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CHAPTER]

In jon

The explosion of information and technology has increased a sense of separation
in American communities (Mittlefehldt, 1997). There was a time when institutions, such
as schools, served as places where order could be taught and restored and a sense of
security could be felt. This is not the case in the Information Age when people
communicate electronically and move quickly without the necessity of face-to-face
human contact. Even institutions such as churches and synagogues, where many people
traditionally turn to seek counsel, have web sites where people can communicate without
seeing or touching each other. Schools are not immune from the new faster pace of
today’s society. It is difficult for students to find time to talk with peers or to seek advice
or guidance from adults. “The United States is one of only a few education systems in
the world in which students are required to rush from one period to the next in response
to an unyielding academic schedule” (Liu, 1997). As human contact gaps are increased
by technology at an increasingly frenetic pace, schools are looked to as a place where
gaps can be closed and people can have an opportunity to share with each other
(Mittlefehldt, 1997). If the school is unsuccessful in building the community necessary
to fulfill a sense of security, students will feel lost. They will look elsewhere for a sense
of community such as in gangs (Liu, 1997). When students come to school feeling
isolated, the school harms them by having too few guidance counselors with too many
‘people on their caseloads (Myrick, Myrick, & Contributors, 1990). Even for students

who are motivated to be in school, the high school schedule is difficult. But for students



who are at risk of failing or dropping out, the sense of isolation might be overwhelming

enough to push them right out (Witmer, 1992).

Like many schools in our country, Anoka High Schoo! in Anoka, Minnesota was
experiencing problems. These problems involved growing poverty, single-parent
families, juvenile crimes, unprepared workers, tobacco use, and teenaged parents
(Mittlefehldt, 1997). The staff at this schoo! identified the problem simply as change.
The students, like many U.S. students, lacked what was termed as the ability to adapt and
respond positively to the challenges of development or, resiliency._ This lack of resiliency

-affects school life, family life, community life, work, and health decisions.

Some believe that the inability to adapt to change causes alienation in students.
Calabrese and Schumer (1986) discussed how administrators in schools believe that
school rebellion, truancy, failure in course work, and removals from class are all
manifestations of alienation. They went on to discuss how school related behaviors such
as widespread depression, suicide, sexual promiscuity, violence, juvenile delinquency,
drug abuse, and alcoholism of adolescents may be signs of alienation. They also pointed
out that national studies have causally tied deviant behavior to alienation.

The American Council of Education Surveys of incoming freshman found that
over a period of twenty years, incoming college freshman have changed their top ranked
goal from, “Developing a meaningful philosophy of life”, (chosen in 1967 by 83% of the
respondents) to, “Being well-off financially”, (chosen in 1987 by 76% of the
respondents). [n 1987, only 39% of the respondents chose the former goal and its rank

moved to number thirteen. The importance of community, self-fulfillment, and self-



awareness has changed dramatically. American students start to lose a sense of

community in schools from their first day of middie school (Liu, 1997).

As schools seek to address isolation, alienation, and the need for value education
of their students, many are introducing, reintroducing, and updating programs of service-
learning to meet the needs of students and their communities. This study focused on the
behaviorally disordered student who in the State of New Jersey is classified as
emotionally disturbed. This student, like the more typical student described above faces
all of the same challenges in school in the Information Age in addition to all of the
challenges presented by the student’s disability. This research sought to understand
whether service-learning could prompt students to create descriptions of self-esteem and
whether after service-learning experiences, students could describe how they felt about
themselves while performing acts of service.

The Research Problem

One element that leads to student success in schoo! is moderate to high self-
esteem. Self-esteern drives motivation and self-direction in learning. “It’s no secret that
self-esteem is somehow factored into the equation that determines a student’s learning
and overall schoo! success” (Youngs, 1993). Youngs (1993) said that the value of
creating a classroom that promotes positive self-esteem is that the student is better able to
take on challenges and frustrations associated with learning, better equipped to cope with
adversity and diversity in the school, better able to develop relationships with others who
work to their potential, less likely to give-up, more willing to take learning risks, more

willing to self-correct, can see own strengths and capabilities; and more resilient.



Self-esteem in teenagers classified as eligible for special education due to

emotional disturbance (ED) is rarely high. One way of understanding why self-esteem in
ED teenagers is generally low is to look at the problems that ED teenagers typically
experience. By the time they reach ninth grade, a majority of ED teenagers have
experienced a multitude of negative school incidents. When they are classified oras a
result of having been classified and educated in special education classrooms, these
teenagers describe feeling differently from their non-classified peers and are less liked by
their peers (LaGreca & Stone, 1990; Schonert & Cantor, 1991). They feel
embarrassment when entering special education classrooms in regular public schools and
are perceived by both staff and peers negatively (Walther-Thomas, 1993). “Repeated
academic and social failure, feelings of inferiority, and concerns about being ‘different’
increase the likelihood that children and youth with learning problems will experience
low self-esteem on the basis of their own negative self-evaluations” (Walther-Thomas,
1993, p. 285). By the time an ED student enters a self-contained program where there are
no non-classified students, any combination of negative events could have been
experienced including but not limited to, numerous suspensions from school (Yell, 1998),
failing grades, arrests, abuse at home, abuse by peers, drug and/or alcohol addiction
{Devlin & Elliott, Jr., 1992), unremediated learning disabilities, and any number of
psychiatric disturbances (Ager &Cole, 1991). This classified student enters the seif-
contained classroom or program in an emotionally fragile and negative state. “...a person
feels he or she doesn’t count, feels a constant threat of rejection, and lacks the ability to
look at her- or hirmnself, others, and events in perspective. This is a state of low self-

esteem (Satir, 1988, p. 31).” This student is also being given one of the last



opportunities to be successful in a public school on the spectrum of least restrictive

learning environments (New Jersey Administrative Code, Chapter 14: Special Education.
Title 6A: 14-4.2). Considering the emotional state of the student upon entering the self-
contained room or program, the student begins the last public school experience without
hope of succeeding and without the inner energy or self-esteem to drive the success. It is

a logical conclusion based on the history of the ED student that the student will anticipate ]
that the school placement in a special education self~contained program will be yet

another failure,

One of the challenges for special educators working with this particular
population of students is the charge to teach appropriate behavior and to make these
young adults feel better about themselves. One way that some schools address low self-
esteem in the educational setting is through character education curricuia. In the State of
New Jersey, there are identified “Programs of Merit” in character education. Once such
program is Lion’s Quest Skills for Action Curriculum (1995). This is a service-learmning
program. This research examineé the phenomenon of self-esteem during service-learning
with students who used this curriculum during their final year of high school. Instead of
looking at actual increases or decreases in the self-esteem of these students, the
researcher has chosen to describe the phenomenon of self-esteem during the service
experience as discussed by these students. The decision to complete a phenomenological
study was made after studying both the plethora of definitions of self-esteem and
reviewing some of the most widely recognized self-esteem tools including the Children’s

Self-Concept Scale, (Piers & Harris, 1984); Culture-Free Self-Esteem Inventories (Battle,



1992); Tennessee Self-Concept Scale (Roid & Fitts, 1988); and Self-Esteem Inventories

(Coopersmith, 1990).

In looking first at the definitions, self-esteem is viewed in literature as
muitidimensional and being impacted by any combination of variables including culture,
family, activities, socio-economic status, and gender to name just a few (Deigh, 1995,
McEachron-Hirsch, 1993). For the purpose of this study, the researcher focused on
studies about self-esteem in school settings as opposed to the definitions offered by
psychologists and psychiatrists referencing the general population. While some empirical
studies measure sclf-esteem using normed and standardized measures, the standardized
measures used in short-term studies with populations bearing some similarities to the
population used in this study found no change in self-esteem (Prior, 1997; Puhak, 1995).
The widely recognized self-esteem measures mentioned above have not been normed on
the special education population studied in this research and they measure various
degrees or categories of self-esteem depending on the author’s definitions without
providing an understanding of what is needed for intervention in an educational setting
(Ward & Ward, 1993). These factors called into question a need to determine exactly
what an educator needs to accomplish with the ED adolescent. Is it important to increase
a score on a rneasure that is not normed for the special education population or is it
important to determine what actually occurs in the minds of these students in reference to
their feelings about themselves during service activities? The latter was chosen as the
focus of this study because service-learning has the potential to be added to many special

education programs. Service-learning can be tested empirically with the ED adolescent



population only after a focused description of self-esteem is extracted from those

involved in the experience.
The Research Question
The purpose of this study was to learn what self-esteem in ED adolescents was by

description when participating in service-learning activities. The determination came
from first-hand discussions with the participants in the form of open-ended interviews
where the former students were asked to consider how they felt about themselves when
helping others. The data was compared across subjects to see whether patterns or themes
emerged about ED adolescents and service-learning experiences. One of the outcomes of
this research was to develop a description of self-esteern and discuss whether, according
to former students, it appeared to be affected during the service-learning experience in
order to give ED adolescent programs a potential too! to use in order to help students feel
better about themselves.
Definition of Terms

Child study team (CST).

As defined by the State of New Jersey Administrative Code, Title 6A, Chapter 14,
Special Education, the CST is a team consisting of a licensed school psychologist, a

learning disabilities teacher consultant, a school social worker, and a speech pathologist

when appropriate.
Emotionally disturbed (ED).

“A condition exhibiting one or more of the following characteristics over a long
period of time and to a marked degree that adversely affects a student’s educational

performance due to:



1. inability to learn that cannot be explained by inteliectual, sensory or health factors;

2. an inability to build or maintain satisfactory interpersonal relationships with peers and
teachers;

3. inappropriate types of behaviors or feelings under normal circumstances;

4, a general pervasive mood of unhappiness or depression; or

5. a tendency to develop physical symptoms or fears associated with personal or school
problems” (New Jersey Administrative Code Title 6A Education, November 1, 1998, p.
3.5 under 6A: 14-3.5).

Individualized education plan (TEP).

A legal document detailing a student’s current educational and behavioral status
along with a list of objectives both academic and behavioral to accomplish during the
school year (New Jersey Administrative Code Title 6A, Chapter 14, Special Education,
June 5, 2000, 3.7).

Low Self-Esteem.

“...a great sense of anxiety and uncertainty...based to an extreme extent on what
he thinks others think of him...dependence on others for his self-esteem cripples
his autonomy and individuality...he disguises his low self-esteem from others,
especially when he wants to impress others...comes from his growing-up
experiences which never fed him to feel that it is goodto be a person of one sex in
relation to a person of the other...has never really separated from his parents, that
is, atrived at a relationship of equality with them.” (Satir, 1983, p. 9)

Self-esteem,

The judgment made about an individual’s attributes (McEachron-Hirsch, 1993).



Inherent in the fundamental structure of self-esteem is the interaction of worthiness and

competence with worthiness being experiential and competence being behavioral (Mruk,
1995). In Mruk’s visualization of a self-esteem model, competence is placed on the
horizontal axis because a person can function effectively or on the far right of the line,
ineffectively, or on the far left of the line, or in the middle. Effectiveness in this situation
is determined by the consequence of behavior. Worthiness is measured subjectively on
the vertical axis. “Individuals who live up to their self-esteem related values at the
highest levels...can be...ranked from & neutral point to very positive ones on a scale of 1
to 10" (Mruk, 1995, p. 136). The opposite is true for individuals that fall at the other end
of the continvum from negative 1 to negative 10.

Mruk (1995) places four types of self-esteem into this self-esteem meaning
matrix. He includes Type I: Narcissistic which he calls defensive self-esteem., This type
of person has high worthiness and low competence. Someone with low self-esteem has
low worthiness and low competence. A person with high self-esteem exhibits high
worthiness and high competence. A Type II (Pseudo) person exhibits low worthiness and
high competence which is also a type of defensive self-esteem. While anyone could
demonstrate self-esteem in any quadrant or a combination of quadrants, people tend to
exhibit predominantly in one of the quadrants (Mruk). This model allows the reader to
visualize categories of self-esteem and to consider what factors contribute to each type.

The United States Alliance for Service-learning in Education Reform defines

service-learning as, “a method by which young people learn and develop through active
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participation in thoughtfully organized service experiences...” (Lions Quest Skills for
Action Curriculum, 1995, p. 30).
Subsidi ions
1. Did the student recall ever being cognizant of how he felt while performing the
service or did he think that these feelings only surfaced during post service-learning
reflection in the classroom?
2. Did the student report ever experiencing a feeling of high self-worth during any
service activity?
3. What occurred during the service to prompt any fe_elings of self-value either during or
after the service experience?
4. Had the student been successful in taking any positive feelings produced by the
experience and generalizing the feelings into other settings? -
Ljmitations

Serving as both the supervisor of the school and sole investigator of this research
can appear to be a limitation and would be a limitation when interviewing a subject who
was also a highly disruptive student and who required numerous behavioral and
disciplinary interventions. The fact is that students who were disruptive and experiencing
significant behavioral disturbances were not permitted to attend service-learning trips.
While students who had been successfully working on service-learning experiences were
not problem-free, they had significantly fewer problems than students who were not
going out for service. A built in contro} for eliminating disruptive students from service
trips was that the schoo! staff allowed only students who had every one of their teachers’

wrilten permission to attend the
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service trips. Permission was only granted if work had been completed, behavior had
been appropriate in the classroom, and disciplinary suspensions had not interfered with
the student’s time in the classroom.

Another consideration is that this researcher had created a learning environment
where while the researcher’s authority as an administrator was respected, the researcher
was also an active participant in the school experiences and in the service-learning
program. The students were accustomed to seeing the researcher leading one of the
service-learning groups and actively leading the once a month community meetings for
the entire school and once a month cormunity advisory meetings for student
representatives and members of the local community. Each of these meetings involved
frank discussions about service and reflections about the work and the feelings that the
work generated. One of the meetings, the community advisory meeting, involved having
lunch while talking about service-leaming and service-learning reflections. This activity
mirrored the design of the interview in this study and subjects most Iikely found very
little difference between this meeting and the interviews other than there were two people
in attendance as opposed to twenty. The students were accustomed to speaking about
service with the administrator and accustomed to a conversational rapport with the
administrator as opposed to a hierarchical rapport more typical at a traditional high
school. It should be noted that every student in the administrator/researcher’s student
advisory group, where the service-learning curriculum was taught, entered the school
after the November 13, 2000 cut-off date required for the subject pool in this study.
None of these the former students in the administrator’s group were eligible to participate

in this study.
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One of the great strengths of phenomenological research is the researcher’s
familiarity with the population and unique ability to judge the quality and level of
saturation of material being provided in interviews, While some may believe that it is a
limitation to have the researcher conduct the interviews in this study, the researcher
believed that it was a strength in this type of research as do numerous others involved in
phenomenological research (Morse & Field, 1995; Munhall, 1994). The benefits of the
familiarity in qualitative research far outweigh the perceived limitations that in fact
would be the case in a quantilaﬁve study.

There are several other limitations that need to be taken into considerstion:

1. Novelty of Information (Krathwoll, 1998): The researcher needed to remain
cognizant of the fact that the subjects had varying degrees of ability in their verbal skills
and may have, depending on who was being interviewed, provided dramatic or verbose
descriptions as opposed to mundane or very simple descriptions. Care needed to be taken
to judge the event and the feelings attached to the event without judging how the
presentation of the event was made.

2. Mortality (Krathwohl, 1998): The subjects in this study may have had attendance
problems while in school and could be considered to be unreliable when getting to
appointments. As graduates, they tended to exhibit some of the same behaviors. While
none were dropouts from the research, only three were interested in reading the
transcripts from their first interview and the rest were satisfied that they had said enough
about their experiences. The researcher had seven potential subjects when only six were

anticipated as needed. Only the six were used in the study.
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3. Selection (Krathwohl, 1998): The subjects in this study were all recent graduates.
This is a limitation in that they were the successful former students as opposed to having
used high school dropouts or students who were still attending the school. Since the
rescarcher was unable to use either of the other two populations, this limitation must be
kept in mind before generalizing to other populations.
4, Hypothesis Guessing (Krathwohl, 1998): Since the researcher built a positive
relationship with each of the subjects while they were students in the school, it is
conceivable that the subjects tried to respond to the interview questions in a way that they
believed the researcher wanted them to respond. To attempt to control for this limitation,
the researcher explained to each subject that their honest opinions were the most
important data that the researcher coutd hope to get as opposed fo trying to please the
researcher. When the researcher sensed that the subjects were answering in a way that
appeared to please the researcher, the statement was reiterated.

Finally, there were five males who participated in this research, and one female.

This needed to be taken into consideration when generalizing to other populations.
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CHAPTER II
Review of Research and Related Literature
Service-Learni

Although some people use the terms community service and service-leaning
interchangeably, service-learning is different from community service in its definition, It
is defined as the integration of community service with academic coursework (Chapin,
1998). Service-learning, as opposed to being a program, is a process. It constructs real,
experiential links between school subject matter and the real world, and in ways that can
change young people (Kinsley, 1994). Service-leamil;g has three components:
preparation (usually done in the classroom), action (usually taken in the comrnunity), and
reflection (usually done in the classroom) (Lozada, 1998). Some may confuse service-
learning with community service during which students also volunteer time but without
the reflection piece that accompanies service-learning. Others may believe that service-
learning is community restitution ordered by judges to criminals (Lozada). In order to be
considered service-learning, the community service or volunteer work has an added
deliberate and explicit connection made between the service and leaming opportunities.
Conscious and thoughtful occasions to prepare for and reflect on the service experience
(Helen Dwight Reid Educational Foundation, 1997) follow the service.

One of the strengths of service-learning is that it is experiential. Experiential
learning, “Counters the distancing abstraction of much classroom instruction by piacing
information in context, with the real-life nuances and applications that any fact or
principle must have if it is to carry genuine and useful meaning.” (Conrad & Hedin,

1991). Hamilton and Zeldin (1987) found that systematic experiments are needed that
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include experiential learning opportunities both as a supplement to classroom instruction
in teaching academic content and as a means of easing adolescents’ transition into
adulthood. Inthe Report of the Panel on Youth of the President’s Science Advisory
Committee, Coleman (1974) explained what he terms the “information assimilation
model.” This model, like traditional teaching, involves receiving information through
symboiic media, organizing the information into principles, inferring a particular
application from the general principle, and applying the principle in a nop-classroom
situation. Experiential learning is just the opposite of this model. The student performs
an action, observes the effects, comprehends the eﬁ‘ect"s as they occur and the general
principle in operation, and applies the principle to new situations (Conrad & Hedin,
1991). Service-learning offers this constructivist model of learning to students.
Historical Overview of Servi

Much literature on school reform over the past thirty years has included a service
component. The writings of John Dewey included discussions of pedagogy where
students learn through stimulating academic and social development through actions
directed toward the welfare of others (Conrad & Hedin, 1991}. Kilpatrick was one of the
earliest proponents of “project method.” This was a school based community service
project after World War 1. Goodlad (1984) wrote that community service would improve
education. In the nineteen-thirties, the Progressives talked about service for social
transformation, in the fifties, Columbia University encouraged service, and in the
seventies, the U.S. government urged people to use service to reintegrate the Nation’s
youth into the community (Conrad & Hedin, 1991). We witnessed the U_S. government

encouraging service again in the nineties. The National and Community Service Act of
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1990 and President Clinton’s National Service Trust Act of 1993 are more recent
examples of the government as a proponent of service (Kahne & Westheimer, 1996). In
April of 1998, Colin Powell drew 5,000 volunteers to Philadelphia to get involved with
community service in recruiting corporations to help at-risk students succeed in school
and beyond (Lozada, 1998). Also in 1998 when high school seniors were surveyed as a
follow-up to the National Longitudinal Study of 1988 (Chapin, 1998), 44% of them
reporied having participated in community service over the previous two years. It was
required, however, in only 17.4% of the respondents high schools. Alternative public
schools and Catholic private schools are far more likely to offer service programs than
are regular public schools and other private schools (Newmann & Rutter, 1985-86).
Teacher-Advocate

When schools use service-learning curriculums, they either integrate the material
into the traditional academic classes or set aside a period of time, separate from other
classes, in order to present the material. One way to introduce the material separately is
during advisory meetings when teachers meet with a small group of students of whom the
teacher is known as the advocate or advisor. When this model is used, the teacher-
advocate can also serve as the homeroom teacher for his students. This teacher takes roll,
manages portfolios for each of the students, helps with personal problems, and serves as
school representative to the parents of each of his particular students. This person might
also monitor homework (Witmer, 1992). The importance of this relationship between the
homeroom teacher/advocate and the student is crucial to students’ academic and
psychological development (Liu, 1997). This key person, the teacher, discusses both

personal issues and academic concerns with the student as well as shares necessary
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information as needed with other teachers that the student sees (Liu). The develepment
" of the relationship is exceptionally critical in multi-year relationships where the same
homeroom teacher is assigned to the same student throughout the student’s term in the
school (Liu).

One part of the teacher-student relationship that may develop is trust. Building
trust is essential to the success of the service-learning effort. This is why it is critical to
involve the students at the very beginning of the service planning (Helen Dwight Reid
Educational Foundation, 1997). The student usually expects to see the advisor everyday
even for short periods of time. Schools that have instituted this advisory period report
fewer absences, fewer discipline problems, students exhibiting better attitudes toward
school, and fewer school dropouts {Witmer, 1992),

Some research has looked at the relationship between mentor and mentee in order
to study how the mentee will respond based on the level of support by the mentor and on
the level of challenge as perceived by the mentee (Hawkey, 1997). Hawkey discussed
how a student is challenged when cognitive dissonance is generated and is viewed
concomitantly with pre-existing images. A gap is created that needs to be addressed by
the teacher (Kagan, 1992, as cited by Hawkey, 1997). Different levels of support and
challenge as described here can be combined to predetermine some of the learner’s
outcomes. In the mentoring relationship, when support is high but challenge is low, the
learner will respond with feelings of confirmation but will not be prompted into further
development. When support is low but challenge is high, the learner will retreat and
withdraw from learning. When support and challenge are both low, the learner will face

a standstill or stasis. When support and challenge are both high, the learner will grow
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and make progress (Daloz, 1986, as cited by Hawkey, 1997). This work is interesting
when applied to the mentoring relationship during a service-learning project. If it can be
applied directly, the outcome, if the teacher provides a high level of support and the
student feels challenged by the assignment, would be a student who will grow and make
progress. If the teacher provides a high level of support, but the student does not feel
challenged, the student may complete the assignment, but may not show any signs of
development. Keeping these relationships in mind and the importance of building trust
~ by involving students from the start of the project is therefore very important to the
success of both the relationship and the service-learning work.
Service- ing Curricul

Advocacy combined with a program for service-leamning provides an environment
in which the group can reflect on the activities performed in the community. The
advocacy meeting provides the time students can use to prepare for their experiences and
share their experiences. In turn, the sharing enriches student learning as does deliberate
discussion and other related activities (Helen Dwight Reid Educational Foundation,
1997).
One service-learning curriculum that can be used in high schools is Lions-Quest Skills
for Action Curriculum (1995). This curriculum is designed viewing adolescents, ages
fourteen through nineteen, as valuable resources who can take an active role in
addressing the needs of themselves and their communities. They can influence what
happens in their own lives and in the lives of others. In a violence prevention study
(Laird, Syropoulos, & Black, 1996), the authors found that students using this curriculum

had lower rates of misconduct than a control group. Four months after the research
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ended, the group with the most problematic behavior was still the control group whose
students averaged from 0.80 to 0.90 events (almost one misconduct event per control
student) at each time period measured. Students who used the curriculum and were
measured for misconduct four months later averaged 0.46 misconduct events.

Comparison students were also truant from school more often than students using the
Lions-Quest materials. There were 98 truancy events for control students but oniy 49 for )
Skills for Action students.

The Value of Advocacy with Service-Learning

As mentioned previously, service-learning needs to include time for reflection.

The curricuium mentioned above and the teacher advocacy groups offer students valuable
tools for gaining a greater sense of themselves and for acquiring insights that allows them
to build on their strengths (Helen Dwight Reid Foundation, 1997). Learning occurs
through the active behavior of the student and what the teacher does to promote what the
student learns (Kinsley, 1994). During the process of reflection, students are encouraged
to analyze concepts, evaluate experiences, and form opinions - all in the context of the
school curriculum or the predetermined learning goals of the community-based service
(Helen Dwight Reid Foundation, 1997). Community service-learning invoives students
simultaneously in higher-order thinking skills like analysis, synthesis, and evaluation
(Kinsley, 1994). Healy (1999) says that students do almost no introspective thinking and
need 1o be encouraged to verbalize and examine their experiences so they can construct
their own meanings based on what they see, hear, and read. The value of service-learning
with teacher-advocacy lies here in the reflection process for the students when studied

from a pedagogical point of view. The students can make use of multiple abilities,
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develop higher-order thinking, and have more opportunities during which their self-

esteem can be promoted by adults and peers (Kahne & Westheimer, 1996),



21

CHAPTER 1]
le, Data Collection/ P and Data Analysis

Sample

The subjects in this study were a convenience sample of students who graduated
in June 2001 from a public alternative high school in the State of New Jersey that the
researcher will call the, “XYZ School” to protect the anonymity of the participants. A
Child Study Team (CST) placed the students in the school, To be eligible to attend this
particular school, a student needed to be eligible for special education and classified.
Every student in the program was unsuccessful in a regular school setting. The lack of
success was most commonly attributed to repeated disciplinary problems such as cutting
classes, suspensions for rule infractions, school attendance problems, inability to pass
classes that was not attributable to intellect, and gross disrespect to staff. Students were
not placed in the school and were removed from the school if they demonstrated a need
for intensive psychiatric interventions during the school day, if they consistently
demonstrated physically aggressive behaviors, and if they repeatedly failed to
demonstrate success after staff had attempted numerous behavioral interventions. The
school population could fluctuate daily accordingly with the needs of students in the
program’s district. Generally, a school year began with & population of approximately 25
students and ended with approximately 60 students. This researcher in this study
requested participation from those graduates who began attending the school between
September of 2000 through November 13, 2000. Students who attended previous years

were included in this sample if they were present during the dates specified.
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In June 2001, ten students graduated. One additional student graduated in August
2001. Of the ten, two did not complete service learning projects and one entered the
school after November 13, 2000. Each of the remaining seven graduates performed
multiple acts of service learning and six of them consented to be interviewed. Each of
the graduates was at least cighteen years oid with the majority of the graduates at age
nineteen. Six of these people were males and one was a female.
Methodology

By the middle of July 2001, the researcher used every graduate who agreed to
participate in this study, fit within the dates specified, and participated in at least three
service-learming experiences. The graduates were told that they would be asked to talk
about their personal experiences while performing service-learning just like they did in
each of their post-service reflection groups. The subjects were told that if they agreed to
participate, they would have to consent in writing. The researcher specified that no more
than six subjects were needed in the study. Each participant was given the option to
withdraw from the study at any t1me without any negative consequences. In one respect,
this occurred since the subjects were only interested in meeting with the researcher one
time. Three of them reread their interview transcripts later, but were not interested in
changing anything about them. The researcher felt comfortable that they had said as
much as they were going 1o say about service so that it did not appear to interfere with the
results of the study. At the end of the school year, the six people in this study comprised
11% of the school population; earlier in the year, they comprised 10%. There are no
formulas for how to select the number of participants in a phenomenological study, but

there is a lot of advice on how to decide the number. Fain (1999) said to select a size
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large enough to accomplish the goal, which is to explore the identified meaning of the
study.

The size is largely a function of the purpose of the inquiry, the quality of the

informants...the sample size should be determined on the basis of the

informational needs. Hence a guiding principle in sampling is data saturation.

Redundancy can typically be achieved with a fairly small number of cases, if the

information from each is of sufficient depth. With a fairly homogeneous group,

fewer than ten may suffice. (Polit & Hungler, 1997)

Nerwood (2000) recommended that the researcher estimate a minimum and
maximum number of subjects in advance of the study anticipating what would constitute
reasonable coverage of a phenomenon. While data collection with six subjects was
cumbersome, they proved to be representative of the school’s population where less than
six may have left some questions unanswered, With six, there appeared to be some
redundancy in answers and a perceived appropriate level of saturation of the material
requested in the interviews by the researcher. The researcher did not find it necessary to
request permission to interview further subjects.

A letter of permission to conduct this research from the Superintendent of Schools
is attached as Appendix C. A letter of consent is also attached as Appendix B and was
used with each participant.

Each interview took place during the surnmer months in a conference room at the
school. The interviews were taped so that everything said was captured. The researcher

explained that the interview was being recorded so that everything said can be
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remembered and studied. The researcher explained that the tapes were going to be
destroyed after were transcribed and the participants remained anonymous.
Data Collection/Procedures

Each tape was transcribed and then erased. While two subsequent meetings were

planned, only three of the subjects cared to see their transcripts and none chose to make
any corrections or changes. While the researcher anticipated two to three meetings per
subject, additional time was not necessary as the subjects had nothing further that they
wanted to say. The transcribed interviews were kept in a locked cabinet at the
researcher’s home.
Each participant was assigned a number from one to six for identification purposes. A
master contro] sheet with the participant’s initials and number was kept in a locked
cabinet at the researcher’s home until the research was concluded. At that point, the
mastet control sheet was shredded.

A list of guiding questions can be found in Appendix A. These questions were
just guidelines and were modified and supplemented to fit the conversation,
Modifications such as, “How did you feel when you did that?” or “What was that
moment like for you?” were added at appropriate times. ‘“Open-ended interviewing
requires working from a general list of information that the researcher wants or from a set
of questions for which the researcher wishes answers, The phrasing of the questions and
the order in which they are asked are altered to fit each individual. Open-ended
interviewing assumes that meanings, understandings, and interpretations cannot be
standardized: They cannot be obtained with a formal, fixed-choice

questionnaire”™(Denzin, 1989, p. 42). The researcher only supplemented the taped
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interviews with written observations three times. In chapter four, the rescarcher noted
these observations.
Data Analysis

Interviews were tmmcﬁbed and observations were discussed in Chapter Four.
While the researcher planned to use large margins in order to write research notes on the
right margin and to code data during “Bracketing” on the left margin, the data was too
cumbersome and the researcher was missing too much information this way. (Bracketing
is a termed coined by one of the fathers of phenomenology, Husserl. It is a way for the
researcher to search for phrases in the data, interpret their meanings, and then analyze
whether they reveal essential or recurring points of information about the phenomenon of
- self-esteem and ED adolescents. Bracketing breaks up the interview emphasizing only
parts of it.) The researcher used the methodology coined by Husserl, however, a
qualitative software program was needed to complete the task of coding, look at
relationships within and across the subjects, and develop networks that illustrate the
possible relationships existing in the data.

In the data analysis in this study, the researcher simplified the abstract process of
bracketing by following a process of data analysis described by Bogdan & Biklen (1998).
Like bracketing, this process requires the researcher to read through the interviews
several timnes before defining a series of coding categories. The authors suggest between
thirty to fifty categories. Then, the data is reread and coded with the categories. Words,
phrases, or even paragraphs will fit into different categories and sometimes into more
than one. Then, the data can be analyzed looking for the characteristics that were

common across the subjects and areas where there might be substantially more data
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compared to other categories. In this study, sixty-five codes were developed. At first,
the researcher coded the transcripts by hand, but this method did not provide an efficient
way to study the data. Later, the researcher coded the data using Atlas.ti (Version 4.1
with downloads to update) using a descriptive coding scheme. This too proved to be too
cumbersome since one word codes wherever possible appear to work best when using the
software. Appendix 1.1 lists and defines the final coding scheme used.

After coding, the researcher looked to see whether a sequence of how an event
appears to have occurred across subjects existed. Denzin (1989) described how to put
data back into some kind of order; the researcher goes through a process of construction
(Denzin). In construction the following steps were taken:

1. The bracketed elements of the phenomenon are listed. [In this study, the coded
categories were listed as per Bogdan and Biklen (1998).

2. The elements were ordered so that a reader would understand the sequence in which
they occured in the experience. [The researcher in this study was unable to order the
categories to see whether they can fit info a sequence since the outcome of what was
actually occurring with the subjects was far different from what the researcher had
anticipated. The researcher did, however, illustrate relationships of different coding
categories in order to show how events appeared to occur that appeared to cause high or
higher self-esteem in subjects.]

3. The researcher explained how each event described related to or interacted with the
other events.

4. The researcher made statements of how the phenomenon appeared to occur.
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After the researcher constructed the events that encompassed the phenomenon and
analyzed the relationships of one part of the event to another, the events were placed back
into the real world in a way that the researcher was able to explain how the phenomenon
appeared to take place. Denzin (1989) called this step contextualization. The researcher
used stories or examples to iliustrate how the phenomenon takes place in the world. The
researcher would also, “indicate how lived experiences alier and shape the essential
features of the process” (Denzin, 1989, p. 61). After demonstrating variations in how the
phenomenon takes place through real world examples, the researcher, “reformulates a
statement of the process”(Denzin, 1989, p. 61). This researcher chose to reference
Denzin using a twelve-year-old reference because he created a methodical approach to
phenomenclogy that researchers after him have failed 1o delineate in such an organized

fashion,
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Coding
The researcher used 65 codes to categorize the data into organized units.

Appendix 1.1 lists and defines each code. The codes were developed first by identifying
consistencies across the six interviews. Two such consistencies were the self-esteem
components defined by Mruk (1995). These descriptors, self-worth and competence,
became codes. Some interviewees discussed appreciation for service-learning targeting
several different populations of people who exhibited this behavior. “Appreciation” and
each of the identified populations of people who exhibited appreciation became codes.
Finally, some interviewees exhibited unique behavior unlike other subjects. Codes were
developed to describe these behaviors as well. An example of a unique code is
grandiosity. Subject one demonstrated this behavior five times, while it was seen only
one other time in the data for subjects two through six.

The researcher noted an unforeseen limitation in the research while coding
interviews. Since the researcher was familiar with the subjects, she was inadvertently
analyzing data while coding instead of purely coding the data considering only its face
value. After realizing this limitation, the researcher documented written analysis in the
form of a summary comment for each subject and then recoded the data twice attempting
to eliminate any analysis during the coding process. This procedure appears to have been

a successful step in the coding process to control for the unanticipated limitation.
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Within-Case Analyses

Subject one.

Subject one had one chance encounter with a recipient of service during an

indirect service activity while he was cleaning a park. Other than this incident, he
engages in only indirect service. When considering the variables (codes) of competence
and self-worth in reference to his descriptions of service activities, these codes are
embedded in each of his descriptions of his work. Table 1 lists these quotations under

each site of service learning experiences that he described.



Table 1

Service activities of interviewee one with embedded codes of self-worth and competence.

| _Animal Shelter Park Clean-up Elementary School Food Bank
That was the bomb I set up and I went 1o Stone Well we had two
because we just organized a Cherry Elementary School assembly lines
totally wrecked Hill project park and we painted making boxes and
house. clean-up. words of we had teams. ¥ was
They asked us to I called up the Mayor | encouragement on me, Ed, Rod and
shovel up atl the und 1 got in touch the walls for listle Courtney vs. Steve,
leaves and all the with somebody abotit | kids, we helped Dex, Joc ard one
stuif and get rid of volunteering to reorganize their more person 1 can’t
certain stuff and we | clean-up parks and auditoriom withthe | remember and like
were cutting down once 8 week we backroom behind the | we were be on one
branches, getting rid | would gpoout to g curtain, and we went | side of the table and
of branches and different park. Each | into the library and they would be on one
pulting things inthe | time we wouldmeet | helped the libratian | side. We would put
dumpater, It was ke | up with some guy put out books and them in the boxes.
this whole arca was | who would give us we, [ think, even You gotta fike get
tike covered with supplics like gloves | painted flags onthe | tape and you gotta
leaves, piles of and tragsh bags and walls. 1 wasn’tthere | put the labels around
lcaves ail dirty and tell us just to clean- | for that, | believe and tape the
filthy and therewas | up around here, they painted flags on | labels and put them
branches all over and | clean-up around the wall with in the boxes. Ed was
you couldn’t walk here. We would different stuif about | the boxer and he
throtigh. By the time | basically walk countries or nations | would put
we were done, the around and on the wall. the cans in the boxes
ground was al| nice pick-up the trash. It and tape up the
and smooth and ali wasn't that bad. It boxes when he was
the leaves were gone | was pretty cool done.
and the branches because we got to Courtney would sit
were cut down so basically chill and
there was a little give back 10 the there and do the tape
more space in the community because
thing and it opened everybody should do you know what |
up, you know what [ | their part to clean-up
mean. It looked like | the community. I'm mean and I'd sit
it would be a nice sure everybody has
spot to put a bench thrown trash out the there and tape up the
and sit and eat your window and just
lunch if you wereat | poing around and cans and suff like
work and ona lunch | picking up trash that
break, We made it would help alot. that and [ don™t
really nice.
know. It was fun
though. We were
laughing and having
a good time doing a
service project. [
was cool. [ think
that was the best cne
actually. It

wis the funniest one.
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Interviewee one exhibited the most pride in his work at the animal shelter
experience. This quotation from the animal shelier illustrated an example of the codes
self-worth and competence being embedded in his words.

I mean the one that made me feel the best about myself was the animal shelter

because like I don’t know, we made such an unbelievable difference in that place.

I don™t know if they did anything with it or put any concrete there and made it a

little place for a bench so people could do lunch. But we made like such a

difference there it wasn’t even funny.

Due to this description, the researcher created a code called, “Visual Progress.”
This interviewee described how pleased he was with seeing the difference between the
before-service scene and the after-service scene at the animal shelter. The visual
difference appeared to have helped him achieve a sense of accomplishment.

There was one instance of the embedding of the codes self-worth and competence
during interview one in which the interviewee was not describing the specific service
experience but instead describing the experience of service-learning overall.

I mean it made me basically feel like an overall better person you know what |
mean. It made me feel like an overall better person. I mean I had a rough year last year. I
don’t know, I wasn’t happy a lot of the times. I really wasn’t happy about the way things
were in my life and I would love to come to school and just do my work and not just that
but like do service projects. I would forget about whatever’s out there and whatever's my
problem at home with whomever out there. It was all about being here and you know
what I mean doing what I gotta do and helping ather people you know what I mean it just
made me feel overall better about myself.

In interview one, the relationship between indirect service, competence, and self-
worth could be found four times (See Appendix 1.2 Interview One). Indirect service was
also linked once to competence independent of self-worth. There appeared to be a
relationship among the three variables in this interview.

Five times during the interview, subject one described situations that the

researcher coded as, “Grandiosity.” In one quadrant of Mruk’s (1995) description of self-
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esteem, he discussed the defensive self-esteem known as type 1: Narcissistic. One
indicator of narcissistic bebavior is, “...a grandiose sense of self-importance (e.g.
exaggerates achievements, and talents, expects to be recognized as superior without
commensurate achievements) (Long, 2000). In this quadrant, the person has high
worthiness and low competence. In other words, the person feels worthy but does not
actually have sufficient proof in terms of the behavioral skills that he is able to exhibit.
The quotations for grandiosity in interview one were (Interviewer in italics):
I set up and organized a Cherry Hill project park clean-up. I called up the Mayor
and I got in touch with somebody about volunteering to clean-up parks and once a
week we would go out 1o a different park.
It made me feel good about myself and I didn’t mind doing it. You know, if it was
my own time that I was giving up, you know, even since I've been out of high
school I've been busy, I don’t know if I could do it. But because it was in school,
I gave it a chance and I happened to like it.

When you were working, did it ever occur to you that you were helping other
people?

Oh yeah. Maybe not just helping other people but heiping the community in
general. But yeah, I definitely knew exactly what was going on.

I’m very busy so I don’t have time to talk to everybody.

It heiped me with her too because I helped her with her service project. She was
required to do a service project or else she would fail high school...Rer senior year all
seniors were supposed to do like certain community service type things and like none of
her friends could help her out like it was all girls in the group and none of them just had
0o clue what to do. So I started calling up like you know kid’s hospitals and we ended up
going to the Ronald McDonald House and gave out Easter baskets for Easter. .. helped
them set that up... and I got a tour of the whole place and I got to talk to some of the

kids. I sat there on the couch and let them do their thing and I waited for them to come
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back... But I set that up because nobody knew what to do and I was like give me the
phone book and I started calling up places and I introduced myself and they were like,
‘Wow you're all professional.” I've already set three things up. I basically did set up

the Stone thing and the other thing. I was the one who made the official phone
calls,

So it built some confidence in you that you could do this again?

Yeah. I think it belped them too. It helped them graduate and maybe someday
they’ll do it on their own. They know what to do now.”

In these quotations, there was evidence of the subject describing how he achieved
accomplishments on his own, without the benefit of a group effort. However, in each
instance, he was working with a group. He described what a busy person he is saying
that while he gave up valuable time for the benefit of others, it was during school time
and not during his personal time. The fact was, however, that with the exception of his
girlfriend’s service activity, he was required to participate during school in traditionai
lessons or in service activities. He did not necessarily have to attend the service
activities, but if he did not, he wﬁuld have been alone at school doing traditional
schoolwork in order to earn credit and graduate. The service activities were not his
invention, but the school’s invention and the incentive to participate could have been that
the alternative would not have been as appealing. Finally, he described how he did not
just help certain people, but helped the whole community. This is another example of his
grandiose descriptions of service. Even though he demonstrated high self-esteem in these
segments of his interview, it may be defensive high self-esteem (Mruk, 1995) where he
had some idea that his achievements were not necessarily as great as he wanted others to

believe or even that he believes himself. Another possibility to consider in order describe
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subject one’s self-esteem stemmed from a discussion with a psychiatrist, Dr. Kevin
Stockton (K. Stockton, personal communication, December 13, 2001). Dr. Stockton said,
“A person can be narcissistic and quite good at what he does.” In other words, subject
one could be viewed as demonstrating high worthiness and high competence, which
Mruk (1995) described as high self-esteem, but also appear to have narcissistic qualities.
If one took Dr. Stockton’s view into account, subjgct one does not easily fall into one of
Mruk’s (1995) quadrants, but demonstrated seif-esteem according to Mruk’s (1995)
definition.

This subject did not share his service experiences with his father although he
speculated that his father would be proud of him if he had told him what he was doing.
The subject felt motivated by positive feedback when it came from what the researcher
codes, “Mother Figures,” Mother Figures are maternal women who are not biologically
related to the subject, but who appear to represent a- mother to the subject. One such
person is the subject’s girlfriend’s mother. This mother drove the subject to Saturday
school and praised the subject for his work in service. According to the subject, she said:

‘Oh Peter, that’s so great,’ and she would pinch my cheek and smile and say,

“You're so good, you’re an angel.” (Peter is subject one. Note that all subject’s

names have been changed to maintain anonymity.)

The other “mother figure” was a teacher who attended several of the service
activities attended by this subject. His description of her behavior was in reference to a
question about who had demonstrated appreciation for his work. He said (Interviewer in
italics):

Ms. P’s great. She’s great. ‘Oh god Peter, you did so good,” you know I don’t

know you know Ms. P. Idon’t know. She’s great. I don™t know, she knows how

to get me going. You know what I mean? She knows how to deal with me
correctly. You know what I mean?
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So you recognize what it is she 's doing to get you going?

Uh-buh. She deals with each student individually and different. She knows what
each student needs and expects or whatever each student is different. Some
students are here just because they’re bad and most of the kids here are reaily not
bad they just are not smart. Some kids come here and they do things for attention
so they need extra attention from certain teachers. You know what I mean? But
they end up getting closer with. All the teachers here do that. Each teacher like
individually changes for each student just like each student should individually
change for each teacher because each teacher is different and expects something.
I don’t like that bull where if one teacher let you wear your hat and the other
teacher doesn’t “Well so and so let’s me wear my hat.” I don’t like that. You
gotta, just like each teacher individually. You know what I mean? It’s different
for each student, you know? I think the students should deal with the teachers.
Ms. P was a good motivator. She's good, she’s good. Mr, K (another teacher)
didn’t really motivate me that much because Mr. K kinda went off and dig his
own thing and he kinda gave us freedom and that was good too. The teacher
leaves you pretty much to be on your own and you got together. And expects us
to do our job and be responsible. Even if we don’t, there are consequences.

The subject compares the leadership styles of the two teachers, Mrs. P and Mr. K
and clearly prefers the style of the “mother figure” teacher becaunse he admits that he
needs her type of intervention as opposed to Mr K’s more independent style.

Another motivation for this subject, in addition to the verbal praise, came from his
peers. Recalling that the students worked in small groups on their service projects, this
subject does not seem to find value in community building activities such as working
together to make a project occur (e.g., making the phone calls and setting up the
schedule) because he recalled doing all of this preliminary work on his own. He did,
however, remember his peers when he recalled how it felt to interact with them during
the projects and once again during the reflection activities.

When he discussed the work they completed at the animal shelter he said:

Like it wasn’t just like people like were involved that just showed appreciation

that motivated me. It was my peers. We basically motivated each other.

Especially T remember one time we all motivated each other. It was such
teamwork. I’ve never seen & school pull together and we had at least twenty kids
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and it wasn’t our homeroom it was a Saturday school we were at. What place was
it...it was the animal shelter...we made it really nice. I mean we all motivated
each other. Some kids messed around but they still worked. But for the majority
of them, most of them were just you know motivating each other and competing
with each other.

When he described reflection about service activities, he again mentioned the

feeling of being a part of his community of peers. He said:

Everybody seemed happy. We sat around and talked about it and then we joked
around about things that happened you know we all smiled and we all you know
what I mean I think it just brought us all closer together.

This subject described experiencing a change in his behavior as a result of his

service activities. He talked about what occurred as a result of the service (Interviewer in

I know some of my peers think more of me. I used to have this bad rep. I was
such a dick. I was a dick to the students, I was a dick to the teacher, I gave
everybody a hard time. You know what I mean if I didn’t get my way, nobody
was getting their way. And everybody was going to know that I was upset. And [
think I matured a little bit after last year and I think I matured a lot this year,
during this year. Ithink it has a lot to do with some of the things I did, you know
helping other people. I think it changed the way people feel about me. Not just
that ] learned that like it made me feel better to help other people and I would help
other students in school you know what I mean. Like I would stick up for kids
that were getting picked on by bigger people. I think that made them change the
way they felt about me too.

Do you think that you started doing that because of your service or that you
started doing that because you felt more mature, more confident?

I felt more mature and I felt I don’t know. I was helping people and i just gave
me this feeling that made me feel good and I like to help people. I like to make
people feel better about themselves. 1 like to help them with their problems. I like
to help them sort them out. I would stick up for the underdog now. 1don’t let
anybody get picked on. Pick on somebody your own size because all you're
sitting there trying to do is make yourself feel better by making somebody else
feel like shit. And I don’t like that no more. I'm not like that myself anymore you
know what [ mean.

Is this act connected at all to your service?
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Yes.

How so?

I don’t know because it started happening after I started doing community service.

The subject made a connection between liking how it feels to help people and, as
a result, helping people in his school environment on a regular basis. The researcher
suspects, however, that it is not the actual act of helping people that this subject enjoyed
as much as he enjoyed the social acceptance from his peers. When the subject discussed
his sincere admiration for a regular volunteer at the food bank, he realized that he was not
able to make the commitment that the volunteer made. He said, “Tt made me feel better
when I did it. But I haven’t done it since. It’s not like I made a commitment like her.
I’m not as committed as her. But it made me feel good about myself. I mean eventually
the feeling faded. I mean I didn’t do it again. Unfortunately I didn’t have the chance to.
But I felt good and I had a good time too most of afl. I think a lot of us got really close
on that Saturday school.” He understood that the act of service was important, but not
important enough for him to make a real effort to do service on his own even though
doing it made him feel good. He added that the act made him fee] good about himself,
but his mention of getting closer to his peers was apparently more fulfilling to him. For
this reason, unless he is assured of positive social interaction with his peers, it is unlikely
that this subject would try to engage in any further ser;fice activities. The fact that he
engaged in service outside of school with his girlfriend and her friends was more support
for the researcher’s suspicion about what drove the subject to do service. When he helped
his girlfriend and her friends, he remembered how impressed they were with his ability to

organize the service activity and he received verbal praise and recognition from them.
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He also got to attend their service activity where he was able to further interact with the
group. This subject appeared to have found a way to meet a need to belong to a group
and to receive verbal praise both of which he appeared to have accomplished through
service-learning activities.

In order to describe this subject’s self-esteem during service, a determination
needed to be made about whether the subject’s personal agenda or the school’s service-
learning agenda (¢.g., helping a specific population) was the actual goal. If one can agree
that the personal agenda of the subject was the goal, then the subject demonstrated high
self-esteem during service-learning activities. He received positive verbal praise and had
positive group involvement. Since he said that he felt good while he did service
(worthiness) and he met his agenda during service (competence), he had high self-esteem.
If one argued that only the agenda of the school could be considered, then the subject
woulid also have demonstrated high self-esteem, but according to his self-report of the
activities, the variables of his self-report like social interaction and verbal praise are
difficult to ignore.

When this subject was asked whether he generalized what he learned during
service experiences to help himself feel better during difficult times in his life, he said, “I
would just figure out what’s wrong with me psychologically. What's going on...think it
through myself. T would be treating myself and not lic to myself. I would solve it. You
know what [ mean? Take care of it. I don’t think I would use those experiences to feel
better about myself. If there’s something wrong, I’ll fix it. IfI’m not happy I'll do what

I gotta do instead of hiding behind something else.”
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The subject was able; however, to apply other lessons from the service into his
life when not involved in service activities. These applications of skills learned in service
included socialization with new friends outside of school, ability to set-up a service
project for friends, and ability to change former behavior towards peers to a more socially
acceptable and personally rewarding behavior.

Subject two,

Subject two discussed four events where the codes of self-worth and competence
were embedded. The first was his recollection of working at the animal shelter. He
cleaned it, but did not wish to interact with the animals. The second was when he used
his experiences in service to convince an employer to hire him. The third and fourth were
in his discussion about working to restore a battle ship. In one other section of the
interview, he exhibited competence independent of self-worth. In this event, he
discussed cleaning up a park and a beach.

The embedded codes are displayed in the context of Table 2.
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Table 2
Service activities of interviewee two followed by his descriptions embedded with codes
self-worth and competence.
Anima)l Shelter Employment Battleship Restoration
We just cieaned basically. We When people ask you know this | Iterviewer: Did you have any
were just cleaning up the outside | and that just stuff that [ did for contact there or ai the ship with
making it look better, nicer and I | school. Most of the stuff | did the people that worked there
think. They can bring their was volunteer work. You know wsually?
animals out there and they can 50. With the volunteers that worked
walk around more. They had Interviewer: So what situation there all the time? Yes. We did a
more space for the animals and might there be that someone whole bunch of stuff with themn.
stuff like that so it wasn't bad. would ask you that? Irterviewer: And how did they
{Interviewer asks if they were What situation? Probably tike job | feel about you?
giving them more space.) related stuff. You can always They liked it. They liked all the
Yeah alot of it. A lot because we | bring that up. Volunteer work. 1 | help we were doing because we
cleaned a lot so they can bring the | mean it helps. There'sno way it | were doing some of the stuff they
dogs out there, That'sabout ali 1 | cannot help you know so. I mean | couldn't because they were kinda
really did. I don't know about the | I put that in my last job, | mean older and they couldn't really get
other kids they might have done | that was my you know there were | down like at the bottom of the
other stuff for the animals ... other things you could write ship and lift the sff up some of
about what you did and 1 just put | the volunteers there. So we were
all the volunteer work. [ put dowm | giving them a big help.
and that's one of the main things | Interviewer: And they
they talked about. I never got appreciged that?
paid for it, like why didn't you Yeah definitely.

care if you got paid and stuff like
that.

Interviewer: And what did you
say?

Well I just said [ did i for school
and I mean it was half the time it
was up to me and | wanted to go
and you know what [ mean so |
liked it, it wasn't bad. So, why
not hire me you know? Yeah. ]
mean if I'm getting paid, I'm
definitefy going to be there for
work you know what | mean.

Irderviewer: How did they show
in?

By telling the teachers there we
were doing such a good job and
they would like us to come back
you know they were giving us
cards and this and that any
numbers to call if we wanted to
volunteer at ather times. Not just
during the school hours.

Second Battleship Quotation.
Because sometimes you really
don't think about it you know its
just like yeah I'm here you know,
I'm working. But most of the
time if they really like what
you're doing and they'll keep
talking to you, you know they'll
keep asking to do this and that
and like every single time you
come back, you get more
progress with the people that
worked there and yeah it could,
after a while, it's like you want to

gO.
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The subject had one negative service experience. He worked at the food bank.
He said:

The Food Bank wasn't bad. I mean that was a little, I don't know, repetitious?

... Was like the same thing the whole time you know like it was didn't really feel like I
was serving a purpose doing that stuff. It was just ripping off tags from clothes and it
was just over and over and over and over again. You know so that one I wasn't really too
fond of 50.” Even though he was not overly pleased with his work at the animal shelter,
he did feel as though he was serving a purpose there. He said, “That's the only time it
popped in my head that I was actually helping the animals. Actually what I was doing I
wasn't really helping the animals but in a way I kinda was so like I'd feel ['d rather help
animals then people actually.

At least twice during the interview, subject two spoke with a depressed affect. He
was reluctant to admit his accomplishments to the interviewer although he did mention
that he was proud enough of his ship restoration experience to share it with his friends
outside of school. He was also reluctant to openly admit that he enjoyed the service. He
would quaiify his positive statements about the work with statements like, “...it wasn’t
bad,” or, “That's about all I really did.” He made a point of diminishing his family’s lack
of acknowledgement of his work and consistently spoke of how his family knew how
great his work was so that they did not have to express this verbally. He appeared to
defend their lack of verbal acknowledgement and praise. The interviewer asked him
whether his grandfather, who had served on a ship in the service, expressed how he felt
about his grandson working on the ship. The subject responded, “No. He didn't really
bring that up. No. Its nothing to really talk about like you know. He just liked the fact
that I went there and did that. He thonght that was neat.” The subject appeared to really
like the verbal acknowledgement of his work, however, as evidenced by the verbal
acknowledgement from the volunteers on the ship who, like his grandfather, had served

on a ship in the service. In Tabie 2, the subject talked about how, if the volunteers really
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like the work that the students did, they would talk to them. This was a motivating factor
for this subject. This is a particularly important observation about this subject since he
did not appear to be motivated by his teachers or his peers. The code of motivation is not
embedded with the codes of teachers or peers even once for this subject, but it is
embedded twice in the data with volunteers. While the subject would not openly admit
how much this recognition from the volunteers meant to him, in an indirect manner, he
made such an admission. The exchange was (Interviewer in italics):

So in terms of just thinking about the ship then because you saw people
appreciative of you, um, how did that make you feel? That they appreciated you.

I get appreciated all the time so.

Do you?

Yeah, s0.

Where?

At my home.

Oh that's great. That's great.

Well yeah my friends.

So this is nothing new. This was nothing new.

No. I used to like you know getting a pat on the shoulder.
Okay.

[ mean its good though. It could kindla help you out in a way you
know.

How so0?

Cause people that don't really get to do that kind of stuff like they just
come to school and leave and they don't really get to you know stuff
like that. But if you keep if you let kids go and do that probably it
would help certain kids in a way you know to feel a little better about
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themselves. Boost their confidence level up a little bit.

But it didn't do that for you?

Well no. It's kinda the same.

Because you've already gotten that?

Yeah.

In Mruk’s (1995) quadrants of self-esteem, he discussed how some people have
defensive self-esteem where their worthiness is low, but their competence is high. This is
called Type I self-esteem or pseudo. This subject appeared to demonstrate this type of
self-esteem when he reflected on his work in reference to his family’s reactions. When
he discussed his work and his interactions with the volunteers on the ship, his defensive
nature appeared to disappear and his self-esteem appeared to fall more in the high self-
esteem quadrant as it also did when he discussed his work without referencing anyone.

The researcher saw another example of how the service helped subject two with
what appears to be a depressed affect. When the researcher asked the subject what he got
out of the service, he said (Interviewer in italics):

What did I get? Uh. I don't know. I can't really put it into words what I...I mean

I was kinda lazy you know and this kinda like got me to like you know I was

doing stuff like on Saturdays I was doing things. It kinda like broke my laziness

that [ had so.

Permanently?

No not permanently but

But at the time.

Yeah. At the time like right now like I can like you know I can just do stuff. It
doesn't really bother me.

Uh-hukh.
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Cause before that I never really volunteered for anything that like I wanted to do.
But now its like it don't really matter because I see what you get out of it so its not
bad.

Okay. It helps you understand that you can go out and do things.

Yeah.

That you didn't have to lay around all the time.

Yeah that there was actually something I could do.

Oh, it taught you, you could do things you didn't realize you could do?

Yeah stuff like that cause I never thought I would be going to animal shelters and
like helping animals and stuff like that. Like in the ship I never thought I would
be on a battleship helping out you know someplace that people are going to walk
around and like say to you I kinda like like if T wanted to bring my kids there

when I got older if 1t was still there you know I could say I worked on it and stuff
like that.

Okay.
You can get stuff out of it you know.
So what's the stuff? That's what I'm trying to get to.

The stuff. I don't know. I mean you just get I guess a feeling of satisfaction, you
did something good you know.

So do you feel satisfaction?

Yeah. Yeah,

This subject appeared to have gained more than one lesson from the service. He
comprehended how to get verbal praise and acknowledgement and then did so. He used
the service experience to obtain employment. He also learned how to help himself get
out of bed and out of the house. He believed that by doing service, he was able to change
the way that volunteers, specifically the ship restoration volunteers, perceived teenagers.

He thought that they probably did not think highly of teenagers and said, “...they figure
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most teenagers \;von't come over there and volunteer and they probably didn't get as much
help as they did from teenagers and we went so they probably thought like you know it
changed their whole attitude with younger volunteer workers. You know kids coming in
and helping. Really appreciating the whole thing it did to the war you know what I mean
our country and stuff like that, I don't know.”

This subject’s data indicated two types of change. He talked about change in the
way volunteers perceive teenagers and change in the way he perceived himself when
doing a certain type of service activity (e.g. learned he could do volunteer work and
actually like it). He mentioned connecting to the thought that he helped others at both the
animal shelter and on the ship. In one site he helped animals and at the other site, he
helped the volunteers, but he also appeared to have helped himself. He did not, however,
| apply what he learned about helping himself to negative personal situations outside of
school.

Subject three.

Subject Three participated in both direct and indirect service. His indirect service
took place at the food bank and at a park. His direct service took place at an elementary
school. In reference to a question about whether he understood that he was helping
people with service work, he said, “The only time like when we went to the Food Bank,
that's when I really thought we were helping people.” Unlike the other subjects, this
subject did not describe his actual work at the various service sites. He was far more
concerned with people’s perceptions of him and with having fun at the sites. The
researcher found evidence in the interview to suggest that while he had fun at the food

bank and at the park because his friends were with him, the place that he enjoyed the
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most was the elementary school. The reason for this was because it appeared that he did
not comprehend that he was helping someone at the elementary school as is the case in
service and the elementary school children seemed to have fulfilled a need that this
subject has for affirmation of his existence. The subject made a point of explaining that
he would not want to take on service projects where he would not be with other people
with whom he could socially interact. He said, that he could go to the elementary school
by himself, though, because:

Yeah cause there are people around you. There's people to listen to you, there's

people that will listen to you and everything. They make fun of you and you

make fun of them so.” The interviewer asked, “Alright. So are you saying that
it’s important for you to have interaction with people while you're doing service?”

He responded, “Yeah. It makes it interesting. It makes it fun. You learn more

with other people then by yourself.

The researcher suspected that the subject understood that he was helping others at
the food bank because the recipients of the service were not there and he was able to
work comfortably because his friends were there. Therefore, he had an enjoyable
experience and was able to focus on whatever they did, boxing food or ripping labels off
of clothing for distribution, as a service to others.

At the elementary school, he appeared to quickly complete what he called boring
tasks, in order to get to what he really loved about the school, which were the children.
He said (Interviewer in italics):

...cause you wanted to do it cause people were going around, ‘You did a good job

at this’ and that's all. I was going to do it no matter what but like the boring jobs I

was like, ‘Hurry up and get this over with.”" In reference to a question about

whether he thinks about the service now that it has ended, he said, “The kids and
everything it was great. I like to have fun and I was making fan of them and they
were trying to make fun of me back,

You're talking about the elementary students?
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Yeah., The elementary students and...
So you liked the rapport that you had with them?
Yeah. What else

What did it feel like for the kids to be imteracting with you having fun with you,
how did that make you feel?

Good. It makes me feel good. As long as like both of us are having fun, it’s great
S0.

The subject was self-conscious about what people thought about him since he was
a student at an alternative high school. Even though he said that he never prejudged
people, he could not trust others to do the same. What he did not realize is that he carried
preconceived notions that people will automatically think he is a bad alternative high
schoo!l student. It was important for him to correct the perceived misconceptions and he
did so after he did in fact encounter exactly what he thought he would; fearful parents of
elementary students who did not want altemnative high school students near their children.
He discussed a video that his school service group made (Interviewer in italics):
... The parents were scaredbecanse we go to an alternative school and would
teach them bad stuff and everything like that so we just wanted to make a video
showing that we're not that bad.
And did everyone receive it well?
Yeah. They said it was great.
So they weren't thinking of you as bad kids after they got to know you.
Yeah.
Unlike any other subject, this subject remembered things that occurred during the
school year that he appeared to perceive as affirmations of his work and of his acceptable

behavior. He talked to the interviewer about an award for service that the school had
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won from the state and a complimentary article written about the school’s service
program in the newspaper. The award, the article, and the success of the video were
exceptionally important to this subject, as were his positive social interactions with the
elementary school children. In his interview, the codes of seif-worth and competence
were embedded only once. They occurred in this statement he made about service-
learning;:

I'm suggesting to you that you could change the other people’s view to the school

to interact with the people. To us it was like an assignment, which means you had

to do it. The people you worked with will think better of you and the friends will
think better of you.

The codes may not have occurred in this interview as frequently as they did in
others because, as aiready mentioned, this subject did not describe his actual service work
like the other subjects did which is how competence was coded. The researcher, after
having taken this factor into account, remained convinced that it appeared less frequently
because this subject was more focused on his personal agenda of changing other’s
misconceptions about him and finding people with whom to interact and receive
approval, It can be argued that he met his personal agenda (high competence) and felt
good about himself while doing so (high worthiness), and therefore, found a way to
experience higher self-esteem (Mruk, 1995).

It was interesting to note that this subject had very few people with whom to
accomplish these goals outside of the school setting. He did not share any of the service
activities with his parents and he tried to share them with one of his friends and his friend
demonstrated indifference. The subject said, “That's how my friends are so they don't

care.” The subject did not trust that he could accomplish his goals with his teachers or
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peers at school. The section in the interview referencing this topic was (Interviewer in
italics):

Since this experience do you think that your peers who kmow what you did or your
Jormer teachers feel any differently about you?

I hope so.

Couid you explain that a listle bit?

Well, if you do something that can't change somebody's point of view then

You mean something bad?

Something bad.

Okay.

And you do good and they don't see that, they don't want to see it and they're
forever going to say you're bad. I they see it and they still do, that means you're
not working hard enough or you're doing something wrong.

When you do service do you think they think differently of you, these people who
have these bad opinions of you?

I think so.

Can you think of a specific staff person that you think their opinion of you
changed when you did this? Or a peer, a friend?

I don't know because I don't talk to nobody and don't see nobody.

The service experience did not appear to help build self-esteem for this subject
since the area of competence was never addressed by the subject as defined by the
researcher. He did, however, appear to fulfili some personal needs, but was unable to
apply this fulfillment into other, troublesome areas of his life. He said that he did not use
positive feelings to resolve negative situations because, *...I'l have the thoughts mixed
and have good thoughts and bad thoughts and mix the whole thing up.”
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Subject Three made a noteworthy contradiction. In the beginning of the
interview, the subject said that he did not work at the animal shelter. When the
interviewer asked him if he had wanted to, he said, “Not really cause animals don't talk
they don't know like they don't.... you can only guess what they think and what they try
to say but its still the opposite of what they want.” Later in the inferview whcnl the
interviewer asked him whether he thought about the service activities now that they are
over, he said that he had been thinking about going to the animal shelter. The interviewer
asked why and the subject said, “Cause I love animals. I've been around animals all my
life. I love having a bond with animals.” The interviewer suspects that the subject
reconsidered the interaction he coukd have with the animals. He may have been
considering whether he could fulfili the same need for interaction and suspected
affirmation of existence with the animals that be had appeared to have fuifilled with the
elementary children. |

bject four,

This interview was very diﬁ'erent from the other interviews. Subject Four was the
only female subject and was the only one for who every service experience was
completely voluntary, The subject was not required to attend any service trips, but chose
1o go to every animal shelter trip that her group planned. This was the only type of
service that she chose to participate in. Furthermore, she perceived her work as direct
service while many would classify it as indirect service. She justified the service as
direct because she cleaned animal cages and interacted with the animals so that she
viewed everything that she did for the animals as directly meeting their immediate needs.

When the interviewer pushed her to consider how her work affected long-term goals of
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the shelter staff, she was able to see that her work was, in a way, indirect and might lead
to animal adoption. This conclusion, however, was not the way she truly viewed her
work.

The researcher referred to this subject as well as to a couple of other subjects as
cognitively impaired. Since the researcher was not able to justify this description with
facts from psychological testing as could a psychologist who could label the subject as
learning disabled based on specific testing results, for the purpose of this study, it referred
to subjects who did not understand questions in the interview easily, did not comprehend
the questions that were understood as anything other than literal, and who were unable to
provide insight sometimes even with the interviewer prompting the insight. Some
examples of this behavior were iliustrated best by observing the interviewee’s answers to
questions. When the interviewer asked subject four whether she thought service-learning
was a good idea, she said:

Uh-hub. Um...there's people you have a chance to help, even though they’re not
human, help them. Get to know how to be around them.

She referred to animais as people and was very serious about it. This statement
will be addressed later in a different context because it appeared to be important in other
ways too. Then, when the interviewer asked her what she did at the animal shelter, she
said (Interviewer in ftalics):

Um. Worked with the cats mostly. Cleaned, walked the dogs, played with them,

You played with the dogs, not the cats right?

No.
Did you play with the cais there?

Some of them were mean.
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She also answered many questions using the phrase, “Uh-huh.” The
interviewer had a difficult time getting her to discuss anything and this was not
because she did not want to cooperate. She just was not verbose. This is
precisely why her statement above about working with animals and giving them a
chance was so important in helping to understand her. This was the only time
during the interview that she really appeared to feel a need to make a statement
and expressed what appeared to be her deep feclings. Since she chose to make the
statement around helping animals, it gave the interviewer insight into how
sincerely interested she was in working with animals. One reason why may be
because the animals responded to her, but did not require her to provide much
thought or any verbal responses. Since this fit her style based on her behavior
during the interview, it made sense to the researcher to consider it as a viable
reason why she enjoyed animal shelter service.

Another reason why this student may have enjoyed service was because it
appeared to place her in a quadrant of high self-esteem (Mruk, 1995). There are four
sections in her interview where the codes of worthiness and competence are embedded.
Although each section referred to her work with animals, one of the four occurred during
service reflection at the school where she was remembering the work she had done the
day before. This section of the interview read as follows (Interviewer in italics):

Even though you already formally reflected on these things in your

classrooms, can you remember what it felt like when you would come

back and everyone would talk about what you did?

Um...everybody was happy when we came back cause of all the
animals that they saw.

So, even though it was the next day sometimes you talked about it, did that
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make people happy at that time?

Uh-huh,

Were you happy about it?

Uh-huh.

What kind of feelings did it bring up for you?

Um.. I liked being able to play with them and feeling like I helped
them.

And you did feel that way?

Uh-huh,

While the service work did not prompt this particular subject to think about how
she was helping her community, it may have helped her think about her future. The
interviewer asked her if she ever thought about the service experiences now that they
have ended and she said, “Well I liked working at some stuff and I think about what I'm
going to do. Sometimes, I think of that.” She said this in reference to her future.

Only the animals motivated this subject as opposed to peers or teachers and the
researcher coded this motivation by referring to the animals as, “Strangers.” The subject
appeared to change as a result of the service. It appeared that her mood was affected by
the service activities (Interviewer in italics):

Doing the service, when you were there, did it ever give you the boost or

make you feel better then you would normally or did things just kinda stay

the same for you?

It made me feel better. It put me in a good mood.

It did get you in a good mood?

Uh-huh.
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Did that carryover to the rest of the day?

Uh-huh.

How about when you talked about it, did that carryover at all?

Yeah.

Howso? How would that happen?

If 1 was mad or upset or anything, 1 would think about that I was

there so. I just wanted to be there so I would think about it and I'd

get in a good mood.

Subject five

This was another situation where the interviewee was unable to understand
anything other than the literal meaning of most of the questions. He lacked insight into
his own feelings and those of others. He was similar to subject four in his cognitive
limitations, however he spoke more than she did. One example follows here (Interviewer
in italics):

Are there ever times now when you're feeling badly about yourself that you think
back to the good things that you did with the service to help yourself feel better?

Times when 1 feel bad?

Uh-huh.

Let me explain, let's say I wasn't feeling good abowt myself, I was having a really
down day.

Alright,

And I thought I needed to think better thoughts to be more positive so I think back
to the service experiences to iry to remember the good stuff that 1 did to help me
Jfeel better.

No. Not really.

That doesn’t happen.
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No.

This subject just did whatever he was told to do at a service activity and liked the
hands-on indirect service like cleaning the park and the dog pound. He said, “T like
working with my hands better than writing down something.” He liked the elementary
school as long as he did not have to interact with the children. Although during
reflection, he talked about how it felt good to help the children. The interviewer
encouraged him to think through what he had done and how he helped others. With the
interviewer leading, he verbalized the connections between what he did and how he
helped others. He talked about how he was aware of appreciation from people at the
service sites and his teachers, but it reaily did not work as a motivating factor for him
when he performed the acts of service. He would perform with or without the
appreciation or motivation. This could be because when he did work, he had what may
be high self-esteem as evidenced by the coding of the interview. These codes were
embedded five times in his interview. In sections where he talked about the work that he
did or made reference to the work in another context, the codes of worthiness and
competence were found to be embedded. This even occurred in the data where the
subject mentioned that while he did not know how his mother felt about his service work,
he suspected that she was pleased because, *...I was doing something good for once.”

He did not worry about how others perceived him, but he assumed that most
people at the school and outside of the schoot considered him to be a, "bad ass,” because
he attended an alternative high school. He believext that his work helped to change this
perception, although this is not why he did the work. In referencing the interviewer's

question about the teacher’s perceptions of him, he said, “...I guess my teachers (changed
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their perception) cause I never really had some of them for classes. 'know some in
general felt good that I was doing it like thought I was a better student. Like they thought
1 was a ‘bad ass’ before.”

Reflection at the school after service felt good to this student probably more
because he had a sense of accomplishment than what he reported was the case: Helping
people out. The researcher believed this to be a strong possibility since the subject did
not really think about whormn he was helping during service---he just did the work. He
said (Interviewer in italics):

Yeah, I was just going to do it either way so.

Any kind of motivation when you heard what they were saying to you?

It made me feel like a little bit better about what I was doing but it was going to
change nothing,

It wasn't going to change cause you were going to do it either way. Yeah.”

Subject Six

This was a third case of working with an interviewee who had very little
understanding of the real value of his work to others or of thought beyond the literal
meaning of the interviewer’s questions. He took each question at face value. One
example of this type of interchange between the interviewer and the interviewee follows
{(Interviewer in italics):

Did you ever talk about, "Gives and Gets”, like what I gave and what I got from
this experience?

1 don't remember.
Okay. Did you get anything from it?

We got a letter and everything.
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But how did it make you feel to do it?

It felt good.

Did it feel better than you would normally feel at that rime?
Yeah.

Compared to being in school right?

Yeah, We got out there and worked a little bit and helped people.
You helped people. Who were the people you helped?

You were just referring to the volunteer?

Yeazh, the volunteer workers.

Those are the ones you helped. Did you heip anyone besides them? The people
you didn't see.

No.

This subject’s experiences were indirect aithough he viewed them as direct
service. He cleaned the park, worked on restoring a battleship, and took toys to the
pediatric patients at a trauma center. The toys were purchased with proceeds from bake
sales at the school. Since the subject cleaned a park that he regularly used outside of
school, he believed that he was doing a service for himself. At the battleship, he knew
that it was going to be a museum, but he believed that he was there helping the
volunteers. At the frauma center, he took toys for the patients, but his focus as will be
described in the following paragraph, was not on service, but on the site itself. The codes
of competence and worthiness appeared embedded in the data in two sections of this
subject’s interview. It appeared when he discussed his work on the battleship and when
he discussed how his teachers were proud of him. While he did nothing at the hospital

other than deliver toys and get a tour, he said that his teachers were proud because he had
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worked there and behaved appropriately. He was most likely referring to taking the toys
there when he said that he worked.

Based on the subject’s description of the battleship and of the trauma center, the
researcher suspects that the subject has had limited life experiences. The school enabled
him to see things during service that he never would have seen on his own and this in
itself could be an act of service by the school for this young man. This young man truly
loved learning about the battleship and seeing everything on it. He worked and knew that
the volunteers appreciated his work, but he needed no motivation because he could not
have been more excited to be on this ship. His discussion about seeing the battleship
follows (Interviewer in italics):

Did you enjoy any of these experiences?

Yeah the battleship one. |

How come?

It was fun because we could see all of the ship and was walking around with the

guns and everything, The missiles and all that.

What was it like being on a ship that was a batileship?

It was nice.

Did you think about that a lot when you were on it?

Yeah, Like I saw these little helmets and everything, these lockers and small
rooms. .

You saw the bunks?
Yeah. There's like six bunks in a little room. Real little.
Down below?

| Up too.

Uh-huh,
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And you could go down there and see where the missiles are at, where they kept
themat....

Uh-huh,

How they reloaded all the guns and stuff.

S0 you got tours and people were there with you?
And we saw where the captain goes.

Uh-huh.

You can see everything from up there.

The same excitement was observed when he discussed going to the trauma center

in a hospital. He loved seeing the center. He knew that he had raised money to buy toys

for the pediatric patients and he knew that this was somehow good, but nothing was

better for him than seeing this new place. He said:

They told us about like how many people they get a day and how many people die
a day and they say that everyday a student never comes home like at least one
student never comes home. They showed us like bullets and everything, how
many bullets been in people,

So you were in the trauma center?

Yeah,

Did you do any work there or were you just checking it out for a potential
project?

We were going to give the sick kids some toys cause we made a fundraiser
everyday with the cookies and everything.

Uh-huh.
And we brought them like toys and everything.
Do you see the kids?

No we couldn't see them that day.
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Okay.

But we gave them the toys and everything.

He actually liked cleaning the park too because he used the park and thought that
it was great that he was cleaning up a place that the used. He said, “Yeah cause [ always
go fishing there. So it was like I cleaned it up and everything. [ feel better going there
when it's clean.” In other words, he clearly had the potential to understand the value of
his service, but he tended to underestimate it or it paled compared to getting out to see the
world around him. There is also an added self-perceived bonus for him to get out of
school. He disliked school so leaving was great for him. The data was coded for
nontraditional learning three times in this interview compared with only one time in one
other interview indicating that the possible benefit for this subject was that he actually
learned when he left schoo! or that the learning was more meaningful to him outside of
the traditional school environment. He said (Interviewer in italics):

When you did that or when you helped the people on the ship and when you
cleaned the water that you fish in, did that make you feel any differently about

yourself?

We learned a little bit about stuff. We learned how to keep stuff clean and
everything.

Uh-huh.

I'll go to the park again to the same spot and start cleaning everything.
Sell?

Yeah,

Are you pleased with yourself?

Yeah | learned some stuff about the hospital and ship and everything.

Uh-huh.
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People like when you come by and help them.

This student was able to understand that he was helping others so long as he could
see the recipients. For example, he saw that he helped the volunteers on the ship because
they were there working with him. He also knew that his teachers were aware of his
appropriate behavior; he says that they were proud of him because he did not misbehave
while they had him out. An elementary aged student and not a graduate of high school
more appropriately makes this type of statement. The subject’s level of maturity was
apparently not age-appropriate.

Almost as an aside, this young man felt proud of himself and of his work. His
friends that he shared with were impressed with his work. When the interviewer asked if
his mother knew about what he had done, his affect was angry and quiet and he said,
"No". The interviewer did not pursue this conversation because his affect changed so
dramatically compared to the joyful affect he had maintained throughout the rest of the
interview. The interview ended on a positive note. While the subject had difficulty
expressing his feelings, he finally communicated something in reference to them near the
end. The exchange was (Interviewer in italics):

I'm still trying to understand how it made you feel to do it? I know that you

learned things. 1know that you had fun. Inside, your feelings about yourself, did

they change at all after you did this kind of work? Did you feel proud of yourself?

I felt proud but I didn't really like change or anything,

Nothing changed about how you felt?

I felt good about myself.

Did you or are you just saying that because you...

No. 1 felt good about myself.
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How so? Can you describe it?

Probably like you go of your way and you really don't have to help them. You
justdoit. You're helping people. 1 guess that makes you feel good.

Did it make you feel good?

Yeah. I don't know about everybody else but it made me feel good.
Acro Analyses

Motivation.

Subjects One through Four demonstrated motivation for service. Appendix 2.0
exhibits the human motivators for service-learning. In each case of motivation, people
motivated the subjects. One was motivated to work on a battleship because his
grandfather had served on a ship in the service. Volunteers that he met while working on
the ship also motivated this same person. Subject One was motivated to work by his
peers and a teacher who appeared to be a mother figure for him. Strangers motivated
subjects three and four. These strangers were the animals in the case of Subject Four and
the elementary students in the case of Subject Three. The bottom of the appendix
illustrates the fact that friends/non-family members, parents, and recipients of service did
not moﬁvate any of the subjects. Also, Subject Five was not seemingly motivated by
anyone. He was the subject who had decided to just work and did not appear to think
about the work. Subject Six enjoyed service tremendously, but this appeared to be
because he loved to see new things and learn outside of the classroom. He was eager to
do service overall, but not necessarily motivated by anyene or any particular thing.

People new to their experience motivated three of the subjects. While Subject
Two was motivated by his grandfather’s shared experience of being on a ship, this

subject as well as Subjects Three and Four find motivation outside of the famity and
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school. Only Subject One is motivated by people he knows at school. With the
exception of the one motivator of grandfather for Subject Two, family does not motivate
any of the subjects.

From this limited data, it appears important for students to expand school
experiences outside of the traditional school environment and certainly outside of the
home environment in order to become motivated to complete service-learning tasks.

: I |

Recalling that appreciation is coded primarily for people who demonstrate
appreciation for students’ work in service, it is interesting to note in Appendix 2.1,
“Appreciation for Service Work™, that students perceive strangers and volunteers as being
more appreciative of their work than peers, friends/non-family, and teachers. They do
not feel appreciated at all by parents or family members. This certainly could be the
result of the fact that only three of the subjects shared the experience with at least one
parent and none of them appeared to discuss the service beyond letting the parent know
what they were doing. Of course Subject Two reported that his family appreciates
everything that he does so that they would not have to verbalize appreciation in order for
him to know that they appreciated his work. The researcher tended to disagree with his
description about this, however. Subject Four did not talk very much so it may be that
her mother did appreciate the Service and that the subject did not communicate this well.
Subject Five just made some assumptions about what his mother felt about the service,
but they did not have this discussion.

As it appeared to be the case in the area of motivation, strangers and volunteers

appear to play an important role with the subjects in the area of appreciation.



Indirect and direct service with competence and self-worth.

More students appeared to participate in indirect service than in direct service.

Students who participated in direct service may have done so only because they

perceived the service this way and not because it was arranged by their school group as a
direct experience with the exception of working directly with elementary students. Two
examples of this were when the subjects believed they were working directly for
volunteers at service sites and when a subject worked with animals and viewed them as
the direct recipient of the service. The subjects appeared to demonstrate the most
competence and self-worth during the indirect service activities (see appendices 2.2 A
and 2.2 B), but this appears to be because they chose to participate in more indirect than
direct service. With only a couple of exceptions, competence and self-worth were noted
in most service experiences, direct and indirect. With the exceptions of Subject Four who
did not realize she was participating in indirect service and Subject Five who talked about
helping out the elementary kids, but made mention of the fact that he really stayed away
from them, each of the subjects ﬁmicipaled in both types of service.

Competence and self worth were found to be embedded with the code, “Direct
Service”, in subjects two, three, four, and six while they were embedded with “Indirect
Service”, in each of the six subjects with Subject Four being prompted by the interviewer
for the indirect realization on her part. Competence was coded twenty-seven times in the
data and self-worth was coded twenty-six times. Both codes were used in measuring
self-esteem (Mruk, 1995). As determined on an individual basis, the subjects each
experienced high self-esteem during the service activities. Subjects one, two, four, five,

and six appeared to achieve high self-esteem during service by setting their own agendas
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during the service activities and competently meeting the agendas and feeling good while
or after doing s0. Subject Three appeared to demonstrate low self-esteem more so than
the other subjects before participating in service activities. When he worked with the
elementary school students, he achieved his suspected agenda to feel affirmed. When he
did so, he appeared to have higher self-esteem, but it is unclear to the researcher whether
this self-esteem is high enough to be considered the same type of high self-esteem as that
viewed with subjects one, two, four, five, and six. None of the subjects appeared to
have low self-esteem during the service activities.

ice outco es.

Appendix 2.3 illustrates service outcomes. Subject One appears to have achieved
the most outcomes including empowerment, friendship, social interaction, leaving school,
and enjoyment, but it should also be noted that Subject One was more verbose than the
other subjects so that there were more opportunities to code data in his interview
compared to the others. Subject Two used service to help get a job and to leam
something new. Subject Five got to leave school as a result of service and Subject Six
received nontraditional learning and learned something new. Subjects Three and Four
experienced outcomes as well, but theirs were coded more appropriately on Appendix 2.4
under “Change.” Subject Three was able to note changes in people’s perceptions of him
as an outcome of service and Subject Four was able to note her better mood as an
outcome and change after service. Other changes that are technically service outcomes as
well are Subject Two's ability to note that his laziness could be changed into productivity
and Subject One’s realization that his more positive behavior toward others reaped him

the benefit of people’s more positive perceptions of him.
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Reflection and application.

Each of the subjects was able to recall reflecting on the service in school after the
experience was over. In each case, they reported positive recollections of their work and
feeling good talking about and remembering what they had done. Yet, none of the
subjects reported using this type of experience any other time in their lives when they
were not fecling good about themselves. Even when service activity memories were
prompted by one thing or another outside of school, the subjects remembered the service
in a positive light, but did not apply the positive feelings to any other parts of their lives

that are less than positive.



Chapter V

usions., Di ions, and R io
Conclusions

Self-esteem for ED adolescents participating in service-learning activities is
different for each person based on the person’s individual needs. In this study, the
subjects appeared to assess their service activities for what they could get from each in
order to meet their needs or accomplish their agendas. They were aware of their value to
the community, but this did not appear to be a variable in determining whether they were
abie to achieve high or higher self-esteem during service. The determining factors in this
study in order for a subject to have achieved high or higher self-esteem were the

availability of people, animals, or novel situations within service experiences that could

be used by the subjects to meet their need(s). Table 3 summarizes the data for the six

subjects.
Table 3
u of or Subj — Six.
Subject One | Subject Two | Subject Subject Four | Subject Five | Subject Six
Three
Male Male Male Female Male Male
Insightful Insightful Insightful Cognitively [ Cognitively | Cognitively
Impaired Impaired Impaired
Indirect Indirect and | Indirect and | Direct Indirect and | Indirect but
Service Direct Direct Service Direct perceived as
(One chance | Service Service (Indirect if | Service Direct
encounter questioned) Service
with Direct)

Table 4 illustrates the agendas or needs for each subject and the sites where they

were able to meet their needs and/or accomplish their agendas.
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Table 4

Needs/Agendas and Sites Where Resolved.

Subject Need(s) or Personal | Service site(s)
Agenda where need(s) were

met

One Positive group Food bank, animal
experiences with his | shelter; park; and
peers; positive peer | Ronald McDonald
recognition; positive | House.
recogrnition form
mother figure(s)

Two Verbal praise and Battleship
acknowledgement
from strangers

Three Affirmation of Elementary school
existence and
change in people’s
perceptions.

Four To work with Animal Shelter
animals

Five To follow directions | Park, animal shelter,
in a place other than | and elementary
his school school

Six To see places that Baitleship and
he had never before | hospital trauma
seen center

In this study, ED adolescents appeared to achieve high or higher self-esteem
during service seemingly because the subjects were able to mect their needs at at least
one of the service sites they regularly attended. While each subject had different needs
and agendas, each one, in one way or another had at least one of the specific qualities that
the researcher noted were found in ED adolescents before the service activity such as:
Feeling less liked by peers (LaGreca & Stone, 1990; Schonert & Cantor, 1991) as was
most easily observed in Subject One before service; perceived by both staff and peers
negatively (Walther-Thomas, 1993} was a quality noted most clearly in Subject Three

according to his self-report; repeated social failure, concerns about being different, and
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negative self-appraisal (Walther-Thomas, 1993) appeared again in Subjects One and
Three with some acknowledgments from Subject Two. While learning disabilities and
psychiatric disturbances (Ager & Cole, 1991) were suspected in one way or another in
each subject, the researcher was not qualified to confirm the suspicions. Instead, the
researcher provided evidence for each suspicion, as it appeared to affect the subjects.

A strength of the service-learning appeared to be that it occurred outside of the
traditional classroom. It appeared that leaving school helped the subjects to have new
environments in which they could meet their needs that otherwise were not being met in
the school environment. It appeared that the following statement was supported:
“...placing the information in context, with real-life nuances and applications that any
fact or principle must have if it is to carry genuine and useful meaning™ (Conrad &
Hedin, 1991). This rescarch comes from Conrad and Hedin’s work with experiential
learning. They add that the strengths in experiential learning include that it aids in
retention, makes learning more exciting, and motivates the learner. The weaknesses are
that it is a less efficient way to present information and that the risk is that the students
will not draw out principles and generalizations. This study’s findings are consistent with
the Conrad and Hedin findings in that the students in this study could not generalize the
principles that they learned in reference to the feelings of high or higher self-esteem.
They would have to be taught how generalize positive feelings of competence and self-
worth into other parts of their lives where they were not fecling high self-esteem. These
lessons would need to occur during reflections activities.

. The service experiences appeared to have had the potential to teach these subjects

how to achieve their needs or agendas in places other thar in service sites and including
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in school, but until they were provided with new experiences, the subjects were not
meeting their specific needs on their own. This appeared to be where the mentoring
relationship could have been more helpfut in promoting further learning, but failed to do
so. The researcher believes that due to the nature of the type of work that the subjects
appeared to be doing during service, namely psychological work as appeared to be the
case for Subjects One through Three, the mentors or school staff in this research were not
trained to identify what the subjects were appearing to be doing or how to work through
these experiences in reflection groups. In fact, the school is not a therapeutic school and
therefore, would not offer the type of environment conducive to this type of work. The
value in the service-learning experience can clearly be seen as suggested by the research
in the reflection process for ED students, but the piece that was missing from the research
since it was applied to the ED population from a general population of students (Kahne &
Westheimer, 1996) was that with an ED population, the most valuable mentors for
reflection appear to be clinically trained staff so that psychological work can be
accomplished. Kahane and Westheimer wrote about the goals that motivate those who
support service-learning. They break down these goals into three realms: Moral,
Political, and Intellectual. Within each realm, they look at how the service can be viewed

as, charity, change, or a combination of both. This break down is illustrated in Table 5.
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Moral Political Intellectual
Charity Giving Civic Duty Additive Experience
Change Caring Social Transformative
Reconstruction Experience

The transformative experience under the intellectual realm is the educational
reform that could be accomplished during effective reflection groups. Kahane and
Westheimer (1996) caution that poor reflection experiences could lead to allowing
students to reinforce previously held beliefs and simplistic conclusions. This could lead
to reinforcing deep-seated prejudices or irrational beliefs. In reflection, they argue that
the work needs to require students to engage in critical thinking and consider all aspects
of a situation. This is where the work can be transformative. This is when the students
can question their own predispositions. The students in this research were not given this
guidance to make their service work transformative, though clearly, it appears that it
could be accomplished with proper clinically trained staff.

The hypothesis of this study was that service-learning during which students were
cognizant of their value to the community would produce higher self-reported levels of
self-esteem for ED students than the levels at which they began the service. This was not
found to be the case since being cognizant of their value did not appear as a factor in

producing higher levels of self-esteem.
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Subsidiary Questions Addressed

The subjects recalled their feelings about service both during the actual service
activities and during the reflection. They each had incidences of self-worth and
competence during specific service activities. While they were able to identify their self-
value to the interviewer, they were not focusing on self-value during their service
activities, but instead focusing on different and varied personal needs and agendas. None
of the subjects were able to generalize any positive feelings produced by the service
experiences into other settings other than during the structured reflection activities that
occurred in their school as a formal part of their service program. Again, it appeared that
the subjects were integrating the tools needed to complete this task, but were not
supported by c¢linically trained staff to follow through with the lessons during reflection.

The researcher noted that the reason why she chose a phenomological study over
a more empirical type of study was because it appeared to be important to determine what
actually occurred in the minds of ED students in reference to their feelings about
themselves during service activities. It is clearer to the researcher why in the few studies
on ED adolescents that were in some ways similar to the population studied in this
research no change in self-esteem was found (Prior, 1997; Puhak 1995). Both of these
studies used empirical measures that were not normed on ED populations and that
measured overall seif-esteem or variations of it by categories. It appeared in this research
that each of the subjects had individualized needs and agendas that when met, appeared
to iead to high or higher levels of self-esteem. The standardized measures previously
used did not address these individualizations. Perhaps no existing standardized measure

could address this level of individualization on the part of the subjects.
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Academic, Policy, and Practical Research Recommendations
This research supported the Hamilton and Zeldin (1987) findings that systematic

experiments are needed that include experiential learning opportunities both as a
supplement to classroom instruction in teaching academic content and as a means of
easing adolescents’ transitions into adulthood. Subjects in this study appeared to benefit
in numerous ways through experientia! learning opportunities. These benefits, while they
appeared to weigh more heavily in the area of the behavioral goals of the IEP, can also
clearly be tied appropriately to academic goals. One obvious example of the academic
teaching opportunity available in this study, but not used, was the opportunity to teach
numerous world history lessons using the battleship. The battleship was clearly a
motivator for Subject Six and could have been a motivator for numerous other students if
manipulated appropriately by a teacher of history. Since each of the subjects in this study
were in some way apparently motivated by strangers and/or volunteers, these people
could also be wisely utilized at the service sites to help teach the lessons. The same
opportunities would apply to possible anatomy or other science lessons at both the trauma
center and at the animal shelter.

Curriculum for the population utilizing service-learning could be enhanced to
include the academic opportunities connected 1o service. Writing is one such opportunity
where students could structure journal entries to document their service reflections and
experiences. Science curriculum can be connected in numerous ways. Park or beach
clean-ups provide opportunities for environmental science experiments and zoo work
provides a chance to teach biclogy on site, Historical settings such as a battleship offer a

chance to teach about wars and people, wherever they are encountered, provide numerous
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opportunities to learn about other cultures and values. An example of utilizing the
service site for academic or personal growth is found in the Hamilton and Zedin study
where students in a civics class obtained local government internships. These students
showed positive growth in knowledge and political competence.

Another lost opportunity in this study was the potential for some significant
guided personal growth for the subjects. This possibility needs to be taken into
consideration because only very limited therapy is offered in the public school system for
ED students who tend to require a lot of it. Their IEPs usually also require counseling.
Students typically meet with a social worker or student assistance counselor to attempt to
discuss issues in their lives. It is rare to see noticeable changes in behavior as a result of
these meetings. Since it appears that some of the subjects in this study were either
consciously or subconsciously working with personal issues, the social workers or other
therapists may find greater and more varied opportunities in guiding emotionai growth in
the experiential settings. These professionals may also prove to be valuable group
mentors for service students and/or consultants for mentors who are not clinically trained.

If professionals are available, they are apparently needed most during reflection
activities during which it appears that application of skills learned in service needs to be
taught for use in other parts of the studeats’ lives. One apparently good first step would
seem to be role-playing. Students could use the structure of the reflection group to learn
the process that could be applied to taking positive feelings from one setting and using
them in another. A follow-up could be the use of real-life situations and discussions

around how individuals used or could have used the skills learned.



75

Since the IEP process requires transitional planning beginning at age fourteen in
the State of New Jersey, senﬁce could be utilized for career options, job acquisition, and
emotional transitions as deemed appropriate by the Child Study Team. Certainly the
state’s standards for workplace readiness can be easily taught and mastered in these
settings as well. The service experiences are far more educational than a typical
adolescent job experience in that they can have very specific educational and behavioral
objectives that can be taught and measured by professionals whereas typical jobs may
have more loosely associated objectives that are frequently measured by the failure of
being fired or the reward of receiving the paycheck. A career assessment piece can be
added to the IEP testing status with a pretest and posttest for career competence around
service experiences participated in during the school year.

Implications for Further Research

As previously mentioned, it appeared to the researcher that the subjects were
using the service sites to work through personal problematic issues. An in-depth study
where the characteristics of the Qubjects’ disabilities, psychological diagnoses when
applicable, and other personal attributes can be utilized may allow a researcher to
determine if this is in fact taking place on a consistent basis. If it is, then it needs to be
considered in reference to its value in working with ED students in public school settings.
Since ED adolescents think more clearly with concrete examples as opposed to abstract
examples of life since developmentally they are typically emotionally delayed or stunted
in emotional growth, this could prove to be a very valuable finding for furthering their

emotional growth at an early age. In fact, this kind of research could be used to follow
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whether it would help more of the ED adolescent population continue education after
twelfth grade or appear to be more successful in holding jobs.

Research in service-learning with other special education populations is lacking.
In fact, based on the perceived value of experiential iearning with the ED population in
this study, it would be valuable to Jearn whether other populations of special education
students such as students with specific learning disabilities or cognitive impairment
benefit from the multi-sensory approach of learning in real-life settings. A comparison
between the multi-sensory approaches used in traditional classrooms with the approaches
that could be used in service settings could prove to be beneficial. Pedagogy such as
project-based learning in an experiential setting could prove to be extremely beneficial
since it would provide for student centered learning and research and a real-life setting to
apply what is learned.

A study with a much larger ED population in service-learning experiences should
be undertaken using a newly developed measure that could assess whether students are
making personal and social gains as well as academic gains. Since the ED population
like most special education populations is difficult or even impossible to generalize
characteristically as one group, any study where an empirical tool could be used to assess

growth on a more individualized basis would seem 1o be beneficial.
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Appendix A
Guiding Questions

Use for Interviewing Graduates Who Have Service-Learning Experience

1. During your last year of high school, you participated in service-learning experiences.

What did you do and where did you do it?

2. Did you enjoy the experiences? Explain.

3. When you were working, did it ever occur to you that you were helping anyone?

4. How do you think the people that you helped (or animals) felt about you?

5. (If the answer to question 4 is positive, ask this question) How does it make you feel to

know that someone needs you or appreciates what you can do for him or her?

6. Did the people with whom you interacted show any type of appreciation?

7. How did you feel about these people and did they motivate you to keep working?

8. Did you have any idea about what these people might be like before you had this

experience and did these perceptions change once you met them?

9. Do you ever think about these service experiences now that it’s over? If so, when?
10. Since you have already formally reflected on these experiences in your old classroom,
can you remember what it felt like to you when you thought back to what you had done
and talked about it with other people?

11. What did you get out of these experiences?
12. Are there ever times now when you are feeling badly about yourself? If so, have any
of these times occwred since you had these service experiences?

13. Do you remember when you, if you do, ever think back to these experiences? Since
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you graduated, have you ever thought about the work you had done?(Dependent upon
answers to 11 and 12). When you’re feeling down on yourself, do you

ever try to remember these experiences to try to cheer yourself up?

14. Since this experience, do you think that your peers who know what you did or your
former teachers feel differently about you? Do you feel differently about yourself?

15. Do your parents know that you did these projects while you were in high school? If )
s0, did you ever talk about these projects with them either before or after you performed

the service?

16. What kinds of information did you share, if any, with anyone outside of school about
this work that you did?

18, Is there anything else that you would like to share about the service learning projects?
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Appendix B
Informed Consent for Participation in a Research Study.
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Appendix B
Informed Consent for Participation in a Research Study.

July 2001

Dear

Although you know me from my work in the District, what vou may not know about me
is that I am a doctoral student at Seton Hall University in South Orange, New Jersey. In
order to complete my degree, I need to do a research study. I decided to study sonﬁ:thing
important to the success of the students your former school and other schools like it. 1am
interested in finding out whether the service-learning projects that the students work on
contribute in any way to how they feel about themselves personally. One of my goals in
doing this research is finding out whether we can value the service-learning program for
helping other students feel better about themselves and as a result, have a successful
school experience.

To undertake this research, I would need to interview you and the other graduates who
completed service-learning projects. I would record the interview on a cassette tape, type
up the interview later (erasing the tape), and use the typed information to find out
whether the service experiences are doing anything to make students feel good. IfI can
hire a court reporter, I will get this person to type what we say in the interview instead of
recording the data on a tape recorder. Either way, you will remain anonymous in the
research and your name will never be used. Every bit of information that I gather in this
study is confidential and remains anonymous. People will not be able to figure out who
provided the information to me. All information gathered will be kept locked in my home

and not in the school.
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This study is voluntary. If a graduate does not want to participate in this research, there
will be no hard feelings on my part. If you do not want to participate or if you do
participate and then later dropout of the study, I would not take this as a personal attack
and wouid not change my opinion of your performance while you were in school in any
way. Either way, I would be able to maintain an objective opinion of your school
performance based on your abilities and attendance.

If you have any questions about this study that I have not answered, please feel free to
call me at home or at work,

This research should not provide any discomfort to you nor does it have any risks. If
after speaking about your service experiences, you feel any negative feelings or
something bothers you, we could talk again or I could arrange for you to speak witha
social worker or psychologist.

If this is all agreeable to you, please read the following statement and sign indicating your

agreement.

Sincerely,

Marcia Grayson
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This project has been reviewed and approved by the Seton Hall University Institutional
Review Board for Human Subjects Research. The IRB believes that the research
procedures adequately safeguard the subject’s privacy, welfare, civil liberties, and rights.
The Chairperson of the IRB may be reached through the Office of Grants and Research

Services. The telephone number of the Office is (973) 275-2974.

I have read the material above and on pages one and two of this letter, and any questions
I asked have been answered to my satisfaction. I agree to participate in this activity,

realizing that I may withdraw without prejudice at any time.

Signature of Participant Date
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Appendix C

Permission to Conduct Research from Superintendent of Schools



March 27, 2001
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TO: Marciz Grayson
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Appendix 1.1
Codes and Definitions

Code: Acknowledgement
"Recognition of accomplishment.”

Code: Admiration
"Interviewee discusses how he admires someone he met during service."

Code: application

“application shows the ability of the student to apply
something learned during service to another
stuation. Sometimes referred to as generalization
of a skill.”

Code: appreciation

"Appreciation demonstrates someone's gratitude.
Usually reserved for a person appreciating a
student's service activity, but may also be a student
appreciating the service activity."

Code: behavior
"The way a person acts, May be a direct observation of the interviewee or a perception
of the researcher.”

Code: change
"Change reflects a difference in behavior, attitude, or perception either real or perceived.”

Code: comparison
"Comparison is & way for interviewees to look at
differences in people or situations that they encounter. "

Code: competence

"Competence demonstrates a subject's description

of something done or done correctly. The

subject may describe the actual job or may make

an overt or indirect reference to work that he completed.”

Code: connection

"Connection demonstrates a subject's

ability to identify who he is helping during the service activity; subject may also
demonstrates an awareness of service or its value during a service activity."

Code: contradiction for this student
"Subject said something during the interview that is contrary to this statement."



96

Code: Conversation not related to service
"Discussion that takes place during the interview that has nothing to do with service-
learning study.”

Code: couldn't see purpose
"Subject could not find a valid reason for the work."

Code: dependence on school group
“Subject would not have done or will do service without the school organizing the work."

Code: depressed affect
"Dull, lifeless, and/or unhappy expressions and tone."

Code: direct service

"Subject works with recipient of service. There are times when the subject views the
recipient of service as other volunteers who work at the site. In this instance, the
researcher may double code the quotation to indicate both types of service.”

Code: disinterest
"Does not demonstrate interest.”

Code: downplaying accomplishment
“Reluctantly allowing acknowledgement or diminishing acknowledgement."

Code: Elementary Principal
"Principal of a kindergarten through fifth grade school."

Code: Empowerment
"Feeling of being enabled to lead or take on an activity."

Code: Enjoyment/fun
"Enjoyment expressed.”

Code: family
"Relatives other than parents.”

Code: feelings
"Subject recognizes his own emotions or those of others."

Code: frequency
"Discussion of the number of times participating in a service activity."

Code: friend; nonfamily
"Not a family member, but a close friend.”
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Code: friendship
"An interchange more significant than an acquaintance.”

Code: future
Next year or thereafter."

Code: grandiosity
"Exaggerated sense of self-importance. Exaggerates achievements, talents...and expects
others to see the same."

Code: indifference
"Not caring one way or the other.”

Code: indirect service
"Recipient of service is not present or not interacting with the service provider.”

Code: jealousy

"Feeling of envy.”

Code: job acquisition

"Able to use service experience to obtain employment.”

Code: justification of service
"Discusses why service was necessary.”

Code: Lacks interaction
"The service activity did not provide interaction with the subject's expected or perceived
recipient and was therefore somehow described by the subject as unhelpful.”

Code: Learned something new
"A new skill or behavior was acquired as a result of the service activity.”

Code: Leaving school
"Discusses how service allows students to leave school.”

Code: mother figure
"Not biological mother, but representative of such.”

Code: motivation
"Force that encourages a subject to perform.”

Code: negative
"As opposed to positive; an undesirable outcome."
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Code: No application
“"Subject does not use a skill in another situation. May be referred to as an inabililty to
generalize,”

Code: no interaction
"A conscious decision by the subject not to interact with someone."

Code: No preconceptions about people
"Does not form opinions of people prior to meeting them.”

Code: nontraditional learning
"Learning in a setting other than the classroom."

Code: parents
"Mother and or father."

Code: peers
"Students ages 14-21."

Code: perception
"An awareness in one's mind about someone or something."

Code: positive
"As opposed to negative. Upbeat and/or pleasing.”

Code: pride
"Pleasure or excitement noted in work."

Code: recipient
"One who receives the benefit of the service action.”

Code: reflection
"Thinking and discussing the service activity once it has ended. In the school, reflection
was structured and a planned part of every service activity.”

Code: school community
"The staff and students in the school."

Code: self- conscious
"T1i at ease about one's self."

Code: self-worth
"The value either acknowledged or indicated about one's person.”



Code: service outcome
"The service activity produced or caused something to occur.”

Code: social interaction
"An interchange with other people or a person.”

Code: speculation
“Reaching a conclusion or opinion as a result of contemplating something."

Code: strangers
"People not known.”

Code: style
"The pedagogy selected by a teacher.”

Code: Subject not aware of peoples' perceptions/not drawing inferences
"Subject is not seeing how others are interpreting his actions with or without their input.”

Code: Subject not perceptive of own feelings
"Subject is not reflecting on personal emotions."

Code: teachers
"The teachers of the alternative high school.”

Code: undependabile
"Cannot be relied upon to get something accomplished."

Code: unwilling to acknowledge personal feelings
"Appears to have understanding of emotions, but will not admit to the awareness.”

Code: Verbal Praise
"Statements of admiration and/or acknowledgement of exemplary actions."

Code: visual progress
"The growth or change is noticeable to the human eye."

Code: volunteer
"Someone who works without getting a salary."
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Appendix 1.2
Interview One: Competence and Self-Worth with Indirect Service
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Appendix 2.0

Human Motivators for Service
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Appendix 2.1

Appreciation for Service Work



106

YJOM 89jAleg 1o} uonesauddy |z xipuaddy




107

Appendix 2.2 A

Competence and Indirect vs. Direct Service
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Appendix 2.2 B
Seif-Worth and Indirect vs. Direct Service
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Appendix 2.3

Service Qutcomes
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Appendix 2.4

Changes After Service
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Appendix 2.5

Six Interviews with Coding



Date: 12/06/01 P 1. Marcia-Interview 1.t

001
002
003
004

007
008
008
010
o1
012
013
c14
015
016
017
018
019
020
021

023
024
025
026
027
028

030
031
032
033
034
035
036
037
038
039
040
041
042
043

045

047

“INTERVIEW 17

During the last year of high school you participated in Service Learning
Experiences. What did you do and where did you do it?

I went to Stone Elementary School and we painted words of
encouragement on the walls for little kids, we helped reorganize their
auditorium with the backroom behind the curtain, and we went into
the library and helped the librarian put out books and we, I think,
even painted flags on the walls. I wasn’t there for that, I believe they
painted flags on the wall with different stuff about countries o
nations o the wall.

What kind of words of encouragement, what does that mean?

The words of encouragement, like um, “Don’t ever give up”, you
know what I mean. “If at first you don’t succeed, try again”, things
like that. I can’t remember the exact words but you know stuff like
that.

How many times did you go to Stone?
Um, myself I went about four or five times.
Did you do projects anywhere besides Stone?

Yes. Isetup and organized a Cherry Hiil project park clean-up. 1
called up the Mayor and I got in touch with somebody about
volunteering to clean-up parks and once a week we wonld go outto a
different park. Each time we would meet up with some guy who
would give us supplies like gloves and trash bags and tell us just to
clean-up around here, clean-up around here. We would basically
walk around and pick-up the trash It wasn’t that bad. It was pretty
cool because we got to basically chi!l and give back to the commumity
because everybody should do their part to clean-up the oommmﬁty
I'm sure everybody has thrown trash out the window and just gomg
around and picking up trash that would help a lot.

Now [ want to throw sowmething in here. It’s not in this order of questions
I want you to understand that no matter what you say, the most important
thing to me and the research I'm doing is that you tell the absolute truth of
what you feel about these things. Okay? So I'm not looking for an answer
in either direction. I'm fooking for what you truly believe.

What I truly believe?
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Absolutely. So, if you don’t think that people should give back to the
community, if that’s not your true feeling then you shouldn’t say it.

No, I really do think that we should. It made me feel good about
myself and I didn’t mind doing it. You know, if it was my own time
that I was giving up, you know, even since I've been out of high school
I've been busy, I don’t know if I could do it. But because it was in
school, I gave it a chance and I happened to like it.

Did you enjoy the experiences that you had?
Yeah
How s0?

Well, you know what I mean, of course every student loves to miss
school, you know what I mean, so that was a good thing about it. You
know what I mean, so that was a good thing about it, but I mean 1
enjoyed myself because like I don’t know it brought me closer
together with my homercom, I made friends with people I normally
probably wouldn’t talk to if like I didn’t go in the service project.

Like sometimes I would go on service proiect with one person to
clean-up the park and it happened to be the one kid that I really don't
like. You know what I mean? So I mean like we bacame pretty close
friends because of it and I became close friends with a lot of peopie.

Does that mean that if you were close friends did you socialize with them?

Oh yeah.
Here and outside of school?

Well we started to socialize outside of school. Most of them I still
socialize with. I still talk to him [reference to student]. Istill talkto a
couple females that were in there and that’s about it. I'm very busy
so I don’t have time to talk to everybody and some people I lost touch
with they were kind of like school friends.

When you were working, did it ever occur to you that you were helping
other people?

Oh yeah. Maybe not just helping other people but helping the
community in general. But yeah, I definitely knew exactly what was
going on.

While you were doing it?
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095

096 | Yes.

087

098 | How do you think the people that you helped felt about you?

088

100 | I don’t think they knew me too well to feel anything. I mean there

101 | were a couple of people who watked through the park and said “oh
102 | this is great” you know what  mean.  They seemed raally happy

103 | about us working on cleaning up the park but I don’t really know the
104 | people that well cause we would go to different parks and I didn’t

105 { know them that well but I could tell that they liked it or appreciated
108 | it.

107

108 | What about at Stone when you worked the elementary school?

108

110 | At Stone, um, like I said I was only there four or five times: They

111 | went a lot more than that so the other kids went a lot more times so
112 | their faces were seen and known and the kids got attached to them
113 | and they each had their little buddy that liked them and expected to
114 | see them once a week or whatever, you know what I mean.

115

116 | But that wasn’t happening for you?

117

118 | No I didn’t get that chance.

119

120 | But do you think that would have happened for you had you been there
121 | more often?

122

123 | I definitely think so.

124

125 | Okay.

126

127 { It was my fault, my mistake. I didn’t have time to stay after school
128 | and go do this thing at that ime.

129

130 | Just in thinking about the park because this is where you said some people
131 | recognized that you were doing something and were appreciative, how
132 | does it make you feel to know that someone needs you or appreciates what
133 | you could do for them?

134

135 | It makes me feel good that someone appreciates me. But needing me,
138 | I don’t like that because I don’t like to be needed. 1 like people to be
137 | independent and be able to do things on their own. Idon’t like that
138 | needy thing. Definitely to be appreciated, I like that.

139

140 | Then let me ask you another side, your hinting something that sounds like
141 | a commitment. You’re not going to make a commitment but you’re glad
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142 | that people appreciated what you did when you did it.

143

144 | I can still make a cornmitment, I just don’t want people to nead me.
145 | You know what I mean like I don’t know.

148

147 | Dependent.

148

149 | Yeah. 1don’t want them to depend on me. They should be able to
150 | depend on themselves. I show up, good, they should be happy to see
151 | me, but if I don’t show up, don’t call me up and ream me out or

152 | whatever. You don’t need me, I don’t have to do it. I'm volunteering
153 | you know what I mean, if something comes up, something comes up.
154

155 | Okay.

156

157 | Things happen. I definitely like appreciation.

188

159 | Did the people with whom you interacted show appreciation? Now you
160 | did mention that some people in the park stopped you and would say how
161 | wonderful it was. Is that the extent of that showing appreciation?
162

163 | Yeah basically. That was basically it you know what 1 mean. Well,
184 | appreciation from them yes. Now appreciation from my high school
165 | and recognition from my other girlfriend in high school, that’s a

166 | different story you know what I mean. At the end of the year we all
167 | recognized what we did.

168

169 | How did you feel about the people that you interacted with or who showed
170 | appreciation. Did they motivate you to keep you working?

17

172 | Yeah. Like it wasn’t just like people like were involved that just

173 | showed appreciation that motivated me. It was my peers. We

174 | basically motivated sach other.

175

176 | So you kept each other going.

177

178 | Exactly. Especially I remember one time we all motivated each other.
179 | It was such team work. I’ve never seen a school pull together and we
180 | had at least twenty kids and it wasn’t our homeroom it was a

181 | Saturday school we were at.

182

183 | Food Bank?

184

185 | No it wasn’t the Food Bank. That was good too. We made a game out
186 | of working to make things go faster.

187

188 | What place was it... it was the animal shelter.
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Okay.

In Venice.

Okay.

That was the bomb because we just totally wrecked house. They
asked us to shovel up all the leaves and all the stuff and get rid of
certain stuff and we were cutting down branches, getting rid of
branches and putting things in the dumpster. It was like this whole
area was like covered with leaves, piles of leaves all dirty and filthy
and there was branches all over and you couldn’t walk through. By
the time we were done, the ground was all nice and smooth and all the
leaves were gone and the branches were cut down so there was a little
more space in the thing and it opened up, you know what I'mean. It
looked like it would be a nice spot to put a bench and sit and eat your
lunch if you were at work and on a lunch break. We made it really
nice. 1 mean we all motivated each other. Some kids messed around
but they still worked. But for the majority of thetn, most of them
were just you know motivating each other and competing with each
other.

At the Food Bank you said you made a game.
Yeah
How did that work?

Well we had two assembly lines making boxes and we had teams. It
was me, Ed, Rod and Courtney vs. Steve, Dee, Joe and one more
person I can’t remember and like we were be on one side of the table
and they would be on one side. We would put them in the boxes. You
gotta like get tape and you gotta put the labels around and tape the
labels and put them in the boxes. Ed was the boxer and he would put
the cans in the boxes and tape up the boxes when he was done.
Courtney would sit there and do the tape you know what I mean and
I'd sit there and tape up the cans and stuff like that and I don’t know.
It was fun though. We were laughing and having a pood time doing a
service project. It was cool. I think that was the best one actually. It
was the funniest one. I mean the one that made me feel the best about
myself was the animal shelter because like I don’t know, we made
such an unbelievable difference in that place. I don’t know if they did
anything with it or put any concrete there and made it a little place
for a bench so people could do lunch. But we made like such a
difference there it wasn’t even funny.
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Was anybody there to show any appreciation for what you did?
Where at the animal shelter?
Uh-huh.

Ms. P. You know what I mean, I don’t know, Ms, P’s great. She’s
great. “Oh god Peter, you did so good,” you know I don’t know you
know Ms. P’s 1 don’t know. She’s great. I don’t know, she knows
how to get me going you know what I mean. She knows how to deal
with me correctly you know what I mean.

So you recognize what it is she’s doing to get you going?

Uh-huh. She deals with each student individually and different. She
knows what each student needs and expects or whatever each student
is different. Some students are here just bacause they’re bad and
most of the kids here are really not bad they just are not smart. Some
kids come here and they do things for attention so they need extra
attention from certain teachers you know what I mean?

Uh-huh.

But they end up getting closer with. All the teachers here do that.
Each teacher like individually changes for each student just like each
student should individually change for each teacher because each
teacher is different and expects something, I don't like that bull
where if one teacher let you wear your hat and the other teacher
doesn’t “Well so and so let’s me wear my hat”. I don’t like that. You
gotta, just like each teacher individually you know what I mean is
different for sach student you know?

Uh-huh.

I think the students should deal with the teachers. Ms. P was a good
motivator. She’s good, she’s good. Mr. K didn’t really motivate me
that much because Mr. K kinda went off and did his own thing and he
kinda gave us freedom and that was good too.

Okay so this was at Stone and the parks (in reference to Mr. K).

Yeah. The teacher leaves you pretty much to be on your own and you
got together, And expects us to do our job and be responsible.

Okay.
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Even if we don’t, there are consequences. J

Now you interacted with very few people I guess you interacted with some €Y indirect sen
people at the Food Bank. Did you interact with any employees at the
animal shelter?

No.
So all we have..

Well actually I talked to this one girl you know I didn’t really interact £3 Conversatior
with her you know I asked her for her number.

Okay. Okay. Of the people that you interacted with, very, very few like
you said, did you have any perceptions of what they might be like before
you met them? -

doing, like you know when I met the principal at Stone, I knew that he Elementary
would be a nice guy. I mean he works in an elementary school I mean volunteer-
you gotta be a nice guy, you gotta be good with little kids you know
what I mean. And I couid tell you know what I mean that he cared.
You kmow what I mean I could see that he cared you know what I
mean. He didn’t want us to come over and be the bad influence you
know he wanted to help us, I could see it inside, he wanted to help us
do it. He didn’t want any dangerous students.

I mean for somebody to be doing some of the things that they are ) § Admiration-

Uh-huh.

We didnt let him down you know what I mean. I could tell he cared
you know. Even before I got to know him, Once I got to know humn 1
could tell that he cared a lot more about the students and I could tell
he cared about us a lot more too. The people at the Food Bank, I
could just tell that the one lady was a very sweet giving parson. |
mean she donates all her time to this Food Bank and gets nothing for
it. Nothing. She doesn’t make a living off of that.

She doesn’t make money. Does she get anything else from it?

Just a feeling of you know knowing you made a difference and that
she helped somebody. I mean there are people out there who are
starving. You know you are saving lives when it comes to food you
know what I mean. She’s saving lives that way. She’s out there in
that world and she’s making a difference and nobody reatly
recognizing her for it and you know she doesn’t really get any
appreciation for it. It’s all just you know what I mean she doesn’t
really want that either. She just wants the satisfaction of knowing I
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320 | that the people are going to bs okay and they have food and stuff
330 | when they’re hungry.

™

332 | How about you, you worked there. Does that same thing apply to you?
333

334 | Kind of It made me feel better when 1 did 1t. But 1 haven’t done it
335 | since. It’s not like I made a commitment like her. I'm not as

336 | committed as her.

337

338 | Uh-huh

339

340 | But it made me feel good about myself. I mean eventually the foeling
341 | faded I mean I didn’t do it again. Unfortunately I didn’t have the

342 | chance to. ButI felt good and I had a good time too most of all. 1
343 | think a lot of us got really close on that Saturday school.

44

345 | Uh-huh.

348

347 { Ithink a lot of us got really close. Ms. P was there too.

348

349 | Okay. Now do you ever, not here now, but at home or any other time
350 | other than when you did it, do you ever think about what you did?
351

352 | Actually no. Things are busy. I'm a busy little bee. With work,

353 | woman and school, school coming up right around the comer I'm a
354 | busy little bee. I don’t really have time to think. Ihaven’t thought of
355 | any of this stuff for a while. Not until you called me.

356

357 | Okay.

353

359 | Once you called me it kinda like you know jogged the memory you
360 | know what I mean I looked back up because I've been on this same
361 | trip for a while about like school, work and making money you know
362 | what I mean. Getting prepared.

363

364 | Uh-huh. Alnight Since you already formally reflected on your

365 | experiences when you were in the classroom, can you remember what it
368 | felt like to you when you thought back to what you had done and you
367 | talked about it with other people?

1]

369 | In the classroom?

370

371 | Yes.

372 :

373 | It made me feel good about myself Made me feel good. Everybody
374 | seemed happy.
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Uh-huh.

We sat around and talked about it and then we joked around about
things that happened you know we all smiled and we all you know
what I mean I think it just brought us all closer together.

So, what did you get out of the experiences? All of them combined.

I mean it made me basically feel like an overall better person you
know what I mean. It made me feel like an overall better person. 1
mean [ had a rough year last year. Idon’t know, I wasn’t happy a lot
of the times. I really wasn’t happy about the way things were in my
life and I would love to come to school and just do my work and not
just that but like do service projects. I would forget about whatever's
out there and whatever’s my problem at home with whomever out
there. It was all about being here and you know what I mean doing
what I gotta do and helping other people you know what I mean it
just made me feel overall better about myself.

Are there ever times now when you are feeling badly about yourself?
Like you’re saying it was a bad year for you. You weren’t happy. Is that
happening to you now?

I’ve had times when I haven't been the happiest person in the whole
world.

Okay.

I think we all do. I'm not like a manic depressant or anything or any
depression you know what I mean because for this past week I've
been really happy, things have been going well.

So, it’s only been a little over a month since you graduated.
Yeah.

Do you think you would ever, if you're feeling down, get yourself to think
about these experiences to get yourself to feel better?

Probably not, I would just figure out what’s wrong with me
psychologically. What's going on think it through myself. I would be
treating myself and not lie to myself 1 would solve it you know what |
mean take care of it. I don’t think I would use those experiences to
feel better about myself

Okay.
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If there's something wrong, I'll fix it. If I’'m not happy I'li do what I
gotta do instead of hiding behind something else.

So I’'m introducing a new thought to you then?
Yeah.

I’'m not meaning to do that but I'm curious to see if you’ve done it. Since
these experiences do you think that your peers who know what you did or
your former teachers feel any differently about you?

Yeah.
How so?

I know some of my peers think more of me. I used to have this bad
rep. I was such a “dick”. I was a dick to the students, I was a dick to
the teacher, I gave everybody a hard time. You know what I mean if 1
didn’t get my way nobody was getting their way. And everybody was
gomg to know that I was upset. And 1 think I matured a littie bit after
last year and I think I matured a lot this year, during this year. I

think 1t has a lot to do with some of the things I did you know helping
other people. I think it chanped the way people feel about me. Not
just that I leamed that like it made me feel better to help other people
and I would help other students in schoel you know what I mean

Uh-huh,

Like I would stick up for iads that were getting picked on by bigger
people. 1 think that made them change the way they felt about me too.

Do you think that you started doing that because of your service or you
started doing that because you felt more mature, more confident?

I felt more mature and I felt I don’t know. 1 was helping people and it
just gave me this feeling that made me feel good and I like to help
people. I like to make people feel better about themselves, 1 like to
help them with their problems, I like to help them sort them out. I
would stick up for the underdog now. I don’t let anybody get picked
on. Pick on somebody your own size because all your sitting there
trying to do is make yourself feel better by making somebody else feel
like shit. And I don’t like that no more.

Uh-huh.

I'm not like that myself anymore you know what I mean.
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Is this act connected at all to your service?

Yes.

How so?

I don’t know because it started happening after I started doing
community service. I mean that’s why I want to go for psychology I
want to help people. I think Mr. R helped with that too. Mr, R
helped me find a piece of myself you know.

Does your dad know what you did here?

No.

Never talked to him about it?

No.

How come?

I don’t know.

Does your mom know?

No. Neither of my parents know.

Okay.

I don’t know he’d probably be proud I guess. Something I never told
him.

Does anyone other than your peers who were in school with you know
about what you did here?

Mary.

Your girlfriend?

And her mother, Theresa.

What did you share with them?

They would give me rides to school and they knew when I was going

on community service trip type thing and they knew when I was doing
Saturday school. They would come pick me up from Saturday school
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and her mom would be like, “Oh Paul, that’s so great™ and she would
pinch my cheek and smile and say, “You’re so pood,” “You're an
angel,” and she made me fee! better about myself Mary knew but she
didn’t really comment about it.

Uh-huh,

You know.

Okay.

It helped me with her too because I helped her with her service
project. She was required to do a service project or else she would fail
high school.

Uh-huh.

Her senior year all seniors were supposed to do like certain
community service type things and like none of her friends could help

her out like it was all girls in the group and none of them just had no
clue what to do. So I started calling up like you know kid’s hospitals

- and we ended up going to the Ronald McDonald House and gave out

Easter baskets for Easter,

You helped them set them that up?

Yup. I helped them set that up.

It’s amazing.

Yeah and T got 2 tour of the whole place and I got to talk to some of
the kids. I sat there on the couch and let them do their thing and 1
watted for them to come back.

Uh-huh.

But I set that up because nobody knew what to do and I was like give
me the phone book and I started calling up places and I introduced
myself and they were like, “Wow you're all professional.” I've
already set three things up. I basically did set up the Stone thing and
the other thing. I was the one who made the official phone calls.

So it built some confidence in you that you could do this again?
Yeah

That you were able to do even something different?
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Yeah. I think it helped them too. It helped them graduate and maybe
someday they’ll do it on their own. They know what to do now.

Is there anything else you wanted to share about any of this? Any of the
service projects?

Um. Anything else I want to share about the service projects. Well,
let’s see, keep the kids out of the woods.

You mean in park clean-up?

Yeah. Because they end up with poison ivy like me or they take off
and you don’t find them for twenty minutes and you’re stuck there
cleaning up by yourself Keep the kids out of the woods, that’s just

some advice for next year and it’s basically it and that’s the only thing
I can think of.

Thanks,

No problem.
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"INTERVIEW 2"

Alright, what I need to tell you is that I don't want you to answer how you
thirk I want you to answer, I want you to answer the truth.

Yeah

Even if you think the truth isn't going to be pretty to me it is.
I know.

Alright

Okay.

During your last year of high school, you participatad in Service Learning
Expenences. What did you do and where did you do it?

Well the first was we went to, I forgot what park it was but it was that
beach, and we were just out there cleaning it up

Green Beach Park?
Yeah that's the place.
Uh-huh.

And Mr. A went and it was good you know I mean cleaning it up. It
wasn't really that messy at all. Actually the place wasn't bad.

What ¢lse did you do?

Animal shelter. That was good, I like animals. 1 liked doing that, I
didn't mind doing that at all. And I went there a whole bunch of
times. One time it was for Ms. O. and her class and I went just for
volunteering and the other times I didn't mind going for like you
know Saturdays for school and stuff like that. It wasn't bad, I liked it.
So.

Did you go to the Food Bank?

Yeah I wentio that too. I went to all of them I think.

Okay.

The Food Bank wasn't bad. I mean that was a little, I don't know,
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repetitious. It was like the same thing the whole time you know like it
was didn't really feel like I was serving a purpose doing that stuff’

What were you doing there?

It was just ripping off tags from clothes and it was just over and over
and over and over again. You know so that one I wasn't really too
fond of so.

Okay. Did you go to the ship restoration trip at all?

Yes. Like three or four times.

Really?

Yeah. 1 went to all of them.

Okay so that was the...

That was for Mr. A's class. Iliked that too because it was like my
whole family was in the service. My grandfather was on the
battieship, my dad was on the cruiser and all that so 1liked it so
So you were doing restoration?

Yeah.

Okay. Youdid alot.

Yeah.

Okay. Ihave no idea how much you did.

1 went to everything. Saturday I went every single Saturday school
you know what I mean,

Did you enjoy any of the experiences? You said you liked the Animal
Shelter.

Yeah I liked the Animal Shelter and the battle ship. Them two I like
the most, the other ones were alright.

‘When you were doing the work on the battleship or at the Animal Shelter,
did it ever occur to you that you were helping anyone?

The Anims! Shelter. That's the only time it popped in my head that I
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084 | was actualiy helping the animals. Actually what I was doing I wasn't
085 | really helping the animals but in a way I kinda was so like I'd feet I'd
096 | rather help animals then people actually.

07
098 | Okay. I've heard that before.
)
100 | Yeah.
101
102 | From some of the other students.
103
104 | I'd rather do that so.
105
106 | So, what did you do there?
107
108 | We just cleaned basically. 'We were just cleaning up the outside
109 | making it look better, nicer and I think they can bring their animals
110 | out there and they can walk around more, they had more space for
111 | the animals and stuff like that 5o it wasn't bad.

112
113 | So you were helping them by giving them cutdoor space?
114
115 | Yeah alot ofit. A lot because we cleaned a lot so they can bring the
116 | dogs out there. That's about all I really did. I don't know about the
117 | other kids they might have done other stuff for the animals ...

118
119 { Okay.
120
121 | That I wasn't really a part of.
122
123 | Did you have any contact there or at the ship with the people that worked
124 | there usually?

125
128 | With the volunteers that worked there all the time?
127
128 | Uh-huh.
129
130 | Yes. We did a whole bunch of stuff with them.
131
132 | And how did they feel about you?
133
134 | They liked it. They liked all the help we were doing because we were
135 | doing some of the stuff they couldn't because they were kinda older
138 | and they couldn't really get down like at the bottom of the ship and
137 | lift the stuff up some of the volunteers there. So we were giving them
138 | a big help.

139
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And they appreciated that?

Yeah definitely.

How did they show it?

By telling the teachers there we were doing such a good job and they
would like us to come back you know they were giving us cards and
this and that any numbers to call if we wantad to volunteer at other
times.

Uh-huh,

Not just during the school hours.

Ang did you have any contact with the animals?

A couple times you know just I never walked them at all.

Uh-huh,

But I mean I wouldn't really like to have any contact with them.

So in terms of just thinking about the ship then because you saw people

appreciative of you, um, how did that make you feel? That they
appreciated you.

I get appreciated all the time so.

Do you?

Yeah, so.

Where?

At my home,

Oh that's great. That's great.

Well yeah my friends.

So this is nothing new. This was nothing new.

No. 1 used to like you know getting a pat on the shouider.
Okay.

|8
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187 | I mean its good though. It could kinda help you out in a way you

188 | know.

188

190 | How 507

191

192 | Cause people that don't really get to do that kind of stuff like they just
183 | come to school and leave and they don't really get to you know stuff
184 | like that. But if you keep if you let kids go and do that probably it
195 | would help certain kids in a way you know to feel a little better about
196 | themselves. Boost their confidence level up a little bit.

197

198 | But it didn't do that for you?

199

200 | Well no. It's kinda the same.

201

202 | Because you've already gotten that?

203

204 | Yeah

205

206 | So when the people show their appreciation, do you think that motivated
207 | you at all to keep working or not necessary?

208

209 | Sometimes. Because sometimes you really don't think about it you
210 | know its just like yeah I'm here you know, I'm working. But most of
211 | the time if they really like what you're doing and they'll keep talking
212 | to you, you know they'll keep asking to do this and that and like every
213 | single time you come back, you get more progress with the people that
214 | worked there and yeah it couid, after a while, it's like you want to go.
21%

216 | Did you want to go?

217

218 | Yeah, I wanted to go back. I didn't mind going at all. So yeah, it's
219 | not bad. It could only help so you know.

220

221 | Before you met these people, iike before you met the guys on the ship, it
222 | was men right?

223

224 { Yeah and some women.

225

226 | Okay, before you met the men and the womes, did you have any idea of
227 | what they might be like? Did it ever occcur to you?

228

229 | 1 figured they'd be nice people. I mean they're volunteers.

230

231 | Uh-huh.

232

233 | You know they volunteer all their trne. I mean you can't really be a
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big negative person if you are volunteering all the time to certain
things and some of the people were like in the war and all that you
know all of them basically so I figured they'd be good people you
know why wouldn't they.

The women were in the war too?

I don't kmow. I think they may have been their wives or something,
Maybe something like that. I don't know if they were in the war.

So by meeting them and working with them, did it change the way you
thought about them or do you think it changed the way they thought about
you?

Probably just the way they thought about me.

How so?

I don't know. Probably just cause they figure most teenagers won't
come over there and volunieer and they probably didn't get as much
help as they did from teenagers and we went so they probably thought
like you know it changed their whole attitude with younger volunteer
workers you know kids coming in and helping. Really appreciating
the whole thing it did to the war you know what I mean our country
and stuff like that, I don't know.

Now that it's all over, you're not doing it anymore, do you ever think
about what you did?

Yeah
When?

When people ask you know this and that just stuff that I did for
school. Most of the stuff I did was volunteer work.

Uh-huh.

You know so.

So what situation might there be that someone would ask you that?
What situation?

Yeah.

Probably like job related stuff.
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Oh okay, okay.
You can always bring that up.
Absolutely.

Volunteer work. 1 mean it helps. There's no way it cannot help you
know so.

So it benefited you in that way,
Yeah.
That it gave you some experience?

I mean I put that in myy last job, I mean that was my you know there
were other things you could write about what you did and I just put
all the volunteer work I put down and that's one of the main things
they talked about. I never got paid for it, like why didn't you care if
you got paid and stuff like that.

And what did you say?

Well I just said I did it for school and I mean it was half the time it
was up to me and I wanted to go and you know what I mean so I liked
it, it wasn't bad. So, why not hire me you know?

Oh that's excellent to hear that.

Yeah. I mean if I'm getting paid, 'm definitely going to be there for
work you know what I mean,

So I know you kinda toid me this aiready but what did you get out of these
experiences?

What did I get? Uh..Idon't know. I can't really put it into words
what LI mean I was kinda lazy you know and this kinda like got me

to like you know I was doing stuff like on Saturdays I was doing
things. It kinda like broke nry laziness that I had so.

Permanently?
No not permanently but

But at the time.
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Yeah, At the ttme like right now like I can like you know I can just do
stuff. It doesn't really bother me.

Uh-huh.

Cause before that I never really volunteered for anything that like I
wanted to do. But now its like it don't really matter because 1 see
what you get out of it 5o its not bad.

Okay. It helps you understand that you can go out and do things.
Yeah.

That you didn't have to lay around all the time.

Yeah that there was actually something I could do.

Oh, it taught you you could do things you didn't realize you could do?
Yeah stuff like that cause I never thought I would be going to animal
shelters and like helping animals and stuff like that, Like in the ship I
never thought I would be on a battleship helping out you know
someplace that people are going to walk around and like say to you I

kinda like like if I wanted to bring my kids thers when I got older if it
was still there you know I could say I worked on it and stufY like that.

Okay.
You can get stuff out of it you know.
So what's the stuff? That's what I'm trying to get to.

The stuff. I don't know. I mean you just get I guess a feeling of
satisfaction, you did something good you know.

So do you feel satisfaction?

Yeah, Yeah.

Good. Are there ever times when you're feeling badly about yourself, if
that exists for you, that you ever think about these things that you do or
you did to help you feel better?

No, 1 don't bring that up like if I'm feeling bad about mysetf. No, that
doesn't ever come fo mind.

Okay.

-‘§
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375

376 | Like no I went to this place I should cheer myself up.

377

378 | Alnght now, you already answerad this a littie with the job interview
379 | question but since you graduated, have you ever thought about what
380 | you've done? Have you ever thought back to it other than on the job
381 | interview?

383 | Yeah it pops into my head.
385 | Does it?

387 | Yeah I mean it's stuff that I've done you know and just like

388 | something reminds me of it you know if I see like something on T.V. it
389 | just pops in your head randomly just comes. Yeah.

200
391 { And when it does, do you feel anything about 1t?

393 | Feel good about myself?
394
395 | Yeah
396
397 | Sometimes. I don’t know really because like I don't know like I know
398 | Idid it yeah and it can't make me feel bad it can only make me feel
399 | good. You know what I mean so.

400
401 { Or you could feel nothing at all. Or you could just be neutral. Like, for
402 | example, I might have worked at the Animal Shelter so T'll see a dog and
403 | I'll remember "Oh yeah, I cleaned-up at the Animal Shelter, I wonder if
404 | they got that dog there?” and so that's a neutiral feeling.

405
406 | Yeah. Yeah, its like it comes in your yeah....
407
408 | Or I could say, "Oh I worked at the Animal Shelter and I hated that place.”
409
410 | Yeah it could. Yeah.
41
412 | But, so when you think about it...
413
414 | I can think of that one, the Food Bank. Like something reminds me of
415 | that and I could be like Oh man I wouldn't go back there because it
416 | wasn't like my type of volunteer job it was just like you know what I
417 | mean?

418
419 | Yeah, you just didn't like it.
420
421 | You think about the negative things.
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Ripping labels for two hours.

Yeah. That's what you think about and then the other places make
you feel a little bit better you know.

Does it make you feel a little bit better?
Yeah.

So when you think about it do you think about how you feel about it or do
you just think of the place?

Both.
Okay.
Yeah. Yeah

Un..does anybody know about what you've done other than the kids that
were here doing it with you?

Yeah. My mom, I mean my friends know I've gone because they
asked me what I did and I could tell them that I was on there. It
doesn't really strike up conversation but I just know I did it and I'm
not going to brag about it.

Uh-huh.

Ljust did it,

So you have friends that are your age, are they your age?

Yeah.

And they know that you went to the battleship and the Animal Shelter?
Just the battleship. I thought that was kinda cool so.

So you shared that with them?

Yeah.

And what did they think about that?

Nothing really. I wouidn't get into big conversations about it, they'd
just know I went there.
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Okay. Do you think that your mom feit any differently about you after
you did these things and told her about them?

No, not really. It's just the same. She's never really mad at me so its
not like a booster you know what I mean. My dad liked it too. My
dad thought it was cool because he was like part of that and like my
grandfather and all that so he thought that was kinda cool. He's
heard of the ship before.

Uh-huh.

You know and he thought that was kinda neat. 1 mean he likes ali
that stuff. He watches you know what I mean so he thought that was
cool.

So he had a direct interest in the type of service that you did?

Yeah

How about in how he felt about you.

No. He didn't really bring that up.

He wouldn't talk about that?

No. Iis nothing to really talk about like you know. He just liked the
fact that I went there and did that. He thought that was neat.

Well, your teachers thought it was something to talk about? 1 mean your
teachers were bragging about how wonderful it was what you did?

Yeah.

For example, Ms. P would talk about what you did at the Amimal
Shelter. ..

Yeah.

and go on and on and on about how wonderful it was that you did it.
Yeah.

But that's not happening with the people outside of here?

No.
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Okay.

No. No. 1mean they know I can do good stuff so its not really a big
shocker to them you know what I mean like they know I do stuff I can
doit. Like it's not really big like "Oh my god, wow he did that." Like
they're not really surprised that I'd do something like that.

Okay.
Like in the Animal Shelter, my mom is not really that surprised

because she knows I like animals and we always have animals in the
house, dogs, we always have a dog so.

Okay.
Yeash
Thank you.
Yeah
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001

002 | "INTERVIEW 3"

003

004 | During and after high school, you participated in Service Learning
005 | Experiences. What did you do and where did you do it?

006

007 | I did um I went to a school and we would do projects with the kids
008 | and we did some we would help clean parks and everything and
008

010 | Did you ever go to the Food Bank?

011

012 | Yeah. I wentto the Food Bank. That's all I remember.

013

014 | Okay. Did you enjoy any of these experiences?

015

016 | Uh yeah except the park clean-up.

017

018 { Okay you didn't like that. Why didn't you like that?

e

020 | Well, cause it was fun to a certain like if you were by yourself you
021 | wouldn't like it. Like if you had to work by yourself if you had to
022 | work with somebody else then yeah cause one that one time that when
023 | it was like me and Peter so we had fun. We just talked and messed
024 | around.

025

026 | Yeah. You and another student.

027

028 | Yeah.

029

030 | Okay.

031

032 { So, yeah it was fun. By yourself it's not fun.

033

034 | Now what iIf you went to the elementary school by yourself, that would be
035 | fun?

036

037 | Yeah cause there are people around you. There's people to listen to
038 | you, there's people that will listen to you and everything. They make
039 | fun of you and you make fun of them so.

040

041 | Alnght. So are you saying that its important for you to have interaction
042 | with people while you're doing service?

043

044 | Yeah. It makes it interesting. It makes it fun. You learn more with
045 | other people then by yourself,

046

047 | Alright. Did you ever go to the Animai Shelter?
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No I didn't.

What do you think about that though. Would that be just as good even if it
was animals?

Not really cause animals don't talk they don't know like they don't
....you can only guess what they think and what they try to say but its
still the opposite of what they want.

Okay. When you were working, did it ever occur to you that you were
helping anyone?

Yeah.

Is that what you're talking about?

Yeah Helping yeah. With me like, well I'm speaking for myself, I
wouldn't care if I'm helping for money or no money I don't care as

long as I'm having fun. When I'm having fun, I don't care.

So if you're having fun that's ali that matters?

Yeah.

And how about the helping part, does that ever become a part of your
thoughts? Liks are you just happy to be having fun or do you ever think
I'm also helping someone? Or is it too hard to remember back to both?
The most thing is when you have fun you remember a tot of stuff.
Okay.

The only time like when we went to the Food Bank, that's when 1
really thought we were helping people.

But you didn't see the people?
No. Ididn't see the people.
But you had fun?

Yeah

Was that because of the frnends that were there?
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094 | Yeah

065

096 | Okay. So I'm going to move on to another question because I'm trying to

097 | figure something out. Did people ever show you their appreciation for

098 | what you were doing?

099

100 | Uh....

11

102 | The people at these places?

103

104 | Yeah. When I went to Stone school yeah people said like "Good job",

105 | "You did a great job", this and that and it made you feel good.

106

107 | Okay.

108

109 | Then other people were saying like the good stuff you did and like

110

111 | Alright but that's separate from having people around and having fun,
112 | right? In your reasoning. '

113

114 | Yeah.

115

116 | So, you could be having fim and people don't have to be showing

117 | appreciation and you're still going to enjoy what you're doing?

118

119 | Yeah

120

121 | Okay. Because sometimes people might say, "I need somebody there to

122 | tell me I'm doing a good job and then I like what Fm doing," but in your

123 | case that's not the case.

124

125 | Yeah

126

127 | Alnght. When the people showed appreciation at Stone, did that help

128 | motivate you in doing your work at all or were you going to do it either

129 | way?

130

131 | I'was like it was good when people said you did a good job it makes do

132 | more stuff. '

133

134 | Okay.

136

136 | But like it made you do like boring stuff cause you wanted to do it

137 | cause people were going around, "You did a good job at this" and

138 | that's all. I was going to do it no matter what but like the boring jobs

139 | I was like, "Hurry up and get this over with."
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Uh-huh,

The people saying you did a good job you were like I'll do it again. I
don't care.

Okay. Did you have any idea about what these people might be like
before you had this experience and did your perceptions of the people you
interacted with change once you met them?

I never pre-judge people, never. Like I always like you like you by the
way you present yourself like how you want it.

Alright now I'm going to get real specific. You knew you were going to
be meeting the principal at Stone.

Yeah.

S0 you didn't think anything of it until you met him?
Ne I didn't,

Anyone else there?

There was a lady she was a teacher and something else. She was a
reading teacher.

Okay. So you interacted with her but you didn't think anything about her
until you met her?

No. No because I only knew the principal was going to be there.
Alright.

So.

Do you ever think about these service experiences now that its over?
Yeah,

Tell me,

The kids and everything it was great. I like to have fun and I was
making fun of them and they were trying to make fun of me back and

You're talking about the elementary students?
Yeah. The elementary students and
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188

188 | So you liked the rapport that you had with them?

190

191 | Yeah, What else.

182

193 | What did it feel like for the kids to be interacting with you having fun with
194 | you, how did that make you feel?

195

196 | Good. K makes me feel good. As long as like both of us are having
197 | fum, its great s0.

188

189 | Since you've already formally reflected on these experiences in your old
200 | classroom, can you remember what it felt like to you when you thought
201 | back to what you had done and talked about it with other people in your
202 | group? So you would come back and the next day you would meet to
203 | reflect what you had done the previous day. When you guys were all
204 | talking about the experiences you had, what was that like?

205

206 | It was good because it brought back memories. So, it was good and it
207 | was fun. It gave lots of people ideas and everything, gave you ideas
208 | for the future.

209

210 | For services or for what?

211

212 | For both. For service and for kindness.

213

214 | For kindness?

215

216 | Yeah,

217

218 | So you're actually thinking sometime in your life your going to be doing
218 | this stuff again.

220

221 | It couldn't hurt. Well I'm not like planning but anything could

222 | happen.

223

224 | What did you get out of these experiences?

225

226 | What did I get out of them? Everyone has a personal opinion about
227 | everything and everybody expects from you more than you give of the
228 | first try. They expect more so that's all give you is the first opinion

229 | that this guy's nothing so and help like it makes you feel good and

230 | stuff like that.

231

232 | Alright now let me back it up. I'm trying to find out what you got out of
233 | it. From what I hear you saying, you say everybody but you meant you.
234 | People expect you to do better than you did the first time?
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Yeah. Well everybody expects when you walk in the room and like
they expect you to like do something and do it right or stuff like that.
If you mess up it means like alright, he's messing up here. He's not
going to make it or something like that.

Now apply that to the situation so that I can understand it. You go into
Stone, you go into the room the first time. ...

Yeah, there are people waiting for you to mess up cause you're liked
labeled to mess up because you're an "odd bird".

Okay.

So like you're labeled as a bad student as a like a misbehaving child
and they're waiting for you. Every step you take they look 50 if you
mess up.

Did you feel that way the whole time?

Uh on the first day yeah. Everybody was looking at us like who are
we and some people that knew they were like walking and looking at
Us SO.

Did you have that feeling after the first time?

No. Cause then everybody knew they're here to do this to help and
became friends with some people and stuff.

Now, if 1 remember correctly I'm going to gt into this a Little bit normally
I wouldn't. You had to make a video so that the parents of these students
felt more comfortable having you there.

Yeah

What was your feedback from the video from the principal?

Well he said I was the funniest one and he liked the video. The

parents were scared because we go to an alternative school and would
teach them bad stuff and everything like that so we just wanted to

make a video showing that we're not that bad.

And did everyone receive it well?

Yeah. They said it was great.

So they weren't thinking of you as bad kids after they got to know you.
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Yeah

Are there ever times now when you're feeling bad about yourself?
Like, in what ways?

Feel down on yourself.

Yes and no. I don't know like...

Okay, wait, hold up. I don't want to know exactly the situation. What I
want to know is when you're feeling down on yourself do you ever
remember the good stuff that you did to try to help yourself to feel any
better?

No, I just don't think about it because if I think about it some more

I'll have the thoughts mixed and have good thoughts and bad

thoughts and mix the whole thing up.

I understand.

I just like move to another subject. I don't use my brain. I go outside
to play basketball so I forget everything.

So that's how you're coping with bad feelings. ..
Yeah.

Trying to get rid of them.

Yeah.

Okay. Do you remember when you, if you ever do, think back to these
experiences or haven't you thought about them at all since you graduated?

Yeah I thought about like I wanted to go to the Animal Shelter.
You've never been to the Animal Shelter?

No, I wanted to go.

How come?

Cause I love animals. I've been around animals all my life. 1love
having a bond with animals.

147

Page. 7

faelings~
No applicaty

contradictio
future~
volunteer~



Date: 12/06/01 P 3. Marcia-Interview 3.txt

328
330
331
332
333
334
335
336
337
338
339
340
7))
342
343
44
345
346
347
348
349
350
351
382
353
354
ass
356
357
358
359
360
381

363

385

a7

370
3N
372
373
374
ars

Would you go there alone or woutd you only go with a friend?
Yeah. Like I don't know. I don't kmow.
That's okay.

Do you know how to go about doing volunteer work there if you really
decide you want to do it? What would you do?

Yeah. You mean like

How would you let them know that you want to work there?

Just go out there and ask if they need any volunteer work,

Would you feel comfortable just deing that on your own or would you tell
them that you went to school here and that you had been involved in
service or would you just do it on your own?

No I'd probably just telt them like I did some of this work before 50

Since this experience do you think that your peers who know what you did
or your former teachers feel any differently about you?

I hope so.
Could you explain that a little bit?

Well, if you do something that can't change somebody’s point of view
then

You mean something bad?

Something bad.

Okay.

And you do good and they don't see that, they don't want to see it and
they're forever going to say you're bad. If they see it and they still do,
that means you're not working hard enough or you're doing
something wrong.

When you do service do you think they think differently of you, these
people who have these bad opinions of you?

I think so0.
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Can you think of a specific staff person that you think their opinion of you
changed when you did this? Or a peer, a friend?

I don't know because I don't talk to nobody and don't see nobody. I
think cause the children's parents they were scarad and we had a lot

of problems with them, They had this meetings and tape to help
change the perspective.

Okay so 1 see, its not naming anycne you know specifically, but you think
people who have these preconceptions about students get a diffarent
perception when this work is done.

Yegh. And when we had the ad in the paper.

What ad?

The Animal Shelter and everything article.

Oh Oh, the article talking about what we do at our school.

Yeah

Okay.

And the award that we won.

Right. I forgot about that. Did your parents know what you were doing
here with these projects?

No.
So you don't talk to them about that kind of stuff.
No.

What kinds of information did you share with anyone outside of our
school about the work that you did here?

I don't remember but I think. ..

Maybe if you think about a girlfriend or a fniend that you had that didn't
go to school here to try to think back if they were aware of anything that
you were doing.

Probably yeah my friend I know I told him about it. I forgot about
that. 1 told him about it but he didn't say nothing about it.
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423 { He didn't say anything?

424

425 | No.

426

427 | That's how my friends are so they don't care.

428

429 | Is there anything else about this service project or the things that you did
430 | here that you wanted to share with me?

43

432 | I'm suggesting to you that you could change the other peoples view to
433 | the school to interact with the people. To us it was like an assignment
434 | which means you had to do it. The people you worked with will think
435 | better of you and the friends will think better of you.

436

437 | What do you think of you after you did this stuff?

438 :

438 | I know what I am and I know what I'm capable of so I don't care

440 | what anybody else thinks. So Im just like that.
441

442 | So this didn't change your opinion of you either way?

443

444 | No.

4435

448 | What is your opinion of yourself in general?

447

448 | When I want to, I can do anything. When I need to, I can do

449 | anything Like I'm warmhearted and if anybody asks me something
450 | I'll do it.

451

452 | But I'm looking for an "I” statement.

453

454 | Um,

455

456 | Il start you off because you gave me the first two words. "I'm a

457 | warmhearted person”

458

459 | Yeah,

480

481 | And I'm wondering, how do you feel about yourself?

462

463 | 1feel good. LikeI feel good about myself cause I know what 'm
464 | capable of and if I'm not capable of it I try to do it. If I'm on a job
465 | and I can't do one thing, T'll learn to do it. My parents used to work
466 | at this place, I used to help, I used to just come down on Saturdays to
467 | help out and like in a couple of months, I knew every single job there
468 | was,
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In which place?

This was like a long time. It was a factory, a bagel factory.

Iﬁ this country?

Yeah. Iknew like everything, everything about it.

So that makes you feel good about yourself?

Yeah [ wantto learn, If there's something I can't do I want to learn

it or something. IfI don't know it, 'm going to leamn it. If it interests
me I want to leamn it.

Alright so apply your feelings about you to the service experiences, they
didn't make a difference or they did make a difference in terms of how
you felt about yourself.

Um, no I just wanted to let other people know that I'm not bad. 1am
good. I just want to change other people's respect.

And you said that you accomplished that?

To a certain point. No, not everybody; but a couple people.

And how did that make you feel that you met your own personal goals?
It's not enough.,

It's not enough?

It's not enough.

Now what?

I want to like be somebody.

Thank you.
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"INTERVIEW 4"

During your last year of high school you participated in Service Leaming
Experiences. What did you do and where did you do it?

Um...I went to the Animal Sheiter and volunteered. I don't
remember anything else.

Did you do any Saturday schools?

No.

Okay. Did you do....you did all Animal Shelter then?
Uh-huh,

And then didn't you go to an elementary school one time?
No.

Okay. So did you go a lot to the Animal Shelter?

1 don't know.

More than five times?

Uh-huh.

More than ten do you think?

Maybe.

Okay. What did you do there?

Um. Worked with the cats mostly. Cleaned, walked the dogs, played
with them,

You played with the dogs, not the cats right?
No.

Did you play with the cats there?

Some of them were mean.

When you were working, did it ever occur to you that you were helping

152

Page: 1

] direct servic
frequency—~

competence
connection~
direct servic
Self-worth--



Date: 12/08/014 P 4: Marcia-Interview 4. txt

049
050
051
082
053
054
055

as7

059

0681

065

067

070
071
072
073
074
075
076
o7rv
078
079
080
081
082
083

085

087
088
(1)

091
082
083

anybody?
The animals.
Do you think they were able to show appreciation at all?

Yeah. We played with them and they got used to you and were
friendly.

Now did you have interaction with people that ran that place?
Uh-huh.

And how were they toward you?

Um... they were nice.

Did they show any appreciation?

Uh-huh. They would say thank you after we were done doing
whatever we were doing.

Did they praise you at all?

I don't know. Not really.

No?

Not that I can think of. They were nice.

Okay. I'm thinking back to one of your group ieaders coming back and
always telling us how the people at the Animal Shelter are so grateful that
you're there and that can't say enough wonderful things about you. Did
you ever have that experience with any of them hearing them talk like
that?

Um...not that I can remember.

Okay.

They always said thank you for our help and everything when we left.
So what motivated you to keep doing it?

The animals.

:
§
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Did they?

Yeah.

Cause you didn't have to do it. You could have left early in the moming
from here and go to your other school and you didn't have to do this but
you did it for the animals?

Uh-huh.

Did they motivate you by showing any appreciation or it's just because
you like animals and that's the only reason why you went?

Um.
Do you ever think about your service experiences now that-it's over?

Well I liked working at some stuff and I think about what I'm going
to do. Sometimes, I think of that,

Do you think that might be something for your fiture?

Uh-huh.

Even though you already formally reflected on these things in your
classrooms, can you remember what it felt like when you would come

back and everyone would talk about what you did?

Um... everybody was happy when we came back cause of all the
animals that they saw.

So, even though it was the next day sometimes you tatked about it, did that
make people happy at that time?

Uh-huh.

Were you happy about it?

Uh-huh.

What kind of feelings did it bring up for you?

Um. .. 1 liked being able to play with them and feeling like I helped
them.

And you did feel that way?
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Uh-huh.

Are there ever times now that you're feeling badly about yourself that you

think about what you did during the service project to try to make yourself

feel any better?

Not really,

Since this experience do you think that your peers who knew you before
you did this and your teachers who also knew you before you did this feel
any differently about you since you did it?

Um...since I really didn't have go, I went on my own. I didn't have to
be there. They kinda thought that was good that I volunteered to just

go.

How about you peers?

Not really.

They didn't feel any differentty?

I get to talk to them a lot more cause I was there.
Did you ever talk to your mom about any of these projects?
Uh-huh.

So she knew what you were doing?

Yeah.

How did she think about what you were doing?
Um... She likes animals too and she knows I do.

Did you ever share any of the work that you did with anyone else besides
your mom outside of school?

QOutside of school?
Uh-huh.

Um... my boyfriend.
And what did he think about it?
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Um... he really doesn't like anirnals. He was excited because [ got to
£o. So he was happy about it.

Did you get excited when he was happy for you?

Uh-huh.

Doing the service, when you were there, did it ever give you the boost or
make vou feel better then you would normally or did things just kinda stay
the same for you?

It made me feel better. It put me in a good mood.

It did get you in a good mood?

Uh-huh

Did that carryover to the rest of the day?

Uh-huh.

How about when you talked about it, did that carryover at all?

Yeah.

How s0? How would that happen?

If 1 was mad or upset or anything, I would think about that I was

there so. I just wanted to be there so I would think about it and I'd

get in a good mood.

Is there anything else that you wanted to share about any of the service
projects or anything about the whole service program?

I think it's a good idea.
You do think tt's a good idea?

Uh-huh. Um... there's people you have a chance to help, even though
their not human, help them. Get to know how to be around them.

1 want to just, for a second, pursue the people issue. You were cleaning
the place up, cleaning the cages, don't you think that helps people in a way
too?

Uh-huh
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How?
They have to clean and they have to keep the animals' places clean.

Right. But if you went in there to adopt an animal, is there a connection to
what you were doing and getting something adopted?

Nobody wants something that came from something that's dirty.
Right. So you really were helping people too?

Uh-huh.

Thank you.

Your welcome.
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"INTERVIEW 5"

During your last year of high school you participated in Service Leamning
Expeniences. What did you do and where did you do it?

Um... the um... we cleaned up parks. Like that?

Yeah. You cleaned up parks.

Yeah we cleaned up parks and stuff. It was fun. It was alright.
So were you in the group that went to Stone Elementary School?
Yezh we did that too.

Okay.

Um...all 1 did really was just paint the murals on the wall. I didn't
really worked with the kids cause I didn't really want to.

Okay. And they allowed that because they wanted you to feel
comfortable?

Yes.

Okay. So you did the Stone thing. Like about how many times did you go
there?

I went there at least ten times.
Alright and each time you were painting murals?
Yes,

And then you went to the park ciean-up. About how many of those did
you do?

Like four. Four imes we went, Four or five times we went,
Did you ever do any service on a Saturday?

Um...yes. Cleaned up the dog pound once.

Uh-huh.

That was pretty fun.
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048

049 | That's funny to hear someone say, "I enjoyed cleaning up the dog pound.”
050 | Did you work outside?

051

Yeah. I like working with my hands better than writing down
something.

Uh-huh.
So I kinda enjoyed it. It was an alright day.

When you were working, did it ever occur to you that you were helping
anybody?

In a way not really. I knew I was cleaning up the park for like
everybody that uses the park and stuff but I really wasn't thinking

about it.

At the Animal Shelter did you think about the animals you were helping at
all?

Yeah I guess. All T reaily did was pick up leaves so I don't think I was
really helping animals or anything,

Well let me ask you this about the Animal Shelter, what was the end result
when you were finished working there?

We cleaned up and um...I don't know it iocked really nice when we
were done.

And why would that be important there? Or wouldn't it be important?

I guess it helps the owners in case they have customers and stuff so it
looks nice,

Okay. At Stone you were painting murals on an elementary school wall.
How could that be helpful to somebody?

So that they can read it and stuff.

What kind of murals were you painting that they would read?
I can't like remember exactly what they said.

Okay.

But...
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095

096 | Were they informative? Were they inspirational?

087

098 | Yeah Like inspirational.

089

100 | So, if you were a student there and you saw some inspirational things,
101 | would that be a plus?

102

103 | Yeah that would be a plus.

104

108 | It would be?

108

107 | Yeah.

108 '

109 | Alright How do you think that the people you helped felt about you?
110 .

111 | They felt good.

112

113 | How do you know that?

114

115 | Um... when we were cleaning up the park thus iady was like, "Thank
116 | you so much,” cause she goes there a lot and it kinda makes you feel
117 | good in a way.

118

118 | Did it make you feel good that you were helping her?

120

121 | Yesh,

122

123 | How about at Stone, did anybody show you any kind of appreciation?
124

125 | The teachers in a way. They were like "You are doing a good job, it
1268 | looks nice." I don't know, the kids were mumbling about the stuff.
127

128 | Now, when they would show appreciation, did that motivate you to want
128 | to do the work at all or were you just gomg to do it either way?

130

131 | Yeah, I was just going to do it either way so.

132

133 | Any kind of motivation when you heard what they were saying to you?
134

135 | It made me feel like a little bit better about what I was doing but it
136 { was going to change nothing.

137

138 | It wasn't going to change cause you were going to do it erther way.
139

140 | Yeah.

141
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Before you had this experience, did you have any idea in your mind what
these people might be like that you would come across? Did you think
about them at all?

Neo.

Okay. Do you think they thought anything about you and then changed
whatever they thought by meeting you?

They kinda thought like you know he's from an alternative school.
He's probably "bad ass” but then they seen me helping out and stuff
so it probably changed their minds a little.

I understand that at the elementary school, you had some problems from
parents who didn't want you there. Not you, but whole group.

Yeah They didn't want the people that were working with the kids
really.

How did that change?

We made a video tape and we talked 2 little bit about ourselves so we
could show it to the parents and the teachers. I don't know if it really
changed or not because pretty much after that we didn't really do the
school or I didn't do the school anymore. I just went to do the park
clean-ups.

I just, I want you to know that it did change a lot. They showed itata
PTA meeting. The parents were crying. They were just so touched by
everything that you guys said in the video and they were so happy to have
you there. The principal said the teachers were overwhelmed by the
video. It was a really good idea that you guys came up with.

Do you ever think about any of these service projects now that it's all
over?

No, not really.

Since you already formally refiected on these experiences in your old
classroom, can you remember what it felt like when you thought back to
what you had done and you tatked about it with other people?

Yeah. It felt kinda pood you know.

What felt good about it?

Helping other people out. Helping the little kids out.
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So talking about it after the fact, like a day after, it still felt good?
Yeah.

What did you get out of these experiences?

1 got to help people, be kind to others I guess.

Well that's one of the objectives of doing it. But did you get anything out
of it personally?

Not really.

Are there ever times now when you're feeling badly about yourseif that
you think back to the good things that you did with the service to help
yourself feel better?

Times when I feel bad?

Uh-huh. Let me explain, let's say I wasn't feeling good about myself, I
was having a really down day.

Alright.

And [ thought I needed to think better thoughts to be more positive so 1
think back to the service experiences to try to remember the good stuff
that I did to help me feel better.

No. Not really,
That doesn't happen.
No.

Since this experience, do you think that your peers who know you, or your
former teachers, do either of them feel differently about you as a result of

doing these things?

In a way like um...] guess my teachers cause I never really had some
of them for classes. I know some in general feit good that I was doing
it like thought I was a better student, Like they thought I was a "bad
ass" before.

How about your peers, your friends, the other students in your schoo!?
Did their perception of you change do you think?
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238 | They were probably jealous.
237
238 | How come?
239
240 | Because we were out doing stuff like every week and um they weren't.
241
242 | So, jealous that you got to leave school?
243
244 | Yeah That's probably the only thing they were thinking of like you
245 | guys get to leave school.
246
247 | The kids that were with you that saw you working, did they think any
248 ; differently of you because of what they saw you doing?
248
250 | Yeah.
251
252 | How?
253
+254 | I think the teachers did too. Cause we would all hang out inside the
255 | school and sit down and see what we do in school. So when we were
258 | out there we were helping each other out and using humor and stuff’
257
258 | So you think that makes people think better of you? The teachers, what
259 | about the other kids?
260
261 { What other kids?
282
263 | Your peers. Your friends that went with you from the group. Do you
264 | think they developed any positive attitudes about you because of what you
265 | did?
266
267 | Yeah.
268
269 | Youdo?
270
271 | They saw me doing it so they probably thought he is a good worker.
272
273 | Do your parents know about any of the projects that you did this past
274 | year?
275
276 | Um... they know about Stone School. 1don't know if I totd them
277 | about the parks.
278
279 | What did you share with them about Stone?
280
281 | I told them we were doing murals on the walls and helping out kids
282 | and stuff. Reading to them, helping them with the flags.
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Well what did they think about that?

I don't know because I never really asked her what she thought about
it but I guess she was kinda happy about it.

You think?

Yeah, that I was doing something good for once.

Brian, I'm sure you do good things more than once, right? You've gotten
through high school and you graduated and you've kept a job longer than
any other student I know ever who would stay on a job and you're real
responsible about it 50 it's not the only good thing that you've ever done.
Yeah

Right?

I guess. I'm irresponsible with my money or anything like that.

You're not responsible with it?

Not with money. Like I'll go out and spend it and she gets mad about
that so.

Okay, but you just need to work on certain things?
Yeah.

It's not like you're a total ...

Loser?

Right.

Did you share what you did with anyone else outside of school? A
girlfriend...

I shared it with my girlfriend.
Did you?

Yeah.

What did she think about all this?
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She was kinda jealous because I was going out all the time too. But
like she knows if I wear good clothes or whatever I was helping people
out.

What did she think about that?

Like she thought it was good.

Did she ever do service?

No. Not really. She's a senior now. She's never done service or any
of that so.

But you think she admired what you did?

Yeah.

Is there anything you'd like to share about ahyofﬂlis with me?
Anybody else?

Anything else you think of that you might want to share about the service
projects?

It was fun. I would do it again if I had to.

Would you do it on your own? Would you ever call up the Animal Shelter
and say, "Could I come work on a Saturday morming?"

I probably wouldn't do it on my own but I would definitely do it like
in a group.

If somebody else organizes it?
Yeah. |

Thank you so much.

Your welcome.

Did you have anything else?
No.

Okay. Thank you.
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"INTERVIEW 6"

During your last year of high school you participated in Sarvice Learning
Expeniences. What did you do and where did you do it?

That's when we went to the battleships and everything.

Uh-huh.

Like you want me to explain what we did?

Yeah. Why don't you explain?

First we went to the battleships in the port, right? Port was it?
Yes. |

Yeah. We went there and cleaned the inside of boats because they
were making it into 2 museum. So it was like taping everything so

they could paint it. Picking up trash and stuff. And then we went to
whatever park that was, Packer Park, we went there and picked up

trash and everything.

How many times did you go to the ship?

Three times.

Okay. And did you do the same thing each time?

Yeah. There's another one we did, I forgot. 1 don't remember.
Okay. Did you enjoy any of these experiences?

Yeah the battleship one.

How come?

It was fun because we could see ali the ships and was walking around
with the guns and everything The missiles and all that.

What was it like being on a ship that was a battleship?
It was nice.

Did you think about that a lot when you were on it?

A
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Yeah Like I saw these little helmets and everything, these lockers
and small rooms.

You saw the bunks?

Yeah. There's like six bunks in a little room. Real little.
Down below?

Up too.

Uh-huh.

And you could go down there and see where the missiles are at, where
they kept them at ...

Uh-huh.

how they reloaded ali the guns and stuff.

So you got tours and people were there with you?
And we saw where the caption goes.

Uh-huh.

You can see everything from up there.

I'm really sorry that I missed that one. I would have loved to see it.
When you were working, did it ever occur to you that you were helping

anyone?

Yesh. I was helping the people there because they were alt doing it
for free by volunteer work.

So were they appreciative?

Yeah. They were happy when we got there.

They were happy?

Yeah.

How did they show that you to? How do you know they were happy?

They were always like helping us and stuff and like talking to us.
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095 | Did they say they were really happy you're here? Did they say that you
096 | were heipful?

087
098 | They said they thought that we were very helpful.
089
100 | Do you think that when they showed appreciation, do you think that
101 | motivated you to do a better job or to do the work there?

102
103 | Yeah. It seems like they wanted us to be there 50 we just worked and
104 | we were doing everything alright. They kept all asking us to come
105 | back and everything.

108
107 | So by asking you to come back you knew that they really appreciated you?
108
109 | Yeah, we were doing a good job. 1
110 -
111 { Do you ever think about the service that you did now that's over? positive~
$12 reflection~
113 | What do you mean by that?
114
115 | 1 mean since you graduated has it ever crossed your mind? Were you ever
116 | thinking back to the work that you did there? Or don't you think about it
117 | atall? |

118
119 | Pretty much. Cause I saw it not too long ago. They moved it
120 | somewhere. 1 don't know where they moved it.

121
122 | So when you saw the ship it reminded you of what you did?
123
124 | Yeah. Preity much. i
125
126 | How about the park? Was that the same kind of experience for you? direct servic
127 perception~
128 | Yeah cause I always go fishing there. So it was like I cleaned it up and positive~
129 | everything. I feel better going there when it's clean.
130
131 | Oh...that's neat. A lot of students I spoke with said they hated cleaning
132 | the parks but this is new for me to hear this.

133
134 | It was a little bit boring picking up the trash but it's better than being
135 | inschool. ]
136 ] _
137 | Okay. Smce you have already formally reflected on these experiences in direct servic
138 | your old classroom, can you remember what it felt like when you came feelings~
439 | back and talked about what you did with the class? Learned sor
140 positive—
141 | Excited cause we got to see a real big ship. It was pretty big. And
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142
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144
145
146
147
148
149
150
151
152
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155
156
157
158
159
160
161
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163
1684
165
166
167
168
169
170
171
172
173
174
175
176
177
178
179
180
181
182
183
184
185
186
187

they told us about how far the missiles can go and everything.

Now when you came back to the school and you talked about it, was it still

that exciting?
Yeah.

Did you ever talk about, "Gives and Gets?" Like what I gave and what I
got from this experience.

1 don't remember.

Okay. Did you get anything from it?

We got a letter and everything.

But how did it make you feel to do it?

It felt good. |

Did it feel better than you'd normally would feel at that time?
Yeah.

Compared to being in school right?

Yeah, We got out there and worked a little bit and helped people.
You helped people. Who were the people you helpad?

You were just referring to the volunteers?

Yeah, the volunteer workers.

Those are the ones you helped. Did you help anyone besides them? The
people you didn't see.

No.

Now that you're out of school, are there ever times that you are feeling
badly about yourself and you think back to these things because it made
you feel good to do them? Or doesn't that happen for you?

No.

Okay. Do you think that any of your friends who inow what you did or

169
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188
189
190
181
192
193
184
195
196
187
188
199
200
201
202
203
204
205
206
207
208
209
210
211
212
213
214
215
218
217
218
219

221

223

227
228

231
232
233
234

any of your former teachers who know what you did feel any differently
about you knowing that you did this work?

I know my teachers do because we helped the teachers and made them
look good too.

You made them look good?
Yeah, by like not acting up or nothing.

Oh, because you behaved when you were there? What did that do for bow
people felt about you though?

They can count on me, I guess.

So you think that they got a sense of .. they thought of you as a responsible
person because they saw you doing this?

Yeah... like when we worked at a hospital and everything.
A hospital?

Yesh.

Is that the missing piece?

Yeah

Do you remember which hospital?

Caster.

Okay and what'd you do there?

They told us about like how many people they get a day and how
many people die a day and they say that everyday a student never
comes home like at least one nursing student never comes home. They

showed us like bullets and everything, how many bullets been in
people.

So you were in the traurna center”?
Yeah.

Did you do any work there or were you just checking it out for a potential
project?
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We were going to give the sick kids some toys cause we made a fund -
raiser everyday with the cookies and everything.

Uh-huh.

And we brought them like toys and everything.

Do you see the kids?

No we couldn't see them that day.

Okay.

But we gave them the toys and everything. |
When you did that or when you helped the people on the ship and when
you cleaned the water that you fish in, did that make you feel any
differently about yourself?

We learned a little bit about stuff. We leamned how to keep stuff clean
and everything.

Uh-huh.

Il go to the park again to the same spot and start cleaning
everything.

8till?

Yeah,

Are you pleased with yourself? .

Yeah I learned some stuff about the hospital and ship and everything.
Uh-huh.

People like when you come by and help them.

Did your mom know what you were doing?

No.

Anybody outside of school, besides kids that go here,

One of my friends, he thought it was pretty "phat".

—|
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282 | Really. So he thought that was pretty nice that you did that?
283

284 | Yeah

285

286
287
288
289
290
281
292
203
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205
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287
298
209
300
301
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310
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312
33
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35
316
37
318
318

21

23
324
325
326
27
328

Good. I'm still trying to understand how it made you feel to do it? I know
that you leamed things. I know that you had fun Inside, your feelings
about yourself, did they change at all after you did this kind of work? Did
you feel proud of yourself?

1 felt proud but I didn't really like change or anything.

Nothing changed about how you felt?

I fett good about nryself.

Did you or are you just saying that because you...

No. I felt good about myself.

How so? Can you describe it?

Probably like you go of your way and you really don't have to help

them. You justdo it. You're helping people. I guess that makes you

feel good.

Did it make you feel good?

Yeah. I don't know about everybody else but it made me feel good.

Okay. Do you want to tell me anything else about any of these
experiences you had?

What do you mean?

Anything. You have words of advice. Do you have anything you want to
tell me that happened during them that I might want to know about?

1 don't think so.

Okay. Thank you.
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