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AN EXPERIM‘ENT
70 TRANSFORM THE STRUCTURE OF SECONDARY SCHOOL
" EpucaTION*

Prof.Dr, Gybrgy Agoston

Senior lecturer Dr, Sandor Orosz

+ In elaborating the experimental model we have taken into
cosideration first of all the statemenbts of the Regulation
of the Central Committee, Hungarian Socialist Workers’® Party
of 15th June 1972 concerning the grammar school and the
directives concerning its development. We have studied, as
well, the earlier Hungarian initiatives /Ch,References!/

and albo the 1nLernaf10nalexpcr1enceb in respect of the
traanormatnon of ‘secondary school educatlon.






The secondary school has to-day, and it will probably
have for a long time to come, a double task: /1/ To select and
sducate the students,who owing to their interest and intellec-

tual power,are suitable for university or college studies,

/2/ to prepare students, more interested in practical activities

and show a higher skill iﬁ these, for practical professions
that demand general secondary-school culture.

At present, the_secdndary school cannot oarry out
entirely either of it's’ tasks, The reasons for this are the
following:

/1/ The secondary—school classes of specialized prog—
ramme could noﬁ)and cannot serve satisfactorily, in spite of
their popularity and unquestioable: results, the function of
gecondary school for selecting and preparing the students for
university and college:

/a/ The students, after finishing their primary—school

“studies, are immediately registered at classes of specialized
,programmes,'that is to say at an age when their individual
abilities are not vet developed, the field of their interest
is not stabilized, and after a primary edﬁcation,that gives
because of its educationalAstructure’but a littie possibility
for clarifyling the individual abilities and giving the
studéﬁts an orientation that corresponds to.the direction of
their continued educatidn. Consequently, the majority of
students get into the classes of specialized programmes not
on the basis of their mental gifts but on that of ambitions
and wishes of their parents, -

The classes of special programmes — as proved by statistical



.

data - are rather Lthe means of the social selection than GLhose
of directing the 3@condéry-school studies according to faculties.

/b/ The present specialization of grammar—school
classes pays no reganrd fo the directions, possibilities of
continuing the studies at universitiies or ceclleges, to the re-
quirements of entrance examinations, There is no harmony be-
tween the specialization in grammar.schools and the study di-
rections and branches in higher education. The overwhelming
majority of students are, for instance, registered in foreign
language classés not for purshing high level language studies,
literature studies but %o learn elementary conversation‘in a
foreign language. That is doubtless a useful thing in itself,

X i
and from the point of view of any advanced study as well, bub
it does not mean any preparvation for a university or college.
Not even for those who request enrolment in foreign-language
studies because the greatest disharmoiy at present is just
between the aims of the seéondary;school language diustruction
and the university requirements in the field of foreign-
. language education, And even the students learning in the
specialized scientific classes get in most cases no education
that would prepare them in a practicsl sense fof‘their future
high-degree studies, or their enbtrance examinations.

The grammar-school spebialization.doés not include
for some obscure reason—such as important topics of social
sciences as the Hungarian language and literature, history.
The students who show inbterest in these‘subjects and want to
continue higher studies have no pussibility to get a more

thorough grammar-school education,



/27 The.students who are eﬁrolled in classes of non-
specialized programas of inshruction and are suitable for
higher studies are deprived even of the advanbtages offered by
the classes of specialized programmes, in spite of the in-
adequacies mentioned above, to the situdents wanting to continue
their studies. The classes of nou-specializéd programnes impose,
as a matter of course, disadvantéges for the students in whomn,
under proper pedagogical conditions, gnod mental powers would
develop.

/%/ According tc the statistical data of thé years
past, on the yearly average, 65-7C per csent of secondary schooll
students did not- gain admissiog to higher educational establish-
ments, This ratio will not cnange essentially in the following
years, either, We cannot have the aim of decreasing the possi-
.bilitiies of secondary-school leéfning , and a. major change in
the fatio of the students in vocabtional seccondary schoolé
would come up against material difficulties. In the years to
follow we.can only strive to develop the vocational secondary
schoals qualibatively and not so much quantitatively, The level
of gramsar schools turned into specialized secondory schools is
considerably behind that of schools thal were originally )
institutions of vocational fHraining. The gramwar schools have
made attemts Lo practically prepafe students not suitable for -
higher studies but‘who carn be succesful in more practical
professions useful for the society and at fhe same tine maintain
the level appropriate to the grammar school. These attempts,
howsever, have failed. This difticult problem cannot he solved
by the system 5 + 1 of grammar-school sducatiocn and sbill

less by the practical training in two lsssons a week,
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A smaller paft of grammar—school students vhat wefe
not aduitted to a university or college succeeded, nevertheless,
in enrolling in a higher insﬁitute in the yedars following the
graduation but most of them had %o accept in trustation and
disillﬁsionment mainly administrativé, official positions as
junior members at research works, laboratory technicians, in
gsome type of service industry where they could use their general
educatioﬁ' énd possibly their knowledge of foreign Ianguage as
well. The.fewest of them became manual workers,

It is, therefore, shown by the data concerning the
employment of students having compledted grammar-school
studies that there are some sﬁheres of Wonk’in on peoplés’

economy that are fulfilled willingiy by young people having a

‘general education at a grasmmar school and that do not demand

such a degree of specialization as given by a vocational school.

Lccording to the geuneral trend of the developmenﬁ in the

vocational structure, the number of such vecations will not be
lower in the future, either, The eunterprises, productivé works,
scientific and medical institutions, the various branches of

services /catering trade, hotels; tourism/ demand middle cadres

performing some intelligent, educated, non-oversprecialized

" mental work, The grammar-school education has not taken, so

&

far, any notice of these real rossibilities of findig'jobs for
its students who dc not continue learning. Consequently, it
cbuld not help them adjust toAthat-life, and it even frequently
caused thnem and to their parents grave conflicts by keéping
alive vnreal expectabtions and neglecting the training for self--
actuaiization, and the proper preparation for practical life,

We need, therefore, a grammar—school training struc-



. ture that finds solutions to the above problems, promotes
grammar-school education to perform much more than before the
double task forwed for it historically in this country and

.being valid in the long run perspectively, as wsll,

The new grammar—-school educational structure should
be created, in our opinidn, according to the following points
of view:

/1/ In the-grammar—schoolAeducation the high—leve1
general training continues to be predominant in the future,
toos fhe grammar school.cahnot turn into a specialized schogl.
At the same time, it must break with the concept of general
education standardized for everybody, according to which
everyone has to make himself master of everything the same
degree., The new grammar-school training takes considerabiy
into consideration the individual interests, individual aptitudes
of students, ascertaining these and bringing them to light, and
'enébling the students to:continﬁeAmuch higher studies than the
present grammar-—school level and deepened in the direction
corresponding to their facultiecs and interests. Iﬁ this way, it
preparves some of the students for the professional traiﬁing of
the highest degree? the university—collége'studies. With students
prepared in fhat way the institution of higher eduéétion can
begin working at a higher level and send oub betber;trained

specialists. And to another group of students, it cah give a



specialized education that, combined with the high-degree
grammar-schocl general education, enables'bhembto £ill vocations
like administrator, scientific technician or other mentioned
positions.. A | , 7 , .

/2/ Students must not be specialized at the beginning
éf_their grammar-school studies, At 14, the individual abilities
of studehts cannot'be estabiished with due certainty{ the range

. of their interést ié‘not-yet formed, and solidified., At their
entrance to the grammar school it cannot even be,décided if
their unsétisfacbory knowledge and poor interest in certain
subjects‘are 8 result of their individual'natural endd@ments
‘or of & poor elementary-school training.’

Classes I and II of the grammaf school dre to be
considered as a period of observation and orientation, Their
main tagk is the general education in which the  dccomplishment
of students is measured syscematically,'the development)of fheir
individual talehté purposefully observed, There are organized |
some activities in which the students canvpartiy test themselves,
can get sélf—understaﬁding cbncerning their individual faculties,

‘_partly they can deéevelop and deepen theifvindividual gifts. The
participation in these activities is, of cocurse,an importaht
source for the schooi, as well, to get to know its students.

/3/ The actiﬁities for testing, clarifying, and af-
firming the talents, that enter the éurriculum.from the second
half of the first year, are actually activibieé in that insist
ﬁbf on increaSing their knoﬁledge but on applying an a creative
way their already existing anwledge:'to achieve in this way
some reéults at which level their télents and the development

~of their interest can be qualified in a reai WAY. These

lo



activities are chosen by students not entirely free but under
direction, on the basis of the advice of the teacher-collective
functioning in the class. A

The direction takes nlace in two stagQS' at the ends
of the first and éecond tepms.of the first year., Toking inté
. consideration the‘possibilities of the échqol, it is neéosséry
to crganize programmes /1/ ih social sciences and languages,
/2/ those in mathematics and natural sciences, In the first and
second half-year termms, the students checose, cmrresponding' to
the directiveé; either a half-year programme of social scliences
and languages or that of mathematics and natural>sciences. At
the end of the second term of the fivst year, on the basis of
the careful consideration of the achievements in these activities
and, of course, of the observafions during the. general educaticn,
as well, either the teachers confirm the student in ﬁis choice
or they éuggest to him to try ancther direction /redirection
from thezprogrammé of social sciences to that of natural
sciences or the other way round,/

In both directions mentioned; there is a possibility
to try several programmes to make the Specialization begihning
in‘the third class as well—fouﬁded as possible.

| /4/ Important means of testing, clearing, and af-
fiming the individual capaciﬁies of students are the practical
activibies, as well, from which, both in the first and the
second year, each of the students has compuléorily Ko choose
a programme, These practical activities‘partly‘pfovide useful
practical knowledge and abilities, making more cowmplete and

mawy - sided the general-development of the student, and partly
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help in selecting the students who have a potentially better
future in a'practical'profeséion than in a theoretical one,

This selection must bé founded, of course, on the development of
the self~understanding of students.

/5/ Class I innits first term is corrective, A pos-
sibility of catching up is to be assured to students who prove
weak in any subject ou the basis of measufing the level of |
learning at the beginning of the school year, This means keeping
them occupied intensively in small groups_fof filling the
elemenﬁary—school gaps, oreéting‘surer basis for making possible
successful grammar-schgol studies, This corrective occupation
must show to what extent the weaknesses of a student in certain
fiéldings are a conseqguence of the unsatisfactory elementary-

‘ schoél education and to what extent that of his capabilities.

We hold this corrective period .an indispensable prerequisite

of the direction at the end of the first term. Taking into .
oonsidergtion that, as a result of thé environment poor in
stimuli, certainvdefiéiencies, backwardnesses can be reproduced,
we regard the compensating occupations, similarly to those in
the first term, as an organic part of'the whoie education and,
théreforé, we want to make them function in a 1aﬁer period of
studieé, too. o

~/6/ On the basis of the data observed and recorded
in the course of the geheral training of the first two years,
the activities revealing the capabilities of the students and
their accomplishments in the practical occupations;'The school
should then suggest some directives of specialization for its

students at finishing class IT.



It may be hoped that the two—yeér period of observa-
tion and direction does not only develop the self —understanding
of students but furnishes to the parents, too, convincing
facts aboutithe actual abilities of their children,,fofming a

; .
clearer picture for them, too, concerning the future studies,
the profession in which btheir children will be able to realize
themselves best, %o arrive at thelhighes possible achievements,
and in this way - the expression is perhaps not exaggareted -
they may be happy. We hope .to achieve that the continuation
of studies and the choice of fubture profeséion will be deter—
mined more by their menfal power and less by the ambition,A
ideas and.force of their parents. In Ghat way, the grammar-
school may serve better the cause of the normal -and nécessary
social mobility, as well, than it did herebefore.

It is imagined by nobody, of course, ,hat:the advice
of the school concerning the choice of specialization tegiiming
from class III could be of obligatory, compulsory force. It is,
in fact, only a well-founded advice for success and prosperiby
of the child; the choicé,'however, remains a right of child
and parents,.

In classes I1I and IV of the grammar school, the
volume cf general trainingAdécreaées althoeugh, retaining its

‘primacy, it fills about two-thirds of the weekly time alloﬁted
tor training. In one-third of the time a specialized training
is going on, that -- as outlined above -~ divides intd two main
branches:»/l/ preparation for uniVefsity—college studies, and
/2/ preparation for certain professions.

The possible specidlization of " the preparation fér

university and college studyes takeS'intb'consideration the



actual university and college study fields, the,requirementé
of enbrance examinations, fthe basic subjects of studies, Just
therefdre, the specialization always means.bhe ﬁore intensive
study of a so-called subject-block /two cr three subjects/,
These are the vlocks of Sdcial sciencss . foreign'languages
and the natural sciences.‘Therevwould be no ingtification fer
any narrow specialization. The specializing subject— block is,
therefore, to be formed in such a way that it assures fthe
possibilitby of continued study at several /3 to 4/ university
faculties, branchss, or colleges,

The speoializaﬁion preparing for professicns cannot
mean a degrading specializabtion of "lower rank", creating
inferiority complex as but a practical training—that 3180
furnishesftheoretical knowledge‘of high level; a training that
is not of lower level than the subject-block training preparing
for university-college, only it demands othgr capabilities.

The abiliﬁy menifested in the practical &raining has the same
value as that manifested in.bheoretical braining; The speci-
fication preparing for administration invelves, e.g., the
strengthened studies of the mother-tongue, aud the thorough
study of a foreign language; The training of a laboratory
technicisn or scientific assistant goes intensively into thé
corresponding scientific knowledge, too, providing also the theor~
ehbical ftechnical knowledge needed for drafting.

| /8/ The new grammar-schcol training structure neces-
sarly entails the transformation, modernization of the programme
of instruction, As it would not be suitavle to increase the |
present number of students hours; it is evident that the base-
material of general‘education? what iz compulsery fcr everybody,
1'4 . .



must be drastically decreased, or more exactly: must be struc-
tured in a new way so that it really includes only the funda- -
‘mental facts and connections that are indispensable4to form

the scientific Weltanschaung and scientific thinking, as well

Q

g the interdisciplinary outlook and}furthervself—education;
It will not be én easy task to select, e¢stablish, and present
" in a proper iOgical structure the base;material of'education‘
" that is compulsory for everybody. Some knowledge systems,
previously dealt with in separate subjects, wili certainly be
integrated - even if gradually.
_Vit will similarly be a great task td arrange the
curriculum of %he.specializing subject-blocks and treat it
in an up-to-date structure.
/9/ The new grammar-school training structure, both
.within thé'scope'of general education and that. of specialized‘
training,’éttributes a great impoftance to the stwudy of fbreign
languages.VWe have hardly to.prove thét a more and more imbortanb
éonditién bf the development of a small naticn is that its
intellectual have as vast a kﬁowledge’of foreign languages as
possible, The students of gfammar schools must get the solid
-lingﬁistic basis /the active use of a defihiﬁe vocabulary,
thonough knowledge of grammaticai rﬁles, the basics.of
translating simple texts precisely from a foreign language into
Hungarian add vica‘Veréa/ in two foreign languages for using
.these well both orally and writing in their'profession.
For this réasén, in the general education, as.well, the study
of ﬁhe Rugsian language and that of a Wéstern foreign language

will be allotted adequate number. of hours, and in each of the

b
AS4



specializations preparingvfor higher studies one of these will
‘have a strengthened part, on the basis of free choice.

In the specialization prepar'ng for immediate pro-
fessions we con51der possible that thu qrudent euops studying
one of the foreign languages and continues tnc other in a high
number of hours. '

In soe01allzatlon, in social sciences and lanwuaveb
we suggest the study of the Latln and literature, partly because
it deepens every higher phllologwcal study and partly because,
taking Lnto con51oelat10n our particular bradltJons one can
hardly imagine who does not know the Latin language. _

Wé.regard similsrly imoortanc that the knowledge of .
mother—tongue of those spec131121ng foreign l;ngﬁageb shouid
be of higher level than the average.

/10/ The new strugture»entails.considérable,changes
both in teaching forms and in téaching methbds.‘The class
system can only function as an organiiational'fqrm of a general
educatidn that is cémpulsory:for everybody.vThe'apﬁitude -
revealing activity and the speclalizing training With subject—~
4blocks willlgo on in smallef'groups formed by studeﬁts from
Vparallei ciasses. If the possibilities of the échool‘permit
10 to 12 students éaq form a group but no mqre'thaﬁ twéﬁty.

As integfated-instruction»devglops,'so do the'ceftain forms
6£ the so~called team-instruction.

As to the methods,. we have to strive that the
students make themséivﬁé master of thé most various étudy
_tedhniques that they will néed_both in thevcbursé,of-théir
higher studies and in fhe practiaal profeséion.ﬂWe haﬁe to

_ prepare them for being able, even after finishing their studies -



in the grammar school, to use the diverSe ways and measures of
acquiring knowledge. These all® mean that the study under the
immediate direction of a teacher /lecture, comment, discussion,

. demonstrations/ will not fall out of fashion but ﬁhat the

stress will be shifted - particulary in r'lasses.".rll''ar.ld v -

to the lndependont acqulsltlon of knowledge comlng from dlfferent
sources, to the dlscuq51on in groups of the results of acquisition
under the guidance of the teacher or a student, study the things
and phenowmena by mesnsAof‘independent observation, The group-— |
work énolthé participationvof students in the role of teachers
will haﬁe much more importance ﬁhan‘they have had so fsr. The
gtudents learn how to take advatage of up—to—dafe technical in-
struments. All this follows, of oourse, not immediately but
parallel with the development of the peaagoglcal outlook of the-
management at school and of teachers and of the objective
condltlons of the school. Thls development is facilitated by

the recent structure of 1nstructlon.

/ll/ There may, and should, be raised the problem that
the conditions of bringing about the possibility of every
speoializabion in social sciénces, languages, natural sciences,
and practive Will not be given in many grammar schools and,iin .
this way, the principle of spec1allzlng the students aﬁcordlng
to thelr aptltude will suffer damage.-

The structure of instruction at a new grammar school
may be gemeralized at the earliest only after being ekperimentolly
tried for 4 to S yéars. That wmeans that for:a general realization
of the grammar-school structure of instruction outlined above we
need at least 6 to 7 years, During that time, there can be
expeoted in grammar schools a great development both in the

17



personal and objective conditions. The college retwork of sec—
ondary schools_will be enlarged, tﬁo, in every county. It is
not unrealistic, thérefore, to‘imagine that, e.g. a student at
Makdé will go on with his studies éfter finishing the first two
érammar—schpol class, as in a grammér school at Szeged in wich
~ the specialization sﬁitable for him can be\fohnd; And in a town
where several grammar schools are Tunctioning, every claim to .
‘specialiéation can -be met by the co—opération of grammar schoogls.
The precondition of this is, of course, a real co—operatibn of
the schools of identica1 type, instéad'of saving face with an
unhealthy rivalry that can eften be noticed among‘them:at ‘
. present. | , . ) ' ‘ |
| /12/ We are referring only briefly the fact to that
~ the domestic demands on developirig bhe’edugationai structure
'Qf grammar schools coincide with the internatiénal tendendy of
developing the»secondéry educational structure.
The necessity for lifelong education is recognized
in the whole world. It has become evidenﬁ, boo,'that'the desire
for learning till the end of life can only be formed by a kind
of secohdary instruétion that undeftakeé to observe the talent
for learning, tc réveal the most favourable individual abilities
/oériods of observation and orientation in the school-system/
and enables them.to choose froﬁ mixed programmes of‘iﬁstrthion
to the degree . of the deveiopment of their individual_capabili—
ties. The age of»a‘scandardized-éeneral‘éecondary—schcol
education leaving the individual abilities‘out of consideration
is over, for it is not quitab1> for arousing the motivation.
vfor learning demanded by llfelong educatlon /interest, thirst

for adowledge, desire to 1nvestlgabe/
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Its age is over also because in the age of the
gcientific~technical revolution a raising of the level of
secondary-school eduqation; the strengthening of its function

to prepare ‘for university studies can only be imagined if not

everybody has everything to learn to the same degree, The common

hage education may at any rate bhe vefy essential ffom various
points of view but its subject — as already menﬁioned - must
be rationalizéd, limited to the essential bases and, at the
sane time, in the direction corresponding to the individual
abilities and interest, the students must reach‘the highest
rossible level, This may te the solution of the problem, too,
known in the whole werld as the problem of transition from the

gecondary school to the university.,

I1I.

In the subdivision of the Pedagbgical Research Group
of the Hungarian Academy of Sciences established at the FPeda-
.gogiéal Institute of tbé Attila Jézsef University, Szeged, 6n
the basis of the above-mentioned considerations, the expe-
rimental research work of a new organizational form for grammar
schools has been started that satisfies the social demands
betier than thevpresent'form and is alsé more suitable for the
individual claims. This experiment is a compdnent of partial
"task No.l of thé national main direction No.6 in;ﬁhe long~range

research plan,



Further on, a short demonstration of this research

work follows.

1. The experimental model

1.2. In the experimental model of grammar schools,
~the four-year education iS'dividedAinﬁo two periods that '
functioéally differ but organically are built upon each other:
_intb the orienting and generally educating period of classes
I and II, and into the differentiated training period of classes

IIT and IV, with subject groups.

The following table of the whole organizational form

is easy %o survey:
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EXPERIMENTAL MODEL

[(INSTITUTIONS OF HIGHER EDUCATION __ |[WORKING PLACE I
L ]

1 i s 1
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S rorelgn langyage - foreign | Chem.-buol.—plB;_s.  Jechnical practice
e | S| language mother tongue | Phys.-geogr. -~ biol. | Industrial drawing
S L 1 1
- | DECISION ABOUT SPECIALIZATION |
4 | ' ¥ — 1
v GENERAL AND PARTICAL : ACTIVITY IN NATURAL | ACTIVITY IN SOCIAL
TRAINING SCIENCES | SCIENCES
e{ —— | -
e |Bgluf_lon ofhmath.pmbl. = Lnfﬁrafure-language
i ' sico-chem.exercise | culture
| m| Compensating QCCUpat'O" ! Bio ogical exercise | Historical lecture
c e | Geogr:terrain BXEI‘CISG_} I;r&as&éﬁ in foreign
Sys | i f————— — e = PLR e e
! ystematic observation  Frcs S AT JRaL | ACTIVITY IN SOCIAL
«'; 3 | SCIENCES | | SCIENCES
| i I Solution of math.probl.) Literature -1
s|t Thematic measuring | hus.-phet{n exercese }cul%u?e anguage
e | Bidlogical exercise | Historical lecture
ir | Geogr: terrain exercise ! Practice in foreign
m ] | languages
: 1
» ORIENTING II. |
. d _ . 1
2 GENERAL AND PRACTICAL : ACTIVITY_IN NATURAL | ACTIVITY IN SOCIAL
t | TRAINING 1 SCIENCES { SCIENCES
| | e | Compansating occupation !Solution of math.probl.| Lit -Tanguage culture
r | Systematic observation : Phys.-chem.exercise | Historical lecture
“I'm Thematic measuring Biologicalexercise |rractncem foreign
c f Geogr. terrain exercise | 'anguages
B 1 ' .3
a— | ORIENTING 1. |
S ‘
s| 1
t GENERAL AND PARTICAL TRAINING
e COMPENSATING OCCUPATIONS
P "SYSTEMATIC OBSERVATION
m THEMATIC MEASURING

¥
L ELEMENTARY SCHOOL |
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It is to be seen from the model that the essence of
our statement is the experimental investigation of an organ-
izational form that goéslfar to assure the development and
unfolding of individual abilities, being adaptablelenough'for
making sufe the proper frame of training even in case of
changes in the programme of instruction that are necessary at
‘some intervals. | v

, The aim is, therefore, not a reform of a éingle subject
in the programme concerning its conténhs. In_this way, we také
- for basis in the experiment the reduced programmes of instruc-
tion tﬁat are valid at present.

For realizing the activities that reveal the nétufal
 endowments of studenﬁs; as well as for organizing the_training
with subjeét-groups insteadw of the earlier studies specializing
in_only one subject of.instruction /in so=called branches/,.we
had to6 transform the lesson-plan for the term and remodsl to
some extent the subject‘éf.programme.

‘. The syllabuées‘of activities and the programmes of
subject-groups are, of course, thoroughly new,

Al)l these modifications may, anyhow, give some bésis
for preparing the hew programmes of instruction to be intrp~

duced in 1987.

. 2. The main characteristics of the orienting period

in classes I-II can be summarized as follows:

- 2¢le In both classes, a general education containing

the praétical instruction, too, and including everybody, is
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going on, with remedial acbivitieslbuilt ia organically, for
assuriﬁg a possibly homogeneoﬁs knowledge of’the material and
capacities indispensably>necessary for a general education .to
every student. That aSsures'équal chances for Spgcializabion

as well. The precoﬁdition of this is that.the 1évél of knowledge
brought from the elementary éohool in the field of evefy subject
is established with an objective measurcment at the beginning
~of the school-year. The occupations.@ompenéating for the insif-
'ficiencies are to be organized outside the lesson and even for
very smai% groups /of 3 to 4 members/ but only so long as the

deficiencies have not been remedied.

2.2+ The practical oécupation of 1 hour weekly is to
be organized biweekiy,.in double lessons, and‘it can be chosen,
according to the studenﬁs; desire and interest, asvwell as the
possibilities of schools, from among the following: the elements
of typewriting, training of laboratory techniciéns, me tal-work
with elements of indﬁstrial desgign, motor repair with elements
of industrial design. Out of every practical programme a yearly
ﬁrogramme is made; during the first two years, therefore, every:
student takes part in two kinds of training of pracstical
direction, enlarging in this way, too, the sphere of activities
serving their self actualization + self‘recognition. The
occupations continue by breaking up the cléssframe, in to
groups of 12 %o 18 members. We should conéider making typewriting
combulsory_fbr everybody in one of the classes as bGhis knowledge
is very important nearly in every field of our present life,

~-and in some the intellectual professions as well.

23



. 2.3, Intermittantly during the acquisitions of the
subjects of the grammar-school programme, at the eﬁd'of every
thematic unit, achievement tsts are administered in every subject
for establishing the level of knowledge in a differentiated way.

If the attainment of a knowledge is not satisfactory,
its deepening takes place in the fegular classes. This deﬁands
~partly a minor rearrangement of the following thematic unit,

: in a larger part, howéver, the application of more efficient
methods, and tools, For remediyng the deficiencies manifested
in smaller groups, a compencating occupaﬁion, characterized

above, is organized.

2.4, An orgaﬁic part of instruction is, similafly,
the systematic observation of students and a systematic re-
cording of ekperiences for recognizing the individual endowments,
inclinations and abilitiés. For this observation.evefy specialist

teacher. receives particular quidelines.

On the basis of the work described above, till
the end of term I, enough information will subppsedly be
available for the teaching staff so that théy can give ﬁdviée
.to eaéh éf the studénts for choosing in term 2 an aptitude-
}reveaiing activity in the field of social or natural sciences,

This means the first orientation of students.

2.6, In term 2, the course of instruction and learning

- as seen in the table - essentidlly corresponds to that in
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“term 1, in so far as the general and practical training
including everybody continues, as.well as the_compensabing
occdﬁabion, obsérvation, thematic measurement. This is coﬁpleted
w1th an actlvﬁby oervlng for reveallng the endnwments and
vabllltleb in two hours weekly. There is made for every act1v1ty
‘a term-programme, In this way, till the end of class II, each’
’oi'the students necessarily tests his abilities in two practiéal
occupational branches; and in three kinds of activities, as

well.,

2.7. The éptitude~reveaiing acitivities are arranged
by means of a bhématic»term programme, For constructing these
progfammes, the méin point of viewvwas to select a stock of
learning and activities that are independent'to a high degree
of the material of the programmes of instruction in.classes
I andg Ils~i42;v that are cnly founded on bhe'elementslof know-
ledge obtained in the elementary schools. |

Thé actiVitiés.show if the studenf is able %o learn
the given subjéct at high level and with good results, if he
has the skills necessary for learning. They show if he has
general and specialvmenbal gifts, the needed interest, persist-
encevand the necessary force for carrying out a conbtinues
activity, if he hés the necessary forms and btechnigques of
thinking,dr these can be developed in Himﬂetc.

Corresponding, the teachers in charge of these
'activitiesbperform continues observations, arrange measurements
of the power-factor, evaluating permanently the students? |

results, without, however, giving them marks.



2.8, At the end of term 2, the second orienﬁation,
show in the Table gives information, on the basis of increased
informative sources, about whether the activity dirested towards
the natural or social sciences and carried out for half a year
corresponds to the inclination and abilities of the individual
students., If it does, then he learns two more spheres of
activity of thé branch originally chosen in the two térms 6fA

~class II; if, however, it does not, then he will be directedv'
to the 6bher branch, in which he can test himself in two more
spheres of activity.

The aptitude-revealing actiVibies are arranged in

~groups of 12~ to l8-member groups, breaking up, of course,

the class-~frame.

2.9. At the énd‘of the 4-~term learning process,
therefore, the information is collected systematically and ori-
ginating from the following sources, concerning every student:

_ the resuits of the generally educating subjects'/QUmerically
abouthB to 14/ as a ﬁhematic unit; one-year old éxperiences,
measured results of two kinds of activities of practical
direction? the experiences, results of ﬁhe possible éompensating
occupations; the recorded experiences of s&stematic observations;
particﬁlar information ériginating from every subject and
aétivity and, finally, the experiences of the fdrm—master
lessons and occupations outsiede of the lessons. There are,
therefore, about twenty kinds informa tion originating‘from

various sources and various domains,
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2,10. On the basis of these, the decision is made
concerning the choice of the differentiated trAiniug dirécfion
classes III and IV, éubjéct groups. The parents and students

'caﬁ maké‘their decisions in ﬂefinitely-on the basis of_ther

advice of the teaching starf.,

5.vTheveducation with subject-groups in clasases III

and IV is characterized by the following:

B.l. Differentiation means bhaﬁ, on'the basis of
advice obtained at the end of class II /orientation II/, every
gtudent may freely choose studies cqnfirmedvin a subjecti-group
within the_bfanéhes of nahural sciences, social sciences or.
the préctical-braﬁch. /We. notice that ke or she may'choose

freely even a subject-group different from the advised one/.

3.2, Whichevef subject‘grbup the studeﬁts dhoose,
they get identical‘basic training from‘the generally educating
subject of instruction, That‘ié to say, the enlarging—deepening
of the general educatibn continues ill the final examnination
at the secondqf& school, We have therefore made & so-called
basic lesson~plan to instruct the generally educating subjects
that are to be taugh in 24 hours weekly, for classes III and
v, /Cf.the includéd lesson-pian/, and the prcgramme of these
subjects.is also common in ali three blocks, Adcordingly, the
studenté qbtain_certificates of legally identical value for

their final examinaticn-in Lhe secondary school, the same
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qualifications in all three sﬁbject-groups. In this way,
every student, coming‘from ail the three directions, is
authorized to participgte in any high~degree studies,
This status does not It goes without saying mean,
of course, identical changes that a student studying in a
strengthened social-science subject-group is disadvantaged
compa to those making studying “in the direction of natural
sciences if they want to continue their studieS'in a ﬁighef,
institution in which theventranﬁe examination is on natural
sciences, énd this is valid the other way bound, too.
cases, they need to prepare themselves specially for
entirance examination.
It méy come -into question that, of the everyday.
practice re@uires it, the students intending to conbtinue their
_studies in a direction that differs from the 1earnéd subject~
group are built organically in the model of class IV; This
preparatlon could contlnue’almllarly to the organizatlonal

form of compensatlng occupatlons.

'5.5..The specialization in the branches -of sociél
and natural sciences does not'mean thé inclusion of new sub-
Jects in the provramme of instruction but it means that beyond
the 24=hour load of the basic lesson-plan, lO hou~s weekly
w1ll be used for learning more Jnten51vely the subgect corre-
spondlng to the spec1allzau10n. ‘

' In the practlcal speclal dlrect1on, of- courbe,‘thebe
ten exbtra-lessons are added for teachlng new special subjects

that are not part of the basic lesson-plan.
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5.4, It does not call for explapation that in the
training with subject-groups the instruction of a single sub-
ject caunnot be assured in as high number of weekly hours as
. in the classes with branches épeciglized in a single subject
of instruction. What we lose in bime owing to this will be
recoveréd by structuring reasonably the new programmes of
instruction, by putting and end to the ﬁneﬁtrai geafs" eliminat—
ing the superfluous overlaps with an increased subjécﬁ concen—
tration, with‘more integfated, compréhensive.knowledge, more
intensive methods to be exbected due to laying stress upon the
development of capacities, and last but not ieast, by the fact
that the study on a sﬁbject group qualifies for studying in at

least five or six various higher institutions,

3.5; It is a novelty opposite to the lesson-plan of

granmar schools till now that the instruction of the subjeét

Basics of our ideblogy begins as early as in class 1II, on the
other hand, in claés Iv it is'ﬁaught only in two hours weekly
instead of the earlier three, In the full training period,
however, the total number of tﬁe weekly hours has increased by
one., '

Aécordingly, the programme of its instruction has
been modified, too. Our_inbention is that it deals integratedly
with the human being as a social creature havidg psychic nature,
including in this way psychology, logics, ethics, philosophy,

and the basics of ideology. Due to this characterof the sub-

Ject, a so-called team—instruction can be imagined: being taught

not by a single teacher but by several ones specializing in
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BASIC LESSON

BRANCH OF SOCIAL.
SCIENCES LANGUAGES

Hung. - His-{Foreign lang;

SUBJECT OF INSTRUCTION PLAN Loy fore- | oreign fand
ign'lang. [mothertong.
LU vy s v s jjw)s
Literature 22133 10ff4]4]12) 10
Grammar 22|-1-14{2] 2 slizZl2z3]
History 21312/2|9ll5]5]15 9
Base of our ideology -1=-l12{2|4 4 4
Russian language 3| 3|3]3]|12(3,7]3,7(1223,7[3,7 |12
2 foreign languages 31313]3|1213,7|3,712,23.73,7 |12
3 foreign languages ~|-1-1-1-1alalslala]s
Méthematics 4143|314 14 |14
Physics -|2 3|3 8 8 8
Chemistry. 3 ‘2 -1-15 5 5
Biology 2;2|2|-|¢6 6 6
Geography. 3|13|-|-|6s 6 6
Singing-music 101 -]~ 2 2 2
Drawing- history of art 21 -1-12]|4 4 4
Physical traintng 3|3|3|3|12 12 12
Practical training 171]-1-12 2 2
Form-master’s lesson 114]-1-12 2 2
Activity of oriéntation , ofp| 2 ,% -1 3 3 3
Facultative subjects - | - 110} 10| 20
Together‘“ 3%/4 34 34| 34[135 135 135




BRANCH OF NATURAL SCIENCES -MATHEMAT. " PRACTICAL BRANCH -
o sw Pl o g g ol et gl
mpwls vy smpivisiulivisimvls M) VS I VS
10 10 10 o | |0 10 1]
4 4 4 4{l2]2 ﬂ] 4 4
) 9 9 g g g
4 4 4 4 4 4 4
35(35/126|35 (35 [12/6]3.5(35 [1256[3.5(3 5 116 1218 12 12
351351236 35|35 1256 35|3 5 |1236]35{3.5 126 28 12 12
|1alfs |8 |2alll5 | 6 |fl 14 14 %] 14
h[b';s' QIL 6 |14fle |6 [14fl5| 5|12 8 8 8
s sllalz2]0flz]| 2] 10 5[’??]9 5
51413 6| 6[5] 4|3 6 6 6]
3 i 2|1 6 6 ‘6 6 6 6
]2 2 2 2 2 2
4 4 4 4 4 4 4
12 12 12 12 12 12 12
2 2 2 2 2 2| 2
3 L2 2 2 2 2} 2 2|
- 3 3 3 3 3 3 3
. "‘[a g|1dlls]| 8 1§][10 10 2é|,
135 135 135 1135 135 135 135
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various subjects,

3.6..In'é1ass I1I and IV, the separate class-master’s
task comes to an end. His function is taken over by the sub-
ject "Basics of our ideology". For performing the.administrative
functions of the class-master other possibilities are being

considered.

3.7+ In class IV, the history of art is taught in
raised two hpuré waekly since we thirk it is very important
that every student after finishing grammar-school- studies has:
a thorough acquaintance with arts and music. In our bpinioh,
this subject also contributes to laying the foundations of

ideology.

%.8. In subjéqt;groupfsocial sciences,.a57Well as
in the ddmihistrative branch of the practical group, the in-
struction of the Hungarian 1aﬁguagé.continues in the frame of
a separate subject, in claés Ili and TV, In the.blook of
sécial scienceé and ladéuages,tthe linguistic foundation, and
in the administrative branch the languags—practicé'/dévéiopmént
of the power of oral and written ekpression,vcopstrﬁction of

documents, etc./ is going on.

4,9, The instruction of foreign languages shows a

peculiar picture.

2,9,1. Within the braunch of social sciences and lan-
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Aguagés, in the subject—grouﬁ HungarianrHistory, we added four
hours weekly for theirlstudy. The'utilization of this can take
place according to the folloWing three Qariants:‘

| a/ The additional of 4 houfs are assured for instruct-

ing the Russian language.

b/'A second'foreign language gets the additional of

o

4 hours.
¢/ In these 4 hours, a third foreign language may

be taught.

In the litter case - as the students in question are
mostly sﬁudying phiioibgy and history - it is advisable to
teach Latin as a third 1anguage; In the subject—group "Foreign
language ~ Foreign 1aﬁguage(— Motﬁer tongue" we assure'four
additional hours each tor studying both foreign languages.,

That can be used in such a way, too, that they gét on with
.studying one of the languages in three hours weekly as before,
and the femaining four houps are used for instrucfing a third
foreign language; In this case, tdo, it is advisable to teach

Latin, | |

“5.9.2. In the subject—-group natural sciences and
mathematics we can assuré two additional hdurs'weekly for
studying foreign languages. They can be used in such a way that
the students study either the Russian laﬁguage or the second
foreign‘language in five hours weekly instead of the ﬁhree

hours according to the basic lesson-plan.

%.9.3%, In the administrative branch, we cannot assure

any additional hour for studying foreign languages but - as we

N
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consider it éssential that the cultivated administrators
working for public instruction know a foreign language, abt a
proper level ~ we regérd'it as a possible solution that tﬁe
studénts, from class ITI én, cease learning one of the foreign
languages and devote all the six hours weekly,.that were
destined for studying both laﬁguages, to the stugy of one of

the foreign languages.

5;10. In the lesson-plan of the optional subject-
—grbups, the hour-numbers that differ from the basic iesson-.
-plan are presented.fraﬁed /in a box/ for én easier survey.
Concerning ﬁhese, we notice only generally: we have striven
not to increase the number of prograﬁme—variants due to the
changing lessén—numbers as a vesult of the different snecial
joinings,., This, for instance in mathematics, there is to be
prepared- a lesson-plan corresponding to the basic lesson-plan
and to two specialized lesson-plan variants. In physics,
similarly, with the_deviaﬁion that the difference between the
two specialized lesson~plan variants does not exceed 1 hour.
It is not necesSAry, therefore, to arrangé a. separate programme
for teaching these but the programume of the 6-hour physics
course differs from that of S~hour course.only in the numberv
.of exercices, At the same time, we succeeded in achieving that
chemistry and biology have gqt identical lesson-numbers in b0th

speclalized subject-groups.

%.,11. In the branch of the practical-group trainiﬁg

laboratofy technicians, the weekly 2-hour chemistry indicated
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in classes III and IV has to provide the theoretical education »

that corresponds to the character of the branch.

3.12. At present we cannot elaborate in details
_the programme 6f the pradtical subject-groups, the number of
hours assured'for teaching‘the gpecial subject is therefore
~given in a total sum.

The schedule of the experiment is the following:

/1/ School-year 1973/1974 is the period of prepa-
ration. This covers the finai clarification of the concept,
the arrangemént and testing of the thematic programmes of the
activities,'the preparation and tryont of the tests concerﬁing
the beginning level of class 1., the set up of the ﬁoints of
View cb Qbservatioﬁ and the personality files, and the pre-
poration of the teachers participating in the experiment.

‘ The'participants_of thé experiment are; two parallel
classes Qf.the schools  Radnéti Miklés Gimndzium at Szeged and
Ségvéri Endre Gimndzium at Szeged, and all thrée parallel

classes of Jbzsef Attila Gimnazium at Makéb.

/2/ The experiment begins in September 1974, with

the classes indicated in above.

is to say, after the experimental classes starting is September
1974 we are starting another experimental class, In the
experiment cb be carried out with this second class. we want

to utilize the. experiences obtained in the previous class

In thig way, in the course of the experiment the original



organizational forms, the subject-matters of instruction, etfc.

may be somewhat modified, enlarged or narrowed,

‘evaluation of the full experiment will be finished expectably
by the end of July 1981, ’
/6/ Finally we want to emphasize that our experiment

of gramuwar—school education in the future. We think by no means
that this is the model of the future. We only hope that,
together with the other experiments, it may contribute to

-developing the model of the future.
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OnyT npeolpal3oBaHus CHCTEeMH 00YUeHHs B THMHA3UY

Inépae Aromrton - Maumop Opoc

Fumsasaua B Beurpuu umeeT nBofinyb fyHrumm: I, NOATOTOBUTE YUAMAX—
Cfl DOCPEACTBOM nozauy oldumero o6pas30oBAHUA MUPOKOTO NPOfUNA K
BHCUEHY 00pA30BaHU0, 2. 7ATH HE NPOXOMRAMUMM yueHue TaKoe
creianpHoe o0pa30RaAEUE, KOTODOS ACNAET BO3MOXHHM NOCTYNUTH HA
padory no kakoit -~ mu6o cneuwaabpHOCTH. }

Mo OoNMHTy R HACTOMNEE BPEMA DUMHABYUSA HECNMOCOOHZ LEeNuKOM
BHINOJHUTE HY onHolt Qyuxuuu, [naBHHe NPUYKHE DTOTO 33HNNYANTCH B
cretyiomnems A

I./ He -mueercn nogxoxﬂmeﬁ OPTaHU30BAHHOIN CHCTEMH nnﬂ pacKpHuTug
n PABRUTUA VHAUBUZLYAMEHHX crocodroeTel,

2./ CneunanpHoe oOydYeHmWe, COOTBETCTBYONEE unnwnwnyanhﬂum
CNOCOOHOCTHM, fIBIAGTCA B IMUMHABUM MRJNOBO3MOXHLIM,

3,/ Eenw Takoe OGyYeHMWE # €CTh, OHO CHOCOGCTBYET B GONBUUHCTBE
cIyyaeB TOXBKO OBHOCTODOHHEH cnemyanuaalna, ¥ CUCHNANIN33NUST HE
COOTBETCTBYST GTPAC]AM BHIETO 0OPA30BAHUMUA.

4,/ He BHACHEHO, KAKYy KBAMUPUKALM® yYyamuecA NMPUOGPETANT H&
BENYCKHOM 3K3aMBHE, HA KAKYy© padOTy OHU MOTYT MOCTYnuTh Ge3
Bucueil xKzaaupuxauuy — TakuM o6pa30M MOATOTOBKA H MNOCTYNACHUN HA
paGoTy ABAAETCH HEYNOBIETBODPMTENBHOH,

Ha TakoM OCHOBAHUKM B 3GNMAAHHPOBAHHOM M DYKOBOZUMOM/YIIpaBIfeMoM/
ABTODPAMYU DKCIEDPUMEHTE CPOK OUyueHusr B rumxasun / 8 rozma /,
3aKAHUKWBAKLETOCH RHIYCKHNM 2K3aMEHOM, DA3ieNReTCs HAa ZBe IJIABHHE
Paamns



.I./ Ha nepsux nBYx’nypcax/.IséIG-neTﬂum Bospact / BeLETCA
e7UHOe OoCuse M cneuuanbroe OCyYyeHue, NMOMUMO 3TOTO yqamnecﬂ
NPUHUMAOT YYACTHO® MO XBA 3&HATUA B HEZEJNW B paauoodpaaﬂoﬁ
_ReATENBHOCTH, opraﬂnaonaﬁnoﬂ B @opme NOMYTORMUHEX KypcoB. Ha
9TOM OCHOBAHMN B KOHIe BTOPOTO I'0Za RAETCA MM POKOMEHAALUA HA.
BHOOD CnenuanbHOi OTpaciu oCyueHus, BEAYWeiiCA B BHCIMX KIacoax.
- 2./°Ha BHCMUX IBYX. Kypcax B npomopuuu 2/3 - I/3 Bexérca oluee
¥ zndPepeHnupoBaHHOe oCyuerue B TPEX CNELUBABHHX OTpackax / B '
oGnactu dﬁmecTBeHHux'Hayx, 6CTOCTBOHHHX HAayK M B 067ACTH
- npodeccuonanbHolt /. Bo Bcex Tp8x oTpacimax yuammecs HUMeNT BO3MOR-
HOCTB BHOMDAaTh CPEAM HECKOIBHMX KOMGUHALMI KOMINIGKCOB MPBAMETOB,
Uayuenu mnGolt koHGUHALMM uomnneuoon NPeZMETOB NOATOTOBIAET

'ORHOBDOMGHHO K npononmeﬂwm yueHuH ¢ paauooOpaaﬂom HanpanneqﬂocTsm

" B cneuuansﬂoﬂ OoTpaciyi K HECHOJNBKNM Da3IUYHBIM. HpOmGCOMﬂM.

DKCNePUMBHTANEHOE 0CyueHHe, NOArOTOBIGHHO® B 1973-74 IT.,
HayngreA .3 1974 - 75 rr. B cemy napannensnux Kraccax TPEX
IUMHA3MM, M B HEM. yqacTBymT IB& cnenymmnx kypea. Taxum
oGpa3oM, mepsuil Kypc 3aKOHUMT yuenue B 1978 - 79 rr., a
‘mocnenypmuit B 1979 ~ 80 rr. ABTOPH COOMPANTOA ONMYyGNIUKOBATH
GHAZW3 Pe3YNBTATOB SKCHEpEMeHTa K Komuy I98I r.
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BEin Experiment mit dem Zweck, die Struktur der

Gymnasialstudien umzugestalten-

Gydrgy Agoston - Sandor Orosz

Das Gymnasiuﬁ hat iﬁ Ungarn eine doppelte Funktion:
1, Vorbereitﬁng'der Schiiler fiir das Hochschulstudium durch eine
Allgemeinbildung von hoﬁen Nivéau, 2. Vefmittlung von prakti-
.schen Kenntnissen fir nicht weiterstudierende Schﬁler,'dgmit
sie eine adequate Arbeitsstelle finden kénnen._.

Nach den allgemeinen Erfahrungen kann das Gymnaslum
zur Zeit ‘weder die ersteé, noch die zwelterwahnte Funktlon er—
fullen. Als Ursachen kénnen folgende Faktoren erwdhnt werden:

-l BEs gibt kein adequates System im Rahmen der All-
gemeinbildung fir die Aufdeckung und Entwicklung von indivie-
duellen Fdhigkeiten bzw. Begabungen.

. 2. Bs gibt nur geringe Moglichkeiten, den individuel-
lén Begabungen und Interessén entsprechende spezielle Studien
im Rahmen defaGymnasialBildung durchzufiihren.,

3. Wenn es iiberhaupt solche Mogllchkelten w1e die
oben erwahnten glbt, ermdglichen sie vorw1egend nur eine enge
Spezialisation, die den Hochschulféchern nicht v&llig entsprlcht.

. 4, Die Frage, zu welchen Berufen man im Gymnasium -
ohne Hochschulstudien - qualifiziert wird, ist bisher nicht
geklédrt, Deswegen gilt die Vofbereitung zum Beruf nicht als

beruhigend.
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Auf Grund der oben erwdhnten Uberlegungen wird die
von den Verfassernvgeplaute und geleitete, sich mit Reifeprii~-
fung abschliessende vierjidhrige /15—18.‘Lebensjahr/ Ausbildung
im Gymnasium in %wei Phasen geteilts

L. In den ersten zwei Schuljahreﬂ /15-=16. Lebensjahr/
gibtbes geine einheitliche allgemeine und praktische Ausbildung;
ausserdem nimmt jeder Schiiler an in Halbjahrkursform zu orga-
nisierendén sogenannten Orientierungstdtigkeiten ﬁeil. An Hand
der im Laufe der erwdhnten TAtigkeiten géﬁonnenen Erfahrungen
-werden die Schiiler am Ende des zwéite Schuljahres /der zweiten
Klasse/ beraten, um den ihﬁen entsprechenden Spezialisations—
zwelg der oberen Klassen wdhlen zu kdnnen.

2., In den zwei oheren Klassen findet eine allgemeine
und parallel dazﬁ eine differenzierte Bildung in drei Fachrich-
tungen /Gesel]schaft— und Sprachwiqsenschéften, Mathematik
und Naturwissenschaften, Praktlkum/ statt. In allen drel Rich-
tunmen konnen die Schiiler von mehreren Fachgruppenkombunatlonen
wéhlen, Durch das Absolvieren einer solchen Kombination wird
man zum Studieren an mehreren Hochschulen bzw. durch die prak—‘
tische Ausbildung zu mehreren Berufen befdhigt.

Nach der Vorbereitungsphase /1973/74./ beginnt das
Ekpepiment in 7 Parallelklassen von 3 Gymnasien am Anfang des
‘Schuljahres 1974/75. Zwel hacheidander folgenden Jahrginge
werden am Experiment teilnehmen, so dass der erste Experimental-
jahrgang sein Studium am Ende des Schuljahres 1977/87., der
zweite um ein Jahr spidter /1978/79./ beendet,

Die Verfasser haben es vor, die Ergébnisse bis Ende

1981 zu analysieren und zu publizieren.
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METHODOLOGISCHE UND METHODISCHE ASPEKTE EINER FRUHDIAGNOSE

' VON VORAUSSETZUNGEN FUR DEN ERWERB DER SCHRIFTSPRACHE*

Prof. Helmut Breuer:

/Greifswald/’

+ Dle Forschungsarbelt auf’ dlesem Gebiet. fuhrt der
-Verfasser in stédndiger Zusammenarbeit mlt Frau
Dr. Maria Wauffen durch.






Die Féhigkeit, sprachlich formulierte Erkennﬁnisse und Absich-
 ten, Geschehnisse und Erlebnisse schrifﬁliCh zur geitlich—réum—
lich beliebigen Verwertung festzuhalten und zﬁ konservieren und
die Fdhigkeit, das zu lesen und weiter‘z; verwerten, was an-
dere schriftlich festgehalten haben, gehﬁren‘zu den grundle-
gendsten Errungenschaften.der Menschheit, Ohne die Schrift-~
sprache wére der heutige Wissensstand der Menschheit ebenso
undenkbar, wie die zlelgerichtete, ausgewéhlté und raséhe An—~
eignung der von den Generapionen vbrher geschaffenen geistig-
ideellen Werte durch die heranwachsende Generation. Wegen der
unersetzbaren Bedeubung; die eine .sichere Beherrséhung der
Kulturtechniken Lesen und Schreiben fir die gesambe Persdn-
1ichkeitsentwicklung besitzt, missen wif échwieriékeiten'im
Aneignungsprozess sorgfédltig analysieren und zu iberwinden ver-
suchen, Aufgabe der psychologisch-pédagogischen Forschung ist
es, die Detefminanten dieser Schwierigkeiten und die Genese
der sie verursachenden Faktoren zu bestimmen und auf der
Grundlage dieser ursacherorientierten Analyse Korrektufmég-

lichkeiten zu erkunden.

Gegenwdrtig lassen sich zwel prinzipiell unterschiedliche Wege

zur Eliminierung von Schwierigkeitenibéim Erwerb der Schrift-

sprache abgrenzen. Der traditionelle Weg verlduft als Nach-—
vollzug, als Nachhilfe., Er nimmt seinen Anfang, wenn das Kind
die Anforderungen des Unterrichts im Lesen un& in der Recht-
. schreibung nicht zu erfillen verﬁag; In einem solchen Falle

verstidrkt der Péddagoge zundcht die individuelle Zuwendung.



Er variiert und erweitert die Ubungen und motivationalen Stimu~
lierungen, Bleiben diese Bemiihungen ohne sichtbaren Erfolg,
dann werden auf Initiative des Lehrers auch ausserunterricht-
liche M8glichkeiten zur Férderung genutzt /Férderunterricht,
verstéidrkte Zusammenarbeit mit den Eltern usw./, Unsere Unter—
stufenlehrer nutzen insgesamt die Mdglichkeiten dieser,symptém—
orientierten, als Nachvollzug zu'charakterisierénden Ansidtze
mit viel Initiative und Verantwortungsbéwusstsein;-Dennoch ist
die Erfolgsquote dieses traditionellen Weges unbefriedigend.
Nach vdrsichtiger Schatzung gelingt es etwa 10 % der Kinder
trotz grosster Unterstﬁfzung in der ersten Klasse nicht, den
Anséhluss an die Leistungen der Mitschiiler in den Fachern Lesen
und Schreiben herzustellen, obwohl éie in den anderen Fachern
zundchst ausreichende Ergeﬁnisse vorweisen konnen, Wenn die Be-
muhungen dieser Kinder selbsﬁ, ihrer Lehrer und Eltern fort-
wahrend von Misserfolgen begleitet'sind, stellen sich unweiger—
lich Sekund&drkonflik%e ein, wie Schulunlust, Resignation,
Verhaltensstorungen usw, » ‘ '

Es erhebt sich deshalb die Frage, ob andere Wege zu besseren Er—
gebnissen‘fuhren. Ohne dass wir den beschriebenen traditionellen
Weg unterschédtzen, muss gesaght werden, dass er zumindest in ei-
-nigen Fdllen untauglich ist. Wenn némlich einem Kind das Erler—
nen der Schriftsprache Schwierigkeiten hereitet, dann kdnnen die
Ursachen dafiir in Voraussetzungen liegen, die sich bereits in
der vorhérgehenden BEtappe der Entwicklung fehlerhaft konsti-
tuiert haben. In diesem Falle setzt die Hilfe in der Schule

zu spét ein. Sie miisste im Hinblick auf einen effolgreichen
Start beim Erwerb der Schriftsprache zeitlich weit frither ein-

setzen;rIm Unterschied zum traditionellen Weg haben wir es
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dann.mit elinem prgphylaktisch-ursachendrientierten Vorgehen
zu tun. Dieser Wegigeht von der Uberlegung aus, dass jede

Schwierigkeit ihre Entstehungsgeschichte hat. Uber eine theore-

tische Analyse werden diejenigen elementaren psybhiSchen Leistun-

gen aufgedeckt, auf denen die nachfolgende Hierarchie geistiger
Operationen eihschliesslich der Beherrschung des Lesens und -
Schreibens‘aufbaut. Die pddagogische Einflussnahme stellt danﬁ
keinen NachvollZug dar, sondern greift unmittelbar regulierend
in den Prozess der Konstituierung psychiécher Voraussetzungen
fir den Erwerb der Schriftsprache eln.

Ausgehend von der Theorie WYGOTSKI's /1964/ vom hierarchischen
.Aufbau der hdheren psychischen Funktionen betont LEWINA /1907/,
"dass die Schddigungen der komplizierteren, sich spéter heraus-
bildenden Komponenten der Sprache /wir beziehen das‘auch auf
die Schriftsprache, die Verf./ mit.den Abweichungen in der
Entwickluﬁg ihrer elementareren Voraussetzungen zusammenhén-—
gen,‘die im fritheren Alter. entstehen."

Das veflangt zunéchst eine entwicklungspsychologische Analyse
jener Prozesse und Eigenschaften /z.B., der sensomotorischen/,
.ihrer\phasentypischén Konstituierung usw., auf denen ihrer—
seits geistige Funktionen aufbaueﬁ, die fiir den Erwerb der
Schriftsprache benBtigt werden. Hinweise fir die Losung dieser
Aufgébe finden sich vor allem in der sowjetischen Fachlitera-

-~ tur. - v | _
ANANJEW /1963/ z.B. weist nachdriicklich auf die Notwendigkeit
hin, die Tﬁtigkeit der Aﬁalysatoren beil Kindern verschiedener
Altersstufen zu untersuchén; Bisher wirde viel zu wenig be~
achtet, welch grosse Bedeutung der Stand der sensomotoriséhen

Entwicklung fiir den Erziehungs-~ und Bildungsprozess besitzt.
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LURIA /1970/ fordert fiir die Untersuchung der qualitativen Be-
gonderheiten einer Stérung die Anwendung einer Reihe gansz kon;
kreter Proben, die Auskunft iiber den Zustand der akustischen,
optischen und kindsthetischen Analysatoren geben, Diese Pro-
ben sollen relativ standardméssigen Charakter tragen und hin-
gichtlich ihrer Untersuchungsergebnisse Hinweise fir wéiter— '
fﬁhrendé Unfersuchungen uﬁd fir therapeutische Massnahmen ent-
halten. Ausgehend von diesen Uberlegungen entwickelteﬁ BREUER -
WEUFFEN /1971/ auf der Grundlage entWicklungspsychologischer
und'logqpédischer Analysen ein Verfahren -~ die "Differenzie-
rungsprobe" - zur Friiherfassung sensomotorischef Vofaussetzun—
gen fir dié Aneignung der Schriftsprache. |
Das Verfahren prift, ob jene sensomotorischen Funktionen
/bei 6 = 7 Jahre alten Vorschulkindern/ ausrqichend ausge—
formt .8ind, mit deren Hilfe materielle Stfukturelemente der
Sprache in allen ihren Modalitdten wahrgenommen und im Han-
deln /sprechend, Hﬁrend, schreibend usw./ automatisiert ent-—
Bussert, realisiert werden, Ohne diese?Féhigkeit wire. das
Kind nicht in der Lage, Gesprochenes zﬁ verstehen und selbst
zZu sﬁrechen.
In praktischen Handeln und in der Kommunikation steht die se-
mantische Seite der Sprache im Vordergrundi Un dieses Niveau
zu‘erreichen;.darf das Kind auf der "unteren" Ebene der senso-
motorischen Bewéltigungfnicht mehr behihdert sein., Beide Pro-
zesse, die Beherrschung der sensomotorischen Funktionen des
Sprechens und die Aﬁeignung des Seméntischen stehen gerade in

~ der Phase des Erlernens der Sprache miteinander in engster Be-

ziehung.

50



Die Automatisierung der sensomotorischen Funktionen beim Spre-
chen wird im Vorschulalter relativ abgeschlossen. Damit sind

- gleichzeitig wichtige Voraussetzungen fiir die Aneignung der
Schriftsprache gegeben., Die Schriftsprache sfellt insofern

neue Anforderungen an die Sensomotorik, als dass jebzt Gespro-
" chenes in Geschriebenes und umgekehrt_g@ggggggg;werden.mﬁssil
'Fﬁnf'spréchtragende‘Wahrnehmungsleistungen werden mit der "Dif-
ferenzierungsprobé" zweimal hinsichtlich ihres Niveaus in
einem festgelegten zeitlichen Abstand diagnostiziert.

Die erste Untersuchung, Erkundungsuntersuchung.gennént, erfolgt
im September/Oktober, also 1 Jahr vor Schuleintritt; die zweitbe
Untersuchung /mit den gleichen Aufgaben/, als Kontrollunter-
éuchung, wird 1/2 Jahr spéter durchgefiihrt.

1. Die optische Differenzierung.

Eine notwendige Voraussetzung fiir den Erwerb der Schriftspra-
che ist die Féhigkeit zum prézisen Erfassen und Gestalten
optisch—Wahrgenommener Zeichen, Werden diese sensomotorisch
ungenau bewdltigt, muss es zu Fehlern beim Lesen und Schreiben
kommen, weil gerade in der ersteﬁ Etappe des Aneignungprozes-
ses die Beachtung dieser formalen Seiten gegeniiber dem‘Sinnge—
halt noch'im Vordergrund sﬁehb. Brst die automatisierte Bew&dl-
tigung der formalen Strukturen érmﬁglicht die Konzentration auf
~ den Sinngehalt. Die Buchstaben unterscheiden sich ofﬁ nur in
einzelnen Elementen ihrer optischen Struktur: gleiche Elemente
mit unterschiedlicher Richbtungslage bei b und d, gleiche Elemen—
te mit unterschiedlicher Anzahl bei m und n-ﬁsw. Deshalb ist

die vollige Sicherheit in der optischen Differénzieruhg-im Rahmen

der durch die Schriftsprache geforderten Genauigkeit unui~
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génglich., Die von uns éusgewéhlten Zeichen fir diése Aufgabe
beriicksichtigen solche Stfukturelemente, wie.sie fiir Schrift-
zeichen typisch sind:

rechts, links, schrédg, oben, unten, rund; gerade, eckig;

Héufigkeit, Relationen

Bei der Bewertung der Lisungen werden Richtungs-, Lage-,

Hiufigkeits— und Relationsmerkmale besonders beachtet.

2, Die phonematische Differenzierung.

Die Fahigkeit, Laute‘innerﬁalb eines Wortes genau herguszu;
hdéren, ist unerldsslich, um versﬁehen zu konnen, was ein ge;
sprochenes Wort inhaltlich bezeichnet{ Ungenaue phonematische
.bifferenzierung fﬁhrtfausserdém zuvRedhtschreibfehlern. Wem es
4schwerf§llt, ein gesprochenes "Gﬁ von einem "D" beim Horen

zu unterscheideﬁ; mussiauch Schwiérigkeiten haben, wenn er
Gehdrtes in Geschriebenes umsetzen solly Besitzt das Phohem
eiﬁe tfagende Bedeutung fiir die richtige Sinnerfassung, fiihrt
dié phonematische Féhlleistung zu Sinnversbhiebungeh /zoB.
Nagel - Nagel/.

Die -‘Aufgaben aus der Differehzierungsprobe stellen an die.
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pﬁonemabische Diffefenzierungsféhigkeit relativ geringe'An—
forderungen. Die ausgewdhlten Wortpaare weisen phonematisch re;
lativ grosse Unterschiede auf. Dem Kind werden jeweils zwei Bild-
tafeln vofgelegt, éuf denen Sachverhélté illustrievt sind, deren .
begriffliche Bezeichnﬁng bhonematische Verwechslungen bégﬁnsti-
gen., _ _ | _

Fir dievUberprﬁfung der phonematischen Differenzierungsféhig-
keit miissen die Begriffspaare so eindeutié illustriert sein,

dass ﬁur Jjeweils eihe begriffliche Bezeichnung je Bild von den
Kindern gewdhlt wird. Insgésamt worden 10 Wortpaare zusammen—

gestellt

Fir diese Bilder lau-
.ten die gewlinschten

A ' ' Bezeichnungens

‘;5{\3{1\\\>> ‘ T.a nne und

= il Kanne. Un die fir
2=,
& ——— :
5 = die. phonematische
. L7
// SN . N
& v . Differenzierung an-
s LN
= AN gezielten Brgebnisse

zu erhalten, darf das
Kind nicht etwa Baum
und Krug als Bezeiqh—
nung wédhlen, Das wird
durch eine entspre-
chende - Instruktion ohne SchWierigkeitén erreicht,
insgesamt wurden fir die Uberprufung der phonematischen Diffe-
renzierung.lo Wortpaare,zusammengesteilti-Um ein positives Ergeb?
nis zu erreichen, darf es zu keinen falschen Zuordnungen durch

das Kind kommen, : o



3, Die.kindsthetische Differenzierung

Zur Uberpriifung der kindsthetischen Differenzierung wurde die
von J. GUTHKE /1964/ entwickeite "Nachsprechprobe mit‘gering-
fiigigen Verdnderungen ibernommen, da sie wenig Zeit in Anspruch
nimmt und fiir diese Altersstufe standardlslert ist..

Die PFdhigkeit zur kindsthetischen Gllederung ist Voraussetzung
fiir den Sprechvorgang. Jedes Artikulieren ist ein_komplizierter
und kémplexér motorischer Vollzug; Treten dabei Storungen auf,
dann entspricht das Artikulationseréébnis nicht dem, was afti—
kuliert werden sollte, Wenn das gehdfte und das gesprochene
Wort voneinander abweichen, dann weicht auch das geschriebene
‘fast immer vom gehdrten Wort ab und Rechtschreib- beziehungs—
weise Liesefehler sind die Folge. Die Ursachen fiir das abwei-
chende Artikulationsergebﬁis'kdnnen unter anderem mangelhde
akustische Gliederungsfahigkeit beziehungsweise/ und exogen
oder endogen bedingte sprechmotorlsche Retardlerung seln..Schwer—
horige und sprachgestorte Kinder errelchen hier zwangsléufig -
schwache Ergebnisse, Doch auch fur dlese Kinder 51nd im Hin-
blick auf-eine zielgerichtete Theraple dle ermlttelten Befunde
w1cht1g. j ‘

In der Auowertung wird beachtet, ob das Kind das vorgesprochene
Wort rlchtlg lautiert, Als Fehler gelten.

Auslassungen, Hlnzufugungen, Ersetzen von Lauten; Laute werden

in ihrer Posotion vertauscht; Stammelfehler,

4, Die melodische Differenzierung

Sprache und Musik &hneln sich in gewisser Beziehung, da beide
melodische Komponenten enthalten, Denken wir zum Beispiel da-

ran, wie Gefiihlszustédnde in melodischen Merkmalen des Sprechens.
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zum Ausdruck kommen und dadurch Gefiihlszusténde beim Partner
hervorrufeﬁ. Gleiche Warfer und S&dtze driicken unterschiedliche
Inhalte in Abhéngigkeit ihrer melodischén”Diktion und Situa-
tionseinbettung aus; Wenn zum Beispiel.?ie Mutter zum Kind.
sagt' "Schau mich an ,..", dann kann dies - auch unabhéngig

von der Sltuatlon ~ gzértlich, bittend, energlsch drohend ge—
meint sein. Der Tonfall ist fiir Nuancen in der Reaktion des

' Kindes entscheidend. o

Ohne die komplizierten Beziehungeﬁ ndher zu beStimmen, die beim
Sprechen zwischen Melodiemerkmalen und Semantisghem bestéhen,
kann davon auégegangen\werden, dass Melodiedifferezierung eine
weitere Voraussetzung fﬁr.das richtige BErkennen und Verwerten
sprachlichér Gebilde ist. Die semantische Qualit&t sprachlicher
Gebilde setzt nicht nur die Unterscheidung'akustischer Merk-
male voraus, in gleicher Weise sind melodlsche Merkmale, wie
Tonfall, Tonhohe, Tonstérke und Tondauer zu erfassen. Ist dle
melodlsche Differenzierung ungeniigend entwickelt, dann kdnnen
Situationsspezifisches fir richtiges Handeln und die wvon
emotionalen Merkmalen getragenen Sinnzusammenhénge verlorén—
gehen.'Von hier aué liegen Be?iehungen Zum Leseverstandnis im
Aﬂfangsunterricht und zur Rechtschreibung nahe. Beim Lesever—
sténdnislist das‘Kind auf die Erfassung ﬁbergéordneter Sinnzu-
sammenhdnge angewiesen, Der einzelne Satz wird dadurch erst
versténdlich, er bekommt einen Sinn, Kinderibdie nicht ver—
stehen, was sie lesen, zeigen im Tonfall und‘in der Betonung
dafiir deutliche Symptome., Das kann soweit fiihren, dass selbst
Bekanntes'niéht erkannt und gaﬁz falséh betbnt und ausgesprochen
'wird; Vom Sinnversténdnis fir den Satz hingen also die Betonung,
Aussprache und das selektlerende Herauohoren von einzelnen ‘

Worter ab und deren Umsetzung in Geschrlebenes. 55



Die Rechtschreibeleistung wird damit von der Melodiediffe-
renzierung beeinflusst, Leider wurde dieser wichtigen Kom-
ponente im Zusammenhang mit pédagogisch orientierten Friih-
diéénosen bisher kaum Beachtung geschenkt. Deshalb fehlen
geniigend erprobte und p;aktikable diagnostische Verfahren auf
‘diesem Gebiet,

Die Erfassﬁng der melodischen Differenzierung ist auf ver-b
"schiedene Weise mdglich, Ublich ist zum Beispiel das Nach-
singen von Melodiefragmenten, die auf einem Instrument /auch
Tonband/ vorgespielt oder vom VL vofgesungen wér@enf‘ln diesen
Fédllen muss allerdings der VL selbst ein Instrumént spielen
oder melodiegetreu vorsingen kdnnen bzw.. ein Tonbandgerét

zur Verfiigung haben. Deshalb haben wir uns nach zahlreichen
Versuchen fir folgende Vafiante entschieden: Das Kind singt
das bekannte Kinderlied "Alle meine Entchen" aus dem Gedécﬁt—
nis vor, Dazu sind nur in den seltensten Fédllen die Kinder
nicht in der Lage oder bereit, Ist das Lied unbekannt, kann
das Kind ein anderes Kinderlied wihlen,

Bei dieser Aufgabe werden deutlich auffallende Melodie- und
Rhytmusabweichungen ais Fehler;bewertet; die von einer aus—
gebildeten Kindergdrtnerin chne Schwierigkeiten diasgnogstie

ziert werden kodnnen.

5: Die rhythmische Differenzierung

Das Sprechen~ist nicht nur’eine'einfache Aufeinanderfolge
von Lauten, Die Aufeinanderfolge weist eine Gliederung auf.
Die Gliederung im Satz lﬁsst seine Bestandteile, die Worter,
innerhalb der Worter die Silben und Laute erkennen, Diese

. Gliederung ist Voraussetzung fir Sinnklarheit. Wiirden zum
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BeiSpiel zwischen den Wortern keine Pausen bestehen, wirden

die Betonungsakzente oder Pausen verlagert sein, und hétten

die Worter keine bestimmbte Reihenfolge, dann wire Kommunika-—
tion sehr erschwert. Rhythmische Differenzierung als Diffe-
renzieruﬁg von Intervalleﬁ héngt mit akustischen'ﬁnd motori-
schen Wahrnehmungen sehr eng zuSammen; Deshalb ist an einer
Differenzierungsleistung im Rhythmischen ebenfalls éin Ensem~
ble 3lementarer Differenzierungsféhigkeiten der anderen Wahrf
nehmungsbereiche béteiligt, Vor allem die Differenzierung unter-
schiédlicher Intervalle ist fﬁr das Efkenﬁen und'Wiedergeben
der Aufeinanderfolge der Laute entscheidend. Wénn ein Kind ein
Wort schreibt, ist es auf diese Gliederingsfdhigkeit angewiesen,
weil es sonst zu Umstellungen, Auslaésungen und Hinzufligungen
kommen kann, Auch bei der Silbentrennung wirkt sich:rhythmische
Glibderﬁngsféhigkeit aus,

Wenn wir hier die Beziehungen zwischen rhythmischer Differen~
zierungéféhigkeit und der Réchtschreibung besonders betonen,
dann nicht im Sinne einer Ausschliesslichkeit, Die Dauer der
Intervalle zum Beispiel ist jeweils eine bestimmbe Grosse, die
es zu erfassen, mit anderen Grossen der Dauer. zu vergleichen-
gilt} Inwieweit die rhythmische Gliederungsféhigkeit in den
Bereich der Mengenauffassung hineinreicht, lésst sich aus unse-
rem empirischen Material nicht'géSichert belegen, Es kann Jjedoch
gesagt werden, dass zwischen der rhythmischen Differenziérungs—
f8higkeit vor Schuleintritt und den Zensuren in Mathematik
ebenfalls Beziehungen beétehen::Ausserdem ist bekannt, dass
Rhythmuserfassung mit Géaéchtnisleistung Qerbunden ist, Rhythmi-
sche Kinderreime machen nicht nur Vergnﬁgen, sie lassen sich

auch gut behalten und spielen fiir den sozialen Kontakt eine
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grosse Rolle, Kindern mit rhythmischen Storungen gelingt es
zum Beispiel bei Abzdhlreimen nﬁr sehr schwer, die entsprechen~
den Koordinierungen zWischen Sprechsilben und Geste zu voll-
fiihren, Dadurch konnen in dieser Situation Kontdktschwierig-
keiten fiir das Kind eﬂtstehen, well es die Situgsion’nicht '
meistert. Dass die rhythmische Differenzierungsféhigkeit eine
wichtige Grundlage fir hohere psychische Leistungen darstellt,
lésst sich zum Beispiel'bei Agrammatikern nachweisen, Bei agram-
matiéch sprechenden Kindern trefen fast immer -deutliche
Fehlleistungen in der Féhigkeit zur Gliederung rhythmischer
Reihen auf, auch beim eiﬁfaqhen Zéhlen; Es handelt sich dabei
offensicﬁtlich un Unzulénglichkeiten aer Analyse gegebener
Strukturen dieser Art., Diese Ausfalle sind bei ihnen.relativu
bésténdig, widhrend andere l3ngst {iberwunden sind.

Insgesamt kann angenoﬁmen werden, dass die Fahigkeit, einen
Rhythmus richtig zu erkennen und wiederzugeben /diese Seife
wird bei der Uberprﬁfuné erfasst/, als Indikator dafiir zu gel—~
ten hat, wie das Kind die formélen Muster der Sprache und die
feineren Unterschiede und Subtilitdten der Bedeutung be-
herrscht; '

Die Uberpriifung erfolgt auf folgeﬁde Weise: Dem Kind wird

ein Takt vorgeklatschb, den es nachzuklatschén hat, Zum

zj—dfi—do—d_”—d—

Jede Abweichung vom vorgegebenen Rhythmus gilt als Fehler,

Beispiel:s

Bs konnte die Frage gestellt werden, ob eine uhzureidhende
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Qualiﬁét in der sensomotorischen Funktion nur durch eine geson-
derte Uberpriifung zu erkennen ist oder ob sich M&ngel in dieser
Beziehung im Alltagsverhalteﬁ beobachten lassen, Dazu ist
folgendes zu sagen: Extreme Méngel werden auch im Alltags—
verhalten sichtbar. Diese Fdlle machen eine spez1elle Prufung
nicht notwendig. Unsere Léngsschnittuntersuchungen besagen
Jedoch, dass viele derjenigen Kinder, denen das Erlernen der

- Schrlftsprache im Anfangsunterricht grosse Schw1er1gke1ten
bereitet, im Vorschulalter unaufféllig blieben. Das lLésst

sich damit erkl&ren, aass der im Vorschulalter vorherrschende
Typ der Tétigkeit /Spielen, Malen, Zeichnen, Basteln, Bé%chéf—
tlgungen aller Art, Sport usw./ mit einem Dltferen21erungb-
niveau verbunden ist, welches fir die Beherrschung der Schrift-
sprache nicht immer ausreicht, Deshalb konnen gewisse Unge-
nauigkéiten im Vorschulalter nicht zu derart negativen Hand-
1ungsresu;taten wie spéter beim Schreiben und Lesen fiihren.

Ein einfaches Beispiel mag das belegen: Im vorschulischen

Spiel ist es fiir einen erfolgreichen Handlungsvollzug der
Kinder relativ unwesentlich, ob etwa statt "Schulé" "Szule">
gesagt wird, weil die mit dem Handlungsinhait verbundenen
Situationscharakteristika bewirken, déss diese unprézise
Information den sinnvollen Handlungsvollzug nicht beeintréch—
tigt., Die Handlung verliuft dennoch erfolgreich. Im Zusammén—
hang mit dem Erwerb derVSChpifbsppaéhe, einem neuen Typ def
Tatigkeit, ist jedoéh diese hohere Qualitédt der phonematiséh-
sprechmotorischen Differenzierung unbedingt notwendig, wenn

Adie Handlung /das Lesen und Schreiben des Wortes "Schule"/
effolgreich /richtig/ sein soll, Diese Differenzierungsgenauig;

kelt fur den neuen Typ der T&tigkeit wird in der veorausge-
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gangeneﬁ Zone des Lernens weltestgehend erworbén /siehe
Tabelle 1/. . '
Im Anfangsunterricht also wird oft erst bemerkt, ob das im Vor-
schula;ter erreichﬁe Differenzierungsniveau ausreicht, um in .
der entsprechenden Zeit und Prézisidn die unverschiedlichen
Strukturelementé der Sprache auch in ihren feineren Modalitéten
sensomopofisch zZu behérrschen.-Unsere entwickiungspsycholo—
giébhen Anélfsen lassen vermuten, dass die Mehrzahl der_Kindef
‘zwischen dem 5. und 7. Lebensjahr das fir den Erwerb der
Schriftsprache'notwendige‘Niveau def Differenzierungsféhigkeit.
ohne spe21elle pédagogische Massnahmen in der normalen sprach—
llchbeglelteten Tatlgkelt erreicht. In dieser Phase einer
'optlmalen Ausformung der genannten Funktlonen bestehen auch
dle ginstigsten Mogllchkelten zZur ge21elten Forderung. Der prddago-
'glsche Effekt 1st hier welt glinstiger als der belm Nachvollzug
in, der Schule. Da im Vorschulalter die Forderung im Spiel und
ohne zensurenbedlngte negative Sanktionen geschiet, fehlen hier
noch alle'belastenden Erlebnisse; In Gegehteil deh Kindern
mgcht ein- Tralnlnv zu dlesem Zeitpunkt grosse Freude._
Ein dlagnostlsches Verfahren zur Erfassung sensomotorlscher
Voraussetzungen fir den Erwerb der Schriftsprache muss demnach
" zwischen dem 5, und 7. Lebensaahr einen Zeitpunkt fir die
Dlagnose wahlen, der elnerselts geelgnet ist, dass sich bls da-
hin ein relatlv hohes Differenzierungsniveau ausformt anderer~
seits aber auch noch Spielraum fir sp921elle Fordermassnahmen

- offenlésst,

Ein diagnostisches Verfahren muss deshalb

a/ auf diejenigen Kinder aufmerksam machen, die in der Ausfor-
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mung ihrer Differenzierungsféhigkeit hiﬁtgr der Norm zuriick-
geblieben sindj | ) |
b/ aus dieser Gruppe deg auffélligen Kinder jene.hefausfinden,'
.bei denen der Prozess der.Qualifizierung der Differénzirungé-
fédhigkeit unter‘deh normalen péddagogischen Bedingungen zZu
langsam erfolgt, ohne erwartete Foftschritte bleibt,
Soll ein diagnostisches Verfahren diese Siebfunktion erfillen,
miissen praktisch alle Vorschulkinder liberpriift. werden kﬁnnen,
zumal im Vorschulalter unter den sogenannten unaufféalligen
Kindern solche mit gehauften leferenzierungsmangeln anzu—?
treffen sind, Das wiederum setzt voraus:

- Das Verfahren muss handhabbar fﬁr,eine normalausgébildete
Kindergﬁrtnerin‘bzw. Unterstufenlehrerin sein /leﬁztefe
kann Untersuchung in den Spielé und Lernhadhmittagen durch-
fihren/s: | ‘ , S A

- Die Durchfiihrung der Uberpriifung darf keinenfbesdndergn
ieitlichen und materieilen Aufwand erfordern und |

-~ muss sich ohne jede Stérung in den Spielalltag deér Kin@er
einbauen lassen. o ' . o | '

Diese Bedingungen wurden bei der Konstruktion der Differen-
zierungsprobe konsequeﬁt beachtet, Ihre Durchfiihrung bean-
sprucht je Kind etwa 20 Minuten, die Untersuchungsmateriaiien
sind anspruchslos, Jede Kindergérﬁnerin vermag entspfechend
der Instruktlon die Untersuchung durchzufiihren und dle Ergeb—

nisse selbstédndig fiir ihre Arbelt auszuwerten,

Zur weiteren Kehnzeichnung des diagnostischen Anliegens seien

. einige empirische Befunde mitgeteilt und interpretiert.
1. Um zu erfahren, mit welcher Sicherheit Vorschulkinder ein
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Jahr vor Schulbeginn die fiir die Aneignung der Schriftsprache
erforderlichen Differenzierungsleistungen innerhalb der ge-
nannten Wahrnehmungsbereiche vollziePen konnén, wurden sie
im letzten Vorschuljahr zweimal /Oktober/November und April/
Mai/ ﬁberprﬁft. Die nachfolgende Tabelle gibt einen Uber-
blick, wieviel Kinder die geforderten Gilitekriterien in
ihrer Differenzierﬁngsleistung~9rreichten:. ,

Tabelle 1

Haufigkeit von Differenzierungsméngeln bei

_ Vorschulkindern /n = 200; Alter 5,6 — 6,5/%

# Die Werte stammen ausfeiner noch unverdffentlichten Unter-

S

Anzahl der Bereiche, in denen Fehlleistungen auftrete

o 1 2 3 A 5
Erkundungs- = - 20 14 52 41 31 12
untersuchung . /10%/ /22%/ /26%/ /20,5%/ /15,5%/  /6%/
_ ontroll- ' ' ' ‘
- juntersuchung

35 80 55 18 5 7
/17,5%/ /50%! /27,5%/ /9%/ =~ /2,5%/  /3,5%/

Die aﬁrbhschnittliche Anzahl der Fehlleistungen betrégt\zum
Zeitpunkt der Erkundungsuntersuchung 2,3 d.h. die Vorscﬁulkin—
dér besitzen 1 Jahr Vor.Schuleintritt in fast drei der unter-
suchbten S-Waprnehmungsbereiche, die.fﬁr die Aneignung der
Schriftsprache erforderiiche Sicherheit. Die kritische Fehler-
grenzé liegt zwiséhenvzwei und drei Fehlern., Bei_Ausféllen in
zwei Bereichen ist in diesem Aiter eine relativ giinstige Prog-
nose zu ébellen, bei 3 Fehlern beginnt die Prognose unsicher
zu werden, denn etwa die H&lfte der Kinder /46,3 %/ erreicht

bei der Kontrolluntersuchung ein gutes Differenzierungsniveau
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- /o bis 1 Fehler/. Weniger unsicher ist die Prognose bei jénen‘
Kindern, dié zum Zeitpunkt der Erkundungsuntersuchung in 4
Bereichen Ausfélie zeigeﬁ. Ein(gutés NiVeau Zum Zeitpunkt'der

Kontrolluntersuchung erreichen davon nur.noch 19,3 % der Kinder.
Eine relativ deutliche Verbesserung iiegt vor; wenn inlder
BErkundungsuntersuchung 4 oder 5 Fehler, in der Kontrollunter-
suchung aber nur noch in 2 Bereichen Fehlleistungen auftreten.
Diese Verbesserung erreichen immefhin 24,9 % der Kinder. Da
zun Zeitpunkt der Kontrolluntersuchung Ausfélle in 2 Bereichen
unter der Normlliegen /die durchschnittliche Fehlerzahl in
der Kontrolluntersuchung betridgt 1,5/, verdienen diese Kinder
pidagogische Aufmerksamkeit.

Damit verschiebt sich die kritische Fehlergrenze vom Zeitpunkt
Oktober/November bis zum Zeitpunkt April/Mai von 2,3 auf 1,5.
Wahrend also nach der Erkundungsuntersuchung Kinder mit 4 und 5
Ausféllen als Problemkinder anzusprechen sind./das sind 21,5 %/,
gilt das nach der Kontrolluntersuchung fir alle Kinder, die 3
undvmehr Ausfdlle aufweisen., Das sind 15_%. Diese Zahlenangaben
sind nicht identisch mit der Zahl derjenigen Kinder, die massive
Schwierigkeiten beim Erwerb der Schriftsprache haben werden, da

Kinder mit einer nachweisbarenATendené der Verbesserung ihrer
Differenziefﬁhgsféhigkeit nachtréglich festgestellb,wurdéﬁ.A
Das betraf etwa ein Drittel der Kindér; Praktisch wiirde diese
"Unsicherheit" bedeuten, dass éeitens der Kindergértnerin einige
wenige Kinder unndtig in eine spezielle Férdefung einbezogeﬁ
wiirden, Das erscheint uns im Interesse des p#dagogischen Anliegens
kein Fehler zu sein, Bin Extremgruppenvergleich mag das unter—

streichen.
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Tabelle 2
Bezichungen zwischen Differenzierungsniveau
/zum Zeitpunkt der Kontrolluntefsuchung/ und
Schulleistﬁngen an Ende des ersten Schuljahres

in Lesen und Rechtschreibung /n=85/

Schulleistung

sehr gut - gut mangelhaft
IErgebnisse " 0-1 Fehler 68 /94,5%/ 4 /5,5 B/

der Differen-

zierungsprobe  4=5 Fehler -3 /25,1%/ 10 /76,9%/
/Kontroll— :

untersuchung/ ™

Fiir die Gesamtpopulation‘wurde folgender Zusammenhang zwischen
demn Differenzierungsniveau zum Zeitpunkt der Kontrollunter-

suchung und dem Schulerfolg ermittelt:

Tavelle %

Differenzierungsniveau und Schulerfolg
/Rechtschreibung, Lesen, Mathematik/
Zensur
1 2 3 4 5
0-1 Fehler
/u = 106/ % 73 184 57 &4 -
|2=3 Fehler
[0.= G4fe % 12 48 66 45 21

4-5 Fehler - .
/n = 38/« 3 4 13 28 31 33

Der statistische Zusammenhang ist mnit x° kleiner 0,01 hochsig—

nifikant der Kontingentskoeffizient ist grosser als + 0,7.

2. Mit dem Nachwels von Zusammenh@ngen zwischen Differenzie-
rungsniveau vor Schuleintritt und Schulerfolg ist die Frage
nach den Mdglichkeiten eines prophylaktisch orientierten Dif-

ferenzierungstrainings aufgeworfen.
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‘Da ein gesondertes Training immer nur in solchen F&llen durch-

gefithrt wird, in denen mehrere Wahrnebmungsbereiche an den
Fehlleistungen beteiligt sind, erhﬁlt.das,Probiem von Aus-
fallkombinationen besonders Gewicht. Es lésst sich némlich
‘nachweisen, dass bei éehéuften Ausféllen bestimmbe Kémbina—.
tionén bevofzﬁgt auftreten, andere Kombinationsmbglichkeitenﬂ
~sind dagegen selten, Bei Schiilern zum Béispiel_mit massiven
Schwieriékeiten'beim Erwerb der Schriftsprache wurden fol~

' gende Kombinationen erﬁitbelt:

Ausfdalle in 2 Bereichen:

/ n=25/

Kombinationen

kindsthetisch—-phonematisch
kindsthetisch~-rhytmisch
phonematisch - optisch
kinésthetiéchf optisch
'phonematisch—rhytmisch

melodisch - rhytmisch

"~ % der Fille

72 %
8 %
8 %
4 %
4 %
4 %
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Ausfélle in 3 Bereichen

/n =28/
Kombinationen ' | %_der Fille
phonematisch—kinésthetisch-rhytmisch §§ %
phonematisch~kindsthetisch~optisch . %6 %
phonematisch—kinésthetisch—melodisch . ' 741%
,phonematischerhytmisch—melodisch 741%
kindsthetisch~-rhytmisch-melodisch 3,6%
kindsthetisch-rhytuisch-optisch %,6%
phonematisch~rhytmisch~optisch 3,6%

Ausfdlle in 4 Bereichen

/ n=24/ _
phonematisch-kindsthetisch-rhythmisch~ 46 %
melodisch | _ _
phonematisch—rhyfhm.—optisch—kinéstetisch 38 %
phonematisch-rhythm.—optisch—melodisch : 8 %
phonematisch-kinésth,-optisch-melodisch 8 %



Wie hier bei den Schiilern mit massiven Schwiérigkeiten /bel
normaler Intelligenz/ im Lesen und Schreiben, so lassen sich
auchbbei Vorschulkindern bevorzugte Kombihationen auSsondern.
Diese'Kémbinationsanalyse isﬁ.auCh theoretisch sehr aufschluss—
reich, weil auf diese Weise die neurophysiologische Veranke—~
rung des Sensomotorischen angedeutet wird; Mit der unter-
schiedlichen Verankerung hingt zundchst zusammen, dass die von
uns erfassten Wahrnéhmungsbereiche nicht in gleicher Weise
.trainierbar siné.‘Der Lefnfortschritt ist bei glechem péddagogi-
schem Aufwand verschieden, so dass iiber eine Kombinationsana-
lyse auch prognostische Aussagen differenzierter erfolgen
kénnen, |

Die ungleichméssige Verteilung mdglicher Kombinationen, dass
heisst die Konzentrierung bestimmter Varianten der Kombination
von Fehlleistungen'besitzt.grésste:Bedeutung'fﬁr die Therapie,
weil danit auch Kobpensatioﬁsleistungen innerhalb der Senso-
motorik angedeutet werden.

Aus derhlogopédischén Praxis wissen wir zum Beispiel, dass ein .
phonematisches Training auch'immer sprechkinédsthetische Ver-
besserungen bewirkt., Dés héngt mit der einfachen Tétsache Zu-
sammen; dass phonematisches Tfaining immer komplexes Spreéh—
training darstellt., Das driickt sich in Transferwirkungen quaus,
dass mit der_Anbildung eineé bestimmben Lautes der néchste
anzubildende Laut bei weitem nicht die Ubungsintensitdt bean-
sprucht, wie das beil der ersten Korrektur notig war.

Die entwicklungspsthologische Bedeutung elementarer sensomo-
torischer Leistungen wird'besdndérs unterstrichen,‘ﬁenn man die
Untersuchungsergebnisse der Vorschulkinder mit den UhtefSu~

chungsergebnissen von 7 - bis 10-jéhrigen Schiilern der 1., 2.,
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und 3. Klasse der POS beziehungsweise mit den Ergebnissen
gleichaltriger Schiiller mit besonderen Schwierigkeiten beim
Erwerb der Schriftsprache vergleicht.
Da der Erwerb der Schriftsprache einerseits ein bestimmbtes
Differenzierungéniveau unabdingbér voraussetzt,'anderérseits
die Differénzierungsféhigkeit /bezogen auf die mit der Laubt-
‘und Schriftspraché geforderﬁen Besonderheiten und Qualitﬁﬁen/
sténdig weiter vervollkommneb, miissten Schiiler, bei denen
| im. Schulalter immer noch leferen21erungsmangel nachzuwelsen
51nd auch schlechtere Zensuren 1n den Fachern Lesen und '
Rechtschrelbung /wegen der generellen Bedeutung der leferen—
zierungsfidhigkeit fiir hohere geistige Prozesse und fiir Spra-
: éhe und benken ﬁberhaupt auch in anderen ﬁnterrichtsféchern/
erreichen, Um diese Frage beéanorten zu kénﬁen,,wurden 294
ungusé@éhlte Kinder im Alter von 8 - 10 Jahren aus deﬁ Klag-
‘éen 1l bis 3 def POS mit der Differeﬁzierungsprobe fir Vor-
schilkinder ﬁbefprﬁft und mit einer gleichaltrigen:Gruppe
vbn Sdhﬁiern mit massivén Schwierigkeiten beim ErwerB der
Schriftéprache.vgrglichen.
':Diebnachfolgende Tabelle 4‘gibt.Auskunft dariiber, wieviel

'Kinder in wieviel Wahrnehmungsbereichen Ausfédlle zeigen.
Tabelle 4 v : _ :
Héufigkeit von Differenzierungsméngeln bei -

' Schiilern der POS /Klassen 1 — 3/

" Anzahl der Bereiche, in denen Fehlleistungen auftreten
o - 1 2 3. 4 5

Altef ) ‘ _ .
17,0 -= 10,0 222 37 . 11 4 - -
= 274 /81,4 % /13,1 %/ /4,0 %/ /1,5 %/
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Die VefbeSSbLung der leiergnalerunggiahjgkolt gegenuber den
Vorschulkindern ist deutlich. Dle durchbcnnlttllcho Fehlorzahl
betrdgt nur noch 0,26; extreme Ausialle kommen nicht mehr vor.
Vergleicht man jedoch die Durchschnittsy sensuren der Schiiler
mit O Aus fallen mit deunen derjenigen Schiiler, die immer noch

Dlifcreuz1nrunpbman sel besitzen, dann bes Latlgt sich unsere

Vermutung iiber den Zusammenhang von leferenznerung niveau ung .

!

Schulerfolg /siche Tabelle 5/.

Tabelle 5

Durchschnittszensur in den Féchern

ReChtschreibung Lesen Mathematik

Schiller mifh
0 Fehlleistungen

/n = 222/ 1,8 | 1,8 1,8
1 - 3 Fehl-

leistungen .. . ‘

/o= 52/ ' 2,6 ‘ 2,6 - 2,4

2 umd 3 Fehl-~
leistunsen

/n = 15/ : : 3,4 3,3 2,9

Dieser signifikante Unterschied in den Durchschnittszensuren
bestitigt dié Indikatorfunktion der_DifferenzierungsleiStung
fir den Schulerfolg. Interessant ist dabei, dass sich die Be-
ziehung im Fach Mathematik- zwar ebenfalls deutlich nachweisen
lasst, in Rechtschreibung und Lesen aber noch klarer durchQ
setzt, Dieser Unterschiedvin der Beziehung héngt mit den
Items der "Differenzierungsprobe" zusammen, die in efster
Linie Basisfunktionen der Sprache ansprechen, Dﬁrch den Zu-
sammenhang von Sprache und Denken wirken sich Unzulénglich-
keiten in diesen Basisfunktionen zwangslauflg behindernd auch

im Mathemdtlkuntprrlcht aus,
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Natbiirlich iet fir einc Differentialdiagnose wichtig, in wel-~

clien Wahrnohaungsbereichen Mingel in der Differenzierungslei-

stung auftreten, Dariiber gibt die Tab

Tabelle 6

n o= 274

Alter 7,0 -
10,0

elle 6 Auskunft,

nehmungsbereichen Fehlleisbungen aufweisen -

Anzahl der Schiler, die in den einzelnen Wahr-

phowmen,] optischel kindsth,] melcdisch ] rhythmisch
14 8 18 9 22
/5,1 B/ | 72,9 B/ | /6,6 %/ /543 %/ /8,0 %/

Die Fehlleistungen verteilen sich relativ gleichmissig auf die

einzelnen Wahrnehmungsbereiche, wobel die Haufigkeit vor allem

im rhythmiséhen, kindsthetischen und phonoméﬁischen Bersich

bemerkenswert erscheint. Diese diagnostische Aufgliederung

liefert Hinwelse fiir die Erarbeitung von Férderprogrammen, in

denen Kompensationsbeziehungen komplex bericksichtigt werden.

Der bei Normalschillern festgestellte Zusamuenhang zwischen -

Differenzierungsniveau und Schulerfolg tritt besonders deut-—

lich bei solchen Schiilern hervor, die auf Grund massivei

»

Schwierigkeiten beim Erwerb der Schriftsprache fiir die Auf-

nahme in Sonderklassen fiir sogennate LRS-Kinder vorgeschla-

gen wurde, Die Kinder wurden aus verschiedcnen Schulen der

Stadt Rostock in der’SprachheilSchule vorgestellt'und in einen

grindlichen Aufnshmsverfahren /auch mit der "Differenzirungs-

probe"/ iberprift, Uns liegen die Unbterlageu von insgesacmt

91 Schilern im Alter von,7,10 bis 11,2 Jahren fir den Ver—
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gleich mit der Normalpopulation zur Auswerbtung vor, ™

Tabelle 7
Hautigkeit von Differenzierungsméngeln bei

Schiilern, bei denen LRS vermutet wurde

Anzahl der Bereiche, in denen Fehllolgtungen auftreten

0 1 2 3 4 5

n = 91
) C 9 2 29 : 24 - 5

/0,0 /.| 19,9 %/ | /26,4 B/ | /50,9 B /26,0 B/ | /5,0 B

Zunédchst f&llt auf, dass alle diese Schiiler mehr oder wenigoer
hufige Unsicherheiten in der bifferenzierungsleistung'zeigen.
Ihr durchschnittliches Differenzierungsniveau betragt 2,9. HEs
ist damiﬁ schwicher als das der wesentlich Jungeren Vorschul-
kinder /2,2/ und signifikant schwécher alé der - gleichaltrigen
Schiiler einer unausgewdhlten Population 70,26/. Ein Vergleich
der Durcﬁschnittszensuren kann entfallen, da diese Schiiler
wegen ihrer extrem schwachen Leistungen in Lesen und Recht—
schreibung zur Aufnahme in die sogenanntén IRS-Klassen aus-‘
gewdhlt wurden.

Differentialdiagnostisch ist bei diesen Schiilern von grossem
Interesse, in welchen Wahrnehmungsbereichen die Ausfédlle aﬁfQ

treten. Dariiber gibt die folgende Tabelle Auskunft.

# Frau Oberlehrer I. Below stiellte uns freundlicherweise die

Untersuchungsprotokolle zur Verfiigung.
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Tabelle 8

n= 91

Alter 7
10-11,,2

Anzahl der Schiiler mit massiven Schwierigkeiten

beim Erwerb der Schriftsprache, die in den ein-

zelnen Wahrnehmungsbereichen Fehlleistungen auf-

weisen

phoremn. optisch cindgth, melodisch rhythmisch
80 . 33 77 26 . 49
/87,9 %/ | /36,3 %] /84,6 %/ | /28,6 %/ | /55,8 @/

Zur besseren Veranschaulichung der Unterschiede zwischen

den Vergleichsgruppén /Gruppe I: Vorschulkinder, #dlteste

Gruppe, unausgewdhlt, Gruppe II: Schiiler der.POS, unausge—

wdhlty Gruppe III: Schiiler der POS, ausgewdhlt nach dem:

Merkmal "massive Schwierigkeiten beim Erwert der Schrift-

spfache?/ dient die folgende Ubersicht in Tabelle 9.
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Tabelle 9

Vergleich der Gruppen I, II, III hinsichtlich

des Anteils von Fehllelistungen in den unter—l

suchten Wahrnehmungsbereichen

Gruppe I[:] Gruppe II - . Gruppe "1l EB

; 100%
RN B 60,2%
optisch $2,9% i
%,3% |
|
S X3 — ) 3395%
phonematisch 54%
87,9%
|
| s
indsthetisch K& . %
kindsthetisch R IR IIRIXIIIIRIR " 84,6%

rhyvthmi's,ch k

ke
N/ ' \/
’l’A A




Kinder, bei denen LRS vermutet wird, haﬁen insgesant gehdufte

Fehlleistungen in allen untersuchten Wahrnehmungsbereichen

- gegeniiber den Gleichaltrigen in der Normalschule. Bemerkens—
wert ist der massive Ausfall bei fast allen diesen Kiﬁdern

im Phonematischen und Kindsthetischen, Auf die mangelhafte
phonematisch—kinésthetische Differenzierungsféhigkeit wird

' in»der'LRS—Liceratur immer wiedér'higggwiggggL/BECKER 1967,
KOSSAKOWSKI 1961, KOSSOW 1972, K'LUGEv196’7 u.'a./.. Auf die
Miéﬁeteiliguné andererAsensomotorischer Grundleistungen'wird
in der Liteféthr nur am Rande verwiesen,'STEINKOPF /1969/ hebt
in einer sehr,inﬁeressanten,Analyse von LRS-Kindern den En-
semblecharakter dér fiir den Brwerb der Schriftsprache vor-
agézusétzendén sensomotiorischen Leistungen hervor. Sie ﬁaéht ’
besornders auf -die Bedeﬁtung des Rhythmusgefiihls, des Gefﬁhls‘
fir Takt ﬁnd Tempo, sowie auf die optisch~rédumliche und akug—
tisch~agnostische Koﬁponente aufmerksam. -

Im Untepschied zur diagnostizierten Dominanz phonematisch —
kindsthetischer Mingel bei LR3-Schiilern deutet sich bei etwa
gleichaltrigen ﬁilfssqhﬁlern folgendes an:™ iﬁ optischen,
phonematischen und kin&sthetischen Wahrnehmungsbefeich liegen
im melodischen ﬁnd-rhythmischen Bereich liegen dageéen iiber

- den Fehlerquoten der LRS-Schiiler. Es ist zu priifen, ob diese
Téndenzen zuf&llig sind, bzw., ob es sich um defektspezifische

Kennzeichen handelt,

% Diese Untersuchungen fiihrte Frau F, Gentes, Sonderschul-

pédagogin, durch.
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Das unerwartet bessere Ergebnis in einigen sensomotorischen
Voraussetzungen bei Hilfsschiilern im Vergieich zu Jjenen Schii~
lern, bei denen LRS vermutet wurde, wirft einc Reihe von Fra-
gen auf, Die Gruppe III ist leider keiner speziellen Intelli-
genzdiagnose unterzogen worden. Das Urteil iber ihr intellek—
tuelles Niveau~stﬁtzt sich auf Angaben der unterrichtenden |
Lehrer. Zur Auuwahl fir eine Aufnahme in LRo—Klas senn wurden
Schiiler vorgeschlagen, die in Lesen und Rechtschreibung ver-
gsagten, in den ibrigen Fédchern aber gute bis befriedigende
Lesitungen aufwiesen. Dabei ist allerdings zu vermerken, dass
ein grosser Teil von ihnen die erste oder zweite Klasse wieder-
holt hatte beziehungsweise spéter eingeschult worden war.
Damit sind fir einé prézise LRS-Diagnose manche - Probleme
verbpnden; Unabhéngig davon erscheint uns der Unterschied
zwischen beiden Gruppen bemerkenswert. Unter ﬁmsténden liegt
die angedeutende defektspeéifische Synptomatik in Unbterschie-
den der Bedingtheit beider Defekte begrindet, Das konnte ein-
mal mit Besonderheiten in den Beziehungen zwischen der sen-
sorischen und semantischen Ebene zusammenhfngen. Wenn der
'prlmare Auogangspunkt fur 1sollerte ochWLerlgkelten beim Er-
werb der Schriftsprache /LRS/ in der sensorischen Ebene liegt,
‘die sgmantische Ebene® reélativ einwandfréi funktioneft,so'
wﬁrdé eine LRS-Therapie das sensomotorische Training be-
sonders zu beachten haben, Eine Frilhtherapie /im Vorschulalter/
wiirde hier naheiiegen. Beim Hilfsschiler dagegen ist das Be-~
dingungsgefiige vermutlich komplexer und differenzierter., .Ins-

gesamt liegt das Niveau der Differenzierungsféhigkeit - wie

¥ Das ist jene Ebene, die den inhaltlichen, begrifflichen
Reichtum, den Umfang und die Genauigkeit des Wortschatzes
und vor allem das Niveau der Denkstrategien umfasst.



bei den.IRS-Schiilern — weit unter dem der Normalschiiler. Die
hohere Ausfallquote im melodischen und rhythmischen Bereich
bei Hilfsschiilern gegeniiber den Schiilern, bei denen LRS ver-
mutet wurde, kénnte_mit der physiologischen Grundlage dieser
Bereiche zusammenhdngen. Fiir eine defektspezifische Unter—
scheidung von Schwachsinn und IRS im Vorschulalter konnten
die beschriebenen Sachverhalte eine gewisse Rollé-spielen.

In Verbindung mit einer Intelligenzdiagnose diirften differen-
zierte Analysen der einzelnen Wahrnshmungsbereiche fir eine
Abgrenzung niitzlich sein., Vom Wesen her steht eine IRS als
partielle sernsomotorische Stdrung anderen Sinnesschédigungen
/Schwerhérigkeit, Sehschwiche/ weit néher als dem Schwach-
sinn, Unseres Erachtens ist eine weitere Klérung der Be-
zisehungen zwischen der sensorischen und semantischen Ebene
unbedingt notwendig, vor allem auch unter dem Gesichtspunkt,.
wie liber die semantische Ebéne eine Qualifizierung der sen-
sorischen Ebene erreicht wird /ANANJEW 196%/., Ausserdem ist
fir eine bessere Abgrenzung def Eiﬁsatz standardisierter

Intelligenzpriifverfahren erforderlich.
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3. Mangelnde aenoomotorloc e Dli[eronz1erunvsiahlwkelt kann
tell oder global™ und mit unterschiedlicher Intensitét
-auftreten. A
Eine partielle Schddigung liegt dann vor, wenﬁ von der Behin-
derung vor Schuleintritt 1 bis 2 Bereiche betroffen 81nd
Dabei kann die Behinderung 1nnerhalb der Bereiche unterschied-
lich intensiv sein. Von einer globalen leferen21erungsschwa—
che ist dann zu sprechen, wenn 4 - 5 Wahrnehmungsbereiche
Rickstande aufwéisen und der Lefnfortachriﬁt zwischen der Er-
kundungsuntersuchung und Kontrolluntersuchung unbedeutend ist,
Die -Zuordnung der Gruppe mit 3 Ausfiéllen erfolgt in dhnlicher
Weise. Wird zwischen der BU und der KU kein Fortschritt nach~
gewiesen, muss eine globale Differenzifungsschwédhe angenom-—
men werden. Typisch fﬁr'Differénzierungssohwéchen globaler
Art ist offensichtlich, dass in diesen Fédllen Kompensationen

nicht zustandekommen, Die Folgen daven sind Behinderungen beim

Erwerb .der Schriftsprache, manchmal auch‘generell flir die geisti~

ge Entwicklung, weil die Gesamtstruktur der Sensomotorik Defekte

aufweist, Fir Schwierigkeiten'beim Erwerb der Schiftisprache
im Sinne einer partiellen Lese-Rechtschreibschwiche ist das
Vorhandenseln einer globalen Diffterenzierungsschwiche Oel de
inneren Verarbeitung &usserer Reize auszuschliessen, Mit der

Diagnose einer globalen Differenzierungsschwiche innerhall der

¥ Global ist hier im Sinne von ausgeweitet gemeint, 4-~5 Wahr-
nehmungsbereiche unfassend; im Unteréchied dazu wurde eine
totale bezichungsweise global-intensive Differenzierungs-—

'schwécﬁe eine Ausformung kognitiver Leistungen geuerell

behindern.
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sensomotorischen Grundlagen fir den Spracherwerb und die Denk-
entwicklung wird die Mdglichkeit einer effolgreicher pédagogi-
schen Beeinflussung nichb ausgeschlossed.'Vielmehr bétrachten
wir eine eindeutige Diagnose als notwendige Voraussetzung fiir
eine gezielte pddagogische Forderung. Eine partielle bzw.
mehr oder weniger globale Differenzierungsschwéche kann sicher
auch Bereiche erfassen, die wir mit der Differenzierungsprobe
" nicht prﬁfen, wie‘zum Beispiel die Raumlage - oder taktilé
Differenzierungsféhigkeit. Ausserdem sind mnestische Fihig-
keiten auf allen Ebenen - sicher auch auf der elementaren
sensomotorischen>Ebene -~ an der Differenzierungsleistung
‘mitbeteiligt.

Zuf Bedeutung der Raum-Lage-Differenzierung im Zusammenhang
mit gem Erwerb der Schriftsprache‘sind Untersuchungen in un~
serer Fofschungsgruppe begonnén worden, Zur Frage der mnesti-
schen Voraussetzungen vertreten wir gegénwértig'noch‘folgende V
Auffassung: Daé.Versagen bei einer Aufgabe kann sowohl durch
sensomotorische Unzulédnglichkeiten als auch durch Méngei im
Kurzzeitspeicher bedingt sein. Es misste gepriift werden, ob
Kinder, die bei den Rhythmusaufgaben versagen, in ihren mnesti-
. schen Leistungen retardiert sind, WEUFFEN /1969/ fand bei
Agrammatikern fast immer Ausféllé im rhythmischeﬁ Bereich,

die mit den mnestischen Ausfédllen der Agrammatiker korrelier- -
ten. Daraus ergibt. sich eine wichtige Forderung fﬁrlden Aufbau
von Trainingsprogrammen, Sie miissen beachten, dass wéhrénd

der Ubuhgen die Kinder ihr Tun sténdig spraéhlich formulieren
oder begleiten, weil von der semantischen Genauigkéit die
Entwicklung der'senSOmotorisChen Differenzierungsféhigkeit
ebenfalls abhingt.
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Untersuchuﬁgen an normalen Vorschulkindern Vergleiche ihrer
Differenzierungsféhigkeit kurz vor Schuleintritt mit ihren

Zensuren in Lesen und Rechtachreibung, deuten darauf hin, dass

derartige Ausfédlle kompensierbar sind, sich zumindest nichb
in geminderter Schulleistung nachweise lassen, Wir verweisen
~darauf, dass wir diesen "kritischen" Wert bereits beschieben

haben. o ‘ ‘ ' ,

4, Eine LRS-Diagnose miisste deshalb in erster Linie den Nach-
we;§ erbringen, dass die im Anfangsunterricht suftretenden

‘ Lernschwierigkeiten'auf partiellen Schwierigkeiten beim Er—
werb der Schriftsprache beruhen /Differenziérunésméngel,
Schwichen im Sprachgedidchtnis usw./ und nicht mit einer allge-—
-meinen Leistungsschwiche zusammenhidngen. Kompliziert ist diese
Di&gnose auch deshalb, weil eine partielle, urspriinglich nur
fir den Erwerb der Schriftsprache zusténdige Schwiche spéter
auch Sekﬁndérsymptome in Form eines allgemeinen Schulversagens
bewirkeﬁ kann., Von LIRS wére dann nicht zu sprechen; wenn als
ﬁrSachen fur Lefnschwierigkeiten entweder globale Mangel der
sensomotorischen oder hdheren geistigen.Féhigkeiten beziehungs—
welilse motivationale Bédingungen verantwortlich zu machen sind.
Dafiir reicht allerdings eiﬁe Untersuchung mit der Differen—
zierungsprobe nicht aus. Sie liefert lediglich Hinweise fiir
den methodologischen Ansatz und misste durch andere Itéms hin-
sidht;ich ihrer Trennschérfe erweitert werden, ﬁm gegebenen-
falls eine spétere LRS prophylaktiSCh,diagnostizieren und pa-

dagogisch behandeln zu kénnen.
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Allerdings werden mittels der "Differenzierungsprobe" im Vor-
schulalter spidtere LRS-Schiiler als auff#llig erfasst. Ihre
Einbezihung in das Differenzierungstraining im Vorschulalter

dirfte fiir sie sehr ntitzlich sein.

5. In der Fachliteratur werden einzelne Wahrnehmungsbereiche
als Ursachen fir LIRS stark betont, Das hingt sicher mit der
Tatsache zusammen, dass Differenzierungsschwédchen in einem
Bereich h#ufig bevorzugt mit Schwédchen in anderen Béreichen
korrespondieren., Der Stellenwert einzelner Schwéchen kann sich
im Verlaufe der individuellen Entwicklung und in Abhéngigkeit
.pédagogischer Einwirkungen /wenn diese bevorzugt auf die Kor-
rektur einer Differenzierungsschwiche ausgerichtet-ist/ ver—
dndern. Als Musterbeispiel dafir sei die optische Differenzie—
rungsschwidche genannt. Bel Kindergartenkindern tritt sie in’
Abhéngigkeit der péddagogischen Arbeit seltener auf als bei
Kindern, die keinen Kindergarten besuchen, Im Vorschulalter
besitzt demnach eine optische Differenzierungsschwiche nur
einen geringen Indikationswert fir den Gesamtiustand der Sen-
somotorik, Im Schulalter wiederum tritt sie seltener isoliert
auf., Ihre Indikationsfunktion fiir den Gesémtzustand der Senso-
motorik ist dann hdher, Fast immer konnen dann auch Schwéchen
in anderen Bereichen /meist in mehreren/ nachgewiesen Werden.
Ausfédlle sind also von unterschiedlichem Gewicht in Abhéngig-
keit davon, in welchem Alter sie /noch/ auftreten. Eine opti;
sche Diffefenzierungsschwéche zum Beispiel vor Schulbéginn
/ermittelt mit der Differenzierungsprobe/ ist anders zu wer-
ten als die qualitativ gleichértige Schwiche nach einjéhrigem
Schulbesuch, Damit sind viéle komplizierte diagnostische
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Probleme verbunden. |

Fir die Kindergértnerin ergeben sich daraus keine Schwierig-
keiten, Wenn einige wenige Kinder unndtig in eine spezielle

: pﬁdagogische;F&rderung einbezogen werden, dann.entsteht ihnen

dadurch keinerlei Nachteil.

6, Das eigentliché Aﬁliegen von Untersuchungen zur sensomoto-
rischen Organisation im Vorschulalter, einschliesslich der
konditionalgenetischen Analyse des LRS-Syndroms besteht darin,
den betreffeﬁden Kindern zu helfen, die Anforderungen in der
~ Schule erfolgreiéher zu erfiilllen. Neben vielen anderen Wegen
dirfte der iiber eine prophylaktisch orientierte padagogische
Beeinflussung auf der Grﬁndlage von Friihdiagnosen besonders
effektiv gein. Wir wollen deshalb zu der grundsétzlichen
Frage, ob;Differenzierupgsschwéchen beeinflussbar sind und

ob damit die Voraussetzungen fir den Erwerb der Schriftsprache
ginstiger gestaltet werden kdnnen, einige Beispiele aus unse-
ren Untersuchungen anfiihren:

Von einer Forderung dér Differenzierungsfﬁhigkeit bei Vor-
schulkindern kann man dann sprechen, wenn ihre Tatigkeit,

ihr Spiel, inhaltlich und organisatorisch auf die bewusste
Beachtung sinnlich wahfnehﬁbarer Sachverhalte und ihrer Moda-
litéten /Unterschiede der Form, Farbe, Bewegung, Gerdusche,
_Zeitabsténde, Raumlage, Téne und Laute, Ton- und Lautfolgen
usw./ gerichtet ist. Auf diese Weise werden immer feinere
Modalitéiten erkannt ﬁnd im Handeln beriicksichtigb. Zwingt
die Tdtigkeit nicht im erforderlichen Masse zur Modalitidts- -

beachtung, dann kann sich diese Differenzierungsféhigkeit
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" nicht entspfechend ausbilden, Gleichzeitung kommt es noch auf
zwei andere Geéichtspunkte bei der Entwickiung von Forder-
progranmen an; Da die Brgebnisse der sensorischen und motori-
schen Prozesoe einerseits das Material fir die semantlsche
Verschliisselung und Entschliisselung von Slgnalen liefern
/ALBRECHT 1967/, andererseits von der Reichhaltigkeit und
begrifflichen Exaktheit des Wortschatzes abhéngen /ANANJEW
1969/, ist bei bestimmten Sinnesiibungen die sﬁrachliche Kom~
mentierung des Tuns /als sprachliche Formulierung des prak-
tischen Tuns, als sprachliche Begleitung usw,/ das wesent—
lichste an der Férderuﬁg.'Nur dann wird der Ubergang von der
sensorischen /erstes Signalsystem/ zur semantischen /zweiten
Signalsystem/. Ebene zielstrébig geférdert; Die Bedeutung
der Sprachentwicklung fiir die Prﬁzision der Wahrnehmungen
wird hdufig unterschitzt. Im Prozess der Férderung kommt ‘s
ausserdem immer darauf an, dass dié Kinder die Genauigkeit
ihrer Wahrnehmungen und sprachlichen Leistungen permanent
kontroliieren, ohne dass sich die Kontrolltdtigkeit verselb-

~st8ndigt und zusétzlich Verunsicherungen bewirkt. Das wird
nur dann erreicht, wenn die aktuellen Moglichkeiten des K:Lndes
und die gestellten Anforderungen relativ uberelnstlmmen.
Gleichzeitig bendtigt das Kind vom Erzieher oder /noch besser/

vom Verlauf der Tétigkeit.hef Informationen, die es von der .
Qualitat seiner Differenzierungsleistungén und deren sprach-
lichen Bewdltigung in Kenntnis setzen; ohne dasg es.dadurch
zu Entmﬁtigungen u.é;_kommen darf, Die Grunddiktion fir jéde»
Art der Rickkopplung muss sachlich konkret, das heisst fur
das Kind iiberschaubar und die sich daran anschliessende Kor-
rektur Forderung muss realisierbar sein, Vor.tadelnden Bemer-
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kungen ist ebenso zu waren wie ‘vor unbegrindeten Belobigungen.

Aul keinen Fall ist die Leistung wit Zensuren zu bewerten.

7, Nach dem Gesebz der Finheit von Funktion uwnd Struktur
/RUBINSTEIN 19468/ wird durch die gezielte_Tétigkeit die
strukturelle und funktipnalc Voraussetzung des sensomotorischen
"Apparats sténdlg vervollkommnet, Dabeil treten -auch individuelle
Unterschiede im Tempo und in der Qualitdt auf. Das hat zum
Beispicl zur Folge, dass gléiche Anregungssituationen bei
verschicdenen Kindern im gleichen Zeitraum zu einem unter—

schiedlichen Niveau der Differenzierungsfahigkeit filhren

o2

/Dialektik von Lerngn und Reifen/; L. und O. HOLTZ /1972/'
untersﬁghten die Frage, ob sich eine qualitativ unterschied-
liche pédagogische Firderung von Vonschulkindern‘auf deren
Differeﬁzierungsféhigkeit auswirkt und ob sich derart bedingte
Unterschiede in der Differenzierungsfdhigkeit spédter in der
Rechtschreibung nachweisen lassen,.Verglichen wurden zweil emrste
Klassen, Die Kinder dér Klasse 1 h besuchten alle vor der Ein-~
schulung einen Kiﬁdergarten. In der pédagogischen Arbeit mift
den Kindern wurde der Erziehungs— und Bildungsplan fir die
dlteste Gruppe ausgezeichnet verwicklicht, Da die Brzieherin
ausserden ein Instrument beherrschte und fir den musischen
Unterricht subte Voraussetzungen besass, erhielten die Kinder
Qiele konkrete Anregungen im melodischen, rhythmischen und
qptisqh@n Wahrnehmungsbereich, Die Kinder der Klaése 1 ¢ hatten
im Vorschﬁlalter keinen Kindergarten_besucht.inne Uberpriifung

der Différenzierungsfihigkeit unmittelbar vor Schuleintritt®



ergab fur beide Gruppen signifiként unterschiedliche Ergeb-
nisse, Die durchschnittliche Zahl der Fehlleistungen betrug
bei den Kindergartenkindern 0,9, bei den anderen Kindern 1,6.
Die Folgeﬁ dieser unterschiedlichen Startbedingungen inner-
halb sensomotorischer Grﬁndleistungen liessen sich besonders
deutlich in der Rechtschreibﬁng nachweisen. Die Klassenlehrer
beider Klassen waren ausgebildete Unterstufenlehrer. In 3.
Kontrolldiktaten**'am Ende der ersten Klasse erreichben die
Schiiler der Klassé 1lb durchschnittlich'5,4 Rechtschréiﬁe-
fehler, dig Schiiler der Klasse‘l‘c durchschniﬁtlich 9,3

Rechtschreibefchler., Die Leistungen. in den anderen Fdchern

¥ Dieser Zeitpunkt wird ansosten fiir den Einsatz Differen- ,
zierungsprobe nicht gewdhlt, weil dann Schlussfolgerungen

fiir die pédagogische Arbeit im Vorschulalter nicht mehr
zu verwirklichen sind. Der von Holtz gewdhlte Zeitpunkt

erkldrt auch die besseren Durchschhittsergebnisse.

#% Die Diktate wurden den‘Diktaﬁbeispielen fir die Klasse 1-4
'entnommen und hatteﬁ:folgenden Wortiaut:
1. Diktat: Auf dem scpulhof '
Alle M#dchen und Jungen sind auf dem Hof, Hier
konnen sie spielen.;
2. Diktat: Junge Pioniere _
Die Pioniere helfen der Mutber und deu Vater.
In der Schule lernen sie gub,’ |
3. Diktat: In der Schule
" Alle Médchen und Jungenvsind heute in.der Schule.,

Viele konnen schon gut lesen.,
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wiesen sonst keine feststellbaren’Unterschiede auf, was darauf
schliessen 1§sst,'dass'fur die unterschiedlichen Rechtschreib-
leistungen nicht ohne weiteres die'pédagégische Qualifikation
der belden Unterstufenlehrer verantwortlich zu machen 1st.

Das unterstrelcht sowohl den Zusammenhang von D1fferenz1e—
rungsleistung und Rechtschrelbung,.als‘auch die Abhanglgkelt
des Differenzierungsniveaus von der Qualitédt der Sinneser —
ziehung, | V

HOLTZ liess die gleichen Diktate auch von Hilfsschiilern schrei-
ben. Diese — obwohl fast 4 Jahre &lter - erreichten in der
Differenzieruﬁgsprobé den Wert 2,2, im Diktat die durchschnitt-
liche Fehlerzahl von 24,3. o

Das folgende ﬁeispiel stammt aus der logopédisghen Praxis
unserer Erziehﬁngsber&tungsstelle: Das Kind Martin L. wurde
bim Alter von 5,11 Jahren mit.mﬁltiplem Stammeln vorgestellt.
Die Untersuchung mit dér Différenzierungsprobe ergab‘Ausfélle
>in allen fﬁnf-Wahrnehmungsberéichen. Im ambulanten Sprachun-
‘terricht wurde zweimal wochentlich ein gezieltes Training

der Differenzierungsféhigkeit durchgefiihrt, Die Muttef nahm

an den Ubungen teil und ibte in &hnlicher Weise die von der
Logopédin formulierten Aufgaben zu Hause weiter, Im Alter von
6,6. Jahren bestanden nur noch Ausfélle im kindsthetischen
Bereich. Parallel dazu wurde das Stammeln Uberwunden., In der;:

Schule erreichte das Kind gube bis durchschnittliche Leistungen.

8. Beim leferen21erungstra1n1ng unterschelden wir zwel Varian-
ten Die eine Variante bezeichnen wir als indirektes Diffe-
renz1erungstra1n1ng, welches die Moglichkeiten des Erziehung-

und Bildungsplanes des Kirdergartens vor allem auch hinsicht-
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lich einer exakte Sinnesschulung ausnutzt. Dieses Training
vollzieht sich in der *Gruppen~ oder Einzelbeschaftigung

/auch wihrend der Spiel- und Lernnachmitﬁages/ und auch im
Rahmen der Familienerziehung. Entscheidend ist, dass der be—
wussten und permanenten Beachbtung von Modalitéﬁen wahrnehmbarer
Sachverhalte und beim Vollzug Qer Tatigkeit des Kindes sténdig

Aufmerksamkeit geschenkt wird. Im Unterschied dazu ist fir

ein direk tes Differenzierungstraining ein spezielles,
didaktisph @eofdnetes Ubungsprogramm Jjewelils fir die "Siﬁhes—
schulung" entweder eines Wahrnehmungsberciches oder fiir éin
Ensemble von Wahrnehmungsberelchen zu entwickeln,. Von der in-
haltlichen und metodische~didaktischert Gestaltung her miisste
dieses direkte Differenzierungstraining den Charakter der.
sonst ubliéhen Beschaftigungen und Tatigkeiten haben und'démit
- weitestgehend aen in der logopddischen Praxis angewandten
"Sinnesubungen" im Sprachheilunterricht dhneln, Wertvolle
Hinweise dazu finden wir bei BECKER /1971/. Bs wire fir die
Kindergértnerinnen und auch Unterstufenlehrer sicher eine
grosse Hilfe, wenn erfolgreich erprobte Trainingsprogramme‘
fir die Schulung der Differenzierungsfdhigkeit in den ver—
schiedenen Wahrnehmungsbereichen bald zur Verfiigung stéﬁden.
Von grossem Nutzen koénnen hierfithr die viélféltigen Erfahrun-
gen aus der logopddischen Arbeit mit Stammlern, Agrammatikern
und Aphasikern sein. _
Die frihzeitige Erfassung von Kindern mit massiven - im All-
tagsverhalten nicht immer erkennbaren --Differenzierungsméﬁ;
geln und ein auf die Ergébnisse der Diagnose abgesﬁimmtes
Differenzierungstraining wiirde zweifelsohhe dem Versagen beim
Erwerb der Schriftsprache in der Schule und den.damit verbun-
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denen Sekunddrkonflikten in der Entwicklung der Kinder pro-

phylaktisch entgegenwirken.

ZUSAMMENFASSUNG:

Der Verfasser ist der Meinung, dass dem Auftreten von Schwie-
rigkeiten beim Erwerb der Schriftsprache vor allem aﬁch prophyé
laktisch begeghet werden’muss. Sie sehen im Niveau senéomotori—
scher Grundleistungen eine wichtige Voraussetzung fir den
hierarchischen'Aufbau hdferer geistiger Funktionen. Der Erwerdh
der Schriftsprache - als neuer Typ der Tatigkeit - wird im Vor-
schulalter durch die Vervollkommung der sensomotorischen Dif-
ferenzierungsféhigkeit'entscheidend vorbereitet.‘Der Prozess
deriKonstituierung dieser Voraussetzungen ist padagogisch beein-
flussbar, wenn auf eine gesicherte Diagnose aufgebaut werden
kann. ‘Da im Allfagsverhaltén‘bestimmte, fiir den Erwerb der
Schriftsprache erforderliche Téleranzen in der Differenzie-
rungsféhigkeit nicht erkanﬁt werden /weill das der.Typ der Ta-
tigkeit noch nicht fordert/, ist der Einsatz standardisierter,
einfach h&ndhabbarer_Methoden'unerlésslich. Diese Methodén
missen. auf einer differenzierten entwicklungspsychologischen
und logopddischen Analyse der Vorleistungen fir "Schriftspra-
che" beruhen. Im vdrliegenden Beitrag werden theoretische As-
pekté-diskutiert und empirische Befunde mitgeteilt., Nach Auf-
faésung der Autéron ist eine prophylaktischorientierte Friih-
behandlﬁné der LRS im Vorschulalter cbenfalls moglich ﬁnd
notwendig..:'. ’ | k
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JMarHo3 YCHOBUI YCBOEHMA NMCHMEHHOI peyu Ha DaHHEeM aTamne
C TOYKA 3PEHUS METONUKMA M METOZONOTUY

XemuyT bpeyep

llo. MHEHUIO aBTOPOB TPYAHOCTHM, BO3HUKANIME B YCBOGHUM NUCHMEHHOH
peyy, ZOJMHN TPAKTOBATHCA M B NPODUIAKTMYECKOM MNiaHe. ABTOpH
CUUTANT, YTO YPOBEHS .CEHCOMOTOPHHX OCHOBHXCNPORVKUMH sABIAeTCH
BaxHON NDPEXNOCHNKON MepapXuyecKoro NMOCTPOGHUA BHCWAX YCMTBEHHHX
dyHKuuit.YCBOBHME MUCHMEHHOH DOUN KAaK BUAA AEATENSHOCTH MOKET
OHTBH MOATOTOBNEHO B NOUKONHHOM BO3PACTE NMPBXAE BCETO yCOBED-
WeHCTBOBAHNEM CEHCOMOTODHO! Zu(pepeHUMpYomeit chocodﬂocmu.’
llpouscc coaaanma sTUX NPEAMOCHIIOK, €CHU OH CasupyeTcd Ha.
NPaBUIBHOM ZMATHO3E, NOZZAETCS NEZATOTUYHOMY Bo3zelicTaMb, ;
Tax xax onpexenEHHAs BHHOCIUBOCTE ZuQdepeHuupyouei cmocoCGHOCTH,
HyfHas I1st YCBOEHWA NUCEMEHHOI peuyys B MOBENEHUN He No3HaETCH
/ 100 3TOrO CO CTODOHH BUAA TEATENBHOCTH ems He TpedyeTCH /s
HEOOXOZUMIM SIBNAGTOR BBEXEHWE CTAHZADPTM3UDOBAHHEX, JNETKO . -
NPUMEHUMHX METOZOB. OTH . -METOXH ZOJIRHH 0a3nMpoOBaTECH Ha zm(I)g_)epeH-
I{IPOBAHHOM DBONNIUOHHO - ICUXONOTMYECKOM U JIOTONEeRUYECKOM
aHanM3e NpeABapUTENBHHX NPOAYKUMH, HYRHHX XA NUCBMEHHO! peun.
B crarhe aBTOPH OGYXZANT Pa3HHE TEOPETHYEGKHE MOBUIMM U
COOGIANT SMIUPUYECHIS naHuwe. o ROHueﬁuAM aBTOPOB paHHEe
npodunaxruyeckoe nevyenne JPC B NOMKONIBHOM BoapaCTe BO3MOXHO 1
Heodxonumo.
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Early Diagnosis of the Conditions of Written-
Language Acquisition from the Methodical'and

Methodological Points of View

Helmut Breuer

"According Go the opinion of authors, the difficulties
that occur at mastering the written language must be treated
vprophylaccicélly; as well. They hold the level of the sensori-
-motorial basic accomplishments for an important preliminary
condition of the hierarchical construction of the higher |
spiritual functions; The mastery of written language - as a’
type of activities -~ can be prepared, in the period before
school-days, decisively by perfecting the sensori-motorial
faculty ofﬁdifferentiation; The proéess dreating these pre-
conditions:éan be influenced pedagogically in so far'as it is
founded on a sure diagnosis,. As in the everyday behaviour
certain.toleranqeé of the differentiating faculty, that are
necessary for mastering the written language; are not’fecognized
/being not demanded by the type of‘activity/, it is indis- |
-pensably necessary to introduce standardized methods easy
to manage. These methods must be founded on the differentiated
psycho—evolutionary and logopaedial analysis of the previous
accomplishments that are necessary for thé wriﬁten language.

In the paper, the authofs are discussing theoretical points
of view and publishing empirical results, Ip the opinion of
authors, a prophylactically oriented early treatmént of LRS

in the period before school~days is both possible and necessary.
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PUPILS OPINION OF THEIR TEACHERS

"BEHAVIOURA FORMS

Sénior lecturer Dr Jézsef Veczkd






As the instructional and educational effects of "family pre-
ponderance" the social tasks of the same character in schools are
increasing continouosly which olso lays a new duty upon schools.
Colleges, our sociefy takes care with little help bf_the teachers
training that the teachers of primary and secondary schools pfepare
themselves suitable for meeting increased intellectual require-
ments.. At the same time, however, the instruments derving a more
efficient handing down of that educational'knowledge are developing
rather slowly.vFinally, the task -complex multiplied in this way
is to he tackled>by the teaéhers who are, in addition to other
things, expected by smociety to put new life into the above-men-
tioned educational material, making it an'inferesting'personal
experience for children. In the "transitory“ gchool situation
charged whith the quantitatively and qualitalively increased re~
quirements and the difficulty_of'théir realization.necessarly the
teacher’s person comes into prominence even more. A further cause -
of the teacher’s getting into a social limelighf is that in the
period of the so - called transitory difficulties the teacher can
considerably decrease, or possibly strain to the outmost, the con-
tradiction between school and society. '

Simultaneously with the formation of‘“school-centred educa-
tion" a quick change is taking place in the “90qia1 domain" which
forms the scene of human life-activity. The model of the conditi-
ons of group-homogenety is succeeded by the modeis of group-multip-
licity /group-diversity/ and heterogenety. At the same time stu--
dents are surrounded by the various effects of mass-communication.
The problem of what group-formation and effects become in child-
ren a group of reference, or whith which group—formatidns they gef
into contact, i.e. which of these giveé rise to a personal com-
mitment, interpersonal relatibns, or what is more, intellectual
and emotional experiences of belonging there, depends on those
effechts of the micro-groupe which correspond to the children’s ..
interests and with which they get into an intimate contact.

In this period of increased effect-system it is of crucial impor-
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tance for society that schools should be capable of creating a
special climate /positive school-atmosphere/ among pupils, in
which, by exerting influences based on mutual cooperation, they
can ensure the formation of children’s self regulating capacity,
the development of their ego-consniousness, the regulation of
their value~sytem, habits positive behaviour-patterns etc. In the
complicated mass and system of social effects, fpeachers are play-
ing a highly important role in society by bringing about a school
atmosphere in which the oo-operati&e and creative demand of pupils
can be developed in connection with their social activity. Infor-
mation, relation~ and Value-éystems mainly find their way to pu--
.pils through the teachers. Teachers may determine the orientati-
on of pupils to social values, help to turn these Qalues into
inner conviction - often even for a lifetime, The personal -human
medium /teacher-student relation/ produced by them, as the group
-connections developed in the groups /class, Communist Youth
League, study circle, etc/ directed by them /a psycho-social fac-
tor/, contain concrete "experiences" of belonging to an ethical
orientation /interest, aim of 1life, ideclogical conviction/. This
selective activity can only be performed by somebody who has
transformed the social-value-systems into inner experience and
conviction. In that, toa, the personai and hdman effect of the
teacher has a decisive role. The teacher’s conduct plays olso an’
extremely important influencing role in turning the requiréments
ot the microsurroundings /external effects/ into an ego-model man
of internal content, in self-realization and self-perfection
/interiorization/. :

TUnder the influence . of their teachers’conduct the pupils in
the group-communities controlled by themselves, already experience
the outlines and content of their future sacial existence. It is
therefore that pupils should be able to develop a relation of thé
best possible "coexistence" whith school life. The school and in-
side that the teachers, should extablish such personal group-con-
ditions that these activity forms, turning into inher, personal
forms, may determine the future social activity, motibes, orienta-
tions, mental attitudes of the pupils, controlling in this way
their later behaviour. Only in this way is it feasible to prepare
every pupil for a particular social "role" which is nothing else
than the absolute structure /organized at school/ of the sbcial

activity in which the given individual participating. Teachers
So :



very well know however that the "ego" is the most difficult dimen-
sion of the personality to approach. Under the condibions of the
present mass-education this causes great problems today, and it is
easy to understand why it still has not been realized. It is again
only the teacher s person; his positive human properties that can
give this. confused situation a pleasater aspect., '

The problems of the connection beetwen school and SOClety
drawn above in outllne- the increased information, the slow deve-
lopment of educational instrumente, the multiplicity of the effects
»oflsocial coesistence /grpup-heterogenety/, the realization of the
mutual personal connection with pupils- have bécome in-our days
eitremely important. All these make the practical examination of
the school-bshaviour of teachers prominehtly important.‘ o

~ The method uged in rcvelllng
the thbme

The nationally representatlve data of our 1nve tlgatlon were
obtained by using . qoestionnaires. Taking into consideration the
confidence interval, according to a layered pattern, we had to put
questlono to twelve-thousand pupils. This is the numerlcal ratio
whose data dlready, give us the probablllty that our. conclu31ons
drawn from them may be true approximately with QS per cent sncurlty
and 0.05 precision, probability level respectlvely. Our data have
been obtained from pupils in the" 5-th-8-th classges of primary
schools /I0-I3year-olds/ and I-st-4-th classes of secondary
schools /I4-I8year-olds/. '

' In our question-series we have investigated the follow1ng
groups of the behaviour-forms of teachers:

// Oplnlons,about the teacher’s intellectual activity
‘/knowledge, communicating and organizing faculty/

72/ manifestations of his moral conduct and character;

/3/ conduct-forms related to his orientation;

_ /4/ charasteristics of the personality condition of teachers.
As in this case we have investigated how the students see their
teachers tpat is to say, as we have atltempted to establish the
above properties of teachers by means of the students’obs ervatlons
~the questionaires were filled in, of course, anonymously. In our
paper we are trying to give answerbonly to the first quesfion of
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the dnvestigation, in facf, only to a part of it.

. The'qualitative evaluation of the investigation- and then,
within that, the exploration of its’ depth- was strongly helped
by the projective pictures by means of which,from class I of the
géneral /primary/ school up to class 4 of the secondary school we
had a conversation with the students.. .

‘Here two of the pictures used in our investigation:

Picture 1

A lesson of primary-school children /6-9 years old/
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Picture 2

A lésson of 10-14 years old primary school children
We are showing only two of the twelve pictuges used.

These two-piptures belong to a series of twelve which we used in
our investiéétion, the rest of the series repeat the same subject
varying according to the charasteristics of age—grodgs.

" In addition to what has been mentioned so far, by means of
questibnnares and interviews information has been obtained from
teachers as to their most frequent behaviour-froms in school-
practice and whether or not they thought them suitable. We also
asked them about their expectations. The qoestionary is represen-
tative for the whole country and interviwe for a county. ’

We have transformed the ﬂvqtes" and personal opinioné ob-
tained whith the help of the methods discussed above into point-
-values and data, reckbning'by means of them averages, percentages,
dispersion and correlation. This we can show thé relative occurence
of the teachers behaviour-forms whith the help of numerical data.
We want to emphasise again that our investigations do not mean to
display any adverse cristisizm of teachers. We only try to answer
the question, how teachers are seenbthrough the eyes of their-
pupils. We only wish to give a general survey analysis of some
educational lifesituations, without aiming at complements.
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Some basic theoretical problems that determine
our scientific approach A

. Among other things, society preserves its structure throﬁgh
handing down social information by means of its various institu-
tions, the information being coded as a specific system of signs
/culture, ideology etc./ Thel"taking over" of the envolved materia
and mental activity is carried out in special.organizations. For
this very reason, while investigating any of the school’s func-
tions, we cannot leave out of consideration the question of conc-
rete social totality. Consequentely, the teacher also is to be
considered as the‘begrer of the concrete social-historical devel-
opement, as an individually integrated result ot that, who is at
the same time burdened whith the conditions of the past, as well.
He has, nonetheless, to regulate his activity‘in a way that it can
become a"seed of the future". This attitude secures in the possi-
bility that by no means - not even during the,investigatioh -
ghould the teacher be torn away from the social conditions of his

- age. More than that, it makes it possible for us to investigate
him with his unavoidable contradictions. By social role those
funkctions /normative and accepted patterns of our behavior/ are
meant whicthan, in a concrete position, be expected of each
situation and. individual. Thus we consider ‘the school as an in-
stution of society, playing a special system of roles. The school
in many respects enables the individual to recognize .his own
Vsocial stivation /position/ and play his parts in aecreative

way. The same can be formulated from the view - point of teachers
in the following way: teachers,'as members of an institution
/schoél/ control the socializing process of pupils‘under them,
whlth the task of preparing the children for the active realiz~
atlon of definite social role - system. The funkctlonlng of the
gchool in therefore determined by the system of social claims
get up for it, by the material and cultural possibility at its
disposal, as well as by the personal Qualities of the teachers
which turn all these into a living experience. We have, of cour-
se, started our investigations from the basic stand-point that
teachers are to be considered as individuals having different
fundamental qualities but also definite and common behaviour-
-forms to play their historical part well . we want to get to-
these spécifically organized personality qualities by examining
the frequency of teachers behaviour-form at school.
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We compiled the basic questions of our investigatitions in
such a way that the methods applied should always show up the
essenial properties forming the structure of the teacher’s
persionality /ability, ethical and moral character, orieantation,
personality-stage./ We wish to. ensure in that way that we never
look for isolated teacher’s qualities but always take into con-
sideration the teacher's homogeneous personality—structure. In
the way we can avoid the error of attaching one-sided and
exaggareted importancé to the so-called "theory of qualltles"
and ity related trends which seek the so-called ideal educator’s
qualities separated from the personality-structure.

Rélétively frequent behaviour-forms of
teachers intellectuel activity

"Men and women are not only the bearers of their past, heirs
of a world, persons responsible for a number of actions, but they
are the seeds of future, as well. "This beautiful statement of -
eternal value,‘by L. Aragon, is even to a greater extent true of
teachers. One of the teachers most important tasks is to acquire
a definite quantity of scientific and relational /behaviour/ in-’
formation whith all‘the-correlatibns so that it can be realizéd
at sdhool for. social developementsocial self-regulation. In the
funkctions of selection and transmission the teacher is in fact
a key-man who realizes the above mentloned tasks whith his
intellectual act1v1ty. »

The level of this special self-regulation of society is
determined -depending considerabely upon the given systems by
the historically expected maximum level of the developement of
teachers abilities. This means, first of all, a knowledge of
cultural information. At the same time, however, we expect fhe
teacher, to carry out in some specigal domain é creative and
enriching work as well, ‘ ' ,

The third task can be connected whith the previous two in
the following way: the teacher can onlylfulfil his task ‘if he .
is familiar whith his special subjects on a scientific level;
being in some degree an active worker in scientific fileds and;
at the same time, if he can hand down the knowledge to be
communicated to his pupils in a correct way. V
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Since an educator pufsuing his prbfeséion keeping abreast
with the times is by no means a mere mechanical meditator but
ensures the,students co-operation by re-forming khowledgég he
must be a good organiser, - as well. A

Now we summarize the data of our investigations and the
considerably important elements of their instructions:

First we 1nvest1gate the teachers’ behaviour -forms connected
whith the amplification of knowledge in the field of their spe01al

subjects and that of their general culture.

Opinions of primary school pupils concerning
the amplification of knowledge in the field
of general and special subjects.

We must touch in a few gsentences on the problem, if the
6 to 10 years old pupils are capable of forming any judgehet
of their teachers behaviour. /Ferenc Mérei for éxample writes
about school-maturity, as fellows: "Thinking becoming disspas-
sionate and the interest objectivized, a way is'0pened.to the
child for beginning to measure his own activity from outgide,
as well. Among the motives of their thinking emotional elements,
“are gtill present nevertheless, they are able to eghtablish - ela-
borate in their thinking what is good and what 'is bad for them in
the behaviour of others." And H. Wallon puts his views into the
iollow1ng wordg: "Objectivdly hag had his place in his enviroment
even before. Ndw, however, he has an exact idea about what kind
of place is due to him. At present he already knows himself as a
bearer of different possibilities at the same time. In that way,
hig personality has schieved the level of the category of consioug-
ness. ' - '

During our investigations we experienced.that the majority
of students'%ave evaluable answers. It is true, o

x . ' » |
It is reflected by the data given how the students saw
their teachers., We do not claim,; of course, that these opinions
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however, that the pupils in classes I and I1I do not as yet

observe the properties of their teachers consciously, and they

do not meditate upon them. But we can learn from their narrations

- as concrete educational life situations - what they appreciate

or reject in their educator. Our investigations algso proved for
instance, that the prestige of the educator in the eyes of six-seven
- -year-old children comes first of all from his given position. From
class II1I.on, however their authority-bound attitude and their
respect of'authority become a little closger. At the same time, we
have established that in the eyes of children the most central
problem in the human conduct of their teacher. We may understand
clearly from the conversations that pupils feel and can express on
the level of their own thinking - or, at least they can refer to
it- that by entering school, their position has changed in every
micro-group. To put it more exactly, the new measure of value of
their ""group -p081t10ns" will be the succesful or unsucessful
school-activity. "Daddy plays whith me only if Ibring a red point"
/1.14/. They love my brother more than me because he learns better
than I do" /2, 72/ "Children laugh at me if I do not know the
lesson. They only play with me if there is nobody around" /3, 176/.
As children feel that almost everything depends upon their teacher,
his behaviour will be fundamentally important for them. As pupils
do not only want to preserve their old, positive "roles" in their
family and among their companions but they also want to get new ones
it can be understood easily that they turn to their teacher whith
full devotion. By this we mean that they respond to the positive
behaviour of the educator whith full attention and their adaptation
becomes faster. '

of pupils are of absolute value. But a situation report is anyway
given by numbers and testimonies. And that may be a beginning of
further investigations and educational-psychical experiments.

x Merei, F.-Binet, Agnes, 1970; Gyermeklélektan'/Child
Psychology/. Publishing House "Gondolat", p. 173.

XXX wallon H. A gyermek lelki fejlédése /Mental Developement
of Child./ Publ. House "Gondolat", p. 156.
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Further on;Awe will investigate to what degree the school caﬁ
neét the need for turning towards the external world., I/a in Fig
[ clearly shows that, according to the opinions of six to ten
-yeaf-old pupils, 79 pér cent of their teachers regularly add to
the scope of knowledge.ih schoolbooks, and the majority of children
is glad about that. This amplification does not mean the enlarge-
ent of the curricular material whith additional facts, but it
eans ahadaptation of knowledge prescribed by thé.curriculum, to
the students life-situations, which necessarily means connections
vhith other factors as well. In this way, the material of knowledge
vecomes a living reality of everyday life for children. Only in
his -way can lessons in this age of life be‘really true to life.
'herefore, answers like the following were. Therefore, frequently:
'T like reading lessons because then we speak about a iot of
hings" /cl. 2,199/. It turned out from the interviews with pupils
hat they were pleased with the enlargement of their concrete
eading passages. 85 per cent of teachers state about the same _
roblem that they regularly amplify the compulsorily prescribed
ubject-matter of instruction. The arithmetical mean of the
pinions of teachers and pupils ig 82 per wich displays in this
ase only a difference of " 3 p.c. which can be considered a good
ongruence. At. the same time, in the opinion of pupils, it is only
4 per éent of  teachers who are teaching only the text of school-
ooks /Pig. 1:2/a/. By way of illustration, we quote here the
nswers of-a few pupils: "During reading iessoné; we do not, speak
bout anything else than what is written in the book. I am bored
ith that." /cl. 3, 179/. ™We are learning only the arithmetic
roblems contained in the book. I should like to invent and to
ums" /cl. 4,'71/. "In grammar lessons, we have to learn even the
xamples from the book" /cl. 4, 7/. At the same time, 25 per cent
f teachers claim that they "present only the text of school-
soks." - ' .

Pupils think that 7 per cent of teachers cling rigidly to
1e text of school-books: /cl.: Fig. 1:3/a/. This "complaint"
1s raised first of all by pupils in classes III and IV.. "The
3ssons in the grammar book are to be learned by heart, and I
> not like that" /cl. 3, 211/. Pupils are protesting against
rarning exampleé in addition to learning rules. I do not like
invironment study" lessons because I am supposed_to learn every-
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thing by heart /¢l.4.21./ The above-mentioned 7 per cent is
surely a low number, yet, we make mention of this behaviour-form
because it exposes the pupils in question to an overburdening
which is unjustified with its mechanical character and is harm-
ful to the school-atmosphere. 9 per cent of the teachers thought
this form necessary. : ’ o

.The problem of how thinking becomes of a higher>standard
/4/a/ is listed among the behaviour-forms in Fig.l in order to
indicate the two main fields of interest /orientation/ of the
age groups /8-10—year—olds/:'discovering and learning about the
" external world, énd developing an original thinking capable of
getting to the core of problems. It is therefore, no accident
that the pupils in classes IIT and IV already notice and even tak
as their patfern a well-proportioned logical system of lessons
and the many-sided knowledge of their theachers. This is true
even if they themselves have just realized its importance and.
‘even ii it is not always characteristic of their thinking.

Pupils consider 80 per cent of all their teachers’ ciasses
as having a logically well-proportioned structure, This problem
is touched upon by those pupils as well who 8till think in many
regards in images. ‘Let us quoté some . typical examples: "I am plea
sed to go to school because in class I can easily learn what is
important." /cl.3, 102/. ."The .most difficult thing to recognize
is what our teacher considers to be important" /cl.3, 52/. “Our
school-mistress always séys it louder what she thinks important."
/cl. 3, 12/ "Our teacher always arranges in groups the things
learned in class, it is therefore easy to remember the lesson
well" /cl.4, 23/. If somebody can summerize the lesson shortly
and well, we consider him to be a clever child. It is shawn by
these few quotations, that in the pupils in classes III and IV
the desire for seizing and grouping the essence of problems al-
ready begins to take shape; "I look up to our teacher because she
knows so much. Our tacher can answer any question." /cl.4,151/
~ "Our school-mistress is the deverest of all for she knows every-
thing /c1.3,172/. "1 ask the teacher what I do not know for she
knows everything. If somebody is clever, I believe everything he
says" /c1.3,75/. "I shall become a teacher so as to know a lot"
/c1.2,191/. "I like our teacher because she is clever" /cl.2,12/.
In the majority of lower-grade pupils the knowledge of their
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teacher inspires respect, they like her therefore and are more
"obedient™ to her, that is to say, onse of the most: important
conditions of the educational influence is the teacher solid know-

ledge. :
85 per cent of those teachlng ‘these classes have the opinion

that their lessons‘are logically well proportioned and’ arranged

in a suitable way. The'tWO‘statements,'fhat is the 80 per cent of
pupils and the 85 per cent of teachers are near emough each othgr,
the dlfference being only 5 per cent.. '

/v/ Oplnnons of 10- 14 -year 0ld pupils concerning,thelr
teachers general and special knowledge.

The teacher who regularly enlarges the special teaching’
. materlal and is gble 0 present it in a_way much appeal—

ing to puplls.

It is generally known that puplls belonging to this age
group turn more definitely towards the world and they are fairly
curious to know their environment. They become more :and. more able
to get rid ofrtheir one-gided subjective intentions, desires, and
to examine the world objectively. It is gasy to understand that
they judge a class in school by the amount of knowLedge.they\get
during it. They say that 65 per cent of their teachersAregularly
enlarge the subject-matter of instruction with something taken
from life-and interesting for them.X By way of illustration let us
quote a few characteristic answers: "I like zoology because we
visit stock-breeding farms, and because we have formed a group
for breeding small animals" /cl.6,7/. "I like zoology because we
do some dissecting, as well. I have also dissedted animals and
shell perhaps never forget that expefience. We all dissected
three animals each" /cl.6, 172/. "I find history to be interesting

‘ This statement of pupils was summarized by taking into consider-
ation two sources: on the basis of the answers given in the
questionaries and of the opinions obtained with the help of the
projective pictures. In the case of the latter method, we have
compared the statements of pupils w1th the materlal of school- -
books
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gince our teachef completes several parts with orogonsl stories"
/cl.7,13/. "I look forward to history lessons because the material
ot the book is completed with interesting adventure-stories by

our teacher" /cl.6, 21/. "I am glad to learn physics our teacher
completes the parts in our book with detailed experiments and,

in that way, they are understood by everybody" /cl.6, 23/.

"I like Hungarian lessons because our teacher coppletes the ma--
terial of the book with details that had actually happened, and
because we read selected passages in class". The_teaqhgnajdemoq-
trations, experiments, extracts read out from refereqce books,

the use of encyclopaedias, excursions, film-strips, tripe to
museums and archives, anecdotes, the discussion of contemporary
Vevents, adventures, etc, are all regarded by pupils as completion.
It is particularly highly appreciated if the teachers, in the
‘course of teaching the concrete school tOplcs, demonstrate recentl
publlshed books or other up-to- date materials. We have observed
that in the domains investigated 8 per cent of the teachers of
Hungarian teaching in classes VII and,VIII make the students read
systematically, or teacher_and pupils together read the most

‘recent literary products /from periodicals, details from books/.
In the classes of -these teachers, 81 per cent of pupils are really
enthusiastic about literature Jessons. Only 2 per cent ot the
pupils remained entirely indifferent.

Talking about the enlargement of the special knowledge to
be communicated to various classes, it is striking that the
higher the form a pupil is in, the less additional and lifelike
‘presentation is felt on the part of the teacher. It is, however,
proved by our investigations that the teacher’'s completian of the
teaching material neither decreases numerically /in quantity/,
nor does it grow. In accordance with the personality-development
of pupils, the increasing complicatedness of textbooks and the
curricular demands, only é quantitatively increasing and quali-
tatively constantly reorganized extra-curricular material would

~gatisfy the pupils., Only this would make them feel they have
‘vauired some extra-knowledge. '

In connection with the same problem, 71 per cent of the
teachers in the upper grades claim t0 complete the material of
gchool-lessons systematically /cf.: Fig.l: 1/f/. The variance

‘between the opinions of pupils and teachers is of + 3 per cent
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‘rom the arithmetical mean, which can be considered.as a good
,ongruence.x o

In the course of our 1nvest1gat10ns we have come to the
conclusion that the relation of pupils to the school is largely
letermined by thé~adequate completion of the teaching material
f any given subject. '

The teacher with thorough knowledge

One of the 1mportanf subJectlve Pondltnons of the personallty—
evelopment of the upper-grade student is to regard some members
f their vicinity as patterns to be followed. While the majority
f students from the age 6 to 10 look upon their teécher ~ owing
b0 several causes - with admiration, from 10 to 14 - corheSpond-
ng to the development of the faculty of abétraction - they ragard
dult personé controlling them on the basis of new standards.
*rominent human knowledge becomes the mosi important basic condition
f the social relatior »f commitment and belonging. It is obvious
hat the students, owing to their limits of devlopment, are not
et able to judge the knowledge and faculties of their teachers
>bjectively. Nevertheless, they are capable of recognizing in an
ndirectWay the teacher of outstanding knowledge who is important
‘or them: "Hé speaks easily about the subject-matter of school-
.hstruction":/cl.7,2l/. "He calls our attention to surptizing
.elations" /cl.8, 74/. "We cannot but admire his many-sided and
eep knowledge" /cl.8, 34/. "He can explain the material of
esgons in such a logical and clear way that everything seems to
ost obvious simple, and convincing. The student is in an easy
ituation with a teacher of such a high knowledge" /cl.8,21/.

He can argue in a way that every counter—argument colapses"
c1.8; 3/. "His every statement is based on verified experiments
nd a deep conviction" /cl.8,2/. "1 should like to be a man of
uch thorough knowledge as our teacher of history" /cl.6, 22/.
ur pupils raise, therefore, the following demands:‘teachers

In the case of upper-grade students we consider a variance of
+ 6 per cent to be acceptable and satisfactory.
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should satisfy pupils’ enlarged inte;ests, present problems in a
simple, clear, convincing way, and all this should result in a
quick and solid increase of the knowledge of pupils.

In the course of our investigations we have experienced'that
students speaking about the thorough knowledge of their teachers,
connect that in their minds with an advanced refinement of thinking.
The answers of students mentioned so far also refer to that.
Pupils express most often the following expectations: "... we
understand the subject-matter of instruction if we learn enough
concrete rudiments during the lesson". "The teacher greatly helps
na if he can disintegrate the given phenomenon into elementary
steps of thinking in such a way that these can be arranged in a
well-connected chain". "He directs the altention to the essence,
this thinking is disciplinedvand, at the same time, always exact."
"His statements are always supported by strictly proved facts and
documents". "We are pleaéed to listen to him for he begins the
lesson with an interesting problem, Then one problem follows the
other and we think together." "His thoughts are new, they scintil-
late with wit, he is courgeous, critical; he can argue in an
admirable way". "He never interprets things rigidly and he can
take incredibly many variations into account". "...he can also
look at problems through our eyes." ‘

" Students attach great importance to the teacher’s good
observational capacity, his rich imagination /creativitj/, as well
as they admire him if he has reasoning power above the average
flexibility of thinking, creative activity, self-critical think-
ing that can reflect significant relations, etc.
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ﬂTeécher’s'behaviqur adhering rigidly to the text of'a
. gchoolbook or.lecture notes

Upper-grade students assert that 20 per cent of their
teachers use only the text of the schoolbooks while teaching..
Studehts state: "I do not like to go to school because the
teachefs only bore us by telling us the text in the schoolbooks"

“/el. 8 91/. "I do not like history because ‘we always have to learn
only the countless dates and tedlous events contained in the book.
Our teacher also presents the text of book" /c¢l.8, 12/.

"Geography lessons are boring since the teacher recites the text
of the schoolbook almost literally" ./cl.7, 9/. Most students
complain of being condemned to a full physical and psychlc passi- -
vity. Many of them suffer from the lack of subJectlve experiences,
from the mechanical, .unlnterestlng, .dry,. and spiritless school-
-legssons., It is proved by our investigations that if in a-class
/w1th five-six teachers/ only one teacher displays this behaviour
it does not determine the general relation of students to learning
/only that to the glven.subgeqt/.-W1th two- three such teachers,
however, the relation of"students to school will be negative in
80 to 90 per cent and they are all agog to leave school,

’ 22 per cent of the teachers fhémselves,.too,”have declared
that they present only the text of schoolbpoks during school-
lessons and do nbt cbnsider ény additional material necessary.
Thé‘majority of them are arguing that the schoolbooks give enough
informatlon,,therefore they do not con51der even partial completion
desirable. "The schoolbook should be up-to-date and contain all.
the facts." /21/. "The schoolbook should be.suited to the develop-
ment-level of students and it is not the ~teacher who should devise
teaching material," /93/ Out of deviation from the text of school-
books follows the oVerloading of students" /19/; Underlying these
opinion we must suppose the existence of a kind of rigid outlook.
Our investigations prove that of the most frequently occuring
motivations of a‘negatiVe'schqol climate is the teacher whd
presents oniy the text of the schoolbook. As a result. of this
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behaviour we witness among students fatigue, boredom, indifference,
aimlegsness. The statements of teachers /22 per cent/ and students
/20 per cent/ differ fiom the arithmetical mean only + 1 per cent,
‘ which may be considered a good congruence.

Getting pupils to recognize the social

importance of what they learnt

One of the considerable motives of the positive relation to
school is that the students, during their activity, recognize the
social importance of the knowledge learned - and in that the
‘direct or indirect significance . of their own part. Fupils estimate
that 21 per cent of their teachers /cf.: Fig.l: 5/t/ take syste-

‘matically care of this problem, that is to say, they set every
school-lesson, resp. the communicated material of instruction in
suoh a utilitarian aim-system. Thus the knowledge learned adapts
itself subjectively, as well, to the system of the individual’s
spheres of interest. Féllowing such an effect, there appear
interest, enthusiasm, spontanmeous activity, attitude, diligence,
resoluteness to act etc. ‘ ,

The opposite of the teacher’s behaviour-form in question is
when the teachers cannot set the material of instruction in the
aim-systems of the‘personalitiés of the individual students. Such
a state of affairs is not favourable to the activity of students,
the wpontaneous activity, and it even retards the development of
.a positive relation to the school. It is yet more surprising that
47 per cent of the teachers think in connéction with their own
work that they comply with this educational expectation. The
deviation of the percentage values of 'students and teachers from
the. arithmetical mean is + 13 per cent, which we consider a bad
congruence. The duestion is, therefore, essetially that we maké
the student recognize some sogcial roles that he can perform by
means of the knowledge learned. It is generally characteristic of
the adolescent that he looks for roles to play - even if he is
‘hesitating. If we offer them such roles during learning then we can
usually ensure their positive interest in school. Consequently it

- is easy to understand that the personality-development of ado-
lescents isvinfluenced to a great extent by the recbgnition of
the individual and social significance of the knowledge learned
at school. Within that, it exerts a great effect on thé formation
of the expectation of students, as well as on'planning the indi-
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vidual patterns of the connection with concrete social reality.

Teachers behaviour helping pupils

to amplify bheir knowledge independently

Below we shall 1nvest1gate what percentage of students is.
caused by the dbove—mentloned positive behaviour-forms of teachers
to complete their knowledge in a domain independently, sponta-
neously ahd, at the same time, systematically. 47 per cent of the
upper-grade students /cf.: Fig.l:6/f/ have declared to have begun.
. an independent activity to acquire knowledge as a result of
school-influence and the example of their teachers. Most frequent
forms are /according to their occurrence/ the following:

/1/ becoming a reader /"... since then I have béen going

systematically to a library"/; A

/2/ interest in travel books, geographical discoveries, space
exploration; ’

/3/ study of works on historical topics;

/4/ effort to express clearly what they have to say;

/5/ engagement in handicrafts, carving, fixing simple machines,
congtructing detector radios, telephones, simple elec-
trical installations, book-binding, taking photographs,
ste.; .

/6/ writing poems and short stories;

/7/ dealing with chemical problems;

/8/ breeding small animlas;

/9/ needlework;

'/10/ collecting insects;
/11/ stamp-collecting;
-/12/ using reference books and encyclopaedias.

/c/ Opinion of secondary-school students concerning

teachers’® general knowledge and that of special
subjects

The teacher possessing thorough /impressive/ knowledge

Our investigations also confirmed the well-known fact, that
the central problem of the intellectualAabtivity of seoncary-
school students is characterized by purposiveness and the
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endeavour to obtain thorough knowledge. This comprises the whole
paychic development of the age-group. And even we may experience
day by day with what a prticular interest they turn to the
gcientific coghitidn of single phenomena. But at the same time
we may establish, too, that such a écientific interest and pur-
posiveness can only develop in classes /schools/ where students
consider the knowledge of their teacher as haviﬁg.an outstandingly
 high level. On inquiry the students declared that they considered
the knowledge of 41 per cent of their teachers as ocutstanding, .and
a number of them imagined scholars and scientist t> be like their
teacher. /Fig.1l.: 4/k/. _

In connection with this let us quote the following rather
typical answers: "The geography lessons give a spiritual refresh-
ment to me since our teacher knows® the subject of the lesson in a
f3801nat1ng, 501ntillating way. Luckily, his diction is also very
good. I like, as well. that he is capable of elu01dab1ng the given
problem in a comprehensive way. He is demonstrating the questions
that.seem to be the most gsophisticated ones in such a simple and

“nonetheless high level as if we were not participating in a school-
lesson buf in a mental exercise. I often discussed it with my
class-mates, speaking about the causes of this unusual impression
made on us. Most of us attribute this attractive force first of -
all to the scientific grounding of our teacher. How do we know it
is scientific; The class feels it somehow. His comprehensive
knowledge, erudition systematical thinking, his talent for
thofoughly approaching given questions make us think him a scientist
/¢1.3,11/. "I admire our teacher of physics, and so do most members
of our class, what I like best is that he knows the material with
enviable unerringness and can cdmmdnicate it all in a very simple
way" /cl.4,1/. "We are looking almost spontaneously - and a little
competing with one another - for the possibilities of getting as

‘ much knowledge as possible. And it would be simply a shame for us

to be inexact in oral tests. We feel it, as well, to be an internal
duty to systematize the material of knowledge in a suitabie way. »

And everybody is proud of being able to recite the lesson in his

own words" /cl. 4, 23/. "Our teacher of literature has a parti--
cular respect since he is a writer as well. In our class, every-
body has read our teacher’'s volume of short stories. Since then,
each of his words has a parficular weight and exerts a very great
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influence on us, Many of us began.writing poems and short stories.
I did it as well, I wrote three short stories. I have found, to be
sure, that I can never be a writer but:these few months‘left their
“indelible mark on me. I feel as if I had just.gone over from
childhood to adulthood for good", /cl.4,29/¢ "Our teacher of.
history is held in great respect because he is wrltlng a higtorical
book and works, in ‘his free time, in archives, museums. He devotes
all his spare time to this work. We consider him as a man of" great
knowledge" /cl.4,25/. "Everybody in the.class likes singing and

is, therefore, a membér of the choir.. Our teacher is a composer.
His composition was sung by our ‘choir on the radio. He is a man
w1th unbelievable persistence and diligence. Many would be glad to
have such a will-power and energy" /cli2,29/.

We attempt to summarize the most important property- elements
of the behaviour-form dlscussed above, as follows:

.+ A teacher is attractive if he is well-read, knows a grest
manx.data, events, formulae, regularities, connections etc.

- if he has an expert knowledge and is creative in some field
/writes books, is an ethnogpaphic field-worker, experimenter,
innovator etc./ » ‘

- if his’ knowledge is beyond all doubt of uncertainty

- if he systematize teaching p01nts well and conducts school-
1essons logically, -

- if he presents teaching materlal clearly /comprehensively/,
' - reveal the connections on the level of the students thin=
king, taking into considertaion the age-group characteristics of
students, ' .

- understands well the content elements of phenomena,

- ‘trains pupils for thinking critically.

On the basis of student Opinions and with the help of our
own observatlons, we have endeavoured - by fixing some property-
-elements - to reveal the effects exerted on students and found
to be the most slgnlflcant°

- sucn . veachers motivate students "to acquire much knowledge",

- they encourage them to explore phenomena fundamentaly and
.deeply, to be pre01se, to systematize their thoughts, develop the
comprehensive properties of thlnklng,v

. = to be critical, etc.



At the same time, approaching problems actively, creative
initiation, an ability to overcome external and internal diffi-
culties and continously rising intellectuel expectatins all become
a natural port of pupils’ behaviour. '

It has also been noticed that these effectevcan-only become
the behaviour-form of the students personality if the property-
elements of educators- enumerated earlier are combined with other
p081t1ve properties of teachers /good-naturedness, good-well,
readiness to help, enthu81as, respect_for.sﬁudents, etc./ With the
intellectual, moral, aesthetical, etc. requirements of such teachers
the majority of students comeiy spontaneously, out of inner convic-

~ tion., It is evident already from the above that teachers speed up
their students personality—de?elopment /social maturity/ by means
of the weight ofltheir social connections. Their undying merit is
connected not only with the transfer of knowledge but also with
trans formlng other social standards /norms/ into 1nterna] convic-
tions, ' :

During our investigations the following experimentb were made
w1fh two teachers having the above mentioned activity-forms and 4
‘classes:, A. J., a teacer of hlstory, held in great respect because
of his knowledge, was ashed to tell the distance between the
classroom and a house /3 kilometeres from the school/ which could
be well seen form the classroom. On inquiry he said before the
pupils that the distance was 2 kilometres. All in the classes were
ashed the same questioh. '
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Investigation of fhe interpersonal and spcial weight

of teachers

It is shown by the values of statistics that the majority /80
p«C.y 87 paC., 78 p.c., 72 p.c./ of students have accepted in
every class the estimation of the respected teachers of the
teaching-staff and pupils of the same 4 classes. Now it was another
building whose distance from the school was to be estimated. The
result can also be seen in Fig.2. It is evident at first sight that
the values esteemed by students were ihfluenced to a smaller degfee
by the less respected teacher and thus the estimation data shows a

congiderable variety. 419



The teacher who enlarges the teaching material of his

subject and is able 'to present it in a way that much

appeals to pupils

Looking ‘al the psychic characteristics, we may establish that
a rather resclute and conscious endeavour té get balance and har-
mony is undoubtedly. characteristic of both age-groups. This is the
‘very reason why pupils consider it important for their teachers to
completé the text of the textbooks with additional information

"pelated to practical life. They declared in the course of our
invertigations that 55 per cent of their teachers amplificd the
compulsﬁry material of fhe-subjects of instruction systematically,
which was a pcéitive heip. They have also stated that the teachers
mentioned are able to.make the material presented vivid, thus
speeding up the development of their interest considerably,
eniarging the circle of their knowledge, and even connecting school
knowledge with the sciesitific, artistic, and other questions, e.g.,
those production, dealt with by the adult society. /Fig.l: 1/k/.

On the basis of the statements given so far, the following
woys of -amplifying general and'special knowledge are considered
imporfant by students: ‘ ' ‘

/a/ making the generally dry facts contained in the material

of instruction vivid, '

b/ méking the given facts important for students,

/c/ recognizing the essentieal elements of notions, knowing

their connections, o

/d/ connection of results gained in recent investigation

with new knowledge,

/e/ introduction to the use of teaching alds which help pupils

atudy problems without their teacher /reference books,
" encyclopedias, journals,.bookﬂ, museums, varicns institutes

/t/ exposing far-reaching connections. Clearly, the opinion

of thone questioned is this: the ideal teacher has a wide
range of. gerneral and specié] “rnowledge and is able to

open up new intellectual horizons for them.
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The teacher repeabting only the text of the schoolbook

A copnsiderable proportion of secondary-school teachers
- unlike their above mentioned colleagues - expound ouly the text
of schoolbooks in clasz. Students estimate that 42 per cent of
their teachers belong to this group /Fig. 1l: 2/k/. This or that
way, these teachers communicate the text of school-books to
pupils. They do not even make any changes in the order of items
presented. Let us quote a typical students’ opinion: A typical case
of our sittings -in and informations by the help of students is
discussed here below: "geography lessons are boring hecause our
teacher cnly repeats the materizl of the schoolbook. He adds nothing
to it, leaves rather unknown concepts unexplsined /e.g., force of
‘gravity, the process ol metal-tformation, he does not show the
climatic zones either on the map or on the globe./ At oral examin-
ations, however, we most know these. We do not follow the sea
currents on the map, elther."

On the basis of the teachers obeservations, projective pictures,
and of the answers obtained by means of  questionaries, we have no-
ticed the following major deleterious effects:

- the defective knowledge of essential elements of some

fundamental notions causes students difficulties in,
understanding the new material

- the dry factual data make the majority of students bored,
uninterested,
- such pupils’range.of interest narrows down, their memory,

however, is developing well,

- at the same time, the independence of their thinking,
its systématizing and critical faculty, as well as its
flexibility are developing in an unfavourahble fashion,

"= their inventive power, combinative facultly are obviously
poorer,

~ the consciousness of their self-esteem is rather uncer-
tain, their choice of profession ig less careful,

- a part of them become rather restless and another part
more or less impassive. Luckily, the teachers mentioned
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above are in most schools in a considerable minority,
their harmful effect is, therefore, partly counteracted
by their colr:eagues.

The teacher adhering rigidly to the text of the

schoolbook or lecture notes

A teacher adherimg rigidly to the text of the schoolbook or
lecture notes is very near to the behaviour-forms already investi-~
gated above. According to the students questioned, 26 per cent of
their teachers belong to this group. Let us see some remarkable
pupil’s opinions: "I go out of my way to break away from the
narrowed-doWn, schoolbook-1like world. Unfortunately, I have
neither time nor other possibility to realise this desire. I have
to cram 4 to 5 hours a day to be above the general mark 4"

/cl.4, 13/. "It is terrible even to think of Russian lessons where
we have to learn every piece of reading by heart. If somebody make
more than one single mistake, he or she gets an unsatisfactory
mark. Our teachér would sometimes give 15 to 20 fail marks during
a single sghool—leéson. We never learn words or independent
expréssions, and grammer is, taught only through rules. The truth
is that nobody is interested any longer in this teacher. This
esséntially impossible situation can neither be understood nor
accepted. ‘It can only be endured somehow." /cl.2, 5/.

The deleterious effect of this situation can be summarized
as followst ’

- this spiritual despotism necessarily narrows down the

. many-sided interest of sthdents,

- in a part ot students it induces intellectual simplicity,'
in others, however, the result is defiance, revolt, lack
of self-reliance, dependence /rigidity, stereotyped
pattern/ of thinking,

- in this teacher-student relation most students lose
their beliefs and trust in adults,

- the development of the purposiveness of students is
decreasing, ' ' .

- this daily feeling of defence lessness prevents the pupil

~ from becoming an independent individual personality

- it slows down the activity of young people full of am- .

- bitions.
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In most cases, of course, the deleterious effects cause a
‘personality-trouble only if they appear together with other
endangerlng factors.

Getting pupils to recogniée the social importance
of what they are taught

Our investigations also call attention to the fact that the
present day secondary-school age- groups are formulatlng their
asplratlons of their integratlon into 5001ety much more definitely,
purposefully and in a more clear-cut way than the generatlons of
40-50 years ago. And even the recognition of their social demands
and their looking for solutions concerning the ways of reallzlng
them take place about one, one-and-half, sometlmes two years
earlier. From about the age of 15 or 16, ‘secondary-school pupils
think about questions of their passing into adultﬁood; and, what -
18 related to it, the most suitable career they would like to -
choosé., They turn, therefore, with a particular attention to any

problem /at school or outside school/ that they can use as a means -

forincre881ngtheir scientific and. other knowledge, abllltles,

etc. They are striving to 1ncrease,by all possible means the
social usefulnese of their activity,.andvto succesfully integrate
into society both as a man and a specialist. It follows necessarily
from this outlook that with the great majority /85 per cent/ of
students one of the centrél measures of decision is the usefulness
of‘things learned at school and the degree of their social importQ‘
ance - by this they mean a practical utilizability. It is only
natural, therefore, that pupils attach great importance to all

the behaviour-forms of their teachers that sdpport them in their .
ambitions discussed above..According to the judgment of pupils,

35 per cent of their teachers /Figil: 5/k/ - within the limits

of their possibilities - regularly make them understand the
intended social purpose of the single topics of school-curricula.
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. TBACHER'S COM.{ON BEHAVIOUR-FORMS WANIFEST IN THEIR PRESEZNTATION
OF TEACHING MATERIAL : '

. As shown by practical.experience, observations and the
numerical data of investigations; the efficiency of teachers’
interpersonal influence iz determined by their knowledge and,
besides that, to a large extent by their abilify to pass on
knowledge to pupils. It.may be said without exaggeration that
the teacher’s educational and instructional activities as welll
as his ability to exert social influence have as their bases
two above behaviour-complexeé, i.e. knowledge and the ability

to transmit it.

. ‘ o Fig.3.
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4.

6-10-year-old pupils’opinions about their teacﬁers’behaviour— »
~forms as regards transmission of knowledge ,
The teacher’'s outward appearance and sense of phrasing

The results of our. investigations are shown in coloumn 1l/a
Fig.3. According to 86 % of the 6-10-year-old.pupils their
teachers®’ outward appearance and speach /sence of phrasing/
are engaging. This can, in all probability, be considered a
good result. Puplls have 'a negative opinion of 10 % of their
teachers and they are. 1nd1fferent to 4 %

"when our teacher stands up in front of the class, she managéS»
to attract our aﬁténtion'even'without'saying a word. Theén her
face has a rather:strict axpression and her eyes commard
silénce." /3.cl. 7./ '

"Wheh in front of the class, she is always determined but her
eyes smile. This makes all of us cheerful. She encourages us
with her head, eyes and movements g8 well. Sometimes it would
happen that flrst I cannot answer her questions, but when she
looks at me I can almost always give her the right answers.
Her eyes and voice are so encouraging." /4. cl., 3./

In consequence of their age-group characteristics and
personalities, 1%% ang ond

their‘teachers3 outward characteristics. This is, however,
not to deny the significance ofisocial contents attached to

class pupils observe -first of all

forms. Such are: beauty in general, smiling, motion, pretty
dresses, the face, beautiful hair and hands, tone, complexion,

~laughing etc. With 374 gng 4R class pupils these forms -

increase and the behavioural elements'relgted to feachers’
outward appearance and other modes of bodily expression are
more and more received by pupils as social signals. '

Outward disharmdny of figure; uncoordinated motion, tastless
clothes, never smiling complexion, distrustful iook, shy
appearance, behﬁviourfullof inhibitions,voﬁef—energetic{
roughfbehaviour, uneducated and discomforting speech, lack
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of metacommunicational transmission of thoughts, feelings and
aspirations are all considered as negative features both by

pupils and teachers.

Pedagégical imaginatioh and intellectuél_flexibility

One of the fairly important préconditions of the teacher’s
ability to transmit knowledge is his good pedagogical
imagination matched with flexibility /76 %/. Lessons are
always preceded by the concrete planning of the material to’
be'taughtr While making lesson plans, teachers put the items

to be taught into some logical order and they also picture

" for themselves the various aspects of pupils’ /individuals and

group/ learning, i.e. what, how, with what preciéion and how
gquickly can be taught to them. In addition to this, the teacher
should also be aware of the difficulties which might arise in

pupils’® understanding what is nery taught to them. Consequently,
‘the teacher plans not only what is to be tought but also the

didactic process of learning. And, he is clear about the
attaihments_his pupils musti have.

Teachers, as it were, must see their pupils’ reactions, pace
of development and their occasional logical mistakes. For this
very reason the various learning processes are planned in a

variety of ways so what they can flexibly change according‘t6

different ‘feedbacks. Thus we can arrive at what has been put by
a teacher as follows: "As a matter of fact I look at problems
through the eyes of pupils, I do not think in terms of subject
matter of instruction. I degend on my pupils’ activity.
Everything else is considered 'as means, teaching materiai as
well as teaching methods." /121/.

Connection between the ability to trénsmit knowledge at school

and teaching methods

The teacher’s behaviour referred to as transmission and
communication can also be called "ability to transmit". Among
other things, it means the ability to transmit knowledge and

the ability to radiate the intellectual fullness of emotions

and will. This traditional interpretation has to be completed

with the ability to control the child’s personality. This
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teacher behaviour postilates in the "‘teacher’s thoughts and actions

“the dialectical unity of the material to be taught, teaching‘

methods, pupils’ achievement known by feed backs and pupils’® pace

of understanding /81 %/.

Let us examine the ration of ‘methods used in oral learning in our
field of observation /Fig.4./.

| FREQUENCY RATE OF ORAL INFORMATION
Y , :
i positive relation to school
801 o weeseseoo- negative relation to school

o)
10-
60~
50 {
40
301
20
10 -

The chart well indicates how oral methods come to the fore
‘class by class /c¢l.1.22%, cl.2. 45 %, cl.3. 55 %, cl.4. 56 %/.
We think, however, that this>development ig too fast if we
take into account the rather smaller development of age-group
characteristics. o
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13, The ratio of activation method

"FREQUENCY RATE OF THE ACTIVATING METHODS
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14. The breakdown of percentages according to classes shows the
natural situation that teachers in the 1St class use the
~activation method as long as 61 % of every lesson. This -
percentuage seems to be small for in kindergartens the time
allocated to activation is 86 %. Their being a difference of
25 % between the above percentages, oné can conlude that the
method of learning changes faster than the persbnality.developes.
In the light of‘our investigations this difficulty‘has a disad-
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vantageous effect on 25-30 % of 18t class pupils.

In the 2 %,
gerious troubles in learning. It is to be regretted that in

nd which causes

clase activation is reduced to 39
the Brd class there is yet another reduction of 13 %,
followed by 5 % in the 4 class. As tnxtlfied‘by Fig. 5. as
well, our 1nvest1gat10n ag to which method is-most popular
with puuils shows a multiple of the actually used activation
method /cl.l. 85, c1.2;*82, cl.3.69, cl.4. 65%/

In concequence of the appllcatlon of the actlvatlon method

it was not only the pupils’ achievment’ that increased but

also their positive relation to school.lmproved, their efforts
to discover phenomena remarkably multiplied; those experi-
éncing success becameilarger'iﬁ:number; prakio,emopions gét,

a significarit role and thus interest, activity and individual
efforts to solve problems /volitional activity/ became genéral.
All this resulted in the incfeaSéd-functioning of realizing
oapacitx'femémbrénce, imaginatiye,iSpeculatiye'and attentive
psychic processes, - ' o
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Mrenue yyvaiuesa o dopuax. cpoux HnpenoxoBaTe e

Z - p Beuno foxed

BpoyHasi 4aCTH CTATHM 33UIMAGTCA YBEAMUYEHUEM DONU
nosemenyus npenoxopartenei., B Hell nopudpxuBaerca npoGrema
GECTIPENHBHO HATPCHOXAADHYXCA HAYHHX 3HAHUW, YCOBGPHEHCTROBAHUA
nocoluit ¥ HeTOnmORB MNpenozonatlin. lpernonorartencii 03aC0UunBHeT
¥ U3MEHEeHME B KOHTAKTAX YYaulMXcs, HOCKONLKO T'OMOIrEHHOCTSH
TPYON CHEHUZAACH MyNBTUNAMIHTHOCTEW. OCuUeCcTBO, OMHAKO, C
HapacTapuuM HETEepHeHUEeH TOPOMUT yayudueHie NCHXHYCCHOH
aTHOCHEepH U yMeHue 0Ka3aTh Gonee afdeiTHBHOS BIUAHHE Ha
yyaumxci.

U3 mosuumii MCCIeNoBaNNs NPOUCTEHANT OTBEPHSHME
TPAAMIHOBHOI'0 nonxona, OCHOBHBAXNEIOCH HA PACKPHTUN KAUEGTB i

CTpEeMIEHNe NOCTaBUTH B LEHTRE BHUMAHHA IHYHOCTD.

B xome vccremoBanus GHIO PACCNPONEHO YCTHHM W NUCUEHIHM
MeTazcH 12 THCAY yUauuxca oCmMX ¥ CRe)HUX WXOM, a Tayxe 3
THCAYH TEIATOTOR: CAENOBATENBHO, NONYYEGHUHE HAMM DE3YABTATH
i NOKa3aTeAN SABIANTCS DPENPEe3CHTATUBHHNMU JNA BCeH ¢crTpaHul.

DopNM NMOBCNEHUS NPENOJAaBATSAGH PACCHMATDUBAKXTCA HAMYA B
YeTHPEX BaXHEHUUX IIAOCKOCTAX: '

I./ B cepe MHTENNEKTYaANLHO,

2./ B chepe aTuuecxoldl u chepe xapaxrepa ,

3./ B cepe lENSBOH YCTAHOBKMY,

4./ B cdevne cocrosHus,
B onyCanxoBanHol CTAThC OXRATHBACTCH TOJBKO NEPBMI KOMI-
MeKC npoGien / PIABUHE (OPMH XEATENBHOCTH B 0GTACTH WHTEILTe K~
_TyansHO#l /. HassaHumil Kpyr MENTEARHOGTH PAcCLATPUBAETCH B
TPEX aCHexTaX. '



a/ B oTHOWEHMM OGuell N CTIENMANBHON NMOATOTOBISHHOGTH,
G/ B 0GIacTH OPraHM3aTOPCKOTO TaKaHTa U '
B/ B 0GTacT# {OPM NOBECHUA YMETH.NOCPEJHUYATE.,

B craThe ZenaeTCA HaMM MOMHTKA NONYUMTH OTBET HA YNOMAHYTHE
BONPOCH B CTAENBHOCTM B KDYIY YYaWUXcsi MIAZWMX U CT3PUHX
KIaccoB 0G6ueo0pa30BaTENbHEX WKOX U CPEAHUX UKOT.
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Schillermeinungen iiber Verhaltensformen ihrer

Lehrer

Dr, Jbézsef Veczkd

. Die Einleitung der Abhandlung beschéftigt sich mit -
der vergrosserten Rolle des_Verhalténs von Lehrern. Das die
Lehrer belastende Problem der unaufhdrlichen Anh&ufung wissen-
.schafitlicher Kenntnisse sowie die Langsamkeit der Modernisie-
rung vdn Unterrichtsmitteln und - methoden wird hervorgehoben,
Eine besondere Sorge fiir die Lehrer bedeutet die Vergédnderung
inﬁdeﬁ Kollektivbeziehungen der Schiiler, weil die Gruppenho-
mogéneitét durch Gruppenmultiplizitét abgeldst wurde., Die Ge=-
sellschaft stellt auch immer strengere Anforderungen an die
Verbeéserung des schulischen Klimas und die effektivere Ein-
,wirkungsféhigkeit auf die Schﬁler;

- Aus der Betrachtungsweise der Unteréuchung folgt,
déss die traditionelle atomisierte Anndherung an Bigenschaften
aﬁgelehnt, und eine Konzentration auf die ganze Persénlichkeit
'angestreﬁt wird, o |

In Laufe der Untersuchunglwurden'an 12000 Schiiler
voﬁ Grund- und Oberschulen und an 3000 Lehrer /schriftlich

und miindlich/ Fragén gestellt, um dadurch landesreprésentative
In dieses gewinnen zu koOnnen.

Es werden 4 Hauptbereichen der Verhalﬁensform von

Lehrern uhtersucht; und zwar:

1./ intellektuelle

2./ etische und charakterabhingige
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" 3./ zielsystemabhdngige

4,/ zustandsabhingige.

Die jetztige Abhandlung erérfert-nu;.den ersten -
Provlemkreis /nédmlichs die wichtigSﬁen intellektuéllen Tétig—
keitsformen/, Die erwéhnte'Téﬁigkéitsgruﬁpe wird unter 3 Aspékte
untersucht. o ‘

Es sind die folgenden:

1./ die allgemeineﬁ und:Fachkennfnisse

2./ die miﬁ der organisatoriséhen Féhigkeit zusammen—

héhgenden Tétigkeifen _ |

3./ die Verhaltensformen der WissensVefmittlungs—

fdhigkeit, |

Bei der Au3weftuﬁg werdeﬁ.die Antworten der Schﬁler

'der-ﬁnter; und Oberstufe der Grundschule bzw, der Mittelschule

getirennt behandelt,
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AN INVESTIGATION OF THE IDEALS OF SECONDARY SCHOOL STUDENTS

Elemér Kunségi
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Ideals have an important role in the devlopment of youth. The
living person, historical hero, character from literature on an
imagined persoh to whom the child, the young man would like to be
similar, can be an important source of the deveiopment of his . per-

sonality. , ‘ '

In the practice of Pedagogy many do not pay proper attention-
-not even in the edu@ation of teenagers-to the fact that inquiries
should be made into the particular characteristic features of
people who are highly esteemed by their pupils. During the .course
of their work within educétion with regard to teenagers it is
completely arbitrary who should be the ones most likely to be
characterized, to be put in the centre of interest so that they may
be the models of action for their pupils. .

This opinion and practice can be traced even better in the
gducation of youth. Teachers often say that chosing an ideal and
followingﬁit is common only in the case of small children. This
opinion is based on the fact that small children have strong imi-
tative propensities, they do not have their own principles, their
affection for an attractive ideal is merely emotional. Their
emotional instability; imaginative fantasy make small children
choose a new type of ideal very often. .

-According to certain practicing teachers,young people form
their.0wn characters on the basis of their moral education, on
their established world view. There are no examples, ideals in
front of them, they even consider it a "childish thing" if they
are thought to look upon some peréon or persons or certain human
characteristic teatures as fit to be imitated. As they say, they

- are 'themselves’ and they do not wish to be like anybody else.
They form their own characters. This self-characterizing and,
proclaimed opinion of young people about themselves is understand-
able in respect of their desire for self-reésearch that is so

characteristic of teenagers and young people. But the practice of
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-educatlon, the frank, open statements of young people and our
inquiries prove that it is "at the end of the teenager-age and
mainly the youth-age that the development of ideals take place. One
of the ideals, or a figure of an imaginative person made up by

mixing together the various characteristic features of numerous -

jdeals is the most likely to become the ideal, the embodiment of
the desires and wishes of a young man." /Agoston, 1970, 284.p./
Because of the experienced and above-mentioned theoretical

obscurities that occur in the practice of education we think we
should declare very clearly that an ideal is different from .a model.
A model is always a living person. An ideal is the result of an
ébstraction on a higher level. It is most desirable that the human
characteristic features represented by the -ideal should correspond
to the exigencieswof gociety. Obviously it is impossible to set up
an ideal for young people which realizes all social expectations.
Persons who couldﬂrggi}é@ceftain human characteristic features on
the most perfect level. should be looked for, should be character -
ized and made attractive. For the sake of forming and developing an
ideal,various models must be set for the pupils duriﬁgi§§:§§§f§€of_
their education, in this way making it possible for the ideal td be
formed and developed in their private life in accordance with the
social conditions. It is the individuals i.e. pupils who put into
words what they demand from their ideals during the course of their
education. More exactly, the characteristic features considered to
be worth following are realized, reflected in the individual. We -
agree with the following statement: "...ideals develop through the
“influence of social evaluation...they determine socially the genera
tendency of the personality..." /Dardczy, 1970, 80.p./

On the realization and on the acceptance of the important role
that the above-mentioned facts play in the'practice of education we
declare it very important to make inquiries from time to time into
how young people evaluate certain human characterlstlcs, which are
the most favourably accepted and most attractive characteristic .
features. On the basis of this we cbmpare whether the socially de-

termined scale of values is in accordance with the ambitions of our
young people: The diagnosis developed in this way can be one of the
planning of our educational work.

Ideals develop through the influence of many factors. Family
environment, its cultural, educational level, its moral scale of
values and its polltlcal atmosphere play an important role in it
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In their development the role of schools, the youth organization,
the mass media, readings and any other spontaneous effect is very
1mportant too. : '

One of the important aims of our investigation was to find
out at what rate the school affects the development of ideals with
the teaching materiél, with its speéial means and mthods. We wanted
to extend our inquiries about how the school directs its pupils
towards out-of-school experiences that could be the source for de~ .
veloping their ideals and‘that pbuldrhglp them strenghten their _
imagination about a certain ideal. We also wanted to find out what
'they liked the most, what they selected from the various items of
information they got during the time of our 1nvestigat10n and, we
wanted to find out whether the chosen characteristic features whlch
~they found attractive andworthfollowing are indeed of value, or
only the product of a fashionable, second-rate, intellectual, trend.

In 1967 we started our investigations about the ideals of, '
children. We got the inspiration to start our work from a spe01a1

investigation which was ‘done in France. The investigation we did in
1967 was the reproduction of the French one. Naturally we took into
consideration the special Hungarian conditions, especially with
regards to varlous institutions of education we visited during the -
time of our investlgation. :

' The questions put to the pupils initiated in the investlgation.
were the same as in the French 1nvestigation and the analysis of
the matter of our investigation was done in accordance with the
view-point of the French authors. /Dumazedier-Hassendorfer, 1965./

" In the above-quoted study we referred to the fact that it is
advisable as well as necessary- we declared-to discover the interest
and follow with attention the tendencies and cultural development of
our young people and, to repeat the investigation from time to time
i.e. every five years. In the quoted material we also mentioned that
it would be advisable to extend the investigation about ideals to an
investigation about motives. Therefore during the recent investiga~
tions we tried to find out about the attractive human characteristic
features and personalities which we declared to. be worth following
in the chosen ideal.

In the present study we present some extracts of a longer
‘dissertation; we would like to englighten the bases of the investi-
gations only. Besides that, we also undertake the formulation of
some relationships and conclusions.
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Methods Used During the Investlgation.'~

»

We got the data of our 1nvest1gat10n— we took a countrywide
sample- by the ‘means of a questionnaire. Taking into consideration
of  confidentia intervallum -in a layered sample- we asked 2,500

" pupils but got only 2,434 usable answers. The conclusions we got
from the data of this population may be about 95 % true.

To get the necessary information through the method of filling
in questionnaires we visited third classes in Hungarian secondary
schools~-grammar schools, specialized secondary schools and schools

.of 1ndustr1al apprentlces, so0 we gathered the opinions and confi--
dences of 17year-old people by having. them.fill 1n our question-
naires.

| We decided in the usual way i.e. byvlot, what secondary educa-
tional institutions to choose. We paid attention to the fact that
tha proportion'of the industrial and. agriCultural-branches of the
'varlous gspecialized secondary schools and schools of apprentlces
should correspond to the real percentage.

We. treated the material .of ‘the varlous branches in a special
way while analysing certain relatlonships. For example we analysed’
the effect of the basic curriculum in the various types of schools.

We so devised our questionnaire that it would be suitable for
proceséing by computer. /See the questiénnaire/ From'the>c1assifyin
data ong can find out the ~Sex of the young people who filled in '

" the . questlonnalre, as well as the profe551on and educatlon of thelr
parents. - ' T
These latter data made it possible to "ind out’ about the
:re}atlonshlp beﬁwaenvthe education of thevparents and the ideals of

" their children. '

The last questions of the questionnaires referring to the
" motivation of the choice, the chosen profession, the parents and-
the family environment also gaVe-uStprecious information about the
correlation of the family environment and the ideals as well as
about the relationship between the'former and the chosen profession

The investigation is very simple, but it is sufficient for
gathering material which is. suitable for analysis and for muyltilat-
eral investigation of the chosen ideal.
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According to the instructionsv/SeeAigg_questionneire]giVen on
the questionnaire the pupil was .allowed to mention three names,
names of personalities, whom they held in the highest esteem, to

whom they felt drawn, and, who were the most attractive to.them.
So the pupils were allowed to ‘make a free choice of the three
persons whom they. esteem, whom they consider worth following ‘for
some special reason, for their attractive characterlstlc features.

In the respect‘of the chosen personalities-this is emphasized
in the basic material of the investigation, too, - the date of the.
investigation 1s very important. The 1nvest1gat10n took place in
1973. Referring to the date of the 1nvest1gat10n we have to remark
‘that topicalities have a great influence on the choice of young
people. But to form a judgement of the attractive moral, polltlcal,
cultural and generdl human ideals of the stratum of pupils that was.
subject to the investigation the person who répresenﬁs the. attractive_
human characterlqtlc features is of no crucial 1mportance durlng the
tlme of any 1nvest1gatlon.

We composed the baslc material 'in a very simple way. Taking.
into consideration the various--types of schools as well as the whole
population the votes given by the pupils for each personality i. e, _
ideal were counted up. /The number of appearances of each personality
were, counted up/ Personalities who were . .chosen by more than 3 percent
of the 1nvgst1gated population were only objects of further analysis.

To make the multilateral analysis graphic we put the most
1mportant data of investigation in table form and, we present the
first ten of the chosen ideals in tables according to the various
gchools. This order of the chosen ideals is a sort of order of
importance itself. We set up an order according to the sexes., too.
This part of .the investigation is not presented here, but it seemed
to be englightening. In this study we present.the'percentage
dlstrlbutlon of the effect of studies in different schools, the
effect of- the dlrectlng role of the studies. The dlstrlbutlon of the
. chosen personalltles according to the type of gchool which the pupils
attend can be the source of various educational conclusions. Such
item of information referring to the whole sample can be very
englightening, but they are even more interesting if investigated
according to the various types of secondary schools.

We made separate tableé of the various periods of time in wﬁich
the chosen -ideals lived i.e. we wanted to flnd out whether the ideals
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of our young people lived in former centuries of they were great
living personalities. We thought it very important to differenciate
according to the nationality of the ideals of our young people.

.vln the tables all the answers i. e. the answers of 2,434 young
people can be found. As we said before, pupils involved in the
1nvestigation were allowed to mention 3 personalities. But not every-
bady ‘took advantage of this possibility. There were pupils who
mentioned only one or two personalities. This led- to the situation
that the sum of the various data shown as a percentage is never
300 % or 100 % in each table, but always less than that. The differ-
ence results from some pupils not giving all the three personalitie:
We considered it necessary to emphasize this fact as it would have

- seemed to be a lack of precision to those who wished to check the
percentage. N : “ '

We want to make ano ther 1mportant remark on the method of )
'proce381ng the material. Of the enumerated characteristic features
,of the chosen personalities/“Enumerate the characteristic features
. whereby you esteem him, value him, follow him: /See. the questionnairl
. we took into consideration only three characteristic features in th<
‘case' of a1l ‘personalities and, according to the order they were :
'enumerated The majority of pupils enumerated more than three at-
itractive characterlstic features. When we go 1nto deteils 1nvest1—-

gating the material we shall. pay ettention to which characterlstic
features were mentioned in first, second and third places. The..
order of the enameration may ‘be unimportant, elthough it is. very, o
characteristic. For example a- little girl from a grammar, school N
put a.-famous’ Sportsman in first place. It would be quite'natural

if. she considered‘his glory,rhie good reputation and hls.succesepiﬂ

“l}attractive. But amazingly even for us, she puts his "exemplery

x'family life" in first. place end his success, hlS sportmanship come -
only after that.

From the answers of the pupils we amessed nearly a hundred
: different kinds of characteristic features. In the cases where
’puplls - because of the rich assortment of the. Hungarian language -
gave synonyms for the same characteristic features we reduced the
.synonyms to the most widely used expressions. In some cases we
used two or three synonyms to denote the same characteristic
feature /e. g.’consistency of principle, stability of ideas/. Of the
-characterlstic features amessed depending on their relative -



frequency we present the first 30 in this gtudy pointlng out their
frequency rate as a percentage. :

Relying on the experiences of the pre- -assessment of our

' investigation,1n 1967, we decided to exclude the parents, closer
relatives and teachers of the pupils from those whom_they were
allowed to choose as an ideal. Therefore, we gave a definite pro-
hibitory instruction referring to this: "You ‘can choose the names
from any kind of human activity, from any kind of profeesien, with -
the exception of your parents, relatives and teachers." /See the
queetionnéire/ We had to make this decision because 90 % of the
pupils involved in the former investigation chose a parent as an
jdeal, and the incidence of tsachers was almost the same in their
choice. Relying on these data we can declare that the effect of one
of the parents prevails even in disintegrating families and that
each of our young people finds somebody worth following among his
teachers.

‘While proceasing the data of the 1nvestigation we discovered
that our young people find a lot of people whom they consider to - .
be worth following and they choose their ideals from people in dif-
ferent professions. These people usually live 'in the environment of
the ydung'people, and they can be, for example, workers whom pupils
of epecialized secondary schools were able to meet in the workshop
or in the_fields of a'co-opérétive farm. We can find leaders of the
youth organization among them - they obviously got aquainted with
these young leaders in the youth organization. We can also,find
Young Masters of the Trade among the chosen ideals. The nameé of
these young'masters eppear in the newspapers and they_are known
through the mass media. These young masters are not scientists,
they are not national heroes, they are ordinary people butythey are
pre-eminent among the others in their work-places because of their
attractive characteristic features, because of their work and their
uprightness. These people are called ’the heroes of everyday life’
in this study. .

We have also to mention that we composed the question on the
questionnalre so that it called for a certain orientation. /See the
first page of the- questionnaire/

Now from the basic material of. the investigation we present the
first 10 names according to the different types of schools. ./See
tables I-VI in the appendlx/ :
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The mosi remarkable thing is that people from all the differ-

" ent .schools. mentioned Angele Davis, the famous fighter for civil

rights - her name was put in first place three times! Our young
people protested against Angeia Davis’s unlawful arrest and obvi-
ouely this unlawful arrest affected their choice. But the reasons

why she was put so high were her steadfastness in. her principles,

her progressive way of thinking and her love for her fellow countrymer

Speaking about the similarities whlch were quite ‘remarkable in
the case of the lists of names given by the different schools we
have to mention that the name of the outstanding personality in the

international workers’ movement, Vladimir I. Lenin, was on each

list. A lot of young people found his character worth following and.
considered his revolutlonary behaviour attractive. This, and the
Pact that be51des V.I. Lenin, Marx and Engels were chosen quite often,

* prove the positive effect of the Hungarian method of teaching his-

tory.- .
~ In every leyer investigated we find in second place Séndor
Pet6fi, who was one of the greatest Hungarian lyrical poets, and
the hero of the war of independence of 1848. No wonder that he has.
such an intensive effect on young people even today; the last five

"years~ofihis exemplary life were so outstanding that we could hardly

find anybody else in world literature to compare with him.

We have to mention yet another essential similarity. -The

category of  *heroes of everyday life’ has a high relative frequency-

-value in each type of school. In both branches of the school of
industrial apprentices /industrial and agricultural/ this category’
was put in first place. )

But we can see remarkable differences in the choice in differ-
ent types of-schools. One of the remarkable differences can: be seen

- in the frequency that sportsmen are chosen. We cannot find sportsmen

on the 1list glVen by pupils of secondary grammar schools., The fre- '
quency of choice of spbrtsmen ts only 29.0 % in this category. This
frequency can_be‘valued poeitively, i.e. it can be an aversion to
atar-culty but again, this can testify that our pupils are not
educated to leading a healthy way of life.The High percentagé rate
of sportsmen chosen by pupils in schools of industrial apprentices

. can be explained by the atiractiveness of mere physical strength-

and capacity, and, last but not least, this high percentage ‘rate .

./48.6 % and 51.8 %/ can also be explained by the possibility of
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quick success.

One of the most important effects of our publlc educatlon, i.e.
the effort to use an approximately identical basic curriculum which
gives an identical general education in different secondary
educetlonal institutions, is illustrated by the fact that “the
outstandlng .personalities of Hungarian literature ~ Sdndor Petof'
/1823 1849/, Endre Ady /1877-1919/. J&nos Arany /1817 1832/,

Kélman Mikszdth /1847-1910/, Attila Jézsef /1905-1937/ and Miklos
Radnéti /1909-1944/ - are amongst the. first ten 'of the chosen ideals.

The effectiveness of the Hungarian method “of teachlng hlstory
in secondary schools is illustrated in a 81mllar way by theffact
that the positive heroes of our netional history, the outstandiog
personalities of our progressive national endeavours, such as Lajos
_Kossuth /1802-1894/, Miklds Zrinyi /1508-1566/ and Ferenc Rékéczi II.
/1676-1735/; as well as the heroes of ‘the Hungarian workers"movement,
can also be found among the ideals. ]

. As a remarkable fact we havé to mention - without the ellghtest
intention of condemning them - that nonserious forms of entertain- .
ment are represented only by Jane and Peter Fonda and the Hungarlan
Zsuzsa Koncz among the first 10 of the chosen ideals.. Other repre= v
sentatives of non- serious entertalnment indicate our young people 5

~attraction towards this genre, i.e. pop music. This category had
7:6 % in grammar: schools; in specialized secondary schools this

- category had 7.3 % /industrial branch/ and 4.7 % /agricultural branch/
The percentag rate of the outstanding personalltles of the above-
mentioned genre among the chosen ideals is 24.7 % in the ‘schools of’
industrialvapprentices /industrial branch/ and 25,3 % in the agri-
cultural branch. Nevertheless there is no reagon for us to regard .
or, declare thls as dangerous even in the case of lnduetrial appren- '
tices. Yet the interests of young people from grammar schools differ
quite remarkably from those of young peOple from specialized second-
ary schools and schools of industrial apprentices. We regard’ this
interest as netural This picture does not indicate that the refine-
pent-of our young people is poor and that their taste is distorted.
This shows only a characteristic interest of young people whiéh has
always existed We think that this last statement of ours is,proved
by the ‘reasons for which the stars of nonserlous entertainment were
chosen by our young people. : ‘ ) )
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 BREAKDOWN OF THE SELECTED PERSONS BY LINES OF OCCUPATION

vii:. tab Ie

LSpecial ized

|specialized School of S'ch'oof'l' of |

. secondary |secondary rmdustrual industrial o

s"%mo'f‘a" | school school Ppnen ices . apprentmes Total

cno (lndustrlal (Agmculmral ndusmal (Agricul 2

o’ branch) branct ) branch) branch) o

— % . b kL P %_
Sport 23,0 36,4 38,0 48,6 51,8 44,7
Motion picture 14,1 40,2 12,6 130 . 12,06 12,7
Theatre - 13,0 17,3 206 206 16,0 17,7 .
Song, jazz 7.6 73 4.7 247 25,3 17,0
0 f&”é?:%'ﬁ?)tar (TV 26 1,4 85 . 173 14,0 | 14,6
Classnc hterature 68,2 69,7 777 546 638 - 623
4 literature, 24 20 0,0 30 32 25
Se‘r*ious music 85 75 6,3 4,7 2,0 5.9
Fine arts 70 64 - 17,4 4.4 20 55
scientists,scholars, | 345 24,7 22,2 98 12,8 19,2
Traveller discoverer 86 " 139 4,7 84 . 88 9,4
_ms]tﬁncal and politi- 525 526 55,5 a1 465 47,0
Popular herges ‘08 1,1 - 0,0 1,0 1,6 1,0
Fo’lgters military - 4.3 36 0,0 33 76 40
Persons of religion 05 06 0,0 . 0,0 0,0 0,2
‘Heroes o{ weekdays 44 13,5 95 23,1 29,3 17,
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Their reasons werec: artistic interpretation, good diction, cheer-
fulness and gaiety.

For the distribution by profession of the chosen ideals who
were put in first, second and third places according to types of
scliools and ‘in generdl too, see table VII. '

By a brief comparison of the different data we can assume a
moat englightening conclq510n about the deliberate activity of a

| given educationaliinstitution, and about the effect of the out~of—

-achool orientation which is spontaneous or, in gsome cases, con-

trolled by a particular interesf of a given group of pupils.

In the case of pupllo involved in the investigation, the effect
of school on these pupils is illustrated by the 59.89 percentage
rate as opposed to’ the percentage rate /40.11 %/ of out-of-school
information /sport, film, theatre, chanson, jazz, television and
radio, trashy'litefature, the heroes of everyday life and religion/.
Of-course, this ate is dlfferent according to different ldyers ’

Within-school Out of-

effect % -achool
. ‘ effect %

Grammar school o : 72.4 27.6
Specialized secondary school . ’ 67.2 32.8
/industrial branch/ Ce
Specialized secondary school © 68,4 < 31.6
/agricultural. branch/ : o
School of industrial apprentices ’ 49.9 . 50.1
A%Hggftg}a nHE %r:él apprentices .
School of industrial apprentices 4 : 419.4¢ : 50.6

/agricultural branch/

We did nof intend to set up é standard according'to the above-
-mentioned percentage rates because the out-of-school.effects - i
film, theatre; radio and television, and, first of'all,-the heroesv
of everyday 1life - have their own real cultural values. Inkthé.case
of schools of indusfrial‘apprpnticeb fhé'approximatcly 50-50 %
distribution shows that the cffect of the school as a source for
.choo°1ng an ideal is quite r‘hﬂong, but the pupils have also closer
‘connectlon with everyday life and activify, and this fact
strengthens the effect of out-of-school factors.

It seems to be englightening to observe the ordér of the dif-’
ferent kinds of professions.put in first, second and third places
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according to the different secondary educational institutions.
Ideals chosen from classical llterature are put in first place in
every type of school. /We put the claqolcal writers as well as

. characters. . in ‘this category/ Historlcal and political heroes were
put in second place in grammax achools /52.5 %/, in the industrial
- branches of spec1a11zed ‘secondary schools /52.6 %/ and in the agri-
cultural branches of Speclalized secondary schools /55.5 %/ .
"Sportamen were put in second place in both branches of schools of
industrial apprentices /48.6 % and 51.8 %/.

Scientists and inventors were put in third place in grammar
schools /34.5 %/ and in the same place we can find sportsmen in both
branches of apecialized secondary schools. /36.1 % and 38.0 %/
Historical and polltlcal herces are put in third pldce in schools
of industrial appre ntices /41 1 % and 46.5 %/.

The above-mentioned data are presented on table VIII: for the
percentage rates see the dlagrams.i

ClaSQ1ca1 literature - besides Hungarian poets and prbose-
-writers - is represented by F.M.Dostlevsky, A. Dumas, J.W.Goethe,
A.S.Pushkin, L.N. Toletoy, Jean-Paul Sartre, E. Zola, Harriet
Elizabeth Beecher—Stowe, Guy de Maupassant ‘or by characters created
by them. .

We mentioned before that the representatlves of the sciences
make a great impression on our young people. It is indeed
enlightening to look at the list of names of those personalities who
became ideals. Johannes Kepler /1571-1630/, Kempelen Farkas /1734-
1804/, James Watt /1736-1819/, Alexander Humboldt /1769-1859/, Janos
Bolyai /1802-1860/, Louis Pasteur /1822-1895/, Alfred Nobel /1833-
1896/, Robert Koch /1843-1910/, I.P.Pavlov /1849-1936/, K.E.
Tziolkovsky /1857-1935/, Fridjtof Nansen /1861-1930/, Albert Einstein
/1879-1955/, A.S.Makarenko /1888- 1939/ Albert Szent- Gyorﬂy1 /1893- /,
Christian Barnard /1924- /.

This .list of names gives us a picture of wide-reaching interests,
but it also shows that our young people do.not»very well know the
4great scientists and outstanding inventors of our time.

On the data of our investigation in 1966 we have to declare
-again that in Hungary the education of young peOple‘in art in se-

* condary educational -institutions leaves a lot to be desired.. We
cannot declare even todsy that this problem is solved, but, partly
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 BREAKDOWN OF THE SELECTED PERSONS BY CENTURIES

Xl.table

Cénturg .‘Gsr;ahrgr;flf. (%55%;%::;&“ ;s%?:;;::: g%)?\%%%ﬁ%%%&iﬂi f&ﬁ%:ii% Totall , A
: A % % o bg:_ch) N ) o
xx. | 1924 | 2059 206,3 227,4 |- 2257 2148
XIX. 57,0 59,7 65,0 38,9 54,6 49,4
XVIN. 6,0 45 34 3,5 32 4,3
XV, 2,0 0,9 0,0 0,5 0,0 . 0,3
XVI. 59 4,3 34 4.8 88 5,2
XV. 31 2,2 3,1 2,0 2.8 2,4
XL '-o,o : 0,2 0,0 - 0,0 0,0 0,0
Xl 0,6 0,0 00 04 0,8 04
a o1 02 0,0 0,0 0,0 0,0
Bc: 1 04 00 0.7 1,2 | 08
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because of the influence of school education, and mainly by the
effect of radio and television, we succeeded in directing a_lot of
young people’s interests towards classical music and painting. At
least, the fact that‘wé can find such names as Leonardo da Vinci,
Miohelangelo, Vincent van Gogh, Auguste Renoir, I.J,Repinrand Pablo
Picasso indicate -this. '

‘ Outstandlnﬂ representatlveq of classical music - J.S. Bach,

AJoseph Hydn, W.A.Mozart, Ludwig van Beethoven, Richard Wagner, .
Georges Bizet, Prederic¢ Chopin, P.I.Tchaikovsky, Antonin Dvorak,
Bedrich Smetana, Leonard Bernstein, as well as the Hungarians Zoltdan
Koddly, Béla Barték, Ferenc Liszt and Ferenc Erkel - had a great
impression on our young people. They found the characteristic
features and artistic capabilities of these musicians very attract-
ive.. '
" The material of the invéstigation was processéd with regard to
the centuries in which the chqsenvpgrsonalities'lived. Looking at
the table we learn that the effect of the XXth. century is the
strongest. It is quite obvious that this is the result of the school
curriculum, but the mass media have an important role in it, too.
64,0 % of the ideals chosen in grammar schools, 68.3 % and 68.6 % in
specialized grammar schools, 75.6 % and 75.0 % in schools of
industrial apprentices lived in the XXth. century. Because of the
effect of the outstanding personalities of literature and the
sciences of the XIXth. century, as well as because of the attract-
iveness of music and painting of the same century, it is quite
obvious that the effect of the last century is still very strong.
19.0 % of the ideals chosen‘by peoplé in grammar schools, 19.6 %

and 21.6 % in specialized grammar schools, 13.3 % and 18.0.% in
sqhdols of industrial apprentices lived in that century. The
percentage rate of ideals chosen from previous centuries is neg-
ligable. ' ' '

We had to consider the important question of our young péqple’s
generallfamiliarity with world affairs. Do they know outstanding
scientisfs, write:é,'historical personalifies and political heroes
of other nations? Do all these foreign personalities have an effect
on our young people? For the different data referring to this point
- see table X, ' , A

The majority of the chosen personalities in every secondary
school are Hungarian. The U.S.A. is put in sécond place and the
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1,1
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X. table
BREAKDOWN OF THE SELEBTED PEQSONS BY COUNTRIES
-~ (STATES) - |
Specialized Specialized Sch’ool of School of
~ |secondary |secondary |industrial |industrial
<Grammar. | school school ~ |apprentices |apprentices| Total
schaol (I%dustr;‘;)il (A%mcultur'al (lgdustﬂal ( ggncultuml _
ranc ranch ranc ranc :
P %: OO % ) /O ) %
Albania 0,1 - 0,2 : o,o 0,4 0,4 0,3
| Australia 0,5 0,2 . 0,0 0,0 0,0 0,2
Austria 0,5 1,4 0,8 0,3 - 0,0 0,4
Belgium 0,1 0,2 0,0 0,2 0,0 0,2
Brazil - 1.1 10,0 1,5 2,7 4,4 2,4
Bulgarla 0,0 0,0 0,0 0,1 0,0 0,0
[Cuba = . 2,8 2,9 3,1 4,1 1,6 2,0
| Czechoslovak:a : 0,5 1,3 1,5 . 0,0 . 0,0 0,4
|:Denmark 05 0,0 0,0 0,0 0,0 0.
‘Egupt. 041 0,2 0,0 0,0 0,0 - 0,1
"1 France 10,1 9,3, 11,1 6,8 - 4.8 8,0
| Germany 73 | - g6 7,9 4,8 6,4 6,4
&Ger‘man Federal : ' S '
epublic, German
' Democrafnc Republic)| ... - L o _
Greece 23 1 08 0,0 0,8 1,6 1,2
Holland - 1,5 0,6 2,8 1,1
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| Hungary

India
Ireland
italy . -
Norway
Poland
Rumania

Saviet Union

(Ryssia)

Spain
Sweden
Switzerland

United States of
Amerpica

United Kingdom -
Yugoslavia

1,8

. v"o’s‘_ '

4.6

6,1
0.4

16,8

0,1
0,3
1,1
35,2

10,1
0,6

- 160,4

0,9
0,6
6,6
0,2
27
0,0

19,4

0,2
1,1
0,6

45,4

9,8

0,0

182,5

0,0

4,7
9,0
0,0

0,0

6,3

0,0
0,0
4,7
44,4

6,3
1,5

195,3
0,4
1,0

6.4.

0,0
1,5
0,0
15,3

0,1
0,1
0,4

27,6

8,7

2

1,9

12204

1,6
1,2
4,0
0,0
1,6
00
16,8

0,4
00

0,0
18,8

. 6,8
. 3,2

183,2
0,9
09
5,7
0,1
28
- 0,0

16,4

0,3

o7
323

9,4
1,3




Soviet Union in third. On literature and the arts France is put in
fourth place. We find the representatives of ‘the U.S.A. in second
place and those of the Soviet Union in third in the industrial
branches of specialized secondary schools. In. the agricultural_ ‘
branches of the same type of secondary school-the U.S.A. is'put;in
‘second place and France in third. In our opinion, literature and
pop music had an important role in determining this order. In the
schools of industrial apprentices the attraction towards sports
stars and pop singers is illustrated by the order of the nation-
alities of the chosen ideals. The U.S.A. is put in second place,
England and the Soviet ‘Union in third An this case.

We also investigated the sources of the chosen ideals of our

young people. The data /see table XI/ regarding thig point of view

. are very englightening. If we refer only to the fact that, with the
exception of the industrial branches of schools of industrial ’
apprentices /with a slight deviation only!/, it is the school studies
which dominate, then we can gee that even if there are probable'
differences caused by the socio- cultural env1ronment and that these
differences can be traced in our different secondary schools,vthe
resnlt of our great efforts to eliminate the differences can:be .
traced, too. . ' o
' .In the order of the sources of the ideals, radio and television
were put in second place. In.both branches of schools of industrial

' apprentices ~ not by chance, and completely understandably in view
of the above—mentioned connections -.sports games, daily magazines
/sports magazines/ were put in a very high position.:

This outlined material, which referred to the most essential
pointe only, is sufficient to describe the cultural education of our
young peOple during the time of the 1nvestigation. ‘By comparing the
different data we can gain a picture of the essential characteristic:
features of this cultural level. We can refine this picture if we
meke inquiries into the reasons and the human characteristic
features which had a determinative role concerning the choice of our
young people. L

In the present study we cannot- go into details in analy51ng the
90 odd human characteristic features whlch we gathered in the entire
material., We cannot even present whether the most valuable human
characteristic feature chosen by a certain young pupil is in accord-
ance with the social scale of values. Now we only enumerate the
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| . | - Xl table
'WHERE THE SELECTED PERSONS ARE KNOWN FROM._. |

Specialized |Specialized | School of | School .oﬁ i
Grammar |Sécondary |secondary industrial |industria
sehool school . school apprentices |apprentices | Total
- {{Industrial }(Agricultural|(Industrial | (Agricultural|
' branch) branch) branch) | branch) |
‘ % % % % % %
From: ] _ ' ‘ . -
school -studies 80,9 76,8 841 57,7 81,9 701
Compulsoryreadings| . 4.0 36 - 15 | 57 80 5,0
Readings 58,0 57,2 60,3 374 38,4 466
{Radio - 22,7 31,8 50,7 | 263 - 253 |- 270
Television 539 478 428 637 | 574 | 574
Theatre -~ 38 | 29 | 34 | @ 44 24 - 36
Cinema a8 66 | 126 87 | 128 g
Daily papers - 14,2 160 | 7,9 w40 | 78 | 136
Magazines 20 25 | 15 33 | o8 25
| Competitions = | 1.8 | - 199 34 344 | 7193 | 259
Somewhere else A 13,2 126 231 - - 257 17,5



XII. Table

talent
patriotism
desire to learn 4
artistic performance /acting/
courage, berbism,;resoluteness
exemplary conduct, attractive personality
persistence,;perséverance ‘
.&bility “to speak tn publiec
love'of‘sporté
”generosity, ‘gelf-denidl
fighting Spirit
" modesty,
gsportsmanship, fairness
love of the -people
honesty,.integrlty
will<power - .
moral courage, flghting power
revolutionary spirlt, love of liberty
-gaiety, good-humour ‘ .
“love of justice - ' T )
struggle for civic righte
~success, 'results achieved
humanit&niénism ' )
good appearaﬁeg
-struggle against .oppression
diligence, continued effort
congistency .of principles,}ideologiqalmtirmneas
progressive thinking ; »
love of work
jpopularity, good .image :
love and understanding of .young . people
;punp051veness4,determination '
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‘first 32 characteristic featdres-according to their‘relative
frequency /see table XII/. We think that these are human chararac-
teristic features suitable for;the composing of a human ideal, and
that a human ideal composed by'theéeAhuman~characteristic features

illustrates that our young people develop in-a healthy way; the
majority of them chose an ideal which is in- accordance with our
5001a1 aims and educational 1deals.

Nor can we present the connections’ between the career chosen
/or assigned by the parents/ and ‘the ideal.

The negative tendencies traceable in the material fothe‘
investigation could be suitable for the presentation of different
proposals, SO'from-these'negative:tendenéies proposals could be made
for cdrréctions to %the curriculum, for . strehgthehing the éentralitv
of education in the secondary educational institutions and for the
further refinement of the programme—policy of the mass media so
that they might intensify their deve10pments ‘with speC1al regard to
programmes for ' young people. '

The p0851b111ty of further development is glven - accordlng to
decisions. by the Party and the State -~ by making a positive change
in direction of one very 1mportant factor, viz. the socio-cultural
environment. i
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llayuenue MneanoB MOJOAEKY

i - p Kynuaru dmemep

B crarhe mMyonMKyeTCA YAaCTh DE3YALTATOB MCCHEROBaHuUii,
HayaTHX aBTOpOM B I972~M rozy. Ha ocHoBanuu uccienoBanuit,
NpexlecTBOBaBIUMUX ZIaHHOMY MCCIOZOBAHUN, ABTOD MCXOMUT U3
CUNOTE3H, YTO Ha yuamuxcs 16-I17-u et ownensuue HGHOBGQBCKHG
cBoficTBa 0GA3aTENBHO OKA3WBAWT BIMAKNG .M ORHU M3 HUX .
IBNANTCA NPUBAGKATENBHHMYU, AOCTONHHMM ROZpaxaHus. fosromy u
ZnA NeZaroruyeckKoil MpaKTUKM HEOGXORMMO ¥ MONE3HO UccreRoBa-
HU@ B ONpeneNEHHHe CPOKY -TOTO, KAaKUE NpDUMEpH, KauecTsa
YeJIOBEKA BAMANT Ha Hawy Mononems. i

- KpoMe aToro aBTOp NpEeANDPUHAMAST TAKREe U BHABICHUE
MOTWUBOB BHOODOB yyamuxcs.

HccnezosaHme, nexanee B OCHOBO, CTAThi, OHAO -
NPOBENGHO BHKETHHM CNOCOGOM 1 YOCPEACTBOM coGecenoBanuit.
CBefeHUA NONYUSHH OT CUMHA3MCTOB, yUYamuxcs npodeccuo-
HANBHHX CPEAHMX WKOM M yuunum, YUCHO ONDOWSHHHX ZOCTUraeT
4 THCAY, CIEZOBATENBHO, DPE3YNBTATH MCCIEZOBAHWA ABIANTCA
Penpe3eHTAaTUBHHMY NO BCelt cTpaiie.

U3 paHHux, TOZHHX K PasHOCTODOHHENY PACCMOTPEHU
MHOTMX OTHOWEHUH, B CTATHEE COOCWANTCA BUAH 3AHATHH, U3
KOTODOHX Yyualldecs BHOpamu CBOM WZeant, CTOAET4E, B,

KOTOPOM RUNH BHOpAHHHE ANUHOCTH, YKA3WBANTCA UX HALHOHANB-
11af MPMHAZIENHOCTH M KayecTBa / MOTHBM /, H8 OCHOBE KOTOPHX
OHN BHGUPATUCTE. ‘

Jlanuie, NOCAYXMBUME A7A AHAMI3A B KAUGCTBE MaTepuana,
NpUBE/ACHN B HAPAAAHNX TAOAMLAX, MOTYUMX OKA3HBATH LEHHYW
ROMOLE -1 NeNaroruyecKoli npaxTure.
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Untersuchung der Ideale von Jugendlichen

Dr. Elemér Kunsdgi

) In der Abhandiung berichtet der Verfasser iiber einen Teil
der. Ergebnlsse geiner im- Jahre 1972 begonnenen Untersuchungen.i
Auf Grund der Untersuchungen, die der . Jetzt laufenden vorherge-
gangen 81nd, geht er davon aus, dass elnlge menschllche Elgen-
schaften auf 16-17-jéhrige Jugendliche unbedingt von grosser
Wi}kung und fiir sie sympatisch und folgenwert seien. Deshalb ist
es flir die padagogloche Praxis durchaus notig und nutzlich, von
Zelt zu Zeit zu untersuchen, was fir Ideale, PersonllchkeltsmerkJ.
male auf unsere Jugendlichen wirken. Dariiber hinaus ‘hat der Ver-
 fasser auch unternommen, die Motive der :Wahl von Jugendlichen zu
ergriinden. : : '

:Die der Abhandlung zugrundeliegende Messung wirde durch
Ffagebogenmethoﬁw und Gruppengesprédche bzw..Gruppenbefragung .
durchgefiihrt. An der Untersuchung nahmen 16-17-jdhrige - Schiiler
von Gymna°1pn, Fachmittel- und Facharbeiterschulen - Teil und
fast 4.000 szendllﬂhe wurden in den Gesprdchen befragt .Die

.Ergebnzqqe sind deshalb auch landesrepresentatlv.

Von den mannlgfaltlgen, auf die Untersuchung ‘vieler Zusammen-
héange anwendbaren Daten teilt der Verfasser hier die folgenden
mit: die Berufe, die bei der Wahl von Idealen bei den Jugendli-
chen vorgekommen sind, das Jahrhundert, in dem‘die’gewahiten V
Perstnlichkeiten .lebten bzw._leben, ihre nationale Verteilung,
sowie die.Persbnlicpkeitsmérkmale /Motive/, auf Grund deren sie
gewdhlt wurden;,Die.Daten‘werden in Tabéllénxverahschaulicht,
und .auf ihre Grundlage werden Analysen durchgefithrt, sowie fiir
d1e padagogl sche .Praxis nutzllche Schliisse gezogen und RlChtllnlen
angegeben.
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- Jézsef Attila University
' Pedagogy Department. :
Szeged, Tdncsice M.u. 2.

-'Seei:of the School

"BASIC INFORMATION

- Sex oftthe*pupilz'
"tij’ glrl _ SR : o e
ﬂutzj boy - ﬂjA R Correspondlng flgure to be croeeed!

" Occupation of the father: . i . . i c .'3-;»L'; ;‘i ‘e

Occupatlon of. the mother: . . "o v v v o vide e o o6 o0 o -
“The. hlghest levei of the father's school educet10n° ”

.[Ij/5Lese than elght yeere of‘general echool

;CZJl»Elght years of general echool‘ e Correepond1ng
G . S ;e .. figure to be
=1 _Seconderv school: SR ’: - crossedl

:[Zj' Univers1tv. COllegel 1net1tute of higher educetlon
The highest level of the mother’ 8. echool educatlon'

- 888 then yeare of general school:

'_ En.ght xears of general echool A ,v Cor.ree'p‘ond:.ng”
: figure to be-
econdarx echoo; ._- R .+ ~.crossed!
[}] Unlvars1ty. college. 1not1tute of hlgher educetlon
- , HE P! GE . FULLY|
. ~On the follow ng.quee ionnalre IY,, end III peragraphs/
enumerate .the nemes of three peraonalltiee -you ‘hold in the highast

.esteem, who areé " the most eympathetlc ‘to you,. ‘that is’ to eay, who

"had the -greatest. influence.on you, - _

... -You cen chéose nemes from any kind. of occupntlon, any
profession. except you perente, close reletivea, ‘teachers. If one
~of the persons Yon c¢hoose is not well known, denote hls/her
profession and nationality. - - -

.. The persons chosen can be allve and deceaeed. It doee not
matter ih which age or century they lived. "

- Finally, the personalities chosen by you can_he_gaii!gg_or‘

:foreignera. At school you learned about - famous personalities:

. about writers, poets, scientists, dlecoverere, historical heroes,
politi¢ians, You read about noted personalities as well, but you"
.may have had a chance to get’ acquegnted with” personalltiee acting,
working in verioua fields, from’ neWepepere, weeklies, per1od1cela,
pictorlel ‘megezines, the cinemm, radio or’ television, -

“ . - Thus theére ‘must be. personeiltiea you got to know, for whom '
'you-feel respect and sympathy, who had and still have an influence -’
on you, You have to enumerate three of theee, end answer queetione; :

' referr1ng to them. . o . . . 163'




Where do yon know: him/her from? ‘ -
/Cross code letter of the correct answer. If yon do not

find a suitable answer, write your answer on the dotted
linet/ '

~ from your gtudies at school
from yourfcompulsory readingQ'
other readings
from the radio
fromAtelevisioh
from the theatre
from the cinema
from hewspapéps
from pictorial magazines

TR OH O QO o D

.. from sports -



fghij,L__D"

Where do yon know him/her from?

S T MmO O RO T

/Cross code letter of the correct answer. If you do not
find a suitable answer, write'yourﬁanswer on the dotted
line!/’ ’ '

toe

from your-studies at schodl

from your compulsory readings
‘qthef readings

from the radio

from television

from the theatre

from the cinema -

frbm newspaperé_'

from pic¢torial magazines

from sports .

Enumerate those qualities of his/hers, why you respect, hold
in esteem, follow him/her.
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Where do yon know h1m/her from?
’ -/Cross code letter of the correct answer. If you do. not

find. a suitable anewer, wrlte your answer on the line
dotted'/ ’ ‘ '

from your studies at school
from youifbompulsory readings
other readings . '
from the radio .
from television
from the. theatre
“from the cinema
from newspapers
from pictorial magazines ' : o

Tt e m;Pﬁ ® A 0 o o

' from sports

&
S

Enumerate those qualltlee of hls/hers why you respect hold in’
eateem, follow him/her.
Finally we ask ‘you to answer the next 3 questions'

1. What profess1on_do yon prepare for?
2. Was your choice out of free w1117 yes - no- /Underllne correut
answer'/

-.--o..'--'o..-n-a- ¢ s B s e 2 s + e« & o »

3. 1f not, what would you /have liked/ to become?

[TTTT]
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I.

GRAMMAR SCHOOL

Angela Dsvis

S+4ndor Petéfi /poet/+

Endre Ady /poet/

V.I. Lenin S

Attila Jézsef /poet/ -
Lg jos Kossuth /histofical herq/
M. Curie - S

‘Heroes of weekdays

Jane and Peter Fonda

Tamds Vitrei /TV reporter/

Table

* The profession of the chosen person was denoted

auly in case of Hungarians

IT. Table

SPECTIALIZED SECONDARY SCHOOL
/Industrial branch/.

Angela Davis

Séndor Petdfi /poet/

Endre Ady /poet/

Heroes of weekdays

V.I. Lenin '

Lajos Kossuth /historical hero/
Mikldés Radnéti /poet/

J.A. Gagarin _
Mik1lds Péncsics /sportsman/
Jane and Peter Fonda
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1.
.
3

4.

5.
6.
.

8.

9.
10.

.
2.
3.
4.
5.
6.
T
8,
9.'

JIT. Table
SPECIALIZED SECONDARY SCHOOL
/Agricultural branch/

Angela Davis

Séndor Pet6fi /poet/

Endre Ady /poet/

Mihély Munkécsi /painter/
Heroes of weekdays

Andrea Gyarmeti /sportsman/
Mik1és Rednéti /poet/ .
Jdnos Arany /poet/

Ernst Hemmingway

Tamés Major /actor/

IV. Table

SCHOOL OF INDUSTRIAL.APPRENTICES
/Industrial branch/

Heroes of weekdays

Séndor Pet6fi /poet/

Angela Davis

V.I. Lenin

Attila Jézsef /poet/

Endre Ady /poet/

Gyula Bodrogi /actor/

Miklés Téncsics /sportsman/

'Flérién Albert /sportsman/

Je.A. Gagarin



1.
.2-'
3.
4.
5.
6.
- T
8,
.
1040

V. Table

' SCHOOL OF INDUSTRIAL APPRENTICES

/Agricultural branch/.

Heroes of weekdays

Sdndor Pet8fi /poet/

Angela Davis -

V.I, Lenin

Endre Ady /poet/ -

‘Attila Jézsef /poet/ . -

K&1mén Mikazdth /writter/

L5216 Papp /aportamen/

Mik16s Radndti /poet/
Zsuiégrkbﬁéi/Pop.éinger/' -

VI. Table
TOTAL

Heroes of weekdays

Séndor Petéfi /poet/

Endre Ady /poet/

V.I. Lenin

Attila Jézsef /poet/

Lajos Kossuth /historical hero/
Mik1és Péncsics /sportsmen/
J.A. Gagarin

Miklés Radnéti /poet/

Fléridn Albert /sportsmen/
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