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Faith-based pedagogues, educators who connect their work as teachers
with their religious philosophy, working in America institutions of higher
education, often find themselves in a hostile environment. The purpose of this
study is to examine the life stories of a specific group of faith-based pedagogues,
Bahai educators who in connecting their religious theology to their profession as
teachers embody teaching as worship.

In order to construct a context for understanding the relationship between
these pedagogues and their students and colleagues in academic settings, |
present a brief historical perspective on the relationship between religion and
higher education. | devote specific attention to the repositioning of religious
theory and authority in America’s universities and colleges.

In 2005, | collected tape-recorded life histories of five Bahéi educators
working in universities and colleges in North Carolina and Ohio. In this
dissertation, | examine the open-ended narratives for intertextuality, silence,
selectivity and slippage in order to gain a better understanding of the subjects’
interpretation of their lives in the context of faith and higher education.

By exploring the presence of Bahdi religious principles and secular
themes throughout their individual and collective narratives with emphasis on
their religious principles, | offer some understanding of how their perception of

their role as educators along with their interpretation of religious philosophy, and
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professional experience help shape their teaching and work environments.
Furthermore | compare and contrast the effect of human secularism and religious
theory on the academic experiences of teachers and students, utilizing my own
narrative as an example. Such an examination also provides an indication of the
influence the work of Bahai Faith-Based pedagogues have on the lives of their
students and coworkers. Their life stories also provide some indication of the
impact of their religious and spiritual thoughts on the communities in which they
live. With the modern challenges faced by our society, | found that the
narrators’ common discourse of peace and unity serve as possible models of
leadership for refashioning what | see as a growing national movement towards

selfish materialism and global disrespect.
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CHAPTER |
INTRODUCTION

Blessed is that teacher who shall arise to instruct the children, and to

guide the people into the pathways of God, the Bestower, the Well-

Beloved.

- Baha'u'llah

What would happen if the current system of higher education in America
embraced a spiritual pedagogy? What if that spiritual pedagogy was directly
linked to an organized faith? Moreover, what if the teachings of that faith were
centered on themes of world unity, justice, and love of humanity? In this
dissertation, | present five Bahai professors whose pedagogy is based on
spiritual values. While the American academy may not be aware of the gifts and
challenges of this Bahai approach to education, these professors believe that
teaching is religious and a form of worshiping God.

In the Bahai Faith, there are several guiding principles that serve as the
foundation of the laws and obligations by which individual believers are expected
to serve and worship. Perhaps one of the most fundamental of the beliefs of the
faith is “independent investigation.” Believers are expected to seek out
knowledge for themselves, rather than to solely espouse and rely on the

teachings of others. Simply put, it is each individual’s independent responsibility



to seek and understand knowledge. In my independent investigation, | seek

answers to the following questions:

1.

5.

6.

How are other Bahai educators practicing the vocation of education in
environments that are not necessarily inviting to Bahai principles of
education?

What are the conspicuous and subversive means by which these
teachers are educating their students while remaining obedient to the
laws of the faith?

What are the struggles and rewards of their teaching experiences?
Do they experience marginalization or discrimination in the education
community by identifying themselves as Bahai educators?

How do they manage issues of “separation of church and state”?

What do these educators have to offer their communities?

A second recurrent guiding principle of the Bahai Faith calls for “universal

education” for all. As educators, we are on a mission of sorts to bring education

to as many members of the word as possible. This goal of education is not only

for their betterment, but also for the betterment of society as a whole. For those

of us working in the profession of teaching, we view teaching as worship. This

is not only a religious or spiritual agenda but a political one as well. | am

interested in uncovering practical methods for how my fellow teachers were

taking on this great and at times daunting task of merging the religious and the

political in the learning environment of today’s educational system. | feel these



two principles served both as an impetus and the guiding forces by which my
desire to learn more about the religious and spiritual influences on the
pedagogical practices of Bahai educators lead me to this research.

The third incentive for my research of Bahai educators is the scarcity of
publications that examine Bah&i educators who teach in the secular sphere.
When conducting the scholarly literature review for this project, | had great
difficulty locating information about Bah&i educators outside of those offered
directly by sources of the Bahai Faith such as the Bahai administrative order of
individual believers and Bahai organizations. Most of the literature relevant to my
research deals with the general themes of spirituality and teaching.

One article of particular relevance is authored by Dillard, Abdur-Rashid,
and Tyson (2000), My Soul is a Witness: Affirming Pedagogies of the Spirit. In
this text, the authors provide a brief gaze into the life and pedagogical practices
of an African American college professor as she interacts and builds
relationships with her students. The articles evaluates the effective techniques
that this professor utilize to engage her students in conversation and course
activity for the courses she teaches which focus on multiculturalism. | choose the
article because it addresses several intriguing questions that | would like to learn
more about in my own research.

The following excerpt from Dillard et al. (2000) provides an eloquent
explanation of my goal in conducting this research and an excellent cultural

framework for the work of the educator’s voices | hope to share



What is spirituality in education? Spirituality in education is education with

purpose, education that is libratory work, education that is emancipation.

What is spirituality in education? Spirituality in education is education that

connects, education that is about building relationships between and

across teachers and students, males and females, Others and Ourselves.

(Dillard et al., 2000, p. 447)

The article resonates with my support of spirituality in education. Furthermore, |
respect the use of a qualitative narrative methodology in the research. The
researchers provide information and data collected from interviews, the
interviewees’ poetry, and classroom conversation, transcriptions of the
professor’s students when conversing about the teacher as well as the
professor’s interpretation of her own work. The authors provided a brief
comparison and contrast between traditional positivist research and narratives as
well as research in “ethnocultural epistemologies of the spirit.” The authors value
and support the pedagogical practice of teachers of color and the impact
spirituality has on their teaching and relationships with their students.

A second article of interest is Crossman’s (2003) Secular Spiritual
Development in Education from International and Global Perspectives. This
article addresses “secular spirituality” in relation to developing an international
perspective in the classroom. The article also offers suggestions as to how this
spirituality would function in classrooms globally.

| found this article to be captivating in many new ways. This piece of

writing introduced me to new ways of thinking about the presence of spiritually in

schools. The concept of “secular spirituality,” which was a novel concept to me,



provided me with an understanding of the differences in interpretation between a
spirituality connected to a religious tradition versus one that may not be. The
article addresses some of the challenges faced by teachers who explore and
utilize spiritual and religious concepts. In educational institutions, perhaps one of
their most difficult challenges has been adapting to multiple and competing
interpretations of what spirituality is.

While there are some observable commonalities across the continuum of
spiritual and religious traditions, there are quite a few differences. | believe that
these are fundamental moral values underlying all faith traditions however one or
another of these may be stressed in any one tradition. Such values may include
ideas and ideals surrounding themes of faith, peace, and truth. However,
traditions and spiritual practices often depart from their similarities when
examined in terms of cultural distinctions, geographical location, and ritual.

Secular spirituality is often defined in relation to religion with some

recognizing conceptual overlaps . . . and others maintaining a clear

distinction between the two . . . Even where spirituality is clearly
distinguished from religion, there are variations in how the term is

perceived. (Crossman, 2003, p. 504)

Crossman addresses the issue of hegemony in relation to the past
definitions of spirituality, which have often been provided by the West. | do not
agree with Crossman’s suggestion that spirituality could completely be divorced
from religion, or more specifically acknowledgment of God. It is refreshing,

however, to learn that the institutions of education are seriously beginning to



address one of the problems that have developed because of “separation of
church and state” and the decaying moral conduct of America’s teachers and
students.

The third and possibly most influential reading in my research was that of
bell hooks (1994), Teaching to Transgress. In Engaged Pedagogy, the first
chapter of hooks’ work, she addresses the idea of teaching as something sacred.
| feel that this concept is probably fundamental to educators who utilize what |
would call a spiritual pedagogy

To educate as the practice of freedom is a way of teaching that anyone

can learn. That learning process comes easiest to those of us who teach

who also believe that there is an aspect of our vocation that is sacred: who
believe that our work is not merely to share information but to share in the

intellectual and spiritual growth of our students. (hooks, 1994, p. 13)

hooks suggests that those who teach utilizing this view of education teach
to the individual gifts of those they interact with. She addresses the fact that such
teaching pedagogy is a liberatory practice that frees its students from “banking
method” teaching, as defined by Paulo Freire. Furthermore, she suggests that
such teaching emphasizes the well-being of its students and is a form of healing.
She quotes Thich Nhat Hanh when explaining this concept:

His focus on a holistic approach to learning and spiritual practice enabled

me to overcome years of socialization that had taught me to believe a

classroom was diminished if students and professors regarded one

another as “whole” human beings, striving not just for knowledge in books,
but knowledge about how to live in the world. (hooks, 1994, pp. 14-15)



While these articles do not directly relate to the specific practices of Bahai
education, they do offer a fundamental understanding of spirituality in action
within the classroom. | believe this “spirituality in action” is a fundamental
element of the pedagogical practices of Bahai educators. | hope that this
dissertation will add to a growing body of research and writing, which begins to
understand the life experiences and view of the Bahai educator.

In conducting my research, | develop a better understanding of the
spirituality operating among a group of Bahai educators to whom | feel a deep
sense of kinship. This kinship is a result both of our religious affiliation with the
Bahai faith and our personal relationships as friends and colleagues. It is
important to clarify that | chose to interview people whom | have grown to know
over the past 10 years as a Bahéi convert. Each of these people (with the
exception of one) is a Bahai convert from Christianity, like me. | choose to
interview these five professors because of the relationships we have with each
other. The authors are university professors with whom | have had the
opportunity of developing closer relationships. Our relationships have been
founded in our common faith and our common professional aspirations as
educators.

| find the ethnic and cultural make up of the narrators to be somewhat
indicative of the diversity found in the Bahdi Faith. | have given each interviewee
a pseudonym based on the dominant themes | found in their narratives. The first

respondent, Professor Noble, is an African American woman, born to Liberian



parents. She was born in New York and raised in Liberia. She later returned to
the U. S. and now resides North Carolina where she teaches history at a
historically black university (HBCU). A second respondent, also serving as a
professor and administrator at an HBCU, has somewhat of a different history. Dr.
Justice, an African American man, came to the field of education with a
background in criminal justice and law enforcement. Dr. Seeker, a White man,
teaches at a predominantly white North Carolina state institution, and has an
extensive history of national and international travel. My final two respondents
provide an interesting dynamic. This married couple, she a White American and
he a Chinese American, have ties to North Carolina but currently teach in Ohio
institutions of higher education.

| came to know each of the narrators during various Bahai activities.
These interactions include but are not limited to religious worship and fellowship,
study of the holy scriptures of the Bahai Faith, administrative and organizational
events. Nevertheless, most importantly | had the opportunity to develop personal
relationships with each of them and count them among my friends, mentors, and
heroes.

By utilizing a narrative approach | create a space where voices of my
fellow Bahdi educators can be heard, | too feel empowered as an educator. As
Riessman states,” We cannot give voice, but we do hear voices that we record
and interpret” (as cited in Casey, 1995-1996, p. 223). | have found answers to my

most pressing questions in this process. | also feel a certain sense of closeness



with these teachers as we together acknowledged the relationship we shared not
only as Bahais but also as Bahai educators, who have chosen the vocation of
education as a means of worship.

The question | posed to these narrators was “I am interviewing Bahai
educators. Tell me the story of your life” (Casey, 1993). | resisted the urge to ask
clarifying questions through out the process, as | feared that by doing so | might
distract the authors’ thought process and unintentionally guide their responses
astray. This was difficult for me however. | did clarify correct spelling and
pronouncing of novel vocabulary and proper names after the interview process.

As Cynthia Dillard (1995) writes, ”. . . our interests originate as much out
of our own personal biographical situations and previous and current life
circumstances as out of a sense of what we are working to bring into being” (p.
542). This statement speaks powerfully to my personal connection with this
research. As stated early, there is a limited amount of research that has been
conducted on the life experiences of Bahai educators. There is even less
evidence of research that has been conducted on this subject matter that utilizes
narrative research. My specific contribution to the literature therefore draws on
current literature, which exposes the relationship between the spiritual and the
pedagogical practices of educators. | hope to create a place where the voices of
successful Bahai educators, who utilize a spiritual pedagogy, can be heard in the
midst of traditional Christian and secular discussions of the effect of teacher’s

spirituality and religious beliefs on the students and the educational environment.
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This work can advance and enhance research that examines the pedagogical
practices of those educators who view teaching as a vocation or specific form of
worship in the development of humanity. These professors build relationships
while simultaneously rendering worship to a higher power. The Bahai faith
encourages members of the faith to view work as worship to God and | feel that
the life stories presented in this research is an excellent example of such work
and worship. These narratives will provide a practical application for others to
understand the rewards and gifts of incorporating spirituality and religious beliefs
into the classroom in a manner that is neither dogmatic nor oppressive, but rather
liberatory and healing. Furthermore, their life stories offer an example of how
faith-based pedagogy can benefit humanity worldwide in the building of a more
just and peaceful society.

In Chapter I, | introduced the research project and the theme of “teaching
as worship.” | define teaching as worship in terms of understanding the work that
| and others like me do as university professors who profess a religious
inspiration in teaching. These people like me | term Faith-based pedagogues. |
present a brief introduction to some of the scholarly literature, which | feel is
supportive of my concept of faith-based pedagogy. | introduced some of the
critical question | seek to examine in my research. | also introduce the
participants of my qualitative study and give a brief description of their religious

and work experience.
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In Chapter Il, | provide a review of scholarly literature that examines the
evolving relationship of religion and higher education in America. This chapter
devotes specific attention to the repositioning of religious and spiritual
dimensions in education and its impact on society. The chapter focuses on the
progression of institutions of higher education from a religious base, during the
colonial period, to a more secular based, during modern times. In addition, the
chapter examines some of the social and cultural influences that also facilitated
the country’s colleges and universities shift from a religious focus to one that is
more secular.

In Chapter Ill, utilizing my personal narrative as an example, | compare
and contrast the influence of secular and religious themes on my education and
others enrolled in institutions of higher education. | draw a comparison between
the treatment of religious and secular themes | have seen in traditionally white
institutions as well as Historically Black Colleges and Universities (HBCU). | also
reflect on my clinical and teaching preparation. | speak of my personal spiritual
evolution. | focus how that evolution contributed to my current spiritual and
religious faith-based pedagogy.

Chapter IV examines the faith-based pedagogue’s role in institutions of
higher educations such as colleges and universities. In the chapter, | devote
attention to the benefits and challenges of welcoming the voices of these
educators, into institutions of higher education. These educators, who link the

work they do as professionals to their worship to God, offer a new dynamic to the



12

ever-increasing pluralistic American community. | focus on the contribution their
presence brings to the democratic classroom and how that presence can help
shape positive social development. The positive developments | believe are
shaped by the relationships they establish and maintain with their students,
colleges, and communities.

| examine the practicality of utilizing narrative research methodology when
examining the life stories of Bahai Faith-based pedagogues in Chapter V. Using
the conceptual framework outline in the previous chapters | examine the benefits
and challenges of utilizing a faith-based approach to education in higher
education with specific attention to the narratives of Bahai educators. | compare
and contrast the logistics of such pedagogy with those of more extremist and
moderate approaches in education as well as those dedicated to a more secular
focus of educating. | also address the importance of recognizing and
understanding my own subjectivity in the research process. | explain how such
subjectivity informs my understanding of the narrator’s life stories.

In Chapter VI, | present the life stories of Bahai faith-based pedagogues. |
examine their narratives for the presence of both Bahdi religious themes and
secular themes. | devote attention to the emergence of religious and secular
language and to the building of a premise to support the relevance of such
language by examining both sacred Bahai text and secular philosophy. | examine

their individual and collective narratives for the presence of silence, slippage, and
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selectivity and present my interpretation of commonalities and differences when
viewed in the context of intertextuality.

Chapter VII will discuss the importance of educators working to foster a
more just and peaceful humanity. Building on the discussions in the previous
chapters, | provide an example of how the work of faith-based pedagogues, such
as the narrators in my research, may offer a valuable contribution to the work
teachers must do to bring about a more nonviolent and caring society.

In the concluding chapter, | summarize the dissertation and offer some
suggestions for future research. Lastly, | summarize the effect this research has

on my spiritual and professional experience as Bahai educator.
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CHAPTER I
A HISTORICAL PERSPECTIVE ON THE RELATIONSHIP BETWEEN
RELIGION AND SECULARISM IN HIGHER EDUCATION IN AMERICA

In this chapter, | present a historical perspective on religion and higher
education in America. | explore the evolution of the relationship between
American colleges and religious leadership in the academic setting of institutions
of higher education. | dedicate specific attention to the influence of Judeo-
Christian denominations on the formation of many modern colleges and
universities. By examining the historical evolution of America’s institutions of
higher education with a religious lens, | am able to better understand the various
roles held by faith-based pedagogues in colleges and universities.

Many of the country’s first colleges established by the colonists were a
direct response of their escaping oppression and religious persecution from their
former, mostly English rulers. With the development of early American colleges in
the late 1700s, the relationship between religion and the university began. As a
result, the new settlers sought to distance themselves from their previous
leadership in an effort to exercise new religious freedoms (Hutchinson, 2001;
Thelin, 2004). While these new institutions symbolized a radical departure from
the Church of England, they initially were limited to representation of Christian
tradition, in particular, the Protestant denominations (Reuben, 1996; Schwehn,

2005; Thelin, 2004; Veysey, 1965). The influence of “Congregational
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Protestantism” existed throughout the fabric of the colleges. Professors, students
and administers alike were loyal to a Protestant form of worship. This was clearly
evident in the establishment of institutions such as the college of Rhode Island
where: “Appointments to the governing board of the tolerant College of Rhode
Island were set by statute to follow a strict formula that limited membership to
Baptists, Presbyterians, Congregationalist, and Anglicans” (Thelin, 2004, pp. 13-
14; Burtchaell, 1998). The early colleges were somewhat diverse in regards to
the ideologies governing the institutions. However, the diversity that existed
during colonial times was more representative of divisions within the Christian
church or sectarianism. Each school distinguished itself according to the line of
Christian doctrine its constituency followed. Eventually the country did
experience a change in its relationship to institutions of higher education founded
on religious base. The rise of an increased interest in industry and science
ultimately led to a more diverse faculty and student body as well as an increased
secularized curriculum as the curriculum expanded outside of religious bounds.
With the establishment of some of the earliest colleges such as Harvard,
Yale, and Princeton, the dominating influence of Congregationalist and
Presbyterians, collectively known as the Puritans was protestant (Thelin, 2004).
The curriculum was “committed to a rigorous, demanding education of young
men who would become Christian gentlemen” (Thelin, 2004, p. 24). This function
of colleges during this time was important for revitalizing and maintaining the elite

economic class. It was important that those poised to become community leaders
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were not only virtuous, devout members but also well “disciplined” in mental
capacity. Veysey (1965) explains the fusion of intellectuality and theology in the
following passage
In considering the aims of higher education, believers in mental discipline
began with an idea of the human soul. The soul was not composed of
material substances, nor was it merely a part of one’s mind. (In practice,
however, the terms: “soul” and “mind” were sometimes used
interchangeably.) The soul constituted the “vital force” which in turn
activated mind and body. (p. 22)
These clergymen would not only serve as religious leaders in their communities
but also serve as representative of the elites they served. This commitment to
pious character was obvious when examining the curriculum of this time. School
courses were heavily devoted to Christian themes. As a result, those less
connected to the churches accused school administrators of establishing these
institutions for the purpose of educating and developing clergy. For educators,
students and citizens of the newly settled America, the nepotistic relationship
between clergy and elite rulers was problematic. This was a commonly used
argument given the large presence of religious doctrine with in the curriculum.
Conversely, a closer examination of the schools’ structures reveals well-defined
boundaries existing between religious leadership and scholarship. Often there
was a strict distinction made between, for example, “magistrates,” and

“ministers.” Furthermore, there were no divinity degrees deferred nor did these

colleges ordain ministers or priests (Thelin, 2004). It is interesting to note,
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however, that often those seeking ordination would precede their divinity study
and clerical ordination with graduation from college.

While these early colleges, technically, were not theocracies, the presence
of theological philosophy and sectarianism was apparent. For example, school
leaders expected faculty members to subscribe to the sectarian views of the
religious tradition in the schools where they taught. Because of the
denominational nature of Protestant churches, its members were constantly
reexamining and reshaping its interpretation of orthodoxy. Often differences held
by church communities over the interpretation of doctrine led to the branching off
and establishments of new churches. Consequently, these new divisions led to
the establishment of new colleges that were more representative of new sects or
denominations.

The branching off members of colleges to establish new congregations
and colleges, created new schools more in line with the sectarian views. This
was the case with the establishment of The College in Connecticut. Thelin (2004)
explains the conflicts leading to the establishment of this new institution in the
following passage:

The College in Connecticut, later renamed Yale, was founded by

Congregationalist who had become displeased with what they thought

was theological laxity of the Harvard divines. In their new venture as

‘wilderness prophet,’ they soon faced some bad news: college board

members were surprised to discover that their newly selected rector and

their one tutor, upon whom they had relied to uphold a strict

Congregational orthodoxy, had publicly declared for Episcopacy.

Anglicans were not welcome in Connecticut or at its college. lllustrating
the power of the external board, both the rector and tutor were dismissed
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immediately, and henceforth all those who were appointed to the faculty
were required to subscribe to a ‘confession of Congregational orthodoxy.’

(p. 4)

The influence of the religious doctrine and interpretation of Christianity of
the Presbyterian sect is seen in its establishment of institutions, not only during
the colonial period but also throughout the American history. While American
higher education was dominated by Congregationalist during the colonial and
federal periods, prior to the civil war period, the Presbyterians establishment of
colleges was present (Burtchaell, 1998). Examinations of the interrelationships of
The Presbyterians reveal frequent schisms and reunions. This representation
can be seen in the establishment and waning of various institutions associated
with their following. For example, during the middle of the nineteenth century the
Presbyterian Church was “cloven in four by the issue of slavery and chronic
conservative-liberal division overly evangelical piety” (Burtchaell, 1998, p. 126).
This division in philosophy greatly influenced the establishment of colleges by the
Presbyterians for freedman blacks. Another element of the schisms associated
with the Presbyterians was evident in the establishment of what later became
known as the College of Philadelphia. This institution was a result of the division
of Presbyterian view over “The Great Awakening.” This Great awakening was a
revolutionary period for Protestants during the 1730’s and 1740’s of great
upheaval. During this time “revivalists” called for a more personal religious
experience of individual followers issuing a direct challenge to the historically

established church authority, which was based in ritual and doctrine (Ahlstrom,
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1972). This division resulted in two sides: The “Old Sides,” which favored
doctrinal orthodoxy and classical education and the “New Sides,” which favored
none-intellectual piety. The founding of the college of Philadelphia was more
consistent with the doctrine of the followers of the “Old Sides” (Burtchaell, 1998).
The relationship between Protestant Christianity and higher education
continued with the establishment of the Methodist church. With the reform
movement of the church led by John Wesley, the Methodist church was
established. This reform, in its very creation, countered previous notions of
Christian piety. Christian church in America was no longer deeply associated with
the once dominant elite Protestantism. This reform denomination embraced
greater amounts of poor and rural constituencies. As a result, many of these new
members exhibited an ambivalence or indifference toward formal education.
(Burtchaell, 1998) The reform focused more on “saving souls.” In addition, given
the choice between doing so and focusing on “studies” founders of the
establishment urged future clergymen to “let your studies alone” (Burtchaell,
1998, p. 257). However, eventually the Methodist would establish “literary
institutions” which were birthed into institutions of higher learning. The
establishment of these institutions differed from the predecessors of other sects
in that the church primarily established them for the laity, not ministers. Ministers’
evangelism was a foundation for their ministry, not academics. The literary

institutions catered more to the “social, economic, and cultural aspirations” of the
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people (Burtchaell, 1998 p. 259). Ironically, the Methodists would go on to
establish more schools than any other denomination.

The Baptists, like the Methodists, initially drew a great distinction between
the education of their ministers and laity. Like the Methodists, the Baptists tended
to attract working class citizens. Initially Baptists were not welcoming to
academic schooling of its preachers. Conversely, they viewed “learning” as a
primary source of “corruption” in clergy (Burtchaell, 1998). Eventually however,
there were members of the Baptist church who opposed this view of education
and would later establish academies alongside seminaries of higher learning.

While sectarianism was present, there existed during the early years of
the colleges some sense of unity of thought or “Unity of Truth” (Reuben, 1996).
Many of the academicians of the early years followed a belief that provided for a
space where God, academics and the arts could exist collectively and therefore
result in the ultimate purpose of education. It is important to note that this union
did not hold a prominent placement and value for science. Reuben (1996)
provides a rational for the colonial educators’ notion of the unity of truth in the
following passage:

Since the colonists believed that all knowledge was knowledge about God,

they assumed that ultimately all truths agreed and could be unified. They

thought that every educated person should know all the arts: the
information yielded by one area of study was valuable only in the context
of the whole. Their educational philosophy also supported the unity of

knowledge and morality. The influence of Christian humanism highlighted
the practical moral aims of learning and education. (p. 18)
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The amalgamation of philosophies resulted in a practical form of morality
consistent with the early establishments of “Christian humanism” which focused
on “truth” and “goodness.” This goodness provided for a space where morality
and a respect for Latin, Greek could become coupled with the study of Christian
theology.

The introduction of Lutherans to American culture yielded yet another
interpretation of protestant Christianity. During the late nineteenth century, the
influx of immigrants to the United State grew exponentially. These new ethnic
groups founded colleges that were more consistent with their cultural heritage
and national origin. Given that religious affiliation was more representative of
ethnicity, Lutheran colleges catered to German and Scandinavian immigrants.
With their arrival in America, a new concept of denominationalism had to apply.
While all Lutherans held a collective fidelity to Martin Luther and the Augsburg
Confession. ? Their practice of Lutheranism in America was more defined by their
ethnic, geographical, and linguistic similarities (Burtchaell, 1998). Historically
there have been three distinctions or denominations of Lutherans: The Eastern
Colonial branch; Upper Midwest Scandinavians and Germans also known as
“Confessing Lutherans”; and the German Lutherans who settled more in the

lllinois and Missouri. These groups served a variety of social classes as well.

! Martin Luther is the German monk credited with the reformation of Protestant traditions of the
16™ century.

2 Confession of faith in the Lutheran Church
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Of the earliest institutions established by the Lutherans, perhaps
Gettysburg College signifies the beginning of the Lutheran legacy in higher
education. While other institutions such as Franklin College, established in 1787
primarily to cater to the German community in 1787, their success was short
lived. Many of the German immigrants were poor participated less in colleges.
Consequently, the college would not issue any degrees during its operation. As
Germans began to flourish more financially, their relationship with collegiate
education became more favorable. As was the case with the beginnings of many
colleges, Gettysburg was born out of a desire to educate its clergy. When church
leaders and school administrators discovered that students attending seminary
were not well equipped with basic education skills such as math, grammar, and
English, Gettysburg was established to help prepare the students better for
seminary (Burtchaell, 1998; St. John Evangelical Lutheran Church, 2006). During
its earlier years, the university would undergo several eternal bouts which to
debated the roll of the college in the Lutheran church. As the influences of
secularization increased, the leadership struggled over the purpose of the college
in providing religious leadership for the Lutheran church. It appeared that the
leadership was shifting amidst its new identity as a secular institution. This was a
great challenge given that many of the board members of the school were
themselves members of the Lutheran clergy. Until recent years, the college has
maintained its close connection to the Lutheran church although its curriculum

has changed to address a more secular pupil base. The Lutherans did eventually
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establish several other institutions of higher education that managed to capture
the religious and academic needs of their student base (Burtchaell, 1998; Thelin,
2004).

While the religious presence in earlier years of higher education was
dominated by Protestant churches, eventually the diversity of the country would
yield more room for the influx of alternative interpretations of Christianity and
other religious customs falling outside of the Christian tradition. This diversity
would lead to the establishment of colleges and university founded by Catholics,
Jews and other religious affiliations not previously occupying a space in the
league of institutions of higher learning.

Catholics represented the first major group of non-protestant Christians to
establish institutions of higher education in America. While Catholic institutions
served students with families’ heritage based in Ireland, Italy, and Eastern
Europe, unlike their wealthier protestant predecessors, Early Catholic institutions
tended to be located in more urban areas serving less elite populations and more
working class immigrants (Thelin, 2004). The establishment of Georgetown
University in 1789 marked the beginning of the Catholic legacy of higher
education. While they entered the higher education arena somewhat later than
several other religious groups, they would establish more institutions than the
others would, seventy-six of which are still in existence (Burtchaell, 1998;
Marsden, 1994). Their late entrance into academe was not only a result of the

later arrival of Catholic immigrants but also reflected the practice of several
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colonies deeming the practice of Catholicism illegal. This was a common practice
prior to the American Revolution (Hutchinson, 2001). Like other religious
denominations and sects, it was important that the colleges established exhibited
curriculum with was consistent with the doctrine and religious interpretations of
their founders. Catholics designed their schools to provide a catholic education
by catholic teachers for primarily catholic populations, in other words these
schools served as a ministry of the Catholic Church. However, they were
welcoming of students from none-Catholic backgrounds. Many students from the
neighborhoods and communities they served attended their institutions.
Hutchinson (2001) outlines the primary and explicit aims of the Catholic schools
While there was a remote connection to the intellectual life, the three basic
purposes of the first Catholic colleges were: (1) preparing boys for the
priesthood; (2) creating centers for missionary activity; (3) and cultivating
in boys and young men the moral virtues. (p. 2)
Like many of the protestant churches, the establishment of universities within the
Catholic community did manifest the divisions in the church. There were three
main clusters or “orders”: the Jesuits, the Ursulines, and the Christian Brothers.
The early colleges adopted a “Jesuit” model for their organization which
consistent with French and German models which housed both secondary
schools and colleges within the institution (Hutchinson, 2001). The curriculum
was different form the earlier Protestant model as well in that it “combined
medieval arts and sciences with renaissance literature and a heavy emphasis on

Latin and Greek classics and Scholasticism” (Hutchinson, 2001, p. 3). As was the
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case with the Protestant institutions, Catholic institution’s initial purpose focused
on maintaining religious autonomy and culture, however, as time progressed,
they too shifted their focus from religious to more secular and academic in hopes
of addressing needs or the quest for “knowledge” (Hutchinson, 2001).

The entrance of Jewish institutions into the area of higher education took a
different route than its Christian predecessors. Like Catholics, Jews were
outsiders. However, similar to the aims of the establishment of colleges by the
various Christian denominations, the main goals of Jewish schools were
committed to the maintaining and supporting of religious ideals as well as cultural
standards. However, the Jewish presence was somewhat limited in terms of both
population and funding. Therefore, the Jews formed a partnership between the
University of Pennsylvania and Maimonides College at Philadelphia. In 1867
Isaac Lesser spearheaded this fledgling college. Here general college instruction
was provide with special focus on Jewish standards and customs. While its
presence was short lived, Maimonides did serve as the first installation in the
legacy of Jewish colleges. Later in 1875, the Union of American Hebrew
Congregations established the Hebrew Union College of Cincinnati. Its primary
focus was for the training of teachers and rabbis. Other colleges and seminaries
would follow in the model of this college. It is important to note that Jewish
students often did gain entry to other institutions which where founded by
Christian denominations; however, they frequently faced anti-Semitism and

organized attempts by the administration of those institutions to limit their
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enrollment (Marsden, 1994; Thelin 2004; Veysey, 1965). The arrival of Yeshiva
College in 1928 marked the foundation for a more stable Jewish presence in
higher education. While its focus was more synonymous with the views of
orthodox Judaism, other universities such as Brandeis University, which offered a
more general and secular education, would be established (Marsden, 1994).
Ironically, these institutions perhaps drew students more for cultural reasons than
religious.

Although there have been other religious groups engaged with the
establishment of educational institutions, for the most part, sustained colleges
and universities with a religious history has been limited primarily to a Judea-
Christian affiliation. This affiliation has contributed greatly to both historical and
current day notions of religion and higher education. The pluralistic nature of
American culture as well as the evolution of secularism has greatly challenged
the theological ideas of higher education.

While these institutions began as a response to aims of their governing
clergy and congregations to maintain religious theology and culture, as most of
the institutions grew to be more accommodating to the diverse American culture,
the battle between religious orthodoxy and secular academic emerged.
Conflicting views on managing the roll of religious clerical power and the
advancement of science and non-religious themes further complicated concerns
held by the academic community over religious dogma. Furthermore, the advent

of religious reformation, wars, slavery, and conflict over moral leadership created
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more issues of division, between not only religious leadership and students but
also administration and faculty.

As colleges fought to maintain their place in academia, issues of funding
and philosophical differences had to be addressed to insure that there would be
student bodies to teach. Some of the earlier challenges of religious feasibility in
colleges occurred as the country began to examine accessibility for its ever-
growing pluralism.

A fundamental source of conflicts and debates facing early colleges
centered on the issue of slavery. Slavery not only sparked great debate around
religious moral issues with human chattel but also confronted the notion of
“educated gentlemen.” The arrival of the American Civil War also brought up
issues of what constituted proper Christian behavior. As the leaders and
politicians of a divided country debated the morality and economics of human
bondage, college students enhanced the debate by questioning biological
equality of different ethnic groups or “races.” One such debate was fielded by
polygenesis which supported “the theory that races are the products of separate
creation, hence not members of the same species” (Geiger, 2000, p. 109).
Implicit in this debate was the argument by slave supporters that darker skin
humans were of lesser value and even synonymous with animals. This argument
was important because such a suggestion provided a basis for Christian religious
teaching that gave humans ruling and the right to chattel animals. This debate

also created further examination by schools as to what constituted education.
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The debate over racial inferiority and slavery would also help issue in the divide
between religious and scientifically supported secular education. As more
participants in higher education began to move away from the churches in pursuit
of more factual or scientific bases for education many argued that “scientific”
presuppositions, not religious should be the foundation of the American colleges
(Geiger, 2000; Thelin, 2004).

The issue of not only slavery but also race was often a divide among
denominations. There were several colleges established for African Americans,
by those wishing to educate freedmen as a moral response to the inhumanity of
slavery. With the end of the civil war, the issue of missionary work to reach
blacks became a pressing issue. In the aim of spreading Christian theology it
was determined by churches that black ministers would need to be educated in
order that they would be able to “read the Bible and to become self-supporting
and self-directing churches” (Burtchaell, 1998, p. 395). As a result, the
membership of blacks in Baptist denominations grew. The Baptists would go on
to establish two colleges that catered to African Americans including Ottawa
University, and Bacone College. Other denominations or sects would establish
colleges for blacks as well. Some of these affiliations included the Methodist
establishment of Bennett College; and Bethune-Cookman Collage; the first Black
Catholic college of Xavier University and the only Lutheran historically black
college of Concordia (Burtchaell, 1998; The Lutheran Church Missouri Synod,

2006).
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As there were church supported schools being built to educate blacks,
there were several Christian affiliated colleges, especially in the southern region,
which where responsible for the education of proslavery advocates. The college
of William and Mary in Virginia as well as South Carolina College were examples
of school that produced prominent politicians who supported slavery. Thomas
Dew was recognized for writing the “intellectual” defense of slavery and was at
one time president of William and Mary (Geiger, 2000; Thelin, 2004).

The debate over slavery was one of the central topics utilized when
negotiating issues of Biblical interpretation and moral responsibility. Often those
who supported a move toward a more scientific based and secular curriculum
argued that such debates could not be proven biblically. The slavery issues were
founded in a great debate over the moral responsibility of pious education
against a growing acceptance of supposedly scientifically based explanations of
its feasibility. Nevertheless, slavery was only part of the great divide in education.
There were ever evolving issues, which challenged the responsibility of colleges
and universities to educate students, which were not always accepting of a moral
or religious education.

While it may be true that most colleges and universities can attribute their
establishments and initial purposes deeply tied to maintaining and supporting the
religious groups they represented, historical changes in the needs of faculty and
students seeking to educate and be educated would show a waning in the desire

to adhere to religious curriculums and commitments. The shift from a religious
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focus to a more secular one was greatly affected by political shifts in the country,
growing diversity and an increase focus and desire for more scientific and
empirical learning. Furthermore, with the advent of Morrill Act and inevitably the
federal establishment of Land-grant colleges and universities, religious
institutions began to lose their majority over secularly founded institutions (Thelin,
2004).

Following the American Civil War, all institutions of the country were
reexamined and restructured. Many college students, especially those in the
south enlisted in the army. These men were fighting to maintain their political
stations on moral issues, government rule, and the right to maintain their way of
life, one that often favored white male Christian patriarchy and a concentration on
more local and state control. With the end of the war, the involvement of
government and government standards presented more influence on curriculum
to enhance engineering, applied sciences, teacher education, and agriculture
(Thelin, 2004). Other changes would grant increase educational opportunities to
women.

As colleges continued to be reexamined and reconstructed, those working
in education began to study and redefine previous notions of morality. Morality
was no longer isolated within the context of Biblical parameters. The very
purpose of education, previously seen as method for producing “virtuous”
members of society, no longer generally applied to all aspects of the institution.

To add to the shift in moral focus, there was growing concern over the legitimacy
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of clergy rule and indoctrination of orthodoxy (Marsden, 1994). Additionally the
schools were not limited to a student body that was autonomous and narrowly
dedicated to religious values.

The changing political and state influence on education and the reshaping
of values to serve a diverse population became evident in how students
connected themselves with historically religious colleges. In 1905, a survey of
state university indicated that about 40% of college attendees were not church
members (Marsden, 1994). This was somewhat indicative of the philosophical
and theological diversity of college students at that time. The American colleges
developed a more secular stance on education. We also see the launching of
state institutions. These new state institutions called for a separation of state and
church. This marked a revolution in academia. Institutions of higher education
became more cautious to ensure that they did not trample students’ rights in the
name of maintaining religious dogma.

The industrial revolution further catapulted changes in curriculum to reflect
more secular and scientific bases. As industry sought to enhance its capabilities,
a more concrete, scientific and technical education was required (Thelin, 2004).
Education was no longer about educating ministers and moral beings but also
workers that would be capable of working in new industries and further the
capitalistic demands of modernity. Modernists begin to focus on a new truth, one

different from the understood truth of the religious predecessors. Walter
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Lippmann, an influential journalist and political commentator at the turn of
modernity explains as follows

Modernist, by which Lippmann meant people committed to the dominant

modern outlook, on the other hand, gave their ultimate intellectual

allegiance to the scientific method as the essence of true education. The
higher truth was an ever progressing ideal toward which the human
community of scientific inquires always moved, yet never reached. Since
truth was by definition always changing, the only thing ultimately sacred
was the means of pursuing it. No religious or other dogmatic claim could

be allowed to stand in its way. (Marsden, 2004, p. 329)

Further influence on the increasing forces of secularism were being driven by an
increase exploration in biological and other sciences and the establishment of
curriculum less concerned with moral and virtuous character building.

Perhaps one of the greatest influences in the changing focus in American
colleges and inevitably universities’ move to secularism as well as a redefining
relationship between religion and higher education was the development of land
grant institutions. With the Morrill Act of 1862, the establishment of educational
institutions was no longer primarily a function of religious groups. The act now
granted access to states for the establishment of colleges by providing not only
funds but also physical space for new institutions (Marsden, 1994; National
Association of State Universities and Land-Grant Colleges, 1995; Reuben, 1996;
Thelin, 2004). A brief synopsis of the Act follows:

Sponsored by Congressman Justin Morrill of Vermont, who had been

pressing for it since 1857, the act gave to every state that had remained in

the Union a grant of 30,000 acres of public land for every member of its
congressional delegation. Since under the Constitution every state had at
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least two senators and one representative, even the smallest state
received 90,000 acres. The states were to sell this land an