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Abstract

Research into 21% century education has consistently indicated that a key element of
preparation for the contemporary workplace is the fostering of skills in collaboration,
including the ability to negotiate with others. Furthermore, the advantages for language
learners (LLs) in the midst of collaborative small group work (SGW) teams has been

demonstrated time and time again in the literature.

The approach undertaken drew on Exploratory Practice (EP), evolving into an inquiry into
the perceptions of Diploma Programme (DP) school students and their teachers.
Ultimately it provides insights into their views on the implementation of a SGW approach
as a means of gaining access to grade level curriculum within a multilingual, International
Baccalaureate (IB)-accredited school environment, in Germany, where the core curriculum

in delivered in English.

Data was gathered from the students and teachers in this particular context using multiple
data-collection tools, including both quantitative surveys and qualitative interviews over a
period of ten weeks. The findings suggest that, overall, both teachers and students have a
favourable view of a SGW approach. However, a number of implications have also been
drawn regarding the polarity of perceptions uncovered in some instances, specifically with
regards to the teaching and learning of subject specific language, and the degree of
scaffolding that effective use of SGW requires.

The study culminates with several recommendations such as the fostering and maintenance
of an institutional climate that celebrates diversity; the on-going professional development
for teachers in SGW management techniques and practices; the need for institutional
investment in terms of sufficient time and space to implement SGW training, as well as
time and purpose-built spaces to deliver SGW more effectively; and finally more active
collaboration between teachers and their students, for guiding and informing pedagogical
practice, and specifically aimed at enhancing the outcomes for ELLs within similar

international school settings.



Acknowledgements

Collaboration, as | have experienced in the course of this research, is at the heart of
everything. | could not have completed this study without the collaborative efforts of my
supervisors, volunteer participants, family, friends, peers and partner. All were equally
valued. Furthermore, given the recommendations arising from this study, the irony of the
amount of scaffolding | required to get through this project does not escape me. Thank
you for all the various forms of intellectual and emotional scaffolding that was provided,
namely from: Dr Arianna Berardi-Wiltshire for being a source of consistent support and
practical advice from the outset; Dr Gillian Skyrme for pushing me to see insights | didn't
know existed; the participants for generously providing their time, which yielded the rich
data for me to write about; my family, friends and peers who graciously provided a
listening ear, a sounding board and continued to encourage me to see it through to the end,
and my partner, who ensured | remained fed, watered and nurtured throughout the final

months.



Table of contents

Y ] - o i
Yol Lo T T] =T F= =T 0 T 4 ii
Table Of CONTENTES .....eeiiiiiiiiiiitiiiitci et as e s s as e s s e e sesane s s snnessssnneses iii
(0 F= 01 = g N 1411 1714 o o 1
1.1 Rationale for the reSEAICH PIrOJECL ........cccueerueeriieiiieeieeeeeee ettt ste et s et e s esanees 1
1.2 PUIPOSE Of the r€S@AICR PIOJECE .......cccccuvveeeeeeeeeeeeeeee e et ese e e ettt e e et e e e sttt e e estsaaeessssaaessssasesssesanans 2
1.3 CONEXT Of TN STUY ..ottt e e et e e ettt e et e e e ettt e e e ate e e e ttsaaestseaesasssasenssssasatseaanns 3
1.4 RESEAICH QUESLIONS ...ttt ettt e s et e s st e sat e e s e e st e e s ateenaneenaseenanees 4
1.5 SErUCLUIE Of tNE RESIS.....ueeeneeeieeeeeeeee ettt ettt s ettt e s e st e s seesateesaseenanees 4
Chapter 2 LItErature REVIEW........ccccceeeceerissssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssnsssssssnnnns 6
2 T INEFOGUCTION ...ttt sttt ettt n e sne st st e saeene e 6
A D= a1 e BN Y G2 7
2.3 Changing educational climate into the 21St CENTUIY .......ouuuvveveeeeeeeeeciieee e eeecctteea e e e esestveaaa e e e e e sereees 9
2.4 Theoretical PersPECLIVES Of SGW...........oooouueeeeeeee e eeeee ettt e e ettt e e et e e ettt e e e st aeeeasaaesstsaseeaaseseesses 16
2.5 SGW and 1GNGUAGE IEAINEIS (LLS) ...cuveeveieeeeeeiieeeeee e est st se s te e et eeaeesisaeeseesasaeaseessseasseasases 17
2.6 SGW and affective dimensions — students' PercepPtioNns.............eeecueeeeevereesiieeeeiiieesiiesessiieeesessereesenees 19
2.6.1 Factors leading to @NGAagEMENT ........uiiiiiii it e e e tre e e e e e st er e e e e e e seaaanaes 19

2.6.2 Factors leading to diSENZAZEMENT ....c..eviiiiiiie ettt ee e e st e e e e e e e searee e e saaeeeens 21

2.7 SGW and cUltural diMENSIONS .........c.ceoeeerueerieeiieiieeeeeetee ettt 23
R Y LA I 1o I =To T g =] AN e o T3S UUU 23
2.9 SGW and issues to do with teacher implementation ...................coeecccvuveeeeeeeeeciiieeieeeeeecciieeeeeeee e 24

2 L0 SUIMMIQTY e s ans 33



Chapter 3 MethOdOIOBY ......cccccerrrriririiiiiiiiiisiiissssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssses 34

I N [ 1o Yo (1 ot o oY ¢ OO PSSP 34
3.2 RESEAICH QPPIOGCH ...ttt ettt ettt ettt ettt et ettt e eesas e e naneeane s 35
3.3 TR PATEICIDANES ..ottt ettt et ettt et et e s e e sat e e saae ettt e eesaseenaneeanees 39
TR 0 A I Vo =TTl o =T OO OO POPOUPRPPPRRPROt 39
3.3.2 THE STUTENTS.c.eeeitieeieerite ettt ettt st s e st e s be e s bt e s be e e abeesabeesabeesabeesnbeesabaesnseesabaesnseenans 40
3.4 The instruments — an overview of the development PrOCESS ...........ccevcvuveeviieeeeesiieesiiieeesieeeesiiiee e 41
3.4.1 BaSeliNg INSTIUMENTS..c.tiiiiieiiieeittesiee ettt ettt e st e st e s be e s be e s beesabeesbeesabeesbeesabaeenseesnbaeenseesnns 42
3.4.2 The teacher refleCtion SUMVEYS........ooociiii ettt e e e e s ta e e e e are e e e abaee e saaeeeens 43
3.4.3 The StUAENT Xit SHPS «euveeeieeitieeiee ettt sttt e st e b e s b e e saeesbeeesneenane 44
3.4.4The INTErVIEW QUESTIONS ..c..eiiiiiiiiiieeiee ettt ettt ettt e st e et e st e s bt e sabeeebeesbeeenneenane 45
RGN [T (=T = 0 1o 11 Lo ARSI RS 47
3.6 ELNICAI CONSIAOIALIONS ...ttt ettt ettt sttt ettt s e e s tte e s ataesasessataesateasaseenasessaseanases 51
3.7 ValIdIty QN FEIIADIIEY .........eveneeeeniieeee ettt ettt ettt e st et s 52
Rl 0o Lo 2 [ T3 o [T e H RSP 52
Rl o o e [ 1o Y KRR 53
3.9.1 QUANTILAtIVE FINAINGS..cceeeeieiiee e e e e e e et e e st ae e e e s ba e e e e ataeeeeanaeeesnreaeens 53
3.9.2 QUAlitative data @NAlYSIS ...ccicuiiieeciiee e cee et e e e s e e st e e e are e e s anaeeeeareaeens 55
3.10 REfIECtING ON TRE JOUINEY ..ottt ettt st et s e ettt e s e e st e s e e sate s sataessteesssaessseasaseasasens 58
Chapter 4 FINAINES ....ccuveeeneeniiirirssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssses 60
B gL eYe [V ot oY OO PRSPPSO UPPUPN 60
4.2 QUANTIEATIVE fINAINGS ....vveeeeveieeeeee ettt e e ettt e ettt e e e ettt e e et te e e e st e e e e stsaseeasssaseassssaeatseseesses 61
4.2.1 StUAENTS' PEICEPLIONS ...eviieeeiiie et ettt e eette e e et e e e et e e e e ttae e e setbeeeesateeeeestaeessbeeeastaeaeesseeesasreaaans 61
A 1= 1ol a =Y G Y=Y o1 o o LY PSS 71
4.3 QUAITIEALIVE fINGINGS.......veveeeeeeeeeeiee ettt ettt e e e e ettt a e e e e e ettt e e e e e e e s sataesaaaesasssstsaasaaseesssssssnees 79
e Y (0T =] o K 0 T=T 6 o 1=t f V=PSRRIt 79
e B0 A T Y= T= T 4 1Tl = ot o | SRS 79
4.3.1.2 DiseNgagemeENnt faCtOrS......uuiiieceiii ettt e e e erae e e e e e nre e e e ennaes 85

4.3.2 TEAChEIS' PEISPECLIVES ....eeeeiieieiee ettt e ettt e e e e e st e e e e e e e s abbteeeaeeeseabaaseeeaeesenssstaeeseaesensnsnes 95



4.3.2.1 ENGABEMENT fACLONS . c..eiiiiiieiieitieeiee ettt e bt e sttt e st e e bt e s beeeneenane 96

4.3.2.2 DiSeNGagemMENt fACtOrS......uuiiieiiii i cciiee ettt ee et e e e rre e e e st e e e enre e e e araeeesnraeeennnns 100

I e Yool [V K Lo T PRSPPI 104
4.4.1 StUAENTS' PEISPECLIVES . ..eiiuiiiiiieiiit ettt ettt ettt et b et e sbb e e bbb e e bt e sbeeesneeesaneennees 104

4.4.2 TEAChers' PEISPECLIVES ....uveeieiiiieccitee e cttee ettt e eere e st e e e et te e e s eata e e e s taeeeestaeesensaeeesnsseeeanssseesnnsnens 106
Chapter 5 DIiSCUSSION.......cueuurrrrrrsssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssnsnns 108
I A [ o Yo [V Tor (o) s ISP SRR 108
5.2 CONEEXEUGT FACTOIS ......vveeeeeeeeeee ettt e e e ettt e ettt e e ettt e e e et e eaasseaeatseaaeastsseeassssaeasresanes 108
5.3 Perceptions ANd CRQIENGES.............cc.ueeeeeeeieeeeeeeeste e ee e e et tte e ettt e e et e e e et e e estaaeeesssaeesarananans 114
5.3.1 SGW and SOCIal dYNAMICS ...eoiiiieiieiiieeiee ettt sttt st sttt e st e st e st e sbeeeanee s 114

5.3.2 SGW and academiC OULCOMES. ......ceeiiiieeeeiieieeiiteeesiieeseseeeeesstaeeeessteeessseeesssseeeessseeesssnesssnsseeenns 116

T B N CL VAV A T o I =T 8 1 OO POT PP 118

5.3.4 SGW and l0gistiCal faCtOrS.......ccciuieiiiiiie ettt e e et e e et e e stre e e et r e e eeabaee e eabeeeean 118

5.4 ThE 101€ Of tRE tEACRHE ...ttt ettt ettt et e saee e 119

S L SUMMIQIY .t nanaans 121
CRapPter 6 CONCIUSIONS......cccuueiiiiiiiieiiecciiiieeereneeeeerreeernnsssssessesesnnssssssssssesnnssssssssssesnnnsssssssssesnnnnssssssssssnnnnns 123
B.1 INEFOQUCTION ..ottt ettt et ettt e at e ettt e st e e at e e st e et e enateeateensneenareas 123
6.2 CONTOXTE ...eeeeeeieeeeee ettt ettt e e ettt e e e sttt e e e s ettt e e e s e an et e e e s esssnnnneeeeee e 123
6.3 Pedagogy and MEtROUOIOGY ............uuueeeieeeeeeei ettt e e e e ettt e e e e s se st a e e e e e sssssssaeaaaaeas 125
6.4 Limitations Of tRE STUAY .....ccccuveeeeeiieeeeie et s e et e e e e et a e e sttt e e st aesasaaassasseaesssteaenanees 127
6.5 CONCIUAING TROUGATLS ...ttt et e e e et a e e ettt e e st e e s sstaaesasseaessnseaensnsees 129
L= =T =T ol =L PR 130
1Y o] e 1= e [T =3P TN 138
Allwright's three processes of teacher development........ccccoevcieeeecieeccciee e, 138

Direct and indirect links between data collection instruments and research questions

.................................................................................................................................................... 139
Students' baseline survey Version N0. 4 ........ccccvveeeceeeeciieee e eeeee e svee e sne e e 140
Teachers' baseline survey VErsion N0. 4 ........cooevvieeiecieeecceee e eee e eeeee e saee e 151



Appendix 5 Student EXit SIP fOr SGW ..cooeiiiiiiiee ettt e e s see e e saaeeeeas 158

Appendix 6 Small Group Work Activity and Reflection SUrvey.........cceccveiicieeeccciee e, 159
Appendix 7 Post implementation teachers' focus group questions version no. 2............c.c.c..... 163
Appendix 8 Post implementation students' focus group questions version no. 4.........c.ccecueenee 165
Appendix 9 Classroom observation tally ShEet ........ccocvviviiiiiiiiii e 169
Appendix 10 Log of Teacher participants for research (as at 9th Dec 2014) .......ccceeveerviveenieenne 170

Appendix 11 Introductory statement/email for participant teachers to share with Diploma-level

students re small group Work (SGW) reSEarch ........c..eeeeceeeiiciiee et 172

Vi



Table of figures

Figure 1 'Student orientation, teaching method and level of engagement' taken from Biggs

AN TANG (2000, Pu 6)niniitite et et e 11
Figure 2 Team learning beliefs and behaviours - model, taken from Van den Bossche et al.,
(2000, P 503 ). ettt e e 15
Figure 3 The 4Cs Framework, taken from Coyle (2007, p. 555).c.cvveeiiniiriiiiiinnnnn. 18
Figure 4 The implementation tHMEINE. ......ccoe.vieeininire e 41
Figure 5 Sample of exit slip feedback...............cooiiiii 50
Figure 6 Sample findings breakdown from students' baseline survey......................... 54
Figure 7 Question 1 Students' baseling SUIVEY..........oviriniiriiriiiiit i iiiiireeeeeanaans 62
Figure 8 Question 2 Students' baseline SUIVEY..........ouivriniiriiriitiit i iiaeieeieaeeaanns 63
Figure 9 Question 3 Students' baseline SUrVeY...........c.ouvuiuiiiiiiiiiiiiiiieeen, 64
Figure 10 Question 4 Students' baseling SUIVEY...........coviiiiiiiiiiiiiiiiiiiiiieieieieienane, 65
Figure 11 Question 5 Students' baseling SUIVEY...........coviiiriiriiiiiiiiiiieeiieiaranaann, 66
Figure 12 Question 6 Students' baseling SUIVEY...........coviriitiiiiiriiiiiieieiiieeanan, 67
Figure 13 Question 7 Students' baseline Survey...........c.coveveiiiiiiiiiiiiiiieeenan, 68
Figure 14 Question 8 Students' baseling SUIVEY...........coeiiiiiiiiiiiiiiiiiiiiiieieieieienane, 69
Figure 15 Question 11 Students' baseling SUIVEY..........o.oveiriiniiriieiiiiiiiieeaeanns 70
Figure 16 Question 1 Teachers' baseline SUIVEY...........oeiiiiiiriitiiiiiiiiiiieeinannn, 72
Figure 17 Question 2 Teachers' baseline SUIVEY..........c.oviviiiiiiiiiiiiiiiiieieienanenn 73
Figure 18 Question 3 Teachers' baseline SUIVEY..........ccoviviiiiiriniiiieiiieieeieaeianena 74
Figure 19 Question 4 Teachers' baseline SUIVEY...........oeiiiiiriiiiiiiiiiiiiiaieeneann, 75
Figure 20 Question 5 Teachers' baseline SUIVEY..........coviiiiiiriiiiiiiiiiiiieeeaann, 76
Figure 21 Question 6 Teachers' baseline SUIVEY..........ccoviviiiiiiiiiiiiiiiiieiiiienanena 78

vii



