 1957), p. 22.







¥easures of Socialization, Maturity, and Responsibility;

Class III. ¥easures of Achlevement Potential and Intellectusl

Efficiency; and Class IV, Measures of Intellectusl and Interest

Kodes, Class I. includes the scales for Dominance, Capacity
for Status, Soclabillity, Social Presence, Self-gcceptance,
and Sense of Well-being; while Responsibility, Socializetion,
Self-contrcl, Tolerance, Goocd Impression, and Communality
are the scales included in Class II. Class III. is composed
of the scales for Achievement via conformence, Achievement
via independence, and Intellectual efficiency; and Class IV,
contains the Psychological-mindednesa, Flexibility, and

Femininity acalea.e1

The Dominence Scale. The Dominance Scale was

developed to measure leadership abllity, social initiative,
persistence, and dominance. GOough suggests that those
scoring high on this scale tend to be aggressive, confident,
persistent, and planful; persuasive, and verbally fluent; .
and self-relliant and independent. Those who score low on
thls scale are ssen as slow, inhiblted, silent, indifferent,
and lecking in self-confidence .52

The Capacity for Status Scale. Personsl gualities

and attributes which underlle end lead to status are measured

8160\18}3, OD. clto, Pe 7.

%21v1d., p. 12,







by the Capacity for Status Scale, In this index of an

individual's capacity for status, those who score high are
usually characterized by their excellent abllity to com-
municate, wide range of interests, resourcefulness, and
ability to adapts The low scoring person is inclined to be
stereotyped in his thinking, uncomfortable in new situations,

restricted in interests, and simple or alov.a3

The Soclablility Scale. The Soclabllity Scale was

devised to identify the outgoing, soclable, participative
person, A high score usually identifles a person who is
inclined to be gregarious, competitive, and versatile in
thought and sctions; while a low score 1s typlical of those
who are passive in attitude, introverted, and overly influ-

enced by othorl.s‘

The Social Presence Scale. The purpose of the Social

Presence Scale 1s to asseas factors of polse, spontaneity,
and self-confidence in personal and sociael interaction;
therefore, a high score indicates enthuslasm, cleverness,
expressiveness, and spontaneity. The person who is
unoriginel in thought, uncertain in decision, dellberate,
snd self-restralined tends to scors low on the Social

Presence Scale.85

830‘0“" ’ 920 c’.to, De 18.
84
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The Self-acceptance Scale. Personal worth, self-

acceptance, and capaclty for Independent thinking and sction
are the factors rated by the Self-acceptance Scale. GCough
found that the high score usually represented an intelligent,
aggresslve, persuaslve, self-centered, self-confident, and
self-gaasured person; whereas the low score desoribes &
person dlsposed to self-abesing, self-blame, dependabllity,

pessiveness, and methodlcalness .36

The Sense of Well-being Scale., The Sense of Well-
belng Scale ldentifles persons who minimize their complaints
and worries, and who are relatively free from self-doubt and
disillusionment, The person who is productive, enterprising,
ambitlious, and values work for its own sake will score high
on this scale; but the pereon who 1s unambitious, conventional,
apologetlic, defensive, and restricted in thought and action
will usually score low on the Sense of Well-being Seale 27

The Responsibllity Scaele. Those who are conscientious,
responsible, and dependeble in disposition snd temperament
are identified by the Responsibility Scale. The responsidle
person tends to score high and is slert, planful, capable,
independent, thorough, and progressive. In contrast, the

irresponsible person scores low and is characterized by

BeGough, OB« clt., p. 12.

8 00s 0l
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immaturity, personal bias, impulsiveness, and moodinesa.aa

The Socialization Scale. The alm of the Soclallzation

Scale is to measure the degree of soclal maturity, integrity,
and rectitude which a person has attalned. A high score
indicates that the person in question is consclentious,
industrious, honest, obliging, sincere, and self-denying;
while a low score usually depicts a demanding, stubborn,

resentful, rebellious, and undependable peraon.e9

The Self-control Scale. Assessment of the degree of

self-control and self-regulation and freedom from self-
centeredness are the purposes of the Self-wcontrol Scale, A
high score suggests that the individual is thoughtful, self-
denying, calm, patient, honest, and thorough. In comparison,
the low scoring person is generally seen as overemphasizing
personal pleasure and self-gain, lmpulsive, uninhibited,

and selr-centored.go

The Tolerance Scale. The Tolerance Scale contains

items designed to identify persons with permissive, accepting,
and none-judgemental attitudes. The prejudiced student has
a propensity to lack polise and self-gssurance; to be dis-

contented with his current status; to have a hostile and

% gough, op. eit., p. 12.
89Loc.cit.

Locs cite.
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bitter outlook ramified into destructiveness; and to doubt,
resent, and dislike others; and ordinarily, will receive a
low score.gl The tolerant student 1s inclined to score
rather high on the Tolerance Scale, and is characterized by
verbal fluency, a wide range of Iinterests, above average

intellectual ability, and resourcefulneas.92

The Cood Impression Scale. Those who are capable of

creating e favorable impression, and who are concerned about
how others react to them are identified by the Good Impres-
sion Scale. The person who 1s capable of a good impression
i1s usually a high scorer and appears to be co=-operative,
helpful, outgeing, and persistent. The low scorer 1is
cautious, aloof, resentful, self-centered, and inhibited;

end normally does not create a favorable lmprouion.g3

The Communslity Scale. The degree to which an

individual's reactions and responses correspond to the modal

pattern established for the Californis Personality Inventory
13 Indicated on the Communelity Scale. A high score signi-
fies a high degree of correspondence to the modal pattern;

while a low score intimates a low degree of correspondence

Lparrison G. Gough, "Studies of Social Intolerance:
II, A Personality Scale for Anti-Semitism," Journal of Social
Psychology, (33, 1951), pp. 252-253. 2 i e T

gzoough, Celifornia Psychological Inventory Manugl,

Pe 124

gsuough, Californis Psycholozical Inventory Manual,

Pe 12.
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to the model pattern. Dependablility, tactfulness, relias=-
bility, sincerity, and reslisticness are typical traits of
a high scorer. The low scorers tend to be seen as changeable,

disorderly, confused, nervous, and oomplicatod.94

The Achievement Via Conformance Scale. The Achieve=~

ment Vie Conformance Scale 1s directed towards those factors
of interest and motlvetion which facllitate achievement in
any setting where adaptation 1s & positive behesvior., On

this scale, the high scorer 1s described as capable, co-
operative, organlzed, responsible, and as valuing intellectusl
activity and achievement. A person who is opinionated, dis-
organized, insecure, and pessimletic about his occupational
future tends to score lower on the Achlevement Via Conforme

ance Scale.95

The Achievement Via Independence Scale. The Achieve~

ment Via Independence Scale was developed to identify those
factors of interest and motivation which facllitate schieve=
ment in any instance where independence is a positive behavior.
The personality features, of those who are high scorers,

include maturity, foresightedness, self-reliantness, forcee

94Gough, California Psychologzical Inventory Msnual,







fulness, and superlcr intellectual ability. People who

score low are usually dull, submissive, inhiblted, and
lacking in self-insight and self-understanding; and are

unable to reach a high rate of achlevemont.gc

The Intellectuel Zfficiency Scale., The degree of

personal and intellectual efficlency which the individual

has ettalned 1s measured by the Intellectusl Efficlency
Scale., The intellectually efficlent person tends to score
high and 1s considered clear«thinking, capsble, planful,
thorough, resourceful, end progressive, Conversely, the
intellectually Iinefficient person tends to score low and is
cautious, confused, unambltious, stersotyped in thinking, and
lacking in self-direction and self-discipline.?”

The Psychological-mindedness Scale. The amount of

interest in, end responsiveness to, the needs, motives, 4
end experlences of others by en individual 1s determined by |
the Psyehological-mindedness Scale, A high score ususlly

represents a perceptive, spontansous, observant, resource=

ful, and talkative person. For the low scorers, the tendancy

is to be unsssuming, cautious, serious, and po‘oeable.oa

9Bgough, California FPsychological Inventory Manual,

P 13.

¥THarrison G. Gough, "A Nonintellectual Intelligence
Test," Journal of Congulting Psychology, (17, 1953), p. 246.

®8gough, Californis Psychological Inventory Manual,

Ps 13,
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The Flexibility Sceles The Floxibility Scale is

designed to indlicate the degree of flexibility and adapta-
bility of @ person's thinking and sociel behavior. The
flexible person or nonconformist shows more "intellectual
effectiveness, ego strength, leadership ability and maturity
of socisl relation, together with a conspleuous absence of
inferlority feelings, rigid and excessive self-control, and
authoritarien attitudes.“gg This person 1s alsc adventurous,
bumorous, and highly concerned with personal pleasure and
diversion; end is a high scorer. The conformist tends to
score low and 1s characterlized by methodicalness, rigidness,
cautiousness, and as being overly deferentisl to authority,
custom, and tradition.loo

The Feminity Scale. The Feminity Scale determines

the masculinity or feminity of interests. High scorers have
more feminine interests, and are marked by patientness,
gentleness, moderateness, sincereness, sympatheticness, and
respectfulness. Low scores are considered more masculine;
therefore, a low scoring person is generally outgoing,

robust, hard-headed, blunt and direct in thinking end action,

99R. 5. Crutchfield, "Conformity and Character,"
american Fsychologist, (10, 1955), p. 194.

1°°Gough, California Psychological Inventory Manuasl,
P« 13,
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CHAPTER IV
RESULTS AND DISCUSS ION

The purpose of this study was to determine the
personality similarities end differences of unilingual and
Spanish bilingual ninth grade students in a depreased area.
Anelysis of variance was chosen &s the statlistical instru-
ment tc be utilized for the comperison of gruups. It 1is
based upon the assumptions that each group consists of a
random semple and that the varlances within the subgroups
are homogeneous.

The function of the snalysis of variance 1s to deter-
mine whether or not significant differences are present
between the means of the groups under investigation. The
purpose in applying this technigue to ocur data is to deter-
mine whether or not the personalities of the people conati-
tuting the two groups form & consistent pattern. In
epplication of the snalysis to the dsta, a null hypothesis
is proposed which states that no significant differences
exist in the weans of the groups, and the analysis of

variance confirms or rejects the hypothesis proposed.
I. RESULTS

The results of the groups are presented in terms of

reaw scores for each of the elghteen scales of the Californlia

Paycholorzical Inventory and average intelligence quotients
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for the Lorge-Thorndike Intelligence Tests. In each case,

an F ratio which 1s significant at the 5 per cent level will
be indlcated by a single asterisk; while, a double asterisk

indicates an P ratio which 1s significant at the 1 per cent

level of confidence. An F ratio which is not significant

will have no asterisk.

Anglysis of the male groups. The analysis of varlance

for the mele groups is presented in Tebles I-A through I-C
on pagzes 54 and 55, and Tables II-A through II-0 on pages 110
through 117 in Appendix BE. Table III, contalning the means

for the deta obtained from the Celifornia Psychological

Inventory, and Tsble VI, containing the Lorge-Thorndike

Intelligence Tests means, also appear in Appendix B. A

comperison of the means for the unilingusl and bilingual

populations of this study and the high school male means 1is

shown in Figure I.







ANALYSIS OF VARIANCE

TABLE I=A

CF SOCIABILITY SCORES OF MALE GROUPS

Source of Sum of Mean
Variation ar Squares Square F
Total 47 1054.676
Between Uroups 4 119.€76 119.876 5.888%
Within Gdroups 46 935,000 20.326
i
TABLE I-B |
ANALYSIS OF VARIANCE
OF TOLERANCE SCORES CF MALE GROUPS
Source of Sum of Nean
Varlation arf Squares Square F
Total 47 1194.139
Between Groups 1 116.160 116.160 4,957
Within Groups 46 1077 .979 23.434
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TABLE I-C
ANALYSIS OF VARIANCE

OF PSYCHOLOGICAL-MINDEDNESS SCORES OF MALE GROUPS

Source of Sum of Mean

Variance ar Squares Square F
Total 47 204.715
Between Groupa 1 21.403 21.403 5.371%

Within Groups 46 183.312 3,985
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Analysis of the female groups. The analysis of

variance for the female data of the eighteen scales of the

California Psycholcgical Inventory are presented in Tables

IV-A through IV-R in Appendix B, Table V, in Appendix B,
| contains the means for the various scales; while Figure II
shows the comparison of the means for the unilingual and
bilingual female populations of this study and the national
| high school female means. The Lorge-Thorndlke Intelligence

Tests means are presented in Table VI in Appendix B.
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IT. DISCUSSION

The results of the statistical analysis present, in
general, a consistent pattern in the personality similar-
ities found among the groups as assessed by the California

Psychologicel Inventorys; however, several significant

differences end noteworthy trends appear in the data. The
trends are discussed as they appear without any statisticel

evidence concerning their reliabllity or valldity.

Trends of the male groups. The over=all profile

elevations for unilingual and bilingual male groups were
very similar, except for the Soclability, Tolerance and
Paychological-mindedness scales., On these three scales the
unilingual group was significantly higher than the bilingual
group &t the .05 level of confidence. The unilingual males
may, therefore, be described as being more outgoing, enter-
prising, competitive, original end fluent in thought; more
permissive and nonjudgemental in soclial beliefs and attitudes;
and s being more interested in, and responsive to, the inner '
needs, motives, and experiences of others, than the bilingual
males of this population.

The profile elevations for both the unilingual and
bilingual male means for this study are similar, though
generally lower, than the mean for high school males presented

by Gough.lo2 with three exceptions. These include the Sense

lozcough, Californie Psychological Inventory Manual,

p. 10.
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of well-being scale, the Communality scale, and the Intel-
lectual-efficlency scale, which fell extremely low. In view
of previous studies, which were reviewed in Chapter I1I, these
findings are to be expected in a low soclo-economic area.

I¥ 1s also Iinteresting to note the differentiasl
elevation of the unilinguel and bilinguel groups in the four
classes of scales. Class I, containing measures of polse,
ascendancy, and self-gssurance, depicts the bilingual male
group as being slightly higher on the Dominaence scale end at
the same time lower on the remaining five scales in this
area than the national high school mean (see Figure I). The
contrast between the relatively high Dominance scale and the
extremely low Sense of well-being scale for the bilingual
group, snd unilingual group, sppears to be a contradiction
in that a low Sense of well-being score is usually seen as
unambitious, self-defensive, awkward, cautious, apathetic
end conventional; while the scores on the other filve scales
in Class I would lead one to believe that this population
was gbout averasge in ambition, intelligence, spontaneousness,
forcefulness, imaginativeness, forwardness and in possessing
self-confidence.

Measures of socielization, maturity, and responsibility,
contalined in Class II, were somewhat irregular for both uni-
lingual and bilingusl males. The most conspicuous irregularity

sppeared on the Communality scale in that both groups fell

to an extreme low below the fifth standard score. Other
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irregularities appeared on the Responsibility and Social-
izatlion scales wherein the bilingual means are low enough to
indicate that there might bte a significant difference between
them and the national mean. In the third class, measures of
achievement, potential and intellectual efficiency, & very
low mean is contrasted to two relatively averege meana. Thus,
Class III depicts the male population of this study as sbout
average in ability to achieve via conformance and independence,
and as low in intellectual efficlency.

The bllingual and unilingual population covered in
this study may be significantly lower than the high school
norm on the Flexibility scale. This scale, along with two
others, comes under the heading of Class IV, Measures of
Intellectual and Interest Modes; which, as a class, tends to
be the most "normal®™ of the four clesses for both male groups.

The means for the unilingual and bilingual males on
the eighteen scales of the California Psychological Inventory

are very much allke except on the Sociability, Tolerance and
Fsychological-mindedness scales which showed significant
difrerences in favor of the unilingusl group. On each scale,
the unilingual male means are the same or slightly higher
thean the billingual male means with the exception of the

Dominence scagle.

Irends of the female groups. The unilingual and

bilingual female means on the California Psychological

Inventory are very simllar to the unilingual and bilingual
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male means. In examining Figure II 1t 1s apparent that the
sare scales fall radically below the high school means for
the female groups &8s did for the male population of this
study« In addition, the female groups appear to be less
tolerant and have less capacity for status than the male
groups .

In comparing the over-all profile elevation of the
unilingual and bilingual female means to the national high
school female mean it is obvious that, in general, this
population falls below and 1s more deviant than the national
population. It would seem that the unilingual and bilingusl
means on the Capacity for status, Sense of well-being,
Responsibllity, Socializetion, Tolerance, Communelity, and
Intellectual efficlency scalss may be significantly lower
than the national high school female means,

The means for the unilingual and billingual females
on the sighteen scales of the California Psychologzicel

Inventory are even more alike than the means for the unl-
linguel and bilingual males; snd there is no significant

difference in the female means of thils population.

Validity of the trends. Fsychological testing 1s,

in itselfl, a somewhat threatening situation to the sudbject;
therefore, an attempt, on the part of the sudbject, may be
made to present a particular impression, good or bad, or to

prevent the 1llumination of some particular portion of the

personality. In order to detect cases of dissimulation and
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faking, test constructionlsts incorporate a validity score

or scores into their particular test. This validity score
1s based on subtlities whereln the items' relationship to
eny particular trasit or behavior i1s noct obvious to inspection.

On the California Psychologicel Inventory three partic-

ular scales aid in the detection of those subjects who have
deliberately exaggerated or distorted their responses--the
Good impression scale, the Sense of well-baing scale, and
the Communality scele., An exagrerated attempt, on the part
of the subject, to appeer in an advantageous light results
in a high score on the Good impression scale. Good impres-
sion scores which are just sbove everage denote:a favorable
attitude and a sincere effort to sdapt or sdjust; while very
high scores may imply test faking. The Sense of well-beling
scale, when the score is very low, infers the possibllity of
unwarranted exaggeration of personal dlstress or conscious
faking. A measure of the subject's asccuracy and consci-
entiousness in enswering the test items is measured by
comparing the Communality score with the general range or
level of the other seventeen scales' scores. If the Com-
munality score falls very low in comparison to these other

scales, the possiblility of random or illogical responses 1s

very high.lo3

In checking on the validity factors for the populations

loscough, Celifornia Psychological Inventory Manual,

Poe 19.
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presented in this study, the uailinguel male group, bilingual
male group, unilingual female group, and bilingual female
group means all fell extremely low on the Sense of well-beling
scele and the Commnality scale; but their Good impression
scale was about average in comparison with the national mesn
for this scale. There is, then, some lndications that per=
haps these populations exaggerate thelr situation or that
they sre responding to the ltems in a haphazard manner; yet,
the Good impression scale scores would lead one to belleve
that these students are making an honest attempt to adjust
to thelr surroundings.

After investigeting these valldity factors, as they
appeared on the groups comprising this study, there remained
some question as to the actuel validity of the data based on

the Califormis Psychological Inventory. A review of litera-

ture and the background of the subjects presented some
interesting possibilities for explaining the somewhat irreg-
ular results gathered from the Cslifornia Psvychological
Inventory. Various lnvestigations of the personallities of
depressed area populations indicate that a low Sense of well-
being score snd a low Communality score would be expected of
subjects from a depressed area; therefore, the low Sense of
well-being score and the low Communality score, in this
situation, mey not be a velid indlcator of the velidity of
the subjects' responses. The review of the background of the

subjects 1s suggestive of the posasibllity that these students
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did answer the items in a random manner, but not es a delidb-
erate attempt to confuse the results. Rather, it 1s possible
that these students marked thelr answers in complete honesty,
but that their point of reference unconsciously vacillated
between the cultural expectations of the home and the cultural
expectations of the school., For the above mentioned reasons,
the scores obtained on this population were not dlscarded as
being invelid; however, the probabllity of possible invalldity

is not completely repudiated.







CHAPTER V
SUMMARY AND CONCLUSIONS

This study was designed to explore the personality
similarities and differences of unilingual and Spanish bllin-
gual ninth grade students in a depressed area on the basls
of the Californis Psychological Inventory. The unilingual

and bilingusl groups were subdivided into unilingual males,
unilingual females, bilingual meles and bilinguel femeles
for a more thorough investigation.

The total ninth grade population at Lincoln Junior
High School was administered three teats, the Callifornia
Psychological Inventory, The Lorge-Thorndike Verbal Intel-

ligence Test, and The Lorge-Thorndike Nonverbal Intelligence

Test. From this population, ninety-one subjects were gselected
on the basis of a controlled random sample. These ninety-one
subjects were then divided into the four groups on the basils
of data gathered in home calls mede by the research team.
No attempt was made to equate the four groups in soclo=-
economic status or school achievement,

Analysis of variance was the statistical method used
to determine whether or not significant differences were

present amongz the means of the groups on any of the eighteen

scales of the Cslifornia Psychological Inventory. In appli=-

cation of the anslysis to the data, a null hypothesis was

proposed which stated that no significant difference exists







in the means of the groups.

The results of the statistical enalysis present s
semi-consistent pattern in the personality similarities
found among the groups. There was no significant difference
found between the unilingual females and bilingual females;
however, a significant difference at the .05 level of confl=
dence appeared on three of the scales for the male groups.
These differences were found on the Sociability, Tolerance
and Psychological-mindedness scales and were in favor of the
unilingual male group, Thus, the null hypothesis that no
slgnificant difference exists in the means of the female

groups on all eighteen scales of the Celifornia Psychologicel

inventory and for the remaining fifteen scales for the male
groups was accepted.

The major conclusion of this study is that it would
appear that there ls relatlively little personality differences
between depressed ares unilingual end Spanish bilingual
students in thils specific locelity, In examining the data,
1t would seem that the female Spanish bilingual and the
female unilinguals tend to be more realistic in their
relationship to the culture than the mele populations. How=-
ever, 1t 1s necessary to qualify these conclusions. In the
first place, this study was conducted in only one area. A
second conslderation 1s the mixtures of cultures within the
unilinguel and bilingual populastiona. It would be impossible,

in a sample population of this size, to evaluate the Negro

and various Indlen influences in the culture.







€8

The results of this study suggest the need for further

studies in the area of personality differences between uni=

lingual and bilingual students in connection with thelr socio-

economic status, intelligence and school achievement. Any
number of factors could be consldered; however, the writer
would like to suggest the following implications for further
study?

1. Dominance may be seen as the role played by the
middle class; and, therefore, the depressed grea blilingual
may identify with the middle class through dominence tralts.

2, The female bilingual student seems to have a
higher degree of upward moblility than the male bilingual

student.

3. It would also seem that the female dilingual
student has more upward mobility than the unilingual female
student in this mixed culture sltuation.

4. The students in this population, especlally the
bilingual student, may be responding to many of the items

on the California Psychological Inventory as they percelve

the middle-class school suthorities would have them respond.
6. The intellectual efficiency scale could be a
check or vallidity score on Achlevement via conformance and

Achievement via Independence.

6+ In this study, unilingusl boys are just everage
in dominance tendencies, whlle bllingual boys, bilingual

girls and unilingual girls are somewhat above average in







dominence traits. Perhaps the unilingual boys are seelng

dominance through the eyes of the major culture and not as a
trait of this middle~class culture which the bllingual boys,
bilingual girls and unilingusal girls may feel 1s imposed
upon them by the middle class.

7. There may be a cultural conflict iIn the responses
for the bilingual groups. An example would be item number 260
of the Californis Psychological Inventory which states "I
always try to do at least a little better than ls expected
of mo."lo4 It would be interesting, and perhaps very perti-
nent, to know whether such ltems are answered in terms of
what 1s expected by peers, parents, or by the imposed middle-
class culture.,

8. A sepsrate standardlization of the norms for the
Spanish bilingusl students, including a much larger sample
in population numbers and geographic sreas, might provide
additional evidence of the effect of the semantlic differential

mentioned herelin.

104Harrison G. Cough, Celifornia Psychological Inventory,
(Pal? Alto, Californla: Consulting Fsychologists Press, IncC.,
1966 9 Do 6.













BIBLICGRAFPHY

A. BOOKS

Arsenian, Seth, Bilingualism and Mental Developments New
York: Columbig University Press, 1957.

Blitsen, Dorothy R. The Social Theories of Harry Stack
Sullivan. New York: The willliam-Fredsric ress, 1953,

Davis, Allison and John Dollard. Children of Bondage; The
Personality Development of the Negro Youth Ig.Eﬁe urben
South., Jeshington, D. Cst American Councll on Bkducation,
1940.

Gough, Harrison G, Californie Psychologicel Inventory Manual.
Palo Alto: Consulting Psychologists 8s, Cey .

Havighurst, Robert J. and Hilda Taba. Adolescent Character
and Personslity. New York: John wiley and Sons, InCs,

Honigmann, John J. Culture and Personallty. WNew York: Harper
ublishing Company, 1054.

Kerdiner, Abram. The Individuasl snd His Socletys New York:
Columbis University Fress, 1059.

Kluckhohn, Clyde and Henry A. Murray, Personality in Nature,
Society, and Culture. New York: Knopf FﬁEIIahIﬁg
Compeny, 1956,

Tichtfoot, Georgla Frances. Fersonality Characteristics of

Brifgt end Dull Children. WNew York: Dureau Ol FPublie-
cations, Teacners College, Columbla University, 1951,

Linton, Ralph. Culture and Mental Digorders. Springfleld:
Charles C, Thomas Publisher, 1956,

Iorge, Irving and Robert L. Thorndike. Examiner's Nanua%;
The Lorge-Thorndike Intelligence Tesfs. ﬁSsEont oughton
tT1n Company, 1957.

Saunders, Lyle. Cultural Difference and Medical Care. New
York: Russell Sage Foundation, 1954,

Seldman, Jerome M. The Adolescent--A Book of Readings. New
York: Dryden Press, 1000.







e

L

Seward, Georgene, Psychotherapy and Culture Conflict. New
York: Ronald Press Company, 1956,

splcer, Bdward H. Human Problems in Technolo ical Chenge.
New York: Russell Sege Foundation, 1052

Sullivan, Harry Stack. Concepts of MNodern Pag;hiatrf.
Y¥ashington, D. C.2 ¥illlam Alanson White roundation,
1945,

Talt, Joseph Wilfrid. Some Aspects of the sffect of the
Dominant American Culture 6 on 1dren of ltalian=-

Tore Parents. New York: Buresu of Publications, Teachers
Tollege, Columbia University, 1942.

Termsn, L. M, and C. C. Mlles., Sex and Personality: Studies
York: Weor

in Masculinity snd Femininity. New curaw-
Boo ompeny, 1 .

Tyler, Leona . The Puvcgolog¥ of Human Differences. New
York: Applston-ﬂonturyb rofts, Inc., 19586,

Walter, Paul A, Race and Culture Relations. New York:
McCraw=-Hill BOOK Company, 1902.

B. PERIODICALS

Erown, G. Gordon. "Culture, Soclety and Personality: A

Restatement," American Journal of Psychiatry, 108:
173=-175, 1956.

Gough, Harrison G. "The Constructlon of a Personality Scale
to Predict Scholastic Achlevement," Journal of Applied
Psychology, 37: 361=-3686, 1953,

Gough, Harrison G. "A Nonintellectual Intelligence Test,”
Journal of Consulting Psychology, 173 240-246, 1953.

Gough, Harrison G, "Predlcting Soclal Participation,"”
Journal of Soclal Fsychology, 351 277=-283, 1852,

Gough, Harrison C. "Studies of Soclal Intolerance: I, Some
Paychologlcal and Sociological Correlates of Antl-
Semitism,” Journal of Social Psychology, 333 237-246,
1551.

Gough, Harrison C. "Studlee of Soclel Intolerance: IXs5-A
Personality Scale for Anti-Semitism," Journal of Socisl
Psvcholozy, 333 247-255, 19851,







Gough, Harrison G. and Ronald R. Peterson. "The Identifi-
cation and Measurement of Predespositionsl Factors in
Crime and Delinquency," Journsl of Consulting Psychology,

18: 207-212, 1952.

Crutchfield, R. S. "Conformity and Character," American
Psvchologist, 10: 191-198, 1955,

Keston, Morton J. and Carmina Jimenez. "A Study of the
Performance on English and Spanish Zditions of the
Stanford-Binet Intelligence Test by Spanish American
Cgildron," Journal of Genetic Paychology, 85: 262-269,
1964.

Meas, Harry 5. "A Study of Group Life in Human Development,"”
Humen Development Bulletin, 4, 1951b.

Spiro, kelford E. "Culture end Personality: The Natural
History of a False Dichotomy," Psychiatry, 14t 19-46,
19861,

C. UNPUBLISHED MATERIALS

Senchez, George I. "The Education of Bilinguals in a State
School System." Unpublished Doctorate Dissertation, The
University of California, Berkley, 1934.




IR, — — — — - ., - T ———— e A — L —




ASTLORUDLA A







GUIDANCE SERVICES DEPARTMENT
Lincoln Guidance Research Project

June 10, 1960

TO: Dr. Charles R. Spain, Superintendent; Dr. Stanley W. Caplan,
Coordinator, Guidance Services Dcpartment; and Robert Evans,
Principal, Lincoln Junior High School

FROM: David Segel and Ronald A. Ruble

RE: Annual Report of Progress for the Lincoln Guidance Research
Project

This report contains a summary of all work initiated as a part
of the Lincoln Guidance Research Project for the school year 1959-1960. .
In order that this report be as complete as possible, copies of all
previous reports are appended.

The rescarch team was requested to develop 2 rcsecarch design
which would bring to light implications for changes in the educational
program at Lincoln Junior High School. It was thought that possibly
some changes in the educational program would help the school to meet
the needs of the students more fully.

The first year of the Lincoln Projcct was spent primarily in
planning and gathering data pertinent to thc problem. In order that
the summary report of the team's activities may bc more easily under-
stood, we have divided this report into five main sections.

I. The Research Design and the Experimental Hypotheses
ITI. Mecthodology of Selection of thc Experimental Sample Groups

IITI. Progress in Gethering Data
A. The Study of the Eighth Grade Students
B. The Study of the Ninth Grade Studets
1. The Home Visitation Study
2. The Behavior Rating Study
C. The Follow-up Study of Students Who Have Graduated from
Lincoln Junior High School

IV. Proposed Plans and Time Schedule for the School Year 1960-1961

V. Proposals for Experimental Work for the School Year 1961-1962







Appendix 1:

Appendix 2:

Appendix 3:

Appendix U:

Appendix 5:

March 1, 1960 Progress Report

June 1, 1960 Home Visitation Report
Materials Used in the Behavior Rating Study
Sample IBM Cards and Coding Keys
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I. THE RESEARCH DESIGN AND THE EXPERIMENTAL HYPOTHESES

The research design and the experimcntal hypotheses were developed
upon the following bases:

1. The problem presented for study by the Superintendent of
Schools, Charles R. Spain, and the Coordinator of the
Guidance Services Department, Stanley W. Caplan

2. Observation of guidance programs in junior high schools
in similar cities

3. Study of the extant literature on thec subject of adaptation
of the junior high school program to meet the necds of the
students

4. A preliminary study of several factors, such ns retention,
school grades, test results and behavior problems in
Lincoln Junior High School as compared to these same factors
in the Albuquerque junior high schools as a whole

These bases and the actual research design, experimental hypothcses,
and the gencral procedures to be followed were submitted for approval on
March 1, 1960. The full report is attached to this summary as Appendix
1, on page seven.

II. METHODOLOGY OF SELECTION OF THE EXPERIMENTAL SAMPLE GROUPS

Since our original plans had called for the gathering of data
to take no more than the present school year, the research team felt
that it could not gather complete data on all eighth and ninth grade
students at Lincoln Junior High School. For this reason, a method of
selection of an experimental sample group was developed.

A1l of the students attending Lincoln Junior High School werec
administered the Lorpge-Thorndike Intclligence Test (both verbal and
non-verbal scales). The total intelligence quotient (IQ) scores for
all students in a given grade were then arranged in a frequency distri-
bution. The research team then selected every third child on both
the eighth and ninth grade distributions. A total of eighty-two (82)
eighth grade and seventy-cight (78) ninth grade students were chosen
in this manner.

Since the rescarch team had cstablished a minimum desirable
samplc size of one hundred (100), it was then necessary to select
every even numbered pupil from the names rcmaining on the frequency
distributions. In this way, a total sample of 141 ninth grade and 153
cighth grade students were sclccted.
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In order that the available data might be processed more easily,
the research team added one further criterion for selection at this

point. Certain of the test scores were required of all students in
each sample group.; This criterion reduced the size of the ninth grade
group to 106, and the eighth grade group was reduced to a total of

109 students. These groups, then were used for all studies which the
research team initiated.

The selection of these groups was done on an arbitrary basis
which we felt would insure the selection of a random sample. It
would appear that the method of selection would also insure the fact
that the IQ distribution of the sample groups would be directly com-
parable to the IQ distributions of the respective classes.

ITI. PROGRESS IN GATHERING THE DATA

A. Study of the Eighth Grade Students. The eighth grade students
were studied through data concerning achievement test results, aptitude
test results, grades received in various subject matter areas, and
teacher ratings of student behavior. These data were collected, coded,
cut into International Business Machines (IBM) cards, and pracessed
by 2 computer for a correlational analysis from which Bossible adjustmnt
of curriculum and guidance procedures may be elicited.

B. Study of the Ninth Grade Students. The data gathered for
both the eighth and ninth grades were similar. Achievement test
results, multiple aptitude test recsults, general intelligence test
scores, behavior ratings by teachers and counselors, and information
concerning behavior and discipline within the homes were collected,
coded, and cut into IBM ca=ds.

The actual processing of the data has not yet been accomplished,
however, due to lack of time. It is anticipated that the actual
processing may be donc during the summer of this year in order that the
correlational analysis may be initiated during the fall of 1960.

1. The Home Wisitation Study. The preliminary report concerning
the program of home visitation carried on with the families of ninth
grade students has already been submitted on June 1, 1960. A copy of
this report appears in Appendix 2, page eighteen.

4+ Eighth grade: Califarnia Achievement Test, California Test
of Mental Maturity. Ninth grade: Iowa Tests 2§ Educational Development,
Multiple Aptitude Test, California Psychological Inventory.

2 Sample IBM cards and coding keys appear in Appendix L, page
thirty-seven.
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2. The Behavior Rating Study. All teachers and counsclors at
Lincoln Junior High School were requested to rate the behavior of a
selected number of their pugils in terms of several criteria listed on
the behavior rating sheets.” The use of these forms was explained to
the professional staff of Lincoln Junior High School at a meeting held
on the morning of February 23, 1960. The staff members were requested
to complete the forms and return them by no later than 3:30 P.M, the
same day. It was further requested that they not discuss their ratings
with any other members of the staff, for it was explained that this
might have some influence on the ratings which they were to make. The
counselors were requested to identify a larger number of pupils than
the teachers were, for they would have had contact with more children
on a basis which would make sclection relatively easy.

As the form indicates, the professional staff was requested to
rate their students in terms of both apgpressive and withdrawn bchavior.
It was felt that the teachers an? the counseiors would be able %o
recognize children whose behavior conformed to the indicated symptoms
rather than children whose behavior deviated from normal in other ways.

When all of the forms were turned in, the ratings made by the
teachers and the counsglors were combined and fitted into a code having
a range of ten points.™ Agreement between the teachers and the counselors
as to the behavior of any piven child appeared to be quite high.

C. The Follow-up Study of Students Who Have Graduated from
Lincoln Junior High Sc¢hool. e group selected for this portion of the
study differs to some degree from the other experimental sroups. Since
a number of the students in this group had taken different intelligence
tests, a directly comparable measure for purposes of selection was un-
available. Thus, unless the rescarch team decided to study a large
number of thesec students, it would be difficult to be certain that the
group:was statistically comparable to all pgracduates. This procedure
would be quite difficult,

Therefore, it was decided to choose a random sample from three
previous graduating classes. The classes of 1959, 1958, and 1956 were
selected. These students would be in the tenth and eleventh grades, an?
the 1956 graduates would have graduated from high school in June, 1959,
Alphabetical lists were prepared of the students in each of these
graduating classes. The actual selection of the experimental groups was

3 The exact number of students to be identified and the symptoms
used in their identification appear in Appendix 3, page thirty-four.

b4 complete description of the codc appears in Appendix L, pace
thirty-seven.
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‘one by applying a table of random numbers to the lists.5 One third
of the students in each class were selecte! for study. The followin;:
number of students (by classes) is being studied:

Class of 1959 (Present 10th Grade): 61
Class of 1958 (Present 11th Grade): 96
Class of 1956 (June, 1959 Graduatss): 73

The information gathered about these students closely parallels
the information pathered about the present eighth and ninth grade
students. However, collection of hehavior ratings by teachers and
counselors was impossible, due to the fact that these children are now
in high school and the small number of children in any given class
would make such a study 4ifficult ani of questionable value.

Presently, information is still being compiled. Cumulative
record cards were made out for each of the students in the sample
yroup, and the information on the cards is now being coded. Althoush
the majority of Lincoln Junior High School stucents have gone to
Albuquerque High School, a small number of students have gone to cther
Albuquerque high schools or have moved to other cities. Information
concerning this relatively small pgroup has been difficult to pursue.

At times, too, this section of thec study has had to be set asidé
while the energies of the team were Airected toward the completion of
Some other phase of the study. This has unquestionably slowed down
the completion of this work. At present a limited amount of work is
heing done with this portion of the study. It is anticipated that this
work will be completed by the latter part of September, 1960,

IV. PROPOSED PLANS AND TIME SCHEDULE FOR THE SCHOOL YEAR 1960-1961

FProposed Plans. The statistical analysis of the data rathered
will be completed and applicd to the known facts to determine if any
or all of the hypotheses communicate? in the March 1, 1960 report are
valid, The determined validity or invalidity of these hypotheses will
then ;uide the preparation of Adetaile”d conclusions regarding the
etucational program for Lincoln Junior High School.

During this same year, it is anticipated that certain preliminary
cxperimental approaches will be made towards ardapting the program at
Lincoln Junior Hizh School to meet the needs of its students more fully,
Thecse anproaches will be baser upon some of the hypotheses which have
been rleveloped.

5 John Gray Peatman, Descriptive and Sampling Statistics, (New

York: Harper and Brothers), 1957, pp. SLL-SLG.
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Time Schedule for 1960-1961. A report of the principal findings

of the total study an1 recommendations for action will be completed by
January 31, 1961. This is done so that planning for the school program
may be completed in time for the 1961-1962 school year.

In addition to this, studies of specific hypotheses or problems
will be made. These results will be made available as they are completed.
Some of the specific studies rlannecd are:

Js The efficiency of different types of tests in measuring hasic
aptitudes useful in guidance

2. The relationship of aggressive and withdrawn behavior to delin-
quency and adjustment in school

3. The relationship of types of discipline within the home to
behavior in school and to delinquency

l. The relationship of types of discipline within the home to
school achievement

Se Factors in the junior high school which are indicative of success
in senior hirh school

It is understood that all of the plans which are submitted at
this time are subject to the approval of the Superintendent of Schools
and the Coordinator of the Guidance Services Department.

V. PROPOSALS FOR EXPERIMENTAL WORK FOR THE SCHOOL YEAR 1961-1962

The research team has given somc thought to the general progress
of the Lincoln Project through the third year. We feel that some of
the ideas suggested below could well be followed up Auring the third
year to the benefit of the students. It is presently cur opinion that
the third year of the project may be well spent in implementation of an
educational program based upon the results of the first two years of
study. We believe that a strong program would probably include the
following features:

3 3 Improved educational and vocational guidance procedures

2% Improved adaptation of the subject matter in the so-called solid
areas for varying ability pgroups

3. Continued evaluation of expanding subject matter offerings







An experimental multi-disciplinary mental health program which
would promote home and school cooperation (this would rsquire
some kind of financial aid). As time passes, we hope to make
more concrete sugzegestions concerning this propram.

-
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FROM:

GUID.NCE SERVICES DEPARTMENT
Lincoln Guidance Research Projoct

March 1, 1960

Dr. Charles R. Spain, Superintendent; Dr. Stanley W. Caplan,
Coor~inator, Guidance Serviscs Department; and Robert Evans,
Principal, Lincoln Junior Hizh School

David Segel and Ronald A. Ruble

Second Report on the Lincoln Guidance Research Project

This report is divided into cight sections:

L.

The general framework of the study
Description of preliminary work

Data gatherecd or to be gathered during the perind from
January 1, 1960 to Junec 15, 1960

Status hypotheses: factual situations which w: hope to
prove or disprove

Action hypotheses: changes suggested at Lincoln Junior High
School arising out of the status hypotheses and further
analysis

The rationale for the action hypothescs

Time schcdule for 1959-1960 and 1960-1961

Appendix: Detailed time schedule for period from January 1
to June 15, 1960.

David Segcl

Ronald A. Ruble







1. General Framework of the §£gdz

. ——

It is our understanding that the goneoral intent of the study is
concerned with several broad areas:

A.  An investigation of the educational offcrings of Lincoln
Junior High School.

B.  An investigation of thc nature of the school population
which will include, of neccssity, such arcas as

a.  The home environment of the school population
b. The abilities and aptitudes of this population
¢, The cducational achicvement of the school population

d. The educational achicvement of students who have
graduated from Lincoln Junior High School, and

C. The present situation of former Lincoln Junior High
School students who have left school.

Tt was assumed that the information which was made available from this
study would prove of value in the formulation of certain changes in the
school program,

2. Doscription of Preliminary Work

A workable plan for finding some of thc pertinent data concerning
the above noted arcas has been evolved, This plan was based upon two
months!

A. Analysis of literaturec on thec subject of inquiry (with
special emphasis upon literature concerned with the relation-
ship betwcen pupil frustration, achicvement and school
adjustment) and

B. Obscrvation of the efforts of other school systems to adapt
their programs in schools with populations similar to the
one found at Lincoln Junior High School. The rescarch tecam
was especially intcrested in efforts made by these systems
concerncd with achievement and holding power.

This preliminary survey led to the formation of details for
gathering the data and to the formation of certain hypotheses which we
feel might be proved - or possibly disproved - by an analysis of the
data. It is expected that the major portion of the plan will be carried
out during the period from January to June, 1960.
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3. The Data to be Gathered

Briefly, the information to be gathered includes:

A. Home environment
a. Socio-cconomic status of the family
b. Attitude of the parents toward their children (this is
specifically concerned with the types of discipline
used in the home, attitudes toward school, etc.)
B. School Environment
a. Achievement, aptitudes and general scholastic level of
the students
b. Pupi.l marks in subject areas
¢. Attendance data
d. Teacher rating of pupil behavior (concerned with the
identification of aggressive and withdrawn children in
the classroom)
e. Data concerning norm-violating (delinquent) behavior
(We will be concerned with both legally delinquent
behavior and behavior which is contrary to the tenets
of contemporary society but which does not break the
law. The second type of behavior mentioned may be
accepted within the cultural milleu of the Lincoln
community)
C. After leaving Lincoln Junior High School
a. School attendance patterns
b. Present situation of former pupils (e.g. left town,
idle, married, etc.)
¢. Grades received in subject areas while in attendance
at both junior and senior high schools
L. Status Hypotheses

A
ile

A large proportion of Lincoln Junior High School students
leave school before or at the time of their graduation from
the ninth grade. Therefore, it is our hypothesis that, in
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the future, while there will be proportionally more pupils
continuing on through thc high school, in general the

pattern of early school leaving is likely to continue.

Lincoln Junior High School students are achieving satis-
factory work in fundamental subjects, considering their
level of verbal intelligence.

The general ability of a substantial number of pupils is
higher than that revealed by our general level intelligence
tests, especially the verbal portions.

A large number of the pupils at Lincoln Junior High School
are frustrated. We would classify them as follows:

a.  Successfully aspiring lower class youngsters who have
the will and the capacity to lift their status.

b. Aspiring but frustrated lower class youngsters whose
reasonable aspiriations and potential interests are
thwarted by obstacles that seem almost insurmountable.

C. Aspiring but frustrated youngsters whose aspirations
exceed their realistic potential.

d. Youngsters who have little potential and apparently
few frustrations.

A number of students in Lincoln Junior High School are
looking for firm direction from adults, and if they find
only weak direction or none, they will become aggressive.
This seems to partially relieve their tensions, but overt
aggressive acts also disrupt the school and society.

5. Action Hypotheses

A.

It would seem that there is a need for a more intensive
program of assessment of different aptitudes through
measures for use in guidance. This guid-nce work should be
separated into two categories:

a. Aid to teachers in their program of instruction

b. Aid to students through counselors - individually and
by means of group pguidance
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It is thercfore assumed that there exists a need for a
curriculum of greater breadth and diversity than that which
presently exists at Lincoln Junior High School.

If Lincoln Junior High School is to be the terminal point
of education for many students, it seems imperative that
the curriculum aims should be shifted to aid the specific
areas of aptitude strengths.

The counseling and puidance of these students should place
more emphasis upon adjusting the school enviromment to aid
the adjustment of students who aspire to success but are
frustrated by seemingly insurmountable obstacles.

It is hypothesized that the overall administration of the
school and the instruction within the classrocom should not
follow basically democratic procedures. As the children
are able to accept responsibility, however, democratic
procedures should be introduced commensurate with the
student's progress.

The Rationale for the Action Hypotheses

A.

The nssessment of aptitudes. The counselor should be
responsiblc for the assessment of these aptitudes, for he

is trained in this particular field. Counselors should not
be primarily concerned with the actual instruction in the
classroom, for this is the work of the principal, department
heads and supervisors of instruction.

Counseling work, on the other hand, although it is
administratively under the principal, has to do with psycho-
logical and sociological approaches which are educational
only in the broadest sensc. The counselor is a consultant
to the principal in this specialized field. It would seem
that although committees of teachers and administrators
should be consulted in developines an achievement testing
program, other areas of testing might better be planned
wholly by the Coordinator of Guidance Services and his staff
in conjunction with school counsclors and interested teachers.

Nced for a broader and more diversified program. The needs
of the pupils would seem to make this imperative. For
example, most students might well make good use of courses
in industrial arts and home making. In terms of student
potential, some students would very possibly need further,
more intensive work in fundamental subject arecas. Others
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mirht be challenged by morc difficult work in other subjects.
It appecars that more electives are needed to take care of
pupil differences.

At the end of the seventh srade or not later that the
beginning of the eighth, the whole program for the student
should be examined by the counselor and a conference with
the student and perhaps the parents might be arranged.

C. Tecrminal education in preference to fundamental subjects.
This point of change can be rradual or sharp., It is related
| to the overall potential of the student and his school
lecaving proneness. If this hypothesis is correct, this
would seem to be of utmost importance to Lincoln Junior Hich
School. A diagrammatic picture of the hyprothesis follows:
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It would be interesting to investigate the .possibility of
the establishment of 2 committee of business leaders from
the community, union leaders, puidance and curriculum
supervisors to implement the reality of training for work
in this community, especially if work experience is to be
developed as 2 part of this plan.

D, Adjusting the curriculum to aid students frustrated by
seeminzly insurmountable environmental chstacles. Onc tyne |
of frustration, previously described, is that which is j
zenerated within the individual primarily from his own |
feelings of inadequacy. This individual is in conflict with |
himself. This is the most common form of frustration, and
it is the type which »sychclogists have rightly contended
is the most serious.

The other type of frustration occurs usually as a result
of conflict with enviromment. This type is thought to be
the most common in the lower socio-economic classes. Methods
of diagnosis of this type of frustration and means of
treatment have not becn developed to the point of reliability.
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The followin; Aiarram of characteristics is an attempt.

simplify this ~ichotomous classification.

TYPE I,

——

Conflict within the indiviAual
or non-social behavior.

Symptoms
Described as neurotic or pre-
~sychotic. Usually withdrawm.

Usually not of the criminal
tyre. Often truant.

Formation 3£

TYPE II,

Conflict with the cnvironment or
norm-violating hehavior.

§zgptoms

Described ns agoressive toward
teachers, school, other pupils,
yroyerty, etc., "Acting out" type.
Not ncurotic but sometimes is
criminally inclined.

Frustration

Sclf Concept

Drive

|

Goal

"~

If not helpe? leads to withdrawal

Solution g£

Environment
Goal

“’y\\jJ o

If not helped leads to ar-ression
arnainst environment

DTIVO

Frustration

Self Conecpt

Drive Goal
- --—-“‘L4—"""“' .

Overcomine frustration. By
understanding himsolf he ca
attain poal thar(by Justin,
to his environment.

Lbout 75% of serious bchavior
cases in the middle and upper

socio-cconomic classes are of )

this type. Teachers often do

not recoenize this type.

Environment

Geoal
- 3()
N

Drive =

!:3 i v o W= RS

-

Overcomes frustration by chan:ing
environment so that he can attain
his zo2l or a substitute roal.
Environment is adjusted to student.

About 75% of serious behavior cases
in the lower socio-economic classcs
of society are of this type.

Teachers recognize this type fairly
asily.
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This concern with adjusting the school enviromment for these
cases would then follow. This can not be done, however,
without a curriculum which allows for this type of adjust-
ment. Many other facets of the environment of these problem
cases can not be recached through the school.

This problem is two-fold. First a reliable method for
the identification of both types of frustration must be
developed., This method of identification should also allow
the counselor to distinsuish between both types of frus-
tration. The above diagram can serve as a basis for the
bezinning of this study. Secondly, a mcthed for the treat-
ment of the norm-violating, frustrated pupils should be
evolved. All of the hypothescs have a bearing on this
problem. An exploratory study of this area will be imple-
mented in 1960-1961.

Concerning lack of democratic orientation in administration
and instruction.” This is in sharp contrast to the present
national theory of school administration and instruction.

Yet a seeming majority of the children in this community

need firm direction. Assuming the validity of this statement,
it woul? appear that children would respond to a relatively
authoritarian approach. To introduce these children to a
warm, democratic classroom without adequate preparation would
create chaos., Democracy at Lincoln Junior Hich School must
be introduced gradually curing the entire thrce years that
the student is in school.

Perhaps a main channel through which democratic activities
may be introduced will come to light as the curriculum is
further adjusted to meet individual needs. Extracurricular
activities, homeroom guidance programs and classroom projects
woul? appear to offer cxcellent possibilities.

Schedule

Period I. The period from January 1 to June 15, 1960 will
De required for gathering data and processing it for machine
computation, developingz the desizn for treatment of the data
and the statistical computations following the design. We
are on schecdule as of March 1. The appendix shows our
schedule for January 1 to June 15, 1960,

Period II. During the period from September 1, 1960 to

June 15, 1961.

a. The data zathered a2nd treated in Period I will be
analyzed, and comparcd closely with the results of other
research studies and adaptations made by other school systems;
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.  The results will be relate? to the major hy.otheses of
the study as set down in sections four an”® five of this

raper;

¢. controlled exyerimentation concerniniz the instructional
program will be Jevcloped and implemente? with the aid
of appropriate school personnel;

d. modifications of the ;uidance prozram will be developer
and implemented on an experimental basis;

e. One or morc reports will be made riving the more important
findings and recommended practical applications in a
readable form for educators an? laymen; and

i technical articles on pertinent phases of the study
may be develored for the information of jrofessional
rroups.

The reports an? articles discussed above will be offered
subject to the approval of the Superintendent of Schools
an? the Coordinator of the Gui‘ance Serviccs Department,













GUTDANCE SERVICES DEPARTMENT
Lincoln Guidance Research Project

June 1, 1960

TO: Dr. Charles R. Spain, Superintendent; Dr. Stanley W. Caplan,
Coordinator, Guidance Services Department; and Robert Evans,
Principal, Lincoln Junior High School

FROM: David Segel and Ronald A. Ruble

RE: Home Visitation in the Lincoln Junior High School Community

The home visitation program which was carried out as a part of
the Lincoln Guidance Research Project was completed on May 10, 1960.
The following is a brief report concerning the procedures used, the
methodology of the interviews, interviewer reception in the homes, some
general observations concerning homes and families in the Lincoln
Junier High School community, and several preliminary bits of data
which were easily gathered from the questionnaire check sheets.

This is not a final report on the home visitation program.
The additional data is to be coded onto IBM cards and correlations
between it and other data must be computed before valid conclusions
may be drawn.

David Segel

Ronald A. Ruble
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The rescarch tcam was §ntorested in obtaining infermation con-
cerning the methods of diseipline used within homes in the Lincoln
Junier High School community. In addition to this. it was anticipated
that information concerning the behavier of children in this community
might alse be gathered.

There were twe main reasons for gathering this informatien:
(1) the infermatien would be helpful in terms of substantiating or
disproving the hypothesis advanced in the team!'s March Report to the
Superintendent conccrning the child's need for firm, consistent discipline,
and (2) information concerning the behavior »f the children would be
of definite value, fer quite often the child's attitudes at home c¢olor
his response to the school situation.

Tt was necessary that the research team first delimit the aspects
tc be studied through heme visitatien. After a careful study, several
areas of enguiry secmed to mecet the specifications established:

1. The type of discipline used within the home (i.e. democratic,
autocratic, or laissez-faire)

The mobility of sample families

Family sizc

Occupations of the Parents

The predominant language nsed within the heme

Parental acceptance and/or rejectisn of the child

The number of televiesinn sets, radios, and automobiles

owned by thesc families (for use as an indication of

the socic-cconomic status of the family)

~I A\
2 TN R

The group of families te be studied had already been selected.
The original selectien of ninth grade children was done on an arbitrary
28is which would scem to insure random sclaction of a group, and it
would also insure that the intelligence quotient distributicn ef the
sample group would be almost identical to the overall intelligence
quotient distribution of all ninth gradz students.

All of the ninth grade students were administered the Lerge-
Thorndike Intelligence Tests (both verbal and non-verbal sec: es).
These scores were then arranged inte n frequency distribution. The
research team then selected every third child on this distribution.
Seventy-eight students were sclected in this manner.

Since the research team had decided to attempt to gather at
least one hundred names fer the samplec group, it was then nccessary teo
select all »f the even numbered students frem the remaining names.
“her: this was done, there were ene hund-ed forty-onc names cn the samplc
list.

A secand criterion was then added. In order that the statistical
work which was anticipated could be considered valid, it was neccssary
that relatively complete infermation be gathered on most of the students.
For this reason. the tcam went through the navailable school infarmation
concerning each of the sample students, and those cases which did not
contain certain test information (such as the Towa Tests of Educational

. — L — . ——







21.

Drvclopmen?) were eliminated from the sample group.

The addition of the second criterion reduced the size of the
gronp to one hund»ed six. These, then were the children whose homes
the research team planned to visit.

The research team then found it necessary to design a questionnaire
for use by interviewers which would probe the above areas. Fortunately
a recent study by Bandura and Walters® furnished a number of questions
which were quite helpful for a study of this kind. A number of questions
used in the study, however, seemed unsuitable or a study sponsored by
the Albuquergue Public Schuols, for they dealt with such emotionally
loaded topics as sexual experience and early toilet training., A total
of nine questions were adapted from the forty-two used in this study.

Two questions were added to the others by the research teanm,
One question concerned the size of the family and the ages of the
children, while the other concerned the occupations of both the mother
and the father.

In the study by Bandura and Walters, the responses to the questions
were scored on 1 numbar of five point scales. The research team adapted
A number of these scales and added two items to the scales to allow
Space to write the answers to the two additional questions. In addition,
one other sgale was included concerning the socio-economic status of
the family.

The questionnaire was written out in English, and a number of
copies were made for the interviewers. In addition to this, a Spanish
translation of the questionnaire was made, This was done because it
was anticipated that a number of parents might be better able to express
themselves in Spanish.

In order that the families might not be unduly alarmed by tho
interviewer!s visit, a preliminary letter, signed by the Superintendent
of Schools and the Lincoln Junior High School Principal, was written,
and it was sent out to each of the families to be interviewed. The
letter was written in English only, and it was written as simply as
possible. The letter first deseribed the project briefly, indicated
that an intervicwer would call upon the family on a specified date (in
the morning or the afternoon), assured the family that the information
gathered in the interviews would be entirely confidential, and gave the
parent the opportunity to change the time of the interview should the
time set be inconvenient.

Previous to the actual visitation, a meeting of the intervicwers
was called. Assignment of specific families to intervicw was made,
considering the time each interviewer could donate to the interview

“Albert Bandura and Richard H. Walters, Adolescent Aggression,
(The Ronald Press Company, New York), 1959.

Copies of all questionnaires, scales, and letters may be found
in the appendix.
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proccss. The questionnaire and thc ch ck sheot were carefully discusscd,
and an attempt was made to establish communality of marking various
jtems. In an ~ttempt to establish this consistcncy of scoring, one
interview was role played, with the intcrviewers taking part, and all
attempting to score the various answers as they were given.

During the actuzl interviews, 2 numbcr of questions concerning
the most acceptable methed of marking the check shects came up. E~ch
time this occurred an attempt was made to cstablish onc method of
scoring, and the mcthod was communicated to all intervicwers.

Three members of the Linceln Junior High School staff and one
rombor of the Guidance Scrvices Department staff took part in the
interviews. The interviewers were John Baca, counsclor; Benjamin
Esparza, Specinl Education teacher: and Ronald Ruble, Special Assistant
for the project--211 from Lincoln Junior High School--and Adolfo
Velasquez, Consultant, from the Guidanee Services Department.

All of the personnel directly involved in the intervicws have had
considerable training in guidance, and it was felt that the intervicws
could be considerad to bec wcliable, In nddition to the people notod
above, threc other paople joined the interviewers during the course of
tho intervicws ns obsarvers. Thosc were, David Scgol, Project Dircctor:
Lel» Haynie, Counselor, Lincoln Junior High School: and Mrs. Beverly
Dodge, Project Secretary.

INTERVIEWERS' IMPRESSIONS OF THE HOME VISITATIONS

Tt would seem that 211 the interviewers ngreed that the survey
proved to be quite successful. In most cases the interviewcrs were
cagerly rceeived by the parents, and quitec often, the parents voluntcercd
information which had not bcen requested in their cagerncss to be of
assistance.

It was also noticed that some of the parents werc ~pprehensive
~bout the proposed visitation. Generally, after 2 brief conversation,
the parents felt enough nt casc to explain that they had thought thnt
their child was possibly in trouble with the school in somec way or
anather. Tt would scem that a2 majority of the contacts many parents
in this area have had with.the school have been under thesc relatively
unfortunate circumstanccs.3

The intervicwers seemed to fesl that in most cases, the parents
made ~ very definitc offort to impress or please the interviewer. In
many cas»s, thoy were quick to assure the intervicwer that their child

Ione intorviewer related that he had talked with o parent who
had told that she and her hushand had been surs that their boy was
in troublc at school. For this reason, they both had talked to him
the previous night, ~nd had, through their insistance that he was
in trouble, rcduced him to tears.
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was well behaveqd, that he did his homework every night and then he was
in bed each night no later than nine o*clock. In light of the known
school behavior and attitude of some of the children, it would seem
unlikel y that these conditions could exist within the home. In other
cases, such behavior might well be expected. In essence, though, it
would appear that most parents painted a better picture of their
children®s behavior than one might be led to expect.

All of the interviewers felt that the aquestions asked within
the interview situation were difficult for a number of the parents to
answers  Although the interviewers attempted to allcviate this situation
to some extent, by talking with the parents in either English of Spanish,
depending upon the parentstability to express himself, it would appear
thet the parents in the Lincoln Junior High School community did not
know or were not able to cornmunicate their aspirational level for their
children to the interviewers.

One interviewer commented:

There did not seem to be a very clear understanding of
what performance could be expecied from a child and an
almost complete disrezard for knowledge of a cnildfs
potertial. Aims and goals were cfien wunrealistic and
Aebulous and cbviously not clearly defined. Generallyy
Lhere was little evidence of efforts to define them.

Host parents had given little theught o a child®s

ckoice of a career. Success in chocsing an occupation
seamed to consist in merely finding a « . esteady Jjobe o &

Almost all of the children in the survey sample senmed to be
well accepted within the home. In some cases, although the childf®s
behavicr in schicol and in the coammunity was anti-social to a degres,
the perents were not rejecting of their child. There semmed to be
feww demands upon the child within the family unit, outside o a few
sinple chores, suczh as enmptying the westebasket, clezaing his room,
etce The parents, in the main, semned to have developed & comprehensive ;
svet@a of rules and pegulations for ths children, ard it is felt that
the genarel framework and presentation of these miles is autheritarian,
Powever, parental enforcement of these mles was quite permissive. Tane
parents sezmed disinclined o kesp after a child to co sometning, pre-
ferring Lo do it themselves rather Lhan keep nagging.

Housing in the Lincoln Junior High School dommunityywas generally
suo-slanderd. Although the interviewers did visit a number of homes
which would meet and perhaps even surpass middle class standards, they
also found a number of poorly built, poorly maintained homes.,

Almost all of the homes visited lacled adequate floor space.
in a rember of cases, the interviewers roticed beds placed in obviously
irappropriate but obviously recessary locations, such as a front porch
or a iivirg room.

Perhaps the mosi noticezble feature of the entire home visitation
pregram, though, was the apparenc lack of home-school communication.
A number of parents expressed a desire for more adequate and more
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comprehensive communicatien, but it was also the feeling of the inter-
viewers that these expressions of interest in cemmmnication were
possibly quite superficial. It was conceivable that the parents were
interested only if the school were to assume the task of ceordinating
and channeling such information to them., The parents, perhaps, would
not go toe far ocut of their way te garner the desired infermation.

It must be realized that this ceuld be an epinien which does
not allew credit where credit is due, The interviewers all have
expressed a desire that the matter of home-school communicatien be
carefully investigated for possibilities in the Iincoln Junior High
School community,

PRELIMINARY RESULTS OF THE HOME VISITATIONS

Number of Homes Viesited, The interviewers were able to speak te the
parents of ninet?fTbur out of one hundred six children in the sample
group., Contact was not made with the remaining twelve families due to

a number of factors: parents out of town, parents ill, parents purposely
avoiding the interviewers (in some cases), etec.

Size of Family. The interviewers asked each parent interviewed to list
the number of children and their ages. From this information, the
Research Team was able to compute mean family size: 7.33 (including
children and both parents).

Mobility of the Families in the Sample. This was determined, primarily
by implication. The parents were asked to list the schools their child
had attended within the last five years. The following are the resultant
percentages:

68 % of the families stated that their child had been in two
schools (elementary and junior high school),
2% of the families stated that their child had been in three
scheols,
7% of the families stated that their child had been in four
schools, and
1% of the families stated that their child had been in six or
more schools during the last five years.

A brief perusal of the Questionnaire Check Sheets would seem to
indicate that about 92% of the sample families have lived in the same
neighborhood, if not the same house, for at least the last five years.
Eight percent of these families have moved about to seme extent within
this same period of time.

With Whom the Child Lives. This information was gathered both threugh
interviews and school records.

7L% of the children in the sample group live with both natural
parents,

LE of the children in the sample group live with thei~ mother
and a step-father,
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16¢ of th: childran in the smmple group live with their mothers

only,

3% of the children in the sample sroup live with their
grandparonts,

3% of the children in the sample sroup live with ~ marricd
sibling.

S .-

Inal authority in this itom. The deeision of the intorvicwers was
based upon their own oxperience in working with pcople similar to thosc
living within the Lincoln Junio» High School community, and their own
cstimation of the individual'!s ability to coxpress himself well in
English or in Spanish.

uanpuﬂge Spoken Within thc Home: The intervicwers! judgment was the

62% of the parents intorviewed ~pparently spoke Spanish
predominantly

38% of the parents intcrviewed apparently spoke English
predoninantly.

Percentage of Families Receiving Help from Pensions, or Welfare. In
many cascs, thc intervicwers ucrc“_sgc to clicit tEiS"InTormutIon in

the course of an interview. In somc cases, however, it secmed inadvisablc
to a2sk such questions. In these cascs, the rescarch toam was able to

got outside nssistance in determining whether or not the family was
receiving pension or welfarc help. Twenty-eight percent of the families
listed in the ample receive such help.

Number of Cars, Television Sets and Radios Owned in the Community.
Ninety-thrce percent of the families intervicwed owned telcvision sets.
Nincty-seven percent of the families interviewed owned a car. Ninety-
nine percent of these families owned 2 radio.

SUMM/RY

It would secm inadvisable to ~ttempt to draw any definite
conclusions from the information immcdiately available. JAlthough
number of the facts prescnted 2re quite interesting in terms of some
thoughts which the research team and others had held, any ~ttcmpt to
draw dircet conclusions which would bec vaiid from the limited data
immediately available would be inappropriate.

At present, the rcsearch tcam is coding other data gathered
during these intervicws. At 2 later date, it is hoped that scveral
implications for changes in the Lincoln Junior High School program
may be clicited from fuller data.







LINCOLN JUNI®R HIGH SCHOOL

Albuquerque, New Mexico
Dear

We are trying to learn a number of things about the students who
go to Lincoln Junior High School. We arc doing this to help find
different areas in the school program (such as classes, etc.) which
might be changed to help more students to be successful in school.
Beeause our staff is small, we can't talk to all the students in Lincoln,
S0 we have choscn n small number of students who we feel are like most
of the students here.

We would like to get some information about how these students
ret along at home, for this seems to be closely connected to their
school progress. If it is possible, we would like to talk to you about

An intcrviewer will be in your aren on

in the

We assure you that the information which is 2athered will he kept
strictly secret. Only the members of the interview team (David Scgel,
John Baca, and Ron Ruble) will sze or make use of it,

We would appreciate your help very much. If the time we hava
sct is not convenient, please telephone us at Chapel 7-2859 between
9:00 A.M. and 4:30 P.M., and we will try to change this for you.
Thank you very much for your cooperation,

Sincerely,
Charles R. Spain, Superintendent

Robert Evons, Principal
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HOME VISITATION QUESTIONNAIRE

How many children are there in your family?
a. How many of your children are¢ in school?

b. What are the ages of _!s brother(s) and/or sister(s)?

What school or schools has attended in the last five ycars?

n.  How have you felt about — 's progress in school during
this poriod of time? What liave you said to him/her?

b. Considering 's ability, arc you satisficd with how

he/she is doing in his/her schoolwork?

¢c. Have you expressecd this fecling to him/her?

d. How far would you like _ to go with his/her schooling?
e. What kind of job would vou liko him/her to geot?

f. Doecs _ know what you expect of him/her?

What kind of work docs ts father (step-father, cte.) do?

Is he employed at present? Do you work? What kind of work do
you do? Arc you working at present?

We'd likc to pct some idea of the sort of things that is

allowed to do and the sort of things that he/she isn't oIlowed

to do. What arc some of the rules you have for him/her?

1, How about going out at night?

b. Does he/she have to check out or be in 2t 2 certain time?

Ce. Do you expect - to lot you know what he/shc has becn
doing?

d. Are there any things you forbid from doing when he/shc
is with his/her friends? Plnces you forbid him/her from
going?

e. Are there any of 's "ricnds with whom you have discouraged
him/hor from associating?

i (IF OLD ENOUGH) Is allowed to usc the family car?

g How =bout smoking and Arinking, how do you fecel about thase?

L. How about nsing bad languape (swearing)?

i. Can use the radio and TV as freely as he/she likes?

j. Arec there times when has to do his/her homcwork?

k Arec thore times whon he/she has to keep from being noisy
around the house?

Somc mothers/fathers expect their children to obsy immediately
when they tell their child to do something. Others don't think
that it's terribly important for 2 child to obey right away.
How do you feel about this?

If doesn't do what you ~sk, do you ~ver drop the subject,
or do you always scc that hc/she does it?

(IF NOT AN ONLY CHILD) How well would you say that gets

~long with his/her brother(s) and/or sister(s)?

e How do vou handle things when they quarrel?

b.  Suppose strikes his/h:r brother/sister, what do you
do?

c. How do you decal with it if is unpleasant to them in
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Questionnaire--Page 2

o0

11.

other ways, what do you say to him/hor?
d. How do their trouMles usually start?
@. Who do you think is usu-lly to “lamc?

Has cver complained that ~ teacher or 2nother adult was
being unfair to him/hor?
2. (IF YES) Whnat did you Ao? Say?
(IF NO) Suppose this happened, what would you do? Say?
b,  Have you ever cncourased him/her to stand up for himsclf/
herself against an dult?
¢c. What wouléd you do if you discovercd that was riving
2 teachsr 2 hard time? What would you say?

Some youngsters play hooky from school: how ahout ?

a. (IF YES) How did you find out about this? What did you say?

(IF NO) Supposc ___ wanted to stay home from school,
what would you do? Say?

Do you think that __ has been especinlly difficult or casy
to bring up comparecd to other children?
(IF NOT AN ONLY CHILD) Do you think that has been

especinlly difficult or casy to bring up compared to his/her
wrother(s) and/or sister(s)?

How do you fcel hehaves compared with other children?
(IF NOT AN ONLY CHILD) How do you fccl “ehaves comparcd
with his/her brother(s) and/or sister(s)?

a5 Do you feel that there are any reasons for this?







HOME VISITATION QUESTIONNAIRE CHECK SHEET

> Numhor of children in the family (Q. 1)?
a.  How many in school? i
__b. Ages of hrothers and sisters?
25 Level of school achicvement desirad of child by parent (Q. 2).
2, Unimportant
b, Expects high school ~raduation,
¢, Expects child to go to collegc (no specification).

d. Expects child to go to college with sclective entranc.
requirements and/or graduate schoecl (include school
teachineg here).

2.  Expects child to ro to college with selective entrance

requirements and sraduate school (include school teaching
here if n prestiecc school).
3. Pressure placed upon child for school achievement (Q. 2).

2.  No pressurec placed upon child under any conditions.

b. No pressurc becuase of satisfactory work. Would apply if
prades drop.

¢. Mild pressurc for child to work up to uxpecctations.

d. Moderate pressure for work up to expectation level.

¢, Strong cr constant pressure. Demands that thce child do
better than necessary to meet ultimate expectations.

k. Employment of parents (Q. 3).
e Father Presently employed?
5.  Mother _Presently employed?
S Restrictions placed upon child outside of home (Q. L, a-f).

Do Ne rcstrictions whatsoever.

D% Few restrictions. Must let parent know if unusually late,
ete.

Cs Moderate restrictions. Limit on staying out late, though
it varies. Expect to know where child is and with whom.
Scme restrictions on choice of friends and activities.

d, Strict. Limited latitude for freedom of choice. Some
limits on choice of fricnds and nctivities.

(18 Strict rules, rigidly enforced.

é. Restrictions placed upon child inside of home (Q. L, g-k).

g5 No restrictions unless child's hchavior interferes with sthers.

b. Few restrictions. Limited in minor ways, only.
c. Moderate restriction. Limits set, but there is some latitude,
d. Strict rules in some areas. Limitations in other areas
with slight latitude allowed.
Q. Strict rules, rizidly enforced,
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Questionnaire Check Sheet - Paze 2

U Demands for obedience (Q. 5).

a. Does not expect obedience., States that this can not be
expected of 2 child of this age.

b. Expccts some obedicnee, but will speak several times.
Immcediate obedicnce not expected. Noncompliance tolerated,

c. Will tolerate delay under certain circumstances, others not.

d. Obedience expected, delay tolerated, and compliance cnforced.

¢. Instant obedience expected. Noncompliance not tolerated.

8. Parental consistency of demands. (Q. 6).
a. Very often drops subject.
b. Sometimes follows through, but morc often drops subjcct.
¢. Sometimes drops subject but more often follows through.
d. Usunlly carries through. Occasionally drops subject.
e. Practically aluwasy carries through. Often makes strong

cffort.
9. Permissivencss for appression toward siblings (Q. 7).

a. Not at all permissive. All conflicts stopped by parents.

b. Usunlly interferes. M2y ignore mild disputes.

F Interfores if somecne gets hurt or very upset.

d. Would restrain only in an emergency.

e. Never interferes, Fighting natural., Lets them fight it out,

10. Punitivcness for aggression toward siblings (Q. 7).

2. Has never punished and would not do sc.

b. Has not punished because of no incidents. Would if aggression
shown.

c. Mild punishment for aggrcssion (scoldings or reprimands).

A, Moderate punishment. Possible deprivations of privileges
and threats of mere severc punishment.

e, Severe punishment which may include physical punishment.
Parcnt may get emotionelly involved.

3 g i Permissiveness for aggression toward other adults (Q. 8,9).

a. Not at all permissive. Child must respect clders.

b. Generally not permissive. Would discourage direct aggression
hut verbal expression is tolerated.

(4 Somewhat permissive. Would not interfere unless chile was
disruptive, insolent or flagrantly defiant.

d. Would interferz as a last resort.

e, Would never interfere. Not my business.

12, Punitiveness for aggression toward other adults (Q. 8,9).

a. Has never punished and would not 4o so.

b. Not punished becausc of no incident. Wonld if it occurs.

Cs Mil? punishment for ~:#gression (scoldinzs and reprimands).

d. Moderate punishment. Deprivation c¢f privilcees and threats
of more severc punishment.

G. Severe punishment, including physical. Parent may et
cmotionally involved.

—— e —
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Questionnaire Check Sheat - Parpe 3

13, icceptance-rejection of the child (Whole intervicw).
Re Complete rejection. A1l commonts about chil? are nerative.
b, Strong rejection, Most comments nesative, some positive.
c. Some rejection. Parent ambivalent. Move positive.
1, Slight rejection. Attitude similar to "e" with reservations.
e. No rejection evident. .cccpts child for what he/she is.

1L, Hostility toward the child (Yhole interview).

2. Uniformly favorable comments.

Y. Generally favorable comments with reservations.

¢. Equally favorable 2nd unfavorable comments.

d.,  Generally unfavorable comments with a few favorable ones.
¢, Uniformly unfavorable.

155 Socio-cconomic status (Individual observation).
4 1 Does the family have a tclevision set?
e 5. Does the family have a radio?
¢c. Does the family have a car?
Make
Model

16. Lanmuagze spoken in home (Indivi-ual ohservation).
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QUESTIONNAIRE

Cu{%tos‘piﬁos hay en su familia?
1. Cudhtos nifios tiene en la eseuela?
b. Cuales son las edades Adc los (el ¢ 1a) hermano(s) y/o

hermana(s) de ?

-

Cu?les oscuclas ha attendido Adurante los ultimos conco

Nos?

a2, Chbmo ha progresndo en 1a escucla durante cstos cinco
aNos? ; >

h. Considerando la abilidad ¢ esta Ud, satisfecho con
el progreso que ha hecho €1 on I~ escuela?

c. Qud ha csoresado Ud. a £ como sc sicnte UA?

1,  Cudnto quiure Ud, que avance A n sus esturios?

. Qué clasc Jde trabajo quisicra Ud. que €1 hiciera?

f. Sabe 1o que Ud, czseora Ade 817

7 -
En que trabaja ¢l padre (o padrastro) Ao ? Esta trabajando
4 -~ . = -
¢l nhora? Trabaja Ud? En qué trabaja UA?  Esta trabajando UA,
ahorn?
Nos puede decir lo que permiten » que hasa y cosas quec no

permiton gue hara? Nos puede dar unas cuantas raglas que lc han

puesto 1 e1? >

2. Como se sientc Ud. de que el salie de noche?

b. Le pide permiso de U”, y tisne que cstar en casn a tal hora?

c. Bspera Ud. que €1 1lc 4i~ 1o que ha hecho?

A.  Qudhay cosas que lc prohibe que haza cuando esta” en compania
de sus ami;ros?

¢. Tiene ~migos con quiencs Ud, quisiera que no se juntara?

f.  (IF OLD ENOUGH) Tc “ejan usar ol carro?

~. Cémo sc sicnten UAs, sobre 1a cu.stion de fumar y tomar?

h. Cémo se sienten tocante gl use de malas palabrag?

i. Permiten Uds. que tenga cl el uso 4el television o ¢l radio
como ¢l quiere? %

J. Tiene tiempo fijo el para hacer sus c¢studios cn casa?

k. A veces lo tienen que call-r?

Hay madres y padres que esperan que sus hijos les obedesean
inmedintemente cuando les hablan, Otros padras no creen quc ¢s

Ac pran importancis que los hijos obedescan iimedintemente cuando
los pa’res hablan. Qué es su opiniﬁh sobre esta problema? Me
npuete Aeceir cdmo sc siente su usposa (esposc) sobrc nsta cuestion?

7’
Si no hacec lo que U4, quierc, cual dec estas cosas hace
Ud?2 1o olvida o lo hace que haza 1o que UA, manda?

(IF NOT AN ONLY CHIID) A su parccer, como 1a 1levawcon su(s)
hermano(s) y/o hermona(s)? 5

a. Qué hace Ud, cuando cstan peleoan’o?

b. Cudhdo 1 le peia 2 su hermano (hermana) que hace Ud?

Cs: Sl ne la lleva con sus hermanos que le dice UA?

”~
Que hace U~?
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Questionnaire - Pa

2 Cu~1 cs 1n »azdn porque no la llevan “inn°
C. Qulon ticne 1a culpa cuando ne 12 llevan hicn?

d

8. En algun tiemno le ha “icho que un maestro, una macstra

o otra persona no la lleva biZn con 412

a.  (IF YES) En ecste caso que hizo U2 Qué lc Aijo U~?

(IF NO) En caso que csto pasarn, que ha ria o Airia U072

h. En almdn tiempo le ha ~icho U”. que sec oponia contra un
adulto? | N
Que accion tomara U1, si le Airia que el se porta mal con
un macstro?

(¢ ]

9. Hay unos much*chos (muchachas) que faltan » 1o escuela nor :usto,
1o n*cp
. (IF YES) E omo se Aio cuentn si £n1td por ~usto? Qud 1e
dijo UA?

GIP NO) Si el quisicra que'arse en casa vor ~usto, qud
haria UA? Qué le Airia U7

10. Heo tonlﬂo mucho tra“ajo en criar 2 o se¢ 1l¢ ha hecho facil
compardndolo n otros muchachos? e |
(IF NOT AN ONLY CHILD) Ha teni’o mucho trabajo en criar a
5 so 1o ha hecho fieil comparsn’olo a su(s) hermano(s) v/o
hermana(s)?

- —

135 Como se norta el comparans'olo ~ otros muchachos?,
(IF NOT AN ONLY CHILD) Como sc porta el comparan’olo con
su(s) hermano(s) y/o hermana (s)2
a.  Tienc alruna razén ‘e portarse cémo se porta?













TABLE II-A

ARALYSIS OF VARIANCE
OF DOMINANCE ECCRES COF HALE GROUPS

Source of Sum of ¥ean

Varietion ar Squeres Squeare F
Total 47 1483.096
Eetween Groups 1 29.179 20.179 «923
Within Groups 46 1453.917 31.6807

TABLE II-B
ANALYSIS OF VARIANCE
OF CAPACITY FOR STATUS SCORES OF MALE GROUPS

Source of Sum of Mean

Variation ar Squeres Square F
Total 47 770.041
Between Groups ) 54.0862 54.062 3473

Within Groups 46 715.8979 15.565







TASBLE II<C

ANALYSIS OF VARIAKCE

OF SOCIAL PRESENCZI 3CORZS OF NALE GROUPS

Source of Sum of Mean

Verliation art Squares Square P
Total 47 876.322
Between Groups 1 2.405 2.405 «1287
¥ithin Groups 46 873.917 18.998

TABLE II-D
ANALYSIS OF VARIANCE
OF SELP-ACCEPTARCE SCORES OF MALE GROUPS

Source of Sum of lean

Variation ar Squeres Square r
Total 47 528.265
Between Groups 1l 1.265 1.265 «110

Within Groups 46 527 .000 11.457
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TABLE II-E

ANALYSIS OF VARIANCE

ELL-BEING SCORES OF MALE GROUPS

Source of Sum of Mean

Variatlion arf Squares Square F
Total 47 2654.,080
Between Groups 1 32,101 32,101 +563
Wlthin Groups 48 2622 .979 57.021

TABLE II-F

ANALYSIS OF VARIANCE

OF RESPONSIBILITY SCORES OF MALE GROUPS

Source of Sum of Mean

Variation af Squeres Square r
Total 47 1108,873
Between Croups X 60,906 60,906 2.674
Within Groups 46 1047 .667 22,775
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TABLE II-G
ANALYSIS OF VARIANCE
OF SOCIALIZATION SCORES OF MALE GROUPS

Source of Sum of Kean
| Variation ar Squeres Square F
Total 47 2368 .827
Between Croups 1 105.577 105.577 2.146
Within Groups 48 2263 .250 49,201
TABLE II-H

ANALYSIS OF VARIANCE
OF SELF-CONTROL SCORES OF MALE GROUPS

Source of Sum of Mean

Varletion ar Squares Square F
Total 47 1650.146
Between Oroups 1 96.167 96.167 2.847

Within Groups 46 1553.979 33.782
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TABLE II-I
ANALYSIS OF VARIANCE

OF 000D IMPRESSICN SCORES OF MALZ GROUPS

Source of Sum of lean
Variation ar Squares Square F
Total 47 1215.293
Between GOroups 1 27 814 27.814 1.077
¥ithin Groups 46 1187 .479 25.8156
TABLE Il-J

ANALYSIS OF VARIANCE
OF COMMUNALITY SCOREBS OF MALE GROUPS

Source of Sum of Mean

Variation ar Squares Square F
Total 47 2331.017
Between GOroups 1 038 038 .001

Within Groups 46 2330,979 50,873







TABLE II-K

ANALYSIS OF VARIANKCE
|
r OF ACHIEVEBMENT VIA CONFORMANCE SCORES OF MALE GROUPS
I

Source of Sum of Mean
Variation arf Squares Square P
Totel 47 1098 .446
Between Groups 1 55 487 33 .467 1.446
Within Groups 46 1064 .979 23.1562
TABLE II=-L

ANALYSIS OF VARIANCE
OF ACHIEVEKENT VIA INDEPERDENCE SCORES OF MALE GROUPS

Source of Sum of ¥ean

Variation ar Squeres Squsare P
Total 47 810,001 |
Between Oroups 1 20.084 20.084 1.70 |

Within Groups 46 789 .917 17.172
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TABLE II=M
ANALYSIS OF VARIANCE
OF INTELLECTUAL EFFICIENCY SCORES OF MALE GROUPS

Source of Sum of Mean
Varisnce arf Squares Square F
Totsal 47 2064.529
Between OCroups 1 64 .5650 64,550 1.485
¥ithin Groups 46 1999 ,979 435,478
TABLE II-N

ARALYSIS OF VARIANCE
OF FLEXIBILITY SCORES OF MALE GROUPS

Source of Sum of Mean

Varistion af Squares Squeare F
Total 47 1136.187
Between Groups 1l « 545 2345 0l4

%ithin Croups 46 1135.812 24.692







TABLE II-0
ARALYSIS CF VARIAKNCE

OF FEMININITY SCORES OF MALE GROUPS
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Source of Sum of Mean

Variation ar Squares Squere F
Total 47 439 . 321
Between Oroups 1 6.842 6.842 728
Within Groups 46 432.479 9.402
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TABLE IVeA

ANALYSIS OF VARIANCE
OF DONINANCE SCORES OF FEMALE GROUPS

Source of Sum of Mean
Variation ar Squares Square F
Total 42 1353.489
Between Groups 1 14.373 14,373 «440
Within Groups 41 1339 .116 32.661
TABLE IV-B

ANALYSIS OF VARIANCE
OF CAPACITY FOR STATUS SCORES OF FEMALE GROUPS

Source of Sum of Mean

Variation ar Squares Square F
Total 42 710.536
Between Groups 1 1.559 1.589 090

Within Groups 41 708 .977 17.202







TABLE IV~C

ANALYSIS CF VARIAKCE
OF SOCIABILITY SCORES OF FEMALE CGROUPS

Source of Sum of Mean

Variation ar Squares Square
Total 42 725.968
Between Groups 1 +398 +898 «051
Within Groups 41 723.070 17.636

TABLE IV-D
AKALYSIS OF VARIANCE
OF SOCIAL PRESENCE SCORES OF FEMALE GROUPS

Source of Sum of liean

Variation ar Squares Square F
Totel 42 1337 .959
Between Groups 1 2.099 2.009 064

Within Oroups 41 1.335.860 32,562







TABLE IV-E

ABNALYSIS OF VARIANCE
OF SELP-ACCEFTANCE SCORES OF FEMALE COROUPS

Source of Sum of Mean

Variation ar Squares Square F
Total 42 466,152
Between Groups 1 3,733 34733 «331
Within Groups 41 462 .419 11.279

TABLE IVeP ;
ANALYSIS OF VARIANCE
OF SENSE OF WELL-BEING SCORES OF FEMALE GROUPS

Source of Sum of iflean

Veriation ar Squares Square P
Total 42 2966 .730
Between Groups X 19.056 19.056 265

Within CGroups 41 2947 .674 71.894







TABLE IV-G

ARALYSIS OF VARIARCE
OF RESPONSIBILITY SCORES OF FEMALE CGROUPS

Source of Sum of Nean
Variation ar Squares Square F
Total 42 928 ,9569
Between Groups 1 9.099 9.009 «406
Within Groups 41 919 .860 22,436
TABLE IV-H

ANALYSIS OF VARIANCE
OF SCCIALIZATION SCORES OF PFEMALE GROUFS

Source of Sum of Neean

Variation ar Squares Squeare F
Total 42 1704 ,.5639
Between Groups 1 27.748 27.748 «879

Within Groups 41 1676,791 40,897







TABLE IV-I

AFALYSIS OF VARIAKCE

OPF SELF-CONTROIL SCORES OF FEMALE GROUPS

Source of Sum of lkean

Variation ar Squares Squearse F
Totsls 42 2127 .,606
Between Groups 1 47 .094 47.094 +928
Within Croups 41 2080 ,512 50.744

TABLE IV-J |
ANALYSIS CF VARIAKCE
OF TOLERANCE SCORES OF FEMALE GROUPS

Source of Sum of Mean

Veristion ar Squares Square F
Total 42 1258 925
Eetween Croups 1 16.227 16.227 535
Within Groups 41 1242.698 304310







TABLE IV=K

ANALYSIS OF VARIAKCE
OF GOCD IHEPRESSION SCORES OF FEMALE GROUPS

Source of Sum of ean
‘ Variation ar Squares Square P
|
| Toteal 42 1281.522
; Between Croups 1 8.452 8.4852 272
|
| Within Croups 41 1273.070 31.050
TABLE IV-L
ANALYSIS OF VARIANCE
OF COMMUNALITY SCORES OF FEMALE GROUPS
Source of Sum of Vean
Veristion ar Squeres Square F
Totel 42 1937.102
Between CGroups 1l 23.242 2% .242 +»498

Within Croups 41 1912 .860 46,880







TABLE IV=-M

ANALYSIS OF VARIANCE
OF ACHIEVEMENT VIA CONFORMANCE SCORES OF FEMALE GROUPS

Source of Sum of Mean
Variation ar Squares Square P
Total 42 764 .898
Between QOroups 1 20.105 20.105 1,107
Within Groups 41 744.791 18,166
TABLE IVeN

ARALYSIS OF VARIANCE
OF ACHIEVEMENT VIA INDEPENDENCE SCORES OF FEHALE GROUPS

Source of Sum of Mean

Variation ar Squares Square 7
Total 42 829 .386
Between Groups 1 270 «270 0138

Within Oroups 41 829.116 20.222







TABLE IV-0

ANALYSIS OF VARIAKCE
OF INTELLECTUAL EFFICIENCY SCORES OF FEMALE GROUPS

Scurce of Sum of Mean
Variation ar Squares Square F
i Total 42 3188,095
| Between Oroups . b «467 +4867 0086
Within Croups 41 5187 .628 77,747
TABLE IV-P

ANALYSIS OF VARIAKCE
OF PSYCHOLOGICAL-MINDEDRESS SCORES OF FEMALE GROUPS

Source of Sum of Mean

Varletion ar Squares Square P
Total 42 607 773
Between Groups 1l .008 006 .0004

Within Groups 41 607 .767 14.824







TABLE IVey

ANALYSIS OF VARIANCE
OF FLEXIEBILITY SCORES OF FEMALE GROUPS

Source of Sum of Kean
Variation ar Squares Square F
Totsal 42 688 .781
Between Groups 1 2.153 2.153 013
Within Groups 41 686,628 16.747
TABLE IV-R
ARALYSIS OF VARIANCE
OF FEMININITY SCOR:sS OF FEMALE GROUPS
Source of Sum of Mean
Variation ar Squares Square P
Total 42 5390 .481
Between Oroups 1 «969 969 074

Within Groups 41 538,512 13.134
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TABLE VI

MEAKS FCR THE LORGE-THORNDIKE INTELLIGENCE TESTS

Verbal Non=verbal
Bilingual OCroups
Males 84,780 89.512
Females 86,229 87.143
Unilingual Groups
Males 90,857 92.286
Females 87 «500 90,750
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