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~ ABSTRACT
 Given the many studies that suggest the efficacy of
technology use in therclassroOmL'especially coupled with

! the Internet,fand,givenﬁthe‘extenuating circumstances of

bu81ness and governmental oplnlons on more technology use

_ 1 _ '
1n schools/ the reallty is- far from what 1s expected

i

‘There are stlll teachers out there who ‘are computer e

i
\

1lllterate Wthh ln effect translates 1nto the1r students
' being fomputer illiterate.

Thls progect traces the factors that affect why

1

teachers are reluctant to use technology: technophobla,
job:seaurity, and'administrative support. The project also
,?rovides a basic‘understanding of weh engines and web-based
searching usefuliin’the oYerall implementation,ofthe
design‘steps.
The gist of the project centers on two items: (l) a
comprehensive‘instruCtion manual on basic weh page
constructlon and (2) a video-based tutorial that hlghllghts

the‘toplcs 1ntroduced in the manual. The des1gn 1s based

'~ on learning theory advocated by Gagne (1977) and Skinner‘

(1961) . Such learnlng theory correlates w1th ‘the video

tutorial. 'This learning theory is essential for the first

iii
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learner since automaticity is desired and

7g'=d through the v1deo presentatlon

and less‘n_‘because s1mp11c1ty 1s valued %

echnophobia

f?pnotﬁplacedgon;learnertb

of fear is: 1nvol_ed

: motllatlon 1s prov1ded for the learneif

esponse, whlch helps 1n the 1mmed1ate retentlon

Guldance through the form ofbmodellng can beft
: RepeatedreXpOSure;iipf

same elements also helps w1th enhanced retentlon andkgff""

espec1ally o

lsor

the 1ssues 1n the development of the tutorlal

scussed in depth. A qualitative assedsment of the




projéct is then preéented followed'by‘an appendix that
offers |the complete instrﬁction manual as’weli as the

contents of two model web sites used for instruction.
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b'ofrcomputers‘to students is dw1nd11ng Accordlng to data
’gathered by Technology Counts 1999 an{on—llnehflrm»
‘(http /www edweek org/sreports/tc99),pthe ratlo’of‘
'3Studentsgper:rnstructlonal;computer was 8.1 1n 1999, - That

ratiohCOntinues to diminish

1

-

'technology use and the addltlon of more computers into the

' ,‘workplace‘and'classrooms, there-ls‘alproportlonategand

- Wlth the helghtened demand perhaps mandate, for‘

vvhever 1ncreas1ng Internet presence 1In.a national survey of

i

schoolsnand-teachers,_the report found that 906 of ‘schools
had varylng 1eve1s of Internet access (Rav1tz et al

'1999) Further, from fourth to twelfth grade, Tof
classr oms had access “Not only 1s thlS access to the Net

1s equally 1mportant

1
|-
1
0
: L
flmportant but what the Net offer
D e T :
MTre than a few studles, both scholarly and

vprofe851onally, have touted the successes galned in student
1earnrng‘wrth7thevcomplement of thevInternet. Zhao (1998)
theoriéesf o | |

| With[ftsxithe Internet;sTfincreasing capacity for p
hmultimedia,‘multi—modefcommunication and informationd
:presentation, easy.aCcess-to_anveveragrowingbedyfof

information, and new ways of data representation, the



http://www,edweek.org/sreports/tc99

‘hWéb presents educators w1th exc1t1ng opportunltles to

enhance teachlng and learnlng (p. 1ffv

Selwyn (1999),,1n'h1s,negat1ve attackﬂOn Internet.use,dr
i : , , T
nevertheless and 1ronlca11y relnforces 1ts efflcacy (1)’

| | . ‘
the net allows users-to‘reach ;nfOrmatlonvbeyond'borders,

(2) information‘is‘oulturallydrieh, and.(3)'oreatiue and
aesthetic elementsdéan'behincorporated from’and'into‘ |
InternEt use.. R, | o
KasakOWSki&(1§98)‘suggests-that;the Internethaliows

students more autonomous learning opportunities in a

oonStructiVist approaohrv;Hehfurtherfadds'thatvoritioal'and .
anaiyt%cal thinking can ariserfrOm‘thishQnew teChnology”
and 01tes a study by the Center for Applled Spe01al
Technology (1998) that exper1menta1 groups with onllne‘
acéesSfShOWed;?srgnlﬁloantlygh;gher soores on measures of
information'management}‘conﬁuniCation; and_presentatiOn‘of
:'ideas" (p, 2);- Eo N
Bonan‘(l998),vin reiating the‘Internetito counseling,
suggests that “members ofgroups”can aocessdinformation:and
resources, f1nd support hand&enﬁoy the freedom.to‘explore‘f
themseives and their- relatlonshlps w1th others and

perhaps, create a new senseuof belongingvto‘a 1argerdglobal




communi

Interne
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‘voiced
Mihe, 1
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percent
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jpolitlc

importe

a

~ techno!

the Int

“ busines

‘begin 1

t?ﬁzfp.vl)ﬂ'.He fnrther*addELthat'accessjto the

ot has 1ead to the creatlon of 1nteract1ve soc1al and
1g'commnnities, Agarwal and Day (1998) llnked
;t;nse’byran Economlcs_classgto;an 1ncrease in the
r‘of,edncation‘and notedrthat?therInternetvalloWed
"s tohmeet‘the’challengesdofiteachlngg;-Others have
the Internet’sefficacy'(BeCherh&,Rayitz;-l9§9;
996) | Mefeever,”PfeeideﬁE'ciinteﬁ has called‘for'
ol w1r1ng of every classroom 1n the Unlted States by
ar (The Dlgltal Challenge, 1997) As-of‘l999 the
;age of schools w1th Internet access was 876

1deed an overWhelmlng‘nnmher‘of studlesAhave dv;

rated the 1mportance of technology and the Internet’

>rtant teachlnggtoolsvand': arnlng_medlums; ‘Wlth‘the

‘al bandwagon enterlng the ftechnology’sri

1nce,“1nclud1ng the Internet' 1s helghtened

| lb Statement of the Problem |

Lven the studles that suggest the efflcacy ofu

Logy usevln the classroom,:espec1ally coupled w1th
ernet and glvenvthe extenuatlng c1rcumstances of
=s and governmental.oplnlons,'rtibehooﬁesiteachers tohl”‘

1sing the;technologywava;lablefforhclassroom?"n.




instruction. However, most teachers are not. Roblyer and
Erlanger (1999) undeniably contend that teachers are not
prepared to use the available technology. In fact, as the
authors note, “that idea [lack of technology use because of
poor preparation], if not the reality, has become almost a
banality” (p.1). In one study's conclusion, more than half
of the teachers who completed a questionnaire from four
schools reported that they did not use computers for
teaching (Marcinklewicz, 1993/94). Further, Pelgrum and
Plomp (1991) surmised that computers are extensively used,
but only in a small segment of classrooms. And even in
cases where technology is being used, most only use it for
“drill and kill” exercises or as electronic worksheets
(Eisenberg & Johnson, 1996). Though drill-based exercises
are needed in some instances, current technology allows
educators to do so much more, especially in areas of higher
thinking skills and problem solving.

With the ever-increasing need for our society to be
computer literate (especially in the area of the Internet),
it is unfortunate that most of our teachers are not. This
weakness translates into our students also lacking the

computer literacy needed to succeed in the “real world,”



i.e., the wor1dfof3busiﬁess.and work. In factL in:quiteia

‘blunt

Force

statement, The California Education Technology Task

_1997)>noted,that_“if the teachers don’t catch up and

start to-incdrpbrate'this'technologyvinto thélclassr00m37'

more e

class”

ffectively, the_kidsvare goihgitolStop ching'to o

(p. 8);

The-problem'is’easy to seefﬂThe'teqhnology is

available. The need for its effective use is overarching.

" The wo

rld'Of.wak demand§Janlundérstanding_of téchnOIogy

information. The Internet can serve as a good resource for

and to
afévﬁo
énd ar
:studen
déSerV

effect

T
affect
on Int
;towafd

these

oi”6¥ t§§§hiﬁgiand 1§;rﬁiﬁéfﬁ HOweVer,fmany;téachers
t.tfaiﬁéa-§£ £repé£édHtovhéhdié»the{abd&ébmandates ; '
evfeluctant to‘use the technongyéJTheééfore,‘éur S
té“aré not}receiving-the.ﬁYpevdfwéducation théy'
e;and'ﬁged in érder to bé§b1e t6 ¢§mpet¢,

ively.”‘ ' |

Overview/Géals.‘”

he aims 6f thisproject hbpe:£§ tféééiﬁhé’féctor35 
iﬁgvteééhérsf-usé of.teqthngy5wifh é §oncentfatiQnt.1
ernetkﬁéagé,.ana ¢ffef steésgin heipiﬁéuteachérs move
ihteérafingféhe Iﬁterﬁét inf§ théif£éL£ficu1um; Witﬁ:

strategies, the paperiand pfbject shouid help all_biv 




teachers who are novice users of thé_web“underStand the

theory

using the Internet as a curriculum tool. - However, because

of th¢

.VastneSS of materials‘invblﬁed with,the Net and

because of the many_prbgramsﬁthat'allow'ﬁSers'to créate_web

.pagés,

this project will focus on a more preliminary aspect

of Internet usage such as simple searches using common

~ search

engines. Further, in meeting teachers’ access to

web—authoringlprogramé, this project will highlight the use

‘oﬁ ahd
Thé pre
 :pngrar
biénothel
laris

 differe

scope. |

" M
.lineaf;
_Web.éit
}éféﬁnai

 Claris|

‘1éSsons¢involved.with Claris Homepage, Version 3.0.
asumed”uﬁdefstanding is'thationce a:webeauthoringf
ﬁ is 1earhed; movement from‘ope_applicati¢n,td,'

f’wouid*be»relatiVely-simplé,]suchfas'moving.frémxJ"

Works toiMi¢foééfE?W6fké .Though there are

= basic procedures are the same or equal in

3r¢6Ver}fthe pfdjecf Wi11 Offér'no§i¢euéersfat
-baSed;:ihétrﬁctionai‘ﬁideé'Qn how to create web:
{:fhis.ﬁideo‘Wiiibé éc¢ohpéﬁiedﬁby Ew6 fﬁiiY Creapgd.
#éé;ée?#139 éS3m6a§1s,’:Oﬁéiekémpie;Wiilbgenﬁer
‘é w¢b;Siﬁéf¢féét¢d'uéing a*femplaté proViaéd with';

Homépage,fVerSiQh}3} thé}$ite'Willvfocus=on an




interactive;'interdiSCiplinaryfgéography unit. AnotherVOneg'

will concentrate on a un1t for teachlng Jack London’ El The'_

ccallfof the Wlld further, th1s latter example ShOuld glvev?hd
,theﬁnov1ce meb user a relatlvely sound model of lesson e
.ihtegration for.élaSS£Q0muuse;»'t' : .

» Chéptér T‘wo of the t’hésifs:f t&iil"’prc‘sviae' a‘lc:‘"ompréhéns‘iv"ew"f*,,

11teraLure rev1ew on factors affectlng teacher usage of

'hlftechnology and of the Internet fleld Chapter Three w1ll
’glve information on effectlveﬁfnstructlonal des1gn. |
'strategles,blncludlng goals and objectives,)prOJect and
‘fcontent outllnes,‘and developmental con81deratlons The
vAppend’x ulll offer a step by step 1nstructlon manual on’

"creatlng a ba81c web s1te These 1nstruct1onsuare qufte ;h

elementary 1n scope, so that non or llmlted users

(teachers) of technology may be fit.from ltL Wlth ali*of:,

thlS 1n m1nd th1s Master s PrOJect should help teachers'

- move o ewstepwcloser to effectlvely 1ntegrat1ng technologyu;
| ;nto thelr classrooms..As a_result of.these;alms, thlSv

projeéf also hopes to encourage”teachers to max1mlze the d

benefits ofktechnology use. Such a move w111 ultlmateiy

benefit student achievement and Tearnlnga‘




tvSiguificahce
T 1is project 1s 81gn1f1cant ln that 1traddresses the
.hcalllng of . the federal goverhﬁent to‘utlllze more"
h,techho ogy*ln;the’classroom; The»prOJect'glves,teachers a’”
':inon threatenlng way of 1ntegratlng web based technology
':rnto thelr‘teachlng. It helps teachers max1mlze thelr ,p
~htechnology appllcatlon |

i}

Also,}research (as later descrlbed 1n the llterature

reviewihas}noted the effeCthEHESSfOfuuSIHQ technology,'so

.thls prOJect helps teachers use technology for the1r

students’ beneflt : Students.need'and‘demand'knowledge-in

thlS f1eld to help them surv1ve thelr ever r1ch ‘and ever-
'.challe glng future
Another s1gn1f1cant p01nt is the fact that the

1Internet contlnues to play a major role not only in

'educat on but'also ;h,_;Lv More and ‘more - companies have

Web sites}'ahd,prdgrams?suchlasﬁw bﬁQuest.bases learning.on‘
usinngebftools.p,ThishprojeCt*can:helpeteachers understand”'
thepfundamentalsbof webhsites.aﬁdfweh;based learhing forc

’effective functioning:lu,the sChool atmosphere and ln life.
Moreover,teachersxare“intlmicated by technology,ahd -

lthis project helps'them learn technologylwithoutcthe_fear,i



~ only ac

: ItgéddfeSses technblogy in meaﬁingfulvsteps and leads thé, 

'teacher concept by concept . When-theSe?ﬁears are erased,

‘teachers'can move toward higher_leVels:of technology usé,'

and the

Li

one is

lack of

impleme

the a¢t

data wc

Ultimat

"made it

Tk

time, 1w

. significance of this movement cannot be overstated.

 Limitations
mitatibné'are a'mainstay fdr any»pfbj¢Ct;_and;thiS'w
no exception. The most notable limitation was the

teachers who volunteered to belobéerved for the

ntation stage‘éf the'pféject;ffThis'in turn limited-

ual amount of data that could be gathered. Such

uld have been Hélpful»invthe'projéCt’s redesign;’_

eiy, the>rédesign (based 6n m5re”da£é) wduid havé“
mo#évuééful_for ﬁéédhérs;

e oQéréll‘prbjedt iéllimiteafin,séoéeiiﬁ:tpgt;it'i
ldrééées on¢ tépic"in tecthl9gy;? if”therQWere

ore projects of this nature cah‘be;creatéd for

varying fields;df,andiqpplication;ih;techhology;\such°as

btutoria
‘such’ti
 much ca
Th

this px

1s on PowerPoint or video-editi: ~ conclusively,
'mé restrgiﬁtswére;gd@mop prmqétfpfdjects,_and not. 
n:be donevto addréss such an‘iésue; 

lese limitéfiQnS‘did not préVeﬁt théséomplétion:bf

ojeCt. At this stage, it is a,usefﬁl project'that

10 ;7



http:tutoric.ls

Caﬁ.benefitgteacherskand students alike, and it is hoped
that teachers will USe'the'project~td*he1p themselves learn

this valuable,teéhnologYﬁk:

11




CHAPTER TWO: REVIEW OF RELATED.LITERATURE

Introduction

This chapter focuses on a comprehensive review of

literature addressing_factors.that.affect teachers’ use of

-technolqu_énd of the Internet field; Technophobia, job

xéecurit
teadhez
‘ issueé

Or
bf the
that‘tc
v‘procedt
«

Ir
use teg
3_bé ekan
within

‘technop

- anxiety.

analysi
Maguire

less th

bpic is a discussion on search engines

Dbstacles to Integrating Teéhnology in

:YA and‘administrative support influénCe'whether

s use teChnology or not. An'examinatibn,of these

is offered.

) a different note, the positive and negative effects

Internet are examined in this chapter. Related to

and the basic 

ires in undertaking Internet searches.

Education

1 order to be ablé to’effectively move teachers to

hnology, thevfaCtorS‘that affect teacher usage must

1ined. One éuch factbr*ié‘technophobia. Mﬁchlresearch

the decade has shed‘light on the nature of

.hobia or more”éppropriatély termedy-computer

Bradléy andrﬁugsell (1997) aliuded to a meta-

s of eighty-one.studies conducted by Rosen and
(1990) that Cérrelatéd éevere computer énxiety‘to

lan ten percent of the population. However, given

‘ ) 12",: L




' this concluSion,_it is correct_to asSume'that computer

anx1ety does play an 1mportant role in deterrlng non-

_ comput‘r users from'u81ng the computer. Bradley and

!

”‘Russell (1997) also alluded to a “range of personal

|

"correlates of computer anx;ety" (p 267)‘whlch may include
gender differences;-distrust.of,technology:éinceﬂit‘may

signify the need’for‘change;fa;generaltdietaSte;for S

|

technology, and'prior‘eXpoSurefto technOlogy;thatﬁleﬁt a
lastin negative‘impreSSion' fLow rates ofchmputer use was

d1rectly llnked to hlgh rates of anx1ety (Gresard & Lloyd

§

1985 Pancer et “al. 1992 Rosen & Well 1995), In the
l

‘case,of~the teacher thlS ratlo would be detrlmental to ,ﬂ

:l,:\

student-learning'

Russel and Bradley (1996) noted that people do fear‘

|,

_:that technology mlght take away thelr jObS Indeed, ;n a

|

:short Tlstorlcal analy31s of teachers’ anx1eties_of‘ ‘

COmputer.use,uRussel and Bradley cited;Thomas Edisonﬂsgph

“Books will SOOnfbe obsolete,in'the schools ...

Scholars‘willesoon‘befinstructed‘through.the'eye, It is

~ possible to touch'everylbranch‘of human knoWledgeywith,the"

motion| picture” (p. 248). »ThoughjEdison’s}comments‘appear..]»'



obsolete, the reference of “motion pictures” can now be

cbrrelated,with”démputerﬂand”higher;end technology§

Another area of concern for teachers who are not. using

computers in their1c1assrooms is the lack of and~the“

perception of the lack éf.administrativé;support,:Wright

(1991)
”:téachez
vresear
profes:
They £
the th
admihi
teache:
or lim

hierar

concluded that miniﬁal administrative sup§b?t_deV§
rs ffdm the field of technélogy.ﬂill et.bal.(1996).b
;hed the perception of technology §du¢atioh“,
3ionals,-Séhobl_prinCipal$} andfécho61 counSelofé{‘
aﬁnd that:thbﬁgh théré was.very iiﬁﬁlexvériancériﬁ'
ree groups’ peréeétion of téchnology and that‘
strétors Showed»a gréatér‘ﬁﬁderstanding of the field,
rs’ steréqtypihg of pfincibéls réméined the same: non
ited.support. The sté#éotyping may stem from‘fhe ‘

“hical principal-teacher dyad, where principals are

portrayed as “expert and superiOr, teaChérs as deficient

and vo

B¢

traini:

adminis

iceless” (Reitzug, 1997, p. 343).
bzeman (1991) called into_question the lack of

1g of administrators. He concluded that

strators need to be “trained to be effective managers

of technology within schools” (p. 522). It is difficult to

provide

a‘adMinistrative support if'the‘administrators do not

14




kﬁoﬁlthe'téchnology.EhemselVes (Bézemah,Raﬁéhef; & Spuckr‘

 _ 1§§1), Th6ugh this project is geared ﬁowaras the:classfoom;'

',téachef,,therebis'room-in the léssons’fpr adminiSﬁratbrSr5

_aﬂd‘étﬁdents‘aiike.to use this project fér their bﬁn |

 1éérnin§. -Suqh'a mévevon thevpaft of the adminisfratéfs 
céh'behéfit the technoﬁhobic teacher since adﬁiﬁistrators o
can ‘understand ébme‘of the élements-involVedinflearhing
technologyxéndvcbnfirm the’éﬁkiéties associapéd withfthe~'”
process.
Bradley.and Russell.(1997) linked competent chputer
~use and 1ess anXiety byvteachéré with perceived-
'admiﬁistrative support and found that less suprrtiVe
environments producéd the,réverse findings.‘bﬁécker (1994)
overwhelmingiy found in'hisbanalysis‘that teachers who are»
classified as exempiary cémpﬁter users were those who were
teaching in,districts thétvprovidedv“relevant and broadf
ranging staff developmént activities [and] théﬁ they ha§e "
access to’Computers at school and have fhe ﬁime to use them
pérsOnally” (pﬂ 316). ‘Again, in this situaﬁibn,
administrative support proﬁpted coﬁpéﬁent compﬁter use, éﬁd‘:
‘ﬁhe feverse,may be assﬁﬁed{[ Hoffman fi996)-cited}Hadley

‘and Sheingold’(1993)vby‘noting that administratbrs cah“hé1p»b
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| the'integratipn'of teéhnology.ihto:the'classrbom by

‘“boosting teachers’ self-esteem [through] recognizing

'.adcémpliéhménté and awaféingrprogress tOward‘techndldgy
integrétiép»with adVanégment,-opportunitiés for
proféSSional:deVelopménﬁ; and financiaifewards" (p. 91) .
Meltzer and' Shermén _(‘1997) dire¢t1y mnoted that
. §pfiﬁCipélsiﬁust énéduragé teééhers to cbntinue-building
andtuéiﬁ§ t¢chn6ngy;Eased'skills" (p. 26) . Théy furfher 
concluTedthat hafd&éré and.sbftWare”must be made available
»and;thaf‘adeéﬁafe“timeandvtraining must be'pfovideaprhis(
projéct_can‘aisobsgrve'aévthe Catalyst”fdr a beginningv
'V"tféiﬁing prdgfam, Whereby administratdfs andﬂteacheré
.collabd?éte on‘1earniﬁgiaﬁd:devé1§pingtechnological
compeéénée. N |
The Efficacy of the Internet iﬁ:Eaucétion>
Ih additi6n'tovtime and trainihg;-téachers should be
’giéénbé‘genéral_uﬁderstanding of the teCthlqu they are
‘uSing,fespecially with'thé increaéing;roIeVOf the Interhet,
in’edufatioh, Mostpeople'faintiy‘récélifthat'the Internet
.starteafas part of the Défensé Departmen£fsfdesire to
creaté;a éohﬁﬁnications‘hetWork_in casé éxisting

 infrastructure would be destroyed by a nuclear attack.
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Ls grandlose beglnnlngs,‘the Internet haS'pronend
far more than 1ts predecessors have thought capable
ts orlglns as - a‘nalltary weapcn;:the Net has now |
crmed 1tse1f 1nto a vehlcle of‘commerce,‘ »
isement, and{researchg"What_is'eren'ﬁoreastondshing'_“
‘currentcprcducticn cf InternetZ a hlgh speed o

ik network tallcred.tobthe needs of the natlonal
ch‘ccmmunlty[whlledat.the sameltime‘enabling"further\
d development cf hrcadband'teChnology,_ The final_aim
S hlghly ambltlous prOJect seeks to transfer the_ul
technology to‘all levels of educatlonal use and to
oaderilnternet'ccmmunlty. For furtheraexplanations.
siemeréingfidea, access thetfoilowing cfficialhsiteh

ernet?2 (httbﬁ//www;internetZ.edn)."

he continnailtransfcrmation Offthe‘Internet}begs.the
ing premise} Is‘the internet:andeffectiﬁeltcoiain}d‘
ng;and learning?v‘Much literatnre*has tcnted;the»
cjvoflthéflnternet.ip»edncatioﬁ;'fFeiéelh(i9975
ises‘that.thehInternet;can makevandifference_in,

ng and teachingt {fhe traditionai mode of inforﬁation
inationjcan be transfcrmed into'shcrter_units'that

re manageable and readily accessible. Students can



http:http://www.internet2.edu

| easily adapt each unit to their individual needs, whereby a
JSCafféidinélproCESsﬁéén‘éXiSt;  étudéét$¥whdiare dﬁ‘léﬁg : "
‘term leave from school can also bemefit since all units

.readi1y §xis;éﬁ'ﬁhé ﬁet;fo£~tﬁém tb:écéeés;9y.f

| ‘,.“Be}‘c‘k:ez":‘f’ana Ravltz (1999) :ckgniélude_ ’that_:I:nt‘:ernetb use in
.téa¢hi'gmléadé*fo:Changesi{ﬁbtééchipglﬁractice{_'
,i(a)ifééchersvbgiﬁgjmofélwiiii@g €$”aiééusé a éﬁbjéctf:
 _aLoutfwhiéh;théy ia¢k é#pé?tisg éhd{éilowiﬁg?i 
themselves to be taught by students, (b) orchestrating
mIltiplesimultaneousactivitiesoccurring du;iﬁg‘,
i C1éé$ timé, fc)‘aSéigningUldng‘énd coﬁﬁlei,p?ojegts'
‘;fof SﬁﬁaénEévto ﬁhaertake; and (d);giving.studeﬁtéfﬁb
.*);gfeéﬁéf ¢H§ice§in]ﬁﬁéir;t§$ks éﬁd tﬁé materials ahd
-  £’§ou?céé tﬁey'§aniﬁs§ to.¢omp1e£e‘them. (p. 12)
Beékeﬁ;and RéVité;é,ideas‘ébee do'préﬁote a préject,
thét h$lbé teécheré understahd»thefweb—based_technology,
suchaifﬂiéséhe,,sWﬁat makes it even befter is fhevidéa
where teachers do‘nétﬁneed_tO»feel»that théy have to be;

'-expefts in.evérythiﬁg,including technology. This concept

tremendousiy redUces“ahxiet? and iéadé teacherg to_bevmore"

of risk-takers.
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Kosawkowski (1998) suggests the Internet can be used

'as a communication medium to decrease isoclation. E-mails

~can help_open’lines‘of communication with other téacherS"

from within and béYOnd:theNSChool; emails'caﬁ'aisobhélp in

communicating with parents, businesses, and students. In

this critical'agéFWhere‘public éducation is under attack |

from different venues, opening the lines of communication

‘makes perfect seﬁSé;ffpr‘téachers;need'to become walking-

‘talking‘commercials'dfftheir profession;vlindeéd;,the‘ o

Interne
fSChoOl
infofme
és Pare
chisfpi
aﬁd the
,e-mailg
anxiet§
- anothel
aids td

compete

>t can assist’in this latest endgéﬁgr. Further,

hbmé pagéé éan_offer pérents and Eheucommuniéyv
aﬁion regérdingévehts taking p1a¢é on éampus; suéh-
aﬁt'oéeh Hdﬁée Night;.academic.and}ép0r£é 

>nshi§ Qamés; ériéven‘basic-inf@rmétiéﬁ oﬁ feabhefs
aif ba?kgfdunds, Furtherj Interﬁeﬁ coﬁmunication via
5 Or‘chat rooms éaﬁ‘heip teécheré ;édgcé technophobic
2 If‘éne techpbphobic t§a¢hér commUhicétes_with
:,‘then‘the process of COiiéboration“Cah beéin whichv
> reduée'anxiety as wellfas-in¢re§§éyfeqh90199ical» ‘

nce. Indeed, using the very medium that causes:

anxiety to discourage anxiety makes great sense.. =
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"'tosawkowskl (1998) also notes that the Internet canjﬂ o

=achers expand thelr horlzons Wlth Callfornla s'*‘

1al demand for teachers to renew the1r credﬁn

1 profes31ona1 development thelInternet«ba

fs well 1n thlS area On 11ne courses make 1t1

Le for teachers oo take classes from the comforts o'

ThlS mentallty should also be

sr'nslatedal"‘*
19 1n the classroom,_where st

be able to access course,llv

rk ass1gnments,_pr03ect gu___

1nformatlon v1a‘the 1nformatiwn s per,1ghway '

nvd01ng soccannotfbe underestlmated

;] 999)7not s that 1ntegrat1ng the Internet 1ntov

assroom 1s educatlonally sound for 1t prov1des

y avallable and comprehens1ve 1nformatlon Students: B

tdogconductli_ “?an technlcally flnd'“ve;

* engtnep (dencet




using.

the card_catalogvorrsearChingwfor,annotatedv

:bibliographieS'ihfthe back of‘books, Further, information

on the

~ those

‘studen

- of war]

fiietin
victim
‘}Very_i
_oourse
effeot
‘shouid
’e beause

| R
educat

the k-

. styles.

\Change

studen
- materi
variou

(a0D)

Net can sometimee be‘ﬁore-recentﬁahd‘reievaht than
founo'ih the‘traditional ﬁediums; For inStahoe, a
¢ ‘who wiehee to_experiehce-rirsthahdIthe atrocities
in'Chechn§abmi§ht_be abie*to looate a.ourrent“site‘
q personal narratlves or day by day evehts from the
s perspeotlve!r>8uch 1nformatlon would take, at the
east} abyeartoieven'be publ;sheo in book format;”‘Of'
) the above commenﬁsvdoinotneceSsariiy‘hegate the )
Lveness of prlnted materlals The'Internetnvhowever;
‘be thought of as another teachlng tool that should
i_more‘ofteng but at the current state,ilt is not.
asehaha;Schulz (1999), though‘focusingaon hrgher
ion,‘heuertheleSSfpreseht coMbellihg ideas;uséfulrforw
iéaleuel,f'The;web:canfaqcommodatefdiverse 1¢afﬁihgo_{“
Thevtraditiohailuethodstoftlearhinévha;eioertaihiy;
i, rufeomeicases.draﬁaticaily; from the 1§SQetuherej'
ts Qéééiiectg£éd'£ofand were expeoted‘to ahsorh the:
\1s presented. Currently, with the discovery of

3 “affiiotiohsffvéuCh as Attention-Deficit-Disorder -

and new research on the brain’s ability to absorb
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 information, Ross ané%SdhulzT(1999) contend that the web

can be

laﬂmulti—mode harbinger “usedwto.adcommOdateTstudents

" with diverse preferences for processing sensory

information” (p. 3) . They‘cite the three domains of -

‘learning that the Intérnet can indlude:'visual,‘auditOry[

~and kinesthetic; The web can cértainlytaccommodate'these

modalities of learning, but Ross and Schulz also add the

concepts of socialization and thinking. Such a powerful

- medium

should, by virtue of its benefits, be incorporated

into teaching.

‘M

ike (1996) contends that the Internet is a powerful

teaéhing tool with both benefits and obstacles. Though the

above discussion centers chiefly around the positive

effect

s of the Internet, no discussion is ever complete

without noting the negative aspects also. Within the field

of edu

cation, it is important for teachers to understand

that there are negative issues, especially when it comes to

safety.

should

For the noviCe user, the following rule of thumb

suffice when it comes to personal safety. No

personal information (social security number, credit card

number

, full name) should be\given'to any organization.

This rule also applies to students who use the Internet.
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TeaChefS'also'have.to.monitorystudent use of thed
Internet in'the‘classrocm;'fSomevsites'ere inapptopriate
for students:to‘access, and not all district firewalls“Will
prevent students from gettlng‘to them. ‘Othet sites, suchhi
as chat rooms, mlght also be 1nappropr1ate for students
'Thesevsites would be difficult for teachers to regulate, so
‘hauing a.pclicy banning-Students from‘entering‘chet rooms
‘would.be a good idea.

Othervissues:alsc add tozthe.negativeveﬁfectsmcf the
internet; 'The:content'asscciated'with'scme sights may be
 suspect. In otheffwcrds, not ail information from the

Internet is relevant and accurate. Some may contain

propeganda;.endkbcth teachefs end"students need'to
undefé?ana~the,differences between.eccurate and inrelevant
e'infOrmaticnﬂ»'Verifyingithe content with acceptable sources
cdsuCh esbestablished encyclopedies makesvgcod sense‘because
the Internet isnnOt regulated,xand in-the.éeneral sense,
"mheldchighl?}unaccountabie'tqbanyﬂgcvernment crganiéaticn..
"Cther negative aspects of the\Internet dohexiSt but -
h_these chould not deter teachers from employlng such a.
.:'ncwerful technology in helplng them be more effectlve

teachers; ThlS reasonlng can be compared to the concept of

~ 23




crime

in our cities. People de‘notflock‘themselves up day

‘énd-night just1because there are crimes in'their

neighborhoods.

precaut

precaut

=

Instead, most sensible people take
ions to address the crime. The same need for taking

ions should be emphasized to teachers and students'

to help promOte the healthier use of the Internet.

ke
incorpe
tepic le
the Int
is comg
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not for

Such da
because
totally
the nov

At
availab
(4) Inf

(8} Goo

'Employing Search Engines

1e discussion thus far has dealt with the efficacy of
>ratingvthe Internet into teaching;»_The'fCIIOWing

leals with the first and perhaps mqst.baSic use of

’ernet: eearehing for information. Because the Net
rised of millions of documents, it would be time

ng and almest impossible to deal with it if it were
databases that categoriies infermatiOn accofdingly}
tabasesvare known as search‘enginee. Moreover,
the‘Net‘is e&er—expanding,‘search,engines cannot
categoriée all sites, which may be beneficial for
ice web user.

‘the curfent rate, these are‘the main search engines

le: (1) Yahoo, (2) Alta Vista, (3) Excite,

eseek, (5) Lycos, (6) HOtBot; (7) WebCrawler, and

gle. There are various other engines within company
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. web-use

 portals such as Microsoft’'s MSN Network, America Online’s

’fﬁ'AOLfseaféh;;ana‘b‘sneYJgﬁesﬁhétw¢fk¢anWfihéorpbiatéd_iﬁtafff'
‘”VfInfoseek)

*'same;conCepts

. phrase d

enginesg

il’It

h{functic

“;manualﬂ“

to disc
e
~ engines
| sites ¢
'f,,ﬁln;éfﬁ
Tfsites;a

'ﬂtengines

_searche

~informa

1tes, pagesp

han‘neédedi

S of February,

at}bookstores:nationWide;

;:a'difficuityfarises;

J“be example,

2000

Boolean or phrase matchlng

or documents

uSs}théhcriteria‘forvundertaking a]searchQT

~ However,

typed 1nto$a search are 1ocated 1n the search

ns of a searchuenglne;.espec;ally,for_thewnov1ce;‘

and-are-presented;for the‘V1eweryasﬁthegnumber’oﬁfy'»

1s unnecessary to descrlbe 1n depth the technlcal

r. Such information can be found in Internet . . . .
it is important =
' Because

Booleanfand_phrase—matchingnnature5offsearchg o

 Some searches may yield more

Further,

ng for information is a difficult task.

dlfferent Int

a'searCh.With thevterms.'

et educatlon” on Infoseek y1e1ds over 10 312 530

ernet

use dlfferent Boolean loglc to conduct thelr ,*n'ﬁnf

éfh These d;lemmasrdodnot‘necessarlly‘mean_thatfffrhﬁ“vf;
The =

tion seeker just needs to be more selective.




A éxample

 Be
" conduct
own syr

 a good

' quotat;
speéif;
_the §re
'eduééf:
-Uéer, t
jsee‘ﬁhe
S§écif:
hetp:/
' péff@?t

ke <]
StéPS‘c
provid
”,nsingjé
éﬁd fér
s?éfché

afﬁram-(199§f bfférs_a gdédpoint'for web,ﬁéers whén'
2ing a éearéh?. §¢éause eéchvseér;h engiheiuééévité
iﬁax fof sbeéifyiﬁg Bboiean.éXpreSSions, it'WOUId be
;idéé'ﬁogtypé-tﬁeusearch terms differentlylv For

>, £he éémefterﬁ)WInterhet:eduéati6p5 with the
Loh>marks produce§'3;907 résu1ts.  FuIther,‘by»

ying a:séaféhfterﬁ, the ghits” decréasé. ‘Changiﬁg
aVioﬁs‘éeérch‘to7iﬁciudé‘#effecﬁivevlnterneﬁ,

Lfc;ri” ‘?iélcl‘s _Qﬁ‘leA23.'sités‘.’i Again, for the 'i‘n‘itiaiyfwye.]s“‘f‘
:hé.stéﬁﬁ}ére Simpieﬁ (i)jtyPé in atéenéréi term,anaJ 
a‘humbér 6f re8ul£$} (2).s§e¢ifylsear¢h_terms uSingfj 
Lc.§§61e§n §yntax‘for'eéch éﬁginé'LSeé”
_wWw;aéphné;péloﬁaf,edu/TGSEARCﬂ/*fof‘tips’ih
nihéiseéréhe§ spééifievto:eéch enginé).’ 
3;méf¢:pra¢;iée éccqmpahiéé_sééréhing, the abéve,‘
:aﬁ.befélébéféted updn.3‘Ba§gotret. al; (;999)
éfée?éral-ﬁsefultips:»fOﬁetof’themris+to begin‘by.b
Sﬁebor'tWo sea?ch,ehgines."As'With:aﬁyvtOOI,'comfortb
hi}iéritybingvi;ably7yiéldé gréaﬁer‘gasé'aﬁd better
aél‘{Baégbt;(i999) é1sq.sﬁggéstslChodsing thezséarqh,

more~sé1ebtiVély:3v,
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http://www.daphne.palomar.edu/TGSEARCH

' ff:Aré'YOﬁ.iébkiﬂéwfbr?a»properjnamefor.a'distinét: )

f{jphrase° Are ‘some of your terms common words, with“ N

‘ﬂ;lianings and;contexts?g Do you ant1c1pate lots of

“ofSearch results w1th terms you do not want° Are there~tfl

”synonyms’~Spellln93Varlat10nS,joriforeig fspelllngs L

m;}for-SOme'of“your‘terms?z Are you 1ook1ng for home

‘”ihpages and/or other documents prlmerlhylabout ?our ;jg[f_f
viiﬁerm85 Are §0u.100k1n§“f0r terms mlth many Poss1b1e R
“”fend1n§s° (ﬁl 160) . o |
’AdIo recepltulate,lsearch engines ere not dlfflcult
hftdo}Shtor.teachersr: They should be employed to empower
“h_teeohers rn‘heloing them as31st thelr students by prov1drngf[ﬂ
another:means for‘lnformation eocess and retrieval Such,af;}rdt
% ?fQCééS;scoupled”w1thextensiveluse of'other.tools‘? |
'E;iéyai;ablebecause of thebInternet suoh asbweb srte‘creatlon,‘ffv
*3vénd.é;mdrlthlnev1tably’w1ll he beneflclal to all partlesiifﬁrtr

+ involved. . . .




CHAPTER THREE: DESIGN AND DEVELOPMENT

.Introduétion

What doeS‘itztake'to'encourége teachers-to use

computers?'»AdministratiVejsupport,seems to be the dominant

féctdr
éimini
’Reed,

teache
'design
softwa
| teache
wifh_c
 encour
integr
- Intern
instru
model
relaﬁe
’.“Qf sel
hef_ab

420) .

since the move to experiment”withithe_compUter

shes computer anxiety over the long term (Overbaugh &

1994/95). What then can administrators do to help

rs? ‘ Administra£ofs qan‘implementféhe f§il6Qing:.
which‘iﬁcorpéraﬁes‘léafﬁiﬁé-ﬁhé0£y'cOupled‘with"
ré_design theory to éréé£é aﬁ°initiél”tﬁtdfiél1for
rs who have no,klittie,~br‘intérmediaté e$pefieﬁCé
omputér ﬁSe;’ What this designﬁbpes to‘do is toi'
age'teaChefs‘tQ make~that §igantic_1eap into

ated computer:ﬁSé; especia1;yvconiedvwith'thé'

et. Given Zhahé and'Espiﬁozéfé(1993)_findings, thé‘ _
ctioné;:design fbr this §fbje¢t wi;lﬂbe a stand-alone
so that se}f—efficacy cah?bé'réalizéd; This may be

d tolkihzié;-Dé1§Ourt, éndPéwefs/s’(l994) definition
f?effica¢y¥- “én individﬁal’é confidence in his or

ilitvahichvmay impact'the-petformance of tasks” (p-
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 The goals and-¢bjéctivés forvthis,projeét.as weli‘as
'the‘prbjéctfaﬁd'Caﬁtént.outlines Will be coﬁéideréd_in thié_
chaﬁtéf." Also;‘éfbfiefante dﬁ'the léarnerﬁg‘{ | |
- chéfaCte;isticsyﬁilijbe mentioned. An appendigiﬁhatﬁqﬁ

} inciudes én.iﬁétrﬁcﬁiéﬁ‘manua1 on hoW»Fo;creatéﬁéfWébvSite¥  ‘
Wilifacéompaﬁy thist¢hapt§r}‘a flowéhé?t showing'theré£é§§j 
‘invoiVéd’in_wé5 siﬁe‘éontru¢tion1will&alSQ'beinglﬁdéd; :'
Two.web,sitesythét serVéras mddeis of web sité consﬁrﬁétipn "
'Hffwill-be‘discugééd. Thé 6Vérall vision éfgthe brdjédt:is_a
' video 1utor1a1 that synchronizes with 2 computer tutorial
nin_a llhéar‘fashion;flt makes\sehéetO'teaCh technolOQY‘.
skills uSing’the:combﬁtersince’a.iarge bdrtion df_rése%rch(
bhaswihdicated;Ehaégéfﬁdéhts legrﬁ just és:Wéilvqr betteri
via thé_coﬁputér ﬁSWan &Mitrani;'ié93).fThough Car#o11 aﬁd' 
Bain (1994).have»tQuﬁéd the success‘Of iﬁtéfaétiveiyideo-as
opposéd.to the linear mbdel, ﬁhis proposed désign Wiii ‘
nonéthelesé'uti;i#e,é_iineér”model becéUsé Simpliéity;is_\
valued;'éépeciaily fOrifhe beginpihg,ébmpdtér ﬁéé?. , |
Fufthei, Sherry_(i998)bcautidned.against“cfeétiné'designs
N that might cOnfuée the.learner{- “M#ltimédia‘autho;sfmust
moVe withlfacility betwéen;the knowi§dg¢‘and:aﬁthgr;ﬁg. 

worlds| being aware of factors in multimedia designéfthat'
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might‘diéorient»and_diétract;uSers, suchvas’multipie»laye;s
, of informaﬁion:numerous pathways to data” (p; 201);
| Design |
The main_ijeCtiﬁe of this design section is to

‘éxamine the basis bf design tﬁédryvinvdéveiopiﬁg a\project
,that w?uld help‘easelteéhnoﬁhobia in tea¢hers and‘nbvice"
techﬁoﬁogy‘uséréJf'This section is devdted tbAe#amining the

B . A AN
princiéles'inVOlﬁed'inithe:make—up of this prpjeét.

: T#e designzqf this projeCt is created for éfhighiy

. strﬁdt&red learning ehvironment. Though Russellféhdi |
Bradle& (1996)'had cohéluded that éome studenté had
preferred to exploreithefcomputerfwhilé}being ableito‘ask
for:immediate assistance‘which lead to a redudtioﬁ in»
| comput%r anxiety,>théy also had notedvthat,some students
preferred the strUétﬁred envirOnment Which‘also,lead‘to a
redﬁthon in technophbbia. :ThevreaQOhvfor the latter
design‘technique is that imﬁediate éésistance may not:
valwayslbe availablé,,soa.standfalcﬁebmodel wouid be mp;e
 benéfi£ia1. |
‘Thé desigﬁ‘offhe‘project’s cohtént will'be’bgséd on
‘the behavioral queLWhéfé”Qne cqhdeb; presentéd i$ quickly

reinforced with an action. In other words, the video will
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'shdw theniearner how’to étért~£hé’programkéﬁthe»computef,
~and theviearnervat.thét‘time will puéh‘pauSe on the VCRYand
manually start the pfbgram, Such behaviéfélllearning/ also
knoWn as.sﬁimuius respohée‘developed by ﬁ,F; Skinﬁef,t
'advbéates “that learning‘churs,from thevéssoéiation of
responses with‘stimuli"-kGréy,‘1990, p. 109). Mofeovér;
the‘immediacyaof instruétion‘and:pfaéticél réSpénse>helps
to streﬁgtheh or réinfor¢e 1earning}’cOntinuity theory |
éXpounds on this last'poiht (Gray;v1§90).>

~ This iearning theqry is éssentiai‘fOr the,first time
learner'sinée~éutomé£icity is desiréd;-i}é,,-teachers
shoﬁld be‘able>to stéft Clafis Homepagé;3;6 aﬁd:perform
‘various'othef fﬁnctions as.dictated in tﬂé‘§idéb/manual
tutbriél?without ha&iﬁg to féel‘pressufé of feaf;  Wang and

Sleeman (1994) ndtéd.that a iearner can efficiéntly‘perform
MOre c;mplexftasks if the lowér subskills are perfofmed
autométically. They‘fﬁrthe; assértedvthat’?the interaction
capability of the microcomputér éan"provide the practicé~

necessary for the learner to reach ‘automaticity’” (1994,

.~ p. 68). It is then assumed that the automaticity of simple

tasks such as turning on the computer, bpening_programs, .

and sayving work will lead to the interaction of more
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complex tasks such'asnaVigationfthroughvariousrfile
pathways and creating interactivedweb pages.

‘The video;and compnter'platforn;also‘relates to“LeQ
.VgotskY’s,“éone of proxinai-development"_(Grahe &'Grabe,
1998) . By‘havingithe'video,‘throﬁghva'demonstratiOn, prompt-
the'learner to perform certain?tasksmon the compnter, the
: Video helps to create a confort zone for the learner.81nce

proper.assistance is provided; gAlso, computer'phobic

,»teachers are;not afraidfof.usinghththcR:Since;that'medium.'
hasfheenkaccuitnrated intorthe‘school envirOnment;‘L |
»PracticallybeneryonernoWShhow to operate'avVéR;especiaily"
the basic fUnctions ofpla?;vpause{erenind;{forward,‘and”‘
~ stop. TheseYWideiy kn6Wn'véRipro¢édﬁ£eé aiéfthé only N
pprereqﬁ1s1te knowledge needed for masterlng the VldeO |
easpectiof thlS project | Uslng one modewof famlllar
‘technology to. prompt another unfamlliar one makes sense and
connects w1th Vgotsky s theory Also, Vgotsky‘s”concept of
_1fscaffolding 1s met where clear step by step 1nstructlons
:are pronounced (Grabe & Grabe, 1998)t’ |
,ﬁoverall;bthenproject;f01lons;Gaéne’sh5EQentsvof '
Instruction”:(OVerbaugh 1994)' Tltles per screen are

presented'and motivation(ls‘provided for_the learner_

| |
1 . . P
|



hhhsthrougl
jhrmodellr
‘(discus

 present

1. stlmulus response Guldance through the form of .

1g can be achleved through stafhfdevelopment”hﬁh”'v
;sedflater)_as-well asgthrough_the,vldeo

ation. Repeated exposure to the same elements will

"aISO-help'Withcenhanced‘retehtiohxand-trahsﬁer ofilearhedfd”‘

concept

:s;?“:nﬂfact;rtheréjare;th sectiOthto’thefvideo{ §

,.ohe.geais3w1th‘creating arwekaitehfrOm"scratché~the seCond e

’?.sectiox

1 deals w1th creatlng a web 81te from a template

Q'Both sectlons repeat numerous»ba51c procedures such as

popenlnc

 teache]

associz

T}

J the appllcatlon sav1ng,rand edltlng text

1;s;pr03ect then, hopes to help the computer phOblC
r move»toward.greater computer,use‘wlthout the .

ated.anxiety.‘ Such a move will;iheVitably help

teachers»meetbstudents'=Iearhingfneeds for the next century

and cre

sate the competent work force required by the

-governmehtgandtthefbuSiness”world;_"

' Learne

“Of‘course,sno‘project can,startlwithout an

underst

r’s Characteristics

;andihg of the Learnerfs,characteristics. Such

informatiou-provides valuable insight into who can benefit

most”f

- genera

rom the-project.h As‘previOusly7meﬁtioned)hthe‘

latarget audiehcehis teacher5fwhovhave‘no[ 1ittle,'ork
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intermediate computer'experience. These teachers rangep‘
from 25 to 60 years'in age; likewise, the years Qf'teaching'

experience vary greatly from 2 to 25. The vastness between

years ;eally does not affect the efficaCy of this project
since age and‘Yéars of experience are not factors. It is

e

presumed that‘the'learhef'does have the ability to turn on

a comther and use theempuse and be able to operate-the
basic functions of a‘VCR;,those are the only prior

knowledge_required. 'Of course, it is also presumed that a

computer with the software Claris Homepage 3.0 is available

|

characteristics mentioned above, this project can .

|

accommodate a wide range of learners.

|

Project and Content Outlines
ECL. ana, Lol =l .

|

TTe following outline presents both the‘projeCt

concepﬁ and the content associated with it. A‘completeYSet

- at the|school site for the teachers to use. Other”than the

of instructions fellows'each,sub—topic; and these
'inetructions can be found in‘Appendix A. The outline
should| provide a cleaf%cut idea of what this_pfojece )
entails and can‘beeused'ae_anvitem similer to a table of

contents or as a reference source. Further, a flowchart of
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'the follbwing'éutline.isualso:available inﬂthe.appendii‘ '
(Appéndix_Blﬁhfdugh H);  | |
‘bi. vTﬁéBasics }"
‘A.f‘Opéniﬁg Application
‘.B,i Séving Wofkv‘ |
Cl >Créating'a,Background
D, Adding a Title
 $; 'Formatting-Title and‘Othér Text
YF;  inserting Pictures
 ‘II;‘fArranging Items/Text for_Bé1aﬁqév;
1A.foreétiﬁg a‘Tablé' U
B. Addiﬁg..Moré Text
C. Creaﬁing'Uniformity
| ﬁ. ‘Inéerting Images.Into the Téﬁle
III.ijeéting“ﬁewaages
A, Cfeéting'a New'Page,Within ﬁhé Perect
Iv;‘;Creétihé Lihké Frbm One Paée to AnOther Within the -
 «nProject: e
'A;. Sélectipg.the Proper Page‘fOr.Linking
B. Seleéting_the Pfépér'éontent for.Linking.
C. ‘Creating Links, ‘ |

D. Review: Creating a'New Page and Creatihg a Link
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E. ~Veriinhg afLiﬁki7’ _
:2V.."Wrapping;Up thg;PracﬁiéePfojéCﬁ- 
A. Preﬁiewing}iﬁ BfoWser Méde ;
:B' 'Veriinﬁé Links.and_Réfereﬁces :“7
;C.. Coﬁsolidétiﬁg  : 
TD; Uﬁloadiné"  
VI} -Cfeéting‘Web.Pagés ﬁsing Temblates o
| A. Opening Appiication“‘
»B;.‘Selecting the Assisﬁant 
‘C. Pagé Sélécﬁion
“D. Features
E. Page Names
F. Navigatidﬁ
 G~  St?lé” ’f1
H In’fc‘afrhétvi"o_n
»i._ Sﬁmmary o
. J,7 LoCétiQn' ‘
K;-:Finaliziﬁgvaoject‘
| Develobmént
.Th¢ main objective in developing this préject is to.
 ¢reate a'uSef—ffieﬁdly appiicaﬁioh based_en,the‘désign‘;

_principles mentioned above. This application provides,the
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user Step—by—Step instrﬁétions that are éécompénied‘byfa'
video presentétion and two ﬁodel web sites serving as
referenCe points: The instructions can be found in
‘Appendlx A. The video was Created[usingAAVID‘Cinema (a
.video>editor) and Microsoft PoWerPoint (a.pfesenﬁationl
softwéré). TheWebléites were created using the same
soffWare (Claris Homepage 3.0) as tﬁé one mentioned in this
‘vproject. |
iMéhy_stepsiin web‘site creation»weré analyzed, and the
mostvCEﬁcial*and easily accomplished ones were used. Somé‘
‘bfvthesé Steps ihcluded adding text, ihéerting‘images,vand
qreating links. Alsé, fhe basics of everydayvcbmputer use
wasvin:orporétedf{ Itemssuch‘as opening an‘application and
'saving work Qere bfought in to reinforc¢ the_no§ice‘uSer’s
training to reach the level of‘autqmaticity that Wang and
Sleeman (l994)~n0ted'iﬁ'théir'research. |

The video was1cféated‘using two ali—in—oné G-3
Macihtashesvédﬁnected via an S—Video‘qéble. On one
‘vMéCintish was‘the applidation-CIaris Homepage 3.0, and the
other Mac COntainéd AViD Ciﬁeﬁé (a vidéo'éditof); As each
tésk was being performea on[thelclaris Homepage Mac, the

AVID one recorded'the_procedures.“For example, as the
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application dﬁ tﬁé ClarisAHOmepage Méé was being opened,
the AVID Mac reédrded that prOCeéé;; Eveﬁtually,after'éil
tasks were-reéorded,lthe AViDlMaé waé.used to edit clips.
Those that'werevtoo'long Were‘éhortened. Tfansitiohs
provided within AVID Cineméﬂwere_used to move from one
procedure to another. Sbme‘baCkground mﬁsic:was éddéd.
Narration was timéd for each task.

PowerPoint'on the Claris Hoﬁepage Méc was theﬁ played,
and again,_the'Avid Cinema Macvrecorded;éach‘slidé, The 
récOrded slides were used aé prOject*titleS-and subtitieé.
They were also used as listings“for each{séCtion;' For
example,‘section one of “the vidéo encompassed the basics of
web design, and the PowerPoint slide was used:to label ail

the tasks that were to be accomplished by the time the user

finished that sectioﬁ. Overéil, the final video was»edited
and sent to a VCR connected to the Mac using RCA cables.
The video’s content was matched with that of the
instruction manual found in Appendix A. Aléo, a time code
was placed on each section df the vidéo and Written on the
instru:tidn'manual néxt'to each topic‘coVered. For
instaﬁ:e, the time codé for opening thé application Clarié

Homepage 3.0 is one minute and forty seconds into the
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. videc._

That time was also written next to that topic.in

the instruction manual. The reason for this is clear cut.

‘Users of the video and manual can easily‘review‘a topic by

rewinding or fast—forwarding7tb the right time on the video‘

usiﬁg.the-manualfas a,gﬁide. ‘If an individual wanted to

review

de’to creéte a background fdr her page, she or he

can refer to the manual and rewind the video to three

minutes into the tape because that is where that topic is

‘covered, The OVQrall‘length:of Eheivideé‘is approximately

thirty

found

_five minutes;"Again, the complete manual can be

in the appendix‘of this project..

Further, two web sites found at the following URLs

serve as models for the lessons (

[1]1htt

33//www.sbcu$d;kl2.ca.uS/éoldenvalley/dkniqhts/msteam

s/crusaders/interdis,htm,

[2] hee

s/crus:

3://www.ébcuSd{k121ca.us/qoldenValley/oknights/msteam‘

The in
Iﬁstru
the mo

Tl

that i

aderé/callwild.htm).

clusion Qf th§fweb sites follows-Gagne’s “Steps of
:tion".(Ovefbéqgh, 1994) . They promote one facet of
ieling aspécﬁ Gagne adyocates. |

1é web sitéé wére>creéted‘using Claris Homepage 3;0;

5 the same application‘discussedfin‘this project. In
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http://www.sbcusd.kl2

other words, readers may see end projects which uses the

same-ékills andVSOEtWareftaught in this project. The site

on Jack

London’s}nbvel The Call of the Wild fall very much

in line with the first section of the video where users are

.‘taught

-site or

»the overall basics of web design from scratch.' The

L the “Interdisciplinary International Unit” was

- creatéd:using a template from Claris Homepage 3.0, and this

site fc
" Bc

borrowe

llows the second part of the video on template use.
th sites were created with copyrighted materials

d from the web;‘permission waéuaSkéd~éﬁd‘gréntéd

‘fromAthe owners of the material;' The‘Cailvbf‘thé Wild'sife

‘offers
én a no

.Th
on vari
include
link to

informa

. examine

various
giving

. Images

the user a chance to'100k‘at.what a spécifiélleéson

vel één look like._"" |

é first:pagé of this site provides é méﬁﬁ selecﬁion

ous topics related’toxthe'novel} these topiCS’.
baékground informétién'on author Jack Lqﬁdon,”a
the»domplete‘text, a lisﬁiﬁgféf characférs{

tion on the Settingi focus questions for studeﬁfs to
,‘long—térm prbjéctS'for students to complete on the
tQpiCS.relatéd}to the ho&el, éﬁd:é 5ibiiog£aphy

credit to the sources where materials were taken.

of wblves and’backgrbund desiéns related to wolves
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lwere 1nterwoven 1nto

'3fAn1mated: 1fs were also added though they weregkept‘to a

ﬁuvmlnlmum to emphas1ze the content rather than thevstyle °f5dfif’llﬁz‘

J"the lesson pages‘

e ;fThe s1te on the 1nterd1301p11nary;1nxernatlonal un1tl$b'v
3?,fwasicreatedﬁuSEng,axtemplate*WLthln C'arls¢Homepage:3;o;ff"

"E,Again, a menu selectlon 1s avallable and serves as the i

’L;flrst page 1n the s1te The f1rst menu-:tem‘llnks the user #ﬁ*

g to a PowerP01nt presentatlon that prov1des 1nformatlon on\”~ ﬂ"'

' ;Q”“the ob:ectlves and requlrements ofgﬂhe 1nterd1sc1p11nary

un;t;- Other menu 1tems lead users to_scavenger hunt

questiOns and varlous other,profeSSLonal»llnksﬂwhere theyd“ |

,can send post cards, play 1nternatlonal fact games,.enter a‘

:three dlmens1onal s1te, and check var pus flags of the e
"Wsrld‘ e TR e
"fsiﬁ all thfs project mas developed.us1ng‘the sound
uprinc1p1es dlscussed in, the design sectlon of thrs chapterQ
fLearning theory ‘was encompassed andprac;rcalltykand easeghg-..*
of usefweremaln.focuses: Such procedures should help thenfh.
\ﬁovice user be' ahieltovlearn the fundamentals‘of‘web

. designn-ft

"~;4_1; :




Or
teacher
the foc

site.

Implementation’ff"'

e of the'first'requifements'of this ééctién‘is for
;Svto;plan.' Teéchers should firstdééidé (onrpéper)
us of what they would want to aCcOmplish‘with a web-

For example, will the web site be a reference source

for students? Will the site be a listing‘of spe11ing words

- or geography terms? The teacher must answér’these and

~other guestions related to their projects before starting'

out. Or

ice questions have been answered, teachers can search

’the'Net for related content to help in the creation of

their sites.

Ar
3.0. 1
~ web pac

pages ¢

lother requirement is a computer with Claris Homepage
[his software will enablevtéachers to create a few
;es_incorporatingvbasic design theory."Thesevweb‘

“an be expanded upon and can lead to‘partia1 

_téchnolOgy integration.

Du

1iring the w§b*pagé'creation-process, teachers will be

‘asked to embed links and ihformation gathered from searches’

into their pagés,  This Skiil'is high1y impbrtént becauSe

»‘it allows teachers to,createflinks'to places on the web

that th

1ey'haveﬁalreédy visited, thus ensuring bbth‘thev’
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sites.|

The preface for the v1deo/computer tutorlal 1s staff

bffdevelopment even though the: prOJect 1s des1gned to be af;:

'pstand-alone model Staff developmentha percelved aspectfﬁﬁ‘

H.ffofradanlstratlve support) 1s benef1c1allln helplng .

i"teachers overcome the phoblc factor ”?“For teachers who do 5{
;‘ﬁnotﬂapprec1ably demonstrate self competence ﬁﬂlf;;fﬁ'":i‘

mihtérv=ntlon through staff development mlght:address these B

‘f‘ variables dlrectly or 1nd1rectly”'(Marc1nk1ew1cz,

e 235).» Hoffman (1996) presents several 1nterest1ng 1deas onf‘

vrfrhow_to conduct staff development“ Durlng staff
'{,development teachers would be‘glven formal 1nstructlonuon‘
Trhowfto operate the computer/v1deo statlon so thatHLmhen>J?
5;f§éibﬁév they can do 1t w1thout fear or hes1tat10nvfﬁihecv‘

. demonstratlonS”would{entall modellng Of hOWStOVturn7onwthe’f”‘"

"]computer[ft - on the VCR and 1n1t1ate the gulded lessons_‘ff

fhfonbhow to work w1th startlng the program Agaln, the o
”-ﬁmodellng aspect follows Gagne s “Events of Instructlon”r:_xjdi
”fXOverbaugh 1994%‘ In thls case, Clarls Homepage 3.0 wouldi*

.ffbe'uSed;i Though the modellng appears qu1te elementary 1n o




scope,

A

it is indeed intended to be this way so that a

preliminary competence can be achieved.

similar workstatiOHIWith the same type of computer

and VCR Wbuld be avai1able at the teaéhers/ work site; this

equipment is an essential element in perceived

administrative’support,-.It'would be detrimeﬁtal»to'train

teachers on one'style.of‘computer (PC-clone) and prOvidé_a

different model;(MaéintOSh) for practice[ eVen‘though 

Claris
applic
IBM-PC

- the in

;Homepage_3.onis crossed-platform, i;e.,vthe
ation is compétible with both MacintOSh computersxandl 
¢10nes;‘Té§chers.would also be given time to work on

itial tutorial-program‘since adequate time and

training increases the likelihood of successful computer

integr

)

stion (Metlzer & Sherman, 1997, p. 25) .

nce teachers are given guided practice at the staff

vdevelopment site, they may return to their own sites for

furthe
cooper
requir
succes
especi

develo

r praCtiCe. Each work stétién WouId acqommodatew
aﬁive groups of two to thrée, though‘grdups are not a
ament., Crooks et. a1.1(1998) had concluded thét»the
é of‘cooperativé groups might'be~décéiving, |
ally if the;comﬁuter.training progfam is well

ped. Students, especially in higher ‘education,
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learned just as much in groups as they did alone when using
the well-designed technology based instruction. Students
who are comfortable working alone should, and those seeking
peer interaction may, do so.

An example of what an implemented project may look
like follows: Teachers would initially insert the video
into the VCR and press play; it should be mentioned at this
point that the counter on the VCR should be reset to zero
so that the time code aspect of this project can work
properly. More information on the time code will be
presented later.

The first item that appears on the video is a welcome
message followed by a paragraph explaining the
instructions. As the video moves forward, the user is
asked to perform a task; the first task is to open the
application Claris Homepage on the computer. Users unclear
on the instructions can review this section by replaying
it. Performing the required task by turning on the
computer and opening the application can follow. Of
course, the video at this time would be on pause. After
completing the first task, the trainee can move to the next

one which immediately teaches the technique of saving. As
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ﬁailﬁdbmputérvliteratééanéw,;

;highly necessary task hence,

?'frOutinely empha81zed throughout th1s V3 o.VLThe;user‘can

‘"agaln press playtonﬁthe VCR and thevsteps 1nvolved 1n'

'._isav1ng work would appear on the TV f If at any tlme the

”h‘A°idemoneratlons on the v1deo do not help_ eﬁtralneeyﬁth

"dinStructlon manual*can?be*: u ther”clarificatlln}ﬁf“i‘Nh

“dfOf course, for those who prefer to use:t e 1nstruct1_

:Qmanual as the 1n1t1a1 gulde, that person‘can use the '

d°f0r”c1ar1f1catlon.u-ff

Arter proceedlng through the thl;ty'flve m1nute lesson

dfu(the length of the v1deo tape),“the tralnee can rev1ew any

ﬂshfofythe toplCS s1mp1y by rew1nd1ng the tape to the

'gi?fappropr;ate tlme code i Agaln, each toplc has a tlme code

"‘sted on the 1nstruct10n manual aanthatftkmé’ﬁﬁﬁ“ﬁuﬂ-;




ms/crusaders/interdis,hth{'M

{2]http{//www.ebcusdgklz:eélnS/qoldenVélley/okniths/msteame'

' s/crusaders/callwild.htm) mentioned in this chapter for
further ideas_on‘what%tofinclude and what not to inelude;-

‘One such item to include is a menu pagei Also, links

‘te'other‘pagee'Shouldnalso be embedded at the bottom of
fpeges for easy,névigetion;d These are just some examples of

;W

. morefadvance Web'site*COnstruction that comes with'further_

i

- practice.

|

Several other possibilities exist from completing the
Lo :

|

‘above metheds. The teacher can continue to spend time
deﬁeloping better and more advanced web pages and‘
incerpofate mofe web—baeed lessons. Further, the knowledge
gained from building rudimentafy pages'cen:be disseminatedv
to students. Students‘teo cen‘use the video/manual
COmbination_te leern web pege construction. Moreover, when
students are in the precess of creating the pagee, therev
would be a teacher who now understands.the fﬁndementals te
be able to facilitate:student learning. Snch an action
weuld be the ultimate aim of any technoiogy perect, i.e.,
students 1earningrto use the technology‘itself threugh a

teacher who facilitates. 1In this way, students can be
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prepared td’face‘the_realvtechnicél‘Challengés that await

them in.theiﬁreal-world.”

Formative Evaluationi,Projeét’Observation

It was_quite.diffiCUIt to revise this projedtybased on

,thé‘observatiOns‘madegon three:participants'because ﬁhey"

provided very little negative criticism. The resounding

‘comment was that the creation of a web site was a lot

easier

than what they had expected. The participants seem

- to have minorgdifficultiés navigatihg“throughAthe project,

especially in respect to the videdécéSSéétéfj}The 6nly

 ‘button

two éfvtheymemberé'aSkéd‘fér'ﬁélbﬁﬁith Was théxpause

(instead of the stop) button.

One of the major hurdles that were ﬁnintentional at®

fifst'wasvthe;use'of the two creatéd web sites as models.

Thefpaj
tq'éree

'thistol

" a reéu]
"viﬁtrodt
thevtuf
notvenc

‘gites t

:ticipaﬁts did ﬁbt think.tﬂey‘woﬁ1d ever come close
1ting sﬁ¢h sit¢s, andSitftbqk ste}reaséurances oni
Séer&éﬁfsipart to move}thé pérticipantS'fofward; As
.t»ofvSﬁéhfé,reéetion; it‘wéﬁldnoﬁ'be;best.tb
1ce‘the tWo Wé5‘si;éspérhépé during thé middle;df )
ﬁérialﬁOf a£ the end.’-Iﬁ;thié wé§;ﬂt£é leéfﬁér dSeé
:QunﬁérHsuch a daﬁhting ﬁésk §f‘éinﬁéité,émﬁlatefwebvf

:hat»theyuthink aré-tdé'difficult‘for«them,toucreate:
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. web s1t

It should be noted here.though*that'after.the creation of a -

~manual,

create

e us1ng the template as descrlbed in Lesson 6 of the
the part1c1pants reallzed that it was: qulte easy to

somethlng s1m11ar to the models presented However,

~ the learnersf concernS“were‘taken,lnto accountM31nce part

of technophobia comes‘fromcanxietiesbassociatedeithvthe

";“ihébili

1t woul

’:but at

Al

ty to performeertain tasks on the computer‘]hence,
d be a good 1dea to 1ntroduce the s1tes not at flrst
a later stage.

1 part1c1pants were unsure of the tlme code aspect

| andlthe d1rect10ns for that has now been clearly 1ntegrated_>

into er
' ~the'mar
partici

(theﬂ?n

practic

'review

could e

fast fc
codeifc
An

especla

e manual and 1n the v1deop5

tUal and'onfthe“video-waSﬂintended’to.help

pants reurew the‘materlals presented both v1sually‘v -
deo andkmanual)‘and klnesthetlcally (actual |
el, If at any p01nt the part1c1pant needed toh
a concept such as creatlngAa new. page, she‘or he

aslly look at_the manual, f1nd the tlme code, andi
rwardvor~rewindfthe;tape tomthekapproprrate‘tlme,q
r Visual lnstructiondon thAE"ﬁééticuiaiﬁtspicﬂ7-

Lother area‘of concern‘was the slowness of the v1deo,{'

lly at the beglnnlng ;That COncern;was not taken.
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into aCeount'in;the;redevelobment_of ;heepfeﬁect er the
very féet.ehat the inifieivsﬁeil—baced’speed'ofuthe video
wes‘iﬁteﬁtiOnel;-fPart‘ef thé‘design‘deeire wae_to'
~_ecciiméte;the'elowereleefners'se_that.theY'woﬁldbei
veomerteble with;Working.eﬁ the»eomputer,kandthe'sldw pace
made'ﬁhaﬁ‘a desirebie, condueive learniné eiperiehee. It
bshoﬁld;beenOtedlﬁhoughthet aftef the fifet:fewiesseps,;'?
the/pace of'the videe doee epeed up. of couree,.the
-éoneept behind that is thet‘once the learnef'has been
acclimatedvto‘the learning ehvirenment{ a’faster‘pace wasfa
good_thing.>eThie cdneept again followe Gaghe7s “Events ef

Instruction” where after the initialmedelihg, the learner

is capeble of higher—level‘end faster‘presentatien.ofe”
| . : | v

‘materiel (Overbaugh, 1994).
Ail three participante were impressed by the inclusion
of PowerPoint into the video. The PowerPoint slides served

1 _ o . ’ ‘ ‘
as pre%task lists, and the people involved thought that was

extremily helpful in,knowingtwhat was to be presented next‘f
before’they engaged in the fask:: Of course, listiné the

,objectives is What Gagne had‘adVOcated in his theory, and"
P this project very much:infegrated Gagne’s ideas. It shduld

also be noted in this observation report that perhaps one
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- Ofrthe reasons‘wby thelpart1c1pants were 1mpressed by the!t
vibcldsnon of PowerP01nt was because of 1ts spe01alieffects
"aﬁd‘transitions} bowever,ﬂthls bellef may be hlghly
vjudgmental on the observer s part

| The!partieipants also valued‘the:harration thatr

'acéompaﬁiedttbe’videotape‘tutorial,-andzallbthoughtdthatr
_thensame;wording used en the tape and‘thejaetual written

manual was a good idea. One member noted afterwards that

.soﬁetimes COmputer termiﬁolegy differs'from one thing to
another. Using the same'words to describe the saﬁe,task
(such asvformatting,text), the retention of the material
was made‘easier. It was interesting.to‘see,that»eaeh
participant asked the,same question, ?Can I have‘this”
videotape?": They wahted to use it for futureVreference.

- Another area discussed in the debriefing'part-ef’this ‘
observation was the appiicability of’tbis projeet hot aimed
solely at teachersdbut‘also at students} "Two. of the three
participants hinted»atrthe idea of using this projeet to
teach their‘students tbe instructions in web site creation
and asked for‘permission to do so. One noted that such a

project can serve as a 1earn1ng ‘center where students can

be given the same type of access (computer, VCR) and asked

51




to createFWeb‘sites{ lTherparticipantsf:assessmentvof the
.applicability of1this project/to:afdifterentstype’of
audience'(stndents as wellras teachers) was‘briefly
- explored earlier, and a future remodeling of-this_projectl
‘can include some type of stndent-centered assessment;
| ‘The last idea‘touched.npon, which in}retrOSpect is a
highly ambitious undertaking, is the creation of a series
of training videos such-as this one accompanied by a nanual,
,for‘other programs such as.MS Word, POwerPoint, Easy Grade
Pro (a grade‘book'program), and AVID Cinena (a video
editing application). ' Such a concept is relatively
interesting in SCope, but that would require many hours of
preparation'time. However, the teachers noted that such a
project‘wonld‘be nighly beneficial’for‘teachers and
students alike to use to increase tneir technology
understanding. This observer does agree with that last
statement but would recommend a team of technology capable
teachers to undertake such a massive project. |
Overall, the participants were satisfied'With the
project and thought it would be helpful in their teaching.
A few months after this initial observation, two of the

participants once again asked for a copy of the videotape
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and instruction manual. That type of initiative seems
promising in the overall vision of this project, and that

is to motivate teachers to use'the-técthIOgy;
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CHAPTER FOUR: CONCLUSION

Lth the heighténéd;déménd, pefhaps‘mandate,vfor '

‘technology use, the addition of more computers into the

workplace and classrooms, and an ever-increasing Internet

pfeséﬁ:e; teacherSvmust‘make the“moVé-thard-Internét and

‘techno
of thi
themée
 must:b

surviv

projec

called

Logy ‘i'nt.egr‘ai.:iévn‘ 1nto their 't;acg‘iﬁg. | "I‘.h‘e‘ b‘er_l'lefit’s; R
3] intégratiop,are not oniy fOr ﬁhéxﬁéaéhers- |
lves butvalso for thoségWhomvtﬁey‘téach. Studéﬁfé

e eqﬁippediwith thévékillé néCesséry fof their.b

al and success in the “real world.”

For future teachers as well as currént ones, this

t should make a small dent,intO‘that integration

for*by'so,many.uiAs'propounded earlier in the

. section on‘“Learner's Characteristics,” this project does

not di
new on
ﬁeache
compet
sﬁuden
pursui

with t

sériminate betw;én”thé‘exﬁerienced teachers or the
es; it is”ihtended>for'all. ‘Needlessuto’say, any new
r shqﬂld continue to gainvas much technoiogical

ence as necessafyfor,thebetterment of fheif

ts, whethgr ﬁhey ﬁsetﬁisfbrqj¢¢t or not in that
t.‘.Agaiﬁ;théqucus haé/tobe oﬁ equipping students

he skills to'dea1‘With'their future.




" As had been called for by the part1c1pants in the

_ 'observational stagevof’thls project s1m11ar prOJects of

d

T L T
"this‘nature‘should'be"created‘to help'teacherSflmprove

thelr

skills, thus 1mprov1ng the SklllS of thelr students

Indeed a v1deo tutorial coupled w1th a wrltten manual on

‘all of

the most commonly used computer programs in the k-12

setting should be prov1ded to all teachers Though there:

are profe881onal v1deo tutorlal programs on the market the

ﬂ,majori

ty of these only applles to bu51nesses or uses jargon‘

: antlthetlcal to the beginning computer user. That,has to

change in order to accommodate all user levels.‘ Technology

departments within school districts should commit staff and

funding to,creating similar prOgrams for teacher, student,

and administrator use.

I

ndeed; as the government‘cOntinues‘to call for high,

standards in all academlc areas through the integration of

technology and as more research contlnues to shed llght on

the ef
make ©
fear o
technc

more - t

flcacy of~computer use, 1t behooves all teachers.to
hat mOVetoward\beingcomputerllterate without‘the
f’mishandling'the'technology,sespeciallyInternet
logyt It alsofbehooves administrators to provide

ime,and“qualityLt¥ainingfforfteachers,to get.to know
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: the'tec

:hnology;at hand'so'that teachers5mayﬂansWer'théfcall°@~_.

‘posited'by the'governﬁentvand‘byrthe“demands”ofhanueverf‘.

1ncreas1ng technology r1ch soc1ety ’ Further"researChf R

’should

focus on the exact tools that w1ll help allow

lxteachers to use the technology w1thout the a83001ated

anxiet§

7, and more- tlme should be 1ntegrated 1nto the_vdﬂw“

teaChlng schedule so that new technology can be explored

without
load.
~afforde

' only th

the already overburdenlng bureaucracy and teachlng'b

.Only then can our students, our chlldren, be

2d the»quallty educatlon*they seek*and_deSerVe) aﬁdl,]f

len can public'schools'meet'the educational reforms

necessary for their continued, successful survival.
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APPENDIX A: INSTRUCTION MANUAL FOR CLARIS HOMEPAGE 3.0
R | |
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Directions forhusei ' The time code written in the manual’

and on

the Videotape isnintended'to help theauser reView o

-,the materlals presented both Vlsually (the V1deo and

'manua1‘

and klnesthetlcally (actual practlce) If at any

‘point the user needs to review a concept such as creatlng a

new page, the user can easily Took at the manual f1nd the' o

time code which iS-in'bold—face'tYpefand bracketed, and f

fast f
code f

Lesson

- Step A:

Step'Cf

>rward or rewind the'tape‘tojthe appropriate time,:_
3r>visual instructiOnvon that particular topic.
1: The Basidsd

Openlng Appllcatlon ‘[T1me Code--l 40]

1) Open up Claris Homepage 3.0 (Steps are dlfferent
for the Mac and PC platform. Open the 'i , v

appllcatlon as you would any other programs )

Sav1ng Your Work. [Tlme Code--2 101

1) Go to “File” and scroll down to “Save.” e

2) Type a name that is less than 10 letters w1thout
any spaces or capltallzatlon (Ex: homepage)

Click “OK.” : :

work, and save the page. to that locatlon
(b) In the_Mac,platform, click: on'“Desktop "
(c) Double click on “Macintosh HD.” = =
. (d)wCllck on “New Folder X R
(e) Type in a prOJect name (Ex ‘Projectpl),
- (f) Click “Create [P ' i
(g) Click “Save P
Creating a BaCkgroUnd"' [Time Code--3:00]
1) Go to “File” and scroll down to “Library.” A

menu selection is offered 1nclud1ng anlmatlons, B
backgrounds, banners, etc.. »
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3)  (a) Flnd the locatlon where you want to ‘save yourfflV*



Step D:
(1)

Step E

Step F':
A

Stép G:
L)

e~

Lesson

Step A}

-
o

1)

1)

2:

1)

2)

Select “backgrounds.hlb.” Then select a
background of your ch0031ng '

Move the mouse to the fourth icon (labeled “Use
as Page Background” under the background menu -
bar. Click on it and scroll down to your page
name. ' e ,

Adding a Title = [Time Code--3 50]
There are two options.  You may go to “Format”
and scroll down to.any_of_the various heading
- choices or you can move the mouse to “Normal,”
click on it, and select one of the heading
choices. R S “
Select “Heading 1.”. Type your title (Ex:
Homepage) . B - e

Formattlng Title and Other Text [T1me Code--4: 25]
The same word proce881ng procedures used to
format text in word processing programs such as

ClarisWorks or Microsoft Word can be used in
Claris Homepage 3.0; i.e. centerlng, changing
font type or size, andjchanging font color.

‘Inserting Pictures - [Timehcode;F5:45]

Go to “File” and scroll down to “Library.” A
menu selection is offered 1nclud1ng anlmatlons,
backgrounds, banners, etec.. » ‘

Select “Cllp art_misc. hlb " Then select”a clip
art of your ch0081ng -

Move the mouse to the third icon (under the Cllp
‘art title bar) labeled “Insert in Page.” Clle onj’
it and scroll down to. your page name.

Rememberlng to Save [T1me Code--6 50]
Go to.“File" and:scroll down to “Save "

Arranglng Items/Tex:mfo , iancé'

Creatlng a Tableb.p [T1megcode—7 45]
Press enter a few tlmes to prov1de space between
the title and the table to be created. . :
Go to “Insert” and scroll down to‘“Table'"t



(6

Step E:

5)

1)

2)
f,menu selectlon is offered 1nclud1ng anlmatlons,
3)
" art of your- choos1ng
4).

' 1con

'Enter the number of rows. and columns approprlate
for your work. For our case, enter three rows
and three columns R O

Close the w1ndow and you should see a table under
*the}“Homepage" tltle

Addlng More Text L [Tlme Code—8 20] }

If the cursor 1s -not already inside Row 1, Column
1 of the table, Clle 1nto that cell to place the
cursor in it.

:Begln to type any type of text ~and format u31ng
the same procedures for - formattlng the title.

- Note:. Certain colors provide better contrast, so

it is a. good idea to use the various colors to
‘see wh1ch would f1t your background ch01ce v

Creatlng Unlformlty [Tlme Code—8 551]
Select the entire contents of ‘the table.
 Select the color white or any other approprlate
color.. : .
Go to “Style" and scroll down to “Slze " Select_ :
5 for a bigger font size. -

1‘C11Ck outs1de of the- shaded area to de- select

Insertlng Images Into the Table [Time Code—9:20]'

put the cursor behlnd the text “Student Work” and
_push return. . R
Go to. “Flle” and scroll down to “lerary "o A

>backgrounds, banners, etc.. S
‘Select “cllp art_misc. hlb ”_ Then,select'a»clipx

“Move: the mouse to- the thlrd 1con (under the c11p
Cart t1tle bar) labeled “Insert in. Page " Cllck on
it and scroll down to your page name.

Add 1mages for the rest of the text in the table

_using the same procedures descrlbed above See
video for review. ’ o

Center the 1mages/text in the table by selectlng
“each cell in the table and u31ng the center tab

-Remembering*toLSayes g[TimeﬁqodefIQ;ZS]
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Lesson
Icons

Step A:

'iStepiB:

(1)

—
D)
1

g

,3:

(1) Go to “File” and scroll down tol“saveQ” ﬁ

Creatlng New Pages and .Addlng Content Us1ng

Creating a- New Page W1th1n the Progect
[Time Code—13:00]

(1)

,Go to “File” and scroll down to “New Page " A

new untitled page will dlsplay ‘Save it to your
project folder. G1ve it an approprlate name. For -
our purposes, the page w1ll be named‘“homework "

" To add a background using the icon, click on the
"seventh icon from the left: s1tuated between a

curving arrow andvanvanchor, thls_lcon is labeled

“DocumentvOptiOnsﬂ if.YOu:place“the'mOuse‘over

it.

A w1ndow w1th ch01ces for text color and ,
background color: will display. Choose the colors

‘compatlble with your design and click “Ok. "

(Note: You can ‘also select an image from one of
your flles to serve as the background des1gn
That process will be 1ntroduced later.).

Agaln, format the text to your llklng ,

Push return a couple of times if- the cursor is:

behind the word- “Homework "

Click- on. the 4“11con from the rlght that looks
like a table- w1th 2. columns and 3 TOWS . :

. Enter 2 columns (thls should already be the

;‘;default) and 5 rows: to create a table for Your
~ weekly homework ass1gnments . (Note You can
Vfcreate ‘as many ‘rows as you need to enter '

1nformat10n )

Type the days of the week in each cell of the f

- first column.  Type the ass1gnments in the

‘correspondlng cells in the rlght hand column

Again, format the text to your llklng (centerlng,'
larger font size, and text color)  Use 'the text

~ icons .to increase - font size. Remember to select

your content. flrst Also, more text can be added'

'by cllcklng 1nto the cell. and typlng

Rememberlng“to Save . [Tlme Code—17 10]
Go to “Fileﬁ,and»SCroll,down to “Save ”:

B R



Lesson

4.

Creating Links From One Page to Another Within

the Project

Step A:  Selecting the Proper Page for Linking = [Time
Code—18: 15] ‘ S
(1) Go to “Wlndow” and scroll down to the bottom
where it reads “homepage.htm.” This will select
that page and make it the page for editing.
Step B Selectlng the Proper Content for Llnklng [Time
Code—-18:501]
(1) nghllght the word “Homework” on the “homepage”
' page. (Note: If you would like the picture to
serve as a link, you can also highlight the image
with the word.) ’
Step C:- Creatlng Links

1)

There are two ways to create 11nks from one page
to another.

Method 1: After hlghllghtlng the content for
linking, gc to “Insert” and»scroll down to “Link
to File.”

- A window appears asking you to select the file

you would like to link to. For our purpose,
select “homework.htm.” Click “Open.” (Note:
Essentially what you have just done is created a
link from one page to another, and 11nk1ng is a
mainstay of web page design.) :

Once the link: 1s created ~an underline w111
appear. ’

Method 2: After hlghllghtlng the content for
linking, go to the sixth icon from the left that
looks like a curved arrow placed between an icon
of a wrench and a piece of paper. If you place
your cursor over it, it should read “Llnk
Editor.” Click it. '
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' [Time Code—19:40]

(6) Because a llnk has already been created you w1ll/ﬁ'7n
- see the: flle name ‘of that llnk Here, you can .
,]remove the 11nk to practlce the second linking =
method. Clle “Remove Link. " Then close thevumff-’ffv
| window. ' : e
. (7). Again, hlghllght the word “Homework ”'but thlS T
B ~time also hlghllght the 1mage i :
- (8) ‘Click on the “Link Editor” icon. (the curv1ng
. arrow between a wrench and a piece of ‘paper) .
(9) "You will see the Link Edltor w1ndow, but thls
~ | time the URL is . empt»}.’ ' : : R
(10) Move the mouse over. ’heftrlangular button at the R
| - far rlght of the URL 3QC11ck on the button f S
(11) You will see two options:. (a) Link to Recent URL .
e ‘and (b) Link to File. Choose “Link to File” e
.~ (12) Scroll down to the des1red flle, rn our'case,”
'"w'“homework htm”' : Lo

Step D: Rev1ew—Creat1ng a New‘”*ge'andeCreating’afLink

1) Create a new page an,, 1tle 1t “extrahelp ‘
2)- Create a- 11nk from ”he‘maln page . (“Homepage”) to
the “Extra Help”’Page VSee v1deo for exam

L~

C e~

"-fStepr Verlfylng a L1nk av[Tlme Code—20 25]
SN ¢ ;To verlfy a 11nk that you have creat'd’

'ifont size, add content] 1n the “PreV1ew Page”
| mode. " You need to revert back to the “Ed1t Page”
| ... mode. ‘




"fiLeSSon

;:;SteplA
' [Time Code—24:45] - .
R '(1) Click on the fourth 1con from”“he left that

'ffiStep F

“VStepyGf

NG

| ”- 1con from the left t
i Rememberlng to Save

(1"

.)cscreate links for. them”frﬁ : AR
"'gCreate‘llnks‘on=them back to the homepage.f‘Dof“

‘5 Wrapplng Up the Pract1ce Pro:ect

ny Scroll down to a browser of your llklng » e1ther e
fh(3ﬁ;jTh1s process ‘will: allow you t
¢Q(4);AT0 go back to’ your web. page for'edltlng, go to

f?d Verlfylng Llnks and Referenc_
*4(l)vaes1des manually"verlfylng links ‘which is a good

‘!-{.-<jf§f‘>j_{:i :
| f-:_<’4;_'>ﬁ. T

paper]

) Go to “Flle”fand scro

Rev1ew and Practlce [Tlme Cod i21.05]
)ﬁmCreate new pages for the ce 1
““Projects” and “Student

,the homepage

! '3“Homework” page and- the‘“Extra
See v1deo 1f you need help

?Help"'page

Prev1ew1ng in Browser Mod‘f(Explorer or Nav1gator):f

s contalns a plcture of a- globe
©of paper AT

- Microsoft’s Explorer 'or Netscape’s Navigator. _
: ee your web pagesf}

.as they would appear on the"wv

u“F1le" and scroll down to. “Qult” or‘“Ex1t ..

[Tlme Code—25 50]

- way to sort out: your pages, - there is also an ﬁff’ffi“'
"Zautomatlc way to- verify: all your links. IR

vi(éfffCllck on the third icon from the right that

“contains a’ check’mark on. top- of four. boxes llnked

‘ *uftogether in the’ form of ‘a. chart “It should read

’”“Verlfylng Llnksjand References ”]4“.

& check your llnks and
roblem " w1th ‘them.
,lrcatlon 1s complete

Consolldatlng [Tlme Cod,—26 15]

' (L) Consolldatlng your work is a good way to make

. sure thatvall l;nks,.lmages,‘and text belong

A R



. Step E:

(2

‘y(a

(4

Step D:

(1

‘Lesson

mStep-A

o

;f*Step B:

(4

Stebfcag&Pése“Séie¢tionf

(l)

| where they should

N

3 Rememberlnggto;Savel

6';.

) B

).
'f

- Click on

) Consolldatlng also helps to ‘
put all 1mages, files, and content 1n the correctf
folder for you to upload: to the web. :
Click on the second icon from the rlght that
‘contains a picture of three pieces of paper
pointing to a folder : It should read :
“Consolidate.” . . - o :
‘The appllcatlon w1ll now consolldate your flles
“and report whether there is a problem with them.
A window will appear that reads “Consolidate.
media files: at the same 1evel ‘as the HTML
File.” Cllck> on . “Consolldate ” ‘j> S
“OK”"once the consolldatlon 1s complete;

Uploadlng [T1me Code—26: 40] ,
Because you - may or may not have access to uploadf.
to the D1strlct s servers, save your work on a

v‘floppy ‘disk or save 1t to a 21p dlSk if the flle y] -
‘is too large. oy

'Your admlnlstrator or a. “web master" w111 upload
your flles for you S

© [Time Code~27:05]
Creatin§ Web‘pageé“ﬁsingﬁréﬁplatés

Openlng Appllcatlon [T1me Code—28 25] , L
‘Open up Clarls Homepage: 3.0 (Steps. are d1fferent-
for the Mac and'PC platform. Open the £
appllcatlon as you would any other programs )

Selectlng the Ass1stant [T1me Code—28 25]
_Go to'“Flle” and scroll down to “New ol
A “New” Wlndow d1alog box appears Select
A881stant SRR : '
‘5Se1ect the type of ass1stants you would 11ke to '
- use.

“Use”

For our purposes, scroll down and select
"‘“School Site Assistant.” = : S ,
_'Click “OK.” A “School Site As51stant” Window~‘aw-"

'Read the: “Overv1ew“”»f;wv S

i appears

[Tine Code-29



Step D

Step E|
(1)

.Step F:

(1)

Click on “Next” in the “School.sitefAssiStant"'

- window.

Type your ‘school name where 1t reads school name,f
or you- can type your team name or any other page-f
name. , o v
Select the type of pages you want for your s1te
If none are to your liking, select “Other pages "
For our purposes, select “Favorite Llnks” and
“Other Pages " Clle on “Next.” Gt :

Features [Time Code—30 00] : -
If you want to include 1nformatlon related to the,
school, type the address. ‘
If you want a logo, click on the “Logo” selectlon
‘box if it does not already have an “X” in it. If
you have a logo. on f11e, cllck on “Set” and‘flnd’
your logo. , : ,

Decide whether you want to have a logo on the top
of every page. For our purposes, we will have an
address, the provided logo, and a logo on top of
every page. 'Click“on “Next .” :

Page Names [Time Code—30 40] L »
Since we had selected “Other Pages” earller, 1t
is now time to give those pages names We

~already have the “Favorite Links” page. Let s

create two more: = (1) Class‘Rules‘and (2)
Ass1gnment Page. :
Type the word “Class Rules” where you see the

‘?space after‘“Page Name.” Click “Add.” You will

see a page added to the already existing page on
‘the’left hand side of the w1ndow The link has
been created for you

Type the word “Assignment Page” where. you see the
space after “Page Name.” Click “Add.”  You will
see a page added to the already. existing.pages on
the left hand side of the window. The link has
been created for you ’
Click “Next.”

Navigation [Time Code—31:20]
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Step H

Step I:

Step Jk

—~ o~~~

(1

1)

7)

2)
3).
1)
5)
()

‘The nav1gatlon menu allows your users to nav1gate
through your sites. Select “Left” and select
“Yes” 1f they have not already been selected.

"These are the standard locatlons for the

'nav1gatlon menu.
-Cllck on “Next.”

| Style [Time Code—31 35]

‘Style allows you to. select the look and - feel of
your web pages. Scroll ‘down through each style
‘1nterface and f1nd one to your llklng

. Clle “Next” when done

Informatlon [T1me Code—32 00] » )
~Type your e- -mail address if you would like people-'
to be able to contact you. :

‘It is standard procedure to leave the box that

- reads “Date page was last modlfled” checked but
for our. purposes;, uncheck 1t v
Click “Next .” :

Summary . [Time Code—32 25]

The “Summary” window allows you to modlfy any of
your previous selections. The “Page Names” to
the ‘left indicate the name and number of pages
you have selected. The “Style” section in the
middle shows the style you have selected. " The

“Navigation” area to the rlght shows in blue that

you have selected the nav1gatlon menu to appear
on the left and‘bottom of all of your pages
Clle “Next.”

‘Location = [Time Code—32:50]

‘This is where you will save your template.
Click on the button that reads “New Folder.”
Find the location on: your ‘hard drive where you
~wou1d like your folder to be saved

--Type “Progect 2."

" Click “save.”

After. readlng through the next w1ndow S
information, click “Create.”

You will see a “read me.htm” page appear. ~Ignore
this page ' -
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 Finalizing Your Project  [Time Code—33:30]

Go to “Window"‘and scroll down to “Site Editor—
Project 2. o ‘

" You will see a listing of your pages ‘Double-

click on “index.htm” to go to your home page.

~ You will notice that all links have been created,
-and that text appears fOr you to edit over.

Again, edit as you would 1ncorporat1ng concepts

from the earlier lessons.

When you are done, refer to “Lesson 5: Wrapping
Up the Practice Project” to verify, consolidate,
and upload you web pages. ' o
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APPENDIX B: FLOWCHART OF. PROJECT CONTENT



. Lesson 2 .
Arranglng Items/Text for
- B Balance :

1 o g » Lesson 3 T ‘
'”j]iCreatlng New Pages & Addlng Content U81ng
o Ce e Icons DT

S 'Lesson 4z L
Creatlng Llnks From One Page to
s Another W1th1n the Prowect%fw




i
i
|

A]é’PENDIX C: FLOWCHART OF PROJECT CONTENT LESSON 1
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Lesson 1:
The Basics

v

~ Step A: ,
Opening Application

"Step B:
Saving Work

'

Step C:
Creating a Background

§

Step D:
Adding a Title

v

_ Step E:
Formatting Title & Other Text

I

‘ Step F L
Inserting Pictures

v

. Step G:
- Remembering to Save.
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AlgDPENDIX D: FLOWCHART OF PROJECT CONTENT LESSON 2
! .
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Lesson 2:
Arranging Items/Text for Balance

!

Step A:
Creating a Table

!

Step B:
Adding More Text

!

Step C:
Creating Uniformity
|

v

Step D:
Inserting Images into the Table

!

Step E:
Remembering to Save
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' - Lesson 3: -
‘Creatlng New Pages & Adding Content U81ng Icons

Step A: :
Creatlng a New Page W1th1n the PrOJect

Step B ,
Rememberlng to Save
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APPENDIX F: FLOWCHART OF PROJECT CONTENT LESSON 4
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. Lesson 4: ‘
Creatlng L1nks From One Page to Another Wlthln the'
. o PrOJect SRk o

’ ‘ _ Step A ’
Selectlng the Proper Page for L1nk1ng

: Step B - s
,'Selectlng the Proper Content for L1nk1ng

Step c: »
Creating Links

l’

: Step D: :
Reviewing:' Creatlng a New. Page & Creatlng a Link

Step E: o
Verlfylng a L1nk

. Step F o
Rememberlng to Save:

l,

vStep G o
Rev1ew and Practlceﬂi
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- _ Lesson 5: ’
",Wrapping Up.the Practice Project

i'

c ~Step A: v
Previewing in Browser Mode

T

‘Step B: _ ,
Verifying Links and References

l,

Step C:f
Consolidating

T

Step D:
Uploading

, “Step E:
Remembering to Save .
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APPENDIX H: FLOWCHART OF PROJECT CONTENT LESSON 6
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‘ Lesson 6: _
Creating Web Pages Using Templates

Step A:
Opening Application

Step B:
Selecting the Assistant

l_

Step C:
Page Selection

Step D::
Features

!

Step E:
Page Names

Step F:
Navigation
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| Step G:
~Style

]}

 Step H:
Information-

T

Step B:
‘Saving Work

v

Step I:
Summary

!

- Step D:
Adding a Title

l L

Step J:
-Location K

:

Step K:
Finalizing the Project
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APPENDIX I: SAMPLE PAGES FROM MODEL WEB SITE
ON THE CALL OF THE WILD
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J mk @i@sa :

The following links will take you to various biographical information on Jack London. After hese sites, use your brow ack button (pethaps more than JEE :
: to'geturn to.f i f e

The Handsome Figiite
The Story of an Eyewitness
hin Griffith Chaney

Social Darwinism

Ashes Than: Dust:.




" THE CALL OF THE WILD

(Serialized in The Saturday Evening Post, June 20-July 18, 1903)

[ Go to London's Writings ]'-

Use a Concordance of this Work ‘(ﬁn‘dv locations of words, word frequencies, etc.).

+ Chapter 1: Into'the Priritive :
+ Chapter 2: The Law of Club and Fang
+ Chapter 3: The Dominant Primordial Beast
“» Chapter 4: Who Has Won To Mastership
¢ Chapter 5. The Toil of Trace and Trail
. Chapter 6: For the Love of a Man
~+ Chapter 7. The Sounding of the Call -
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C haﬂem Hal and‘*‘»‘

g at tmpottant
; Arbiat dl:lt‘., hF do to Buck and why does

thr:': nampl&qs v

11t~ Buck‘s fc\_ﬂ m-"hdt ,,u ] :Ltﬂ'll:"s do

he, adventures of
thP I‘Ic-ﬁh 15 mfahmd h 7 thm nrance of it.".I‘hev"
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PowerPoint

TimeLiner

e South.

Hyp erstudio

r one tnajor event in the book. Include voice

uld be consi fully. The

-ate a character web for each of the following
Francoise and Perraul John Thornton,




E APPENDIX J: SAMPLE PAGES FROM MODEL WEB SITE

‘ON “THE INTERNATIONAL UNIT”
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s

Crusader Interdisciplinary International Unit

Click here to browse through the guidelines for your International Unit report. It's a PowerPoint presentation followed by a few forms that you need to print out
Scavenger Hunt

Click here to start a scavenger hunt on different facts related to geography and current issues.

Send a Post Card

Click here to send a geographical postcard to a friend or a family member. An e-mail address is required, and if you are a Golden Valley student, make sure to follow the
internet usage guidelines. Use your browser's back button to return to this page. You might have to click on it more than once.

Flag Tag From the United Nations

Click here to test your knowledge of flags. It's an online game where you try to match a country with its flag. Use your browset's back button to return to this page. You might
have to click on it more than once.

peditions by National Geograj

Click here to go on a virtual tour of the wotld. Read and explore vatious fields including the human systems, physical systems, places and regions, and geography. @lote: Allow
time for page to load.) Use your browser's back button to retum to this page. You might have to click on it more than once.
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