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ABSTRACT

This study demonstrates how Latino high school
students engaged in authentic literary analysis through
the use of Latino Literature that made their lives
visible, relevant, and valued in everyday life. It also
shows how a successful literacy program was organized to
promote reading success. Students self selected their
literature, reflected in writing on a daily basis in their
literature response journals, and discussed their
interpretations through literature studies. Included in
the analysis are literary responses by the students that
capture the impact of the literature on their lives. The
theory and research governing the teaching/learning of
this reading program are based on a variety of paradigms,
e.g. sociocultural theory, sociopolitical theory of
education, reading comprehension, and literary analysis.
It is clearly demonstrated how Latino high school
students' literary potential is orchestrated and how they

successfully become literary critics and avid readers.
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CHAPTER ONE

INTRODUCTION

knew them the minute they swaggered into my room,

by, Michael, Mayra, Ruben, and the others. Their

and flatuaffect‘challehged-other students, the

and most of all, me, to try’to‘teach them. TheSe

e survivors,

=

the ones the SyStem had not yet
d nor destroyed. They'had someone at home who would

cir ass if they didn’t come to school, or

nce was a term of their probation, or school was

est

place to- go Theyvhad outsmarted the system,and_bl

i1l here, these clever ones. They could all read,

e not readers. School had done a good job of
g them to decode and bark words, but school had not
hem llterature that reflected their llves, that
their*heartsf”School:had hovrelevance for them.
nted to know 1f.I was g01ng to force them to read
that “borlng stuff ” Some had not even had enough_
th that “borlng stuff” to"find the magic of |
ure that could transport them away from their llves
ir‘troubles to a place of hope.and peace. Joe was -
those‘extraOrdinary‘students.hHehshowed'up‘about‘

week to my alternative English class, held after




the reg
in the

\

vhunched

ular school day for kids who couldn’t quite make it

normal” school population. I can still see him

over a Low Rider Magazine at the back table,

shaved head, carefully starched and pressed J.C. Penney -

T-shirt
Unacknot

asked M

monotone

revealing “Lola” tattooed on his arm.

vledged,‘I sat next to him, touched one arm and

tho’s Lola?” “My mom,” he replied in his usual

mly focusing on the magazine in front of him,

{

, fir

making 1t clear I was not welcome at his table.

classes
|
I had jt
‘resolvec
to clain
place wk
would le

all stud

- take Mor

iere she had left off.

This class was small, but the girls in all three

were in dispute over who got to read the new book

1st bought, Two Badges: The Lives of Mona Ruiz. I
i the conflict by allowing one girl in each class

n the book for herself by placing a bookmark in the

At the end of class, she

ave the book on my desk, forbidden territory for

ents except the girls‘with bookmarks. No one could

1a home. This system worked until I was absent for

three days and came back to find the book was gone.

Needless

was I. T

I 1i
l
he_poinf

H.

4

book!” 1

to say, the privileged readers were angry, and so
hen Joe, late as usual, sauntered in. “Hey, Mrs .
ke that book.” “What book, Joe?” “You know.” And

ed to the empty corner of my desk. “You lifted my

nearly grabbed him. “Ah, don’t be like that. I




like it}

school had finally conneoted.with Joe.

with his
Mona. hoi
pefore

if he‘w
dufing

and, fo
I felt

‘-mankof I
comind.
. neighbo

got out

teacher.b

Ya know, her llfe S llke mlne ” Something at -

I had,to negOtiate
n to bring back the book. We agreed he could\take

ne deily'after‘the'dismiSSal bell,,andvreturn it

classes the followingtday to the corner of my desk

nted to keep reading it. He couldn’t read it
~lass because the girls had ftlfesefved{~He agreed,
o abchange, Joe started comind_to school'every"day.

3s 1if I'd won a‘small victofy. He,wae;”after~all, a

1fs‘word. And1then,,nohmore'book; Joe stopped'

I madeifepeated tfipe to.his'house'in'a.menecingv
rhood w1th threatenlng younghmen glarlng.at me . as I
of the car, untll they found out I was Joe s |

I dlscovered he was staylng home to protect his

mother from an. abu51ve old boyfrlend but promlsed to. send

the boo
worked
Jaltogeti
:picked

arrived|

<‘da11yYWhen he,couldn t comeoto,school. That

’fof'e'month or‘tWO;andfthen“he>stopped”coming

1ef.vi returned;to thehhousevandhfoundbhe had been’

hp for carrylng a gun. Fourfmonthstlater, a letter

from Joe

How are you d01ng Mrs Houtchens9 I'm just‘w

writing to let: you know how I'm doing ,
lbecause I was thlnklng about when I was in -
Llyour class.

I know your class espec1ally
helped me. You helped me start to change
alot but: I kept myself down. I still got
that book “Two Badges ” When I got locked



up in the hall, I started to think alot. I
thought about the book and how Mona Ruiz
didn’t give up. So I didn’t give up. I'm in
School 'right now and I got to stay here for
14 months...I'm doing good, I keep my mind
focus. I should take my GED test in 3
months than after that I’11l be working on
my high school credits. I'm 'going to get my
diploma so I could keep the book. I have
~lnot forgot our deal.

I know he will graduate. Joe is, after all, a man of his

word.

Background’

Jail is certainly not the destination for all of my
students, but life fér moSt is a constant struggle. My
urban high school is in é progréssively deteriorating
heighborhood in the center of San Bernardiho, California.
It is large( over.28OO students. More than 70% of the
students quélify fqr free lunch, meaning that their
families live at of‘belbw thé'federal poveftyvlevel. Many
come from single parent‘families or are being raised byv
someoneé |other than their pérent#. Some parents are high
SChool graduates,_butvfew“have attended college. Many
studenté work to support.themselVes or té help with family
expehses. The stu§ent,populétion is faifly diverse: 57%
Latino, |18% Black, 17% Whité, and 8% Asian, Ameriéan
Indian, South Pacific Islander, and Middle Eastern. The

Latino population consists of students whose families have




lived here for generations, many arriving fo wbrk.on thé‘
~Saﬁta Fe Railroad in the 1930's, as inl as‘those‘Wﬁo have 
barrivedbsincé; including 600 Very reéént‘iﬁmig#ants whol
speak llttle‘orrﬁo’ﬁngiish; Regardless.of‘the’?rébiéms
they ené@unter in £heir_li§és, graduatioh is‘imbortant to
the stddénts:aﬁd théir“familiés, but théy often have
difficﬁlty seeing'the’relevancé of Schoolwofk to theira
lives. As:a'régult;‘tﬁe.pressurés‘Qf live and their

frustrations with school often lead to their dropping out.

» TheiPréblem

Educatioh; if nbt iﬁ a crisis;vis‘cértainly'at é
créssroedSQStandards;bésed;inétruction and thé California
High School Exit Exam.havé raised'the'étakeé ervéll
students andvteachefs.:Mahy studenfé Still appear
’reéistant tpilearning ahd feel fhat school has little
,félévance;érlinferest‘to.them, In“the'high school,Eﬁglish
_classfoﬁﬁ and invthékEnglish langﬁage development |
classrécm, thére is cbﬁpelling néed tp imprbvé student
reading and Writing ski;ls.‘This:need is substantiated'by
) the‘Natiohaerséesstnt of Educaﬁibnal'Progress (1999)
studiés, which show that'Califorﬁia'stﬁdents rénk iastvin

the nation in reading.
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op out statistics:clearly reflect the lack of .
cy that schools have had for‘most Latinos.
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l1y, 30% of Latinos fail to obtain a high\sch@oi
by the:aée éf 24 ~ theAhigHest'drop‘Qut fate‘of
up in‘thé U.S;‘In'their repért‘Trahsfdrming"

§n for-HispaniC Yéuth,vProfesSQrs Anne Tu;nbaugh

j'and‘Walter‘G. Secada staté that “erpping out of

is the logical outcome of the social forces that

i spanics’ rolé'in society.” Schoolé do a gon job
1iﬁg Latiﬁo‘Students to deché written text, but‘
the‘areas of‘developing comprehensive literacy and
ing invtﬁese students ah academic consciouéness.~ 
San Bernardino High School, the,freéhman'Cléss
ontly aveﬁages;between 9OO to 1200 students, yet in
t115‘years, we have averéged graduating classes'of
0 studeﬁts. Most of the'freshmen:entering my'ninth‘ 
Dllége‘prép English‘claSSes hate reading, have
vned é'book ofitheir own, .and have no books other

ay

Bible at home. Using the STAR Reading Assessment

cptember, I find that they‘read at around the
or fifth grade levels, while ﬁost juniors only read‘
sixth grade level. These students believe that a
sder is someone who knows how to pronounce |

ly all of the words on a page. They are still stuck
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Mord‘lgvel;‘seldom“Séeiﬁg‘“meﬁtal moVies;'iwheh
rget‘tﬁé words on thé,page and visualize the‘

in their headé;‘losing'tréck'éf time. I know that
are goingbto make it to graduation, their reading
and a£titﬁdes toward'litéracy must Change.lin

qifo Hélping every stﬁdent discover‘the rélevance
51 to theirllife,-each teacher’s task is to‘hélp

S booét théirA:eading”leveis sovthat they are 

at the appropriatevgrade ievels; |

versé languageé'and cultﬁﬁal‘béckgrdunds are -

tly seen by'staff and'students as a problem, rather
resource, which theHFCQntributes to the s£udeht
thafithey héVe little reason. to chtinue‘iﬁ schooi,
tle to Contribﬁﬁe to fheif”dwﬁséducations.
ies*muéf bé.fouhd tQ build ﬁpon the culturél and
tic étrengths'éf all éfudents,,ihcluding]English‘ ”
s . Oppo:tﬁnities é£e needed:ﬁb_allow stqdents'to
‘culturéi and linguiétic relevaﬁce‘of educatién:tov
ives. Cultural ahd lihguistic relevaﬁce leads to
nent»beCause‘if students cannot relate new
ge t§‘their Qwﬁ»realities, it has n§7méaning for
raditiohal “banking” models beeducation view

s as empty Vesseiswﬁé’come to“Schoél‘to‘be fiiled

Chers.és‘thoée.whO‘deposit knowledgevihto_students‘




 examine

(Freire

r

1970) . This’modei of education is destructive,

creating_étudents who7are passive, oppressed,¢ahd

‘accepti
relevan

'~

purposes

artifici

reasons
‘allOWéd
risks, t
'themselv
students
to'disco
to‘the'é
acqﬁiﬁed
reform t
and refl
criticéi
:‘readiné
realitie
and too
‘cultufal

become 1

‘my stude

ng of oppressive policies. If learning were more

t to students’ lives, if students had,aﬁthentic

for réading’ and wrifing; rather»than engagihg in
al, teacher‘created assignments,‘they'might find
to Canentfaﬁe on improvement.'Students must bé»
to qritiﬁally exéminevtheir identities, to take
o rédefihe'their identities, and to validate
es.,Classrooms‘mﬁét be‘drganiéed.to ?rovide

with oppéftﬁhifies‘té’read and think criticaliy,“'
ver and shére.the knowledge they bring with thém‘
iassrbom, to'felate ngw'knowledgé to previously

" knowledge, and té allow studénts to critically
theif pseudo.concepts in order to rethink and
heir knowledge and‘their senses of self. Readingv
ecting on that reading are ways to shape ‘the
consciouéness of adolescents, but dnly‘if the
grabs the_stﬁdehts7 interests by reflecting their

s'(Freire,_i970). When a culture becomes too large

decentraliied for oral tradition to transmit

values;=the culture breaks down and its children

ost. This is happening in the neighborhoods where

nts live. Thrdugh literacy, cultures become more
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e.as‘rééding'dissém;hétes’vaiﬁes aﬁd connectednéSS‘
nembers, pfoviding.ydufh:with dirédtién andvhppe.
loping'literécy‘in my‘studentéaén&'helpin§ them'tQ
1ne¢£ions thliteratﬁfe which mighf'inépife them
= them di:éction,vlﬂhopektq preVent lbsing‘them to

cets.




- CHAPTER TWO

REVIEW OF THE LITERATURE ,

'Wertsch'(l99l), Bakhtin‘(l991),‘and Vngtsky (1989)
provide| the theoretical frameworkjupon whiéh‘tO’examine
rstudent‘interabtionsﬂwith literatuté, aSIWelltas,cognitive
and linguistic deyelopment. Giroﬁx (i99é), discuésesthé

value of providing oppdrtunities for students to crbss

~cultural borders in order to become democratic’

[
l

participants in society.}Ffei;e (1970), reinforces this
when he says‘that'as teachers, “out job was to get them to
act. Then we téadted to-thét action -and used whatevet wé“
could bring to bear oh.it” (p- 44)? Teacheré must use what
- the students learnvthrbﬁgh their intéractions‘with
literatgte in order to structure'additional_oppottunitiesH,
for leatning'and‘to proVide access tb the.cu;tural capital
of the larger éociéty! |

Wertsch (19915 notes the‘inability of the discipline
of psycholbgy‘to céherentiy explain theﬂdterall
functioning'of thé hﬁmén mind. He states that this
inability is due totthé»fact that modern ?sychblogists
focus on‘the individual, tending to ignorevthe.influence'
of sociéty, culture,‘history“and‘institutions upon thev
individual; He bélievés that, although individuai

i

10




|
|
|
|
|

o R . . _ o
diversity exists, no one exists in isolation to his or her
RN v ’ o ' _
envirOn#ent. There are no totally independent, free
thinkin@,.self—made peocple. Wertsch (1991) believes that
- ‘ .

we crea#é‘ourSelves_through action, and this action 1is
 determi£ed‘by oﬁr soCiocﬁifural historical environment.
Thetlim;tévimposed by our énvironmént:are contained within
our language.'éince school is the'enviionment iﬁ which our
children'spénd‘the‘majOfify_ofvtheir thinking day, we must

examine |the limits we impose upon . cognition .and language. .

Habermaé ex@ands upon Wertsch and speaks of

|
|

.! - , . . . : o "
‘“communicative action”, which involves more than one

‘ indiVidqal.negotiatiﬁg meaning through speech and action

in‘Ordeﬂ to establish intérpersonaltfelations (as cited in
E ‘ a | :
WertschA 1991) . Communicative action is determined by
\ . : .
| ‘ ' : . :
culturalénorms, is based Qn:truth and,efficacy, and is

seledted?to preSent a-éultufélly aéceptable image of the
iﬁdividual"to,the‘world; Communiéative action is learned
in é social’setting,-through‘iﬁﬁérpersOnal‘transactibns.
Commuﬁicativé'action i$vmoétfeffective;ybaccomplished
fhroﬁgh Langﬁégé, and this:lapguage be¢omesJa systém for
orgahiZihg our thoughts.vThié'organization influences our
adtions‘and defines wHo‘we.are.;-

Wertsch explains that the primary function of speech

is communication. Communication shapes our egocentric

Lo s 11




speech,

language

and consequently, our inner speech. Because

is a symbolic means by which we represent our

world and ourselves, we must engage in constant dialogue

and nego

)

dialogug
vtext, an
“One mus
‘categor
buf in t
historic
‘1991, p-
determiq
'vindividb
‘“individ
sociai T
heﬁce:mé
" agént of
that,
dialogic
 we canvh
words of
“ventril
is .a hyb

voice of

in

tiation in order to reach meaning. Sbmetimes the
is Qith others in conversation,-éometimes with

d sometimes it is. with ourselVes; Lurié:ététes

t séek.the Qrigins of Cohsciousladtivity and

icai’ behavior noﬁ in the dépths of the spirit,

he extérﬁal conditions of life...in the sociai and
al formS‘ofihuman éXisténcé" (as cited in Weftsch,v
34) . WeftSch affirms that when we try to

e who is acting, we must look at not just the

al, thé action,'or the means, but at the‘
ual-acting” with mediational-means, “tying the
o the individual, the external to the internal,
diated action. Mediated action is the irreducible
analysis” (Wertsch, 1991, p. 119) . Bakhtin_felt
‘regard to’social languages'and speech genres, |
ality.is.élways pfesent and, withih.our,own‘voice,
ear_the-&oiges of.ofhers. Whenﬂwe hea: the éxact
thosé we know; spoken aé our own, we are
oquating?,(Wertsch, 1991, p. 122). Ventriloquation
rid construction, where we eithervappropriatevthe

another, 'or our voice populates someone else’s




voice. We‘can hear‘ourﬁoQﬁQVbiées#éhda§éiﬁés’populating
those of Qtﬁers, analstudents must:beﬁgiVen‘opportunities
to hear| the vOices‘ofvbthefs}gboth,thoéetho:aré like them
and those whb‘are differeht.

Wertéch (1991) défiﬁes three types>0f language, all
of which sﬁfuéture our‘mindévahdvagtiéns. The first is
national-ianguage, which we recognizebas English or
French, etc;;‘traditibnaily having é cémmon linguistic,
syntacticél'and,gfammaticalisystem. Within eachvnational
languaga are sociél 1anguages, linked.to sdciél_stiata.
Within cach social laﬁguagé are Various speech genres,
éach of which are‘lihked to'é particular,situétion, and
prescribe what‘isbappfopriaté to say‘in that particularv
situafianQ This poinﬁ is of particﬁlar importance to
adolescent stﬁdents'learning read and learning to speak
English| in a.schodl'setting.‘ln mdst‘school settings,‘
.staﬁdarj Converééfiohal English and aéadémic'EngliSh is
v’taught) but.for Englisﬁ learning édolescents_to be able to
communi:ate éffecfively and;becomé pafticipatihg members
of mainstream adolesCént gréﬁps,’théy ﬁust also learn

mainstream adolescent social language.

In! his book Border Crossings: Cultural Workers and

the Politics of Education, Giroux (1992) discusses the

roles of;schoolé}ftéaéhers and eduCétion in the

13
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pedagog

ﬁent»éf citizéﬁs whoflearh‘by”cr§s$ing cﬁltﬁﬁal_and
5rder§fHe'béliévééxﬁhét,“iaﬁggage constructékas
refleCts s§¢iél,iééiify; ianguégé‘deveiops'Out of
Ofidiffereﬁcé{mﬂiangﬁége always embodies

( .

patory kinds of values” Giroux; 1992, p. 14);'1ny

ords, students,m@st“partiCipatévih»the‘Observation
crences in order to~dévelop‘their*language.«Their

o

,ﬂis'an‘outﬁard aéﬁonstration of théif idéﬁtities.f
evéé»fhéfvgféécﬂiﬁé»is a f§rﬁerlmédiation'bgtweén
ﬁt:perQOnS‘and'différénéﬂgrohps 5ff§er50£$”'and‘
chools‘should,funéﬁién £§ﬁp;ovide,$tudentsvw;th the
ge, chéraéter aﬁdfﬁoréi vi§iQn that buiid'civié |
;,(giréux,;1§92,'p; 17f18). Hevsﬁates thaf,ﬁhefebis
‘for édﬁéétors to‘take‘upvcultufe'é$ a_vitalvsourée,
eloping a politicé of idéntity,“community,xand

" (Giroux, 1992, p. 32). It is important that

“culture is not viewed as monolithic or unchanging, but as

a shift
whefevd
Vbiéég
;priviie
should
.criticé

with th

ing_sphére Qf‘multiple,and'heterogeneous'borders,_

ifferent histories, languages, experiences, and

intermingle amid diverse relations of power and

ge” (Girdux) 1992, p; 32). Therefore,‘teachers‘
Qrovide.oppdrtunities for students to.engage in a
1 analysis of their beliefs‘and values in contrast5 

ose who are‘different’from thémselves. It is

14




through
students
restruct
Before t
given o]
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schoolin
action,

cultural

be provi

boundar%

: l
and poli

these types'of analyses and interactions that
come to understand and value others and begin to
ure their(own belief systems and identities.

hey can begin their_analySes, students “must be

bportunities to put into effect what they learn

of the school...they must be given the opportunity

e in anti-racist struggles in an effort to link

g with real life, ethical discourse‘to political
and classroom relations'to a broader notion of’
politics”'(Giroux, 1992, p; 141). Students must
ded oppbrtunities to remap their own cultural.

es. They must be “encouraged to Crossjideological

tical borders‘aSea way of furthering the limits of

their own understanding in a setting that is pedagogiéally

safe and
Reading|
response
éirOUx C

‘opportun

teachers’

need 1is

variety

socially nurturing” (Giroux, 1992, p. 143).
iiteréture from diveréé cuiturés and keeping
journals‘can work to achieve these objéctives.
oes not reéommend thatjétudents only be given
itieé tQ'inteiact in érder to learn, orvthat
are unnecessary. He does not state thaﬁ all we

to provide»studehts with opportunities to read a

of cultﬁral‘texts,vof to interact with those who

are,froﬁ different‘culturés,»andgthéy will learn. Teachers

must pré

vide these opportunities, but must also draw upon



the students’ experiences and the teacher’s knowledge to
guide them through Self—analysis‘and reformation. Giroux
believes that teachers “should always be_mindful of our
obligation not ﬁo run away from authority but to-exercise
it in the hamé of self and SOcial formation;..that»power
must'be exercised within a ffamework that allows students
to infOfm\us and to be more critical about their own
voices, | as well‘aé to become aware’of the codes and
cultural representations of others outside the immediacy
of their experience” (Giroux; 1992,:p._l57). |
Students mustibé proVidéd'gpporthities to hear,
interact with, and appropiiate,'tﬁe speech genres of many
different groups. Hence, féadihg a Vafiety of texts
repreéenting’a variety bf eﬁhnic and racial groups 1is
important, but even more‘important is'providing students
withvopportunities to iﬁteréct wifh groupé and literature
that reflect their own realities, thus validating
themselves’and their realities.'Apperriation of voice énd
opportunitiés fér qéingithét voice_until"it is
interﬁaiiéea and_made é parfvof the student aliow the
student to self—regulate,vsﬁapegﬂheir'éctions and recreate
their_iQeﬁtity;;Throughout“the proééss; the student’s |
previously acquired épéeéh genres‘are nOtbreplaCed; new

ones are differentiated, validatéd; and'added as the
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stages,
of pers
not dis
this di
their p
them si
phone i
their d
taking
in isol
instifu
nethia
others.
determi
in isol
‘negétia
utteran

the voi

socialiZes and‘aéculturates the_studént.bThis

d action gives thé»sfﬁdents‘alsystem»for organizing
houghts and.mihds,Yailowing,stUdenfélto negotiate
in a variety_bf‘SQéial'éituatiéns,’éﬁd a variety
ural contexté{ 

oleséence'is bhe bf life’é majoﬁ transitional
between that of‘child ahdfadult. The develdbment>
onal identity iﬁcludés diétancing.théﬁselves, but
connecting entirely, from their families. Part of
stancing involves-replacing their parents‘With

eers who serve as conSultants who come to influence
gnificantly. For this réasqn, they talk,oﬁ the‘
ncessantly, Socializé‘throughout a major portion of
ay, and write notes to‘friends When they should be
notes in class. Certainly, édolescents dé not exist
atién tobothers;vtoicultu:e, to hiétory, or to
tions. They use many voiées'to arri&e at a

ted meaning‘with thémsel&es, with text,‘and Qith
The‘voices of‘their‘culture, history, ana‘others
né.what they understand. TheirIVbice does not exist
atioﬁ. Theirivoicé can ﬁéan, buf only in

tion of that meaning in dialogue With otheﬁs. Every
ce is linked, either ex@liditiy_or implicitly, with

ces of others or with their own inner voice.
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Because
negotia

multi-d

worde ere'symbeieeOfVWhatfthey mean, they always
te meéning;.Eveﬁiftransmiss;en of meaning is

irectiohalrubeiﬁﬁyinfluenced by-what.precededsit

and simhltaneously, byfthe'interpretation of whomever may

"receive

. of voic

‘utteran

~Fo
“thinki
of thei
'phinkin
Poer ut
»infiUen

utteran

dialogu
between
apprep£
becomes
utteran
speech,

Th
liﬁk,be
of voic

differe

it.eWertsch refers to this,as the:interanimation

es.
|

|
ces.

It'illuetfates the dynamic meaning of our
 Every word belongs partially to someone else.
r adolescents, theVVeices of their peers are

i

hg devieesf'and;cerryrthe system fof feOrganizatieni
T ehiﬁk;ng KWeftseh}‘1§91).eThe reorganizafien of
j oeeureebecauseetheepeep{sxvoice is privileged.
Eerances are:éfrénged hierarchiCally'in»:egard‘to'
ie,véﬁd eeﬁadqleeeents pracfiee their‘?eefs'i
ees,énd interﬁeiizes them,ythebadelescents' inner.
eeinCreeees.{Thisvhidden,diaiogicality occursv

the adoleScent}s érevieué voice and tﬁe
iated Veice'of‘£he peer. Thefefore, dialegieality"
more ﬁiddeﬁ;.but occurs‘mQrevfrequentiy‘ae£he:
:e-me?ee ffom!the eocial context, to egocentric
and'finaiiyete*ihﬁef speeeh.

2

€ cohCepts of dialogicality and-priVilege provide a

tweeh multivoicedness of meaning and heterogeneity

Y

¢ Because we constantly‘use and appropriate

nt speech genres according to their privilege or
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iatenesé'tb a ?articular situation, it would appear
rbmind might represent‘a mass bfvever—éhangihg,
niied £hOughts; HoWever,‘in Wertsch’s tool kit
, the téois within that kit; br'thé'many voices in

H,,help us organize our thoughts and express

es‘in,different situations to achieve different

s. In accordance with current needs, we use

nt types of verbal thinking, or voices, to suit

nt situations. All these voices coexist within us

leéfh'td use‘thém‘when appropriate;»The Voices‘do
essérily‘CortespOnd to culture, but rather to théir
n. V?gotsky differentiates speech functions between
bal and sociai fﬁﬁcﬁions;'i.é;,.communicative
ies'vs.bindiviaugl aéti&ities;;Communicative/SOCial
ies éer&efﬁd-develdpICOncepts while
:tuél/individual functions help innér speech to

(or éubmerge), Bakhtin’s social languages and

genres coexist within every individual and emerge

when appropriate (as cited‘in Wertsch, 1991). We do not

create

from th

do not |

society

of infl

sociai ianégégés and speech'§enres;vwe acquire them
J;e‘arouﬁd ué Who’Qe see'és pfi&ileged. If teachers
aro§idé;sﬁudénts Wi%h‘reieVant access to the lérgér
A they.will heVér‘bévable to chSs‘into the sphere

uence.
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being‘a
level.
perents
thenti
such as:

privile

determine_priviiege by exemining the‘relationship
r‘aﬁd pereuasiveness that‘the'speaker’s utterance

h'the utteianees of othefs;‘Pfiviiege,is the
ogical"(iﬁdividual)'judgment regaiding which SOCiai  
es and speeeh gehreslareemosteapprepriate>in
laf social:eontexts. We are?taught to master the
:of privilegiﬁg with our first‘Soeial contacts,

f our parents. As we internalize them, our parents’

become the ihner»voiees that regulate our behavior.

oices’carry not only sounds end words, but also
They lead us_tO'positive(vhealthy growth, or cause
eceme,dysfuhctional_ihdividuais. The voices we

iate reeeive additiehaljtestieg fOr appfopriateness 
enter the seciaiiéatioh:ﬁaehiﬁery of school, when
Vileged Voieevof the teacher or our peers takes tﬁe
£ those‘of our parentef,

en children reach adolescence, their inﬁelligence

t change, but they haVe_develeped‘to the point of E
ble to function ét a'eignificative er symbelic |
Qompet;tiOn_for privilege occuﬁe‘between the

/' or ﬁeachefS’ voices and those of their peers.
mes, especially in oppositional minority‘groups,
Black or'iatino groups in thevUnited States the

ged voices of peers and the neighborhood are
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diametrically opposed to the voices of teachers (Ogbu,
1978); Thié occurs because OnéLof‘the'gOals~of school is
emploympnt, and for oppositional groups, schéoling.does-
not always appear td lead to employment. The employment
reality| for White America is often perceived by Blacks and
Latinos_to'be systematically denied to them, so the goal
of employment reached by acceptance of‘the school’s voice
is, for%them, a mythf The teacher’s privileged voice has
been quther undermined by the increasing amount of public

~debate by political and cultural leaders about the sad

state of education today, and the lack of relevance of

education to the goals of modern society. Schooling does
not appéar relevant to the sociocultural realities of
today’s linguistically or culturally diverse students, who
by the year 2000 constituted the majofity of students in
.California,

Because the privileged voice determines what our mind
is to become, educators must endeavor to acquire the
competitive edge regarding privilege. Edﬁcators muét
provide |adolescent students with bridges to the forms of
thinking ﬁhat will lead them to success in mainstream
society! Educators have not been very successful’ih this
arené, as evidenced by‘the increasing numbers of Latinou

students dropping out of school, many finding gang
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s

mustvreject the traditionalvpedagogy‘that‘views

s as the_bearersvof all krniowledge. We must change

cher!s rolg;tohthat of facilltator;.We must create
hity of;learnersiwhere‘the voices and knowledge
udentsvbrlngitolthe classroomkare valued,‘analyzed
ropriateness, ano explored; We must abandon methods
jerprlv1lege the cultures that accompany our

= o) school and that’v1ew our students as hav1ng

backgrOunds. We muSt adopt'a teaching philosophy

ching methodologles that Value and celebrate the
I : . . .
ty of VOlceS w1th whlch students enter the
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CHAPTER THREE

METHODOLOGY

;Orgahiziﬁg for Success

sed on cﬁrrent1édciopsycholinguistic reading fﬁeory
n, 1982) and the socioculturai £heory éf

g/learnihg (Vygotsky;ﬁl978), f stafted the Cardinal
Prégram: The.entire‘English‘department at San

ind High Séhoolvcurrently implemenfs some form of
the,beginning of the year, I administer a reading
to éli‘myvninth graders; Thé sUrvey confirms what I
knaw about them: théy'have‘never read enough to 
lOve>Wifh iiterature. After braiﬁstorming why

is imertant in oﬁrylives, I break}the news: they
l fead fQ: 30:minufes;a night,"e&ery’night of the

vear. They may‘readjnovels, biographies,

autobiographies, or other extended stories. I want them to
9 . , Al : :

become

There 1

1

involved over time with stories and characters.

L
D

no time off for holidays, birthdays, funeralé, or

illnesses. If'they miss reading oneinight, theyymust make

it up the next night. 1f they miss 1/2 hour of reading in

the semester,.they,will fail'English.vif_théy read 30

" minutes

they wi

eVery‘night during the semester, the worst grade

11 receive in my class is a D. I tell them I'm so
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expect

,’that if,,Gdd forbid, théy shbuld get into a

e métorcycle éccident and end up in a:coma in the
1, they cah'still pass ﬁy English class if their
will réad tovthem daily and let‘me kﬁow éboutbit.
them thét even the‘doCtors will recommend reading
ulaté theif brain,’that reading is so powerful it

e their lives. Nohe.§f my students are'initially as
aboﬁt this'prqgram as I am. To reach the lévels I

from them, I know I must organize their learning so

that they all meet success.

Be
readers
~accompl
locate
student
librari
told me
~they wi
éarouse
donated
these p
each ye
sports}

student

cause most’bf my students are inexperienced

, they muét leérn and practice the skills of‘
ished.readers.'Avcritical first skill is where to
goqd books,vso we brainstorm.possibilities. The

g always mention neighborhood stoﬁes, the mall,
es, friénds, family, and my classfoom. S. Kréshen
ﬁhét if adolescents'havé books within arm’s reach,
11 read, so'I‘foundva discarded papefback book

L for my room and filled it with at least 300
paperback books. Students cén»take and return
aperbacks as they like. Iﬁ»addition, I spend $l,OOO
sr buying books by and éboutILatinos, immigrants,
andvother topics that might be of interest to my

I~

s. Some are popular adult books, some are young

{
H
i
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~adult Hooks, and some are wonderful children’s books.

These Pooks are on separate shelves in my room and

student|s are free to check them out in an honor library

system.

for theﬁ.

I try to make finding books as easy as possible

In addition, students bring in books that they

find and think other Students‘might énjoy.

books,

readingl|.

After we have exhausted our list of places to find

we discuss how to discover if a book is worth

They all know to look at the cover and to read

the title. Most don’t know.to read the back cover, the

inside book flaps, and to read the first two or three

- pages before deciding to choose a book or not. After

|
i

discussing these simple previewing techniques, I put a

stack of books on each table, pulling heavily from my

special.books, at a variety of reading levels, and ask my

students to preview them. This takes half of a class

period.

At the end of the pefiod, they share their

discoveries with the class. Not so incredibly, many find a

book they might like to read. Then I let them in on an

amazing
book the
if they

unintere

secret - good readers don’t always finish every

y start.

I give them permission to abandon a book

find one that is inappropriate, too hard,

sting, offensive, or if their parents would find
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That'’s

ctionable From now on, the books?they choose to

r thls program are up to them“ﬁf.ﬁdxlf

r those who don t know how to’judde lf a book fs
flcult for them, l have dev1sed a worksheetvbased
felblnefs premise‘thatadbookfls at a:student’sf
dent’readlng level;lf-theyhreadféofwords:abmlnutedoa

o

S accuracy (Seeprpendix'A)‘(Sheffelblne,’1999). To

form, a student must read aloud from thelr chosen B

r_30'Seconds A fellow student ua peer~tutorﬁ'a‘

’s aide, or T Wlll llsten‘to‘them”and;count]the

theyvmake After 60 seconds, ‘the student'wlll count
ber of words they read by countlng backwards from
If the total 1s more than 9O

hey stopped they

e w1th the worksheet They then subtract the number
rs they made from the words they read and lelde
swer by the total words read. If'the answer. is.
than.906 they can feel confldent‘that thls book

t be too dlfflcult for them to read 1ndependently
ents rnclude a. copy of thlS worksheet for each book
ad 1n“the1r lrterature journalshyf’

e of the students’lfirstquestions is ﬁHowimany

o) We'have tovreaderery.night?7eThis,'of qaurseC‘
with each book dnd each studentfs reading ability.

Nhy“I”prefer_to-haverthemiread-forf3O minutes
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i

rather |than giving thém a set nﬁmber of pages to read. To
givé them én idea Of the iﬂtensity with which I éxpect
them to read, howevér? I ha&e them read‘foﬁ five minutes
~in a book df-their-bhoice. Thi§ numbe£ is noted on the
workshget explainedvabove.iThé student then counts the

pages read and multiplies the number by six. This gives us

- both an| idea of their capabilities and my expectations for
. ‘ L » .

their nightly homework.

I . _

'To'keep-track of their reading, the students keep a

réfléctive journal‘while fhéy read.. . They keep a log'in the

pack of their journals noting the books they have read and

- abandoned (See Appendix C). At the top of each page in the
| . . : . .

journalk'studentS‘note the’date) the times they started

and stopped reading, as well as the page numbers where

‘they sfgrted and étopped. Iﬁ about five‘or six lines, I
ask them to‘summariZe:whét they have read. Before they‘cah
do this wewprabticé Summariiing in class‘beéause many of
thém think that summarizing means copying directly from
‘their,boéks. After the summary, I ask thaﬁ théy reflect on

their reading. Of course, we mﬁst also practice this, and

I use the five strategies for ‘active ‘reading defined in
our lit?rature text: predicting, connecting, questioning,
‘clarifying, and évaluatihg.iTo provide a scaffold or a

mediaticnal'Strpcture for their reflections, I prov;de
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sentence starters for the type of reflections I would like
i . .

to see in their Jjournals. Some of these include “I think

that - . o is going to happen because...”; This

4

charactier reminds me of myself because...”; “I wonder”what‘

meant when he said . Maybe he thought

___.” Students are ekpeqtedlto jourﬁal every day

| : 3

while t%ey read, or immediately after reading (See
'Appendix B). Jéurnal;writing should take them no more than
10 or iS:minutes.

EVery Friday, the atudenta briﬁg their néVels and
completed journals to class. They read silently‘all, |
period. Of course, feW'studénts ih class are able to
sustain their reading more than 10 minutes when we first
start the program,‘so we_diScuas a&oidancebehaviors, such
as falling asleep, needing to Qovto the bathroom, needinga
a drinklof water, making noiaes,'writing notes,
daydreaming, etq. We.also compare reading to athletics;
that when trainiag fo ﬁun a mile for fhe first time, we
'ofteh waht‘to stop; we get pains in our sides, or are too
out‘of breath to continue. If we give ap; we never get
.into shape. We knbw that to éét into ahape, we_should not
stap, butbshauld slow dowﬁ, waik for a while,vahd ﬁhen
‘-continue‘running. Ifawe do this every day; we will get a

“little better. We discuss how developing physically.is
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just like developing habits of the mind. They both take
practice and self—diséipline; I tell them that if they
finafthémselves engaging in‘avéidance"behaviors, to
recognilze ﬁhém fdr what ﬁhey‘are,,look away from the book
for a few minutes, andvthen‘c0ntinue reading.:lt’s the
best way to get their flabby brains in shape and to
improve theif readinggl | o
 Toimotivate thém even morel Iishare their p;évious
year’s ;tandardized test~scbres ih reading and language,
jas Well‘as their STAR'Reading.ASsessment Results, and
discﬁss with them what the écorés mean. Most are
discourgged, but I promise»them a‘marked‘improvement‘if
they wial follow tﬁé prbgram for just this échool‘yeér.
_Thdse W1o followvthe program'féf the entire yéar have
always shown gréat improvement.
‘While Students réad_éileﬁtiy on Fridays, I read and
» grade their jburnals. I USually have time to conference
» with'them'about their bobks andujournal,entries. In
addition} I‘can speﬁd time with the moét réluctant
readers discuSsing.fheir.interests; their past'histories
 with readin§;:and recoﬁmending books they ﬁight enjoy.
:, At the beginning of the year, I ésk the students to
'éstiméte‘how many books they think they can read in one

‘school year if they read 30 minutes every night. Their

P
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‘ estimades range between,one anddten.vByrthe end‘ofjthe.
firstvsemester,'they have allisurpassed their estimates;

vreading between 15 and 36 books by June

This reading program is merely a supblement to the'

regular curriculum. We still read stories from our.

anthology and novels on the recommended core,-as"well as

Romeo a%d Juliet. Thevstudents are still_responsible fori;-
other‘hbmework‘in:my class, mostly‘writing, comprehension,“
‘vocabulary'building, and research_assignments.

1ThL types of,literature fromiwhich my students.can
select are important:to‘theirhSuccessl I make‘a‘concertedf
effort to buyfas many novels and biographies by and‘about‘
Latinosi immigrants, sports, and other adolescent
interests as' I can find. These, for my studentSA are not
‘more “baring stuff # If I can hook reluctant readers with
‘these baoks‘and they‘can_read enough‘to become fluent
readers then they_usually‘expand,their selections beyond'
books that reflect their own“lives. Most of my studentS'l
have seidom.enCOUntered Latinos with'liVes similar‘toi
theirs.in the literature'that they‘read at'school.;Latino
students are.not'invisible‘at school; they should‘not be
invisible in the literature todwhich'we expOsefthemt:When

students find themselves and their liveshreflected in the‘

books they are reading, their own livesfbeoomeIValidated.
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What fdllow are excerpts from my students’ journals as

they discuss their feading choices. I have chosen not to

edit thbir writing, in order to demonstrate the difference
i

between| their level of writing and their choices in

readingp and to retain the original flavor. These

student%’ families are all of Mexican origin.
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CHAPTER FOUR

ANALYSIS AND RESULTS

- Student Voices
Malyra’s grandparénts-immigrated‘to San Bernardino

i _ . .
when they were young. Mayra began her academic career in

San Bernardino in kindergarten, was the youngest of five
. | ' o ’ B
childrep, and the only girl. I had taught several of her.
Lo : ‘
older brothers and knew they were in a gang. Mayra's

responses to Luis Rodriguez’ Always Running included

This guys life is too hard. My mom threw my
brother out to live in the garage just like
him cuz she didn’t want his friends in her
‘'house. He was real stubborn too just like
this guy in the book. My brother didn’t
ilearn nothing from that and now he’s in
prison.

In another reflection she added
I cant believe how good this guy writes
about his barrio. You can realy tell how
life is there and it sounds like where I
live. I even know guys just like the guys
he hangs with. They sound just like my:
brother’s  friends. I wish somebody would
write about my barrio like this cuz I think
there are interesting kinds of people there
too. ‘ :

Mayra did start to write poetry and short stories
about her bérrio, but I don’t know.how her year turned
out. A dangerous set of drive by shootings on her house

forced her father to move them out of theucommunity in the

I
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middle [of the night, I am sure, however, that Mayra’s life

will ndt go on as it did before Always Running. Rodriguez

showed her that Latinos have powerful voices and helped
her to [ find her own.

Jojse had only been in the U.S. for abcouple of years,

and I didn’t believe that his English was advanced enough

|

to readEAlways Running easily, but he insisted. His life
and responses were very different from Mayra’s. He wrote:

I have to finish reading the book, I just
read five chapters. and I was thinking that
night about my life and Ramiro’s life and I
saw a very big difference for example: I
like the school, sports. I-1like to work and
I like my safe life, and Ramiro’s life is a
100% different, because he likes the gangs,
drugs, etc. I would like to study at the
‘college or the University, and this book
has helped me to give value to my life, my
school, and my family.

Bobks about real life can reaffirm even the lives of

'stﬁdentg.who are not attracted to gangs. Jose graduated

last year}and is”héadihg tb'college to béComeva teacher.
,,Nét ail”my‘stﬁdgnts read about gangs. Juana, who

recently immigrated'alohe'to live with her father, was

teading Lupita Mariana. This young adult'novel is about a
young Mexican girl forced to look for work in the U.S. to

help support her widowed‘mother. Sinbe many of my students

cross the border without documentation, they easily

sympathiZe with Lupita. Juana wrote:

| o
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N : i

'p-crylng
' Lupe and her mother when they talk because

Juana . c

_a£egf§r
 negotia
and‘é‘d
A
vfamlly
p,waysato
‘g‘Mekican
“She‘quo
:3~Puerto

- miss :it

me also

my coun

 book mac
T

,,“~face
~ than ‘woman, -

»fdetermlned to- achleve what men can,
‘people seethat women- and men are equal

;RlCO;

Lupe is: Very upset in a problem she had to

It was men being treated more hlghly

and not them belng treated '
equally But life goes ‘on and . stuff o
happens' Lupe is very strong and stands up{°~”
for what she believes in. She is very c
to let .

Sometimes this book makes 'me fill like o
I get jealous when' I read about

it looks SO spe01al I would want to-have -

urthat relatlonshlp w1th my mother that Lupe
- 'has with hers. . e

onneotedbw1th the»diohotomlesjmy‘immigrant'students
oed,to:llyef:the:cultural"boundariesitheyumust "
te;:aleell,asuthelrﬂlongind'forkdlstant‘relativeSd‘
ésire;for.anfeducation.‘ | |

da was left here by her mother to llve w1th a.

frlend Whlle readlng In Nueva York Alda found

conneet~with*the1charaoters;'even:though shevls

,~andfthey'arefPuertorRlcan} Cuban,‘and.Dominican.

ted “Chlqultln asked Federlco ‘You probably miss

too,,eh?’ ‘All my famlly is here, so»Iudon t.

in the way Lall does But Yes;FI mlss Puerto

ry much!’” Alda reflected “That's what happens tof
butyln’anothervway‘ What I mlss is my famlly, notv
try ‘Most of my‘famlly 1s 1n Meklco.

de her,feel less alone.gdu

1
)
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Luis, who had been in the U.S. for Seven‘years, is

fhe tyge of student who is easily oveﬁlOoked_invmost
'clasér%oms. He never called attention to himself, ahd his
work filrst semester of his freshman yéar waé, at best,
mediocrle. I.felt:he could do much better. After a long
convefsbtion with'his mothér; she agreed fd have him

complete his reading at the kitchen table while she

prepared dinner. She spoke no English, so could not read

over hig work, but agreed to sign his journal every day
after h% héd>£eéd.his’30 miﬁutes‘and written”his
refléctgons. Luisf grade and claésroom participation
improved throughoﬁt the secoﬁd sémeéter. Between March and

June)‘he_completed fifteen novels, inéluding Dogs From -

Illusion, The Secret of Two Brothers, The 0ld Man Who Read

Love Stories, The Jourhey of the Sparrows, Shadow of the

Bull, The Great Mdm.Swap,,The Sword.and the Circle:'

Knights| of the Round Table, Dragon of the Lost Sea, Soccer

Sam, Lost Armies, The Outsiders, Snake, Hunting Dinosaurs,

Sacréd Hoops, and The Night the,Whité Deer Died. He

abanddnéd_The Wedding, finding it too difficult.fLuis
“filled a spiralhbound notebook with his reflections,

~certainly more work than he had ever completed in one

semester in his academic career. Dogs From Illusion was
| , . —

the fir%t book he read. He was so enthralled by this book

|
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that he.céuld not keep it to himself. He and another
equally reluctant reader épent their Friday silent reading
periods outside my.fon in the hallway, reading the book

aloud to each other,'Aé,a-result, they‘both started

reading more. Dogsvffom Illusion’i51a‘graphic novel about -
tWOvaung Chicanos‘serVing in-Viet Nam. This book was’
"difficuit“fbr'Luis;ZButfhe_perséverédabecause he»fouhd it‘
engaginé. When he'finished thiévbook,bhé selected'other'

books -about Latinos,lwhile reading The Secret of Two

Brothers, Luis wrote “I think that it is good to learn
something‘about places like»MeXico‘City like me I like to

léarn about the revolution and independence and I guant to .

learn aboUtiHidalgo,'Vilia‘and Zapata.” Of The 0ld Man Who

- Read Lové Storiés,uLuiS-wrote “I think that it is good to

have a dentist on the town because it helps like in the

- town of my that thére's no dentist.” From Journey of the

Sparrows, Luis reflects “ I think that it is dangerous to

be imigrating in a little truck you can die. Sometimes mY'
‘dad pass in a car and in Tijuana_they put persons in “La
Cajuela.” He also writes:

/I think that Alicia must be sad of being in
the migration. I know that because I have
'been their two times. The first one was
with my mother and brother for five hrs.
and the second one they caught me and my
brother for 12 hrs. I was sad but happy too
‘because my mom scape. ' L ,
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Luis often discusses what he finds different in the

U.S. from his experiences in Mexico. About Soccer Sam, he

writes:

I think that when you are in a knew contry

you see games that you don’t know and then

you play and if you do something wrong they
started to laft. I didn’t know how to play

handball but I wanted to play and sometimes
I made some mistaiks and Olivar started to

laft.

Luis chose young adult books before tackling a more

challenging book, Sacred Hoops. From this metaphorical

book comparing basketball to life, he writes “I think that
this book use good words that are like a poem and this is
great so you can learn both.” Luis continued to read a
variety of books and even his attitude in class changed as
his grade improved. His pride in becoming one of the most
prolific readers in class carried over to his other
academic subjects as well, and his mother noticed a less
sullen attitude at home.

Not all the reading the students completed had
positive effects. Sometimes feelings brought forth through
the literature were uncomfortable reminders of the
students’ own pasts. Salvador, a junior, was very quiet, a
loner. He had low academic skills and poor self-esteem.
When forced to read, he chose a young adult book about two

Asian siblings trying to survive alone during a war. In
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his'journal,yhehquotes a passages from the book and then

responds. The burden of sorrows life had'given,him became

apparent in his responses, and in this book, he found

powerful reminders of his past. From the book: “I went

back to

work the following day. We had to methodically

clear out the dense weeds that sprang up between the newly

sown rice seedlings.” His»response: “When I had my last

'vacatioh I wenttto'work with my brother-in-law. It was a

t

hard jOb but I have to work ‘hard so that my body can get

, 1
used to

it.” The next day, he quoted “My sister Naroven

K
plcked Fhat moment to have an attack of malarla Her teeth

:chattered and her whole body was shaklng

Fromkthe_

was sti

4

He responded:

I don t llke to remember thlS things but I

‘lgot to do it. I only want you to know

this... When I lived in Mexico I got sick
of somethlng that is similar to the
malarla I lost weight and I almost died. I

'remember that my mom took me to the doctor.

with just one vaccination I got cured.

Since then I feel that my life changed. I
hate to remember things from the past Only
bad and sad thlngs happen to me. ‘

book; WThe day passed and then the next. Navreoun.

lefeverish and‘exhausted.” Salvador‘s'response:

T just feel that life hasn’t been fair with

me. Sometimes when I listen to music in .
Spanlsh I remember the past and think of
the present and the future. And the tears

. |start coming from my eyes slowly.
 Especially when I think of my past.
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The next day, ‘he quoted:‘“He walked'twentyffive kilometers
on that road, a_nightmare. One foot in front of the
other.” His‘response:

'This reminds me of the things. mY‘mom tells

me and my brothers. That when she was
little she suffered a lot. She didn’t go to

ischool cause her mom died when she was

'little. There wasn’t enough food. And they
didn’t have clothes. I’'m sorry just to

(write sad things but that’s my life.

In.his final entry, he:quoted “The harvest was almost N
over. What would they do with us?” His responSe: “Today I
don’ t feel llke wrltlng ThlS book makes me remember

~ things I ‘don’t want to remember;’ Telllngly, on the front
cover of ‘his journal,‘Salvador hadieXpertly drawn the
smiling face of a'court‘jester) superimposed over his
first name, with a sparkling smile and a large tear
coursing down hlS cheek

|

Chava, a freshman class clown who connected w1th

"Bless Ma,Oltima;lwrote:

This story is like my life there parents
worked hard in the fild and tring to make a
Ithey moved over here for me to have a
better to go to school and have a better
education to have a better job. But where
they live there is not that many people so
there is not that many schools for the
children but they still work in the ranchos
iwith the animals. I like this story. I like
to work in.the rancho and in the fild. I
lrealy don’t now why but I do T like to

_ work hard. :

39




|
\
\
In dlscu551ng ‘his reflectlon with him, I was able to

help hl

o
|

working
Ma
penoil;
‘ her:fat
appeara

exterio

devourq

wheneve

m see the connectlon between hard phy81cal work and.
hard in school.

yra’s appearance 1s deceiving. She wears the

thihveyebrows} black outlined lips‘of'avchola; and
her is said to demand respect by his tough

nce alone. She is a'stndenthwho has.a,hardened

r but excellent academic capabilities. Mayra

d books about Chicanos and pestered_me‘incessantly

r she had exhausted my supply. While reading Locas, -

she commented:

She(dis

dropped

Other t
about g
and enc

this bo

I would never gang bang like Cecilia, I'm
not into that. I like the dress code that
now the little cholos and little cholas
wear but more than that I don’t think so I
don’t do the drugs and throw barrlos that S
not me. I’'m not a chola -

cusses Manny, one of the protagonlsts, and how he

out of school to gang bang She reflects:

I thlnk that Manny -is not. gettlng anywhere
he has ruined his life for good, If he
keeps on going the way he is probably he is
going to regret everything and you can’t
change the past. Even if you - wanted to
badly you just can t. o

tachers argue that letting students read novels
l

angsters only lends credlblllty to the gang life
aurages students to‘301n, but Mayra s comments from

ok include:
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Maya'é

life is

I think that as for me I would like to be a
'gangster but now I understood that it
'doesn’t bring you any good at all. A gang
'doesn’t bring you an education, a good job.
All it brings you is illegal things like
selling drugs and all that and I understand
' that this ain’t good.

reading choices continue to affirm that the gang

| not for her.

Homesick: My Own Story, is abéut a 10 year old girl

in China who is going to visit her grandmother in the U.S.

' The ethhic hatred this young girl feels from her peers in

China resonates in Sandra’s Jjournal:

Without
Sandra

togethe

'And about that Bund. I think its mean, Not
letting people come to that place. Well

tactually chinese and dogs. I guess what do

they hear against Chinese. People call me
.chinese because I look like. And thats mean
‘I think... Jean is scare like me. I guess
'she is not that kind of girl who likes to
fight. And this part its like me. But I
‘don”t. skip school I just avoid them. I hope
her problems go away. " '

this réflection, I would not have realized that
felt threatened by a group of girls'at school;

r we worked on solutions.

When he entered my class in February, Manuel had

never read an entire book on his own. He lacked both skill

. and confidence. His first choice was an author’s

biography.'He wrote:

I started readihg the book. I don’t
understand nothing of the first 8 pages:

?
l
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'that I read. The”Story simed lacke a
[autoblography about this guy named Robert
‘Ervin Howard. It has- blg ‘words that I cant
'understand lake cordlallty, v1v1allty, and
'sterlle - Im going . to start to read another
book that I can understand. o

The‘next dayﬂhe Continued:

I curent find another book yet“so I read
lanother 5 pages. Im not shure, but its
turning into a scary story. I still cant
“junderstand some words. I dout that it was
going to be a story about a werewolf. Im
going to start rldlng a eseer book. o

Two monthS'later,>whlle readlng a young adult book he
never named, he wrote:

Ive seen Death Ive been more closer to
‘death than a doctor and trust me you want
to kill death when he takes one of your own
lacke death touk David’s little broder
shust seeing hes mom cry he found out right
afther he came from dance lessens he new "
something was up. but he dirent: pay much
atenchun : :

Manuel tried several additional “boring“vbooks,'until he

found‘ohe‘that‘connected; He poWéréd‘throughvthis book,
‘sometimes reading,fof two”houré at a‘time;‘He»identified
with Linc, tﬁe protagonist, who was “Megican so he 1is
tﬁff;” By June, Manuel had diécovered”tha£ he“enjdyed

" reading. | |
"No% éll of my Latinp students chose books by or about

Latinos, but the power»of'choibe still influenced their

reading. For example, Jorge, a shy but studious freshman,
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surprlsed me when I started readlng hlS journal about a
l . .

vaguely familiar, but unexpected novel.

{Hindley is a jacked up man because he left
yhis son, Hareton, a begger with no money or
'house. If I were Hareton I wouldn’t slave
1for Heathcliff. Heathcliff is nothing but a
‘user and abuser because he don’t even like
Linton, he is just using Linton to get his
revenge on Edgar and Isabela... I don’t
think its right for Cathy and Linton to
marry because they are cousins. I wouldn’t
marry or date any of my cousins... Cathy
‘should listen to Edgar about the Wutherlng
‘Helghts because she’s just 901ng to get
<herself in trouble

I would1never have chosen Wutherlng Helghts for Jorge. I

thought! it too complex and above his reading level, but
when he had the power to choose his own literature, he,

like many others, went far beyond my expectations. Jorge

was notialone.
’ o

Anita, another:freshman,“ehose a non-Latino book and

erte‘anut it‘in-dialectical journal format. Her
reflections include:

I think she is compare herself to someone
and she envy Amy. She thinks she’s got the
bad part other people get good part... I
hink her mother thinking what Jo is
thinking, that is why she could understand
bo and rob her heart with her tenderest
heart I think Meg is fun life with her
hnsband and children.

|
Anita uded.Alcott’s Little Women to inform her own

knowledje about writing when she noted:
| ) i . :

|
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:Also I found out something in this

' sentences is that HE doesn’t have to be

r‘capltallzed but it is. I think the author.
iwanted to make that word stand out strong.
iI’ve noticed she did couple more words in
§same way. . . I think the author didn’t
'like to say Beth is dead because I've
'notlced that says ‘Beth left the old home -
lfor the new couple times 1n thls chapter.

Although Anita had only been in the U S for two and a - -

half years, readlng_thtleonmen was mOre than I_wouldh

havevrebommended.'Not-only.her reading‘improved,nbut she

also used the author’s style to inform her own writing.
i , . ‘ ,

Once mo&e, a student surpassed my expectations for them.
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CHAPTER FIVE

CONCLUSIONS

TMese few student samples demonstrate that students.
e . .
|
who previously may have been regarded as unproductive,

I

unmotivated, and resistant to succeeding in school are

capablejof becoming ébtive, engagéd readers. The roéd fd
succeSsiis not easy, and I am‘very,inéisteht that they
pértici%ate, offeh forming éiliancés with parents to
encoura%é‘the mosﬁ reluctant. The feWards are apparent,

howeveri as they analyie theirvchanging reading habits,

view thé unpredicted list of novels they read, and review

the amopnt of writing they have completed in their

P ’
journals, often filling two spiral-bound notebooks.

Th%ough their réadingband respohse journals, the
| .

studenté’ cultural, racial, national, personal, and

‘languag% borders arebbeen crossed. Students are unable to
retain %heir old stereotypes or pseudoconcepts because
they legrnéd.’They were privileged by their choices and

challénged by the literature to examine and interrogate

their own identities, as well as their previously acquired

concepts about ‘the world. No student was quite the same

vperson'%hen‘the year ended as when it bégan.
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Uplon reflection of the‘ohanges evidenced in the
studentf through thelrfjournals, I Was reminded of a
S e ' . |

portion of a poem by Antonio Machado:

¢ Women/men who walk

. There 1s no path,
You make the path when you walk (sic)
(Machado, 19717, P- 146)

|
I
1

When teachers empower their students by glv1ng them

' opportunltles to examine their own voices in. dlalogue with

the,vo1¢es_of others, the‘students learn to walk, to

think, %ndvto make their own paths. And, asythey find the

:opportuhity to make their own paths, they:create their own

”identitles. Giroux (1992)'reinforoes‘this idea when he
fencouraées teachers to"educate students to make choices,
to empower students torbelleve they can make a dlfference,
~to showEstudents how to thlnk crltlcally, and to enable

i’
E students to‘learn to governlsSchoollng systematizes the-‘
~‘indiyidual and, as eouoators, we wust.ensure,that the
systemsgalready exlstlng withinvour students when they
arrlve in OuriClasstooﬁs atewnotfdevelued‘and oblitetated,-
but are sffirmeo Aﬁ& interrogateo}rallowing students to
l redefine:themselyes ss they‘leatn;”Teaohersvmust'p;omOte

compassion and tolerance, constantly examine whose

historyn_Story;‘and‘experience’prevail lnfschool and

allow students to examlne where they belong in the larger

|
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society.

the dre

what st

On

with th

explore

Self—se
accompl
AL
many-of
éiass,
journal
'this ié
becomin
organiz
contrar
for the
learhin
(Diaz &
learn‘t
~educati
readihg
their'o

these s

Teachers have the_opportunityvtd give meaning to
ams and desires of students and must take éeriously
Ldents say (Giroux, 1992).'

e wéy to‘aécompliéh this is to provide students

e means to find themselves.in’litérature, to

| . , . :

idthers’ identities} and to reexamine their own. -
lectéd reading and response joﬁrnals are one wéy to
ish this.

though becoming a good reader is not a life‘goal

my students citevin~their first essay for my

their excitement shouts from the pagés of their

E ,
s when they finally see “mental movies.

7

_Theyvknow
E a sign that they have crossed the threshold toKJ |
5 literaﬁe.‘i; as their teacher, have refused té

é their academic studies-at.a low ievel. On the.

Y, I‘be;ieve ﬁy'role is to expect moré, to organize
ir potentiél} aﬁd to deliberétely mediate their

% by providiﬁg them with strﬁcfurés to guide them

Floresg 2001)..In‘inhg so, I believe that they

P respect and value themselves and their
N :

ons. When given the power of choice over their
selections, along with rich literature reflecting
wn experiences and support in achieving success,

tudents surpass everyone’s expectations of them.
| ‘ . )
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Joe, Michael, Mayra, Ruby, Ruben éhd<£he others will
~continue to swagger intovclassrooﬁs,‘bﬁt beneath their
swagger will lie thevrealizatién pﬁat‘literaturéiis abbut
them. I know I cannot‘pﬁevénﬁ ailpf‘thém from becoming
lost tol the streets, bqt théir‘aWékéning iiteracy will not
go away. The maQié of literature will chtinue,tQ-
illust:ate their'iiveé, will help them éscape their
troubleS'and perhéps réveal solutions to their prob;ems or

the problems of their children.
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APPENDIX A

NOVEL ASSESSMENT WORKSHEET
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NOVEL ASSESSMENT WORKSHEET .

R Sor il AT
 AUTHOR _ . v ,
 Ask ’s:o"meone to foIIow along as you read They should trme you, and count .
- the errors you make as you read They should not count errors you
'se‘l‘_f-correct : , ‘ e

1. Read aloud from your book for 30 seconds v o
S22 ‘f‘vCOUntrng backwards from where you stopped readrng how many words '

© " did you read? Write your answer here: - ‘ e
3. Multiply the total by 2. \Write the total here: sl

4 If your total is more than 90, thls mrght be a good book for you to read ‘
rndependently Contlnue wrth #5. ‘ :
o BLIf your total is less than 90 thls book mrght be too drfflcult Try another

e v-bookiand start over with #1. o

6. Multiply the total words you- read mcorrectly and wrrte it here
7. Subtract your answer in #5 from #2. Write it here: .

8. 'Drvrdé your answer |n #6 by your answer in #2 Wrrte it here '

o Thrs last number |s your accuracy rate If |t is Iower than 90% thrs book mrghti,,

~ be too hard for you.-You might want to look: for an easier book and start over -
o with #1. If rt is hrgher than 90% thls mrght be a good book for you Contrnue o

) *;,‘f;wrth #9 |
g Read!f / r:book srlently for5 mrnutes i
10, Wrrte the number of pages you read |n 5 mrnutes oy

1. Multrply this number by 6. Write the total here: - : N
o Circle thls last number This‘is how many pages you can expect to read in
,thrs book |n 30 mrnutes of focused readlng ‘ ; o
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APPENDIX B

RE FLECTION STARTERS
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~ PREDICTING:

.

- REFLECTION STARTERS

| thlnk (character’s name) is gomg to. next because
2.1 know exactly is going to happen next' I thlnk -

because » oo .
3.1 know who did it! It was because
CONNECTING: :
1. This character reminds me of because

2. This sltuatlon remlnds me of a S|mllar one in my own I|fe when

3.

3. Ifl were at this pomt, | would o
t - R
QUESTIONING -
1.1 won‘der what this means ‘ .
2. 1 reallry don’t understand this part because .
3. 1 don’t get it! Why did (character s name) ?
CLARIFYING o
1. I'm not sure, but | th|nk th|s part is about
o because :
2. T m not sure why (characters name) did this, but I think it’s because
3. This vyord, , is new to. me.glj‘.thlnk itmeans _ -
because - - | L
' EVALUA'(I'ING
1. | really like (hate) this book because o
2. The setting (character, occurrence) is |mportant because

This writer is good because
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APPENDIX C

LITERATURE JOURNAL LOG FORMAT
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LITERATURE JOURNAL LOG FORMAT

When you start a book, enter bibliographic information and the date on this
chart. When you finish, enter the date and whether you finished or abandoned
the book. Be sure to include your literature assessment worksheet for each
book in your journal.

DATE AUTHOR AND DATE COMPLETE
STARTED TITLE OR ABANDONED
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APPENDIX D

JOURNAL PAGE FORMAT
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~ JOURNAL PAGE FORMAT

'Keep your journal open while you read.‘_Before starting to read, write the date,
- the page number where you are going to start, and the time you are s'tartlng '
When you stop reading, for any reason, enter the page on which you stopped '
~and the ti me you stopped Your page should look like thrs '

9/3'1“." e L o pages? 15 " - 4":_30.-.5‘:07‘

i 'SUMMARY
| .
In this part of the book, Gary and his brother were home

alone. Therr mom was at work and they were supposed to be ) _ o

! cleamng the kitchen. Instead, they tried to do some science
experlments and caught the kitchen on fire. Then, to put out
the fire, rthey dragged the garden hose i in and sprayed the
whole kritchen with water Itwas a glant mess, but it was
funny 1 | |

| REFLECTION CONNECTING &QUE'S"I'IONI'NG

1 remember one time when my brothers and | were playlng |
-with matches behind the garage and caught some dried grass
on fire. We put out the fire with the hose, too, but not before
some ofithe garage caught on fire. My dad almost killed us
when he' saw what we did. | don’t know if he was scared about
what happened 'was mad about havmg to replace part of the
garage waII or wanted to make sure we never did it again. |
~wonder what Gary’s mom is going to do when she gets home.
“There’s no way they will be able to clean up their mess. -
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