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Educatlonal regearch instltutlons

In Hungary, as in other countrles, the magor baqes for
veducational research are the educational research institutes
.and the education departments or institutes of bigher
;jeducation. Some interdisciplinary educational research /e.g.,f
on psychology of education, éociology of education, economics’
of educatlon, etc. / is also carried out- at 1nst1tutions for
the various inleldual disciplines.. )

Pour large central educational research institutlons
exist in Hungary: the National Institute of hducation, the
Bducational Research Institute at the Hungarian Academy of
Sciences, the Educational. Research Centre of Higher Education.
and the Institute of Popular Education, Besides, there are
national research centres at the National Education lerarJ
/doing research on comparative education/, the National
Institute of Vocational Guidance, the newly-established
National Research Centre for Educational Technoiogy and
~ various institutes for research on methods of vocatlonal

training. ) .

Among the education departments /or instltutes/,‘the mosgt
important are those of the universities and colleges of
university status. Special mention: should be made of the
departments of education at three aniversities /Budapest, Sze-
ge§ and Debrecen/, which look back on a long traditién. They -
trsin teachers for senior secondary schools. Other universities
with education departments are the Technical University; Budg-
pest, and the Agricultural University, G6ds118, where en- .
girmering teachers for the specialized training colleges for



non-graduate engineers are trained. Finally, there are
departments of education at the Academies of Art and the
colleges of physical education.

Prom the point of view of educational research, the most
important among the colleges not ranking as universities are
the teacher training cblleges offering B semester courses /5
colleges plus one branch/ and those offering 6 semester
courses /10/. The former train teachers for the upper grades
/age groups 10-14 years/ of the elghtgrade basic school,
while the latter are for teachers for the lower grades /age
group 6-10 years/. In recent years, some technical univer-
gities have also opehed teacher training departments for
prospective technical teachers. The centre for research on
gpecial education is the Training College for Teachers of
Handicapped Children at Budapest, which has s four—yeér study
courge. The Training College for Kindergarten teachers are
further significant centres of educational research. There
are 4 such colleges and 3 branches.

In the field of interdisciplinary research, important
research work on educational sociology is done at the-
Sociological Institute of the Hungarian Academy of Sclences,
and on educational sociology at the Psychologioal Institute
of the same Academy.

In addition to the central institutions mentioned above,
groups.of teachers at the universities and colleges, as well
as regional institutes, do research on teaching methodé for
individual school-subjects. The afore-mentioned institutions
invite practising educators, and even ahtire schools /pilot
schools/ to participate in various ways in their research
activities. Certain schools may even be givah permission to
conduct educational experiments themselves, if they have a
suitable concept and the necessary facilities.

Por a comparatively small country like Hungary, all this
adds up to quite a wide and intricate network. We know from
experience how difficult it is to get an overview of all
research activities, to obtain full information of where and
what research work is in progress and how it is conducted.



And'if is an even more difficult task to organize, plan and -
coordinate all these efforts.

Organization and coordination of educational research up to
1973 |

Por a long time, the planning and organization of
educational research followed the gystem outlined below.
Apart from some additions and alterations, this system has
heen retained‘in the concept described in the next section.
Every research ingtitution is required to submit to the
Hungarian Adademy of Sciences a research plan covering 3-4
years and based on the general regulations of the Ministry
concerned. At the end of the plan period, a progress report
on the realization of the programme must be presented. The
lgteat research plan covers the years 1972-1975.

The method of selecting research topics and dealing
‘with them depended /and still does depend/ on the specific
nature of the research institute. Institutes attached and
directly responsible to a Ministry /e.g. the National
Institute of Bducation/ are inevitably influenced in the
choice ot their research topics by the current needs and
requirementa of their Ministry. Bqually, the implementation
of their programmes in affected by ministerial policy
decisions, which are binding on fesearch. The research groups
at the research institutes of the Academy of Sciences and. the
university departments, on the other hand, are in principle
free to choose their own toples. It is, of oohrse, under-
gtood that gsociety and public opinion among scholars expect
researchers to select themes which wiil foster the economic,
social and cultural development of the country. This feeling
of responsibility, the consciousness that through their
research work they are contributing to the economic, social
and cultural progress/of their country, stimulates educa~
tional researchers and inspires them to resolve the problems
of formal and informal educﬁtioniarising'from.the recent
economic, social and political development of our society,
and to help improving, in content and methods, the
activities of our educational institutlions. A balance must
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thus be established between the freedom of research and the
needs of the country.

A significant characteristic of the research work done
at the education departments or institutes of universities
and colleges -~ as distinct from the institutions exclusively
engaged in research - is that, having a direct interest in
‘the training of teachers and other students of education,
they must endeavour in their research constantly to modernize
their educational training programmes in accordance with new
gcientific developments. The selection of research themes
wag, and still'is, directly or indirectly guided by the
reports and resolutlons relating to the education system,
cultural life and educational research which are put out from
time to time by the Hungarian Socialist Workers’ Party, the
Hungarian Academy of Sciences, the competent government
authorities and the ministries.

Such a guidance function was exercised by the Commission
for BEducation of the Hungarian Academy of Sciences, which
periodically drew up and distributed suggestions for research.
topics taking into account the above-mentioned documents and
the research needed for the further development of education.

The Commission, of which- the directors of the central
research institutes and 'the heads of the education departments
of universities are members, also coordinated all educational
research within the limits of its possibilities. Easentially
this coordination consisted of the following:

The heads of the above-mentioned institutions sent
their research plans /covering 3-4 years/ through
their competent authorities to the Commission,
which studied them from the point of view of theme
and feasibility. If two or more research groups
had planned research on identical or related
‘subjects, the Commission drew their attention to
the necessity of coordinating their work and the
need for cooperation. The research institutiong
were expected to heed such advice. At the end of
the plan period, the Commission evaluated the overall
results on the basis of the progreass report.

The organizing and coordinating work carried out hy the
Commission was useful. If the results were not entirely
satisfactory, this was mainly due to the fact that the



Commission had no funds at all at its disposal. It had,
therefore, no means of financing research on subjects it
congidered important. It did not even have the neceasary
administrative personnel to keep detailed records of on-going
research.

.In general, educational research was financed out of
the budget of the institutions of which the educational
research eatablishments formed part. University departments
or institutes, for instance, received the funds for theilr
educational research from the budget of the university

. concerned. Hence the resources avalilable for such research
were- very modest.

Por a long time there was, regrettably, inadequate
purposeful and organized cooperation between educational
policy-makers and researchers. As a result, some E;Elsions
on education policy lacked the necesaary scientific
foundations, such ag prlor scientific experiments, compara-

" tive or historical regearch, and had afterwards to be
withdrawn or revised. This lack of coordination between
ressarch and educational policy had, of course, direct
repercussions on research. Nevertheless, educational research
has in many respects been beneficial to educational practice
in schools and to education gererally. '

The somewhat unsatisfactory state of affairs described
above is reflected in a highly significant party document.
In a resolution passed in 1972, the Hungarian Socialist
Workers® Party found it necessary to make the following
"statement on the situation of the national education syetem
and the requirements for its further development:

"The organizations entrusted with the direction of the
education system have no long-term overall development
plan. Consequently, no definite concept of educational
policy or of the school system has been evolved, and

- measures taken have been of a supplementary nature to
meet temporary needs. Important educationa{ pelicy
decisions were taken without prior experiments or in-
vestigations taking national and internstional ex-
perience into account and analyzing the latter in the
context of our national conditions."

This resolution also expressed dissatisfaction with the
results of educational research. It not only put the '
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unsatisfactory situation on record but also urged implementation
of the resolution in the interests of educational development,
thus initiating a new phase in the development of educational
research in Hungary. An excerpt from this resolution 1s given

below:

"Rducational research must be considerably developed.
Extension of the institutional basis for research and
planned building-up of a research cadre are essential
pre-conditions for the solution of our educational
problems. This also requires better coordination of
the available research capacity. .

The foremost task of educational research is to inves-
tigate the problems existing in the school system and
in general education, and to help resolving these prob-
lems. Particular attention should be paid to the

’basic?/compulsory 8-grade/ school, to vocational
é_THance, all-round development of individuals’ poten~
tial and abilities, and furtherance of specially gifted
children.

There is a need for intensified efforts to ensure that
welighty policy decisions will be based on scientific
foundations, and that educational planning problems will
be clearly reorganized and examined. To provide a prac-
tical bagis for educational research and further train-
ing of educators, pilot schools must be established. :
The teachers participating in this experimental work
should receive material and moral support.

To- enable educational research workers to carry out
these tasks successfully, corresponding work must
also be expanded, or in some cases initiated, in the.
gcienceg bordering on education.

Organization and coordination of educational research gince

1973

Pollowing this party resolution, the government issued
regulations designed to fdrther the development of educationsal
research and to improve its organization and coordination.

In 1973 the Council of Ministers considered, for the
first time in the country’s history, the question of educational
research. It decided that educational research for the
development of education should be added to the previous five
main fields of research of national importance. Accordingly,

a sixth national research plan was adopted. The Council of
Ministers accepted the long-term /1973-1990/ research plén
which had meanwhile been worked out by experts and researchers
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in .the field of education, and set. up an Interministerial

'Coordination Committee with the following terms af reference:

- cooperative harmonization of research within the -
framework of the 1ong—term plan

- organization of the systematic evaluation of the
inferim and final results of research projects and
periodical discussion of the progress reports by
education experts -

- selection and assignment of the 'persons ‘to be
responsible for the individual research projects

- a recommendation to the Minister of Education regard-

ing the allocation of funds for this research work.

The above-mentioned long-term plan which ﬁas approved by
the Council of Ministers is an important.document. Whilat 1t
is not possible in this paper to give a full. account of its
contents, mention should be made of the wide range of research
it encompasses, nsmely:

1. Fundamental structure and educational issues in-

volved in the long-term development of the Hungarian
education systen.

2. Continuous up-dating of the contents and methods of
‘school education.

3. Basic questions concerning the living conditlons of
' pupils and students, their communities and their
aktivities in youth organlzstions.

4. Organized learnlng and further training of adults

within the education system.

Each of the above research areas comprises 4-6 sub-areas
consigting of geveral specific research themes. The long-term
plan is divided into medium—tarm planning periods and outlines
the varipus'tasks to be accomplished in each of these periods.

The organization and coordination of the work to be done-
in the four sbove-mentioned research areas has besn entrusted
to coordinating ingtitutions who will invite any research
group that could make a successful contribution to take on a
specific task. ‘

The Interministerial Coordination Committee now has at its
disposal substantial funds to finance its work in accordance
with the principles referred to. As a result, the research
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groups receive separate financial resources for the research
asgsigned to them by the Committee., Twice a year the-
afore-mentioned coordinating institutions have to submit
progress repOrte on their research area together with an
account of the amounts spent. In this account they may also
request additional funds or, 1f their allocatlon has not been
fully utilized, suggest that the balance be transferred to
other research groups for use in thelr own work.

The Interministerial Committee also has its own
organizational andfadminisfratiyg_ machinery, the so-called
programme section which permits the public to gain an iheight
into the research in progress. It also publiehes‘informatien
sheets describing the current state of educational research
on the basis of the progress reports that have been sub-
mitted. _

In addition to these activities, regulations concerning
the development of educational research and the utilization
of research results have been issued. The Council of
‘Ministers has ordered pilot schools and basic schools to be
designated for this purpose. The pilot ‘achools offer to the
institutions carrying out educational research the possibility
of conducting continuous research in various fields over a ;
‘number of years and to compare the results, Upon requeet of a
research group, the Ministry responsible for the type of
specialist achool concerned will determine which echoole are -
to serve as pilot schools. The task of the basic. experimental
schools 1s to pass on to teachers undergoing further teacher
training the results of experiments, to present these ie
practice and to popularize their modern, or modernized,
methods and up-to-date teaching materials and equipment.

Both the pilot echooles and the basic experimental schools
enter into formal agreements with the research.institutions
precisely defining their duties and an adequate financial
compensation for the work involved. ' )

The educational research-directed by .the Interministerial
Coordination Committee, /which isdesigned to develop the
national education syetem/. does not, of course, constitute
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the totality of educational research done in Hungary. There
is also research on theoretical, historical, comparative or
even on specific empirical themes that may be of importance,
for example, on'the development of university education,
which does not feature in the plan that has been described.
Any research institution, any department of education may
.do research outside this central plan, and the financial
resources required for this purpose by university or. college
institutes or departments must also be secured. In principle
these research establishments are at liberty to decide
whether or not they want to accept a research assignment
under the central plan. Of course, if they decline, they will
‘receive no funds from the budget of the Interministerial
Coordinating Commitiee. ’

The obligation for research institutlons to make 3-4
year plans and to submit progress reports and accounte
remains. However, these medium-term plané are now integrated
within the long-term plkan.

At present, two years after 1is approval in 13973, the
long-term plan ig being revised in the light of experience
gained during that period. Educational research in Hungary
hasg -taken great strides forward as a result of the 1973
decision of the Council of Ministers and its implementation.
It has been possible to mount large-scale and expensive
research experiments. As an example, I should like to mention
the research done at my own Institute. From the university
budget I receive only a modest financial contribution to this
work. But my Institute 1g participating in three national-level
projects under the central plan. They are the following:

1. Experimental testing of the training model for com-

pensatory pre-school education.

2. Experimental investigation of a possible model for
differentiated senior scondary /"Gymnazium"/ edu-
cation.

3. Criteria and methods for scientific evaluation of
pupils’ achievements.
. In the last few years I have obtained suﬁstantial amounts
for this research work from the research fund, both for the
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. purpose of appointing researchers, fesearcbvassistanfs and
administrative staff, and for project-tied expenditure. -
Furthermore, two. experimsntal basic pre- schools to -tegt the
proposed model of cOmpensatory education, and three pllot
senior secondary schools /G ymnazium/ have been asalgend to
me. The teachers participating in these educatlonal '
experiments receive a very adequate fea for their cooperation.
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 OpraHEsamAs B KOODARHALMA NENATOTEYECKOTO ACCIHeJOBAHMS
I3€pAL ATOMTOR

_ Hocne xapaxTepncTnxn OCHOBHHX Bearepcxnx yqpexneanﬁ Benam-
fAX BONDOCAMA nccnenOBannﬁ B 0GXacTH oopasosaﬂna RSNETAeTCA CR-
, creua_ppraﬂnsannn B ROOpIRHAOAR EccHeNioBaHAfl B 06AacTA odpasona-,‘

Hhs é}Benrpnn, cymecTBOBaBmAH yo. 1973 r. Hoéxonsky,'x comanennm,'
EMEJIO MEGTO nenpcraroﬁao ﬁeneaanpannenxoe A OPTaHASOBAHHOE CO~-
prnﬂnqecTBo MERIY pynononamnu IiepCOHANOM B o6xacTR 00pasoBaHAd
tn ACCIeNOBATEJSIMA, B pesynswawe 9eTo HEEOTOpHE pemeHRd HO nonnrn

" Ee B oﬁnacin 06pasoBasAd GWIA NAWEHH HeOGXOLEMOJ HAydHOA OCHOBH
n'BnocnencTBng 6un§'orueneau; Benrepcxaﬁ~couxa4ncrmqecxan map-
Thk prnﬁmnxcs OpRHAJE DemeHHe oraodnmeusao AccaefoBanal B oGaA~ .
cTA OOpaSOBaHEH, KOTOpOe AIBRJIOCH cTnuynou AAf HOBHX ueponpnawnﬁ
B ‘ero#t o6sacTR. B ooownewcwnnn ¢ 9TAM pemeazeu npaBnTechrao as- -
JaJIo OpaBasa, Hanpasaennue Ha nagnaenmee paaBnTnevnccnenonaanﬁ B
odnacwz 00pa30BaHAs A yIyuleRae RX OpraEMsalEd A noopnnﬁaunn. Co-"
BeT MEHACTDOB NOGTAHOBAX OcymeCTBﬂﬂTh 'BCCHeTOBaHAA B melax pasnn—v
‘Tﬂﬂ odpaaonannﬁ DOMIEMO IpeHIymax naTn oonacTeﬁ nccnenoaaanﬁ
BaI#OBaNLHOTO ‘sHaueHAA. Bu paapadowan nxaa accregoBasal Ea ne-
pnon Zo 1990 r. & yapexnes Mexunamcwepcxnﬁ Kounrew, C (PYHKORA-
oprannaannn. Koopnnaannn, @naaacnponaﬂﬂﬂ A anmnazorpannn, KO-
Topuﬁ GyEeT OCymWEeCTBJATE AeATEeABHOGTH O nouombm 'nporpaMMﬂoro
cexperaprara”., Kpome TOTO, B EacTofmee BpeMd B BeHIpAR CymECT-—
BYDT TaKxe Ipyrae @opﬁu OOMONA MCCAENOBARUAM B 06JAGTH 0Gpaso—
Banad, B‘TOH uncie OpTaHASAIAA sncnepnuéawanbaux WKOX B TeopeTH-
qeéxnx'saanrnn; cHemRaJbHO XA meledt nccneﬁdﬁaazﬁ.



STRUCTURE BT COORDINATION DE LA RECHERCHE
ET MATIERE D’EDUCATION '

Gyﬁrgy_égoeton

Apree une introduction des principales institutione‘
hongroises s occupant de la recherche pedagogique, on trouve
une description de l’organisation et de la- coordination de .
la recherche pédegogique en’Hongrie jusqu'en '1973. Comme il
existait malheureusement une COOpEration trop ambitieuse et
mal organiséde entre les planificateurs et lea cherchesurs de
l’aneeignement et qu’il en résulta que de nombreuees decisions
du. domaine pédagogique manquerent de basee_ecientlfiquee necee-
eairee; de ‘sorte que 1%on dut les retirer'ultgrieurement le
parti eocialiete ouvrier hongroie fit passer upe reeolution
concernant la recherche pedagogique afin de permettre de
nouveaux developpemente dans ce domaine. Conformement a cette
resolution, le gouvernement fournit des reglements deetines
au developpement ulterieur de la recherche pedagogique et a
1’emélioration de son crganieation et de la coordinatlon. Le
: Coneeil des Ministres decida a’ adJclndre la recherche en vue
du developpement de 1la pedagogie aux cing domainee de :

recherches d’intérat national. On a etabli un plan de

recherche s’étendant sur une période allant jusqu’ 3 1990 et
.un comite 1nterminieterie1 8e charge dee fonctions d’organiea—
tion de caordination, des finances ot de 1’administration,
}qui.doiveht'etre mises & exécution par un "secrétariat dee.
programmes" On fourhit donc un autre appui a la recherche
pedagogique hongroiee qui comprend des acoles pllotes et des
établissements de base specialement destines & la recherche.



