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'ABSTRACT

The area of reading instruction has reached a level of
;icontroversy in California that puts lt in the front pages of

local papers as often,asvit comes up for discussion at school
district board"meeting iTask forces have been Created{
standards drafted and new reading programs adopted. The buzz
word permeating\all of these actions lS that of ”balance"
ThlS pro;ect contends.thatvthe issne of balance 1ncludes_the
teaching'of.writing'as well as the‘teaching,of reading in a
"balanced’literaCY"prOgram."Researoh and experience show that
:-a 11teracy program Wlll not be eff1c1ent and appropriate for
all students 1f effective writing instruction lS not |
vincludedi |

Writing instruction will be effectivevwhen it 1ncludes

" the elements of time, chOice, demonstration, purposeful
‘practice, instruction through conferenCing‘and evaluation..
The strategy of writer’s workshop ihcorpdratesdall of these

7e1ements into a daily classroom routine, "Unfortunately;j'
f ‘todays beginning teaohers‘receive very 1itt1e information
'about the teaching of writing or the implementation of a
Strategy like.writer S workshop. This prOJect attempts to
£ill in that gap. |

pThe purpose of this project]is to:provide“beginning

teaohers orfteaChers'new to writing’instruotion withva step-
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;by-Step'guideline'for implementingvwriiter's'workshop in;a‘K-
3 classroom.“ ThevfirstveightIWeeksvof"writer's workShop'are_
joutllned and deflned complete w1th prompts and reflectlons |
1teachers can use to make thlS strategy respon51ve to the
’needs of thelr students. ‘It is de31gned to act llke
bv.”tralnlng—wheels” for beglnnlng teachers. Whlle.thls project
does not pretend to be the only way to effectlvely teach |
lwrltlng,'lt is one way for the newest members of the

'profess1on to get wrltlng 1nstructlon started 1n thelr

o classrooms from the flrst day of school.

When balanced llteracy 1ncludes dally wrltlng

1nstructlon, effective llteracy programs w1ll ex1st 1n todaysy

. classrooms. ThlS prOJect helps teachers new to the

‘1nstructlon of wrltlng develop a dally wrltlng program that

meets thelr student s needs.
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| CHAPTER ONE- The Problem
California ie bulgingiatbthe eeams with school age

'children- To make matterélworse,kthe.state‘is deﬁandiﬁg

“classfsize'reductien to a ratio of fwenty to one in,gfades K-
3. As a result, more and‘morevbeginﬁing teache£s'are
standing in elassroeme for the‘firSt time“than‘ever before.

“Many of these beginning teachers haveycompleted;a university

credentialvprogram but even more of them are “interns” and

~ emergency credentialed teachers with little or no training to
teach. These new teachers are well meaning ahd enthusiastic,
but they have beenbill—prepared £o'set up, monitor and
implement an effective education program for the 20-30+
Children in their charge. Newhere is this more evident than

'in the area of literacy instruction.

Beginning teechers are viCtimS‘of a syStem that.is

guilty of two levels of neglect;i The first level involves

vthose teachers who followed the path of fifth yeer
eredentialing.after beccalaureate graduation; They have
chosen to enroll in state legislatiﬁely mandated university
training with the student teecher compenenteand assume that
this fifth year will.pfovide them with the preparatiohv
hecessery to successfully implement an effective classroom
program (Giem, Norman & Dillon, 1997). .In\the area of |

_ literacyllearning; this curren£ly:eomesgdown te ene quarter

of coursework in a reading,methodseclass. ‘Although the state



legislature is considering‘adopting new regulations to
increase this requirement 'mY'experience with beginning
.':teachers documents the reallty that beginning teachers in
classrooms ‘NOW ‘have been given nothing more than a survey—
‘type approach to teaching‘one:of the most‘complex and_
important aspects of an:elementary‘classroom program. This
survey-approach may provide survival»skills in the'first
year, but I believe that mere survival is much less than theb
Qalifornia Standards for the Teaching Profession (1997) had
in mind. | s

During this one quarter reading methods class,f
‘assessment is hinted at, strategies are mentioned and
implementation 1S'observed]but,seldom undertaken over‘time in
‘a real‘classroom setting. Many of theSe future‘teachers
leave thlS quarter of methodology w1th a rudimentary
knowledge of how to structure and implement an effective .
classroom literacy program. I believe that unless this”
“knowledge is supplemented by district or school site
trainings, these’teachers will be unable to successfully
" teach all the children in their class the basics of literacy
instruction. |

The second level of neglect effects a large'percentage‘
of beginning'teachers standing in‘claSSrooms today."Becauseu
of the demands that a rushed class 51ze reduction policy has

placed on schools, many beginning teachers have been hired



without. completing‘any‘kiﬁd'of cfedehtial program. They aré
in the process of acquiring thé credentia1 siﬁce this is the
 requirément‘of'their‘intern,.emergencyvcredentialedxstatuS»
‘but\most of them haVe not even had the benefit'of the typical
- quarter of reading methods.

'The néglect'ofvérepardtion these’beginning teachers_have
received is uncopscionablefwhen'you‘look,at the results‘it
creates for‘many-California:school childfen._ Nowhére is this
more disastrous than in the area of literacy instruction.

‘It has become common consensus that if children can re&d
they cén>succeed in school and ultimately in this.society.

It appears to me that although we haVe beén teaéhing children
td read through public education forlover a century, when the
goai of publiclliteracy instruction is mbre than functional
literaéy, the stakes are raised in public‘SChool classrooms.
This leads to thé chailenge of how to teach‘every child in
California’s classrooms to read‘as well as feéch their
literacy,potenﬁial;

The controversy surrounding literacy instruction goes
beyond the area of reading and has led to the uée of the term‘
"”balanéed literacy". In these politically correct times,
this phrase ;s beihg,used by all opposinq philosophiéal camps
lining up to define strategies, materialé, and the"teaching’.
points of an effective language arts program.‘ Currently

“balanced literacy” is being used by the back-to—basics



"COnservatiVés in.their cry for‘more.”SYStematic;phénics‘and’
spélling instruction"(Cdlliﬁs, 1997, pp.‘78—81),  At the
other end of the spectrum “balanced literacy” is abcry for
mote holisticllitérature—based‘instructionv(Shannqn} 1991)._
It is obvious that ”balance" as it applies to 1itéra¢y‘isv
viewed differently based on the models of reading being -
deécribed. ' When the State Board of Education apprdved the
~ new standards for réading and writing‘(1997), they
compromised in the name of balande by téking a little from
all the dOminant models of reading and éreated é document
Vthat requires word anélysis'and SYStématic vocabulary
development"b(p.Z) as weii as “reading comprehension” (p.6)

: aﬁd “literary responsés and analysis”»(p. 10). 1In the area
of writing, ”writing strategies” (pp. 15-17) and ”writing
applidétions”b(pp, 18-21) are standardizéd. It appears that :
'the_stéte‘is’attempﬁingkto address the issue of balance by |
combining systemic, explicit phoniés and séelling from the
deéodihg approéch to literacy instruction, with a skills
approach using more WOrd'knowledge(Routmah, 1996, p. 105) and
the'meaning—centered approach of holistic instruction. I am
even more concerned about the overemphasis on the teadhing of
reading in these stahdards and the apparent diminished'rdle
of the teaching of writing.v Looking at the standards for
“first grade, there are 29 required standardé ih the areas of

reading and only_S in the area of ‘writing. fIf balance is the

S



~goal of an effective literacy program, how can we achieve
this if the state is overemphaSiZing the teaching of reading
at’ the expense of the teaching of writing.

| Many univerSity credential programs do not address

writing in the methods courses-due to time constraints. Now

. the ”Reading and Writing Content Standard for Kindergarten

through 12th Grade" (1997) also de—emphas1zes the teaching of
Writing. It lS my concern that an effective literacy program
for all children cannot be accomplished unless writing lS as
strongly taught as’ reading I am also concerned that
beginning teachers are not getting the pedagogy, methodology
-and’most 1mportantly the‘theoretical encouragement or
professional'experienCevtodrealize what‘experience has shown
me about the'importance of Writing inva:balanced 1iteracy.4
program. - | v | -
‘Harste and Burkev(1979)bstate'in their‘artiC1e' |
.uUnderstanding‘The‘Hypothesisz “Itfsbthe‘Teacher that’Makes‘
‘the Difference” that “to improve"readingvinstruction,'it is
necessary»to.train better teachers of reading'ratherithan to
expect a panacea‘in thé-form of materials” (p.1). 1Ipbelieve‘
that in order to improve reading instruction, we must train
better teaChers.of'writing'also. In addition they state'that.
“the key component of the teacher variable lS the teacher S
- theoretical. orientation" (p 2) A One quarter of reading

methods may only‘scratch thevsurfacevof a ”theoretical_



‘orientation" to the teaching of reading'and doesn’t even
- begin to address the teachlng of wrltlng. I believe that
w1thout a strong, personal bellef system about the effectlve

'“1mplementatlon of a balanced llteracy programs ~all the ‘state

.vmandated'standards, and standardlzed testlng will not help

chlldren become more than functlonally llterate users of
language. | |
| The current State'mandated‘readings‘methods classes
required in credentialing programs scratch-the surfacelof
: literacyideyelopment‘but these classes do little to expose
‘beglnnlng teachers to research on how children become
»llterate.(Beno, Dolan & Giem, April 1997).V Instead they
imply thatgby implementing amseries of strategies'(i;e.

shared readlng, read aloud guided readlng, 1nteract1ve

wrltlng) chlldren wlll learn to read,v Yet w1thout knowledge N

of'how’children actually process print, I belleve‘these
strategies can.bekpointleSS because they do not givevteachers
the‘tools'to modify strategies based on indiyidual and group
processing needs. If teachers are not addressing'the
instructionallnéeds of the students they teach they may be g
wastlng very llmlted 1nstructlonal time.

In addltlon, I belleve that when the issue ofrbalancee
'yrefers to all of the language arts- readlng, wrltlng,
speaklng and 1lsten1ng, empha51s 1n classroom llteracy

programs w1ll better meet the needs of all ‘the students by



}providing»more.purposeful and strategic teaching.y It.appears
ythat many reading'methods classes put little emphasis on thek'
dteaching‘ofﬁWriting as aycomplementary and‘criticallcomponent’
_of'a good.reading program/(Clay,>1991> p.i86).: 'When this is
‘true, how can a balanced llteracy program be ach1eved9 |

Unfortunately today, some beglnnlng teachers walk into

classrooms w1th a hint of what a readlng program is and no
concept of the 1nstructlon of wrltlng They are left to
depend upon dlStrlCt tralnlngs, Wthh untll recently was too
11tt1e, too late, 1f offered at all and teacher s manuals
from the latest publlshed readlng-program. As a classroom
teacher pllotlng the new language arts materials and a member
’of the adoptlon commlttee for my school dlStrlCt, my
experlence with the newest version of readlng programs is
that wrltlng 1s 1nc1dental or optlonal., In the latest
program publlshed by Harcourt Brace called S;gnatures (1997),.
wrltlng in flrst grade is nothlng more than a ver31on of
”dally oral 1anguage" in wrltten form ( Farr, Strlckland.'
i pp. T52-T54) Research on language arts from the socio-
pSYChOlngUlSt approach of llteracy 1nstructlon concludes

' that wrltlng is a necessary component of'a readlng program :

"and through an effectlve wrltlng program, students become
- better'readersr (Clay,.1991). In addltlon, 1t has been o

.discovered that many‘emergent readers“”can wrlte flrstrand'

read later,in'school settings" (p- 86). I belieyevthat when



school dlStrlCtS and un1vers1ties do a better jobrof working
f together to prepare and support new teachers in implementing
aybalanced classroom literacy program that emphaSizes writingb
instruction as'Strongiy as it emphasizes reading:inStruction
:the students will then benefit from a balanced literacy
‘program._ - |
“To confuse the problem of writing instruction even more}

‘the newly‘adopted state standards demonstrate a strong stand
on the systematic teaching ofispeliing. It can be agreedv |
that moving to conventional spelling is the goal for all
literacy‘programs, however spelling is nothing‘more than a
tool for writing and without abcomprehensive writing program,
spelling becomes nothing more than an act in memoriéation
_that hasﬁlittlekmeaning and as a result little transfer to
writing. As Clay (1991) states, “writing is real and
interesting when children have their own purpose for d01ng

t" (p. 86). When a ciassroom writing program requires
nothing more than’identificationrof the naming part and
telling part of a sentence*in a worksheet format, how Will
students find the purpose for writing? 1In addition to hav1ng
1neffective writing instruction, my experience as a teacher
of reading hasgShOwn me that this type of instruction will
also effect the‘reading potential of the students involyed
with it. | o

It seems obvious to me that when beginning teachers



understand that balance}refers not only ro phonics in balance
with‘meaning'making but ir also refers to the teaching of

- writing in balance with the teaching of reading, then will
studenrs receive a literacy proeram that will take them
b'beyond just a functional use of language. Clay_(1991)
reminds us that “it is important to foster the child’'s desire
to explore writing at the Same time as he isvlearning to
read” and that few ”discussions of early literacy see these
two actiVities as_complementary” even though it is CQmmon
sense that “what is learned in writing becones a resouree in
reading andiﬁice versa” (p.“96). Donald'Graves(l994) points
out that “our job . . . [is] to show [children] hqureading
and writing can help [them] enjoy [their] WOrld more fnlly"'
(n.’184).'I contend that beginning teachers neethhis
information et‘the start of their careers sb that they can
'better‘achieve what the State mandated standards (1997) |
imply: when public edueation teaches all children in
California to become effective ueers ef'all forms of
_language,ball members of:society will benefit.

When I began teaching, I needed a job. That’s why I
went;into‘teaching; I had nd/emotienal calling fOr:it, I 
actuélly'believed that it was nothing more than a stepping’
srone to bigger and brighter, or to be'nore_honest, a
<f1ashiervfuture that was simply,on“held due to‘the economic
'restraintsvof years Qf'undergraduate‘education; I walked



into my firstﬂérade classreeﬁ'ahd‘saw a set of'”:eaderS" on
»,the.counter}* I found the teecherfs,guide, took itvheme'and
spen£ my savings on Frahk’Schaffer ready—made bulletin
- boards. Even though I had no intention of‘making teaching a -
'career, I constantly thought'about the good teachersvi’d had
throughout my life and aSpired to follow that path asbopposed'
to the models of the mediocre teachers that dominated my
eerly education.

My first months were spent stfuggling with the routines
and precedures of the elementary school culture as well as.
the management end diécipline of ﬁy own classroom} I
faithfully'assigned “seatwork” as recommended by other first
grade teachers and attempted to make stories‘about “Buffy and
, Maek" exciting so the children would enjoy readiné. I‘loved
tolread and i wanted them to love to read too. I remember
ohe of the earliest 1eseons directed me to “teach” the words
“was” and “went”. No mattef how clever I got, or how mahy
worksheet practice pages these kids did, they_couid not
'differentiate between these two words. The facf that they
. are visually very similar and interchangeable in the text was
not mentioned'by £he Teacher’s Manual or during lunch room
discussions. But what the kids'weie telling me was just
that. I was learning aboﬁt how children'prOCess.priht from
the children themselves‘and it was up to me to be as |

observant and open-minded as possible so that I could respond
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and'react appropriately. Through many of these experiences I
‘discovered early that “teaching is a mystery” (Calkins, i994,
'p.54)Land while others made excuses for why children could
hot read, i sought information that would help me make sure
that they did learn and enjoy reading.

I was a new teachér at a time in California when change
was the norm. The 1987 English Language Afts Framework had
just come out and the way reading had been taught for decades
was being critically evaluated. That first year was the last
year Buffy and Mack spent in my classroom because the
following school Year‘books referred to as Core Literature
were sitting on my shelves. Although I was no better
prepared to use these materials I sensed, because of my lové
for good literaturé, that this was a good thing.

This was also the year that I discovered Brian
Cambourne, the McCrackens, Don Holdaway, and most
importantly Donald Graves and Lucy Calkina. Because of my
school’s status as a Chapter One school, much money was spent
on staff development and conference attendance. I was a new
teacher. I was also a sponge for infbrmation. I went to
every training'and conference I could with my principal’s
blessing. It waa this year, my second year of teaching, that
I discovered the art of teaching. I discovered What waé
possiblé. I met'teachérs who wefe making reading enjoyable

and exciting. I also quit checking the want ads for a néw
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job. But the most. 1mportant thlng that I dlscovered was thatb
when teachers 1mplemented an effectlve, purposeful daily

‘ wrltlng program, young children could and did write. In
addition, I discovered that'children;have{tovWrite‘daily to
succeed as readers.

As a wrlter myself this struck a chord with me. I'have
always loved to write creatlvely and majored in wrltlng as
llterature in college. I loved the classrooms that let me:

‘ Writebabout-what I,wanted to write and dreaded'the‘prompts
from more'traditional’teaChers; In Cambourne's'1988hbook’Ihe;
'ﬂhgle_&tgrx_ he 1ncludes choice for ”learners to make thelr

- own dec191ons. . . [as a crltlcal component of a] . ..

‘model of learnlng as it applles to llteracy" (p- 33) He also.
: argues for - ”1mmer51on, demonstratlon, expectatlon, practlce,.
approx1matlon and_response [and flnally]'engagement" (p-33).
“Without the learner's engagement withvthe demonstrations
Wthh are made avallable by the persons or artifacts which

surround/lmmerse hlm, they w1ll wash ‘over him and pass hlm

- by” (p. 51) Cambourne applles this to all ”llteracy

' learnlng" but I took 1t very serlously and applled it whole
‘heartedly to my teachlng of wrltlng in first grade. IH' ‘
actually left my readlng program 1n a medlocre, holdlng N
pattern and turned my classroom 1nto a wrlter s workshop
those_flrst years. Not surprlslngly, my kids learnedvto read

Wand,enjoied it. Even more interestingly, veteran teachers

12



' who'had closed‘theirydoors.tO'me;earlier began stopping by to
see how I “used those journals‘to get those kids to write so
much” (Linn, May 1990).
v I have always malntalned some ba51c beliefs about
| chlldren as learners. What I was readlng, hearlng and
:learnlng durlng this perlod of my profes31onal development

- reinforced and put 1nto practlce what I 1ntr1n51cally
belleved. Lucy Calk1ns(1994) states that ”nlnety percent of
children come to school bellev1ng they can write” (p. 62).
By first grade, childrenrwere coming to my classroom already
defeated.as writers. I wanted'them to learn the lessons of
the power of wrltten communication that I had and I knew
that I dldn t have time to lose if they were already feellng
Aunsuccessful.,~I alsovknew that the cholces and selectlons I
made asva'teacher were a reflection4”about [my] attitudes_ |
»toward‘childrenband their literacy" (p.‘63). I believed they
,could:succeed andftherefore they}could. To me’it wasithat
simple. | |

I also belleved that when teachlng is a dlctatorshlp,

learnlng can be stlfled. As long as I was solely in control
S my students would never take respon31b111ty for thelr actions
and thelr learnlng._ I had to move away from the tradltlonal
lecture’model.that was domlnatlng classrooms at the time. By

d01ng thlS I dlscovered what Forester and Relnhard talk about

in Ihe_Learner_s_ﬂax (1990) ”as the teacher rellnqulshes



control over the children’s every moue, SO the chlldren
‘release the teacher" (p- 293) My classroom became a busy,
,n01sy place where 1earn1ng was exc1t1ng and I dldn t have allr
the answers. I actually began to enjoy 901ng to work
everyday; A “climate of dellght 1nv1gorat[ed]"(p. 295) my‘
classroom. | o n
I was learnlng how to'”adapt teachlng to chlldren S ways

of 1earn1ng" (p. 137). I learned that ”chlldren learn from
models" (p. 139) and that ”modellng[demonstratlng] the
' behav1ors chlldren are expected to learn” is one of the ,
“three pr1nc1pal‘ways that parents,teach”(p. 138). ‘”Allow1ngn
children to practice‘to-their hearts’ content” and “providing
feedback that acknowledges‘the meaning of what the child have‘
said " (p. 139) are the cther two principals.' I also learned
that this format of model, practice, feedback is very
conducive tolthe teaching of writing and spelling and this
became the structure of my daily writer’s‘workshops;
: - My classroom today is completely Structured in this
workShoppfcrmat;bbut‘early on, I tackled writing first.,»By
using this.format for writers workshop I was able to attend
to the wide varietyuof'”writing behaviorskandMCOntinuums‘of
growth” (Calkins, 1994, p. 57) and alsc address‘the learningb
conditions as deSCribed by Cambourne'(1988); |

. My bellefs about chlldren as writers expanded and I

began to develop some conclusions about teachlng wrltlng from
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my experiences as;a'writer as well as my experiences with
children as writers. Harry Hood, 1997, author of Left to
Write Too states some “key conclusions” about teaching
writing:
Children learn best when they write for real purposes
and audlences, in a variety of wrltten forms. Learning
is a social act1v1ty-‘wr1ters need readers, and writing
conferences teach children to questlon thelr wrltlng. _
Learning to write is a developmental process. Writing
”workshops" are the best way to learn how to teach
writing. Demonstratlon and ‘modeling are two powerful
strategies. Teachers must use a variety of approaches
to teach writing. You can use what you know about
teaching children to read and apply it to teaching
children to write. (p.9) ‘

I concur with this text written primarily for New Zealand
teachers. I believe it applies‘to student learners across
the globe.

The California Standards for the Teaching Profession
(1997) document a standard.for ”understanding and organizing
‘subject matter for student learning” (p. 12). To be
profiCient in the standard “teachers [must] exhibit strong"
working knowledge of subject matter and student deveiopment",
- They have to be able to “identify and‘understand the key
concepts, underlying themes and relationships in the subject
varea" taught; When'”reading goes hand in’hand with writing”

~(Hood, 1997, p. 10) then instruction better meets the needs
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of literacy 1earﬁers;[1Thefeforé; it;would be~necess§fy'for‘ R
béginning teachers to have as much emphasis on £he teaching;‘
 of writing as they have aboﬁt how to teach reéding;
This standard also requires that “teachers continue to keep
subject matter knowledge current” implying that the statﬁs
quo'Qf literacy inStruction,is'nd‘longer good enough. For
béginning teachers this is problematic.‘ The current
requirement of reading methods classes in univéfsity programs
is dictated by state credentialing mandates. Universities
recognize the need to better address>the preservice‘training
in literacy instructidﬁ but are’often'unable to address the
need due to market constraints and state mandates (Gray,
vNovember 1997). As a result, the state is currently passing
legislation to force school districts to provide
'”individualized induction programs” (Beginning‘Teachérs
Suppoft and Assessment[BTSA] training, 1997) for all
beginning teachers. This two year process is designed to tie
the California_Stéhdards to the training provided to
beginning teachers at the district level. 1In this way
perhaps, the issue of a balanced literacy p;ogram,that
includes writing as a partner component to reading may be
addressed.

A team of reseérchers‘at.Purdue UniVerSity'(Nieréthemer)'
"Hopkins'& Schmitt, 1997) condﬁcted a study of preservice

teachers in their undergraduate methods courses. Titled “But
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FI Just Want to Teach Regﬁlar Kids!: Understanding ?reserVioe_;
Teachers’ Beliefs About Teaching Children’Experiencing |
_DifficultY'Learning to Read”. This study found that “the
disillusionment'our students experience is embedded in the
deeply rooted beliefs about children and literacy learning"b
(p. 16). In addition they found that “preservice and novice
teachers‘have'unrealistic beliefs about teaching in general”
and ”reentry to schools delivers a mild to moderate shock.
yhen they find their images of'students, teachers,  and
~schools are inappropriate” (p.>17). ,Like Harste and Burke
(1979), these teachers of preservice teachers found the
theoretioal,orientation of teachers to be_critical to the
success of their students. Withoutha child-centered
orientation to learning “the majority of preservice teachers
assigned responsibility to someone else” (p.21) when a child
failed to succeed at a given task.

I believe it iS»critical that there is more emphasis
plaoed on “assessing preservice teachers' beliefs”
(Niersthemer et al, 1997, p. 23) about literacy instruction
especialiy as it applies to the teaching of writing. It is
also necessary to “provide appropriate experiences in teacher
education programs" and induction/beginning teacher programs
that ”w1ll ensure that prospective teachers develop ‘it can
be done’ and ‘it is my job’ perspectives about teaching"

(p 21) writing. If thlS‘lS not done in preservice,
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credentialing programs these'teachers need access to this
informationjthrough district and site levelybeginning'teacher
support programs.- | o

Much of the research and pedagoglcal experlments on
wrltlng tell us that "wrltlng should not be delayed whlle
reading or grammarvls‘developed first” (Zemelman,vDanlels,_&
Hyde, 1993, p. 49) In the same way, the teaching of
wrltlng ‘“should not be delayed" while beglnnlng teachers_
struggle w1th the 1neffect1ve manuals of the latest readlng
program CIf wrltlng 1nstructlon is not started early, “one
of the prlme ways of advan01ng readlng achlevement and
maStering the COnventions of language"f(p. 49) may be lost.

It is through my dlscovery of how to teach wrltlng that
I galned my pass1on for teachlng. ThlS pa551on has crossed
- over to all content areas and I am as motlvated to develop an
- effective workshop format for readlng, math science, social
' studles, etc. as I was for wrltlng. I see writingvnom”as

more than communlcatlon with others. ertlng'”lnvolves us 1n'

- reflectlve thought and 1n the selectlon and arrangement of

‘ approprlate languages The practlce gained through this
experlence‘becomes part of»the thinhing tools used in’
subsequent productlons" (Danc1ng w1th the Pen, The Learner as

a erter, 1992, p. 9) I want my students to be thlnkers and
rwriting is‘the toOl’I use to demonstrate‘thlsdet 1smthe toolh

that allows them to practice and it is the tool for which I
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give appropfiate feedbaék..But it}has,taken mexmahy‘years'to'
come to these cénclusions and develop an effective workshopl
format. If ”reading and writing; like talking’aﬁd listening,
are inseparable processes” (Clay, 1991, p.10) can begihning
teachers provide an effective rééding program without
addressing wfi£ing? Whilevthere are indications that changes
are'occurring at the-staté;‘university and district levels,
the immediate need for beginning teachers in classrooms now
éreateé the purpose for this project;

Thevpotentialyof many of California’s students may not
be reached if the teaching of writing is not a part of a
balanced classroom literacy program. With the current
inability of many university credential programs to meet this
need, it falls to school districﬁs.and school sites to
provide theitfaining, resoufces and experienées that will
create a generation of teachers who do teach writing daily.
Unfortunately we cannot afford for them tb figure it out on
their own the way I did. As Regie Rdutman, states in her
book Literacy at the Crossroads (1996) “we must assume the
noble job of public'school»education in a democracy-that is,
‘we must successfuily eduéate all the children who come to us,
no ifs, aﬁds, or buts”(p.22). I would like to reword that to
include “when we educate éll_the,beginning teachérs’whogpléﬁ
to join us in ”the.nobie job” we wiil-have'movéd‘closer to

“successfully educat[ing] all the children who come to us in
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the areas,of»literacy,instfuction using a balahced approach
“that includes’reading éhd_wriﬁing; Chaptérvtwo‘discusses‘
some of the,1ite:ature written abbut the teaching Qf writing
and examines' issues that Stand out. This éombinédIWith the
needs of-beginning teachers entering thé claszoom'definés :
vthe need for g@idance,;structure and_éuppért,that this

gdidebook may provide.
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CHAPTER TWO- The R‘e‘se'arch'

In reviewing the 1iterature onnthe teaching of writing,‘
the,folloWing issues stand out when considering the teaching
of writing'in beginning teachers’ classrooms: the needs of
’ beginning teachers entering ciasSrooms, the importance of
teaching writing daily, balance as it applies to the teaching
of reading‘and'writing, the format»of Writer’s workshop,

- spelling and the teaching of conventions.

The Needs of_Beginning Teachers Entering Classrooms

The role of teaching is varied and complex. The newest
members.of the profession embark on a career that requires
them to put into practice deep’seated beliefs about how
children learn as well as how best to teach them. For many
of these teachers, their own beliefs are not well established
‘ and yet everything they do in the classroom is a reflectionb
of their tentative beliefs. Nowhere is it more obvious that
“translating beliefs into practice involves teachers in
decisions about their own teaching practice” (EirSt_ﬁteps_
Writing, 1995, p. 4) than when working with these teachers.
" Many teachers agree with Lucy Calkins (1994) when she states
“teaching is a mystery" (p. 54). Veteran teachers know thatp
teaching involves'anbendless stream of.decisions made
sometimes on a minute-by-minute basis. The deciSionS'and the

selections that we make as teachers “reveals [muchj about our
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lattifudes toward children and iiteracy (p._63);__It'reVeais
our pe;éohal'as‘well,as professiohal beliefs about children,
litéracyoand learning. Thése»deoisions are aiso_baééd on
experienoe and mastery of strategies, assesSmehts”and
methodology that has'developed'OQer time. As Clay(1991)
states, “the essence of successful teéching is to know wheré
the frontief,of learning is for any'one pupil on a particular
" task” (p. 65). \ |
How then do beginning teachers_acquire the attitudes,
experience ahd mastery necessary to make careful decisions
for their students? Recent research shows that many
begihning teachers attitudes are often based more on the
‘mythical past of their own public education experience than
on sound‘pedaQOgy, research or classroom experienoe
‘(Niérsthemer, Hopkins & Schmitt, 1997). Ihe_galiﬁgnnia_
Standards;ior_the_meaghing_Brgiession (1997) expect teaChefs
to “become reflective practitioners who actively seek to
strengthen and augment their professional skills,'knowledgé:
and perspectivés?(p. 3). HoweVer, many beginning teachers do
not have much more than somevbasicfmethodology and a set of
teacher’s editions when they bégin. Since ”téaching is more
than methodology" (p-3), beginning teachers need “support,
mentoring and assessment during the early years of teaching5
(p.3)_so that they can deveiop a theo:etical base from which,f

to make these day to day decisions. Without a sound “theory
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as a system of assumptlons through Wthh experlences are

organlzed and acted upon" (Harste & Burke, 1979, p-2)

l_beglnnlng teacherS'w1llvstruggle when they.attempt to

"des1gn lessons that challenge students” (Ihe_ﬂalligrnla_ |
’ 1997, p. 16) in all

_content areas but espe01ally in the area of wrltlng

J.nstructlon .

Beglnnlng teachers are often a351gned mentors 1f they
ppart1C1pate in a program such as Beglnnlng Teachers Support
and Assessment (BTSA) When asked what would be benef1c1al for
beglnnlng teachers as they begin to set'up and_lmplement a |
'classroom writing program, beginning‘teachers'in this program
who were 1nterv1ewed requested someone to ”evaluate my plan.
n~I need someone to tell me here s what we want you to have 1n
[my] . . program. That way. it would save me tlme and energy"
' (Hemp,11997 p‘ 3) Other beglnnlng teachers expressed a need
for “1nserv101ng as to how to schedule thelr day w1th a small
packet of 1nformatlon descrlblng teachlng technlques" (Dolan,
,1997 p. 3), “a presentatlon to help teachers understand how
to manage/use/lmplement" (Glem, 1997 p. 3) language arts}
strategies, observatlon of teachers 1mplement1ng a balanced
approach and “handouts on ‘how to set up an- effectlve program”
'.(Beno,‘1997 p 3). Access to profe551onal texts not acqulredh*’

- durlng preserv1ce tralnlng was mentloned by many of the
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vbeginning teachers. One beginning:teacher shared a two—page”
handout titled “Getting Guided Writing Started in Youerirst
.Grade.Classroom" (Pinnell, 1997) thatbshebclaimed was
helpful. This handout lists generalbactivities and
strategies used inba sequential, week by_week format (Beno,
1997). | e |

In addition to mentor support, teachers partiCipate in
district and school site trainings at the beginning of the
year and during Sight_Improvement Plan (SIP) days throughout
the year. The beginning teachers emphasized'the need for
© site or district training at the beginning of the year (Giem,
Beno, Dolan & Hemp, 1997) above and beyond their preservice,
university training;' A BTSA handout from one of the early
trainings defines the “phases of first—year'teachinq0(1997).
These phases include the ”anticipation'phase, survival phase,
disillusionment phase, rejuvenation [and finally] refleCtion"‘
(pp. 7-8). This'handout‘begins by defining the antioipation
“phase as a period'when ”new teachers enter with a tremendous
'commitment to making a difference and a somewhat idealistic
view of how to accomplish their goalsﬁ (p.?), This phase
‘”begins during the student,teaching portion of preservice
 preparation. . . (and continues]. . . through the first few
weeks of‘school" (p. 7). The next phaSe’of first year
teaching, the survival phase, ﬁis very overWhelming for new

teachers” (p.7). New teachers are ”instantly bombarded with
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a variety of'problemsrand éituatidns:they had not
anticipated” and these teachets are‘?struggling to keep their
_ heads above Water"v(p.7). This information would suggest.v
that the best time to prbvide the training requested by the
beginning teachers,would be within the anticipation phase ahd
not during thebéurviVal phase. | |

Following the survival phase, disillusidnment takes over
”éfter six to eight weeks of nonstop work? (p- 7). During
this phase, “many new teachers get sick . . . [and
encounﬁer] back to school night [which] means giving a speech

to parents" an uncomfortable position for many new teachers.

| In addition, parent conferences ahd evaluations by principalé
occur during this phase. «This is a very difficult and
challenging phase for new‘entry into the profession” (p.8).
This would also not be an ideal time for training sessions
‘dealing with new concepts to be scheduled. Unfortunately
this is the time thatvthe BTSA program schedules two outvof
four of their beginning teacher trainings.

The needs of beginning teachers are great. The research
shows that the timing and format of any type of supportive
resource is critical to its ability to efféctively assist

these teachers.
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The Importance.of Teaching Writing Daily;.t

The teaching of‘writing is an important component to the
iteaching of.reading.'There are manybsuccessful.writers'in our
culture;kWe read’them'daily.' Writing is.alSO a tool for‘
cOmmunication'uSedvdaily. Then where is wrltlng taught and
how did we learn to communlcate w1th pr1nt7 Donald Graves
.(1994) conducted a study for the Ford Foundatlon on the
status of wrltlng and 1nterv1ewed "people from all walks of
11fevabout'the1r'learnlngvand wrltlngvexperlences in school”
";(p;4). Whatvisvsiqnificant'about’this study is that #38 of
the interviewees were‘professional’writers‘but not-one of
them learned to write in school” (o.4). Most could not cite-
' ”afsingle teacher Who'had helped them say something
worthwhiled (p-4). If the-”first and most important use of
:1anguage 1s to communlcate w1th others” (Dang;ng_mlth_the_
Ben 1992, p. 9) ‘how can today S schools teach this form of
'language, writing, in such a way that even profes51onal
wrlters cannot glve credit to a single educator9 ertlng is
a tool that allows,us-to ”transcend ourselves and to-affect
other people"‘(Graves,'1994, p. 34) In a democracy, wrltlng
‘is the tool that glves us a polltlcal voice and allows us to
o”transcend‘oneself in space and tlme” (p. 34)

\

 But wrltlng 1s more complex than just another form of

communlcatlon. As Danglng;ulth_the_aen (1992) goes on to

bsay:
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trying to express what we really mean involves the
active exploration of_idees. 'This process involves us
in reflective thought and‘in'the selection and
arrangement of appropriate language. The practice
gained through this experience becomes part of the

thinking tools used in subsequent productions. (p.9)
Writing is .an act in thiﬁking, and logic and organization.
Thrdugh writing; clarity is practiced and refined. It is
through writing that students have the opportunity to express
che knowledge and understanding that [they] already haﬁev
about life” (Short & Burke, 1991, p.34).

In some ways, writing it a more difficult activity to do
than the act of reading. Once the mechanical syStem'of print'
is mastered, reading is a meaning gathering activity. It
requires translation and interbretation of that which is
already wristen. Writing on the other hand, also requires
mastery of the print system, but meaning is created in the
act of Writing and creation often requires some form of risk.
Graves (1994) reminds us that “writing is a sweaty business.
The act is so painful that most‘delay writing. . . until pure
‘terror takes over” (p.31). Many classroom teachers also feel
terror about their own writing and therefore may delay the
teaching of it because of their own discomfort. Zemelman et
al (1992) state that “all children can and should write” (p.

"49). It is a tool for communication that can no longer be

27



ignored or delayed. .In.their book Best;EraQtiﬁei_New_v'
1da; S ) ) Ar ' ' _they

»‘govon’to state that’WChildren~of:all grades.need‘sufficient
i wrltlng tlme to fully complete and reflect on communlcatlve
,tasks, for writing is one of the most complex and 1mportant
of academlc.abllltles"(p.SO). In addltlon, lt-cannot bev
»overstated that wrltlng 1s the best practlce for readlng.
Slmply put, ”when chlldren do wrltlng they qulte naturally
begln to read what they have wrltten. They read what they
vthemselves have ertten more ea511y than unfamlllar materlal” .
(Clay, 1991, p.86). ThlS is a crltlcal issue for |
'-beglnnlng or emergent readers.»It is 1mportant that ”wrltlng
not be delayed whlle readlng or grammar is developed first;
vrather, experlmentatlon w1th the,lngredlents of wrltten
language 1s one of the prlme ways of advanc1ng readlng
achlevement and masterlng the conventlons of language"
(Zemelman et al, 1992 /P 50) |
‘ Research shows ‘that wrltlng 1s a crltlcal academic

endeavor and when started early in a student s educatlonal
_ career,can»enhance a_student S. success in other academlcv
: areas.‘uTherefore, when'writing is taughtdeffectively in
schools, childrenlhave'a‘better*potential‘to’sucCeed.7
However, the strategies used to teacthritingrcanxaffect the

attitudes and Success ofvthose students. In Becoming

. (1991) Marie Clay
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reminds us that'”some‘styles'ofiteaching may facilitate,the
development of independent, constructive_learnersiand some
styleS-oflteaching‘may either»confuse theplearners or impede‘
: progress towards independence” (p.62); If the goal of
teaching writing is to help students develop the ability to
Vcommunicate With print, then writing‘is a neceSSary component
‘of‘everyvlanguage arts program. When‘we teach-writing early

~ and often in schools, this goal can be accompliShed.

’Balancecas it Applies to»the Teaching of Readingband Writing
It is a fact that one of thebmain functions of‘schools
is to teach the newest generations of Citizens to read.
Public school has been dOing this for centuries.v It can also
»be argued that writing has been taught in schools for
decades. However, Donald Graves (1994) noteS;that virtually
all literacy programs'were geared‘to helping people learn to‘
read. None of them stressed the importance of a_”c1tizen s
ability to write" (p 44). vWhen_writingvwas»taught/f“many'
teachers,did not VleW writingaas'a complex‘developmental
process. They were more concerned Wlth the finished product :
which they evaluated Without regard to the way it was _v
'produced” (Danclng_w1;h_;he_2en, 1992,pp.7), Short and’Burke
(l99l) desdribe'writing inVSChools aS'”filling in blanks on
_workbook pages and writing about creative writing topics forv

the teacher” (p.38) ‘This approach to teaching writing
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follows the skills,model of:teechingvreading but does not
view ”writing as a tool forglearning"v(Rxagtigal_Ideas_ﬁo:_
,.teaghing_vmiting_as_a_pmgess. 1987, p.2). o

| A holistic model of reading views writing as a language
used for communication, clarification, logic, thought and
organization. Within thiS‘model, the goal of a)classroom
writing program would not be a perfect essay, letter or
creative writing piece. As Lucy Calkins (1994) eloquently
states “the goal [of a writing program] is fluency and voice,
for the lilt of oral 1anguage to come through in a child’s
writing”(p.88). She goes on to state that #all children need
- to be invited and expected to join ns'in all of this
purposeful writing” (p. 60).

In a decoding model of teaching reading, writing
instruction‘is‘nothing more than handwriting practice of
correct letter formation, “word awareness and letter
recognition” (Adams, 1990, p;.374). vThis_approach advocates

that children‘“should seekMto develop [these skills] in |
-Vkindergarten and preschool-well before first-grade" (p. 374).
Children who do not master this item knowledge run the risk
b_ of "fail[ure] in school forever” (p. 374). However, Fountas

~and Pinnell (1996)gstate that “the ultimate goal of learning
about letters and words is for children‘to use this knowledge
~as they read and write text" (p. 176). .The‘deooding‘modelvj

and skills model of teaching reading de-emphasize the writing‘
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of whole texts untilvi801atedritem knowiedge is mastered.

| - Writing cannot be deiegated tovthe Friday writing prompt
1or_workbook page on parts of a sentence anymore than reading
can be learned using‘SRA'kits. Whenvreading and_writing ‘ B
;pervade‘all'aspects of a classroom program,_true literacy ”
results. “A olassroom must be an environment in which the
‘child'becomes aware of the need for,reading anderitihg in
euerYday life” (Clay, 1991, p.97). 'Writing must be |
purposeful and meaningful for students, with the'prime goal
being’olarity of message for the audience intended. Because
_"the‘readervis the shadow of‘the writer and the mriter is the
shadow.of the reader”~(Hoodv 1997 ’p.10), when reading and
wrltlng are taught as they exist, “hand in hand” (Dancing
vw;th_the_zen 1992, p. 1) there will be a- focus on meanlng.
| In addition, reading and wrltlng are the tools‘that open
up the other areas of the currlculum and prov1de us w1th a
voice to express our knowledge and wonder._ Therefore,»‘
reading and wrltlng ”should extend throughout the currlculum"_
(Zemelman et al, 1992, p.54). “When toplcs matter to them,
childrenvwork hardato express themselves well and’are willing
to invest time aud effort ih crafting and revising‘their
work” (p.50). | | H

| It is 1mportant to teach wrltlng in a classroom llteracyv
program. ”Unless chlldren see themselves as authors with

'_»something to say, as wrlters with the power to initiate texts'
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that command the attentlon of others, they may remain as.
sheep both 1n the classroom and later in the larger 3001ety"v
(Graves, 1994, p. 45) In a balanced approach to llteracy -
lilnstructlon,‘”concepts about the nature of language in prlnt
apply to bothkactlvltlesszhat is learned rn wrrtlng becomes
a resource in'readingtand7viCe yersa"'(Clay, 1991, P- 96) .
_,When our classroom programs reflect equal empha31s on readlng B
Zand wrltlng, chlldren will develop as successful users and
manlpulatorS'of prlnt.. erter 'S workshop is a strategy that

vt'reflects thlS equal empha51s.

The Format of erter S Workshop

erter =2 Wbrkshop 1s a strategy and structure that
'supports wrlters and helps to organlze and structure teachers
"and classrooms. ertlng 1s a ”studlo subject" (Graves, 1994)
uawhere chlldren are 1nv1ted ”to do somethlng I am already v
- d01ng; . . I write along w1th the chlldren" (p 47). There
are someskey elements that reflect the bel;efs of‘educator's
ylmplementlng a wrlter s workshop format.- These elements
1nc1ude. tlme, demonstratlon, purposeful practlce, response,b
and evaluatlon ,(Graves, 1994)

The flrst ‘element, tlme, is perhaps the most crltlcal..
~;When tlme is prov1ded in a con51stent, structured Way 1t
: helps form the. ba51s for dally wrltlng.:”If students can’ t

write at least four days out of flve, they w1ll make llttle :
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headway or have too little time to listen carefully to a
piece that is. g01ng somewhere" (Graves, 1994, p. 113) When
children write‘everyday,vduring regularly_scheduled time that
is uninterrupted and structured with clear and organized
routines and procedures, children understand the value of
writing. In addition, when children have enough time to
‘rehearse,.write, rewrite and share w1th others Without
’rushlng_they experlence the power of communication Without
’frustration.

Demonstration is the second critlcal element of writer s
_workshop.” Demonstrationlinvolves an expert,‘the teacher,
demonstrating what'a writer doesr “You demonstrate
. constantly with mini-lessons that pinpoint the specific
'skills writers need’in order toiwrite well"”(Graves,‘1994,
p-113)  You may demonstrate a'procedure’such’asrwhat to do
when you flnlsh a piece,'model a specrfic mechanic of wrlting'
‘such as the punctuation of a sentence or use demonstration to
addressvcontent;issues such as clarity and~word ch01ce.
;v’Tradeibooks can also be'used as dembnstration'texts to
’explore good story leads, or the format of poetry. “When you
-write with your students you shOW‘them what writlng is for”
(p. 113).' You also glve,them a‘realistic 1dea of what you
expect from your students as writers and ”help student’s get
, started"(Zemelman et al 1992, p. 51) Demonstration occurs

. at the beginning of writers workshop when the whole group is
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asseﬁbléd‘arouhd a demonétration-piece, dﬁring conferenéés
"when individual or Small’group'inérruction is addressed as
well as during sharing/respbnse sessions. = The choice of what
'mini-leSSbn is appropriate for group and individual
inétructibn is based on évaluation and assessment of
'student’é individual and group needs (Ihe_galiﬁgrnia_k
&tandar_da_f.or_the_ma.chlng_Br.oies.&m, 1997).

Purposeful practiée involves choice of topic, genre, ahd,
form by the writer. It makes up the bulk of the writer’s
workéhop time. Shortvahd Burke'(1991)‘t31k about “many
uninterrupted 'doing’7experiehces for purposes that are
meaningful to them as léarners" (p. 38) as well as
“uninterrupted engagements‘with meaning” (p.36). - In
addition, purpbseful practice “provides opportunities for all
'Students to learn at their own paceﬁ (Dauterive & Easrih,
1997, p.18). It is importént for ﬁeachers to understand that
purposeful practice Cah be one of the hardest parts of
writér(s workshop to get starred. This is especially true
with very young writer’s who are émergent in their knowledgek
‘of'thg.mechanics of print. 1In writer’s workshop, “the
children are expected to write from the start. Many can but
'some are reluctant to try it out at first” (Clay, 1991,
p.87). This is why eﬂcduragement'ahd accepténce'are_critical
for these students. When children iearn to be risk takers

and try, they can “gain the confidence to go ahead and try
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spelling'somermords3onvtheir‘OWn, according to’the*way they
sound” (p. élf as-well‘as'Working out the mechanical
- complex1ty of syntax, punctuatlon and v01ce.

o Whlle the majorlty of the class is still requlrlng
‘encouragement, the purposeful practice portlon of wrlter s
workshop starts out‘for’shorter perlods of time. “What our
students do as Writersjwill largely depend on What we'eXpect
them to;doiand onvwhat'they’ve done in'the pastﬁ_(balkins,
1994, p.113). However, with daily practice a_nd |
'demonstration,‘purposefullpractice will evolvehintovthe'v
' longest portlon of wrlter s workshop. |
| Response is crltlcal for all wrlters. There is no
purpose to wrlte if you do not have a reader or audlence in
m;nd whovwlll give feedback to the wrltlng.T Even ‘in personal__'
journal'erting,:a reflective"self'takes“on[the role of |
'1audience;-'Awarenessvof'audiencelcauses-writers toHCIarifv‘
];and refine the message mritten,'Therresponsélanuaudience.
gives informs the writer of the effectiveneSS of the message;:
, In addltlon, audience causes us thlnk and rethlnk the message
we 1ntend to present. o | |
| It is in talklngIWith others that‘weubegin to be able to

hear ourselves and to COnsider'otheriperspectives; As
we recognlze our reader needs 1n reactlng to another
author, we begin to be able to plan for other readers'

needsvln reactlng to,our own authorlng.v We understand

BN
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and develop our oWn‘thinking~throughktrying to'explain
it to someone else and we consider new perspectlves |
i'1:hrough 1lsten1ng and bulldlng from what others have to
hsay. When we talk w1th others about what we have read
bor written or drawn,vwe learn to step out51de the’ |
v‘process and take a more analytlcal perspectlve. We'are
“able tovthlnk through our lrough‘draft’ 1deas w1th
others'instead of being forced into immediately havingb
hvto produce flnal draft thlnklng (Short & Burke, 1991

\pp .40- 41)

i -

_‘All wrlterfs need an‘audience.izIn_a claSSroom settlng; when
audience is more than a teacher;s grade, studentvwriter;s'
w111 begln to understand the 1mportance that clarlty has to -
the message. “Students need real audlences, and a classroom
context of shared learnlng" (Zemelman~et al, 1992, pP- 53).
Share circle orlauthor?skchair proVide classroom writer’s
fw1th a p051t1ve audience that w1ll llsten, encourage and help'
them clarlfy what they are trylng to say ln wrltlng. “Writing
is a social act. Writers wrlte for audlences. %eachers workf
to prov1de a forum for authors to share thelr work as well
as to help their authors;learn how‘to be good‘readers and'-
_'listeners'to‘the texts of.others"'(Graves,.1994 dp 146)‘

: Response also refers to publlshed flnlshed product.

erter s do take some wrltlng to a completed stage. However,_

”only a small percentage of the meanlngs we construct go on
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to be formally published” (Short v&' Burke; 1991, ‘p;42). .‘Thi’s,
is also true in writer’s workshop.' Approximately twenty-five

percent of all'writing is taken to publication, and it is the
author’s choice what is publlshed. “The original decision to
‘go publlc needs to be a functlonal one. There has to have |

been a 1earner percelved need or purpose" (p-42).

Response, 1n the form of share c1rcle or publlcatlon is

'-a.crltlcal element of writer'’s workshop. "Where»publlcatlon
.has_notdbeenhpart of’the'writing program,*or has been treated
in a7casual manner; there has been a general lackvof.interest'
in .writing"' nanc:.ng_m.th_the_lzen 1992, p.71).
| When classroom literacy programs include good wrltlng
instructlon, balanced purposeful llteracy takes place.i
There are some cons1stent elements 1nvolved 1n settlng up and
: 1mplement1ng a good wrltlngvprogram.' Regle Routman (1996)
states what we can do to prov1de good,’"solld wrltlng |
»1nstructlon"-
give dally time to wrltlng, flnd out what students ”ache
~ with caring"-about, model yourself as a writer, no
matter what the grade level, do some'shared writing
‘regularly, enCourage'student to’WIitingﬂin many genres;
teach more convent:Lons, be reallstlc about reVJ_SJ.on, v
model sharlng and response. (p. 87 -88)
ln addltlon, Kathy Short and‘Carolyn Burke (1991) argue that

- a writing program should:
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support and monitor student autonomy and chqice'during,
1earning éxpériencés; help all‘studenté to learn,
praétice, intefnaliée and apply subject-specific
1earning strategies and.procedures, engage all studenté
in opportunities to exémine and evaluate their own work
and to learn from the work of theirvpéers; help all

students to develop and use strategies for knowing
about, reflecting on and monitoring their own learning,
and encourage students to take risks and be

creative. (pp. 8-9)

These»elements are a part of an effective writer’s
workshop. Writer’s workshop provides a structural format
that sppports-writers'aﬁd helps_teachersrorganize and manage’
what may be a challenging subject. More importantly it
provides “the necessary time for writing” that give students
“the powér,to,think and express their thinking in a clear
manner”‘(Graves, 1994, p.'113). Graves believes that if you
cannot communicate with writing you run the risk of losing
“part of your birthright as a citizen in a free society.
Writing is not the property of a privileged elite. Students
write about what they know. . ahd they share what they write
with a variety of audiences-through small groups, whole class
‘groups, and publishing their work” (p.113). All of this is

possible because of the daily chunk of classroom program
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- called writer’s workshop.

Spelling and thevTeaching of Conwentions
Writing cannot be‘taughtbwithOut some attention"given to
the learning of spelling conventions. If spelling is not |
addressed writing becomes an inaccurate,bconquing and
flawed tool for communication.‘ Burke and Short (1991) state '
thatv”there's no doubt'that'students are doing mOre writing
”.today5o Unfortunately there are still too manyhclassrooms;
where much of the writing’is.illegible,‘sloppyvand filled
‘w1th misspellings of baSlC words’ (p-. 110) ’Regie Routmanb
(1997) commands us to ”teach more conventions" (ppP- 87 88)
iSpelling andvconventions-are importantvandjwritingﬁprograms,
are obliged to address them as aftoolifor‘clarity or_they:run
li’the risk of‘public criticism;' If thebwhOle purpose for
, writing is to express meaning for an audience, then spelling ’
~and convention will aSSlSt the reader to clearly understand
thejmessage. When student writer s understand this
relationship,>they Wlll understand the power of writing.
Conventions belong to all of us.' ln acquiring them we_
‘gain the power to say new things, extend our meaning,
and discover new relationships between ideas.
Conventionsvare tools, we, as teachers, want to give.
iaway.v The more we give them away through mini-lesson

demonStrations, the more childrenbwill'regard them as a

39



Vifal‘paft of their writers rép§rtoife}
(Graves, 1994, p. 210)
But this dées'nbtvmean’thatvinvéntion and approximation
(Cambourne, 1988)Jdo not haie a role in writing.

- “As long as writing is directed ;oward_ourselves, it
need only be functional. Much can go unstated, spelling
may‘be invented} and'redundant cues such as

- capitalization, punctuaiion, and spacinéwmay'be
disregarded} As long as we can-;ead what it says, the

| piéce»is functional” |

(Short & Burke, 1991, p.43).

It is important to nbtefthat when writing goes public, and
the writer islnot the only audienbe, then and only then, do
convention and spelling realistically matter. “Conventional
spellings exist to support the readér, not the writer”
(p.43). |
The best way to teach grammar and spelling is “in the

context of actual writingﬁ (Zemelman et al, 1992, p.52).
ﬁTeaching skills does not nécessarily mean “skills based
teaching”. As Regie Routman (1996) states “when I teach
| ‘skills, I am not talking about the ‘skills based” teaching
that focuses on isolated, simplistic, and dedontextualized
bits of infOrmation;. I am talking»abbut all the conventions

of written and époken language that enable students to
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_communicaté more efféctivelyiin their lives” (p-105).
'When;spelling énd conventions'are taught in conjunction
with purpdseful writing, children can effectively use the
- tools of writers. “Fluency and free WIitiﬁg are not:
sufficient” (Routman, 1994, p.105). Writing is a tool for
Communication; thinking; 1ogicvand 6rganization. It needs to
be free of ambiquity and strive fdr clarity. Spelling andb
conventions are the‘todlpthat help the writer achieve this
fgoal. “If our writing ahd speaking patterns are céreless and
sloppy and are furthermore ihcorrect grammatically énd fuil
'of misspellings, the public will likely assess us as inept
and barely literate” (Routman, 1994, p. 106). As educators,

it is our job to ensure that our students literacy levels are

the highest most effective possible.

In Cénclusion

”Writing is real and interesting whéh children have
their own purpése for doing it” (Clay, 1991, p. 86). kWriting
is a critical element of a,balancéd liﬁeracy program. It is
a complement and counterpart to any reading'prog:am'and
without it, children may not;learn to read to their
_potential. According to thé‘research cited, when writing is
taught by teéchers, including the newest members of ﬁhe |
profession, children'S/literacy proficiehcy increases. Using

.a format like writer’s workshop that providés the key
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elements of time, demonstrétibh, mini-lessons, response and
evaluatibn, classroom programs can effectively'implement the
elements‘necessary for children to demelop as writers. In
addition, when'spelling and conventions are taught.in the
context of actual writing, the personal ¢ommunicétion writing’
creates may go to a more public audience than the writer
himself. |

| The fesearch documents and supports these issues as
shown. ‘It‘is important that we now assist all‘teaehers, but
especially‘beginning teachers, with a format fbr,guidance
that they can access easily, as'they implement an effective

writing program.
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CHAPTER THREE- Goals and Objectives

The goals of this projeCt are three fold. The first
goal‘is/to provide a resource for beginning teachers that
will assist them in their implementation of a balanced
 literacy program. The objective of this goal is to provide a
resource that will take beginning teachers step by step
through the firet 8 weeks of school. This resource will
provide‘thembwith informationvand suggestions on,the
strategies, classroom Set—up and mini-lessons that would help
them begin to implement a writing pregram in an elementary
classroom; By providing this resource, beginning teachere
would_haVe the requisite tbols andiétructure.to_implemenﬁ a
balanced’program'from the first day of school ;egardless of
their previous training or experience.

Students in the ciasSrooms of beginning teachers are
as entitled to an effective literacy program as the»students
in the classrooms of more‘experienced teachers. Therefore,\"
“the second goal of this pfoject'is to make sure that students
have the opportunity to participete in a quality writing
program that will assist their literacy development even if
they are sitting in the classrooms of beginning teachers,
Tne’objective of this goel is to previde developmental
information about the nature of writing through a guidebook
~ that will assist'teachers conéidering a child—centered,

individually appropriate program for each student using a
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writer's workshop strategy. By providing a quality wriﬁing
program for all students, the literacy abilities of these
studenfs will incréase_and they will have the potential fof
more suéceés in educational as well as in social settings.

‘The final goal of this project is to help teachers
devélop their own belief system about the‘importance and-
priority gf teaching writing in the elementéry grades. The
gbjectiVe of this goal is to provide classroom teachers with
a list of resources and reCOmmendations of prgfessignal-texts
that will address specific areas of concern within the
teaching of writing. 'This:projectvdoes not intend to provide
théseiactual texts, but to act merely as‘a guide for teachers
in their own profeséional development;. |

A major limitation of this project is its availability.
Beginning teachers will.only have access to this guidebook as
they become éware of it’s exiStence}through word of mouth or
‘participation,in Beginning Teacher Assessment and Suppdrt
(BTSA) networking. This resource is also only as useful as
the teacher using it chooses to maké it. If the guidebook is_
read‘and explored before the school year begins, it may help
beginning teachers get off to a good start’from day gne.
However, many teachers may receive this document after the
start of the school year. kTHiS’may diminish its
effectiveness becausé_the format of the guidebook is designed

for setting up for the first eight weeks of the schoolyear
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v{,which implies'prior'tonthe-first‘eight weeks,of"the
schoOIyear.r' |
mIn addition, ekperienced teachers may'benefit from this

guldebook due to 1ts elaboration on the strategy of wrlter s
workshop. Once agaln, access will be an even blgger obstacle
for these teachers due to the lack of collaboratlon most
;classroom teachers experlence and thelr additional 1solatlon
from training programs 11ke BTSA. | |
o When a Chlld rushes home to create a plece of wrltlng to
“share w1th a teacher the next day, or a dlsruptlve Chlld |
_’hands a phonetlcally spelled note of apology to hlS teacher
”when he walks 1n hlS classroom, then teachers w1ll know that
an effectlve wrltlng program'ls in place.« When a child
'wrltes a poem using the pattern of ‘one read repeatedly in ,
class,lteachers w111 see the power of wrltlng as a tool for
readlng.lnstructlon. When a handwrltten 31gn appears on the
_class calendar remlndlng the class that the 11brary books |
acqulred durlng the recent field trip are due soon, teachersi
w1ll know that wrltlng is a tool for communlcatlon in their
classroom. And flnally, when the chlldren beg to have their
.[j”journalbtime”-inStead}of almost any’other actiyity'including

'recess and school performances, then teachers will know that
F they have created a communlty of wrlters who are empowered
.to communicate w1th prlnt and are compelled to do 1t on a,

' regular-ba51sr These scenarios are exemplars of the ultlmate B
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goal of,this project. The resource guidebook for Writer’s
‘Workshop is the tool désignedvto_asSiSt ény teacher beginning

or new to writing who uses it to meet this goal.
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 APPENDIX A: Guidebook for Writer’s Workshop

-.lntroduction

Writing.has[cbeenba powerful tool for me all of my life.
Ivcannot think of a time when I did not consider myself a |
-writer. ~However, I donft define myself as‘a writer because;’
"I have Written‘”the great American}novel" or evensbecause I
p now support myself as a writer. I define myself as a writer
because I use prlnt as tool to express myself on a dally
basis. I am at my most artlculate when I wrlte, more SO than
mhen I speak, or even thlnk. ertlng helps_mevto think
because it forces me to wrestlepwith clarity, letter by .
letter. I began’this Wrestling match early in my life.

. I‘received a traditionalieducation at the hands of the
.tax paYers that delegated writingvto a once a week activity.'
Called “Creative ertlng" it was fit in between music |
' appre01atlon and art and usually happened only on Frldays.
When Ivlook back on it, I see that this time was probably
when my teachers_Wrote their lesson plans for the upcoming
:week; | o | | | | |

Most of my classmates‘dreadedxcreative writing;
However; when others‘moaned during the‘weekly assignments in
‘my elementary classrooms I reveled.'v‘I relished it." I |

planned for it all week-long. As an avid reader, I longed to

create the visions and feelings I read about; to write what I
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felt, or thought Itfelt-'to create characters‘and stories Ik
made up, to show others what I can say,‘see and share.
':fCreatlve wrltlng time was my chance to try thlS out on a real.h
<aud1ence, usually my teacher, but sometlmes ‘my peers, 1f my
‘wrltlng was chosen as the one to be read out loud that week.

ertlng once a week was not enough for me just llke

readlng once a day durlng readlng groups was never-enough."Iv -

~scr1bbled characterlzatlons of my classmates 1nstead of
taklng notes as often as I snuck a novel and read it inside
_ my textbooks. Because of,thls need,;wrltlng began to flow’_:,
~into my life at home. It.haddto,'school~did not‘provide the
 time needed. o -

I used’writing as an oppOrtunity to'share?my views, to
create alternate realities or to explore 1deas I believed no
one else could'p0951bly have. - And because I llked to wrlte,
;as I 11ked to read I wrote often, letters, notes, journals,.
even the premature beglnnlngs of novels. I read more and |
wrote morevoutSLde of the academlc settlng of school.

I actually'started a novel in sixth‘grade.u l'hadvpulled
, outtan atlas and’followed a highway'through the west._’Ivlove
the west. The‘main character, a sixthbgrade girlb was
traveling'along this'highway. Why she was travellng and
where she was g01ng was never artlculated. Crammed w1th
flowery descrlptlons and no plot whatsoever I showed the

flrst chapters of thlS novel to my mother and step father.
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hey pooh—poohed 1t and dashed my buddlng efforts telling me
‘that I should stick to thlngs I knew about. I was crushed.
I had no experlences ln my llfe that felt worthy of print SO
i Ivdropped the»wrltrng into the,trash, never to be resurrected
again. But'a valuable 1esson_about the act of writing'came |
dfrom’this experience‘that I'may not have 1earned without it.
My w1111ngness to wrlte has been a great asset for me.‘,

I have 1earned that belng able to communlcate w1th print puts
you a step ahead of many‘others. I belleve that everyone R
should have thls power. ThlS is why the strategy erter S
.Workshop has been so appeallng and successful for me as an

~ elementary school teacher. I ‘see 1t-as an opportunlty to N
show chlldren, early in thelr educatlonal careers, the power
and pleasure of wrltlng.

My.demonstratrons of writing‘as a child came from the'

books I read,1Writer'sonrkshop’provides demonstrations of
‘many_genres, conventions, and.organizational,structures’on_a“
ydaily“basis., I7practiced writing at every opportunity on'my
r own, erter s Wbrkshop prov1des cons1stent practice on a |
dally basis in the classroom. ‘
| Response for my writing is as 1mportant for me as it is
'hfor all writers. But the responses I got for my wrltlng in
schoolvconsisted'of-a‘letter'grade or a criticiSm about some o
technical aspect. so criticai was the response at times that

my piece of writing was devalued and often destroyed. The
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’ responses i'reCeiyed_for.mquriting,rarely helped me develop
as a writer. In contrast,'Writer!s Workshop provides“
'response through:sharing circle and puhlication that'helps
~ _the wrlter develop and bulld on the challenges they are
g'taklng on. | |
It is excitlng forlme'to'see*theFChallenges ny students

are taklng on durlng the erter s Workshop in my classroom.'

I am thrilled when the chlldren demand wrltlng tlme every day
_'even on celebratlon days or school performances. I am |
touched when I hear thelr storles that are based onvv
experlences that they reallze are valuable to others. I tear :
up when I receive notes_of apology written at home, wlth
crayon‘because I know‘these children understand‘the power of
print; Not only the poWer and pleasure of reading print, but
: thé'challengevof producing print that is meaningful to

v,themselves and thelr audlence. This'is why I use and

-,encourage others to try thlS strategy called Writer!’ s

’WOrkshop. I hope that every teacher that understands the
;powervof wrltlng ‘will take a chance and_work to implement

 their own Writer’s Workshop in their own classroom. | :
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'Thé;Elements of;a Good Writing Progfam
Writer’s Wbrkshop‘is a étrategy'and-Structufe that ;

suppOrts:Writers.and helps’to organize'and structure téachers
-\and'classroomé. Unliké‘other'strategies*uéed invtodays
classrooms,-Writer's Workshop.is ‘a “studio éﬁbject7 (Gravés(
'  1994) whefe children aré inviﬁed to participate-af théir |
academic and devélqpmental level aloﬁg wi%h the
expert/teacher.

Thereiare some key elements fhatrI address every day in my
ﬁriter’s‘Workshop format. These elements include: time;
demonsﬁration, putboSeful,practicé; respbnse,’conferencing

and evaluation (Graves, 1994).

Time

The first element, time,vis‘perhaps the most critical.
Thére is no point in even attempting Writer’s Workshop if ydu
‘cannot COmmitva minimum of 4 days a week/one hour per day to
it exélusiveiy. fWritef’s need to developbthe,habit of
writing. VThis is aé true for profesSional writers as it is
\for»the emergent Wiiters in my classroom. Emetgent Writers
- are not only those writers in the early primary grades (K-1) -
but any writer who is new»to_thé task. Depending upon
'pfevious classroom program, it is very possible'to_haVe
‘emergent Writers'in third gradé-classrooms.  When,writers

‘have the chance “to listen carefully to a piece that is goihg
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http:invited.to

‘somewhere" (Graves) over tlme, they w1ll have the chance to

mold 1t and modlfy 1t to meet the needs of thelr audlence. In -

“addltlon,'when chlldren have'enough tlme tovrehearse, wrlte,
rewrite and share with others w1thout rushlng, they |
'experlence the power of communlcatlon w1thout frustratlon.
Anythlng less than 4 days a week w111 not prov1de the time
necessary. |

Unfortunately,-teachers learn‘somedof'the mOSt'valuable
lessons about teaching, the hard Way; Steven is a speClal
‘education student in myvclassroom. ~He just recently began
spending'twobhours a dayrworking’with a resourCe specialist -
‘on reading and:math; Unfortunately, Steven is bulied for
this,extravhelpiduring partvoanriter(s WorkShophthree,days a
week. Aithough éteven has‘obvions 1earning‘problems,,hevhas"
always been an enthusiastic reader and writer upito.this
time, but I notice.that he is becoming more and:moreb
vfrustrated with his writing. I believe it‘is'because'he'only
vbspends two complete days participating in‘onr_honr long
Writer’s Workshop. . |

Before thevpull—outgschedule began Steven would worksony
:a_piece of;writing for days, not beginning something new
until the current piece was’completedvand shared.( Now‘he
wrltes 1solated sentences that have no connectlon and he has;
~even had days when he wrltes nothlng but hlS name, over and

over again. . Steven is 111ustrat1ng hlS need for tlme as a
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: writer. He is frustrated because too much time has elapsed‘
sbetween his writing experlences and he is unable to recall
‘ where or what he is trying to say. -The experlence Steven 1s
now hav1ng with wrltlng is an example of how wrlter S respond
when adequate tlme_ls‘not glven. Donald Murray is quoted as
sayingd”If‘yOu onlyawrite with children 3 days a:week or
~less, you do nothlng more than show them that wrltlng 1s hard
,and that teachlng 1t 1s even harder." Unfortunately, thls 1s'
'the 1esson Steven has conflrmed for me. f_ |
ertlng 1s»hard. By maklng 1t a hablt that meets a
need, it becomes less hard 1t even becomes a challenge.
_Provide time for children to write every day and they will
look forward to this!challende and grow'todexpect is as part

of their routine.

Demonstration'

‘ Demonstratlon is the second crltlcal element of my
Writer 's Workshop, Demonstratlon 1nv01ves an expert, the
teacher, demonstratlng what a writer does. ‘That
demonstratlon may show a procedure such as what to do when
‘you finish a plece, model a spec1flc mechanlc of wrltlng such
as the punctuatlon of a sentence or use demonstratlon to |
laddress content 1ssues such as- clarlty and word ch01ce.

‘Trade bOOkS can be used as demonstratlon textsato explore
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good story leads, the format of poetry or how eplsodes effect
.story, etc. '

Demonstratlon occurs at the beginning of erter S
Workshop when the whole group 1s assembled around a
demonstratlon plece that may already be created and in need
of edltlng, or blank page that you ‘are gettlng ready to
“start._ Demonstratlon 1nvolves mlnl—lessons.: The ch01ce of
what mlnl-lesson 1s approprlate for group and 1nd1v1dual
instruction is based on evaluatlon and assessment'ofv
_student s 1nd1v1dua1 and group needs. i

When I work w1th new teachers, demonstratlon is the most,
uncomfortable part of erter S Workshop for them. But it is
1cr1tlcal because wrlters, espe01ally emergent wrlters, need
V example and that 1s what demonstratlon prov1des. Writers as
‘learners, also need to know what your expectatlons are for
.them. Demonstratlon 1s your chance to tell them. I remind
teachers that in Writer’ s Workshop, you are more of a
partlclpant than an expert.v But, you are a partlclpantVWho
has more_experience than the students'have,and youvare |
Sharing what’you know. Therefore, demonstratlon may not bep
perfect. You are thlnklng aloud as a wrlter and wrltlng 1s
messy . Show your students the mess, S0 that when they flnd
themselves in a SLmllar p051tlon, they know what to do. That
is what demonstratlon is. And it w1ll take no more than 7= 10

mlnutes as a dally element of your wrltlng program.
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~Purposeful practice
Lucy Calklns once sald at a conference I attended
' reCently, "What is w1thlall those dead—end journals?” I added
vpurposeful to the element of practice'to try to anSWer her
-‘question. Purposeful practlce can be done in a journal or
on a cardboard box, but lt is practlce that is gOIng
somewhere,'lt is mov1ng towards somethlng._ It is not just
~print on a page,bas many classroom journal experiences have
become. SR |
Purposeful practlce makes up the bulk of the erter S

: Workshop time. It lnvolves ch01ce of toplc, genre, and form
-by the wrlter as well as wrltrng,'rewrltlng,tsharlng and
‘edltlng This is the time when'the'students become Writers.
Follow1ng your daily demonstratlon, students go to work on
whatever plece of ‘writing they choose. It may be a narratlve,
vthey started yesterday, or lt may be a completely new plece
based on somethlng they got from your demonstratlon. What is
lmportant about purposeful practice 1s that the writer
vchooses what they are going to work on and they are proyided”
with‘uninterrupted time to'do just that.b |
v ‘In addition,'purpoSeful_practice provides_opportunities
for all students to Iearn at their oWn‘pace; When my Writer’s

~»Workshop,is in fulI‘sWing, purposeful practiCe takes up to 45
) minutes. But at‘thebbeginning, with a‘nem'group of writers,

C it is one of the shorter parts of the workshop and may only
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last.for 5-10 minﬁtes with emergent d; reluCtant Writers.'
EnCOuragementvand acceptance are cfitiéal fdr these,étudents. _
If they learn tolbe‘riskbtakers ‘théy‘Will'eVéntually gain |
the confidenCe to goiahead and write. This will be‘the fodus
of your earlylmini—léssons; _Eventually, with persistence,
the students will becbme cbnfident enqugh to start subtly
asking for:mgre timé to’practice. They'may sfay in at
 recess, or request to take their‘jOﬁrnals to recess.,‘They
are writers who need to write. Your persistence and faith in

purposeful practice has helped them get there.

Response

All writer’s need an audience that will help them know
if their message is clear. Withbut an audience; there.truly
is no need for a message. For emergent»WfitersipositiVe
response is what will ofﬁen keep them writing. In my
classroom, I provide response daily through share circle at
the end of the Writer’s Workshop time. A few children read
the piece they aré working on and a positive audience
listens, encourages and helps the authors>¢1arify what they
are trying to say in writing. The number of children who
share, varies with each share circle and is very depéndént
upon the time constraints of the day. I dhoose the children
who share, and I choose them specifically sb,that I can make

a positive statement about some aspect of writing that they
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have;bequn‘te tfy or heve mastered. of coufse;‘thevresponSes
made are modeled eften by the'teacher'and nay serve ae mini-
lessons in themselves about what to'eipectnand say as o
response to wriﬁing. Share circle provides a fbfum for
writers.on\works in pregress._ It helps these authors know if
what they are trying to say is cléar. |

Response in myﬁclass, also refers to publiShed; finished
product. ‘Writer's dQ take some writing to a completed stage.
- But in my class only about 1 in 4 pieces of writing are taken
through the complete publishing process.'It is the author’s
decision about what.is published. Published pieces‘are
edited and illustrated so that they are appropriate for

public consumption.

Conferencing

Instruction is a crucial element for all developing
writers. Some children gain the information they need
; through whole Qroup-demonstrations and instruction, But'most
children require some individualized or small group
inetruction. This is accomplished in my Writer’s Workshop
,through conferencing.

Conferencing looks different on different days at
different times. VI use a varied repertoire of conferencing
strategies during Writef’s_Workshop. 'My approach to

vcdnferencing is based on the needs of the group. Hewever,'
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 there are some conferences that occur daily, These are the
COnferences.that are'constants in my classroom; butterfly

conference; editing conference; and small group conference.

Butterfly‘conferenceai |

At the‘beginning of Writer's Workshop I:”touch"'on eVery
child’in the r00m. I ‘use the excuse of date stamplng every -
child’ s work as I ask them what they are working on, how it
'13,901ng, or‘what they:plan»to,do next. It remlnds me of a
butterfly,lighting-onvthe’fiowers in a garden."I gentiy |
touch and coax and encourage every ch11d in the room, but
they are unaware that my real 1ntent10n is to keep track of
~each child and to 1et them know that I care 1nd1v1dually
~about what they are d01ng; Butterfly conferences also help
me to anticipate,potential problems that may bejarisingjforl
the students that I may want to address during demonstration
mini- 1essons or small group 1nstructlon or 31mply w1th a word

: of encouragement durlng this butterfly conference

'-Edltlng Conferences-
o This type of conference 1s used when a Chlld has
selected a plece to be publlshed and has rewrltten 1t upon
'»another'plece»of paper. Durlng the rewrlte the chlld has
addressed the items that exist on our ciass’editing cheCklist

‘b(which'is_generated by the class throughout.thevyear) and is

58



réady to sit with me for final revision. This conferénce is
one-to-one with the child and teacher sitting together to |
discuss this one piece of»writing. FContent is always
addreséed first with the question being raised, “Does it make
sense?”. Once we have révised to make it make sense we
address the genre and examine the format for that genre. For
examplé; if a letter is being wriﬁten to Santa Clause, these
génre considerations afe discussed: Is there an appropriate
greeting?; Is the first line indented? Is there a comma after
the cloSing? The format of a letter has been previously
addressed in many mini-léssons'during demonstrations, now I
am holding‘this child_accountable for this knowledge.

Finally we address technical issues such as‘grammar}
punctuation and spelling. I try to focus in on no more than
2-3 teaching points during this conference and base my focus
on the needs of the child‘as a writer, not the needs of the
piece. The information discussed during this conference is
documénted in an anécdotal record sheet that states what the
child had done and what the teaching points were. A copy of
the revised, edited rewrite is also kept and stored in a
- writing portfolio. Children publish approximately once a
month and meet with the teacher for a short, 8-10 minute

editing conference prior to this publishing.
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Small group éonference

‘Becausé?editiné cénferenéé'is noi-as fréqueht;as many
véhildren require;vI have a.smAliﬂgrbup éonference with evéry
child at‘leésﬁ-once a weék; This type of conference is |
éimilarvin nature to guided reading in réadihg instruction.
The small groups are ability, fléXible groups of no.more than
4-5 students that are only together for this particular
conference. The students bring their journals to this
conference and share wha£ théy havé been working on. My
prompts guide the children to:expiore and discover concepts
they maybnot have conSidered as writers. For example; a |
group of sebond graders who have been working within the
génre of story are now ready fbr the convention of quotation
marks for dialogue. I prompt thém to find a part of their
'story'that"has a character spéaking. They read aloud this
section. I explain the convention of dialogue/quotations
marks. We diScuss; using each of the student’s examples, how
this convention would be used. I send the students off to
their tables to work on their stories to try to add some more
dialogue. w |

' At future meetings with this group, we will discuss how
they used dialogue andlshéﬁe how they punctuated it. The
strategies discussed'during these conferences are revisited
in sﬁbsequent:conferences and expectations are made for these

students based on this instruction.
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small group confereﬁdes helpvﬁé keep in touéﬁ

ihstrﬁctionéliyVwith‘each chiid in the class. I keep a c1ass
grid that contains gaéh gfoup énd document what I‘obser§e as
well as what teadhing'étfategy ivmay have been working on. I
also.jotxddwﬁ'What to look for in future sessions with each
group. Theée gfoups are very fluid and the membérship of
each group‘changes‘as‘individual students progress in |
writing. The children do not know when they will be called
or for what. It is a very flﬁid type. of schedule.

| Conferences evolve and change as:thé needs’of the group
change; But these conferences described are a daiiy constant

in my Writer’s Workshop.

- Evaluation

Ongbing evaluation and assessment keep me on the cutting
edge of my student’s needs as leérners; Only if T know what
my students khow‘can I provide them with the support and
mini-lessons neceésary to help them keep moving and growing
as writers.

During Writer's‘Workshop, I assess on a daily basis. I
observe what students are controlling as Wfiters‘and I
examine what is new for them that they are taking on. I
examine students writing, their first drafts as well as their
rew;ites and finished publications. I also talk to students

about their writing and about writing in geheralQ I talk to
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them during one-on-one conferences as well as snall group
mini-lessons. This gives me valnable-information about how
students feel about wrltlng, and where ‘they see themselves as
'wrlters. Flnally, I have a flrm understandlng of the
expectatlons for wrlters at their age, grade and stage of
,development so that if a Chlld is not taklng on a new
"challenge I can encourage them to do so. Ivkeep anecdotal
’records, writing samples and deVelopmentai continunms on each
‘childvand I update.them,frequently. | |
' Using all the informatien,gathered‘throngh assessment, I
evaluate how each child is doing as a writer. This helps me
to plan my whele group mini—lesson'demonstrations’as well as
guides me‘in,my_discussionsvwith individual‘students and
v parents. | | |

‘Without evaluation as a part of erter S Workshop my
teachlng would be haphazard at best. Evaluation and
' assessment provide the information I_need'to implement a
.Writer’s Workshop~that is effective for allfthe'stUdents'in

 my classroom.

'Gettlng Started
When I thlnk of beglnnlng Writer'’s Workshop I always
thlnk of the. saylng that the 1ongest journey beglns with the

first step. The same is true in writing instruction. At
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"some p01nt you have to just start it. I'alwaye begin.my “
erter S Workshop on the first day of school. It is the one
constant in that.Very‘hectic, stressful 6 hours. This is how -
I staft.Writer's Workshop. It is by no means_the'only wayite
start it, but it'has worked forvme for over 10 years. I do :
not encourage anyone to completly adopt what I suggest
because this works for me due to my experlence, teaching
style and students. Ivdo encourage you to adapt this version
of,Writer’s Workshop to your classroom and teaching style and
make it your own. Only then will you be successful and

provide effective writing instruction for your students.

‘The First Two Weeks
Day One
- Time: 30-45 minutes (may take the full hoﬁr for older
students)v
Materials: single sheets of unlined‘paper for

each child(K-1)
single sheet of lined paper for each child (2-3)
pencils, erasers for each child |
date stamp | |
‘large uniined paper for teacher demonstration
markers
Demonstration: |

Set up- Children are assembled together on the rug in front
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- of the teacher démonstrétion ééper.-;I,clip.myfdemdnstration’
'péper to a ‘piece of cardboard aﬁd set it on an easeliat‘an
anglé so that all’théiéhiidren can easily see the paper.

Mini Lesson—Today you are simply showing the children what
you mean by writing, dhd inviting them to give it a try.

I alwaYs begin my demonstration with some SOrt of oral
story. The first day of school it always has to do with the
héctic nature of my mcrning as I try to leave the house. I
embellish myﬂstory}and ofteﬁ stray very far from the truth
because I need to hold thé attention of my audience and model
my enthusiasm for telling this.stéry.

‘After I have told the childrén my story, andTI reiterate
that this is>my story,'I ask them to retell it to me. Then I
ask them how did I start. And finally what should my first
sentence be; For very young children(K-1), you may want to
draw the story as the children are retelling it. Then haﬁe'
the class generate a sentence with your help to write under
“the drawingf Older children (2-3) should see writing as
print and not drawing.
~Once the children have given me the first sentence, I
ask them what wduld be the first word and we write the
sentence together. I control the pen at this point, but the
children'help me with the spelling,‘spacing and possible
punctuétion. Once the sentence is,writtén, we feread it

together and talk about what happened next. This sets up our
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demonstrétioglfor £he neit déy. It élso‘helps childfen to

: begin'to,see how writer's‘plan'what'they aré5goihg.to write.
So not drag,ihis first‘demoﬂétratioh bﬁt with too much~f
instruction, or too manyvsentences._ Give the students a
taste, but don’t overwhelm. They“will think you expect them

" to produce what you have. Be reasonable!

Purposeful Practice:

By this time the children are usually dying to tell you
what happenéd to them this morning. I use this enthusiasm to
send them off to their own writing. I proﬁpt them with: “I
can’'t wait to hear about. your morning, but I don’t have
~enough time to hear ali of yoﬁrvwonderful stories. So I
 would like you to take'tﬁis piece of paper and tell me your
Story the way I told you mine.” Then I pass out a Single
sheet of paper to each child. Some of the children will rush
to their tables and get right to’ work. Many of thé children
~will glare at you,-unsure.of what to do. Keep the children
who are unsure on the rug with you and talk about what and
hqw you wrote your story: How you told it first,.then drew a
‘picture, then thought about what happened first, etc. Allow
‘these Childreﬁ.to tell you their story and help them come up\
with what they will draw or write first. Send them off tb 

their tables when they are ready.
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Cdnferencing

This first day a butterf1y'confefence is all YOu shoﬁld
plan_on; You are beginning to establish the rdutiné of |
Writer’s Workshop and this is your instrﬁcfional focus this
firét week;‘ You cannot evenfconsidér‘pulling:groups of
children until some indepéndence’is established with the
group. | | “

When ali'the children are working, go around ‘and stamp
every piece. Positively comment on specifics in their piece.
Avoid comments like “that is good.” Pfaise can be a |
wonderful teaching toéi SO praisebtheir spécific effbrts:b

T like the way you got started on you ownﬁlv |
“T éan'tell'you are writing abOut . . .vbecausebofbthé .

“Your illustration matchesvyour’words nicely.”

Response

'As the child begin to complete their work,vbe sure to
have sométhing available for the ones who finish first can go
, to; I alwaYs make thévbooks in the iibrary available and
begin'this_first day by having‘the children who finish first
“go read a book on the rug.” -

When most are finished,'ask‘them'to come to the rug'with
their Writing; I alwaysvrefer to their work during'Writer’s'

 _Workshop as their writing even though they may only‘do an
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illustration. I am setting up the éXpéctation and language
of Writer’s Workshop.‘ | - o

In this circle each child is allowed to share their
writing.> (k-1)If their is print on the page, I praise this.
I also may ask ﬁhe studenf how they knoW‘which letters/words
to use.

(2;3)1 want the studenfs to read what they wrote no£ what

" they ‘plan to write so I ask the children to keep the writing
on the rug, this way I can see it as they read it. Those
children who wrote with some convention (senténces,
punctuation, etc.) I will praise and aék them to explain
their convention. (“I notice you used an exclamation point at
the end of that»fi:st sentence, why did you do that?”)

This first response session must be very positive so
that the children feel safe to try this “writing thing”
again. Avoid technical criticism ("None_of you put periods
at the end of your sentences.")‘and teach with praise (“I am
so excited about your writing today, I have learned sotmuch
about your morning from your storiés, I can‘t wait to see

what you are going to write tomorroW");

Evaluation/Reflection
I collect all the writing from this first day and look
carefully at what I know about my students as writers from

these samples. The questions I.reflect on are:
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hK-l What does the draw1ng show me about the child’s level of
matur1ty° fine motor control? |
Is there any prlnt or attempts at pr1nt°
Dld the Chlld label and wrlte thelr name on‘the‘paper°
- Dld they go rlght to the task or did they need more
encouragement? v
'v2—3 How much prlnt dld the child use'> A
Does the writing tell a thought? a Stery?_'t
What conventions does the ehild use? sentences?
",punctuatJ.on'>
Dld the Chlld wrlte thelr name or: otherwise label?
‘ Dld the child use llnes on paper appropriately?
Other reflectlons to consider:
What would be the best way to store the children’s
Writing?' T | |
What format of paper would be more app:epriate for this
_greup? lines? room for pictures? . | |
'Did the children have enough time during purposeful

practice? too little time? too much?
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Day Two
Time: 30445 minutes (longer' for older students)
Materials: writing matériél for each child
pencils, erasers for each child
~date stamp
- writing from day one both teacher’s and student’s
large unlined papér for teacher demonstration
markers
Demonstration:
Set up- Children are assémbled together on the rug in front
of the teacher demonstration paper.
Mini Lesson- Today you are simply showing the children what
you meén by writing, and inviting them to give it a try. Wé
are also demohstrating how to continue a piece of writing
oVer time and showing how this will be a daily occurrence in
this class.

Reread what was written yesterday. Discuss as a group
what happened next in the story. Help the children to go
from the whole story, to what happeﬂéd at the beginning, to a
sentence to write next (for younger children, you may draw
first). Elicit help from the children about spelling,

spacing and punctuation. Reread todays writing when done.

Purposeful Practice:

Pass out the writing from the previous day. Have each
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" child share their writing with théir'neighbor. Once all the
”wfiting’is shared, ask the children if anyone would like to
shafe'whatvthéir néxt sentence wiil be. Then ask Wha£ is the
first word of that sentence. Have as many children share
their sentence/word that they will start with as hécessary.
Keep any feluétaﬁtawriters_én the rug with you and prbﬁide
them with'as muqh sﬁppbrt“as'needed to get them started.

Most children éah_write'the word “I” so this is usﬁally'where_

I try to get my reluctant writers to start.

’C¢nferencihg
A‘butterfly cbnference isAenbuéh fight now. Go around
énd stamp every piece of writing. VPositively cémmentfon
SpeCifics in their piecé;' I darry a‘clip.board with post-its.
' to jot notes about how'ér_what specific}children"aredoing..
- This will be the beginning of your anequtél'records for

assessment .

'Résponéév _
~ When most are finishedvaSk them to cdme;tobthe rug for
:.Share Circle. USerthé termiﬁology of the”WorkShop.SO‘thaﬁ
. the éhildreh are familiar with what is éxpécted‘at each'part.
Have the'dhildren share’yesterday’s writing as wéli'asv
todays.v Poéitivé prdise may include how weil the two days

writing connect. Give every child who wants to the chance to
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- share. This part maY‘be the longest part of the whole

. ‘workshop, these first weeks.

Evalﬁation/Reflection

Collect allbthe'writing and consider your new
information. Compareait to the reflections YOu observed
about yesﬁerdaYs writing. Are there any patterns in the
dlasS? gaps? Who takes to the task readily? ‘Who has been
reluctant both days? Why could this be?
t Look over any anecdotal notes you made and select 3-5
more children to observe during the‘next session.
Other reflections to consider:

How will you maintain anecdotal notes?

What system can the children maintain for storage of

materials?
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Day Three
Time:;Q30—45_minutes (1onger_for»01derlstudents)"
:Materials: :Writing material'for each child;(eane as‘previoué
, days) . o , o
"pen01ls, erasers for each Chlld
date stampv |
Writingtftomuday one and~two,fromhboth teaoheffsv*
and'student's' | | | |
h:large:unlined Paper forEteaoher’demonstration‘h
matkere, o | i |
DenonStfationér | |
fSetjup; Children”are assembiedhtogether on the rug in‘front"
of the teachergdenonStfation’paper; | | | |
' Mini Lesson- Today we afe,conoludingdtheietory started on thet
'dfirSt day of schooltv-Weﬁatekdemonetrating‘that“writing‘ E
Continues over time;a o o | |
Reread what was wrltten the prev1ous twovdays.
D1scuss as a group how the wrltlng should end. You may’
ade01de to end 1t dlfferently than the orlglnal way you told.

That 1s good. It shows chlldren that wrlter s change thelr

- m;ndsgand wrltlng‘evolves over time. ‘Help the chlldren to.gO»,_»~7

tb-fromftheiwholegStory,,togwhat happened at the,beginning, toga'
_sentence to write'nekt’(for yOunger Children;'yoU'may‘draw,
hfirst). E11c1t help from the chlldren about spelllng,

tspacingvand,punctuatlon. Reread today s wrltlng when done.
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,PﬁrposefulfPractice:

Pass out the wrltlng from the prev1ous days._ Go thrdugh
. the same nelghbor sharlng of what has been wrltteﬁ that you
had the children do yesterday. Once all the wrltlng 1s
shared w1th a nelghbor, ask the children if anyone’ would llke'
to‘share what thelr next sentence w1ll be. Then ask what is
the firét Word of that sentence. Have as many childreﬁ share
their sentencé/word that they will start with as nécessary.
;t.shOuld,be fewer than yesterday, but be flexible. Again,‘
keep ény reluctant writers on the rug with you and provide
them with aé muchvSupport as needed to get them started.
Some of the prbmpts I use with these children are:k What
happened after that? (when they share the previbus days
writing) Who was there? Why did you do that? How would you
say it? I treat these children as a;mini'group and have them
help eéch other with my facilitation through prompting.
Eventually they will learn how to help each other if you
model this enough. Remind the children that it would be all

right to complete this writing today like the teacher did. .

Conferencing

A butterfly conferenceé _Positively praise any child who
is obviously ending their writing. Thié will»motivate others
to work towards conclusion.yTake anecdotal notes on youf_

clipboard of 3-5 students.
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Response |

Ask the chlldren to get ready for “Share Clrcle" Note
how many kneW‘what you expected of them. Remlnd the others
~ what share’cirole'is and how we get ready for it. PositiVelY'
praise those children who move to share circle without
disruption. Reinforce share circie rules by praising those
children who demonstrate them. if you require journals on
‘the rug, praise:those who do. Share Circle rules in my class
include; journals on the rug; active listening; positive;
specific comments; no pencils.

Have the childreﬁ share their three days of writing.
Positively praise their attempts, especially those who may
‘have concluded their story. Those who have not concluded
‘their writing/ you may want to ask what they planbto write

next. Give every child who wants to the chance to share.

Evaluatlon/Reflectlon

Collect all the wrltlng and file wrltlng that was
/obviously concluded today. This wrltlng is the basellnevfor
each child’s writing;progress this year. Consider the
purposefulness of the other chlldren S contlnulng on this
writing. Should they? If not, how will you move them on to
another pieoe of writing?

Look over any anecdotal notes you made and select 3-5

more children to observe durlng the next session.
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dOther reflectlons to con51der.b

How did the group respond to the prompt of "get ready
_for Share;C1rcle"9‘ Dld they know what you meant’ Were they
noisv?'pnshy°\ What do they need to be remlnded of and how

- can they be remlnded in a p051t1ve way9 What is my permanent
"format for wrltlng g01ng to be for these students’l journals?
’tSlngle sheets? Plan some tlme tovget‘these mater;alS'ready;

You will introduce them at the next Writer’s Workshop.

~ Day Four
' Time: 30-45 mlnutes (1onger for older students)
Materials:':Journals for each Chlld (or whatever wrltlng
L | materlal you de01ded on ‘ |
penC1ls, erasers‘for.each child’
'date stamp .

N 1arge unllned paper for teacher demonstratlon ‘
that 1s similar to the paper you have for the
chlldren ’

" markers
,Demonstration°
Set up- Chlldren are assembled together on the rug 1n front
~_of the teacher demonstratlon paper.,
M1n1 Lesson— Todays lesson w111 be about the procedures of

u31ng the journal (or whatever wrltlng materials you have
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 chosen).

A word about ]ournals.
I do use journals in may classroom but I create
them as needed 51mply by stapllng 20-30 sheets

of paper within two sheets of constructlon

"paper.

K-1- my first journal is blank with no lines.'
Emergent wrlters often use 1llustratlon for
their rehearsal/thlnklng stage before wrltlng.

I do not call only illustration writing.but_I

»do allow emergent wrlters to begln there.

'2 3-the paper used in thls journal has lrnes'

 with space‘between the lines for edltlng. ‘At

‘this level I do not‘enCourage drawing for

rehearsal;' I agree with Lucy Calklns that this

should‘not be necessary for this 1evel. So I

~do not uSe paper w1th boxes or space for

illustration.

I call this demonstration the journallinservice. I very

clearly and carefully:explain how to use the'journal-~from'"

 the 51mple openlng to each page to the more complex of what

to do when I finish a page. Don 't tell too much 1nstead o

‘ ;demonstrate on your own journal ver51on what you expect. My
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own»eXpectations for journals are that paper is never wasted;
"names are always wrltten at the top- of each page, and I |

- expect every child to be respon51ble for their own journal
ffrom taklng’lt out_to puttlng 1t away. This is what is

demonstrated today and reinforced throughout the week.

Purposeful Practice:

‘Pass out journals'and send ‘the children to their tables.
‘You may need to bralnstorm 1deas to write about for your v>
‘reluctant_wrlters. As always, prov1de the support needed.
_Conferencing
A’butterflyrconference: Positively pralse any child who
. are us1ng the journal approprlately. You may_need to remind
them of where the journals go after share 01rcle. Be sure toi
date stamp at the top of ‘the page the child has started. Take

:saneodotal'notes on yourvcllpboard of 3-5 students.

-Response

Ask the children to brlng thelr journals to ”Share
Circle" Use this format to dlscuss the use of journals.
How did the chlldren do7 Do they llke thls wrltlng-materlal
better than the s1ngle sheets from previous days.' Any
problems or questlons? Be'sure'to have the children put

thelr journals away and pralse ‘those who do approprlately.,
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{'Evaluation/Reflection
Review the»anecdotal recordsvfrom‘the day;'v
Was the procedure for~ journals dlfflcult for them?
' ,What problems mlght need to be addressed in mini lesson

tomorr ow? -

. Which chlldren had trouble gettlng started w1th thelr

: ‘wrltlng? Is there a pattern for these ch11dren9

- Day Five | |
‘Time: 30—45:minutes (1¢nger:fo£ olderlstudentsj
’Materials: Journals for each Chlld
. penc1ls, erasers for each Chlld

date stamp |

'teacher journal}

markers. .
‘DemonStration‘ | | ‘v |
flSet up— Chlldren are assembled together on the rug in front o
bwof the teacher demonstratlon paper.’ “ |
:Mlnl Lesson- Today we w1ll contlnue Wlth the‘”]ournal
',1nserv1ce” | v
As I write in my own‘]ournal 1n front of the chlldren, I amv

”thlnklng out loud" about how to use my journal.. Today, _ ‘m'

~ also g01ng to model what to do if you can’t thlnk of anythlng

tovwrlte. T begln thlS by rereadlng what I have prev1ously

written; Then I orally talk about how I could extend thls,ﬂ
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or perhaps.an idea this might give me fot neW‘writing. -bnce
I have orally come up w1th an 1dea, I ask the chlldren for |
" help with what happened flrst, what my first sentence 1s and
then what my flrst word is. Then I remlnd the children to
vreread theirrprevions writing»in'their journals-before they

begin writing.

Purposeful Practices
Pass out journals and send the children to their tables.
Remind those who are reluctant writers to begin by rereading

what they have previously written.

Conferencing

A butterfly conferenCe§ Date stamp‘journals and discuss
with the chlldren what they dlscovered when they reread their
_prev10us wrltlng. ask them how their previous writing helped
them with their writing today. I belleve it is important for
children to verbalize their thinking because»it helpe them to
clarify what they do and it also provides ideas for the other

children who may not have thought of “doing it” that way.
Response
Ask the children to bring their journals to “Share

Circle”. Because I want the children to see writing as an
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aongoing activity, I ask'the-children]Who added‘to a_previouS~
writing to share today. I do not say anything negatlve about y
those. who started new wrltlng today, but I want to encourage
the chlldren to contlnue wrltlng a plece over tlme and H
selectlng those who d;d to share 1s'a very»motrvatlng and

positive way to do it,“

| Evaluatlon/Reflectlon

: Rev1ew the anecdotal records from the week. How is your
,procedure for anecdotal collectlon worklng? Are you able*to
understand the notes you have jotted down. Anecdotal _
uobservatlon is a crltlcal assessment tool so now 1s the tlme‘
:when I review and reflne my procedure for collectlon and
’ana1y51s. Talk to other teachers about how they manage thlS
task. Make some notes about what to try and select 3- 5
students to observe at the next wrltlng se531on. Was the
procedure for journals dlfflcult for them? What problems

fi might need to be addressed ;n mini 1esson tomorrow?v Whlch

~children had trouble getting started with their writing?



Materials/time

“Day One -
K-1: 30-45 minutes -
2-3: 45-60 minutes
paper for ea. child

Demonstration

Mini-lesson:
Show children what
you mean by writing.

- andinvitingthem o -

Wiiter’s Workshop Week 1 Overview

-Conferen,c‘ing

Butterfly:

‘Date stamp and

provide positive
feedback forall

| Reflec‘ﬂon‘

"K-1: Did any child use

print? Did they go
right to the task? Who
was reluctant? ’

2-3: 45-60 minutes
‘paper for ea. child
epencils/erasers

- piece of writing after .

working on it over
fime. '

piece and positively
praise children who
are completing this

-epencils/erasers fry. 1 affempts 2-3: How much print
edate stamp ' was used? Is their
paperfor thought or story
demonstration structuretothe
emarkers wrting?
Day Two v - Mini lesson: Butterfly: Are there pattems
K-T: 30-45 minutes Continue to - Date stamp each developing? Gaps
2-3: 4560 minutes demonstrate what piece andbeginto | that are beginningto
paper for ea. child - you mean by writing | jot notes about what appear? _ :
" epencils/erasers - and demonstrate how and how the children also: How will you
edate stamp o continue a piece are working. maintain notes taken?
paper for over fime. : ’ ~ Where will materials
demonstration be stored? '
emarkers
Day Three Mini lesson: . Butterfly: How did the group
© K-1: 30-45 minutes How to conclude a Date stamp each getready for “share

“circle”? How many
- did not conclude
‘their stories?

dlso: What willbe the

of anything to write.
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edate stamp piece. Continue to _
paper for jot anecdotdal notes. permanent format for
demonstration’ writing materials?
emarkers '
Day Four Mini lesson: Butferfly: , How did the children
K-1: 30-45 minutes | Demonstrate  Date stamp each handle the joumal
2-3: 4560 minutes procedures for using piece. Posifively format? What were
ojoumal for eaq. joumnals. - praise children who the problems? How

~ epencils/erasers ‘ ' are using joumal couldthey be
edate stamp appropriately. ‘addressed in the

"~ ejournal for Continue to take “future? Were
demonstration - nofes. : materials put away - -
emarkers appropriately?

CErom e Butterfly: - | Review anecdotal
E?ysgjzgminufes : hCAéT‘Iﬁlnej:on' Date stamp asbefore | records from week.
2-3: 45-60 minutes demonsiration of how | GNd dliscuss with Can you understand
sjoumnal for ea. child to use the joumadl, chilcren how ’rhem?v Is your
epencils/erasers model what to do rereading helped | procedure for
edate stamp when you can't think them with their writing collection working?

e today. ' :



The SechdiWeek

This week we’ére‘discussing the writing we héve been
doing and definihg it as narrative. Through the
démonstration'minineSSons, the elements of narrative will be”
modeled. Narrative is the first‘genre of wtiting’thét I
-'begin the year with because I:find that most children can
talk aboutvthémselves and something that has_happenéd tb
them. For emergent writers, the genre allows‘fOr the use of
£he word “I" one of the first ones even many kindergarten
chiidren can handle. We will*aiso be fine tuningAthef.
procedures for share circle. In addition we'Will,be
| reflecting on the children’s mechanical strategieslfor,known
- and unknown words in writing. As in Week One, continue

takihg anecdotal notes on 3-5 students each day;
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A Word_ébOut Sight Words:
My tfaining'in Reading Recovery has
helPedAme té see the need for children to
develop a bank of known sight words.
These words-adt'as anchof words when
children read ﬁew texts and helpvchildren
in writing to write fluently and clearly.
I use the strategy of Word Wall and
Making Words developed by Patricia
Cunningham (1996). Due to my holistic
beliefs I do not randomly select sight
words to be added to our clasé word wall.
These words come from the reading done
during Shared Reading and from the
‘writing that I observe during Purposeful
Practice. Once these words go up on the
Word Wall, they are reviewed’using
strategies mentioned in Phonics They Use
(1996) and children are held accountable
for them in théir writing. Word Wall
Work as deééfibed’by Cunningham is not
part 6f‘the hour‘designated as Writer'’s

Workshop, but it is done daily.
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Day One
Time |
, 3b;§orminutesvdepending on developmental level‘of students
'Mate;iale‘ o | ”
vstudent journals -
writing materials‘
Idate_stamp:

teacher demonstration journal/markers

DemonstratiOn .

‘Mini- lesson.’.Today’we are reviewing-Writing done the

’ prev1ous week by rereadlng last week S wrltlng. Thie is a

| good model for the chlldren and helps them to come up w1th
"connectlons to past wrltlng or 1deas for new wrltlng - Next I
' w111 orally tell about an event that happened to me. If
'tlme, I w1ll wrlte, w1th student spelllng a531stance one or

. two sentences.

'»Purposeful Practioe - ,
As chlldren are dlsmlssed to ]ournals, dlSCUSS with them
what they are worklng on today Are‘they contlnulng a plece,
or beginning a new on? As before, keep’reluctantvwfiters on
the rug and.do_azsmall group4discussion/conferencelWith these
“students to help them,comednp Qith:ideas, the'first sentenoef

and thebfirst word.
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Conferencing
Butterfly Conference: Date‘stamp the journals where the
'students begin»writingktoday, Discuss the event they have

~chosen to write about.‘

ResponSe
Call the chlldren to the rug by saylng it is~ tlme for
_Share Clrcle.; Have the chlldren share the event they are

' wrltlng about and how they ‘started thlS narratlve.

Reflectlon

Con31der how many chlldren had dlfflculty comlng up with
'an event to wrlte about. How many had an event but struggled
to get it on paper° ‘Why did they struggle’ Was 1t word
v.knowledge they lacked or dld they just have trouble gettlng
’ started? How many knew what to do when Share Clrcle was

~announced?
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4‘Day'Twov
| Time
30- 60 mlnutes dependlng on developmental level of students
Materlals |
~student journais_
, Writing'materials
date stampA

teacher demonstration'journal/markers

Demonstration
.Mini-lesson: Today we are contlnulng the genre of narratlve.;
'Reread what'was wrltten the.day before. (When you reread w1thb'
chlldren in a demonstratlon mode, always invite them to

reread w1th you). | Discuss the event you told yesterday and
ask the chlldren what the next sentence should be. Repeat .
' thlS sentence with the chlldren a couple of tlmes, then ask
lthe‘chlldren what the first word would be.' See if anyone can_.
spell it for you. If it is a "trlcky word" demonstrate'

‘saying it slowly and wrltlng the sounds you hear.'

'_Purposeful Practlce

As the chlldren get ready to go to thelr journals,hask
each Chlld what thelr next sentence w1ll be. Help those who
need 1t come up. w1th a sentence.: You may need to help some

chlldren generate a sentence.,
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Cdnferehce

Butterfly donference: Datevstamp journal where child
begins writing. Note which childrén_are rereading and
getting right to work. Help the more reluctan£ writers with
- their first‘sentence/Word. Remind all students to reread

before they write.

Response

| Share Circie: As the children read their writing, ask
the groﬁp who has an>idea for the writing. Then ask the
children to state the idea in é sentenée; Take it furthe:,
if needed, ask the child who is providing the idea what would
be the first word for that sentence. Ask the child sharing;
Do you have an idea for tomorrow? Move around the circle,
following this questioning with as many childfenvas time

allows.

Réflection

Note the amount of writing being done daily by the
students observed. Is thére more drawing happening? Are
they copying from the‘room? their neighbors? What mini-

lesson or instructional point would be appropriate next?



Day Three'

Time

',30f60 minutes depending on_developmental 1evel of students
Materials | | | |

| .student journals

writing materials

date stamp |

'11ned chart paper/markers

bemonstration'

Mini-lesson: Today's‘minielesson is anprocedural;review.'.Ah
couple of times a month I use demonstration 1esSOns'to-reView3
some of the procedures of erter S Workshop ”This review |
generates a chart that 1s dlsplayed in the room and referred
to when a procedure is in questlon or is not worklng and
must be dlscussed. » |

" Share Circle is the procedure to be reviewed. A review_.
: always beglns w1th dlscu531on about the rules and |
rexpectatlons for Share Clrcle. Use questlonlng technlques
that require the children to articulate what they understand
about thls procedure. For - example ask them what 1s Share
Circie? ‘When do wedhave it?  What is your job durlng Share
Circle? What is not helpful to do durlng Share C1rcle7
‘After you have discussed these‘questlons,;wrlte 1n’front of

‘the children the rules for Share Circle. Have them help you
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'~ with spelling, punctuation, etc. as much asipossible.

Discuss the best location for'the\chart when it is éompleted.
For emergent writers, ybu may seléct a couple of children to
illustrate the different rules to support their reading of

it.

Purposeful Practice

Date stamp as always. More of the children may stall
due to the changebin demonstration genre. Assist them as

v'before by diséussing what they had written about previously
and what they planned 'to say today. Encourage them to share
their writing with each other and discuss possible ideas like

"~ they have done in Share Circle.

Response

When Share Circle is called, note any change is behavior
after demonstration. This would be a good time to praise
individual‘students by referring to the chart créated and
rereading those things observed when Share Circle was
announced. If time allows, have_children share and give
ideas as done yesterday.
Reflectioné

How well did the mini-lesson on Share Circle work? Did

you notice any children referring to the chart during the
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- writing session? How'many:rules_are'becomingbautomatic?

’ Would it be worthwhlle to rev1ew this again? Can you hold .
“the chlldren accountable for these rules: con31stently7 Do -
the ldeas generated in Share Clrcle seem to be used in

writing the next.day?

Day Four
‘Time
30460 minutes depending on developmental level of students
Materials | |
student journais
writing materials
date stamp

teacher demonstration_journal/markers

Demonstration

Mini-lesson: We are continuing our modeling of the genre‘of
narrative by rereading all that we have w;itteh'and
discussing possible ideas for todays writing. When I discuss
ideas with the children, I positively thank each child'ferb'
: their'idea and theh tell them, because this is my Writing,
‘that this is how I amhgoing to continue it. Ivstate‘my next
sentence and go through the process of slowly artieulating‘it

to get to my first word. Then I write the next section with
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thévchildrenfs assistance;; For emergent writers I do not .
write more than a sentence or two because I am palnstaklngly'
'gdemonstratlng how to sound out words. Non—emergent wrlters
do not need as much sound/symbol demonstratlon so I tend to |
uvwrlte more w1th them at each demonstratlon. It is 1mportant
to remember that demonstratlon is Stlll only 7 10 mlnutes

:longl g

'qurposeful Practlce
Send students off that know what they are g01ng to wrlte ‘
;about. Work w1th the reluctant wrlters to help them get

’ started.

» Conferencing

| f Butterfly'Conference:5’Date stamp journals where -

‘chhlldren begln thelr wrltlng today.,vNotevhow‘many are'goingt

stralght to wrltlng w1thout ass1stance or 1nterventlon.

»aPralse those who are ”d01ng thelr jOb" and show1ng
vlndependencevas‘wrlters. Encourage others to dlscuss thelr

writing with their neighbors;

”ReSponse
‘Share Circle:a To relnforce thlS concept of 1ndependence
fI would select chlldren to share who went rlght to work and I

‘would ask them to_share where they get thelr ideas and how -
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they.get Startedgl Theirbreflectione may help the more

»tentativebwriters in the_group:with some.ideas.

fReflection

bbRereading.is'critical.for writeraiv Ae»yon_observed the
'children during conferences:and.Share Circle,vhowwmany .
successfully read back thelr wr1t1ng° ﬁow'many stumbled‘on‘”
.words or sectlons of thelr wr1t1ng° Are you notlclng any
.tconwentlonalvspelllng used‘cons;stently? ‘What are they'dolng

if they don’t know a word?

Day Five

vine |

: 30-60 minutea dependingdonidevelopmental,ievel of stndents
. Materials B | |
’studentnjournals"

Writingvmateriais.

.date stamp -

teacher demonstratlon journal/markers

- Demonstration
Mini—lesson:_ Continuing your narrative started'on'Monday;
' reread it and as you wrlte the next part talk out 1oud about -

'what you do when you come to a word you don't know.
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’_Demonstration slow.artioulationﬁby having the children say
‘,the word w1th you 3- 5 time slowly. Then aSk the‘children to
- raise thelr hands if they heard somethlng they know. When‘
| they glve you ‘an approprlate letter, have the chlldren help

. you find out where the letter ‘would go in the word by saylng,,

t.jthe word slowly and runnlng your flnger on the paper untll

you hear the sound.. ‘Do this w1th most. of the obvious

”;éonsonants and then move on to the vowels.' I do not belleve

. that young chlldren (K-l) can accurately hear most Engllsh

vowels S0 I don’ t worry about vowels at this tlme Wlth K-1

: students, but.2-3 graders should be beglnnlng to hear, notlce

"yand use'VOWels and voWel.patterns. Therefore, I would have

‘them help me find obvious vowels 1n my unknown word. o

| ThlS mlnl—lesson format for what to do when you don’t

know a word is done dally as long as ‘the chlldren are

struggllng w1th strategles for unknown words. The final step

i I demonstrate is 01rcllng thlS unknown word to show that I

’ worked On,;t but I'mynot sure about it. _Clrcllng'the word
lhelps'later,when we move into'editing.and‘personal spelling

"~ lists.

Purposeful Praotice'

- Continue as before.
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Conferencing

Butterfly conferencé: Date staﬁp as befbre-' Praise
those Childrén‘who-are obviously attempting £obdo something
with unknown'words,. Note any circles or sounding out as you

touch on each child.

Response

Share circle: Depending upon the success of the
demonstration,-I may have the children share a éircle word
 they worked on today. Using a white board I would then go
throﬁgh the prOcedure'of sounding out With the whole.group to
“check” onbthe word. If demonstration was not implemented by
the children, too new or abstract for thém, I would cdntinue‘

with and idea-type Share Circle.

Reflections ' ’

I am planning to introduce the first words on the qud
wWall next’week so I need to knbw’what words, if any, the -
méiority of the children know. What words would be useful to
them? 1In addition, I need to assess the children’s use of
the genre of narrative. Are they conﬁinuing‘with the same
narrative? Does it change,daily?,lAre:the ghildrénbbecoming
‘independent as writers or are they Stiil dependent upon‘mé to

tell them what_td do? How can I address this next week?
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: ~ Materials/time

Day One

K-1: 30-45 minutes
- 2-3: 4560 minutes
- ejournals for ea. child

Demonstration

Mini-lesson:
-Begin narrative
format; Orally tell
‘narative of event

Conferencin'g» |

Butterfly:

Date stamp and
discuss event that
children may be

‘Writer’s Workshop-Wéek 2 Overview

;Reﬂecﬁon

Did any child have
frouble coming up

~ with.a narrative

event? Why? Whois -

ewriting materials that happened to writing abou'r. struggling with the act.
edate stamp you. Begin to write on of writing?

eteacher journal joumal. '

Day Two = o ,
K-1: 30-45 minutes Mini lesson: Butterfly: Note in journal how -

2-3: 45-60 minutes
ejoumals for each
chid -
ewriting materials
edate stamp
eteacher journal

Continue narrative
demonstration by
retelling what

- happened. You are

demonstrating how to
" provide informationin
writing.

Date stamp in journal
where child is '
beginning to write

-today. Praise those

who provide more
information in
narative.

“much writing is being

done each day by
looking at the date
stamps. Are children
spending their whole
time illustrating?

Day Three

K-1: 30-45 minutes
2-3: 45-60 minutes
ejoumals for each

Mini: lesson:
Procedural inservice-
Orally discuss the rules

Butterfly:
Date stamp in journal
where child is

After reviewing Share
Circle rules as a
minilesson, how many

child and expectations for beginning to write. children had to be
ewiiting materials Share Circle. Write No’re how many go reminded? §hou|d
edate stamp these on chart paper right fo writing with no they be reviewed
echart paper as negotiated. | narrative again? Are they
demonstration. automatic yet?
Do'y Four ) Mini lesson: Butterfly: How many children
K-1: 30-45 minutes Continue . Date stamp joumals. could reread what

. 2-3: 4560 minutes

ejoumals for each

demonstration of
narrative retelling

Have the children
reread what they

they had written? Are
they conventionally

‘eteacher journal
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~ child . . .
. have written. spelling any words?
i i where and when ,
:‘é’ggg;"n?;e"a's Svent ocetnod. Comment on their What do they do with-
steacher joumal Write with the convep’nons of unknown words?
children’s assistance. narative.
DOy Five . : Butterfly: i K
o Minio . y: What words would be
g; 3&28 m:gtj‘;:z léﬂér::fiLe::%r;" ative Date stamp joumndals. appropriate for the
-3: ‘ . . P
«Joumals for each dermonstration using ‘ Confinue to have word wall? What
y narrdative first then children reread what ‘parts of unknown
child , assisted wiitin ‘they have written. words are children
o\gg‘;lng materials 9 - using? the beginning?
edate stamp

ending? vowels?



"The Next Six Weeks
efore we go on. . . .

As stated eaflier,udemonstratiOn mini—lessons and
_conferenc1ng are very dependent upon the needs of the | -~
students and’the group as a whole. By rev1ew1ng anecdotal
records and reflectingfonhthe‘progress of the students, I
keep up‘to date on my Writer's WorkShop as a whole. But
thererare some conventions, procedureS'and:“inserVices" that
I need to address. When'and how you address them is very

| - .
dependent on how your group 1s progre551ng. Very‘young
writers, may need more time developing the strategles
1ntroduced;1n Weeks One and Two. Take the time., If your
process for anecdotal collection and analysis is not»working,
‘take the t1me to fine tune it. What I am ‘trying to say is
- you must’adapt my ideas to fit your needs. So if I move into
the convention of sentence in Week Three, and your students
are still struggllng w1th the rules of Share Circle, adjust
for your students. ThlS is meant to be a guldellne,’not the
- gospel. Just be awarerthat you are always moving towards
somethlng and keep your ‘eyes on that horlzon even if you may

be temporarlly stuck in trafflc.

96



Week Three o Hv» bti, o ‘,
ThlS week I begin to address ‘the conventlon of sentence.
In my program these issues about thlS convention are
addressed: What is a sentence; the punctuation of a sentence;
the parts of a sentence (a namlng part, a telling part), and

different types of sentences (asklng, excited, statements).

dSet—upf Time, Materials:

These will remain the'same throughout the week. As the
- students feel more confidence in their writing, purposeful
practice maygtake lonéer so'adjust this as needed. I usnally

shorten Share Circle time when this begins to happen.

Demonstration
| Mlnl—lessons.‘

I use the flve days of mlnl-lessons to: ‘discuss
sentences I have’written looking for what makes it a
sentence- have the children share a sentence they have
wrltten and dlscuss why it is/is not a sentence- use
literature to find sentences to,dlscuss; chart what a

sentence is; etc.
Purposeful Practice
Be sure to use the language you have discussed about

- sentences. You may have the students reread previous
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writings to look for'naming parts. of sentences, or have them
share a “good” sentence with you when you stop by. It is
important to “echo” the ideas and concepts you introduce in

demonstration throughout the workshop over time.

‘Conferences

Butterfly conference: As I date stamp each writing, I
ask the children what they are working on and what their next
sentenceris. I note the children who respond witn'an

V understanding of what a sentence is and those who do not. I

- am also using this week to observe the level of independence

, in the group. I need to consider beginning small group

instruction conferences.

Reflections

How well does the group understand‘thevconcept of
‘sentence? Are they developmentally ready for this? 1If not,
how can I demonstrate it so that they becin.to grasp the
concept. Can I hold any of them responsible for this in
their writing? Should I continue this for another week?

Although you revisit énd echo earlier mini-lessons over
‘and over again, it may be necessary to focus on a particular
concept like sentence'for more then one week. . That’s OK, do
what the group needs. However, if most of the children are

getting the concept, don’t hold them back because a few are
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still confused. 'This is’the-burpose of your smallzgroup»
_,conferences. It can be addressed for those students at that
_time. o
Other things'to'consider: How‘independent‘is the”group?b

Could they functlon w1thout you if you were to work w1th a
small group of chlldren9 Do they know what to do 1f they are.;
-haV1ng‘a problem? How can you help them become more
1ndependent?  What rules do you need to begln to establlsh to

' make this pOSS1b1e?

Week Four Rl 7

'This weekiI go back to the genre of narrative~and begin
to deflne it a llttle more. By now the chlldren have | |
probably gotten good at “I can” or ”I have" statements. We.

need to move 1nto more detall in wrltlng by 1ntrodu01ng what

: I call the ”w questlons” of a recount. who, when, where, and -

why°'

Set;up, Tlme, Materlals. N

These will remaln the same throughout the week.
Demonstratlon”‘ » |
' »Mini-lessons.i :

I use the flve days of mini- lessons to. rereadvpaSt.
narratlves I have written and ask the students the “w y

'questlons".‘ I also begln to llSt poss1ble answers to these
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vquestions; Durlng Share Clrcle I ask chlldren to share the
”who” in thelr narratlve on Monday , thev”When" on Tuesday,
the ”where"'on»Thursday,‘etc. I also mlght do a mlnl-lesson {
on ‘what the students should or should not do when the teacher
'»1s worklng with a student or group of students. Thls could

be_charted 1f.necessary.

~Purposeful Practice
Echo the demonstratlon you presented as a- mlnl-lesson. :
If you are focus1ng on the."who” then ask the chlldren ”who

is 1n~the1r narratlve?”

Conferences.
_ Butterfly conference: I date stamp”each Writing
quickly, commenting as needed. Notevhow manyastudents are‘
‘working independently.. Beginnto jot.dQWn'groups of Studentsdv
'~ based on spe01flc need. For example;:those.children‘who are
»‘Stlll not sure of sentence conventlons mlght be a group
hStudent 's struggllng to get more than one thought down at a
tlme_mlghtbbe a group. Note this spe01flcally 1n your

- anecdotal notes.
Reflections
How well does the'group understand the'COncept‘ofb'

' reoount? Are they beginning to add_more‘detail-to their
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“writing? Are they~continuing with thexsame writing over time
- or are they,stértiﬁgvsométhinq“new everyday? Can this be
addressed in_Share circle? What_would be appropriate to

discuss with each group of children?

'Week'Fivé

This week we willvbe taking a breathef from new concepts
‘and revisit‘those we have worked on. = We willkalso‘spend a
lot/ofitimé discussing during demonstration and Share Circle
~what a Writér‘doeskwhen they have trouble thinking of
something'to write abdut. I call this the #blank page”

“syndrome.

Set-up, Time, Materialéz

Tﬁese’will remain the same throughoutvthe‘week. Be sﬁre
to have extra journals on hand for those children who begin
to complete their.journals. Also chart paper will be’
'neceséarybif ybu pian to chart the “blank page” syndrome

solutions.

’Demonstration
Mini-lessons:

This week T will Wfite recountffrom start to finish. I
try to think of an event thevchildreh;kpbw about that I can

recount. In doing this, I will echo what we know about a
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ksentence;vabout writing wordsbwe don t know and about the
importance of spelling Word Wall Words correctly. I will
also be sure to include the “w questions"'for my recount. I
'w1ll also spend a little time each day asking the children
vahat they are writing about and where they got the idea for
that.r Around the end of the week I Wlll have the children
help me generate a list of ideas and places to get ideas if
you are suffering from the ”blank page" syndrome. This will

join thevShare Circle rules chart hanging in the room.

PurpOSeful Practice

Because Ivamhgoing'to begin to pull small groups this
week, I need to remind the students daily what our
1ndependent writing rules are. I also need to make sure that
I am clear about my reactions to the breaking of these rules.
For example, in my class if T am working with a student or.
group of students, Ivcannot be interrupted for any‘reason,
~ But children always come up to me w1th a “gotta tell ya about
it” emergency. I 51mply put up my palm and remind the
student that Ivcannot be 1nterrupted because I am working
with a student; If'I‘ignore the interruption,»the
interruptions begin to cease. But I have to be clear and

consistent with this every time it occurs.

102



| Conferencesc'

”'Butterfly conference~ ‘Date stamp at the point where
-each Chlld is wrltlng on that day. | ’

Small Group conference-' ThlS week I w1ll pull one small 1
group a day for a brlef 5-8 minute conference. My teaching
-p01nt is dependent upon the group but will most likely be a
xreiteration‘of the focus of a_past'mlnlrlesson. My maln goal
for this week's.small_group conferences is topget'the group
used to:working independently when I am working with these

groups.

Reflectlons

Jot notes about each 'small group worked w1th and reflect
upon what would be an approprlately teachlng p01nt to
con51der next time for that group. Also consrder the
placement of each child in ‘the groups. Is it apprOpriate?‘
Are they‘personallty compatible? Does anyone need to be

moved?

Week Six | ‘ ‘

The second formiofbresponse,‘publishing; is'looming“on |
’ithe horizon because a number of the chlldren have completed a
couple of pleces of wrltlng.: So this week we w1ll begin to

dlscuss and create our class edltlng checkllst.
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;Set-up, Time, Matérialsé | | o %
These will remain the same throuéhout the week. You may
© want tovkeep handyvany charts or writings'you'héVé-created‘
with ﬁhe class about how to use a jouﬁnal, what is a

sentence, etc.

Demonstration,
Mini-lessons: :

This week I will take thé recounﬁ writtén in Week Five
,and edit it for publication. I may bégin the week‘by sharing
a favorite book and talking about ho& the author got it |
published. I will be focusing on thé editing aspect of
vpublishing based on the mini-lessonsibf conventioﬁs we have
already had. When a convention is discussed regarding my
recount, it will be‘added to the chaft titled "Editing
Checklist”. This checklist will inciude:‘ Name on each
paper, all Word Wall Words spelling éorrectly, unsure of
words circled, sentences that‘have cépitals and periods, all

“w questions” answered, etc.

Purposeful Practice !

Observe how many children may ﬁe rereading with editing

in mind. Note this in anecdotal records and when you see it

in small group conferences.
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Conferences

Butterfly conference: Date stamp_at the point of
writing. |

Small Group conference: Meet with any groups not met
rrwith from_week before. Document what you observed when the
children read their writing and what you discussed.' Also
consider what'would be appropriate to look for and diScuss:at'

" the next conference with this group.

‘Reflections

‘Consider whichichildren_may_be'readybto use the
editing checkliSt.and begin the publishing process. My ¥
criteria, which I discuss with the children first, inCludes
how many pieces of writing they have written, and how
independent they are working. ConSider what your publishing \
process with entail.: Will you hand write the finished
| product or could the children word process it on a classroom
computer’ Will you have the children rewrite their writing
to be published so that editing is done on that sheet or do
you feel comfortable editing right in the journal? How Wlll
you organize the published books9 How long do you want each
child to spend publishing their books?' Will they go home?

How will you manage this?.
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Week Seven ) o .

This week the pﬁblishing process will begin. I dobhave‘
children'reWrite their writing to be published because I do
not feel comfortable writing in journals.,'I also set
guidelines for rewrite that include all the items on the
editing checkliet as well as a title and‘adthor included.
Once children have rewritten their writing,'they go baek to’
“their journal to continue on a different piece. This way
they are not waiting around for me to get to them andbnot
doing any writing. I work with ene to two reWrite/editing
conferences a day. Then the children take their edited
‘rewrite to the computer and type‘their<story in. They havei
two days to complete the word processing. I finish what is
not completed. Then I cut and paste'their edited'publication
into a blank page/etaples'book and the children have two days
to illustrate it and*prectice reading it. On the third day,
~ the children read theirbpubliehed book to the class and then
take it home. Each‘published book has a dedicetion page and
.a Reader'’s Response page where students and femily can write
their positive eomments to the text. When the book retdrns
to the classroom, the children read it to'the principal and
to other interested classrooms. Then the book becomee part
- . of buriclassroom library and is mounted in the children
“Collection of Written Works”. The child goes back to

journal writing as before. From rewrite to publication, this
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- process takes no more than one week in my classroom.

Set-up, Time, Materials:
Material needed for publishing the first books must be

accessible and possibly labeled.

i

Demonstration’
~Mini-lessons:

Once again I use my edited recount from week five to
demonstfate my classroom publishing process. Beginning with
the steps for rewrite ahd continuing to the actual finished
product I model what I do and discuse}what I expectvthem to
do when they have been asked to choose a éiece of writing to

be published.

Purposeful Practice

You might Wahtvto remind the.children that four pieces
of writing in their’journals are required before pﬁbliéhing
can be considered. Also reiterate that a piece of writing is

not simply a page of writing.
Conferences
Butterfly conference: Date stamp each journal and

observe hew mueh writing each child has accomplished. During
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‘this conference and Share.Circle is when you will choose who
is ready to publish; | | |
Small Group_cohference: Continue as noted in small

group plans and anecdotals |

| EditingICOnferehce:. Take one child selected very 51owly‘
Tt hroughvthe entire publishing-process., Stick to the edltlngib
vcheckllst for teachlng points to. edlt. ~Ask the child to
share what was done at each step of the process durlng Share

_Clrclefl

Reflections

“Are the‘chiidrenvanxious'to publish?_ Ispthe'publishingv
process yod deve1oped WOrking? ‘Are the too many,steps?‘Not
enough steps? What othernmateria1S’wouid be helpfhl in
publishing? How reallstlc 1s this publlshlng plan?»'Now iS'
,the tlme to reflne and rework thlS process. Be sure to ask
the children for 1mput they do have lots of good 1deas.v Be
. sure to share any changes you: mlght make w1th the whole

group.
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wee-k ‘Eight |

| _This.week I will be assessing how~we11 these’firstIWeeks
of Writer’s Workshop'héve goﬁe. - We have.been_working in the
genre of narrative with special emphasis on personal
: recOuhts.' This week, I will_asseSS'thevstudents knowledge of
-this genre by directing them to Write‘a specific narfative.

I ask the shildrén to do teacher directed writing during
abouﬁ’lO% of my Writing_program.“Althougﬂ the children
dislike this typé of prompt writing because they are used to.
having choice‘of topic, it is necessary for Children ts‘be

“able to write about specific topics within specific genres.

Set-up, Time, Materials:

what material I decide to use for directed writing. I
do nOtbuse'the‘jburnals for this tYpe of writing. This.
writing will be collected and be part of the portfolio

assessment system.

«sDeansﬁfation

'Mini—ieSSOns;
I use the five daYs of mini—léssons to discuss the event
I expect thevchildrén to recbunt,..We'are gétting close to
Halloween on my school»scheddle and’at my SCﬁool we have a
'sstorYonk,ChaﬁaCtér parade at school. This is usuallyithe

evenf I choose. It is very‘memorable for the children and
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they all participated in it. 'I-begin:this discussion by
answering the ”w‘questions"”regarding_thisaevent.‘vI usﬁally:
chart this for emergent writers. Fluent writers would be
required to create their own chart. I would also do a mini;'
lesson this week bn sentence conventions and the'editing
rkcheeklist. Anything I intend to hold the‘children
_accountable:for‘in'their recount will be a mini-lesson this
bweek.' - The last two days of the week, the children are
required to write their recount of the Storybook Parade,. edlt
-.1t, and share it with the class. We make a big deal about -
this with the_sharing'of the recounts as a celebration. I
use a rubric to score the writing and I share both the rubric
and the‘score with each child. I want,them‘to iearn from
their success’ and their mistakes.’ I’do emphasize the

positive aspect of their,score.:’

Reflections

Looking through the final reeonntS‘I reflect on the
overallkquality of the work. Did the children understand and
demonstrate their understanding in this writing? How was
their use of convention? I also take this time td compare
this writing with the writing from the first day of ciass.
How have the children grown as writers? How can I share this.
growth witn them? their parentS?

1 I also consider where to go from here. While I expect'
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the;children to continue writing in the genrevof:narrative,'
what genreAwould be apptdpriaﬁe to move inthnéxt? ‘story?
letter writing? poetry?'non‘fiction?"Also what conventions
are they réady'to take on? These iefiéctions:will help me to

plan my next weeks and months of the Writer’s Workshop.
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Materials/fime
Week Three

K-1: 30-45 minutes
2-3: 45-60 minutes -
ejourndls for ea. child

-Demonstration
Mini-lesson:
-Focus=sentence
discuss sentences
written'in teacher’s

~ Writer’s Workshop-Week 3-8 Overview

Conferencing

Butterfly:

Date stamp and

discuss what students
- are working on; what

Reflection ‘
How well did children
understand concept

‘of sentence? Can |
" hold them responsible

child

they answer the “w

for small group

swriting materials modelling, sfudent’s their next sentence for this convention

edate stamp sharing, published will be; observe yet? How:
_efeacher journal literature to explore independence of independent is this

ochort\poper what a sentence is; group. group?

: ‘create achart.

Week Four Mini lesson: Butterfty: How well is the genre

K-1: 30-45 minutes Focus=recount Date stamp and of recount

2-3: 45-60 minutes reread past narratives | egin fo consider understood? Are the

+.ejoumnals foreach and explore how well | grouping of students children writing over

fime, or beginning a

ewriting materials questions”: who,when, | instruction. These | new piece daily?

sdate stamp .where, why. chart if groups will be change Can Share Circle

eteacher journal necessary. often. address this?

schart paper :

Week Five | bMini lesson: Butterfly: date stamp Take notes on smdll

K-1: 30-45 minutes Use this week to wiite | and quickly discuss group encounters.

2-3: 4560 minutes arecount from start progress. . Are there any obvious
Small group: briefly needs for each

ejoumals for each
child

to ending. Be sure to
make the children

discuss how writing is

group? what would

ewriting materials aware of the “w going with ea. group. be an effective way
edate stamp questions” asyou Godlisfo gef class to address these?
echart paper Wrmng used to this
procedure.

; ot h e Butterfly: Date stamp Are children able to

x\-/]ezilt;-zlss'xminuires Mini lesson: Smaill Group: reread what they
i Demonsfrate Observe and write? Are they

2-'3: g minutes publication process document how welt workiﬁg
ojogmqls ; by. foklr)g recount the children reread independently? Is
ewiiting materials written in week 5 and their witing | ; anyone ready 1o
sdate stamp publishing it. Be sure elr wiiting In sma Y

_ eteacher journal

to discuss each part

group.

publish based on your
criteria? How will you

spublished book of the process.
materials manage?
Week Seven ‘Mini-lesson: Butterfly:Date stamp Are the children

K-1: 30-45 minutes
2-3: 45-60 minutes
sjoumals for each
child

ewriting materials
edate stamp
eteacher journal

Continue publishing
process from week six.
Be sure to discuss
expectations when
they are askedto
select a piece to be
published.

Small group: contfinue
as noted in reflections
Editing: select one
child to take through
editing process you
have been modeling.
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the process working?
With this set-up will
each child publish at
least once amonth?



Materials/time

Week Eight

K-1: 30-45 minutes

2-3: 45-60 minutes

edirected writing

materials

edate stamp

eteacherjournal

.- echart paper
eportfolio record
keeping system set
up. S

Writer's Workshop Week '3-8 Overview

Demonstration

This week is an
assessement week. -

| The genre of recount -

‘will be revisited. A
sharedclass =~
experience will be
discussed and
charted. Sentence
and editing
conventions will be
modelled.. Children
will be required to
write arecount of this

“event. These will be
kept for portfolio
evalutation.

~ Conferencing

‘ BUﬂerfIy:'dcn‘é stamp

small group: based on

needs of groups

editing: continue as
before. :
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What is the quadlity of

“the directed

recounts? Are the
children ready fo
move into another
genre study or should
recount continueto -
be studied? What

.new conventions are

the children ready to
take on?



APPENDIX B: Forms Used for Writer’s Workshop

Name. __DOR Room —_ Grade ___

| Written Language: | Reading: : Math:

Form One-Anecdotal Record
' Anecdotal Record is a form used to document daily
observations and insights for each child in the areas listed.
These records are updated as needed and used-to plan
individual, small group and whole group instruction.
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Form Two-Anecdotal Recordlng Sheet

v This form is used to collect 1nformatlon from daily
observations. Write every child’s name in a square.. Place a
small post-it over the name when observation is made. Write
observation on post-it. Don’t remove post-its until all

" boxes are covered. - This way all children are observed
regularly.‘ When complete transcribe post it to Anecdotal
Record sheet (form two) and start again.
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WRITERS WORKSHOP

NAME ' ©__ ORAFT EDIT CONFERENCE ~ COMPUTER PUBLISH

o

- | - ~|l® . o - u|~|—

‘Form Three-PubllshJ.ng Management Form

This form is used to manage the publlshlng process.
Dates are placed in each column as steps of the process are
complete. This forms help to keep track of where children
are w1th1n the process. _
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Dear Parents,
Congratulations! Your child has
published a book in Room 1. We have

been writing in a journal every dav

conferencing to edit with\ Ms. Kim to
create this book. As an author, your child is very excited about this
book and anxious to share it with you. Be sufe to read this book with
your child and have family members and friends write positive
comments on the "Reader Response" page at the back of the book.

We are anxious to have this book in our "Published Book
Library” in Room 1 so be sure to return it to class the next day with
your child. All the books your ch.i.la publishes will be bound asa -
"Collection” and sent home for good at the end of the year.

We know you are as proud of this book as we are. Your child will
have an opportunity to share your positive comments with the rest of
the class when the book returns. -Be sure to visit our "Published Book
Library" when yoﬁ are in Room 1.

The Writers and Readers in Room 1

Form Four-Parent Publishing Letter

This letter is sent home with every piece of published
work. It explains to parents the purpose of our publishing
work and invites parents to celebrate this writer’s success.
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1997-1998

.. Adams School |

First Grade -
: 2ttt bdhd

Form Five-Writing Scrapbook

- This form is the cover for the published pieces each
child creates. After writing is. taken home and shared with
parents, it is glued into this book and kept in the class
library. At the end of the year, an author’s tea allow the
children to read their favorite writing to the audience and
the scrapbooks go home.. '
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