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Introduction

A democratic soclal order must provide assistance
in prescribing beliefs to its members, in order to
have development of its citizens and 1ts own security.
The school i1s the agency for this, The school must be
a place where the puplls go to carry on a way of l1life,
The character of this way of life is very important.
Learning and dolng are woven together in organlc rela-
tionship, education is a form of present living. A way

of 1ife must be an inclusive outlook on life.

The democratic school is an institution which aims
to promote the ideal of "free and equal" by taking prop-
er account of individual differences and by rellance on
principles of communlty living. 1In a democratlic group,l
children have an opportunity to discuss purposes and to
exercise some freedom of cholce, The teacher, as a ma-~
ture person, shares Informatlon and glves professional
aid and encouragsment. The teacher tends to be an In-

tegral part of the group.

All creeds aﬁd social organizations are means to
an end and this end lies iInside the process of living
together and working together, MNan cannot 1llive alone
but are fulfllled and grow wlth one another, We need
one another, for life cannot continue intellectually

unless we have food from others.

Every teacher knows that a group of chlldren with



which he works ls more than an sggregation of individ-
uals. He knows that the group has form and structure;
that there are pafterns of subgroups, cliques and
friendships, They form lines of assoclations and a
process of soclal Interaction is set up. The quallty
of these associatlions produce what 1ls called an atmos-
phers for the group. In this social Interaction, the
roles which the individuals play are determined. Some
individuals are more accepted by the group than are
others. Some are more rejected or frustrated in their
soclal participation. These factors play an Iimportant
role in determining how the group will react to learn-
ing. situations and to varlous types of group management

employed by the teacher.

Daily Interactlon among classmates gradually bullds
up a series of feellngs toward one another --- relatlon-
ships --~« that imply different roles for different In-
dividuals in their group activities, The children come
to see themselves and others as belongling to a group iﬁ
terms of these ro;es; they accord dlifferent status or
prestige values to these roles, For example, some
children»are more actlve, physlecally stronger, or more
skillful then others In playing the games in which a
majority participate., Some are more attractive, respon-
sive or conslderate in theilr soclal interaction: some
are quicker and more apt in orliginating ideas for play
activities which others will accept. 4 few are more

mature or have had more communications with somewhat



older children from whom they have acguired knowledge,

ideas about activities, or codes of conduct which they

emulate or show off to thelr peers. Children also dif-
fer greatly In thelr experlences that they briné to the
group from thelr homes, and in the patters of behavior

toward other children which stem from thelir hablitual

responses to thelr brothers and sisters.

Jennings says:l

Most teachers reallze that the indlviduals!
personal and academic growth can be affected
adversely or favorably by his position in the
group andé that all puplls stimulate or thwart
each other In many ways... The social atmos-
phere 1s very largely created and maintalned
by pupil Interaction and only in part by the
tone the teacher sets... 4 dominantly de-
cisive factor is the constellatlon of attrac-
tion and rejection so often linked with the
values that operate among the boys and girls
themselves., 'Schools need to know what these
interpersonal relations are like, how they
functlion, and how they affect behavior and

learning.

In thls paper the writer attempts to describe meth-
ods of studying the Interaction of chlldren so that

l. Jennings, Helen Ilall, Soclometry in Group Relations,
American Council on Educatlon, wWashingfon, D. C.



better group life develops and the participants wlll bs
Interested in one another and there will be wlder mutual

appreclation and:psychaloglcal exchange,
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THE PROBLEY¥ AND ITS 3COPE

The Problem

The main purpose of this study was to observe the
acceptance and soclal adjustment as revealed by a Third
Grade (Class; analyze the findinzs from sociograns, per-
sonality tests, ".y Wishing Star Survey", psychodrama,
interest Iinventory and a soclal status Inventory; and
form concluslons from these findings and general group
observatlions, It was wiph the ldea that by setting up
new situatliona that were simillar to past experlences,
by having them think out and plan wajs of handling these
neﬁ experiences or situations, would lead to better and

fuller growth Iln cooperatlion and sharing.

The writer feels that by discovering the charac-
teristics of the group acceptance and adjustment that
exist and then glving all possible experlences and situ-
ations possible to strengthen group unity, there will be

better interrelations.

The problems then are: knowing the acceptance and
social adjustment of the group and 1ts sub-groups; set-
ting up situations that will foster better relations;
analyze graup actions after situations have been worked
out; recording reactlions in the different situatlons;
summarlizing and drawing concluslions from all the dsta

and observations made,



Leed for the Stu@z

Much work and study has been done on the acceptance
end soclal adjustment of children below seven yesars of
age and on adolescent children but very little has been
done on the study of the child from seven to ten. The
writer has made a study of thirty-two third grade chil-
dren from seven to ten years of age whose famlly group-
ing on an average would be classed as Lower ﬁiddle. A
consideration of the family or home, the community, the
play group and the schoal, that make a contribution to
how a chiid wgs accepted by the other members of his
family, his neighbors and his frlends was glven careful
thought. A metliculous study has been made of how a
child can learn to adjust his own individuality and de-
sires to the necessltlies of any glven group by beling
glven an opportunity to practlce leadershlp and follow-
ship In cormittees, organizatlions and activities in the
room; how he may be hslpful in his attitudes and con-
trlbutidns to group problems by cooperative activity
between varlous groups, respect for the contributions
of others, the common courtesies toward individual and
groups and responsibllity for the conduct of his own
group; how he may grow in self-confidence; how he may
express himself In group discussions by promotion of
cheer fulness, happlness, frankness and freedom of ex-
pression; how he may learn to take and to glve criti-
cilsms; what he can get and glve to others; or in other

words, how he may achleve freedom and encouragement to



work and play with other children.

Delimltatlons

This problem was limited to the study of the ac-
ceptance and soclal development of the children in the
age range from seven to ten years who are in the third
grade of a publlic school in a city of about 500,000

population.

Definitions

"Social development"l,as used In thls study means
the freedom and encouragement to work and play wlth

other c¢hildren,

"ascceptance” as used here was the way in which the

group feels and acts toward the other child,

"Soclal 4djustment" as used in this study was

based on feelings of security and belonging.,

"Self adjustment"3 as used In thls work was based

on feelings of personal security.

nd

"pPersonallty”™ as used here refers to the manner

and effectiveness with which the whole individual meets

his personal and social problems and Indirectly the

1. Monroe, Walter S,, Editor, "Soclal Facilitation -
Influence of the Group", Zncyclopedla of Educational
Research, pp 1122-25,

2., Thorpe, Louls P.,, Clark, 7illis W., and Tiezs,
Ernest W., California Test of Personallity - Primary,
Form A, Manual of Directlons, Los Angeles, Call-
fornia, California Test Bureau, 1942,

3. Loc. cit,

4, Loce. clt.




10
manner In which he Iimpressses his fellows or frlends,

"Socio@ramﬁljas used in this study is a chart of
the Interrelationships within a group. The purpose
was to dlscover sub-group organizations, friendship
patterns and the relation of any one person to the

group as a whole,

1. M™enn, Horace, How tgo Construct g Soclogram, New York:
Rureau of Publfgations, Teachers College, Columbis
University. (1947).
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12
PREVIOUS RESEARCH

Hildrethl‘emphasizes the fact that the welfare of
the indlividual créates the welfare of the group. She
belleves a teacher should place children In situations
which broaden prospective and contribute to mutual
understaﬁding. A study of the social and economic
trends alds the chlld to understand the world in which
he lives, prepares him for active cltlzenshlp, for
tolerance and cooperation, helping him to understand
the environment in which he may at any time find him-

self,

= brings out the fact that in the normal

Adams
cause of the development of a chlld, he becories sware
of group or soclal standards, The attalnment of so-
cial adjustment requlres a growing knowledge of soclisal
skllls as well as soclal standards, She points out

there should be a balance between personal and soclial

adJustment In the total or 1life adjustment.

Lee and Lee3

state that when a child enters school,
he meets a new slituation. The home and nelghborhood has

been the center of socliagl life up until now and the

l. Hildreth, Gertrude, "“ducation for Social Responsi-
bility" Child Crowth Through Education. New York:
The Honald Press (Company (I§4EY‘pp il-12,

2. Adams, Fay "Soclal Adjustment” Educating America's
Children, New York: The Ronald Press Company

pp 164-16¢C, '

3. Lee, J. Nurray and Lee, Dorris k¥ay, "Soclal Develop-
ment of the Child" The Child and Hls Curriculum.
New York: D. Appleton-Century Co., Ine, 1940
pp 47-59.
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sroup was smalle Now he Is In a larger group and must,
more than ever, adjust himself to others. Ile must learn
how to meet saéiai sltuationa., They bring out a few
factors that influence soclial development, sucl: as:
culture, order of bLlrth, maturation and the school's re-

sponsibllity.

1 believes that children have an opportunity

Olson
to discuss purposes and to exsrcise somne freedom of
cholce in a democratic group. There are two common
relationships in classroom groups - coaction and inter-
action., In coactlon, the bnly interaction i3 usually
between teacher and pupil. In an Interactlive group,
the children are encaﬁraged to discuss wlith one another
and to grow In their ablllity of conductling themselves
In soclal groups with a common pufpose. A child can

usually find security In soclal relatlonships in a

classroom.

Stakerz in 1944 made a study of children as other
children see them and to find out what a teacher can
do to promote good relatlonships anong ¢h:'ldren. Tlere
wers thirty-two children In the fifth grade ranging
from ten to thirteen ysars of age with an I.3. of from
fifty-nine to one-hundred-twenty-nine, average one-

Kundred-two. Thelr environment was average hores, so-

1. 0Olson, #Willard C., "Human Kz2lations In the Class-
room" HN.E.A. Journal, (Dec. 1947) pp 640-641,

2. Staker, Anna iarle, "Changes in Social Status of
Elementary School Pupils" Educational Research
rulletin, Vol, XiVII, No. &6 (Sept. 1o, 1948)
pp 157-9.
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clally and economleally, to homes with the barest
necessitles of 1ife. They were glven "Sociometric"
tests and "Gueﬁscwho", when in two groups of the fourth
grade then agaln in the esarly part of the fifth when
only In one group and at the end of the fifth grade,

It was found that: (1) cholce status did not change
much; (2) surprising stabillity under changling condi-
tions; (3) personallty tralts have bearing upon soclal

success of individual.

Gladl belleves thaﬂ the principles of wholesome

soclal grouping and leadership applied at school will
help children work out their problema and to make a
better soclal adjustment. From studies in sociometric
selectlion, he derived suggestions for grouping accord-
ing to cholce patterns made by children themselves; he
assigned the children to groups on baslis of choice
patterns and speclal needs of each given child. An
unchosen child Is put Into a group showing the greatest
degree of goclalization and In charge of supplies or
the like. vithinva group there is a rich fleld for
the personal development and personal growth; seeking
to understand needs and potentlallitles, arrange en-
vironments so thst optimum opportunities and minimum
hazards for wholesome growth are present and using

democratic techniques in leacership.

1, Glad, Doneld ., "Grouping for Development”
Childhood Education. (April, 1949) pp 12-15,

5
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1 sets up elght signposts on the play route

Hussey
to good human behavior., (1) Good play. Enthusiasm for
and interest in piay promotes a "we-ness" or "together-
ness", (2) Democratic llving. Sharing play eguipment,
taking turns, choosing captalns, working out difficul-
tiles together and msking and abiding by rules --- all
are good for living with fun and satisfaction, (&)
Cood play bullds understanding and anpreclation. (4)
Cood play promotes a sense of belonging and so securlty.
To have playmates and be a member of a group 1ls the
goal of every boy and girl. Membership In a play group
is easentlal for proper emotional and social adjust-
ment. (I) CGood play bullds a sense of worth and
achlevement, Skill In a game or In a specific task is
a stepping stone to self acceptance and group accept-
ance, It iIs Important that every chilld fesl successful
in gt least one activity. Confldence and couragze less-
ens fears and tensions. (6) Good play enriches lelisure
time pursults., (7) CGood play 1s creative expression.
(8) Good play 1s a "must", (hildren need the proper
environment In which to play. A teacher should use

needs and interests of the childrén to foster full snd

complete living.

erbesz thinks thét children's behavior needs to

be understood, (uldance tased on true understanding

T. Hussey, Della, "The Flay Route in Human lelations’
Childhood Education (December 1948) pp 23-26,

2. 7ZIrbes, Laura, "Cchiléren Need Understandins" (Child-
hood Education (April, 19%49) pp 97-101.
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is concerned with the development of soclial motives and

compatibilities, (Children need such understanding,

Potashin! defined friends as palrs of children in
which each gives the other the highest cholice in a
sociometrlic test in the classroom, while non-friends
are pairs in which one gives the other his highest
cholce, but the latter does not reciprocate., lie com-
pared frisnds wlth non-friends and found sociologlcal
factors are of llittle slgnificance In determining
friendships, physical and intellectual less signifi-
cant. Friends seemed to participate In group activity

more and to require less adult direction.

0lson® made a soclometric analysis of a third
grade class, supplemented br studlies of famlly and com-
munlty relations, Thls was & basls for a succesgsful
effort to Improve human relatlions Iin the ¢lassroom, The
conclusion was that chlldren's soclal relations in the
classroom have deep roots In community and family living
as well as in the physical, mental and emotional dif-

ferences among the children.

Bonney3 agked one hundred sixth grade children to

indicate individually with whom they played with most

often and those whom they prefered to have on thelir

1. Potashin, neva, "A Soclometric study ol Chlldrents
Frlendships" Sociometry 9: (Feb. 1946) pp 48-70.

2., 9Dlson, ¥Willar es The Improvement of Humsn kela-
tions in the Classroom." (Chlldhood iiducatlon 22:
(March 1946) pp 317-325.

3. DBonney, Merl E., "A Study of Socliometric Process
Among Sixth Grade Chlldren®" Journal of Iducational

Psychology 37: (September 1946) pp 359-372.
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sidé for s gquiz-kid program. He studied the amount of
" reciprocating bstween those chosen rarely and those
chosen frequently; The tendency of the low group to
choose high group more often was more pronounced In
cholce of qulz-kid teammates than In choice of play-

mates,

Stratemeyer1

‘brings out there are four important
phases of soclal participation: (1) person to person
relatibnship where one establlishes effective soclal
relations with others; (2) establishing effective work-
ing relations with others as common enterprises, ser-
&106 groups, and guldance relationshlps; (3) group
membership ihere join a group, particlpste as a group

- member and have leadership responsibillties; (4) inter-

~ group relationships.

2 belleves that parents and teachers need

Axline
motivation and practice In esta!ll ishing favorable learn-
Ing condltions for the children under their guldance,
conditions in which the chlldren can really practice the
making of Independent choices and they can discover the
con39qﬁences of thelr actions in a secure and emotion-
ally comfortable atmosphere. She places speclal em-

phasis on the self-initiative and taking of responsi-

bilitles. Parents as well as theraplists should be

T. Stratemeyer, F. 5., and others, pDeveloping a
Curriculum for ¥odern Living, Chapter I % V. New
York: Teachers college, Columbia University, 1947

pp 192-193.
2+ Axline, Virginia, P g lhera The Inner Dynamics
of Childhood, Iouz ?osfon, 1947 p
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concerned with "belny alert to recognize the feelings
the child is expressing, acceptin; the child exactly as
he is and malntalning a deep respect for the child's
ability to solve hls own problems 1if glven an oppor-

tunity to do so.

M¢Guire and Havighurstl bring out that soclal
ad justment Involves orientatlion and soclallzation,
Orlentation 1s when an indlvidusal finds chsnnels for
expressing hls inner motivations In a system of soclal
relatlonships. Socislization Is the process of pre=
senting alternative channels for individual behavior
together with poéitive’and negative sanctions which
will lead to the acceptance of some and the rejectlion
of others. They emphasize the Importance of social
groups upon the personallity of an Individual, A cer-
tain amount of aggresslon, flexibllity, sensitlvity to
the sltuation, domlinance and tolerance to others are

Involved in successful soclal relatlionshlps.

Flotow® made a study of a group of one hundred
and thirty-five children. Sach child named the three
children he preferred to play, work and sit with.
Test results were plotted in a soclogram. He thinks
the sociometric test can be used to give the teacher
a clearer view of the entire problem of social relation-

ships within the classroom and that it points out for

1. Lchulre, Carson and ravighurst, Robert J., "sSocial
Development” Review of Educatlional Research Vol,XVII
¥o. 5. Decembver, 1947 pp 545-550.

2. Flotow, Ernest A., "Charting Soclal Kelatlionships of
School Childrsn' Zlementary School Journal, ilay,
194¢. pp 458-504.
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teacher the direct relatlonships between every day

teaching and the soclal adjustment of the chiildren.

1 bslieve there are thrse

Strang and Panssgrouw
approaches to the study of personality; {(a) the broad-
ening of the developmental approach, (b) the focus on
the dynamicsg of personality, (c¢) the approach through
the study of Interpersonal relatlons. 4an Indivicduals!
personality ls often reflected In hls behavior and at=-
tiltudes of other persona toward him and hls responses
to them, so the study of Interaction in groups and Iin
different enviromments and cultures ls an important
approach to the study of Indivliduals. Personallty may
be studled through psychometrlic tests, observation,
personallity inventories and questionnsires, soclometric

technics, personsl documents, expressive and projective

technics, Interviews and case studles.

Dav132 eriteria of social acceptance for her ex-
periment were frlends or lack of friends among the
child's peers and the extent of entrance into group
situations. lier c¢oncluslions were that the degree of
soclal acceptance In the classroom can be increased
largely due to play-therapy period where there ls a

permissive atmosphere in which every child ls sccepted

1. Strang, Ruth ¥. and Pansegrouw, Debora, "Studles
of Individuals" Review of RZducabtlional Research
Vols. XVIII, Ho. 5, December, 1948, pp o2/-o04.

2. Davis, kuth Creenlee, "Group Therapy snd Soclal
Acceptarza In a First - Second grade"Elementary
School Jcocurasl, December, 1948. pp 45-49, '
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as an Individusl with his own interests and neeads,

The writer, having read many books on personality,
acceptance, soclal interaction, self-adjustment and
social adjustment, feels that in order for children to
be growing, happy indlividuals they must be sble to get
along with thelr peers and ﬁith others, They must cer-
talnly learn how to meet soclal sltuatlons which they
will be able to do if they are allowed to work In groups
where all the chiliren are frlendly. flere they will be
able to discuss with one another Important things with
a common purpose. Within these groups, with careful
leadershlp, children grow continuously. Plsy groups are
very Important in a childts 1ife. Play is a child's
natural medium of self-expression., If they are allowed
to play out thelr feelings, they will gain better in-
sight of themselves. 1 children belong to a play
group, they will have better understanding and apprecia-
tion of others and feel securs in that they belong to
the group. Group experlence seems to accelerate the
childts feeling of permlissiveness. Each child derives
a feeling of security from the group. #hen the leader
forges ahead, the others gain courage to pursue their

activities.
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PROCIDURES USED IU 77 STUDY

The procedures used In studylng the acceptance and
soclal adjustment iInteraction of children in the Third

Crade Class wlll be shown by several different mcans,

A Soclal Status Inventoryl was glven so as to glve

an overall view of the group of thirty-two children.
TABLE I

1TEYS INCLUDED IN THE SOCIAL STATUS INVEKTORY

Number of children having:
1. Zlectric or gzas refrigerator In the home ., . 21
2., Telephone In the home . 4 o ¢ « « o ¢ » » « 25
5., DBathtub In the home . . . « ¢« ¢ ¢« &« &+ & « « 24
4, FHome heated Dy furnace . « « ¢ « o « « + o« « 15
Se Famlly €8I ¢ o o o o o ¢ o o o s o o o » o o 17
6. TFireplsce In the home ., ¢« ¢« o s o « « o o » 3
7. Plano In the home o« o o ¢« ¢ ¢ « o o s « o @ 9
8, Any servants, such as cook or mald . . .« . . 2
9, Ownroom at home « o« o ¢ 4 o ¢« ¢ ¢ ¢ » o « « 18
10, Radio . ... e e o s s s s s s s e s s s e s 2D
11, Radio-Phonograph combinations . ¢« « ¢ « « &« 16
12. %#ny,books In the home . 4+ &« o« v ¢ ¢ s ¢ ¢« » 24
13. Yembership In clubs where pay dues . . » + 7

14, Dally newspaper in the home . « o« ¢ o » « o 17

1, Gough, Harrlison 7., "4 3Short Soclal Status Inventory"
Journal o Tducatlonal Psychology 40: Zaltimore, id.
Warwick and vork, Inc., January, 1949, pp 52-56,
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15. Children having private lessons In nusle,
dancing, art, violin, ete., outside of
schOOl * L] - - L > [ ] L L N 4 [ ] - L 2 - - » L - L ] ‘7

wducsation of Parent:

16. Mother go to hnigh 8chH00l v v ¢ « o ¢« ¢ & o & 21
17. Mother go to college or university « « « o« « 11
18, TFather go toc Ligh sChOoOl o o o ¢ s« ¢ o o o » 16
18. Father go to college or university . . « . » 11

20. lother belong to any clubs or organizations,
such as study, art, or clvliec clubs « « « o« 6

21. Father belongs to any clubs - clvic, study,
service or political (Lions Club) . « . « &
A brief objective Iinventory for determining soclo-

economic status has been preagsnted,

A group of graduata_students made & short study of
socio~economic levels anc as a result of =majority opine-
ions, of thls group and the writer's own best jJudgment,
and with full recognitlon ol the fact that there 1ls an
unavoidable subjective element in any such attempt the
writer has concluded the group should be In Lower »iddle

Soclal Class rating.

The class was studying about the different foods
that could be bought in the stores in the clty in No-
vember, 1948, The chlldren hecame very Interested and
wanted to go to the stores to find out what foods they
could suggest to thelr mothsrs to buy at this time .of

the year, Thils was an excellent opportunity to see



24

who they would choose to walk with and discuss things
with while there. Zach child wrote the names of the
three chlldren,vih order of preference, they would 1llke

to be with on the trip, as:

1.
(whom you would llke best)

2.
(the one you would next best)

Se

{the next Dest)
An example 1s:
Fred chose:; | 1. DBobby
2, Martin
S« Charles S.

Charting the Soclogram

Following are the Instructlons for charting the

soclogram:

Step 1. The responses éf the Individuals in the
group were transfered from the individual sheets to
a four-coiumn page, with the name of the child re-
sponding in the left-hand column, and the three choices

in the parallel columns,
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BASIC MATZRIAL USED IH CORSTRUCTING FIRST SOCICGRAM

Children's choices at beglinning of ths study.

Name His liis His
of First Second Third

child Cholce Cholce Cholce
Fred Bobby Hartin Charles 3,
Charles Clenda Sue Jerry
Gerald Donald Joyce James
James Martin Whayne Donald
Whayne James ¥Kartin Jerry
Tommy Charles Charles S. Fred
Robert Joyce Donald Bobby
Bobby Glenda Patsy Sue
Jerry Gerald Bobby James
George Donald Tommy Jamesa
Kartin Jerry Horma Alberta
Donald Sue Robert Tommy
Charles S, Sue Donald James
Joyce Patsy Hartha Sue
Martha Patasy Sue Joyce
Patsy Martha Joyce Jerry
Ruth Gene liartha Jerry
Georgena Bobby Mary itary L.
¥ary Patsy Alberta Jerry
Janet Donald Bobby Tommy
Shirley Yary nary L. Patsy
Patricia Jerry Ruth Joyce
Hary L. Sue Patricla Joyce
Linda Glenda Patsy Jerry
Jerry Donsald Ruth Patricia
Sue ¥ary L. Patricla Donald
Barbara Xorma Sue Gerald
Norma James Linda Hary
Alberta Gene Patricia Jerry
Gene Alberta Sus Glenda
Glenda Dobby Mary Alberta
Vivian Bobby Martin Tommy

Yote: The flrst column lists the names of the children

making the choice. The other columns list those
childrens! cholices: Fred chose Zobby flrst,

¥Yartlin second and Charles S. third.
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Step 2. The llst prepared was cut Into strips
horizontally. This gave a serles of atrips each of

which has four names.

Fveg\ -Bo\obz’ V\‘aw%‘\h u&v‘ecg.

Q\'\‘ah-\es c.\e_hi_a‘ SM<- :.re,..,.-;‘

step 3. Folded each strip on the center line for

‘the flrst cholces,

Step 4. Placed the folded strips in a column, one .
below the other, and chose those which had the same
name in the second column, (names given first by more

than one person).

Bobby (chosen by Vivian, Georgena, Tred, Clenda)
Dongald (chosen by Ceorge, Janet, Jerry, Gerald)
James (chosen by Whayne, Parbara, Norma)

Sue (chosen by ¥ary, Donald, Charles S,)
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Glenda (chosen by Charles, Linda, Bobby)

Patay (chosen by iertha, Joyce, Mary)
Jerry (chosen by Martin, Patricia)
Gene (chosen by Alberta, Ruth)

These eight groups of slips with the names of
people chogen more than once are called sets, There
are four slips in the first set: Vivlian-3obby;

Jeorgena-Pobby; Fred-Dobby; Clenda-3obby.

Step &. Chogse one of the sets having the most
slips (in thls case, Bobby's set has been selected).
Placed these on a large sheet of paper with the right
“hand sides of the slips (folded edges) convergling.

This makes all slips focus toward the nsme Robby.

[Vivian i Bobiy] | "““""i! K]

J

Step 6. The slips collected for above flgure show
who chose Bobby. The next step was to see who Tobby
chose., Looked through the slips until the one with
Bobby's name on the left hand side of the slip was
found. The sllp showln: Tobb-'s cholce is In the set

with Glenda's name on the right. Placed this on the
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dlagram started, with Bobby's name In the center,

folded edge is away from the other slips.

fvian %o\n\ozq ;:E)o\ﬂy" C»\g_hxxl

Since Bobby has chosen Glenda, and Glenda has
chosen Bobby, there is a mutual cholce, There ars no
folded edges of slips which are not matched with another

slip.

-Step 7. Leaving these slips of the previous pat-
tern on the paper, another set was plotted. There are
two slips in the set with Gene's name on the left. GCensa
has chosen Alberta, so there 1s a mutual cholce (Alberta
~3ene, Gene-Albefté). Placed these slde by side with
the two "Cene's" togethor and add the third slip (Ruth-

© Gene) so that the "Gene's" converge.
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Step 8, Worked through each set In the same man-
ner as described, After all slips from all sets had
been used, some élips were in the original column.
These were placed In the pattern where the name on the
right of the remaining sllips matched the name on the

left of the slip already placed.

Step 9. The patterns were then transferred to
this paper, 4 circle was draswn for the girls and a
triangle for the btoys. Removed the slips, placed a
circle or triangle for éach neme, wrote the names In
the flgures, and drew a 1ine connecting the circles or
triangles with an arrow polnting to the name chosen,
Vivian chose Bobby (lower right-hand corner page 30)
so the arrow points to Bobby. Fred chose Hobbr so,
the arrow polints to Zobby. This was done for each
child's first cholce until each child's first cholce

had been charted on the soclogram which follows,

@
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SOCIOGRAN OF THIRD GRADE CHILDREN'S FRILIDSI'IPS

'Ffrst Cholces of Children

\A l‘;\ \““\

rmo

K&Y:

wirst Cholice —>
¥Mutual Cholce =—>
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The easlest way to describe how to read thls so-
clogram of first choices 1s to concentrate on one per-
son and follow all the lines that lead from and to
that person., As In trlangle marked "BRobby" in the
lower right hand corner, has four arrows pointed to
him, meaning four chlldren chose him (Ceorgena, Vivian,
Fred and CGlenda) which is reciprocated by Glendsa,

Glends was chosen by Linda and Charles. Charles was
chosen by Tommy., In the center, Donald has four chil-
dren choosing him (Jerry, George, Janet, Gerald) whereas
he chose another child, Sue. Sue In turn chose Mary L.,
who reciprocated, On the left center, James has three
children who chose hlm (Norma, RBarbara and ihayne),
whereas he chose ¥artin, who in turn chose Jerry (who
chose Donald, sas sbove)., Patricla chose Jerry also.

In the lower left corner, Patsy was chosen by Mary (whom
Shirley had chosen), lartha (who reciprocated) and Joyce,
(who had been chosen by Robert.) In the uppef right
hand corner, Ruth chose Gene, Gene chose Alberta, who

recliprocated.

From this reéding i1t was found that there were
mutual choices or pairs --- Glenda - Bobby; Martha -
Patsy; Méry L. - Sue; Alberta - Gene., Isolates: Those
who werelnot chosen by anyone in the group - Ceorgens,
Vivian, Fred, ¥Worma, Barbara, Whayne, Ruth, Charles,
neorge, Jerry, Shirley, Robert, Linds and Tommy. Chalns

-«-=- (One person who chooses znother who In turn chooses
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another: Jerry, Gerald, Donald, Sue, Mary L., Shirley,
Y¥ary, Patsy and Mertha. Islands --- Palirs or smsall
groups separatéd from larger patterns, not chosen by
anyone In other patterns --- Ruth, Gene and Alberta,

Stars or leaders --- Donald, Patsy, James and "obby.

Having studled this soclogram carefully, the writer
is sure that 1life In the classroom and on the plavground
must be quite Interesting to Donald, James, Patsy and
Bobby with sc many children wanting to be with them and

to be accepted by such a majority.

Remembering that the soclogram that has just been
charted was for first choices only, to get a really true
picture of the acceptance of all members by all others,
a socliogram of first, second and third cholces was nade,

taken from the responses charted In Step 1l.

Step 10. Folded the s8lip so that the second cholce

was next to the person making the cholce:

\/z'v}a " Bojd‘ —

» ) Ma\r'}:\'rv \Iomlmq

Step 11, Folded again so that the third cholce
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was next to the name of the person making the cholce,

. . ¥
\/l\/ ya 1M To N V¥ L}\

A red line was used to indlcate second cholces,
and a blue line to Indlcate third cholces, It was found
to be easler to chart the second cholce of sach person
with red, then to chart the third choice blué, right

after the second cholce,
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SOCIOGRAM OF TEIRD GRADE CHILDREN'S FRIENDSEIPS
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Solng bsck to the soclogram of flirst cholces, note
that on the rilght is a group with a mutual cholce and a
"hanger-on': Alberta-Gene-Ruth, but when the soclogram
of second and third cholces is studled, this group is
much more integrated wlth the pgroup as a whole and 1s
definitely not an island. Look at Gene's potlition; she
i1s chosen by no one as second or third cholce probably
due to the fact she 13 a new child to the group but !s
a couslin to Alberta, who chose Gene for first choice.
Albefta and Ruth have been chosen several tlmes, show-
ing they are accepted by Influentlal Individuals, but

not accepting then.

Taking the children in group and number of times

chosen:

TABLE III
KUMBER OF TIMES CHILDREN CHEOSEN
AS FIRST SECOND AVD THIRD CHOICES

ame of Child Chosen First Chosen Second Chosen Third

Fred 0 0 1
Charles 1 0 0
Gerald 1l 0 1l
James 2 0 4
Whayne 0 1l 0
Tommy 0 1 3
Robert 0 1 0
Bobby 4 2 2
Jerry 0 0 0
George 0 0 0]
¥artin 1 3 0
Donald 4 2 2
Charles 3. 0 1 1l
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TARLE I1I - Contlnusd

Name of Chilld ‘Chosen Pirst Chosen fecond Chosen Third

Joyce 1 2 3
¥Martha 1 2 0
Patsay 3 2 1
Ruth 0 2 0
Georgena 0 0 0
Lary 1 2 1
Janet 0 0 0
Shirley 0 0 0
Patricia 0 3 1
¥ary L. 1l 1 1
Linda 0 1 0
Jerry 2 0 5
Sue S 4 2
Barbara 0 0 O
Horma 1 1 0
Alberta 1 1 2
Gene 2 0 0
Glenda 3 0] 1
Vivian 0 0 0

From the study on previous pages and soclograms, it
was found that Jemes, Robby, Donald, Joyce, Patsy and
Sue were the most accepted children in the group for they
were selected to be the other children's partners on
their trip, There were a numbsr of children who were not
chosen at all; Jerry, George, Ceorgena, Janet, Shirley,
karbara and Vivian, Some of these interrelation are
hard to understand as In the case of Jerry, unless it
is due to his belng about three years older than most of
the other»children. Georgena's lack of friends was due
to her trying to tell everyone what to do. Janet is of
a different natlionality so that may have some bearing
on her acceptance with this group. Shirley 1s absent
so much and Is 3o large tliat she cannot do the things

others want to do., Vivian was a newcomer to the group.
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She had very weak eyes having to wear thick lenses in
her glasses. She was very giftsd In art and was en-
couraged in her work. After a while she was accepted
vecause of her successful performancé in this fleld

and helping others in art,

The children that were most accepted by the group
were the ones that like to glive help when they can,
suggest games and projects where others may work with

them, share Information, materlal and such with others.

The trip that they had planned to the grocery was
taken, with each child given an opportunity to have
his first choice as partner, where it was possible,
#hen they returned to thelir room they shared thelr
findings with the others, then worked out a little gro-
cery store of thelr own wilth clerks, butchers, checkers

and customers,

In October, 1948, each child was glven thelr
Weekly Reader which had this "Interest Inven tory"l in

it., The writer read and discussed the page with the
children then they filled it in.

A NIZWS STORY ABOUT ME

A. XNews About My Famlly

I have brothers and sisters,
They are years old.

1. Watts, Pearl, "Interest Inventory" Teacher's Edition
My Weekly Reader, Columbus, Ohio: smerican | ducation
ress, October 13, 1948,




C.

De

I like to play with .

We play .
Father plays with me,
Mother plays with me.

I like~--do not llke to play alons,
I help at home by
The thing I llke to do bDest at bome is

News About My Friends

Ky best friend 1s .
I like him--her bsecsause .
Ve play

I would Trather pIay at my home because

I would rather play at my friend's
because .

Hews About My Pats

I have a pet

I do--do not take care of my pet.

I do not have a pet because .
] would like to have a pet .

News About My Books and My Reading

1 1l3ke to read sbout .
The best book I ever read was
1 get-~do not get books from the 11brary

I have books of my own at home,
I read aloud to .
My reads to me,

HewslAbout My Hobbles and Collectlons

1 collsct .
¥y hobby is .
I want to collect .

News About Ky Travels and Adventures

I will check the ways 1 have traveled, the places

I have besen and the adventures I have had,
I have travseled

in an alirplane on a bus on a train
an auto __ on a boal __ on a blcycle

v I have been to

a ciréus a fire statlion a farm __
Bakery a dairy __ an airport __ a zoo __
hotel ___ " a market
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I have hsad adventures
___ wher camping  when fishing

G. Ky Movie and Radlo Favorites

I see movies each week.

I listen to " radlo programs each day.
Ky favorite story program lis .

My favorlte music program ls "

H. News About Things I Llke and Disllike

I do not like .
I am afraid of .
I like .

I. News About Wy .ishes

When 1 grow up, I want to be o

If I could have three wishes I would wish

1.
2.
3.

This “Iﬁterest Inventory" cannot be tabulated
statistically but the value In glving it was to uncover
the pertinent facts about the personal and soclal re-
lationships of each chlld, and in a general way, about

the class as a wholse,

"Hews About ¥y PFamlly"™ was the toplc for several
discussion lessons. In the beginning, the children
were not very spontaneous but as discussion progressed,
nearly ail the children took part, They were also en-
couraged to take NV WEEKLY READER home and discuss the
current news with thelr parents and in this way pave
the way to be Included In other family discussions.

They were encourszed to assume home -responsibilities
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{(emptyin; wastebaskets, helpling with the dlishes, taking
care of the younger children, being on tlime for meals,
mowing the lawh,:etc.) and thus be made to feel a part
of the home, Several groups acted out a good family
atmosphere, Thls 13 ons of the groups péychoﬁrama of

famiiy life one afternoon:

Characters:
Pather « « « « . Dobby
Mother . « « » . Clenda
children . . . . Linda, Fred, Charles,
Vivian (the baby)
Bobbv: (on arriving home from work)} fello,

Mother, What news today?

Clenda: Linda took Vivian In the stroller today

whille I was prepsring dinner,

Bobby: Jho cut and trimmecd the grass so nice?
It sure looks fine, I am so tlred to-
nisht but thought I would have to do
that after dinner,

Pred: Daddy, Charles and I did it early this
morning; then the gang came Dy a0 vwe

went fishing later,

Bobby: Toys, you are fine helpers and 1 am so
glad for you to have such a {ine time

wlth your frlends.
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Clends: Linda, you may go to the show with the

gir’ls.

Linda: I will do the dishes first, for llorma
and lary are not coming by until seven,

in case 1 can go.

The children had a fine time doling this psycho-
dramsa and others and 1t made them have more of a feel-
ing of belonging In the home when they were helping

and sharing responsibllities,

All children need companlonship. By knowing s
childts friends and why he llkes particular children
helps him to become better acquainted with that child,
Thelr interests may be allke, some may be leaders or
followers as the case may be. lany games (indoor basket-
ball, Golng to Jerussalem, 3all, Farmer in the Dell, Two-
deep, Fire on the lountaeln) were played., The less
aggresasive (Vivian, Ruth, Patricla, ¥orma, Barbara and
others) were glven Oppbrtunities to lead and the more
argressive to follow. This gives the timid children
confldence and the aggressive ones do not always hold
the "center of the stage“. Whayne, Gene, Fred and others
were notvaccapted by the group at first but when the
group found out how good they were In games and In doing

stunts they became riore popular,

vany children could not have pets at' home. Tommy

brought hisg rabbit and showed the children the proper



care of it, Ve was a second and third cholice by sev-
eral. He is always willling to share things with others.
Sue brought her canary. Jerry brought her kitten and
Linda brought her duck. These childrsn got other of
thelr friends to help them clean and fesd thelr pets.
These classroom czperiences made school living rich

for the children as they learned the world is filled

with beauty and good thingse.

Armed with the Informatlion gathered from "News
About My Books and Ky Réading”, many books were selected
on the level for grade and placed on the library table,
A Book Falr where children displayed thelr favorite
books from home encoursaged and helped reading Iinterest
and brought about sharing with others. IMNany of the
readers would narrate the stories they had read. This
encouraged the slower ones to tske books home and get
help, then come to school and tell their story. Often
a group would enjoy a certaln story, then they would
get together and dramatize the story really re-llving
the characters. any of the more artlstic chlldren
would draw the most excitling part of the story, often
getting characters to pose for them while they drew.
These vicarious experiences in many filelds met the

needs of many children.

Children dlisplayed thelr collections and hobbles.
A few hobby clubs were forimed, groupling the chlldren

with related interests (art, airplanes, dolls, stamps,
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toy machines, etc.). In these clubs the boys and ~irls
were both represented, Thls seemed to promote the best
soclal atmosphere for they would get together and share

thelir collections,

Our school is fortunate in having both a movie
projector and a radlo-victrola combination. lany chil-
dren dld not go tc the movies so were able to gee at
least three good movlies and week and to have the oppor-
tunlity of discussing these excellent pletures such as
"Phe Greenie", "The House I Live In" and others. These
pictures show how new children are accepted in a group
after showing they can excel In somethlng, and also

shows good sportsmanship.

Finding the chlldren's likes and dislikes gave
clues to some speclal problems as their fears, dislike
of being teased and the like. These wlshes, even though
they may be conecerned wlth material things, reveal fears
and anxleties of the chlld such as, not being wanted or
loved at home and not beling accepted in the group of
peers, By talking these problems over and dealing with
them understandingly, the child may find hils fears

groundless,

The children enjoyed the topic of travel and ad-
venture about the best of any for 1t was something
everyone had done. There were only two children,
Charles and Georgena, who had not been in an alrplane

but they had been on a3ll other ways of transportation,



44

Linda had taken a trlp last summer to Yellowstone
Yatlonal Park stopping at different points going and
coming home, She told the group many Interesting

things, then the others told of their travels., The
scroup took a trip to a dalry farm on the bus, They also
walked to the fire statlon, bakery and market. The boys
cramatized a camping and fishing trip with all necessary
equlpment, OCroups made alrplanes, busses, trains, autos,
boats, bicycles, a circus and & zoo, All these ex-
periences expanded children's interests and they learned

to accept each other and to share with others.

The children were qulte conscious by thls time of
all the dlfferent ways they could enjoy thelr frlends
and dld not hesitate to ask at any time if they could
sit or work with the different members of the group.
As 80 much rapport had been established, It was felt a
very good time to give the Callfornia Test «f Person-
ality.l This test was gliven to the group In order to
reveal the extent to whileh the pupil was adjusting to
the problems and ponditions which confronted him and
if he was developing a normal, happy and soclally ef-
fective personallty. Thess tests asre divided into
two sections; the flirst sectlon Indicates how the
pupil thinks and feels about himself, his self-rellance

his estlimate of hlis own worth, hls sense of personal

1. Thorpe, Louis P., Clark, willis ., and Tlegs,
Ernest W., "Callifornia Test of Personality =-
Primary, Form A", LOS aingeles, California:
Callfornia Test Bureau, 1942,




freedom, his feelling of belonging, hils freedom from
w:thdrawing tendencies and hils freedom from nervous
srmptoms; the second section !s how he functlions as a
soclal being, hls knowledge of soclal standards, his
soclial skllls, hls freedom from antl-soclial tendencies,

and hls famlly, school and communi:cy relationships.

The group was asked If they wouldn't llke to answer
some~questions aout themselves which required only YES
or NO for an answer., They were given an example as:

Do you have a dog at hoﬁe?, £1d you walk all the way to
school today? They thought 1t would be great fun so

the questions were read slowly to the group., If a

child di1d not understand a guestlion, 1t was made clearsr

to him,

After each chlld's test was marked, the score for
the components or sub-sectlons was put on the front of
the test; then the percentile value was found by lo-
cating the score on the lower table of percentlle norms
found on the back pags of ¥anual of Directions of
Californis Test of Personality. The score for the come-
ponents were added and averaged for self-adjustment
and soclisl adjustment, then for the totsl adjustment.
The percentlle value of self, soclial and total adjust-
ment was found from the upper table of percentile norms
found on the back page of the Xanusal of Directlons of-
The Cslifornlia Test of Persgsonality. The childrents

names and percentile rank were then charted with names
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in the same order as on the baslic material for the

soclogram,

TAELE IV
P-RCENTILE RANE OF CHILDREN TAKING THE CALIFORNIA TEST

OF PUESOUALITY, PRIMARY, FORU A

Yame of Child Self Soclal Total
Taking The Test AG Justment Ad justment Ad justment
Fred 65 5 20
Charles o S S
Gerald 80 95 S0
James 40 50 45
“hayne 58 10 25
Tommy 56 - 45 50
Robert 90 80 85
Bobby 40 15 25
Jerry 55 L5 25
George 65 50 60
Martin 70 75 75
Doneld 99 29 99
Charles S, 35 70 55
Joyce 30 95 &
Martha 45 75 60
Patsy 45 80 65
Ruth 20 45 30
Ceorgena 15 55 25
vary 65 70 70
Janet 20 40 30
Shirley 60 8% 75
Patriclia 1) 95 80
Hary L. 20 95 60
Linda . 25 95 ' 60
Jerry 40 85 65
Sue 20 95 55
Barbara 156 30 25
Norme 35 586 ' 45
Alberta 50 50 50
Cene 35 85 60
Glends 35 85 60
Vivian 20 90 50

The data for self-adjustment, soclal adjustment
and total adjustment for which percentlle ranks have
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been recorded 1s charted In the table below. This was
done by countling the number of percentlile ranks for
each class interval and recording in the proper space,
Medlans were calculated and the devliatlion of this

class average from the norm was’recorded in the last
column, For example, 1f the medlan was 47,15 for self-
ad justment, the class !s (-2.85) percentlile points be-

low norm.

TABLE V
SUMMARY OF CLASS DATA < CALIFORNIA TEST OF PERSONALITY

Percentile Self Sociél Total

Rank Ad justment Ad justment Ad Justment
5 - 1 3 1
10 1 ‘
15 2 1l
20 S5 1
25 5
30 1l 1 1
35 3 2
40 3 1 R
45 2 3 2
50 1 3 3
55 4 1 2
60 1l 5
65 3 4
70 1 2 2
75 1 3 2
80 1 1 1
85 4 2
90 2 1l 1
95 4
99 1l 1l 1
Total Pupils 32 32 32
Median 47.15 58,13 57.5
Norm 50 50 50
Difference + or - -2,885 +82,13 & 7,5

After Table IV and V had been charted, a carsful
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study was made of each chlld to find out In just what
components he excelled and on which he was very low.
The percentlles were interpreted as follows, A pupll
with a percentlle of 25 exceeds 25 percent and ls In-
ferior to 75 percent In comparison with typlcal school
population., Likewise, & pupll with a percentile of 20
exceeds 80 percent and isg inferior to 20 percent of

the schqol population, From Table V, it was found that
the claés as a whole was nearly three percent below the
average ln self-ad justment and eight percent above the
average In soclal adjustment. They were 7 percent

above the average In total adjustment,

The components in which many chlldren were low,
were made toples for discussion In class perliods where
all could give their viewpolnts., If a child was self
rellant, he could do things 1ndependen£ly and was emo-
tionally stable which was not true in the case of
Linda, If he was worthy, he felt capable and was
reasonably attractlive, as Ceorge. .hen he had & sense
of personsal freedom, he chose his own frlends and had
some spending money, as Martha. If a pupil enjoyed
the 1ove>of his family, the well-wishes of good frlends
and a cordial relationship with people in general, he
had a feellng of belonging, as Robert. When a child
showed a vsrlety of}physical symptoms such as loss
of appetite, Ilnablility to sleep or tendency to be

tired, he had nervous symptoms as Charles, Gerald and

James. If a child understood the rights of others
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and appreclated the necessity of subordinating certain
desires to the needs of the group, he recognlized de-
sirable social standards as James, Whayne, Tommy,
Robert and others, The soclally skillful child sub-
ordinates nils egotlstic tendencles in favor of in-
terest in the problems and activities of others. like
Jerry, Patay, Joyce and others. Ones who felt that
they were loved and well-treated at home and had a
sense of securlty in connectlion with the various mem-
bers of thelr famlly had desirable family relation-
ships which was not so In Martin's case and some
others. Good school relations Involve the feeling

on the part of the pupll that he counts for something
in the life of the institution, like Donald, Joyce

and others,.

One ch1l1d's profile was selected at random out
of the group of thirty-two children that was beling
studied,
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1. Self Adjustment . . 48

-

A. Self-reliance Nk & =9 y o 2

B. Sense of Personal Worth 8 __g_ o i

C. Sense of Personal Freedom 8 __Z e

D. Feeling of Belonging . . 8 _._é_’_

E. Withdrawing Tendencies . 8 _Z 5

(Freedom from) -
F. Nervous Symptoms . . .8 o

(Freedom from)
2. Social Adjustment . 48 ﬂ

A. Social Standards . . . 8 _5 A
B, “Sociol''Skills' > % " . 8 _é . e

C. Anti-social Tendencies . 8 ._Z_ o5
(Freedom from)

D. Family Relations . , . 8 _(2 s

E. School Relations

A R |
F. Community Relations .. 8 _Z kg 22 |

TOTAL ADJUSTMENT . 96 ZZ ‘Z\_‘_T =

R =1
1 10 20 30 40 50 60 70 80 90

PERCENTILE

The above profile of Martin reveals that he was

located at the 70 percentile in self-adjustment.

This
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means that he surpassed slightly more than two-thirds
and was exceeded by about one~third of the puplls on
whom the percentile norms of this test was based, Hia
soclal adjustment was much better than average (75 per-
centile), Wartln was only average in self-rellance and
freedom from nervous symptoms, but was well-adjusted
wilth reference to his sense of worth and belonging.
Likewiss, he did not feel that hls opportunities, or
personal freedom were restricted. He was relatively
free from withdrawing tendencles, In soclal adjustment
Martin was average or above Iin most components. Te

was lower than about one-third of the puplils In school

relations.

When looklng over Martin's responses, he was just
average in self-reliance. There were only three com-
ponents that justified this. It was not easy for him
to play by himself when he had to, he felt bad when
he was blamed for things and he made s fuss when things
went wréng. Noting answers on feeling of belonging,
he was Jjuat sbove average. He does not like school and
does not think he has nicer folks than most other chil-
dren. Thils was probably due to the fact that he knows
he has nb legitimate father and when other children
talk of their daddy, he says, "I haven't any". 1In
soclal adjustment, he felt he did not do nlice things
for other chlldren, he thought that some teachers did
not like the children. He would rather stay home from

achool if he could, He would llke to live In some other
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home and he thinks hls folks do not think he is as good

as they are,

The writer does not wholly agree with Martin on a
few of these answérs he has given on the profile. As
to the one where he says he does not do nice things for
other children, he was one of the best helpsers In the
room and thls was of his own cholice, When anyone was
having difficulty with their seat work or with some-
thing they were making, he would guietly go to them
and could usually help them. If he could not, he would
come and ask how for he doesn't like defeat, FKe sald
he would llke to stay home from school but he was only
abgent four days last year and that was due to slickness,
Iiis mother said he insists on coming even when he doesn't
feel well, He dld make a fuss when things went wrong,
but improved so very much after talks and class dlscus-
slons on the idea that we can't be right all the time

but try to improve with each day.

Children's definite wishes are often closely re-
lated to thelr baslec needs. Wishes may be used as a
basls for interpreting those needs in order to help the
child to adjust to his assoclistes and the surroundings.
All chlldren have problems as they grow up. If these
problems are faced and worked out, the children will
have a better approach to life and get along with others
more satisfyingly. If they are not, the children may

develop undesirable personallity tralts,
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My Wishing Start

was glven In Mareh, 1949, The
writer felt the chlldren needed this materlsl to show
them how to aypréach 1ife successfully and how to get

along wlth others,

The children were told there were no wrong an-
swers --=- gvery answer was rlight for the child answer-

ing 1t,

Each child was glven his copy of My Weekly Reader
with "¥y ¥Wishing Ster” Iin it. They all expressed de-
light when they saw this page for they love to make
wishes, Thls was really a carry-over of Aunt Em's

article each week In thls paper,

The chlldren read the poem aloud., MNost of them
already knew the poem along with many others they do
in choral readlng lessons., JSometimes they would read
the poems In unlson, llne-a-line, or a verse, Hach
statement was read aloud by some Individual In the
group In order not to take the pleasure eway from the
slow readers. If the children had difflculty under-~
standing it, dlscusslon followed, If the child wished
what'wasAln the statement he would put a check by the
statement; if not he would leave 1t blank. These an-
swers by each atudent in the group wers complled for

the entire class.,

1, Gragi Wm. S., and others, "\y Wlshing Star" Xy
Wee Reader, Columbus, Ohlo: Amerlican Educa-
tion Efesa. (1arch, 1949).



MY WISEING STAR

A Resume of the Chlldrent's Answers to

the Mollowing Statements

Star Light, star 3right,
First star I see tonight,

I wish I may, I wish I might
Have the wish I wish tonight,

W1SHES ABOUT HOME

3 1,
4 2.
5 3.
_9 4.
15 5.
19 &,
16 7.
_16_ 8.
16 9.
_20 10,
_5_ 11,
_20 12,
_15 13,
8 14.

I
I
I
I
I

wish my parents really loved me,

wish my (brother slster) liked me, -
wish they did not push me around,
wish my famlly knew I was growing up.

wish my family noticed when I did things

right,

I
I

L L L o L T L ™

wish I could help to plan things.

wish we did more things together,

wish I were not punished unfairly.
wish I could stay up later,

wish I did not have to get up so early.
wish my parents lived together,

wish I had more time for play.

wish I did not have so much to do,

wish we did not move so often,
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WISHES ABOUT SCHOOL

15 1. I wish I could help to make rulss,
15 2. 1 wish my teacher liked me.

14 3. I wish she would pralse me when I work hard
and do my'work well,
19 4, 1 wlsh I were chosen to do things more often.
15 5. 1 wish my classmates 1liked me,
9 6, I wish I were not afraid to speak up in

claas,

7. 1 wish I knew how to study.

I

14 8. I wish I did not have troubls with
5 reading 2 talk
5 arithmetiec 2 enything

WISHES ABOUT MYSELF

o

15 " 1l. I wish I could help to choose my clothes.
18 2., I wish I could do more things without having
people tell me what to do.
15 3. 1 wish I did not worry about things.
19 4., 1 wish that I did not have bad dreams.
14 5. I wish I were not afraid of making mlstakes.

10 6. I wish I were not afrald of belng criticized,

WISHES ABOUT PLAY

l. I wish I had someone to play with after school.

9

15 2, 1 wish my playmates would choose me as "leader"
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more often.

17 3. I wish I played games so well that children
would want me on thelr sidse,

11 4, 1 wish my friends wanted to play the games

I want to play.

WISEES ABOUT PEOPLE

11 1. I wish I had a "Best" friend.
_10 2, 1 wish my friends did not "pick" on me,
_16 3., I wilish people -did not hurt my feelings,
_17 4. 1 wish peoplse did not tease me.
A7 5. I wish I belonged to a club.
13 6. I wish people Invlited me to parties.

13 7« I wish people liked me,

Miy Wishing Star"™ helped in discovering the prob-
lems tﬁat were most prevalent among the group., Some-
times when wighes were brought out in the open, the
child was surprised and relieved to find other chil-
dren had the same wishes. Take the statement on "I
wish my family noticed when I did things right", nearly
half the children In the class checked that one, A
frank, open discusslion followed one day and some ex-
cellent suggestlons were given. One child sald 1If
you would compliment your mother and add all the nlce
things she did for you, it would probably be recipro-

cated. Thank mother for having your clothes looking



so nice. Let dad know you appreclate having spending
money for yourself and such things, All of the parents
of the children that these statements touched, were
invited to come in for discussion one afternoon after
school, A mimeographed copy of Miy Wishing Star" was
clven to each parent with statements checked that thelr
child hed checked., Iilany parents did come and a general
dlscussion followed when each child's paper was referred
to on a special point, iIn order to work out tlie problem

more satisfactorily.

In the toplic on "yishes About School, very nice
solutlons were reached. The ones that felt they wers
not glven an opportunity to do things, were put, if
posslible, as a leader of a group where they could have
more chance to talk and share thelr ideas wlth others,
Vivian wished that "my classmates llked me". ©She 1s at
the age when she wants friends and llkes group ganes.
She was encouragsd to joln group games and work and
play with the others as ﬁell as belng more friendly.
ler wish was soon satisfled., Room committess were a
general rule, having one Individual taking care of, say
flowers. This was changed to having two or three at

each particular job and changlng more often.

fhen the "Wishes About Xyself" were brought out In
the open for group discussion, the children found so
many others fesling the same way that lmowing they were

not the only one, their problem really wasn't so bad
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Regarding the statement on "Wishes About Play",
nothing takes the place of real experliences, whether
it be with mud (makling dams), wind (flylng kites), or
stoves (cooking a meal)., Healthy comradeship lays the
Toundation for future understanding. The majority of
children wished they played games well enough to be
chosen by the captain., This was worked upon more to
the point of good sportsmanship, If one plays falr
and tries hard for the side he s chosen on, they will
find they will soon be wanted by all members of the

group.

wulte a few class periods were spent on "¥ishes
About People". The puplls pointed out the reasons for
being plcked on, hurting others feelings and beling
tedased. They found 1f they would have an accepting,
permlssive attitude to each other, laugh at the person
teasing, try and have a kind word for others, people
would llke them and they would be accepted at all

gatherings as a pleasant, Interesting person.

After elght months of human relations iIn the
clasaroom, the group thought an excurslion to Cherockee
Park would be a lovely outing. This excursion pro-
vided an opportunity for obtaining expressions regard-
Ing Ind!viduals! cholces of friends now., On the day
before the plcnic the questliong were asked, "Vho would

you choose to go In the car with to the pienic?" "Who
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would you choose second and third?"

Each chlld wrote the names of the three children,
in order of preference, they would like to ride with

to the park, as:

1.
{whom you woulc llke best)

Ze
(the one you would next best)

Se

[the nsxL Dest)

An example ls:

Fred chose: l. Hartin
2. Dobby
Se JBMES

Charting the Sociozrsm

This soclogram was charted in the same manner as

the first one, The dlrections are found on pages 24 -

29.
TABLE VI

BASIC KATORIAL FOR SECOND SOCIOGRAM

Children's cholces at end of study.
Name Ils His Tiis

of Flrst Second Third

Child Cholce Cholice Cholice
Fred artin robby Jamesg
Charles Glenda ¥arlettsa Fred

Gerald Charles S. Fred C. Jerry L.



TARLE VI - Continued
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Hame - Hls His His
of "~ Plrst Second Third

Child Cholce Cholice Cholce
James Fred ¥artin Robby
Whayne James Bobby ¥artin
Tommy Donald Bobby Fred G.
Robert Kartin James Whayne
Bobby Janies Martin Fred
Jerry Fred G. James Martin
George Fred Bobby Donald
¥artin Fred G. Jerry James
Donald Tommy Bobby Robert
Charles S, Sue Bobby Donald
Joyce Jerry Sue Hary L.
Martha Joyce - Sue Patsy
Patay Ruth Barbara Sue
Ruth Barbara Mary Jerry
Mary Glenda Sue Joyce
Janet Glenda Alberta Norma
Shirley Jerry Joyce Norma
¥ary L. Sue Joyce Jerry
Linda Glenda Fred G. Shirley
Jerry Donald Joyce Sue

Sue Yeary L. Donald Joyce
Rarbara Horma Ruth Patsy
Norma Patsy Sue Barbara
Gene Sue Korma Alberta
Glenda Fred G. Norma Linda
Vivian Barbars Ruth Patricis
Alberts Cene Janet Glenda
Lena Glenda Meary L. Alberta

Xote: The first column 1s the name of the chlld making

the cholce.,

cholces:

The others represent the child's

Fred chose Martin first, Bobby second

and James third.
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SECOND SOCIOGRAM OF THIRD GRADE CHILDREN'S FRIENDSHIPS

First Choices of Children

A i
DA AN
L™ @s@

g @»&

Key:
FPirst Cholce P—r-s
Hutual Cholce <>



62

SECOND SOCIOGRAM OF THIRD GRADE CHILDREN'S FRIENDSHIPS

First, Second and Third Choices of Children

First Cholce —>
Second Cholce www—im»
Third Choice —
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The soclogram of First Cholces reveals at a glance
that there was one large Iinterwoven group of the boys
with the ezceptién of five, The glrls had three
distinct groups with a couple of boys In each of the
groups. There was not as much group unity among the
¢irls as the boys. It was found that as boys and girls
get in latter third grade up to the slxth, the boys
tend to form groups and the glrls in their separate
groups. In every case, except flve, those children
that got no first cholces were accepted within the group

through second or third choices.

The children who were not chosen were ZJeorge,
Vivian, Charles, CGerald and ¥artha., George gets along
well with the group. He lives across from the school
and often has Fred, James and Bobby In his yard for
play after school, He was larger than the other boys

which may have affected hls acceptance.

Vivian received no cholce at all. She did not
have group acceptance according to the sociogram. In
reality, she gets along fairly well with the other
children, for she was chosgen among the first In games

and in work activities In the room.

Martha seems to be well liked in the room and on
the play ground, She 18 very quiet and does not forge
ahead as some. 3he was encouraged to always try. She

was often chosen auong the first in many games., She
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was given helping jovs In the ¢lagssroom and loved it.

Gerald and Charles are friends In the classroom
and on the play-zround and 1t was odd they did not
choose each other to go together In the car unless that

1s thelir way of reachlng out for new friends,

There were swecthearts and girl frilends among the
poys and girls which were ever changing. They do not

love sach other for long.

After the group haa been carefully studled through
soclometric and personality tests, psychodramas, interest
Inventories, "Ny Wishing Star survey", and from zeneral
cgroup observatlions at all times; by providing nany,
many new situations somewhat related to old for group
participation such as dramatizations, psychodrauas,
group dliscusslons and group plays that would prouote
srowth in sharing and cooperation; it was observed that
the group worked together more harmoniously. Zveryone
learns in groups and they learn from each other. The
members of the group learned to recognize problems
and work out solutions for them., They talked over the
new ldeas and if they were consldered good by all con-
cerned, they were accepted. The group shared In
lesdership jobs, for to be a good leader one must be
a good follower, Iuch more happiness was observed in
the group as they learned the technigue of working to-

sether in harmony. Our real goal in 1life 1s to bve



happy. Chlldren are happy iIf they have a feeling of
security and of belongling. This group seemed to have

these feelings‘aﬁd were acceptlng of one another,
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SUMMARY AND CONCLUSIOH

Summary

Soclal adjustment is how the child accepts the
learning of the patterns of conduct, of action, of
speech, of bvellefs and feellngs with our culture favors
so that he can live at peace with others. In a demo-
cratic soclial order which genulinely respects the human
personality, each member of the group mﬁst be able to
accept himseif; to have /a feeling of personal worth

and dignity so that he wlll be able to accept othera

and to treat them with respect and dlgnity.

Different kinds of life experlences will have
different effects on a child's emotional attltudes and
the maturity of his adjustments., A4 child who feels
that he is a social outcast because of physical, or
other differences can be helped through encouraging
ﬁim in some fleld (art) where he 1s likely to achleve
auccesé and acceptance by others on the basis of this
successful performance, A'bully may be helped to find
Qays of compatlng-gdequately wlth his equals so that
feelihgs‘of insecurity no longer make 1t neceésary for
him to dominate the weaker children. If a child 1is
aggressive, have him dlrect hils aggressions toward
solving problems where he has success in which will

win him social approval.

The teachsr in order to create an ideal social




atmoaphere must have indivlidual interest, genuine
sympathy, cheery smiles, optimism, enthusiasm and
radiate Into the total situation a complex of satlis-

factions which motivate naximum effort,

Childrents growth made tremendous strides in s
democratlically organized classroom and school where
there were many opportunities for Interaction between
the echlldren and tetween children and adults, Under
careful guldance chlldren galned in understanding of
each other and of the a&ults and In the courtesy,
sympathy, kindliness and ﬁhoughtfulness for others

which make up real considsrations.

Obgervations and Interviews of both the group and
individuals revealed group disunity. A sociometric
measure of the class revealed the true form and struc-
ture of the group and its sub-groups; 1t slsc showed,
those children who had group acceptancse, and those who
were rejected. inalysis of this data seemed to justify
the conclusions that children, who were themselves
anti-soclal in speech and acts, or who were very shy
and quiet, were rejected by the group. The children
who were kind to others and had initlative, had group

acceptance.

The interest Inventory revealed pertinent facts
about the personsl and soclal relationships of each
child as it gave the child's background of experiences

and Interests and In a general way of the group. The



69

answers were very reveallng and many class dfgcussions,
personal Interviews and experiences were undertaken,
In this way the child's 11fe was gulded, b“roadened and

enriched,

The personallty test measured: ths self adjust-
ment which was based on feelings of personal security,
and the soclal adjustment which was based on feslings
of social security of self, family, school and com-
munity. The balance between self and social adjustmert
is the 1ife or total adsustment. This was found to be

above average for the entlire group.

"Wy #Wishing Star" lhelped discover the problems
that were most prevslent In the group. It was found
that the majority of the group did not want to get up
s0 early, wanted more time for play, wanted to help
plan things at home and at school and wished they were
chosen to do things more often. Huch provision was
given for these things to be done. The children sesmed

happler In all the tasks they attempted.

Storles, pletures, films and film strips, that
would show the acceptance and soclal adjustment of In-
dlviduals and groups were presented to the group. Some
of these were "Th: Creenle', "The House I Live In",
"Share the Tall", and "Vorklng Together". .11 these
plctures bring out tle thought thzt "together we can

do something, Individvally it is hard", Dlscusslions,
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expression of ideas, dramatlizations, constructin., ex-
perimentling, palnting, fingsr palnting, denclirn to
certalin mustcal éelections, story and poem writing,
choral reading and listening to radlio programs were
all used with the group to encourage better zrour In-
terralations. The chlldren soon felt free to bring
out thelir problers for open diseussion and for help.
They exhlbited much pride when they realized they
could settle, throu-hh discusslion, most problems that

arose.

The jecond Socliometric measure showed thsre was
much more acceptance within the group than st the
beginnlng of the year, there were less mutual cholices
and more uniflcation of the group. Thers wer:s more
cholces within each sex than in the first one, This
seems true to form in latter third grade throush the

sixth grade,

Concluslons

The writer provided every opportunity for a nor-
mal, well-balanced emotional 1ife. There was sincere
effort to understand every child in hls likes, dls-
likes, fears and Inhibitlons. Promotlon of cheerful-
ness, happlness, frankness and freedom of expression
was never overlooked, It was always uppermost in
the writer'as mind that chlldren learn gquicker in an
atmosphere of acceptance and belonging and when they

are free to follow thelir needs and to be themselves.
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Children must have an opportunity to asgoclate with
each other in order to develop a friendship. These
friendships develop in children having similar play
and work interests. The child's play reveals hils
genulne concerns and Interests as well as his needs
and problems. So much more happlness was observed in
the group as it learned the technigues of working to-
gether harmoniously; and much more happiness was felt
by Indlividuals who altered their behavlior and galined
group acceptance. Indiyidual differences were taken
into consideration for 1t is understood that they play
a large part in the social development of the child,

The fundamental factors in healthy chlléhood are
the acceptance of self and the acceptance of the group
at home, at school and elsewhere, The child must have
affection, recognition, a sense of belonging, approval
of classmates, praise, appreciation and success. This

is important for wholesome lliving In a democracy.
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