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Abstract

School administrators at the research site, which is a public school district, had been 

under pressure to  improve low reading state scores o f Grade 11 students as measured by 

Pennsylvania System o f School Assessment (PSS A) tests. A web-based reading software 

called Study Island was integrated into the literacy curriculum for students to  increase 

their reading proficiency and pass PSS A state tests. The research problem was that the 

integration o f Study Island had not been evaluated and students were not meeting 

adequate yearly progress (AYP). The purpose o f this study was to provide research-based 

evidence on whether Study Island helped students to improve their reading proficiency. 

This nonequivalent, quasi-experimental study was based on Tom linson’s differentiated 

instruction theory and M arzano’s intelligence theory. Archived PSS A scores were 

collected for 2 cohorts o f Grade 11 students {N = 800), before and after the curricular 

integration o f Study Island between the academic years 2009-2011 and 2011-2013. An 

independent samples f test showed that students’ reading proficiency scores were 

significantly higher after receiving the Study Island software than they were before the 

software. These findings can be used by school and district administrators regarding the 

integration o f Study Island into other academic subjects. Implications for positive social 

change m ay include professional development (PD) for high school teachers to  use Study 

Island in the academic subjects they teach. PD on Study Island for high school teachers 

may help students pass PSS A testing, meet AYP, and graduate from high school.
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Section 1: Introduction to the Study 

Introduction

Literacy teachers assess student proficiency in reading and writing (U.S. 

Department o f Education, 2012). According to Cookson (2009), Gmner (2010), mid 

Odden (2009), there is a national literacy crisis in the U.S. The literacy crisis is the result 

o f reading students who are not challenged to use higher order thinking skills (Duke, 

2010; Gallagher, 2009; Gewertz, 2010; National Assessment o f Educational Progress,

2011). Literacy teachers use reading software to help students to increase their reading 

proficiency (Chen, Chen, & Sun, 2010). Literacy skills are important for communication 

purposes (Meyer, Wijekumar, & Lin, 2011). Reading is about thinking and reconstructing 

meaning (Tovani, 2004) when thinking strategies are used (Schmoker, 2007; Weih,

2013). A more detailed discussion o f related literature follows in Section 2.

The research site has been under pressure to improve the reading comprehension 

o f Grade 11 students as measured by Pennsylvania System o f School Assessment (PSS A) 

tests. The school district administrators mandated the integration o f  web-based 

curriculum software called Study Island into the high school reading curriculum in order 

to help students improve proficiency in reading as measured by PSSA scores. Study 

Island’s impact on Grade 11 students’ reading proficiency as measured by archived PSSA 

tests scores had not been examined. Eor two cohorts, archived state scores from the 

academic years 2009-2011 and 2011-2013 were collected from before and after the 

implementation o f Study Island. In order to  determine if  use o f Study Island led to a
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significant statistical impact, the means o f the PSSA test scores o f the two cohorts were 

used in an independent samples f test.

Research Problem  

School administrators at the research site needed research-based findings on 

reading comprehension programs that assist students to increase their proficiency in 

reading on standardized tests. The schools at the research site were not meeting adequate 

yearly progress (AYP) as mandated by the No Child Left Behind (NCLB) Act o f  2002.

At the research site, school administrators mandated the implementation o f a web- 

based reading program named Study Island as an intervention program to assist Grade 11 

students pass standardized tests. Study Island helps students in developing higher-level 

thinking, analytical, and problem-solving skills. School administrators were in need o f 

research-based evidence regarding the impact o f the integration o f Study Island program 

into the literacy curriculum. I chose the research site because (a) the required proficiency 

levels o f  Grade 11 students were not being met, (b) students were not meeting AYP and 

their PSSA scores were below state average for over 3 academic years, and (c) no 

research examined the impact o f Study Island program on student proficiency.

Educational researchers suggested to literacy teachers to help students in 

developing higher order thinking skills (Duke, 2010; Gallagher, 2009; Gewertz, 2010; 

National Assessment o f Educational Progress, 2011) by reading large amounts o f  reading 

materials (Molenda, 2008) and integrating reading software into the curriculum (Chen, 

Chen, & Sun, 2010; Macaruso & Rodman, 2009). Educational leaders mandated literacy 

teachers at the research site to help reading students by using Study Island (Hannafm &
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Foshay, 2008; Macionis, 1989; Meyer, Wijekumar, & Lin, 2011; Starkman, 2007) to help 

students comprehend text that they have read (Schmoker, 2007; Weih, 2013).

Nature o f the Study 

The research site is a public high school o f approximately 1,600 students located 

in Pennsylvania. For this nonequivalent, quasi-experimental research design, all 

participants had participated in PSSA testing. Grade 11 students during the academic 

years 2009-2011, before the implementation o f Study Island, were the first cohort. Grade 

11 students during the 2011-2013 academic years who had used Study Island were the 

second cohort. Following IRB approval from W alden University, the differences in the 

means between the PSSA testing scores o f the first and second cohorts were analyzed 

using SPSS 20.0. More information about the research design is presented in Section 3.

Research Question and Hypotheses 

The following research question was addressed in this study:

W hat is the impact o f the web-based reading Study Island software on the 

proficiency o f Grade 11 students in reading as measured by Pennsylvania State 

Achievement (PSSA) test scores?

H q\ : There is no statistically significant difference in the Grade 11 students’ 

proficiency in reading as measured by PSSA test scores between students who were 

taught by reading teachers before the implementation o f the web-based reading Study 

Island software and students who were taught by the same reading teachers after the 

implementation o f the web-based reading Study Island software.
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Hal: There is a statistically significant difference in the Grade 11 students’ 

proficiency in reading as measured by PSSA test scores between students who were 

taught by reading teachers before the implementation o f the web-based reading Study 

Island software and students who were taught by the same reading teachers after the 

implementation o f the web-based reading Study Island software.

Purpose Statement 

The purpose o f this study was to  provide research-based evidence to school 

administrators at the research site. I examined the impact o f the integration o f  the Study 

Island software into the reading curriculum for Grade 11 students on PSSA scores.

Theoretical Framework  

Literacy students need different instructional approaches to address their reading 

needs (Tomlinson, 2009). Marzano (2002, 2003) theorized the existence o f two types of 

knowledge, crystallized and fluid (cognitive) intelligence. Crystallized intelligence is 

directly impacted by the amount o f fluid intelligence, meaning the more a reader has 

experienced in life gaining fluid intelligence, the more crystallized intelligence will be 

generated. Marzano (2006) stated, “Only the confluence o f high fluid intelligence and a 

rich experiential base is conductive to  high crystallized intelligence” (p. 133). The more 

crystallized intelligence the reader possesses, the more successful that reader will be in 

comprehending what he or she has read, leading to successful reading comprehension.

The theoretical framework o f this study was based upon Tom linson’s differentiated 

instruction and M arzano’s intelligence theories to examine the impact o f the integration 

o f Study Island into the literacy curriculum at the research site.



Definitions o f Terms

Adequate yearly progress (AYP): This is a measure determined by individual 

states to  determine the achievement o f state academic standards. AYP is the minimum 

improvement level that schools, school districts, and states m ust annually achieve (U.S. 

Department o f Education, 2009a, p. 1).

Advanced academic success: This term reflects academic success at a superior 

level, indicating high level o f understanding and impressive display o f the skills included, 

and expected, in the Pennsylvania Academic Content Standards (Alverman & Phelps, 

2001).

Basic academic level: This term  refers to the marginal performance on the PSSA, 

indicating some understanding and display o f the skills intended to be learning for the 

PSSA (Alverman & Phelps, 2001).

Comprehension: This term  refers to the metacognition awareness o f one’s own 

level o f understanding and the use o f that understanding as a guide (Keene & 

Zimmerman, 1997).

Inferences: This term refers to the process o f  combining the current text 

information with one’s own experience in order to create meaning that is not directly 

stated in the text (Dole, Duffy, Roehler, & Pearson, 1991).

The Pennsylvania System o f  School Assessm ent (PSSA): Established in Chapter 4 

o f Title 22 o f the Pennsylvania Code, the PSSA is a standards-based criterion-referenced 

assessment used to measure student achievement o f  the state academic standards (U.S. 

Department o f Education, 2009a, p. 1).



6

Proficient. This term refers to the satisfactory academic performance is indicated 

at the second level o f success, indicating: Observable understanding and acceptable 

display o f the skills addressed in the Pennsylvania Academic Content Standards (U.S. 

Department o f Education, 2009a, p. 1).

Study Island: This term  refers to the web-based computer program used as both 

an instructional and diagnostic tool providing educators with the ability to assist students 

in mastering state standards and assess their mastery o f those standards (U.S. Department 

o f Education, 2009a, p. 1).

Assumptions

I used a nonequivalent, quasi-experimental design and assumed that reading 

teachers: (a) knew how to use the features o f Study Island; (b) used Study Island in their 

literacy classes; (c) helped students use Study Island in the classroom; (d) integrated 

Study Island into the reading curriculum on a w eekly basis as prescribed by the building 

administration and were supportive o f its inclusion. I also assumed that Grade 11 students 

were at the same reading level and that PSSA is a reliable assessment tool for reading 

proficiency.

Limitations

The first limitation was the use o f archived data. Additionally, only Grade 11 

students from one school were used in the data collection and analysis o f data.

Scope and Delimitations

The scope o f this study was Grade 11 students who attended school in the 

academic years 2009-2013. The findings o f this study may not be applicable to  other
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school districts. Class lists were developed by school administrators and random 

sampling and assignment were not possible for the purpose o f this study. This study was 

delimited by the experiences o f the literacy teachers who used Study Island.

Significance o f the Study 

Middle school level teachers are not often prepared to teach reading (Cooney, 

1999). Irvin (1998) stated that educators teaching reading within the content areas, in 

order to  increase understanding, should include reading strategies into their reading 

lessons. Teachers should include various levels o f the same materials for students at 

different academic levels to  read and feel comfortable (Irvin, 1998). The findings o f this 

research study can be used by educators and administrators at the secondary level as well 

as curriculum developers interested in increasing reading comprehension levels o f 

students.

Social Change ImpUcations

Literacy teachers who use Study Island may help students in passing PSSA. 

Students who use Study Island may meet AYP. Educators, administrators, and software 

developers m ay use the findings o f this study to make decisions on the allocation o f funds 

regarding the integration o f reading programs into the curriculum.

Transition Statement 

Section 2 is a review o f the professional literature relevant to this study, outlining 

the reading guidance the district has used previously, as well as research regarding 

aspects o f this study. Section 3 is about the research design used in the study, and Section 

4 relates to the study’s findings regarding Study Island’s effectiveness in raising the



scores o f  the participants on the PSSA. A discussion o f the study topic, interpretation o f 

the findings, implications for social change, recommendations for action and further 

study, and a closing statement will be presented in Section 5.



Section 2: Literature Review  

Introduction

In this section, I present a review o f related literature. I searched the Walden 

University library, Educational Resource Information Center, ProQuest Dissertations and 

Theses, SocINDEX with Eull Text, and Teacher Reference Center databases using the 

following words and phrases: NCLB, computer assisted instruction, scores, reading, 

technology, reading comprehension, reading strategies, learning from  what is read, 

remediation, reading comprehension, reading habits, reading technology, high school, 

critical analysis o f  reading resources, reading and technology, and examples o f  reading 

comprehension using technology. I present literature pertinent to the study in the 

following topics: (a) NCLB, (b) an historical perspective on reading, (c) reading 

comprehension, (d) keys to reading comprehension, (e) critical analysis o f the two district 

resources, (f) learning and technology, and (g) development o f computer-based 

instruction.

Theoretical Framework

The theoretical framework o f this study was based on differentiation and 

intelligence theories. Tomlinson (2009) stated that differentiation theory is relevant to 

education because it is nearly impossible to find two students o f  the same age who are at 

the same educational level. As a result, the instructional approach to reading needs must 

be different for students o f the same age (Tomlinson, 2009).
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Theorizing the difference between what he term ed knowledge (crystallized 

intelligence) and cognitive intelligence (fluid intelligence), Marzano (2006) defined 

intelligence as the ability to reason and aspects o f memory. Alternatively, crystallized 

intelligence is the result o f  an individual’s life experiences, and Marzano believed that 

only a high amount o f  fluid intelligence could produce a vast amount o f crystallized 

intelligence. The more experiential knowledge people possess, the more likely they will 

be able to  comprehend what they have read.

NCLB: The Federal M andate for Improved Reading Scores

“Teaching children to read is the m ost important thing our schools can do,” was a 

m antra o f President George W. Bush’s administration, and on January 9, 2002, President 

Bush’s No Child Left Behind legislation became law (USDOE, 2001, p. 10). N CLB’s 

purpose was to make certain that students in the United States were to be held to high, 

rigorous standards o f learning (USDOE, 2001). NCLB was based on four principles: 

accountability for results; local control and flexibility; expanded parental choice; and 

effective and successful programs (USDOE, 2001). Secretary o f Education Rod Paige, 

speaking at the International Reading Association Conference in 2001, explained that 

NCLB was to enable students to read by third grade as a “bold goal,” thus indicating the 

importance o f literacy to  the Bush administration (International Reading Association 

[IRA], 2001).

Due to the increased accountability levied by NCLB, scientific research became 

instrumental in making educational decisions (Simpson et al., 2004). The U.S.

Department o f Education (2009a) noted that the impetus o f  NCLB was “to ensure that all
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children had a fair, equal and significant opportunity to obtain a high-quality education 

and reach, at a minimum, proficiency on challenging state academic achievement 

standards and state academic assessments” (p. 1). Report cards, created by the school 

districts to be distributed to the states and to parents, detailed the quality o f education 

provided by that particular school district (U.S. Department o f Education, 2012). Student 

achievement data, gathered by the state assessments, included data broken down by AYP 

subgroups (U.S. Department o f Education, 2012).

Nelson, McGhee, Meno, and Slater (2007) noted that the accountability 

demanded by NCLB stemmed from the Texas Public School Accountability System. The 

Texas Assessment o f Academic Skills (TAAS) test, which was adopted in 1990, assessed 

schools’ accountability. By using student achievement on the TAAS as well as 

graduation rates, school districts were then given a grade. There were changes to the 

system, however, in 1999. The revised system increased the emphasis on standardized 

tests as student measurements o f learning since they provided test data for specific 

subgroups o f students. The grades individual school buildings and districts received 

reflected the annual accountability rating based on the percentage o f the students who 

achieved the level o f proficient in Grades 3 through 11, through a range o f student groups 

(European American, Hispanic, African American, and other). Additionally, the overall 

dropout rate and that o f each group was also considered in the rating attributed to each 

building and the entire district (Texas Education Agency [TEA], 2006). Texas, where 

President Bush had been governor prior to  being elected President o f the United States, 

was believed to possess a strong accountability system (Peterson & West, 2003). PSSA
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is the assessment tool developed and used a “standards based criterion-referenced 

assessment used to measure a student’s attainment o f the academic standards while also 

determining the degree to which school programs enable students to attain proficiency o f 

the standards” (Pennsylvania Department o f Education, 2011, para 3).

Reading: A Historical Perspective 

Reading is a process by which the brain m ust process a code, or print, as a neural 

code that can be deciphered (Clements, 2009). Literacy students have not received 

proper literacy training to progress into higher education (Baleghizadeh & Babanour,

2011). Phonics, skills, vocabulary, and syllabification should be stressed after reading 

comprehension, which should be the main goal o f reading instruction (Zemelman, 

Daniels, & Hyde, 2005, p. 44). Rupley (2009) stated that readers struggling with 

comprehension difficulty need effective reading instruction to include fluency, phonics, 

phonological awareness, and vocabulary awareness.

Kamil (2008) supported Rupley’s assertions in stating the need for comprehension 

and vocabulary instruction to increase adolescent writing ability and reading 

comprehension. According to Ness (2009), reading comprehension is more important for 

middle and high school students in content area classes. Bluestein (2010) supported 

N ess’s assertions that specific directions and explicit instruction must occur for students 

to internalize what has been read. Teachers perceive the teaching o f vocabulary as 

beneficial and utilize this strategy more than other strategies (Nixon et al., 2012).

According to Cookson (2009), Gmner (2010), Odden (2009), and Slavin, 

Chamberlain, and Daniels (2007), the reading scores o f secondary students indicate that
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many o f them  are reading at substandard levels, meaning there is a national literacy crisis. 

Allington (2006) encouraged readers to make connections with the text by sharing what 

they have read with others, which increases reading comprehension. This process o f 

sharing is referred to as text-to-self connections, text-to-text connections, or text-to-world 

connections (Jude & Udosen, 2012).

Reading Comprehension: Learning From W hat is Read 

Ness (2008) reported that teachers use demonstrations, lectures, and PowerPoint 

Presentations as educational resources. Ness (2008) also reported that teachers provide 

remediation for content teaching materials; however, teachers do not provide remediation 

to help students improve their reading skills. Students are not challenged to  use higher 

order thinking skills (Duke, 2010; Gallagher, 2009; Gewertz, 2010; Irvin, Meltzer, & 

Dukes, 2007; National Assessment o f Educational Progress, 2011; Silver, Perini, & 

Dewin, 2012; Tovani, 2004).

Comprehension o f what has been read is important in all subject areas (Moje, 

2008; Morse, 2009). Ness (2008) agreed that the integration o f literacy skills into the 

literacy curriculum helps students improve both their comprehension. Prado and Plourde 

(2011) examined the use o f reading strategies with a sample o f 57 students who took a 

reading test before and after the implementation o f reading strategies and found a 

significant increase in comprehension.

Allington (2006) reported that students need to understand the text they read. 

Zwiers (2004) believed that making predictions or inferences create a greater connection 

between the reader and what has been read. Educators use software, books, television.
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and videos to make learning easier for students (Fahser-Herro, 2010) when they develop 

language skills via reading (Abdullah et al., 2012).

Allington (2006) stated that analysis and synthesis help understand what was read. 

Zimmerman and Hutchin (2003) noted that synthesizing text is a key to reading 

comprehension. Abdullah et al. (2012) used two cohorts, and although both groups had 

the same pretest results, the posttest results were significantly different where the 

experimental group had been reading for pleasure for 5 weeks.

Keys to Reading Comprehension  

Ness (2009) reported that there is a lack o f reading comprehension strategies 

students are taught in literacy classes. Scaffolding is an important reading comprehension 

strategy where students gain knowledge with the guidance o f teachers (Prescott, 2010). 

According to Dewitz, Jones, and Leahy (2009), reading comprehension programs need to 

include reading comprehension strategies. According to Zimmerman and Hutchins 

(2003), reading comprehension can be improved through the utilization of: fix-up 

strategies, determining importance, synthesizing, questioning, background knowledge, 

and sensory images.

Background Knowledge for Reading Comprehension 

Kuhi and Yavari (2013) reported that background knowledge is beneficial for 

reading comprehension. Kuhi and Yavari used tw o cohorts o f participants who were 

tested before and after a reading comprehension intervention and the experimental group 

improved reading proficiency significantly compared to the control group. Fatemi et al.
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(2014) reported similar findings regarding reading comprehension interventions. Reading 

comprehension strategies help students (Attaprechakul, 2013).

Reading Text to Understand the W orld 

Relating the read text to events occurring in the world increases reading 

comprehension. W agaman (2008) encouraged readers to  ask the questions o f who, what, 

when, and why for greater reading comprehension. Swanson and O ’Connor (2009) 

agreed that continuous reading increases comprehension o f  what was read.

Zarei et al. (2012) suggested questioning students for reading comprehension. 

Casey (2009) also supported the concept o f questioning to help students in reading 

comprehension. For reading comprehension, both reading and writing shall be 

encouraged (Baleghizadeh & Babanour, 2011).

Reading and Inferences 

According to Anderson (2008), software can be used to assist students in 

processing information they have read. W ith reading software, readers can experience 

greater reading comprehension by seeing the inferences and their relationships to develop 

higher order thinking skills (Zimmerman & Hutchins, 2003). Rosenthal and Ehri (2011) 

reported that reading software pronounce words for students to improve vocabulary 

learning. Inferences are occurring when a reader makes connections between prior 

knowledge and experiences while reading. Zwiers (2004) explained, “Effectively and 

automatically mix the text and their background knowledge to make good inferences and 

predictions” (p. 11).
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Reading Habits

Manoli and Papadopoulou (2012) reported that reading comprehension strategies 

help students. Reading software use images that help students increase their 

comprehension o f read text (Zwiers, 2004). Reading comprehension increases as students 

link read text and images displayed by the reading software (Zwiers, 2004). Linking read 

text with past events in the reader’s life is referred to as text-to-text and text-to- 

self/world, and assists the reader to make connections with read text (Zwiers, 2004).

When a reader considers previously read text and tries to formulate an idea o f what is 

going to occur next in a passage, that reader is utilizing the text-to-text method o f reading 

comprehension. Text-to-self/world is when the reader considers previous lifetime 

experiences and trying to decipher what is going to occur next in the read passage 

(Zwiers, 2004). Text questioning should take place at three times in the reading process: 

before, during, and after reading the text (Zwiers, 2004). Connections are made when 

good questions are asked and relate parts o f the same text, the reader’s life experiences, 

and between the text and situations or world events (Zwiers, 2004). Reading the title, 

reading subtitles, and looking at any pictures to determine if  they have any message to 

convey are three keys to greater reading comprehension that should take place before a 

reader begins reading the text o f the passage (Zwiers, 2004). During the reading process, 

the reader should be attempting to  develop a formulation o f where the text is leading. At 

the conclusion o f reading a passage, the reader should be able to describe what has been 

learned and ask questions related to the text.
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Zwiers (2004) referred to the understanding and remembrance o f word meanings 

as scoping out the neighborhood. The use o f the deductive method while reading will 

help a reader determine the meaning lying in the text. The use o f words or phrases such 

as: is, are, has, means, and defined  as signal the meaning o f a new word in text o f the 

explanation or definition type (Zwiers, 2004). Similar or likewise are two words utilized 

to signal the reader to a synonym or restatement. Despite, although, but by contrast, and 

such as, and on the other hand are employed by authors conveying an antonym, or 

contrast text, when relating the opposite meaning o f a term. W hen cause and effect are 

depicted in text, the author could use sentence or phrase with a new phrase or sentence 

with an unknown word proceeded by sentence or phrase with a known word and convey 

the effect relationship by using vice-versa as a signal. Signal words may also be utilized 

promote the understanding o f read text. This is due to, such as, therefore, such that, 

resulting in, and in one case are examples o f signal words utilized to assist in the 

understanding o f read text.

Semantic context is a term  used to describe the practice o f readers gaining 

meaning from text by either looking ahead or looking back in the text to gain a better 

understanding o f the text being read. Pictoral context is the use o f pictures, charts, and 

graphs in the attempt to gain a better understanding o f the text being read. Learning the 

meaning o f a new term or concept by looking at the text and determining its grammar 

role is terms syntactic context. Zwiers (2004) stressed that teachers need to allow for 

enough time to read while also planning and utilizing mini lessons to teach vocabulary.
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connecting newly learned words to the background knowledge o f students, and how to 

understand word meanings by teachers.

According to Massengill (2004), improvement in reading comprehension has been 

noted when emphasis is placed on guided reading activities for the purpose o f word 

recognition. Bums et al. (2012) found that the use o f keyword strategy improves reading 

comprehension. Akinbobola and Afolabi (2009) reported that there is an increase in 

students’ interest when they interact with the reading software.

Mendelman (2008) reported that teachers cannot assume students can think 

critically; however, teachers must engage students in lessons for the purpose o f 

increasing critical thinking. Zwiers (2004) supported the use o f metacognition or the 

practice o f readers monitoring their own reading comprehension. Reading habits are 

similar to the director working behind the scenes to manage the actors in the production 

o f a play (text meaning). Rereading the text, sounding out words, adjusting the rate or 

reading, reading further to see if  understanding o f read text will occur, looking at 

pictures, looking at text stmcture and instmctions, or asking for additional help are 

reading strategies (Zwiers, 2004).

Norman (2012) used a sample o f 30 Grade 2 students and found that retelling a 

story was beneficial toward reading comprehension. Readers should reread the text for 

reading comprehension (Hedin & Conderman, 2010). McNeil (2011) used self­

questioning methods for reading comprehension and found that background knowledge is 

predictor o f reading comprehension.



19

Critical Analysis o f the Two District Resources

Reading is a higher-order thinking activity that takes place before, during, and 

after the reading activity occurs. According to Allington (2006), reading comprehension 

increases with phonological awareness. Pang (2013) acknowledged that the lack o f 

knowledge slows reading comprehension.

Allington (2006) encouraged reading strategies o f sharing for improved reading 

comprehension. A connection with background knowledge is stressed as being a means 

to greater reading comprehension (Zimmerman & Hutchins, 2003). Zwiers (2004) stated 

that inferences and predictions are more suitable links between the reader and the text 

being read. W agaman (2008) suggested the use o f examples o f inferential questions for 

readers to reading comprehension.

Maine (2013) stated that dialogue increases reading comprehension. Maine used 

case studies to determine the impact o f the practice o f children discussing text and 

engaging in inter- and intra-mental processes o f reading referring to the contrasting o f the 

reader and themselves and the reader and the text. Maine determined that this practice 

generated more exciting and meaningful responses to what was read because o f the 

encouragement o f teachers and the students reading together.

The process o f making connections with read text and then drawing connections 

between the self, text, or the world, also known as analysis, is noted as a means o f 

achieving a greater understanding o f text. The combination o f multiple information 

sources in a meaningful fashion or synthesis, is compared to  analysis (Allington, 2006).
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Zimmerman and Hutchins (2003) suggested to readers to weave known information with 

the newly learned information.

Students discuss read text inside and outside o f  school as well as events and the 

effects o f those events on their lives (Allingont, 2006). M urphy and Fink (2012) stated 

that teachers could stimulate students to read. Successful readers evaluate, connect, 

predict, visualize, and question while reading (Zemelman, Daniels, & Hyde, 2005). The 

strategy for improved reading comprehension is explained to the reader before actually 

engaging in the reading o f text (Zemelman et ak, 2005).

Learning and Technology: A Developing Partnership

According to M olenda (2008), allowing students to  work through large amounts 

o f material while being checked frequently for understanding was first becoming possible 

in the 1960s. Behaviorist B.F. Skinner invented a teaching machine to allow learners to 

progress through guided study individually, progressing through an ordered series o f 

questions, and immediately be assessed on their learning o f the material (Skinner, 1954). 

Skinner reported that a significant effect on lab animals was present when stimuli, 

responses, and consequences were carefully manipulated. This new method o f learning 

became known as programmed instruction (PI), and inspired Crowder (1962) to  give the 

learner more control over their learning. The machine developed by Crowder allowed 

student success on activities to  skip subsequent lessons or content. Branched 

programming developed by Crowder, as it would become termed, would be compared 

with linear programming developed by Skinner. The following decade saw many linear 

and branched programming products and devices being introduced into education for
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educators to assist teachers and assist in student success. This revolution in instruction 

allowed students to progress through learning curriculum and be checked by teaching 

professionals for learning mastery in a tim ely and efficient way. PI reached its peak in the 

1960s, when computer-based instruction (CBI) was first becoming accepted in schools 

(Sugar & Brown, 2008). The computer-based instruction o f today has roots in the 

teaching machines utilized in education in the 1950s and 1960s. The success o f CBI and 

the development o f personal computers has been the catalyst for the education software 

available to  schools districts, educators, and students today.

Research proved the relationship between technology and improved student 

achievement (Chambers et al., 2008; Kiriakidis, 2011). Technology helps schools and 

school systems in achieving student success (Molenda, 2008). The increased use o f 

computers in the classrooms changed from desktop computers to  laptop computers, from 

chalkboards to Smart boards, and new hand-held devices to help students in learning.

Van Melle and Tomalty (2000) reported that the resulting change in education has led to 

students having greater learning and understanding o f the content that educators are 

striving to teach. Technology outcomes that benefit students include: (a) enhanced 

student engagement in learning, (b) greater ability o f students to leam  through teaming, 

(c) more frequent interaction between teachers and students, (d) transporting real-world 

applications into the classroom, (e) making studies relevant to today’s student, (f) 

increasing technological literacy for all learners thereby narrowing the achievement gap 

between various student groups, (g) providing opportunities to  work daily on building 

skills necessary in the m odem  21st century world o f business, (h) encouraging creativity
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and imagination, (i) fostering an awareness and curiosity about the global nature o f our 

existence in today’s world, and (j) strengthening the usage o f  problem solving strategies 

(Metiri Group, 2006, p. 2). Research showed that CBI has benefits: (a) individualization, 

(b) student tracking and branching, and (c) immediate feedback.

Individualization

Allowing students to have more control o f their learning can increase their 

achievement (Corbalan, Kester, & van Merrienboer, 2006). An important attribute o f CBI 

is the interaction with the student (Meyer et al., 2011; Starkman, 2007). The opportunity 

for students to progress through the learning activities at their own pace is another benefit 

o f CBI (Hannafin & Foshay, 2008). According to M eyer et al. (2011), although the 

individualization o f instruction through CBI is beneficial for students at all levels o f the 

ability spectrum, providing for remediation and enrichment for struggling through higher 

achieving students. Fry and Gosky (2008) found that the computer-based intervention of 

pop-up dictionary to be statistically effective in increasing the reading comprehension 

rate o f social studies students and their test scores.

Student Tracking

Individualization o f  instruction is important, which is another important benefit o f 

CBI. For instance, the collection and analysis o f student progress data is allowing a 

teacher to make an immediate, informed decision regarding the learning o f a student. CBI 

allows teachers to monitor a student and what is being read, how the student is 

progressing, and also branch students to  the next learning level based on performance 

(Chen, Chen, & Sun, 2010; Macaruso, Hook, & McCabe, 2006). Some CBI systems
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allow teachers or the software to determine the next branch a learner will take. CBI 

programs are designed to help students master the learning materials before they 

progresses to the next lesson or level o f instruction (Hannafin & Foshay, 2008). 

Depending upon the software system, students may have extra practice or review or 

access to  more advanced lessons (Macaruso & Rodman, 2009).

Immediate feedback  

M olenda (2008) stated that students need immediate feedback. Mckie et al. (2012) 

supported M olenda’s findings as the result o f their evaluation research study o f a Pre- 

Kindergarten Incentive Program in Washington, DC. Mckie et al. asserted that students 

need immediate feedback generated from observations and constructive feedback. W olff 

et al. (2013) reported that student comprehension had been impacted by a web-based 

program, which incorporated teacher feedback.

Immediate and non-judgmental feedback for students is an important attribute o f 

CBI (Hannafin & Foshay, 2008). A strength o f CBI is tim ely feedback regarding the 

learning o f the learner for each activity completed (M eyer et al., 2011). Marshall (2002) 

reported that reading comprehension has been found to be increased with the use o f 

technology. W ith the use o f the computer, students are able to visualize the concepts and 

theories while reading passages and stories (National Institute o f Child Health and 

Human Development, 2000).

Development o f Computer-Based Instruction  

In order to help educators narrow the achievement gap in learning, computer- 

assisted instruction (CAI) was developed. CAI merges instruction and remediation
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(M agnolia Consulting, 2008). The use o f computers is the result o f a significant research 

that computers are educational tools used in the classroom demonstrating an increase in 

student knowledge (Pearson et ak, 2005). CAI includes practice worksheets (Wild, 2009). 

Kulik (1994) found that students achieved greater understanding o f language arts, 

explored higher level questions, and developed deeper understanding o f concepts through 

the use o f computers. The use o f  computers has resulted in greater student achievement in 

all grade levels and courses (Bayraktar, 2001). Reading comprehension, as well as 

reading motivation, was found to be increased when readers use instructional technology 

as opposed to readers using textbooks or text-specific assignments (Cuevas et ak, 2012). 

Chen (2009) stated that learners instructed with the use o f technology make gains in their 

reading comprehension levels.

Marzano (2006) explained (a) students should gain a clear picture o f their 

progress on learning goals and understand how to improve when provided feedback on 

classroom assessments, (b) feedback on classroom assessments should encourage 

students to improve, (c) classroom assessment should be formative in nature, and (d) 

formative classroom assessment should be frequent. Magliano et ak (2011) used reading 

strategy assessment tool (RS AT) and assessed both comprehension and comprehension 

strategies. An automated computer-based reading program was used and RSAT to 

calculate the results from questions posed to the reader after each sentence and Magliano 

et ak (2011) reported that the levels o f comprehension were comparable to results from 

standardized tests.
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CBI Methodologies

CBI addresses : (a) simulation, (b) tutorials, (c) games, and (d) hypermedia (Sugar 

& Brown, 2008). McCullough (2011) supported this claim that instruction that includes 

cooperative learning groups and multiple-strategies helps students with comprehension. 

Although some o f the CBI available area based on one o f  the types o f instruction, the 

majority o f  the software available is based on two or more o f the instruction types 

identified. Park (2013) found that Web 2.0, a CBI tool, could be used to increase student 

engagement to promote reading engagement.

Simulation

A class o f CAI is simulation, which attempts to create real-life situations. 

Problem-solving skills are developed together with higher-order thinking skills (Dowd & 

Bower, n.d.) with the use o f simulations. CAI simulation has been possible with the 

development o f modem  computer graphics (McNamara, O ’Reilly, Best, & Ozum, 2006; 

M eyer et al., 2011).

Tutorial

This most common t>pe o f  educational software (Handal & Herrington, 2004) is 

also known as computer-assisted instmction (CAI). Built on the traditional drill and 

practice utilized in the classroom, this type o f CBI provides automatic feedback to the 

student through repetition. M eyer et al. (2010) stated that students who received elaborate 

feedback performed better on standardized tests than those who received simple feedback 

through the web-based instmction study performed. Providing students with the ability to
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leam  new material using technology is the tutorial class. This class provides one-on-one 

tutoring allowing the student to receive immediate feedback, but does not remove the 

teacher completely (Brown, 1997). Although the tutorials offer the student practice in 

learning correct and incorrect responses to questions, the software does not analyze 

where the deficiency can occur in the learner through use o f  the technology (Kiriakidis, 

2011). This type is essentially modem  computer-based versions o f the machines made 

popular by B. F. Skinner in the 1950s. Yu-Fen et al. (2008) reported that the reading 

comprehension rates o f subjects utilizing computer-assisted instmction increased, and 

they even relied less on the system ’s feedback as they progressed through the program.

Games

The class m ost likely to create student motivation is the game class. Developed 

from the scaffold o f the personal computer and computer games designed for recreational 

use, games entered school instmction in the 1980s (Sugar & Brown, 2008). Teaching 

“children about the realities o f 19^-century pioneer life on the trail” (Sugar & Brown, 

2008, p. 81), the M innesota Educational Computing Consortium (MECC) developed The 

Oregon Trail in the 1970s. This type o f CBI can be viewed as drill and practice, but they 

can also reinforce material previously leam ed in class (Dowd & Bower, n.d.).

Hypermedia

A term  used for the first time in 1965, was inspired by Vannevar Bush, chief 

scientific advisor to President Eranklin Roosevelt, who proposed the creation o f a 

machine that “would allow its users access to  diverse materials including text, still 

images, film and sound clips in a way that made the most sense to  the individual” (Sugar
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& Brown, 2008, para 3). The W orld Wide Web (WWW), developed 30 years later by 

Tim Bemers-Lee and Robert Cailliau working at the European Organization for Nuclear 

Research (CERN) in Geneva, Switzerland (Bemers-Lee, 1999), is the best known form of 

hypermedia. Web Quests, where students would read, analyze, and synthesize 

information, was a concept created by Dodge and March making the W W W  an 

educational tool for the first time (Dodge, 2007). The utilization o f digital media 

encourages student learning by satisfying the intrinsic need o f students to leam  while 

increasing the students’ ability and familiarity with technology (Weigle, James, & 

Gardner, 2009). Srivastava and Gray (2012) contrasted the leaming o f students exposed 

to computer-based and paper-based formats and reported no significant growth in 

comprehension o f what was read by students with or without language-learning 

disabilities.

Souleyman (2009) found that the implementation o f byperlinked text improved 

leaming o f the subjects in the study, lengthening the gain and retention o f what was read 

from electronic text supported by highlighted text with auditory and graphic 

enhancements. Conversely, Stetter, and Hughes (2010) researched the comparison o f 

printed versus computerized text, the use o f computers to compensate for deficiencies in 

reading ability, and the use o f hypertext for students to increase their understanding of 

what has been read. Stetter and Hughes recommended additional research.

Conclusion

W eih (2013) concluded that a combination o f literacy strategies including 

repeated readings, phonemic awareness, character perspective chart, personal vocabulary
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journal, reader response journal, and self-questioning in a one-to-one environment 

enhanced the reading enjoyment, comprehension. The Nation Assessment o f Adult 

Literacy (NAAL) explained that, in the United State, an estimated 30 million adults have 

no more than the simplest concrete literacy skills (NCES, 2009).

On January 9, 2002, when President Bush’s No Child Left Behind legislation 

became law, reading policy and reading instruction became strongly entwined and have 

become even more so with the passage o f  state laws, mandates, and educational research. 

Approximately 10.9 million children in the United States, in 2008, did not speak English 

their homes (U.S. Department o f Education’s National Center for Education Statistics, 

2010). Students in Grades 4 and 5 are still being found to have poorly developed literacy 

skills, proven by students not being able to be successful when evaluated by increased 

academic demands. With the increased demands put on states, school districts, teachers, 

and students, teachers are in need o f meaningful and research-based materials and 

techniques for addressing the needs o f the students in their care. The reading texts 

provided to the teachers in this district, and the reading software Study Island, were 

designed to change reading instructional practices resulting in increased proficiency on 

the PSS A. Section 3 is about the research design used in the study.
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Section 3: Research Methodology 

Introduction

Study Island’s impact on Grade 11 students’ reading proficiency had not been 

examined. In this section, I present a description o f the research design and approach, the 

context o f the study, selection and ethical protection o f the participants, and data 

collection and analysis procedures. I collected archived Grade 11 literacy state scores 

from one high school.

Research Design and Approach

The research design was quantitative to determine the impact o f Study Island on 

PSSA state scores. A f test was used to compare the PSSA state mean scores o f the two 

cohorts o f  Grade 11 students before and after the integration o f Study Island into the 

literacy curriculum.

Other quantitative research methods were considered but not selected because I 

was interested in archived PSSA state scores that are numeric scores. I did not select a 

qualitative study because I was not interested in answering why questions and was not 

primary instrument in data collection (Creswell, 2012).

Research Question and Hypotheses

The following research question was addressed in this study:

W hat is the effect o f the web-based reading Study Island software on the 

proficiency o f Grade 11 students in reading as measured by Pennsylvania State 

Achievement (PSSA) test scores?
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H q\\ There is no statistically significant difference in the Grade 11 students’ 

proficiency in reading as measured by PSSA test scores between students who were 

taught by reading teachers before the implementation o f the web-based reading Study 

Island software and students who were taught by the same reading teachers after the 

implementation o f the web-based reading Study Island software.

H al: There is a statistically significant difference in the Grade 11 students’ 

proficiency in reading as measured by PSSA test scores between students who were 

taught by reading teachers before the implementation o f the web-based reading Study 

Island software and students who were taught by the same reading teachers after the 

implementation o f the web-based reading Study Island software.

Setting, Population, and Sample

Approximately 1,600 students, per academic year, attended school between the 

academic years 2009-2010 and 2012-2013. The population for this timeframe was 

approximately 6,400 high school students.

The sample was 1,600 Grade 11 state scores. A sample size o f 560 was 

appropriate to reflect the population with 95% accuracy along with a confidence interval 

o f 0.5. Archived reading scores were collected following IRB approval. The first cohort 

comprised o f 800 non Study Island state scores, while the second cohort comprised of 

800 state scores after Study Island was integrated into the literacy curriculum.

The selection criteria included Grade 11 students who had low state scores in 

literacy and did not m eet adequate yearly progress. The administrators responsible for 

research at the research site used these selection criteria to provide me with state scores.
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The characteristics o f the selected sample included: (a) the ratio o f 15 students to one 

teacher, (b) 101 fulltime high school teachers, (c) students who were 81% Caucasian 

American, 12% Hispanics, and 7% African American, and (d) 25% o f students received 

free-and-reduced lunches.

Instrumentation and Materials

The instrumentation was PSSA, a standards-based criterion-referenced 

assessment. A  Technical Report fo r  the 2011 Pennsylvania System o f  School Assessment 

provided by the Data Recognition Corporation relates that the PSSA was developed in 

1992 as a school evaluation tool for the school level only. W hen Pennsylvania adopted 

the State Board o f Education’s Pennsylvania Academic Standards for Reading, Writing, 

Speaking, and Listening, and Mathematics in January 1999, the test content o f  the PSSA 

changed greatly in structure. The Chapter 3 Regulations on Academic Standards and  

Assessm ent detailed the knowledge and skills students should possess at particular grade 

levels. As a result, the levels o f performance were developed and defined to include 

advanced, proficient, basic, and below basic assessment criteria.

For the reading assessment, content changes were developed in 2003 and field 

tested in the spring o f  2004, and then put into implementation in 2005 for Grades 5, 8, 

and 11.

There are two testing methods employed by the Reading PSSA, and they are 

multiple-choice and open-ended, and are designed to  determine the comprehension o f the 

content read in the reading passages by the students. The multiple-choice questions 

measure the understanding o f the overall meaning o f a reading passage or in making
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inferences about the reading passage. Each question has only one correct answer o f the 

four choices offered on the assessment. Incorrect choices “typically represent some kind 

o f misinterpretation, predisposition, unsound reasoning, or casual reading” (“Technical 

Report,” 2011). The PSSA is also used to determine students’ comprehension o f reading 

passages that cannot be determined by multiple-choice questions. About 10 minutes per 

short written response is permitted to write a summary including details or examples 

from the text. Using a 0-3 point scale, the essays are scored utilizing an item-specific 

scoring guideline. The scale used for the PSSA is similar to the scale the nation 

Assessment o f Educational Progress (NAEP) utilizes. The General Scoring Guidelines 

fo r  Open-ended Reading Items has been used as the guide for item-specific scoring. Eour 

score levels are described and represent a hierarchy, which is evaluated in the open-ended 

category.

T he Process fo r R eliability and  V alidity  o f  PSSA A ssessm ent 

The data from the PSSA are interpreted within-year and across-year. The within- 

year data for reading has a validity o f 71% to 93%, while the across-year data range 

between the high .60s to low .80s (PSSA, 2011). Both results are similar to the results 

from prior years o f PSSA administration.

The validity o f the PSSA assessment is evidenced through the internal and 

external strand score relationships between the components o f the test and within subject- 

area strands (e.g., reading) more than with other subject-area strands (e.g., mathematics) 

(PSSA, 2011). Eurther, there is great consistency o f  reliabilities o f the test scores, 

measuring in the low 0.90s. The Pennsylvania State Board o f Education (PDE) has
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attempted to lessen the threat o f validity issues that achievement tests can come under.

The construct-irrelevant variance has been addressed through ethnic and gender 

differential item functioning. In the past, the PDE commissioned a study o f the validity o f 

past PSSA assessments, including an evaluation o f the test items and the statistical 

relationships, to include validity (PSSA, 2011).

The Pennsylvania Department o f Education outlined the processes needed to 

complete the instrument by participants o f the PSSA. Students, when taking the 

assessment, were provided with two booklets. One test booklet was for multiple-choice 

test assessment questions, and the other was used for open-ended assessment questions. 

There were three sections to the Reading PSSA, comprised o f  58 multiple-choice 

questions and five open-ended questions, with students permitted 220-265 minutes to 

complete the assessment without noting that additional time was needed. The time 

estimated to complete the multiple-choice questions was 1-3 minutes, and 5-10 minutes 

for the open-ended questions. Students were not to feel rushed in the administration o f 

the assessment, but the students were not to be permitted to waste time. Students who 

finished early were to  close their booklets and sit quietly, while students who needed 

more time were to  be escorted to another room where they could finish the assessment. If 

additional time was necessary, that fact has to be noted on the test booklet.

At the research site, raw data are kept and are available because PSSA test scores 

o f the Reading component for Grade 11 students have been collected and kept on file by 

the high school administration. The collected data have been stored in a secure location 

and confidentiality has been, and will be, maintained. In order to protect the data that
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could compromise the study, a human operator would adjust or clean the scanner when 

the images did not meet the D RC’s image quality standards by viewing randomly 

selected and displayed images (p. 75).

Data Collection

Upon IRB approval, I collected archived Grade 11 PSSA state scores from the 

administrators responsible for research at the research site where state scores o f the 

reading component for Grade 11 students are kept on file by the high school 

administration. PSSA scores were provided to me in electronic format. The scores were 

numeric values. I printed a hard copy o f the scores for my records. The electronic copy o f 

PSSA scores were stored on m y personal computer, which was password protected. The 

hard copies o f scores were stored in a file cabinet accessed with lock and key. I will keep 

all data for at least 5 years.

I entered the PSSA scores into SPSS 20 for data analysis and all scores were 

checked for accuracy. The first cohort o f Grade 11 students received reading instruction 

before Study Island was integrated into the literacy curriculum. The second cohort of 

Grade 11 students received reading instruction after the implementation o f Study Island.

Data Analysis

PSSA state scores represented the proficiency in reading o f students o f  similar 

age, ability, and grade. PSSA scores were ratio-based with a numerical scale. In order to 

determine if  a statistical significant difference existed, an independent samples f test was 

used to compares the means o f tw o cohorts o f Grade 11 students’ reading state scores. To 

test for significance at a confidence level at or above 95% {a = .05), the f test was used. A
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t distribution table was used to  determine if  t statistic was within or outside the critical 

region. A two-sample f test was used to compare the means o f Grade 11 students’ PSSA 

reading state scores before and after Study Island was used in class. Cohen’s measure o f 

effect size was used to determine the size o f any significant difference in the means o f 

reading test score (i.e., if  Study Island had a small, medium, or large effect on literacy 

scores).

Ethical Protection o f Participants

The school administrator responsible for research was contacted about this study. 

Following the school adm inistrator’s agreement for me to conduct the study, I collected 

only PSSA state scores for Grade 11 reading.

No description o f the school or names o f Grade 11 reading students are included 

in the findings. I did not identify either the research site or its teachers, students, 

administrators. By keeping the participants’ identities confidential, I protected the 

confidentiality o f teachers, students, administrators at the research site.

Role o f Researcher

I have been a high school teacher for over 18 years. I am interested in how 

reading programs such as Study Island assist students in improving proficiency in 

reading. I attended numerous conferences pertaining to reading software designed to help 

students in passing reading state assessments. I conducted this study as a novice 

researcher.
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Conclusion

In concluding the third section o f this study, the purpose, research questions and 

hypothesis, the population and sample were summarized. The collection and analysis o f 

data was explained together with my role as a researcher. In Section 4, the findings o f this 

study are presented.
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Section 4: Findings 

Introduction

Because Grade 11 students, at the research site, were not achieving adequate 

yearly progress (AYP), Study Island was integrated into the literacy curriculum. For this 

nonequivalent quasi experimental research design, state scores in literacy o f two cohorts 

o f Grade 11 students were examined. In this section, the findings are presented.

Research Question and Hypotheses 

The following research question was addressed in this study:

W hat is the effect o f the web-based reading Study Island software on the 

proficiency o f Grade 11 students in reading as measured by Pennsylvania State 

Achievement (PSSA) test scores?

Hoi! There is no statistical significant difference in the Grade 11 students’ 

proficiency in reading as measured by PSSA test scores between students who were 

taught by reading teachers before the implementation o f the web-based reading Study 

Island software and students who were taught by the same reading teachers after the 

implementation o f the web-based reading Study Island software.

Hai! There is a statistical significant difference in the Grade 11 students’ 

proficiency in reading as measured by PSSA test scores between students who were 

taught by reading teachers before the implementation o f the web-based reading Study 

Island software and students who were taught by the same reading teachers after the 

implementation o f the web-based reading Study Island software.



38

Data Collection and Instrumentation

Upon IRB approval (# 06-12-14-0034321), archived state scores in literacy for 

Grade 11 students were collected from the administrators responsible for research at the 

research site. State scores were provided in electronic format. Each score contained three 

digits such as 567 with no decimal places. No description o f the school or names of 

Grade 11 reading students were included during the data collection process implying that 

the participants’ identities were kept confidential protecting the confidentiality o f 

teachers, students, and administrators at the research site.

I entered the state scores into SPSS 20.0 where 800 numeric state scores 

represented the control group and another 800 state scores that represented the 

experimental group. The two sets o f data represented separate Grade 11 students who 

were taught by the same literacy teachers. I checked all scores for accuracy before I 

entered then into SPSS 20.0 for data analysis.

Data Analysis

An independent samples t test was used to determine if  there was a significant 

statistical difference between the means o f the Grade 11 reading scores o f the two 

cohorts. To test for significance, a f test was used, at a confidence level at or above 95%

{o = .05). The t distribution table was used to determine if  t statistic was within or outside 

the critical region.

Cohen’s measure o f effect size was used to determine the size o f any significant 

difference in the means o f the reading scores (i.e., if  the effect o f Study Island was small, 

medium, or large). Parametric tests were used. The variables for this study were the state
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scores. No covariates and confounding variables were included because the focus o f this 

study was on Study Island state scores. The sample was n = 1,600 participants (Table 1).

Table 1

Descriptive Statistics o f  State Scores

Academic Year Cohort 1 Cohort 2

2009-2010 400

2010-2011 400

2011-2012 400

2012-2013 400

Total 800 800

The mean score o f the control group (i.e., first cohort) was M  = 577.6 with a 

standard deviation o f SD = 117.5. The mean score o f the experimental group (i.e., 

second cohort) was M  = 602.9 with a standard deviation o f SD = 106.14.

The mean score o f the experimental group was different from the mean score o f 

the control group by 25.3 points on the state tests in reading suggesting that the Study 

Island software had an effect on the Grade 11 students’ state scores in the experimental 

group (Table 2).
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Table 2

(ÿ.S'fafe .S'corg^

Academic Year Cohort 1 Cohort 2

M(SD) M(SD)

2009-2010 577.1(117.07)

2010-2011 577.9(108.09)

2011-2012 602.2(106.9)

2012-2013 603.9(105.8)

The obtained t statistic exceeded the critical region indicating that this result was 

considered significant, t (1,600) = -2.26, p  < 0.05. The one-tailed probability was p  = 

0.0122. The two-tailed probability was p  = 0.0244. Cohen’s d  was 0.266. The memi 

difference was greater than would be expected by chance (e.g., the standard error). The 

mean o f the experimental group was different from the mean o f the control group by 25.3 

points on the reading scores. The null hypothesis was rejected, which stated that there 

was no statistical significant difference in the Grade 11 students’ proficiency in reading 

as measured by reading scores. The alternative hypothesis was accepted, which stated 

that there was a statistical significant difference in the Grade 11 students’ proficiency in 

reading.

Based on the findings, the Study Island software helped students improve their 

proficiency in reading as measured by state tests. The findings are in line with the
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theoretical framework o f this non equivalent quasi-experimental study, which was based 

on the intelligence and differentiation theories.

Summary

A nonequivalent quasi-experimental research design was used. Archived data 

were collected and an independent samples f test was used for data analysis to measure 

the variances in state scores between the two cohorts. A statistical evidence o f differences 

between the mean scores was found suggesting that Study Island had an effect on the 

reading test scores o f the participants in the experimental group. Discussed in Section 5 

are conclusions and implications related to the findings.
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Section 5: Summary, Conclusion, and Recommendations 

Introduction

The findings o f this study are discussed in this section together with conclusions 

and recommendations. The findings provided empirical evidence that state scores 

improved after Study Island was integrated into the literacy curriculum.

Sununary o f Findings

In order to determine if  there was a significant statistical difference between the 

means o f two cohorts o f Grade 11 students’ reading state scores at a confidence level at 

or above 95% {o = .05), an independent samples t test was used. The mean score o f  the 

control group for the academic year 2009-2010 was M  = 577.1 with a standard deviation 

o f SD = 117.07 (Table 2). The mean score o f the control group for the academic year 

2010-2011 was M  = 577.9 with a standm'd deviation o f SD = 108.09 (Table 2). Based on 

the state scores. Grade 11 students’ proficiency during the academic years 2009-2010 and 

2010-2011 were close to  the state average in reading.

The mean score o f the experimental group for the academic year 2011-2012 was 

M  = 602.2 with a standard deviation o f SD = 106.9 (Table 2). The mean score o f the 

control group for the academic year 2012-2013 was M  = 603.2 with a standard deviation 

o f SD = 105.08 (Table 2). Based on the state scores. Grade 11 students’ proficiency 

during the academic years 2011-2012 and 2012-2013 were above the state average in 

reading.

The mean score o f the control group for the academic years 2009-2010 and 2010- 

2011 was M  = 577.6 with a standard deviation o f SD = 117.5. The mean score o f the
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experimental group for the academic years 2011-2012 and 2012-2013 was M  = 602.9 

with a standard deviation o f SD = 106.14. The mean score o f the experimental group (i.e., 

academic years 2011-2012 and 2012-2013) was different than the mean score o f the 

control group (i.e., academic years 2009-2010 and 2010-2011) by 25.3 points on the state 

tests in reading suggesting that the Study Island software had an effect on the Grade 11 

students’ state scores in the experimental group.

The result, based on the t distribution table, was considered statistically 

significmit, t (1,600) = -2.26, p  < 0.05 (one-tailed p  = 0.0122 and two-tailed p  = 0.0244). 

The null hypothesis was rejected. The alternative hypothesis was accepted. There was a 

significant statistical difference in the mean scores o f the reading scores for the two 

cohorts. Study Island software assisted students toward the achievement o f greater 

academic proficiency in reading because the experimental group scored higher than the 

control group from the time district administrators decided to integrate Study Island 

software into the literacy curriculum.

Summary o f Findings Related to Literature on Study Island Software 

The findings are in line with the findings o f (a) Clements (2009) who agreed that 

greater success could be achieved with early intervention to reading, (b) Daisey (2009) 

who recommended reading materials for better comprehension, (c) K ashef et al. (2014) 

who reported that reading can be changed with learning-centered instruction, and (d) 

Nosratinia and Shakeri (2013) who asserted that reading strategies have a significant 

benefit on reading comprehension. Rupley (2009) agreed with Nosratinia and Shakeri
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(2013) that readers need effective reading instruction and with Ness (2009) that reading 

comprehension is important for high school students in content area classes.

The findings o f the control group (Table 2) are in line with the findings o f 

Cookson (2009), G am er (2010), Odden (2009), Slavin, Chamberlain, and Dmiiels (2007) 

that reading scores o f secondary students are below state levels. The findings o f the 

experimental group (Table 2) are in line with the findings o f Allington (2006) who 

encouraged the use o f software (e.g., Study Island), being similar to reading text and 

sharing the understanding o f that text. Study Island software focuses on reading, about 

thinking, and reconstmcting meaning (Tovani, 2000).

Study Island software was used to increase the students’ proficiency in reading 

comprehension because students were challenged to use higher order thinking skills 

(Duke, 2010; Gallagher, 2009; Gewertz, 2010; Irvin, Meltzer, & Dukes, 2007; National 

Assessment o f Educational Progress, 2011). Students learn easier by relating one’s 

environment and psychological processes (Fahser-Herro, 2010) to build knowledge and 

interpret the read text (Kamil et al., 2008). Greater understanding o f read text can be 

generated by understanding what has been read (Abdullah et al., 2012). O ’Connor (2009) 

stated that continuous reading could increase comprehension.

Study Island uses visual representations. According to Anderson (2008), visual 

representations can be used to assist students in processing information they have read. 

According to Rosenthal and Ehri (2011), visual representations and new words could 

improve learning. Massengill (2004) asserted that improvement in reading 

comprehension has been noted when emphasis is placed on guided reading activities.
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Students who use Study Island have the option o f  re-reading a passage allowing students 

to retell the story to check for understanding. Pang (2013) found that the lack o f 

knowledge slows reading rate and delays the comprehension o f  what has been read. 

W agaman (2008) found that stating how, what, and why are examples o f the inferential 

questions a reader should ask to attain greater reading comprehension.

The findings are in line with the findings o f Corbalan, Kester, and van 

Merrienboer (2006) that allowing students to have more control o f their learning has 

benefits, the greatest being the increase o f reading comprehension. Students should have 

the opportunity to tailor reading content (M eyer et al., 2011) and to progress through the 

learning activities (Starkman, 2007) at their own pace (Hannafin & Foshay, 2008).

Study Island should be integrated into high school subjects such as social studies. 

Fry and Gosky (2008) found that the computer-based intervention o f pop-up dictionary to 

be statistically effective in increasing the reading comprehension rate o f  social studies 

students and their test scores. Intervention software provides teachers with opportunities 

to monitor a student and what is being read, how the student is progressing, and also 

branch students to the next learning level based on performance (Chen, Chen, & Sun, 

2010; Macaruso, Hook, & McCabe, 2006). Students should master the material before 

they progresses to the next lesson (Hannafin & Foshay, 2008) and have extra practice 

(Macaruso & Rodman, 2009). M eyer et al. (2011) found that software can provide timely 

feedback regarding the learning o f  the learner for each activity completed.
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Applications o f the Findings

Empirical evidence was provided by the findings o f  this study showing that the 

reading scores o f Grade 11 students increased after the integration o f Study Island into 

the curriculum. High school teachers m ay need professional development on how to use 

software to help students (Kiriakidis & Jenkins-W illiams, 2014). Training teachers on 

how to use Study Island could improve their confidence using technology in the 

classroom. School and district administrators could use these findings for the allocation 

o f educational software funding. These practical applications o f the findings o f this study 

may be o f interest to researchers, policymakers, parents, and the community (Kiriakidis, 

2013).

Implications for Social Change

The findings provided valuable insight about the successful integration o f 

software into the literacy curriculum. High school teachers can use software to help 

students in meeting AYP and passing state exams. School administrators should offer 

professional development for teachers in improving their pedagogies and the use o f 

software. Professional development providers may benefit from having an awareness of 

the benefits o f the integration o f  Study Island software into the high school curriculum. 

District and school administrators should identify strategies for the successful integration 

o f Study Island software into the curriculum.

The awareness o f these benefits has implications for positive social change 

because improving teachers’ pedagogies via the use o f software could result in increasing 

state scores to create change at the research site. By integrating standards-based software
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into the high school curriculum, students could more likely become productive members 

o f society.

Recommendations for Action

Literacy teachers who integrate Study Island could provide valuable feedback to 

school administrators regarding the strategies used to integrate technology into the 

curriculum. Stakeholders such as administrators, teachers, parents or guardians, and 

professional development providers could benefit from having an awareness o f  strategies 

for students to pass state exams.

Based on the findings o f this study, a recommendation to administrators would be 

to offer professional development for high school teachers to integrate educational 

technologies into the curriculum. Study Island should be used in all content areas at the 

research site.

Recommendations for Further Study

A qualitative case study should be conducted at the research site to examine the 

experiences o f literacy teachers regarding the integration o f Study Island software into 

the curriculum. A mixed-methods research design could be conducted in order to 

examine the impact o f Study Island software on state scores and to interview teachers 

and/or students. Recommendations for further research include studying a larger sample 

o f Grade 11 state scores in reading from multiple schools or school districts. A larger 

sample could include administrators, teachers, parents or guardians, and students for 

greater consistency and additional findings. Researchers should collect archived reading 

PSSA scores matched to individual reading teachers.
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Reflections

My experience in conducting this study, as a high school teacher, was positive 

because I learned how to collect, organize, and analyze data and to use statistics to 

answer the research question. By conducting this study, I interacted with my committee 

chair and learned a plethora o f strategies for conducting quality research. I feel a great 

sense o f accomplishment because I conducted this study as a novice researcher.

Summary

In this section, I discussed and interpreted the findings o f this study and provided 

conclusions and recommendations. The findings are in line with the findings o f (a) 

Clements (2009) regarding early intervention to reading performance, (b) Daisey (2009) 

who recommended that students should read certain materials for comprehension, (c) 

K ashef et al. (2014) who reported that attitude about reading can be changed through the 

utilization o f learning-centered instruction, (d) Nosratinia and Shakeri (2013) who 

asserted that reading strategies have a significant benefit on reading comprehension, (e) 

Rupley (2009) who agreed with Nosratinia and Shakeri (2013) that readers need effective 

reading instruction and with Ness (2009) that reading comprehension is important for 

high school students in content area classes, and (f) software had a positive effect on 

student achievement (Desimone, 2009). Study Island software increased the students’ 

proficiency in reading comprehension because students were challenged to use higher 

order thinking skills (Duke, 2010; Gallagher, 2009; Gewertz, 2010; Irvin, Meltzer, & 

Dukes, 2007; National Assessment o f Educational Progress, 2011). According to (a) 

Anderson (2008), visual representations can be used to assist students in processing
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information they have read, (b) Rosenthal and Ehri (2011), visual representations and 

new words could improve vocabulary learning, (c) Massengill (2004), improvement in 

reading comprehension has been noted when emphasis is placed on guided reading 

activities for the purpose o f word recognition, and (d) Burns et al. (2012) that the 

utilization o f the keyword strategy could improve reading comprehension.

At the research site, the integration o f Study Island into the curriculum by 

teachers helped Grade 11 students increase their proficiency in literacy. When students 

pass state tests and graduate from high school, society benefits. Based on the findings o f 

this study, a recommendation to administrators would be to offer professional 

development for high school teachers to integrate educational technologies into the 

curriculum. Another recommendation for action w ould be for teachers to work with 

technology experts to integrate educational technologies into the curriculum. Study Island 

software should be used in all content areas at the research site.



50

References

Abdullah, S., Rahim, P. R. M. A., Setia, R., Mohamad, R., Ghazali, N., Sabapathy, E.,

Hassan, N. S. I. C. (2012). Reading for pleasure as a means o f improving reading 

comprehension skills. Asian Social Science, 5(13), 233-238. 

doi:10.5539/ass.v8nl3p233

Akinbobola, A., & Afolabi, F. (2009). Constructivist practices through guided discovery 

approach: The effect on students’ cognitive achievements in Nigerian senior 

secondary school physics. Bulgarian Journal o f  Science & Education Policy,

3(2), 233-252.

Allington, R. L. (2006). What really matters fo r  struggling readers: Designing research- 

based programs. New York, NY: Pearson Education.

Anderson, R. S., Grmit, N. M., & Speck, B. W. (2008). Technology to teach literacy: A  

resource fo r  K -8 teachers (2”*̂ ed.) Upper Saddle River, NJ: Pearson 

Merrill/Prentice Hall.

Anmarkrud, O., & Braten, I. (2009). M otivation for reading comprehension. Learning  

and Individual Dijferences, 19, 252-256. doi:10.1016/j.linkif.2008.09.002

Attaprechakul, D. (2013). Inference strategies to improve reading comprehension of 

challenging texts. English Language Teaching, 6(3), 82-91. 

doi:10.5539/elt.v6n3p82

Baleghizadeh, S., & Babapour, M. (2011). The effect o f summary writing on reading 

comprehension and recall o f  EEL students. New England Reading Association  

Journal, 47{\), 44-48.



51

Barr, S., Eslami, Z. R., & Joshi, R. M. (2012). Core strategies to support English 

language learners. 0/7(3/Forww, 76(1), 105-117.

doi:10.1080/00131725.2011.628196 

Bayraktar, S. (2001). A meta-analysis o f the effectiveness o f computer assisted 

instruction in science education. Journal o f  Research on Technology in 

Education, 3 4 f i \  173-188.

Beck, I., & McKeown, M. G. (2002). Questioning the author: M aking sense o f  social 

studiQS. Educational Leadership, 60{3), 0013-1784.

Bemers-Lee, T. (1999). Weaving the web: The original design and ultimate destiny o f  the 

World Wide Web by its inventor. San Erancisco, CA: Harper.

Biggs, M. C., Homan, S. P., Dedrick, R., Minick, V., & Rasinski, T. (2008). Using an 

interactive singing software program: A comparative study o f struggling middle 

^chooXxQ^dQr^. Reading Psychology, 29(3), 195-213. 

doi: 10.1080/02702710802073438 

Blount, Y., & McNeill, M. (2011). fostering  independent learning and engagement for 

postgraduate students: Using a publisher-supplied software program. 

InternationalJournal o f  Educational M anagement, 25(4), 3 9 0 ^ 0 4 . 

doi: 10.1108/09513541111136667 

Bluestein, N. A. (2010). Unlocking text features for determining importance in

expository text: A strategy for struggling readers. Reading Teacher, 63(1), 597- 

600. doi:10.1598/RT.63.7.7



52

Braden, J. P. (2002). Best practices for school psychologists in educational

accountability: High stakes testing and education reform. In A. Thomas & J. 

Grimes (Eds.), B est practices in school psychology IV  (301-320). Washington, 

DC: National Association o f School Psychologists.

Bums, M. K., Hodgson, J., Parker, D. C., & Fremont, K. (2011). Comparison o f the 

effectiveness and efficiency o f text previewing and preteaching keywords as 

small-group reading comprehension strategies w ith middle-school students. 

Literacy Research and Instruction, 50{3), 241-252. 

doi:10.1080/19388071.2010.519097 

Casey, H. K. (2009). Engaging the disengaged: Using learning clubs to motivate

stmggling adolescent readers and writers. Journal o f  Adolescent & A dult Literacy, 

52, 284-294. doi:10.1598/JAAL.52.4.2 

Chambers, B., Slavin, R. E., Madden, N. A., Abrami, P. C., Tucker, B. J., Cheung, A., & 

Gifford, R. (2008). Technology infusion in Success for All: Reading outcomes for 

first gyadQYS. Elementary SchoolJournal, 109(1), 1-15. doi: 10.1086/592364 

Chen, H. (2009). Online reading comprehension strategies among general and special 

education elementary and middle school students (Doctoral dissertation). 

Available from ProQuest Dissertations mid Theses. (UMl No. 304949457)

Chen, J., Chen, M., & Sun, Y. S. (2010). A novel approach for enhancing student reading 

comprehension and assisting teacher assessment o f literacy. Computers & 

Education, 55(3), 1367-1382. doi: 10.1016/j.compedu.2010.06.011



53

Chen, N., Teng, D., Lee, G., & Kinshuk. (2011). Augmenting paper-based reading 

activity with direct access to digital materials and scaffolded questioning. 

Computers & Education, 57(2), 1705-1715. doi: 10.1016/j.compedu.2011.03.013 

Ciardello, A. V. (1998). Did you ask a good question today? Alternative cognition and 

metacognitive strategies. Journal o f  Adolescent & A dult Literacy, 42, 210-219. 

Available from http://www.reading.org/general/publications/joumals/jaal.aspx 

Ciardiello, A. (2002). Helping adolescents understand cause/effect text stmcture in social 

studies. Social Studies, 93{\), 31-36. doi: 10.1080/00377990209599877 

Clements, J. K. (2009). The influence o f  the search and teach early intervention program  

on reading achievement (Doctoral dissertation). Retrieved from ProQuest 

Dissertations and Theses database. (UMI No. 20111003)

Cookson, P. W. (2009). Teaching for the 21^ century. Educational Leadership, 67(7), 

23-29. Available from http://www.ascd.org/publications/educational- 

leadership.aspx

Cooney S. (1999). Leading the way: State actions to improve student achievement in the 

middle grades. Atlanta, G A: Southern Regional Education Board.

Corbalan, G., Kester, L., & van Merrienboer, J. J. G. (2006). Towards a personalized task 

selection model with shared instmctional control. Instructional Science, 24, 399- 

422. Retrieved from http://dspace.ou.n1/bitstream/1820/1636/l/Instmctional 

Science_Corbalanetal_06_dspace.pdf

http://www.reading.org/general/publications/joumals/jaal.aspx
http://www.ascd.org/publications/educational-
http://dspace.ou.n1/bitstream/1820/1636/l/Instmctional


54

Crowder, N. A. (1962). Intrinsic and extrinsic programming. In J. E. Coulson (Ed.),

Programm ed learning and computer-based instruction (pp. 58-66). New York, 

NY: W iley & Sons.

Cuevas, J. A., Russell, R. L., & Irving, M. A. (2012). An examination o f the effect of 

customized reading modules on diverse secondary students' reading 

comprehension and motivation. Educational Technology, Research and  

Development, 60{?>\ 445-467. doi: I0 .I007 /sI I423-0I2-9244-7 

Daisey, P. (2009). The reading experiences and beliefs o f secondary pre-service teachers. 

Reading Horizons, 49{2), 167-190. Retrieved from

http://scholarworks.wmich.edu/cgi/viewcontent.cgi?article=1053&context=readin

g h o rizo n s

Damico, J., Baildon, M., Exter, M., & Guo, S-J. (2009). Where we read from matters: 

Disciplinary literacy in a ninth-grade social studies classroom. Journal o f  

Adolescent & A dult Literacy, 53, 325-335. doi:I0.I598/JA AL.53.4.6 

Daniels, H., & Zemelman, S. (2004). Subjects matter: Every teacher’s guide to content- 

area reading. Portsmouth, NH: Heinemann.

Dewitz, P., Jones, J., & Leahy, S. (2009). Comprehension strategy instruction in core 

rQââ\ng^ro^Q.ms,.ReadingResearchQuarterly, 44, 102-126. 

doi:I0 .I598/R R Q .4I.2 .I 

Dodge, B. (2007). WebQuest.org. Retrieved from http://webquest.org/index.php

http://scholarworks.wmich.edu/cgi/viewcontent.cgi?article=1053&context=readin
http://webquest.org/index.php


55

Dole, J. A., Duffy, G. G., Roehler, L. R., & Pearson, P. D. (1991). M oving from the old 

to the new: Research on reading comprehension instruction. Review o f  

Educational Research, 61{2\ 239-264. doiilO.3102/00346543061002239 

Drummond, K., Chinen, M., Duncan, T., Miller, H., Fryer, L., Zmach, C., ... National 

Center for Education Evaluation and Regional Assistance. (2011). Im pact o f  the 

Thinking Reader software program on Grade 6 reading vocabulary, 

comprehension, strategies, and motivation: Final report (NCEE 2010-4035). 

W ashington, DC: National Center for Education Evaluation and Regional 

Assistance.

Duke, N. K. (2010) R&D: The real-world reading and writing U.S. children need. Phi

D eltaK appan, 97(5), 68-71.

Eahser-Herro, D. C. (2010). Exploring student practices, teacher perspectives, and

complex learning with web 2.0 technologies: A  social-constructivist approach 

(Doctoral dissertation). Retrieved from Proquest Dissertation and Theses 

database. (UMI No.3424047)

Eatemi, A. H., Vahedi, V. S., & Seyyedrezaie, Z. S. (2014). The effects o f top-

down/Bottom-up processing and field-dependent/Eield-independent cognitive 

style on Iranian EEL learners' reading comprehension. Theory and Practice in 

Language Studies, 4(4), 686-693. Retrieved from 

http://sem'ch.proquest.com/docview/1519975772?accountid=14872 

Eerster C. B., & Skinner, B. E. (1957). Schedules o f  reinforcement. New York: Appleton- 

Century-Crofts.

http://sem'ch.proquest.com/docview/1519975772?accountid=14872


56

Fry, S. W., & Gosky, R. (2008). Supporting social studies reading comprehension with an 

electronic pop-up dictionary. Journal o f  Research on Technology in Education, 

40{2 \ 127-139. Retrieved from

http://search.proquest.com/docview/250928538?accountid=14872

Fusarelli, L. (2004). The potential impact o f the No Child Left Behind Act on equity and 

diversity in American Education. Educational Policy, 18(1), 71-94. Retrieved 

from http://www.hks.harward.edu

Gallagher, K. (2003). Reading reasons. Portland, ME: Stenhouse.

Gallagher, K. A. (2009). Readicide: How schools are killing reading and what you can 

do about it. Portland, ME: Stenhouse Publishers.

Gamer, D. G. (2010, March). Inferior national standards: English language arts. 

Education.News.org. Retrieved from 

http://www.educationnews.org/commentaries/71559.html

Gewertz, C. (2010). How to move from standards to curricula? Education Week, 29(32), 

1- 22 .

Gumus, S., & Atalmis, E. (2011). Exploring the Relationship between Purpose of

Computer Usage and Reading Skills o f Turkish Students: Evidence from PISA 

2006. Turkish Online Journal O f  Educational Technology - TOJET, l(Kf>\ 129- 

MO.

Glasser, W. (1993). The quality school teacher: A  companion volume to the quality 

school. New York, NY: Harper-Collins Books.

http://search.proquest.com/docview/250928538?accountid=14872
http://www.hks.harward.edu
http://www.educationnews.org/commentaries/71559.html


57

Glickman, C. D., & Alridge, D. P. (2001). Professional development in pursuit o f school 

reform. In A. Lieberman & L. Miller (Eds.). Teachers caught in the action: 

Professional development that matters. New York: Teachers College Press. 

Hakuta, K., & Council o f the Great City, S. (2011). "WordSift": Supporting Instruction 

and Learning through Technology in San Francisco. The Senior Urban Education 

Research Fellowship Series. Volume IV. Council o f  The Great City Schools, 

Hannafin, R., & Foshay, W. (2008). Computer-based instruction’s (CBI) rediscovered 

role in K-12: An evaluation case study o f one high school’s use o f CBI to 

improve pass rates on high-stakes tests. Educational Technology Research & 

Development, 56{2), 147-160. doi: 10.1007/s 11423-006-9007-4 

Handal, B., & Herrington, T. (2004). On being dependent and independent in computer 

based learning environments. E-Journal o f  Instructional Science and Technology, 

(7)2. Available at: http://www.ascilite.org.au/ajet/e- 

jist/docs/vollO nol/default.h tm  

Hannafin, R. D., & Foshay, W. R. (2008). Computer-based instruction’s (CBI)

redistributed role in K-12: An evaluation case study o f one high school’s use o f 

CBI to improve pass rates on high-stakes tests. Educational Technology Research 

and Development, 56{2), 147-160. Retrieved from FBSCOhost.

Harvey, S., & Goudvis, A. (2000). Strategies that work: Teaching comprehension to 

enhance understanding. Portland, ME: Stenhouse Publishers.

Hedin, L., & Conderman, G. (2010). Teaching students to comprehend informational text 

through rereading. Teacher, 63{1), 556-565. Doi:10.1598/RT.63.7.3

http://www.ascilite.org.au/ajet/e-


58

International Reading Association [IRA], 2001 

Irvin, J. L. (1998). Reading and the middle school student: Strategies to enhance literacy 

(2nd ed.). Needham Heights, MA: Allyn & Bacon.

Irvin, J. L., Meltzer, J., & Dukes, M. S. (2007). Taking action on adolescent literacy an 

implementation guide fo r  school leaders. Alexandria, VA: Association for 

Supervision and Curriculum Development.

Jackson, A. W., & Davis, G. A. (2002). Turning Points 2000: Educating Adolescents in 

theT lst Century. Columbia University, NY: Teachers College Press.

Jones, J. D., Staats, W. D., Bowling, N., Bickel, R. D., Cunningham, M. L., & Cadle, C. 

(2005). An Evaluation o f the M erit Reading Software Program in the Calhoun 

County (WV) M iddle/High School. Journal O f  Research On Technology In  

Education, 57(2), 177-195.

Jude, W. I., & Udosen, A. E. (2012). Print m edia strategies and development o f students’ 

competence in rQâàing. Academic Research International, 2(3), 474-481. 

Retrieved from

http://sem 'ch.proquest.com/docview/I22I247706?accountid=I4872 

Kamil, M. L., Borman, G. D., Dole, J., Krai, C. C., Salinger, T., & Torgensen, J. (2008). 

Improving adolescent literacy: effective classroom intervention practices (lES 

Practice Guide, NCEE 2008-4027). W ashington DC: U.S. Department o f 

Education, Institute o f Education Sciences, National Center for Education 

Evaluation and Regional Assistance. Retrieved from 

http://ies.ed.gOv/ncee/wwc/pdf/practiceguides/adlit_pg_082608.pdf

http://sem'ch.proquest.com/docview/I22I247706?accountid=I4872
http://ies.ed.gOv/ncee/wwc/pdf/practiceguides/adlit_pg_082608.pdf


59

Kashef, S. H., Pandian, A., & Khameneh, S. M. (2014). Toward a learning-centered EAP 

instruction: An attempt to change students' reading attitude. Theory and Practice 

in Language Studies, 4(1), 39-45. Retrieved from 

http://search.proquest.eom/docview/l 50422625 l?accountid=14872

Keene E. O., & Zimmermann, S. (1997). M osaic o f  thought: Teaching comprehension in 

a reader’s workshop. Portsmouth, NH: Heinemann.

King-Sears, M., Swanson, C., & Mainzer, L. (2011). TECHnology and Literacy for 

Adolescents with Disabilities. Journal O f  Adolescent & A dult Literacy, 54(8), 

569-578.

Kiriakidis, P. (2013, September). The Effect o f a Policy o f M andatory Use o f Tum ltin  by 

Graduate and Postgraduate Online Students on Reducing Unoriginal Writing. 

Journal o f  Postmodern Openings, 4(3 September), 43-62.

Kiriakidis, P. (2011, May 15). The perceptions o f elementary school Teachers of 

Emerging Learning Technologies? JOEU 5(47).

Kiriakidis, P., & Jenkins-W illiams, M. E. (2014). M entoring African Am erican Males: A  

Research D esign Comparison Perspective, Chapter 9, pp. 151-160, Information 

Age Publishing

Kuhi, D., Asi, M. H., & Yavari, M. (2013). The relationship between awareness raising 

activities and students' proficiency in reading comprehension o f culturally-bound 

materials. Journal o f  Educational and Social Research, 4(3), 515-522. Retrieved 

from http://search.proquest.com/docview/1442989938?accountid=14872

http://search.proquest.eom/docview/l
http://search.proquest.com/docview/1442989938?accountid=14872


60

Kulik, J. A. (1994). M eta-analytic studies o f  findings on computer-based instruction. In 

E. L. baker, and H. F. O ’Neil, Jr. (Eds.). Technology assessment in education and 

training. Hillsdale, NJ: Lawrence Erlbaum.

Little, J. W. (2001). Professional development in pursuit o f  school reform. In A.

Lieberman & L. Miller (Eds.). Teachers caught in the action: Professional 

development that matters. New York: Teachers College Press.

Lovell, M., & Phillips, L. (2009). Commercial Software Programs Approved for

Teaching Reading and W riting in the Primary Grades: Another Sobering Reality. 

Journal O f  Research On Technology In Education, 42(2), 197-216.

McCullough, S. (2011). The effects o f differentiated instruction on academic

achievement o f struggling second grade readers (Doctoral dissertation). Retrieved 

from Proquest Dissertation and Thesis database. (UMI No. 3489743).

McKeachie, W. J. (1994). Teaching tips: Strategies, research, and theory for college and 

university teachers (9^ ed.). Lexington, MA: D C. Health and Company.

McMahon, J. & Romano, T. (2000) Psychology and you. Lincolnwood, IE: National 

Textbook Company.

McNamara, D. S., O ’Reilly, T. P., Best, R. M., & Ozuru, Y. (2006). Improving

adolescent students’ reading comprehension with iSTART. Journal ofEduational 

Computing Research, 24(2), 147-171. Retrieved from LBSCOhost.

Macaruso, P., Hook, P. E., & McCabe, R. (2006). The efficacy o f computer-based

supplementary phonics programs for advancing reading skills in at-rist elementary



61

students. Journal o f  Research in Reading, 29(2), 162-172. Retrieved from 

EBSCOhost.

Macaruso, P., & Rodman, A. (2009). Benefits o f  computer-assisted instruction for 

struggling readers in middle school. European Journal o f  Special Needs 

Education, 2 4 { l \  103-113. Retrieved from EBSCOhost.

Macionis, J. D. (1989). Sociology. Englewood Cliffs, New Jersey: Prentice Hall. 

Magliano, J. P., Millis, K. K., Levinstein, I., & Boonthum, C. (2011). Assessing

comprehension during reading with the reading strategy assessment tool (RS AT). 

M etacognition and Learning, 6(2), 131-154. Doi: 

http://dx.doi.Org/10.1007/sll409-010-9064-2 

M agnolia Consulting. (2008). Study island scientific research base. Louisa, VA: Jennifer 

Watts, Ph.D.

Maine, E. (2013). How children ta lk  together to make meaning from texts: a dialogic 

perspective on reading comprehension strategies. Literacy, 47(3), 150-156. 

doi:10.1111/lit.l2010 

Manoli, P., & Papadopoulou, M. (2012). Graphic organizers as a reading strategy:

Research findings and issues. Creative Education, 2(3), 348-356. Retrieved from 

http://sem'ch.proquest.com/docview/1022986447?accountid=14872 

Marshall, J. (2002). Learning with technology: Evidence that technology can, and does, 

support learning. Washington, DC: Cable in the Classroom. Retrieved from 

http://www.ciconline.eom/uploads/CIC REPORT.pdf

http://dx.doi.Org/10.1007/sll409-010-9064-2
http://sem'ch.proquest.com/docview/1022986447?accountid=14872
http://www.ciconline.eom/uploads/CIC


6 2

Marzano, R. J. (2002-2003). What works in schools: Translating research into action.

Alexandrea, VA: Association for the Supervision and Curriculum Development. 

Marzano, R. J. (2006). Classroom assessment and grading that works. Alexandria, VA: 

Association for Supervision and Curriculum Development.

Maslow, A.H. (1943). Theory o f human motivation. Psychological Review, 37-49. 

Massengill, D. (2004). The impact o f using guided reading to teach low-literate adults. 

Journal o f  Adolescent & A dult Literacy, 47(7), 588-602. Retrieved from 

http://web.ebscohost.com.ezproxy.cu-

portland.edu/ehost/pdfvi ewer/pdfviewer?vid= 17&hid=6&sid=3bcf5 54a-cd8d- 

4939-9522-dcfaa3ael8ea% 40sessionm grl3 

Mathers, B. R. (2008). Students’ perceptions o f ‘fun’ suggest possibilities for literacy 

learning: You can be entertained and informed. Reading Horizons, 49(1), 71-88. 

Mathews, C. (2012). Early Intervention for reading difficulties: The interactive strategies 

approach. Childhood Education, 55(3), 199-200. Retrieved from 

http://search.proquest.com/docview/1492203825?accountid=14872 

Mckie, B. K., Manswell Butty, J., & Green, R. D. (2012). Reading, reasoning, and

literacy: Strategies for early childhood education from the analysis o f  classroom 

observations. Early Childhood Education Journal, 49(1), 55-61. doi: 

http://dx.doi.Org/10.1007/sl0643-011-0489-2 

Mcneil, L. (2011). Investigating the contributions o f background knowledge and reading 

comprehension strategies to L2 reading comprehension: An exploratory study.

http://web.ebscohost.com.ezproxy.cu-
http://search.proquest.com/docview/1492203825?accountid=14872
http://dx.doi.Org/10.1007/sl0643-011-0489-2


63

Reading and Writing, 24{W), 883-902. doi: http://dx.doi.org/lG.lGG7/slll45-GlG- 

9230-6

Mercer, K. (2013). DIFFERENTIATED READING INSTRUCTION IN GRADES 4 &

5: Strategies and resources. Childhood Education, 89{2 \ 127-128. Retrieved from 

http://sem'ch.proquest.com/docview/14922G1431?accountid=14872 

Mendelman, L. (2008). Critical thinking and reading. Journal o f  Adolescent & Adult 

Literacy, 51, 300-302. doi:I0 .I598/JA A L .5I.4 .I 

Metiri Group. (2006). Technology in schools: What the research says. Retrieved from

http://www.cisco.eom/web/strategv/docs/education/TechnologvinSchoolsReport.p

df

Meyer, B. E., Wijekumar, K. K., & Lin, Y. (2011). Indivisualizing a web-based structure 

strategy intervention for fifth graders’ comprehension o f nonfiction. Journal o f  

Educational Psychology, 103{\), 140-168. Retrieved from EBSCOhost.

Meyer, B. J. E., Wijekumar, K., Middlemiss, W., Higley, K., Lei, P., Meier, C., &

Spielvogel, J. (2010). W eb-based tutoring o f  the structure strategy with or without 

elaborated feedback or choice for fifth- and seventh-grade readers. Reading  

Research Quarterly, 45{\), 62-92. Retrieved from 

http ://search.proquest.com/docview/212125733 ?accountid= 14872 

Moje, E. B. (2008). Eoregrounding the disciplines in secondary literacy teaching and

learning: A call for change. Journal o f  Adolescent & A dult Literacy, 52, 96-107. 

Doi:10.1598/JAAL.52.2.1

http://dx.doi.org/lG.lGG7/slll45-GlG-
http://sem'ch.proquest.com/docview/14922G1431?accountid=14872
http://www.cisco.eom/web/strategv/docs/education/TechnologvinSchoolsReport.p


64

Molenda, M. (2008). Historical foundations. In J. M. Spector, M. D. Merrill, J. van 

Merrienboer & M. P. Driscoll (Eds.), H andbook o f  research on educational 

communications and technology (pp. 3-20). New York: Lawrence Erlbaum 

Associates.

Morse, M. L. (2009). Under the big top: using the Hartford circus fire o f 1944 to  teach

literacy strategies to Connecticut’s content area teachers. Journal o f  Adolescent & 

A dult Literacy, 52, 296-307. doi: 10.1598/JAAL.52.4.3 

Murphy, P. K. & Alexander, P. A. (2002). The learner-centered principles: Their value 

for teachers and teaching. In W. D. Hawley with D. L. Rollie (Ed.), The keys to 

effective schools. Thousand Oaks, CA: Corwin Press.

Murphy, S., & Link, L. (2012). Reclaiming pleasure in the teaching o f reading. Language 

Arts, 89(5), 318-328. Retrieved from

http://search.proquest.com/docview/1016441196?accountid=14872 

National Assessment o f Educational Progress (2011). NAEP 2011 reading report card 

fo r  eighth graders from  1992 to 2011. Retrieved from 

http:/nces.ed. gov/nationsreportcard/pubs/main2011/2012457.asp 

National Center for Educational Statistics. (2009). Technical report and da ta file  u ser’s 

M anual fo r  the 2002 National Assessm ent o f  A dult Literacy.

Retrieved from http://nces.ed.gov/naal/datafiles.asp 

National Institute o f Child Health and Human Development. (2000). Report o f  the 

National Reading Panel. Teaching children to read: A n  evidence-based 

assessment o f  the scientific research literature on reading and its implications fo r

http://search.proquest.com/docview/1016441196?accountid=14872
http://nces.ed.gov/naal/datafiles.asp


65

reading instruction (NIH Publication No. 00-4769). Washington, DC: U.S. 

Government Printing Office.

Nelson, S. W., McGhee, M. W., Meno, L. R., & Slater, C. L. (2007). Fulfilling the 

promise o f educational accountability. Phi D elta Kappan 88{9), 702-209.

Ness, M. (2007). Reading comprehension strategies in secondary content-area 

classrooms. Phi D elta Kappan, 89(3), 229-231. Retrieved from 

http://web.ebscohost.com.ezproxv.cu-

portland.edu/ehost/detail?vid=3&hid=6&sid=9dc5e9ff-6b6d-4acb-9627- 

c858af7d380d%40sessionmgrl4&bdata=JnNpdGU9ZW hvc3OtbG12ZQ%3d%3d 

#db=ehh&AN=27362884 

Ness, M. (2008). Supporting secondary readers: W hen teachers provide the “what,” not 

the Am erican Secondary Education, 37(1), 80-95. Retrieved from

http://ha7rp2pj8a.search.serialssolutions.com.ezproxy.cu-

portland.edu/directLink?&atitle=Teaching%20comprehension%20and%20critical 

%201iteracy%3A%20investigating%20guided%20reading%20in%20three%20pri 

mary%20classrooms&author=Annie%20Fisher&issn= 174143 50&title=Literacy& 

volume=42& issue=l& date=20080401&spage=19&id=doi:10.111 l% 2Fj.l467- 

9345.2008.00477. x&sid=ProQss&genre=mt:icle&lang=en 

Ness, M. (2009). Reading comprehension strategies in secondary content area 

classrooms: Teacher use o f and attitudes towards reading comprehension 

'msXmcXxon. Reading Horizons, 49(2). 143-166. Retrieved from

http://web.ebscohost.com.ezproxv.cu-
http://ha7rp2pj8a.search.serialssolutions.com.ezproxy.cu-


6 6

http://proquest.umi.com/pqdweb?did=1669450421&sid=3&Fmt=3&clientId=l 12 

69&RQT=309&VName=PQD 

Nixon, S. B., Saunders, G. L., & Fishback, J. E. (2012). Implementing an instructional 

framework and content literacy strategies into middle and high school science 

classes. Literacy Research and Instruction, 57(4), 344-365. Retrieved from 

http://sem'ch.proquest.com/docview/1283764903?accountid=14872 

Norman, R. R. (2012). Reading the graphics: W hat is the relationship between graphical 

reading processes and student comprehension? Reading and Writing, 25(3), 739- 

774. doi: http://dx.doi.org/10.1007/slll45-011-9298-7 

Nosratinia, M., & Shakeri, H. (2013). Does reading strategy use correlate with reading 

comprehension o f EFL learners? International Journal o f  A rts & Sciences, 6(3), 

299-311. Retrieved from

http://search.proquest.com/docview/1496695283?accountid=14872 

O' Heam, M., MAT. (2012). 35 strategies for guiding readers through information texts. 

Childhood Education, 88(2), 134. Retrieved from 

http://sem'ch.proquest.com/docview/1492880323?accountid=14872 

Odden, A. R. (2009). We know how to turn schools around-we just haven’t  done it.

Education Week, 22(14), 22-23.

Pang, Y. (2013). Graphic organizers and other visual strategies to  improve young ELLs' 

reading comprehension. New England Reading Association Journal, 48(2), 52- 

58,88. Retrieved from

http://search.proquest.com/docview/1348282157?accountid=14872

http://proquest.umi.com/pqdweb?did=1669450421&sid=3&Fmt=3&clientId=l
http://sem'ch.proquest.com/docview/1283764903?accountid=14872
http://dx.doi.org/10.1007/slll45-011-9298-7
http://search.proquest.com/docview/1496695283?accountid=14872
http://sem'ch.proquest.com/docview/1492880323?accountid=14872
http://search.proquest.com/docview/1348282157?accountid=14872


67

Park, S. W. (2013). The potential o f web 2.0 tools to promote reading engagement in a 

general education course. TechTrends, 57(2), 46-53. doi: 

http://dx.doi.Org/10.1007/sll528-013-0645-l

Pearson, P., Ferdig, R. E., Blomeyer, J. L., Moran, J., & North Central Regional 

Educational Lab., N. L. (2005). The Effects o f  Technology on Reading  

Performance in the M iddle-School Grades: A  M eta-Analysis With 

Recommendations fo r  Policy. Learning Point Associates/North Central Regional 

Educational Laboratory (NCREL).

Pennsylvania Department of, E. (2010). The 2008-2009 Pennsylvania System o f School 

Assessment Handbook for Assessment Coordinators: Writing, Reading and 

Mathematics, Science. Pennsylvania Department o f Education, Retrieved from 

EBSCOhost.

Pennsylvania Department o f Education. (2011). PSSA general performance level 

descriptors. Retrieved from

http://www.portal.state.pa.us/portal/server.pt?open=514&:objID=507629&:mode=

2

Peterson, P. E., & West, M. R. (2003). No child left behind?: The politics and practice o f 

school accountability. Washington, D.C.: Brookings Institution Press.

Plato. (1992). Republic. (G.M.A. Grube, Trmis.) (Original work thought to be 

written in 380 B.C.)

Prado, L., M.E.D., & Plourde, L. A., P.H.D. (2011). Increasing reading comprehension 

through the explicit teaching o f reading strategies: is there a difference among the

http://dx.doi.Org/10.1007/sll528-013-0645-l
http://www.portal.state.pa.us/portal/server.pt?open=514&:objID=507629&:mode=


68

gQndQTS? Reading Improvement, 48{l), 32-43. Retrieved from 

http://search.proquest.com/docview/876069575?accountid=14872 

Prescott, S. H. (2010). The effects o f  affirmative quality feedback on low socio-economic 

students ’ zone o f  proxim al development reading gains (ZPDRL): A  causal- 

comparative study (Doctoral dissertation). Retrieved from Proquest Dissertation 

and Theses database (U M IN o. 3447103).

Robb, Laura. (2003). Teaching reading in social studies, science, and math. New York, 

NY: Scholastic Professional Books.

Rosenthal, J., & Ebri, L. C. (2011). Pronouncing new words aloud during the silent

reading o f text enhances fifth graders' memory for vocabulary words and their 

spellings. Reading and Writing, 24(8), 921-950. doi: 

http://dx.doi.O rg/10.1007/slll45-010-9239-x 

Rupley, W. H. (2009). Introduction to direct/explicit instruction in reading for the 

struggling reader: Phonemic awareness, phonics, fluency, vocabulary, and 

comprehension. Reading and W riting Quarterly, 25(2/3), 119-124. Doi: 

10.1080/10573560802690189 

Sahin, A. (2011). Effects o f Linear Texts in Page Scrolling and Page-by-Page Reading 

Eorms on Reading Comprehension Introduction. Turkish Online Journal O f  

Educational Technology - TOJET, lO fi), 94-100.

Schmoker, M. J. (2007). Reading, writing, and thinking for all. Educational Leadership. 

64 (7), 63-66.

http://search.proquest.com/docview/876069575?accountid=14872
http://dx.doi.Org/10.1007/slll45-010-9239-x


69

Silver, H., Perini, M., & Dewin, R. (2012). The core six: essential strategies fo r

achieving excellence with the common core. Alexandria, VA: Association for 

Supervision and Curriculum Development.

Simpson, R., LaCava, P., & Graner, P. (2004). The No Child Left Behind Act:

Challenges and implications for educators. Intervention in School and Clinic, 

40{2 \ 67-75. Retrieved from http://isc.sagepub.com.lp.hscl.ufl.edu/

Skinner,B. F. (1954). The science o f  learning and the art o f  teaching. Harvard 

educational review, 24, 86-97. Retrieved from  EBSCOhost.

Slavin, R. E., Chamberlain, A., & Daniels, C. (2007). Preventing reading failure.

Educational Leadership, 65(2), 22-27.

Soleimani, H., & Nabizadeh, E. (2012). The effect o f learner constructed, fill in the map 

concept map technique, and summarizing strategy on Iranian pre-university 

students' reading comprehension. English Language Teaching, 5(9), 78-87. 

Retrieved from

http://search.proquest.com/docview/1221535900?accountid=14872 

Sorrell, C. A., Bell, S. M., & McCallum, R. S. (2007). Reading rate mid comprehension 

as a function o f computerized versus traditional presentation mode: A preliminary 

study. Journal o f  Special Education Technology, 22(1), 1-12. Retrieved from 

http://sem'ch.proquest.com/docview/228469577?accountid=14872 

Souleyman, H. M. (2009). Implicit and explicit vocabulary acquisition with a computer- 

assisted hypertext reading task: Comprehension and retention. (Order No. 

3389179, The University o f Arizona). ProQ uest Dissertations and Theses, 316-

http://isc.sagepub.com.lp.hscl.ufl.edu/
http://search.proquest.com/docview/1221535900?accountid=14872
http://sem'ch.proquest.com/docview/228469577?accountid=14872


70

n/a. Retrieved from

http://search.proquest.com/docview/3G4845541 ?accountid=14872. (304845541). 

Sparks, R. L., Patton, J., Ganschow, L., & Humbach, N. (2012). Do LI reading

achievement and LI print exposure contribute to the prediction o f L2 proficiency? 

Language Learning, 62(2), 473-505.

Srivastava, P., & Gray, S. (2012). Computer-based and paper-based reading

comprehension in adolescents with typical language development and language- 

learning disabilities. Language, Speech & Hearing Services in Schools (Online), 

43{A\ 424-437. Retrieved from

http://sem'ch.proquest.com/docview/1220625348?accountid=14872 

Starkman, N. (2007). Reading F irst.. .Technology Second?. T.H.E. Journal, 34{5 \ 38. 

Stetter, M., & Hughes, M. (2011). Computer Assisted Instruction to  Promote

Comprehension in Students with Learning Disabilities. InternationalJournal O f  

Special Education, 26(1), 88-100.

Stetter, M. E., & Hughes, M. T. (2010). Computer-assisted instruction to enhance the

reading comprehension o f struggling readers: A review o f the literature. Journal 

o f  Special Education Technology, 25(4), 1-16. Retrieved from 

http://search.proquest.com/docview/837350612?accountid=14872 

Styslinger, M. E., Ware, J. O., Bell, C. W., & Bmrett, J. L. (2014). W hat matters:

Meeting content goals through teaching cognitive reading strategies with 

carvomcQ\.XQ'K\s.. English Journal, 103(A), 53-61. Retrieved from 

http://search.proquest.com/docview/1508781157?accountid=14872

http://search.proquest.com/docview/3G4845541
http://sem'ch.proquest.com/docview/1220625348?accountid=14872
http://search.proquest.com/docview/837350612?accountid=14872
http://search.proquest.com/docview/1508781157?accountid=14872


71

Sunderman, G., & Kim, J. (2004). Inspiring vision, disappointing results: Four studies on 

implementing the N o Child Left Behind Act. Cambridge, MA: Harvard University, 

The Civil Rights Project. Retrieved from

http://www.eric.ed.gov/ERICDocs/data/ericdocs2sql/content_storage_0 

Sunderman, G. L. & Orfield, G. (2007). Do States Have the Capacity to Meet the NCLB 

Phi D elta Kappan, 89{2 \ 137-139.

Swanson, H. L., & O'Connor, R. (2009). The role o f working memory and fluency 

practice on the reading comprehension o f students who are dysfluent readers. 

Journal o f  Learning Disabilities, 42{6 \ 548-75. doi: 

http://dx.doi.org/10.1177/0022219409338742 

“Technical Report,” 2011. A Technical Report fo r  the 2011 Pennsylvania System o f  

School Assessment

Texas Education Agency (2006). Texas school accountability system. Austin, TX 

Tomlinson, C. (2009). Intersections between differentiation and literacy instruction: 

Shared principals worth sharing. New England Reading Association Journal, 

3 4 { l \  28-33. Retrieved from EBSCOhost.

Tovani, C. (2000). I  read it, but I  d o n ’t get it: Comprehension strategies fo r  adolescent 

readers. Portland, ME: Stenhouse Publishers.

Tovani, C. (2004). D o I  really have to teach reading? Content comprehension 

Grades 6-12. Portland, Maine: Stenhouse Publishers.

U.S. Department o f Education. (2004). A  guide to education and N o  Child L eft Behind. 

Retrieved from http://www.edu. gov/nclb/overview.pdf

http://www.eric.ed.gov/ERICDocs/data/ericdocs2sql/content_storage_0
http://dx.doi.org/10.1177/0022219409338742
http://www.edu


72

U.S. Department o f Education. (2012). N o Child Left Behind: Helping fam ilies by

supporting and expanding school choice (Archived information). Retrieved from 

http://ed. gov/nclb/choice/schools/choicefacts.pdf 

U.S. Department o f Education. (2012). State and local implementation o f  the N o Child  

L eft Behind Act: Volume III-Title 1 school choice and supplemental educational 

services: Final report. Retrieved from

http://www2.ed.gov/rschstat/eval/choice/nclb-choice-ses-fmal/choice-ses-

final.pdf

United States Department o f Education. (2010, May). The condition o f education 2010.

Retrieved from http://nces.ed.gov/ pubs2010/2010028.pdf 

Van Melle, E., & Tomalty, L. (2000). Using computer technology to  foster learning for 

\màQr^Xo.nà\ng. M icrobiology Education, 1, 7-13.

Vemon-Eeagans, L., Kainz, K., Hedrick, A., Ginsberg, M., Amendum, S., & Society for 

Research on Educational Effectiveness (2010). The Targeted Reading 

Intervention: A Classroom Teacher Professional Development Program to 

Promote Effective Teaching for Struggling Readers in Kindergarten and Eirst 

Grade. Society F or Research On Educational Effectiveness,

Wagaman, J. (2008). Improving Reading Comprehension: Using questions to build

comprehension. Retrieved from: http://www.suite 101.com/content/improving- 

reading-comprehension-a60513

http://ed
http://www2.ed.gov/rschstat/eval/choice/nclb-choice-ses-fmal/choice-ses-
http://nces.ed.gov/
http://www.suite


73

Wang, Y., & Paul, P. V. (2011). Integrating Technology and Reading Instruction with 

Children Who Are D eaf or Hard o f Hearing: The Effectiveness o f the 

Cornerstones Project. Am erican Annals O f  The Deaf, 1 5 6 { \\  56-68.

Warren-Kring, B., & Warren, G. A. (2013). Changing the attitudes o f pre-service

teachers toward content literacy strategies. Reading Improvement, 50{2 \ 75-82. 

Retrieved from

http://search.proquest.com/docview/1417738946?accountid=14872 

Weigel, M., James, C., & Gardner, H. (2009). Learning: Peering backward and looking 

forward in the digital era. InternationalJournal o f  M edia and Technology, 7(1), 

I-I8 . doi: I0.II62/ijlm .2009.0005.

Weih, T. (2013). The melding o f literacy strategies to  enhance reading fluency,

comprehension, and enjoyment. Online Submission. JUL2013 (ED543405)

Wild, M. (2009). Using computer-aided instruction to support the systematic practice o f 

phonological skills in beginning readers. Journal o f  Research in Reading, 32(4), 

413-432.

Wolff, E. S., Isecke, H., Rhoads, C., & Madura, J. P. (2013). Nonfiction reading

comprehension in middle school: Exploring in interactive software approach. 

Educational Research Quarterly, 37(1), 24-46. Retrieved from 

http://sem'ch.proquest.com/docview/1450248630?accountid=14872 

Yu-Een, Y., Wing-Kwong, W., & Hui-Chin Yeh. (2008). A computer system o f

referential resolution to assess students' reading comprehension. Journal o f

http://search.proquest.com/docview/1417738946?accountid=14872
http://sem'ch.proquest.com/docview/1450248630?accountid=14872


74

Educational Technology & Society, 77(4), 173-n/a. Retrieved from 

http://search.proquest.com/docview/1287037880?accountid=14872 

Zarei, E., Shokrpour, N., Nasiri, E., & Kafipour, R. (2012). Self-esteem and academic

success as influenced by reading strategies. English Language Teaching, 5(2), 17- 

26. Retrieved from

http ://search.proquest.com/docview/964G 18739?accountid= 14872 

Zemelman, S., Daniels, H., & Hyde, A. (2005). B est practice: Today’s standards fo r  

teaching and learning in A m erica ’s schools (3"^ ed.). Portsmouth, NH:

Heinemann.

Zimmerman, S., & Hutchins, C. (2003). Seven keys to comprehension: H ow to help your  

kids read it and get it! New York, NY : Three Rivers Press.

Zwiers, J. (2004). Building reading comprehension habits in grades 6-12: A  toolkit o f  

classroom activities. Menlo Park, CA: The International Reading Association.

Curriculum Vitae

Rodney L. Gemert

Academic History

2001 M A in Curriculum and Instruction, Gannon University
1993 BS in Secondary Education: Social Studies, Penn State University

Professional Experience / Emplovment Historv

2014-1997 Social studies teacher

Hobbies

Traveling, boating, hiking, and biking.

http://search.proquest.com/docview/1287037880?accountid=14872


75

Classical piano, trumpet, accordion, acting, and play and musical directing 
World cultures, cuisine, and languages


	Walden University
	ScholarWorks
	1-1-2011

	Impact of the Study Island Program on Students' Reading Comprehension
	Rodney L. Gernert

	tmp.1434342606.pdf.5nFSR

