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- ABSTRACT

- our soc1ety is very judgmental regardlng llteracy ! The N
ilbprocess of readlng and wrltlng beglns in Klndergarten . This
:researCh is done from a soc1opsychollngu1stlc perspectlve
Draw1ng upon the student s prlor knowledge, experlence, and

' bacxground in order to construct meanlng is essentlal

i Readlng and wrltlng needs to serve a purpose for the learner o
thlldren worklng and learnlng from each other is cruc1al

- This progect prov1des the flrst grade teacher a handbook
,of lesson plans on wrltlng 1deas focused around the flve d
Callfornla Young Medal Nomlnee books for ZOOO ;Thea»
act1V1t1es glve students the freedom to wrlte across ‘the
-}culrlculum The lesson plans are meant to lncrease the r‘
.amount of wrltlng act1v1t1es in the first grade classroom
These actlv1t1es are not a wrwtlng currlculum but an

» enhancement of an exrstlng program through good llterature
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. STATEMENT OF THE PROBLEM

Readihg instiuctiqn and reading test séores are a very
hot topic. Wéékly in the Lostngeles Times stories are
published'ébout reading instruction and éhanges thaflhavé to
be made in the reading curriculum. Related issues about
indiﬁidualé that have not been able to.learﬁ to fead duevté‘
other faCtors-have alsd been. published. Reading'techniques
have been a great debate fof mény years. The argﬁment has
been either the phonics approach or the whole langﬁage
approach for ﬁhe best method of teaching reading.'_Many
teachers never swing on £hat pendulum and ﬁeach reading
through a combinétion of both direbt, systematic phonics and
rich iiterature,»drawing upon a child’s prior kﬁowledgé to
‘gain meaning from ﬁhe print. While so much energy is devoted
to the teaching of reading very little is spent on the
teaching of writing. Writing is an important component of
the reading proceés. Research shows teachers are not suie
about stratégies to use whenvteaching writing. This has‘been
apparent in my own school. |

‘My-échool is a multi-track school with four tracks. In
the primary'grades there are four Kindergarten teachers, one
on each track; A,B,Q,and D. 1In the first, second, and third
érades there_are'twg_teachers on A track, tWo teachers on B

track, and only one'téacher'fOr each grade level for both C



and D tracks out of these 22'tea‘chér's‘ ~oii1y" t‘hree‘.of' them.

o are flrSt year teachers,yand two of them are second year
teachers. Theiremalnlngvteachers have been teachlng ‘at least
five years )In the upper grades we have elght teachers, six

of them in . thelr flrst year of teachlng Assrstwng in our

o classrooms are Tltle One aldes : Eachvclassroom receives from

‘:»30 60 mlnutes of alde tlme dally based on the number of Title
‘One students . There are also two blllngual aldes that
aSSlSt with our non—mngllsh speaklng students

The area has a low soc1oeconom1c background with 90 of
our student populatlon on free and reduced breakfast and.
lunch. Our ethnlc breakdown 1s as follows 504 Hispanic or
Latino, 13Q African American, 9‘Amer1can Indian or Alaska
Native, 3 Asian and 213 White not Hispanic. " Special programs -
are proylded for the glfted and talented Chlld as well as
_specral dayvclass, and a resource programifor students with
1nd1v1dual education plans. | | |

In thlS past year my school went through a State of
Californla'Program‘Quallty Revrew; ~These reviews occur every
three years and requlre schools to adjust the school programs
and curriculum if necessary to allgn w1th the Callfornla
framework due to thls review technigue. ) The beglnnlng step
of thlS process is to collect work samples aCross all grade
levels in spec1f1c currlcular.areas. The curricular area is

chosen by the schoolysite.‘ The work samples can confirm



areas of needed curriculum reform or areas of success. | In‘my
school we»had selected,language,artsu 'Wlthin language arts
the four components‘beingllooked at were;_phonemic awareness
and phonics, oralrlanguage,»cbmprehehSion, and writing. One
of the questions for the WOrk_samples was, “What evidence‘do
we have that all students ou_an on-going basis are able to
writevclear and coherent,sentenceS‘and paragraphs which
demonstrate standard English conventions as they progress
through the writing process?” The‘WOrk samplesﬁwere
~collected in October, December, and March. ‘Forjour school,
the first collection was the third month of»school. After
the collectloh of work samples was taken, a summary for each
bgrade level was written for the review team, by the
leadership team, or the grade level. The two grade levels‘
with the greatest dlscrepanc1es about the deflnltlon of
wrltlng after the work samples were collected were the
Klndergarten and First Grade classrooms.

The prev1ous Klndergarten wrltlng a581gnments focused
prlmarllv on dlctatlon to the teacher ' ThlS writing
aSSLgnment was new to the students and the teachers could not
produce a sample Other than dlctatlon at thlS tlme |

The first grade teachers had different understandlngs of
the writing gquestion, as shown in the work samples,_ Three of
the teachers hadftheir}children;copy a poem from;the hoard,

two classrooms had their classes copy a modeled morning



message, and one teacher héd‘aUthentic writing from her
students. The analysis’éf these was not possiblevdue to the
inéonsistency of the'interpretatiOn of this aésignment. The
teachers agreed to use the same writingvassiqnment forvthe
next collection to ease the analysis process. Assigning
writing and teaching wfiting are two different‘thiﬁgé. Fof
both of these grade levels, two things were obvious based on:
these samples: the definition of writing withinvfhe grade
levels.was Very different, and these teachers did not have
the neceSséry’skills to teach writiﬁg to these emergent
writers. It is unmistakable that the writing process can
not magically begin and happen in third grade or above, it
needs to develop along with the reading process. One is
reciprocal of the other.: Forbthis curriculum project I will
be conducting an inservice on interactive Writing
demonstrating the reciprocity of reading and writing and I
will be developing a handbook of lesson plans, for. the first
grade teaghefs,.ofvwr;ting activities using the California
Young Medal Reader Award Nominee pooks as the literature
basis for the writing. I have chosen the California Young
Medal Reader Award Ndminee books for many reasons. First
these books have been published within the past five years.
One of the qualifiers for the nomination is that the author
is still alive. These books have a strong appeal tb the

children and are accessible to the children, if they would to



like to purbhase them. Both the‘interactivé writing
inservice and the handbook'éf writing lessoh_plans_will
reflect my beliefs that it is theiprocess.not the prdduct,
bthat holds importance. Children have to institute meaning
and express;themselves through their reading and writing.
Through text children learn it is important to be Understhd.
Calkins (1994), states, “for some Children, writing something
significant means enterihg one’s text in a contest, mailing
it to readers, rewriting it into a play script} or submitting
it for publication” (p. 151). |
Th » ical Qrien ion

I began teaching in 1977. Never once in my college
‘method Classeé did I actualiy consider how a student
magicaily learﬁs to réad. I guickly realized by endeavoring.
the task of teaching reading, how unprepared I was.. It was
almost as if those issues df classroom management and
teaching.stratégies were avoided. I modeled my teaching
after mentor‘teachers'l observed. Some behaviors I modeled
were those to‘definitelyfuse, other behaviorsvwere those I
certainly never wanted to use with my students.
Instinctively some of the sttategies I used were not in my
teacher’s guides or observed behaviors, they‘were comingvfrom
my own belief system. I had never considered my theoretical
orientation, until I began my pursuit into the Reading/

Language Arts masters classes and specialist program. I was



" not awarell haafbhé, or that’ifvlrdid,llt had an impact on myfr:
teachlng and my students | o
I 1dent1fy myself as holdlng true to: the

soc1opsychollngu1st1c theory:on. the readlng contlnuum l
believe ln the corstructlon of meanlng, draw1ng upon tne
1nd1v1dual's prlor knowledge,'experlence, and background B
(Weaver, 1994) Cnlldren need to be taught with multlplei'
modalities o) they can.all'be reached regardless ofythelrubv
learnlng style and “readlng, wrltlng, and‘llteracy have‘to be
1ntroduced naturally ”(Weaver, 1944 p.'92).’vReading and'j

wrltlng need to serve avpurpose,forvthe learner. An example -

~ of this would be env1ronmental prlnt For the emergent

learner, readlng and wrltlng have to be taught together and
not as separate entltles. Accordlng to the Callfornwa
vLanguage ArtS‘Content Standards'(l997)ﬁ readlng,'wrltlng,
llstenlng and speaklng are not dlsembodled SklllS 'Each
exrst in: content and in relatlon to one another - What is B
learned in one area makes it easwer to learn in the other'
area. FOUntas and Plnnell (1996) talkrabout;chlldren uslng‘
vp’language in every component to learn ' Children WOrking :
together and learnlng from each other is cruc1al |

In order'to place myself on the readlng contlnuum,_l:

had to ask'myself: What is- readlng’D I dlscussed this issue.

in a staff meetlng last week Our. staff was debatlng over a -

phonlcs program ‘we were currently u31ng One,of our seasoned:



v teachers remarked “as a sixth grade teacher I need the'
‘studentsgto be;able to sound out the words It does not -
matter‘if“they know what’the word.meanc» but it keeps thef 3
‘kids.outiof'myihair if they can read the words. 'Her -
vdefinitionvwouid{be that of the decodlng model on the ’
continuum;b e |
On:the readrngecontinuumethere_are_threeIareas;;:The

first area‘of orientation 1is the‘deFOding-mOdei This‘is the
sound/symbol model In thlS model syntax and meanlng are
not the prlmary factors 1n the readlng orocess ' The belﬂef
of thlS model 1s that w1th word 1dent1f1catlon comes 1nstant
-meanrng The next orlentatlon 1is the skllls model of
readrng | "In thlS model four separate skllls of llstenlng,
speaklng, readlng, and wrltlng are used 1n learnlng to read'
Once the meanlng of 1nd1v1dual word is galned tne meanlng ofh
ithe.whole (paragraph or text) w1ll take care of 1tself ‘The'
third orlentatlon on the readlng contrnuum is the B g
socropsychollngulst1c model Thls bellef states, “thate'
meanlng results not necessarlly from the precrse'
ldentlflcatlon of every word’ in a sentence, but from the
1nterplay between the mlnd of the reader and the language of‘:
the text" (Weaver, 1994 :pr 15); Wlthln all three of" these
: moders of readlng the three cueing systems Stlll have thelr 5

»place.' Thesekthree-cuelng systems‘are,the sound/symbol,,the‘“;F

.semantic, and'the“syntactic, "it is.the_delivery=of‘these_



syStems that make the difference.

Reading happens through’the construction of meaning,_
drawing upon the individuai’s prior knowledge, experiencé,z
and background. ‘PhdniCSgdoes play a role in learning to
read, but it has to be taught authentically and have purpose
in order for'that donnection‘to happen. Not‘all children
need a large amount of ekplicit phonics ihstruction; I agrée
with the statement, §that rather than phoniés instruction
that makes reading possible, it 1is reading that makes phonicé
work” (Smith, 1997, p. 42). |

In the public school system, and my district, I have
many required curriculum areas I muSt address.‘ It does not
matter what my individual beliefs are) I still have qﬁarterly
criterion énd assessment that is binding. My district is
very quick to jﬁmp on the asseésment band wagon if it looks’
good regardless of how it fits into the curriculum.. Their
belief is anecdotal records are only usefui as a back up
grading system secondary to ﬁhe traditidnal method of giving
grades based on the criterion. |

I belieVe‘aSSessment.néeds to drive instruction rather
than‘be.the final‘éroduct.b Assessmeht can be empowerinq for
teachers because it can serve as a tool for reflecting-and>
improving>teaching, Too often  the terms oflevaluatioﬁ aﬁdv
asseSsment are confusing and misused; ’Evaluation connotes

making jUdgments about students and programs with products
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- that result in a mark, score or a.grade. Judgments are made
that have little Connectien with the teacher’s instructionel
plans. Assessment implies the process of carefully
collecting er recotding and analyzing students literacy
products andbprocesses in a way that provide avstrong
connection between the assessment data and the teacher’s
instructional plan.' Consequently, students are constantly
evaluated but seldom assessed.

One’s theoretical orientation does affect the Students‘-
An important role in being a sociopsycholinguistic educator
is acceptlng all schemas and prlor knowledge a student has to
brlng into reading. - Readlng will come easier for a very
young child who has been exposed to a lot of print at heme or
at a preschool, Dbecause that child can create meaning
through transacting with meaningful‘written text and his er
her environment. Those children will not be as affected by e
particular teaching model. It has been stated, “a student
with very iittle exposure to print may have difficulty using
prior knowledge if an extensive focus on phonics is used to
teach reeding" (Weaver, 1994, p. 197).

Look at the example of learningla’primary language. We
do not directly teach children to talk. Children learn to
talk by being talked to and interacting with us in a‘language
rich environment. Children also learn what is accepted and

not accepted with language in the same way.'(Weaver, 1994)



Learning to read begins lbng beforé formai instruction. When
a mother is lap reading to her child; no formal'instruCtion
is taking place. Prediction and retelling Qf.the story can
be happening. A child develops a love of books and wants}to
have the story read over and over again;' Reading has to have
a meaningful purpose for a child. Reading is a social
activity. Just as oral language, a child has to be able to
explore written language in order forvit to make sense
Y(Weaver, 1994) . |

I agree with the statement that, “a teacher’s first role
is that of a role model” (Weavér, 1994, p. 336).. Teachers
need to demonstrate how to be risk takers. They must
demonstrate and-discuss reading and writing strategies.
Further she stated; “a teacher must facilitate scaffolding to
help learners do, or ask others to help them do, what they
can not yet do for themselves” (Weaver, 1994, p. 337).

The decision of what curriculum is used is also affected
by one’s theoretical orientation. The decoding model
curriculum leaves no room for teacher judgment. The
materials are based on systematic eXplicit phonics with a
connection to decodable text. The published materials are
'scripted to tell teachers, when, where, and how. Examples of
such materials are Cpen Coﬁft,_Reading MaStery, Oor Renee
Herman, which is a remedial phonics series. Currently the

state of California is strongly suggesting school districts

10
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with low performing Children, based on the Stanford Nine
‘scores, useda directed teachingicurriculum.

In the skills model the broadest‘spectrum of materials
.and kits is found. Basals, workbooks, and blackline masters
fit into this dategory. These are-tied tQ state frameworks,
docuﬁents, and standards. They‘are highly directed by the
teacher with the materials being leveled and segmented.
These materials are often fragmented and the teacher must
make.the connections for the kids. B

In the sociopsycholinguistic‘model, the curriculum will
vnot be found iniworksheets and workbooks, as it consists more
of opportunities.' The teacher starts with what thé kids
already know; teachers set parameters; and stndénts'may
~suggest é better way df doing things and make choiceé.- I
agrée-With the statement,”“leafning‘opportunities nééd to be
meaningful, natural and wnoie” (Weaver, 1994, p. 336). For
instance, a teacher would not aék the class to write‘a story
about being é flower because it has no meaning for them.
Learning is a‘social event, therefore working collectively is
very important. Individual voineS‘are valued. Tne physical
en?ironment is very evidént in‘this'Ciassroom; Theré‘would
not be much teacher made material on‘the Walls; it would bé
very child-centered. Play is a form of inguiry, and inquiry
is very important in this type of classroom. In a.'-

sociopsycholinguist’s classroom a teacher would help her

11



.students becomebempowered,to find their own voice, and nelp
her students focus on what they need to know.

When determining curriculum‘in is»important to stay
consisient within the model chosen. Fer instance, a student
working from a workbook and follow up black line worksheets,
which is the skills Section of the continuum) ehould not be
expected to switch gears fo the other end of the continuumvin
the same’setting, sueh as moving into a cooperetive grOup.
Tnis is not to sava would not want my kids to be'eqused te
different etretegies, only,thét this would confuse and
compromise the student’s learning.

Along with determining the curriculum for students,
another important issue is praise.. Praise also has a place
on the reading continuum. When avsﬁatement‘of preise‘is made
it determines a judgment call. An eXample could be, “I am so
proud ef.Bobby”, which falls into the decoding model. The
teachef is very powerful and acts as a director in this
model. The children become dependent on someone else's
praise and could become hesitant to take a risk. On the
sociopsycholinguistic place en the reading continuum,
aceeptance, not approval, connects the acﬁion with that
praise. An example would be, “I like the way David put a
capital and period on his sentence.” The power a teacher has
in their classroom is‘overwhelming; ‘It is important that ali

teachers realize where their theoretical beliefs lie so they

12



can be consistent within those beliefs.

I believe my role as a teaChet is to guide, coach, and
facilitate my students. In the past yeéts of mybteaching I
have given too much direction to my students leaving them
véry dependent on me for guidance and approval of their wbrk.
I always wondered why my children»were not more independent
in their learning. I was amazed when I realized I had
created that dependency. I have learned to realize, “a
teachér musﬁ always avoid getting in the way of children’s
learning” (Smith, 1997, p. 119). Reading and writing néed to
be modeled on an ongoing basis.

'i now believe it is not necessarily the framework that
determines thevbalance, but the knowledge the individual
teacher has and from which she‘is able to pull. It has been
said a balanced curriculum is much like a balanced diet.
Different people have different needs according to their
individuality. A nursing mother needs more protein than a
senior citizen. A diabetic needs to eat smaller meals with
protein e&ery several hours. A balanced curriculum 1s very
similar. One student may neéd a large dose of phonics, while
another needs more oralvlanguage development. It 1is the
teacher that has to be empowered with aipléthora of literacy
tools that can be used based on the individual needs of his,
or her students. The individual needs are'detefminedvthrough

careful observation and on-going assessment. I strongly

13



believe the effectivenéss of thevteéchér‘harmoniously
maintains the balance.

The purpose of this curriculum project is to increase
awareness of the reciprocity between»reading and writing
through an inservice on interactive writing. This strategy
will provide the Kindergarten and First Grade teachers a
strategy to use with all of their childfen, from the very
beginning of school. Next, I will be developing a handbéék-
of 15klesson plans, designed specifically fof thé first
grade, of different writing activities that can be used with
the California Young Medal Reader AWard Nominee books. This
handbook will demonstrate how readingvand writing are

reciprocal within a balanced framéwork.

14



LITERATURE REVIEW

This literature review will look at the reciproéity of

reading and writing within a balanced framework and the

elements Of an effective writing program as suggested by the

State Department df California. The ptoject following will

. be expanding these elements into specific writing lesson

plans for a first grade classroom.

According to Johns and Lenski (1997) there are many

connections to reading and writing, writers can learn much

from reading. Atwell (1987), Graves‘(l983), Tierney and

Pearson (1983) all‘agree that:

Reading and writing are both acts of making and
interpreting meaning for communication

purposes. In reading students use background
knowledge and information from the text to
construct meaning. Writing requires students to
use background experience and knowledge about
written texts to compose meaning that can be
commUnicated.to those who read the text. (Johns
and Lenski, 1997, p. 369)

By having read, or been read to, different genrés-of

literature, child’s connection to real life and fiction can

evolve. Baker (1994) states that; “children must be taught

that people who will read their writing have different needs.

_from informational to pleasure and that it is the writer’s

'job to fulfill'those needs” (p. 377).

When children read and write a variety of texts, they

-improVe.their skill in both areas; The California Departmént

15



of Education (1997) discusses'that;v“through the reciprocal
engagement of reading and writing students understand the
different purposes and audiences appropriate to different
texts” (p. 61)._ Reading and writing are critical components
across the curriculum not as separate subjects. Johns and
Lenski (1997) state, “effectiVe writers tend to read widely
- which provides many models of how tobwrite stories” (p.
383). |
There needs to be timebfor'reading and writing to take
‘place every day. The California Language Arts Curriculum |
Framework stresses that classroomsvbe highly interactive and
provide instruction, constructive feedback, and high levels
~of engagement on appropriate materials and activities.

. Ongoing assessment_ensures that appropriate materials will be
chosen to meet the individual needs of the students. There
ie agreement with the statement that, “literacy needs to be
the centerpiece of the class’ day” (Vacca and Rasinski, 1992,
p. 97).

A balanced literacy framework encompasses the teaching
of akills and strategies‘with the construction of ﬁeaning.
Reading and writing are interrelated.. A child can read wnat
he can’write, and write what he can read. The skills
involved in reading and writing are‘connected. It was
stated, “theae skills must not be taught independently of one

another” (California Language Arts Standards, 1997, p. 3).

16



It is important to recognize that componentslaré not
separaté elements but are linked together in two powerful
ways: “ (1) through the oral language that surrounds, .
supports, and extends all activities and (2) by the content
vor topic of focus” (Fountas and Pinﬁell,‘1996, p. 21).
Fountas and Pinnell (1996) talk aboﬁt children using language
in every component to learn. Listening is also important in
the learning process. }Children working together and learning
from each other‘is vital. It is important to note that,
“within a balanced literacy approach the classroom is orderly
and qguiet enough to work, but is no means silent” (Fountas
and Pinnell, 1996, p. 25).

Bélanced literacy meets the needs and strengths of each
child through assessment. According to Cunningham (1995),
on-going assessment is necessary and “to determine how
various children are developing in their reéding, writing,
and word khowledge, teachers need to be keen observers of
children” (p. 42). Marie Clay (1993) states “assessment
provides documentation about what students know and can do.
The primary purpose of assessment is to gather data to inform
literacy instruction” (p. 28). There are many forms of
asséssment. Some of which are: anecdotal notes, running
records, student portfolios,‘teacher/student conferences,
student learning legs and observation checklists. If

assessment does not improve teaching, student learning

17



diminishes. A  metaphor Clay (1993) used was thét of a
football game; the coach does not improve’the play of a team
by looking at the outcome scofe. The coach must lodk closely
at how the team is playihg the game and help'them‘tokchange
the moves dr strategies thatipfoduce a better final score.
The classroom teachers can observe students as they construct
responses by moving among them while they work.

Phonemic Awareness and Phonics

Research has shown “the Lack of phonemic awarenesé seems
to be a major obstacle to reading acquisition” (Yopp, 1988,
p. 160). Phonemic awareness is the ability to hear sounds
énd syllables in words. As Snider (1995) stated “instruction
in phonemic awareness is much more eXplicit when the teacher
models, rather than explains the concépt” (p. 448). Once
print is involved it becomes phonics. Without the ability to
hear these sounds and parts in words a child cannot be
successful in decoding. But, as teachers, we can explicitly
teach them about the phonemes in the language, and directly
teach them to understand the decdding process. Bradley and
Bryant (1985) stated:

Prereferral instruction to increase phonemic
awareness may provide an alternative to special
education placement for young children. Direct
teaching of phonemic awareness has increased
reading achievement among preschoolers. (p. 245)

Because “phonics” can be so many things, some people

treat it as a dirtj word, others as the salvation of reading.
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“Phonics” merely refers to various approaches designéd +0
teach children about the orthograbhic code of the languagé
and the relationsvof spelling-patterns to sound patterns.
Grossen (1998) found “the most reliablé indicator of a
reading difficulty is an inability to decode single |
words” (p. 5). The delivery of phénics does not “require
phonic worksheets, that involve children barking at print”
(Stahl, 1992, p. 209). Stahl (1992) had a great analogy
about teaching phonics. He referred to teaching
baseball. For a person learning to play baseball,
batting practice is an important part of learning how to
play the game. Hdwever, imagine a person who has never
seen a baseball game. Making that person do nothing but
batting practice may lead to the misconception that
baseball is about standing at the plate and repeatedly
swinging at the ball. That person would miss the purpose
of baseball and would think it was a boring way to spend an
afternooﬁ. Balanced literacy is a tightrope walk between
Whole language, phonics, and skills.
Balanced Framework

At Ohio State University, a comprehensive balanced
literacy framework was developed called the Early Literacy
Learning Initiative (ELLI). The value of each component is
dependent upon the effectiveness of teaching withvit.

Fountas and Pinnell (1996) discuss oral language as the
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“constant vehicle and support for learning” (p. 25). Through
discussions, dialogue, verbal interaction, and active oral
engagement throughout the framework, each child is encouraged
to participate orally. Skill development is also emphasized
across each of the framework elements. Emergent readers heve
‘the opportunity to develop phonemickawareness and decoding
skills. It is emphasized, “these skills are best acquired in
the context of meaningful activities and should be given
extensive practice by reading quality literature and engeging
in authentic writing activities” (Swartz, Shook and Klein,‘
199¢, p.v2).

Teachers are encouraged to use literacy activities
across the curriculum throughout ﬁhe day. Reading and
writing are the foundation for all later academic
achievements. The elements are not fixed and separate.

These include four reading elements and four Writing
elements. Fountas and Pinnell'(l996) state; “each element
requires‘a different level of support from the teacher” (p.
25). These are: |

Reading Aloud: Teacher provides full support.
Shared Reading: Teacher provides high level of
support. Readers support each other. Group
problem solving and a lot of conversation about

the meaning. Guided Reading: Some teacher -
support. Reader problem-solves a new text in a way
that is mostly independent. Independent Reading:
Little or no teacher support is needed. The reader
independently solves problems while reading for
meaning. Shared Writing: Teacher provides full
support. Teacher models and demonstrates the
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process. Interactive Writing: High level of
teacher support. Teacher models and demonstrates
~writing processes but also involves children.
Guided Writing or Writing Workshop: Some teacher
support is needed. Students select their own
topics to write. Teacher provides specific
instruction in mini lessons and conferences.
Independent Writing: . Little or no teacher support
is needed. Reader independently composes and
writes. Children know how to use the resources in
"the room to get to words they cannot write
independently (Fountas and Pinnell, 1996, p. 25).

Reciprocity of Reading and Writing

I believe strongly in the ieciprocity beﬁWeen reading
and writing. Atwell (1998) states too often in our schools
reading and writing are separated and sometimes taught by a
different faculty. For the early elementary age child, “a
link appears to exist between reading and writing, but it
must be incorporated into the language arts curriculum by thé_
teacher and actively encouraged by the parent” (Baker, 1994,
’ p.>376). Reading and writing are critical components across
the curriculum, not separate éubjects. |

As stated by Lyons, Pinnell, and DeFord (1993)

It is every child’s right to receive the needed
level of support to be successful in their early
literacy experiences and to continue that success
throughout their years of schooling. Meeting the
needs of a diverse population of students is a
challenge for educators, one that must be met if we
are to maintain the quality of life of our
citizens...The most important component is the .
quality of teaching.  (p. 1)
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According to Presley and Allingtoni(l99é), an effective
first-grade instructor must have high expectations forbali of
the students. The teacher must provide prompts and
scaffolding during reading and writing aCtivitiés.- Reading
and writing have to be connected across‘the curriculumn.
Prealey and Allington’s fl998) research shows the emphasis
needs to be on reading, writing, and literature. The access
kto books in the classroom is veryvimportant. The materials
chosen‘by the teacher need to be appropriate for each
‘individual'child. Children need literacy skills taught
explicitly in context. Whether materials or the teacher were
the issue in quality of teaching, it was summarized by
stating, “it is the quality of the teacher, not variation in
purriculum materials, that is identified as the critical
factor‘in éffective instruction” (Allington, 1998, p. 4f.

One elément that dynamically demonstrates the
feciprocity of reading and writing is interactive writing.
The process of interactive writing “is a form of shared
writing that supports young children’s involvement in the
literacy processes” (Pinnell and McCarriér, 1994, p.ﬁ159).
In interactive writing, both the teacher and the children
construct the written text. The teacher will guide and
assist the studenta to write as much of the text as they can.

A teacher should never do for the child “anything that he can

do for himself” (Clay, 1979, p. 4). Oral language is the
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foundation for the writing. Literature, a shared experience
or interests can be the basis for the writing. After the
text 1s negotiated, the number of words to be written is then
counted. The text is then written word by word, with the
teacher demonstrating the process and the children
participating in specific aspects. An accepting environment
is necessary to encourage risk taking. After each word_is"
written it is read by the class reinforcing‘the connection.
between reading ahd writing.

In a kindergarten class maybe only a few of those
lettersvwill be filled in by the students, “perhaps those
that can be linked with‘the names of members of the class”
(Fountas and Pinnell,’l996,,p. 33). Later a few kﬁown‘
letters can be supplied by them. The teacher’s médeling of.
stretching out the words and making‘connections of the sounds
to the lettefs that represent them,isivery powerfui»in
context. The teacher can “demoﬁStfate how prinﬁ WOrks.'
explicitly” (Fountas and Pinnell, 1996, p. 33).

Iﬁteractive writing can be done with any writing
purpose. For example: a grocery list, labels, retelling of
a story, an innovation of a story, a letter or a note, a
recipe; or eveh»a math story problem could all be written
’interactively. -

It is important'that children experience different types

of writing through interactive writing. Fountas and Pinnell
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(1996) found that what children learn in interactive Writing
they use in their own independent writing. . Children will
become better independent writers “if they are'encouraged to
do é variety of wFiting” (Snowball and Bolton, 1999, p. 6).
Some examples are letters or postcards, stories, nonfictiQn,
signs or messages, class mailboxes or access to e-mail.
Interactive writing is a very powerful intervention to
be used for whole or small groups. The‘children can be
taught “letters, sounds, words, and all about concepts of
print” (Pinnell and Fountas, 1998, p. 192). Pinnell and
Fountas (1998) describe the values of using interacﬁiVe‘
writing and point out that every aspect of the nriting
process can be demonstrated, including: composing a message
or’story, using complex sentences and references to make the
message coherent and clear; describing characters; using
dialogue, creating episodes, and writing beginnings and
conclusions; forming letters; nearing sounds 1in words and
constructing words using a variety of strategies; using the
full range of spelling patterns; using punctuation in simple
and more complex sentences; selecting form to fit the
function, such as letters, lists, narratives, and
informational pieces; and last connecting writing to reading;'
as when the interactive writing is drawn from lite:éture |
experiences and is then reread. |

After a text is completed, which may take many days, it
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is displayedvin the classroom for rereading. I agree that,
”“the product does not need to be neat, but should be
readable” (Pedren, 1999, p. 12). That is one reason why if
is “1mportant that the text be spelled conventionally”
(Pinnell and Fountas, 1998, p. 200). Another reason that
conventional spelling needs to be scaffolded is that, ”it
demonstrates the complex processes involved in spelling”
(Pinnell and Fountas, 1998, p. 200).

Pinnell and Fountas (1998) discuss how interactive
writind could be used as a resource for studying words. This
is done as the text is being constructed and can be revisited
for the word study. The word study would be for a very‘brief
period, no more than a couple of minutes. Such :evisits
could reinforce word study looking for such things as:
compound words, contractions, words with prefixes, suffixes,
words beginning with consonant clusters, words having more
than one syllable, words with silent letters, words tricky
for the learner, a new written word learned that day.

The word—solving strategies, “help students to use and
control the conventions of our written language” (Pinnell and
Fountas, 1998, p. 204). The goal is to create independent
writers in control with spelling, text, and punctuation.
Interactive writing is a way to give students that control.
Writs :

As children enter first grade, they come with a desire

25



to wiite. Donald Graves (1983) states, “Children wént to
write. They want to write that first day of school” (p. 3).
Often thongh thé message given to those first graders who are
éo ready to begin writing is “No, you aren’t” (Graves, 1983,
p. 3). This happens due to a misunderstanding of the writing
process. The writing process was identified througn Grave’s
research. The five stages of the writing process include: |
prewriting, drafting, revising, editing, and publishing.
Harp‘and Brewer (1996) suggest, “instead of looking at the
writing stages as a linear process... think of them as being
recursive” (cited in Poindexter and Oliver, 1999, p. 420).
Each one of thesé steps is very important and should not be
skipped by even the very young child. It was said, “for
younger students each sfage of the prQCess.needé to be |
modeled and the students need many opportunitiés tn préctice
each of the stages” (Poindexter and Oliver, 1999, p. 421).
Depending on the age of the chiid the stages will look

. different and the amount of time spent on each stage will
Vary. Research strongly suggests, ”teachers must be able to
evalnate'and assess each student’s current abilities and
progress and then mnve the student forward on the growth
cbntinuum; To plan effective instruction, teachers must be
knoWledgeabie and informed” (Alexander, Bishop, Hirschman,
Rankin and‘Schulz, l999,»p. 1).

Donald Murray (1982)'believes, 70% or more writing time
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for a11 children needs to be spent in prewriting. Prewriting
can take many forms. A pictﬁre can be dréwn before writing
or a graphic organizerkcan be used.‘ To help children
understand the writing process “modeling 1s very impoftant”
(Poindexter and Oliver, l999,np. 421). " If a graphic
organizer 1is used the observation of how td put information
on the ofganizer is vital, but also how to take that
information and write sentences from that is also an
iméortant step to be modeled for the students (Poindéxter and
Oliver, 1999).

The next step of the writing‘process is drafting. - The

students are writing their sentences and paragraphs. Harp

and Brewer make note, “it is imperative that during the

1 compoéing and drafting phase the focus is on the creation and

communication of meaning, not on the mechanics”»(Harp and
Brewer, 1996, p. 88). In the past, Graves (1983) added,
“teachers may have attended only to conventions,‘even aﬁ the
expense of information” (p. 87). At times there may be a
child ovérly concerned about the mechanics of their paper.
Graves (1983) suggests that the teacher étresses to that
child that at this stage information is most important, and
only on the final draft conventibns will be‘addressed.
Following drafting is revising,'focusing on the content
of the piece. Often in the priméry gfades editing 1is part of

this stage making the piece readable. It is helpful to have
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' students read their piece aloud to a partnef or to the
teacher. The stﬁdent can hear any errors Wheh'they read it
aloud.i Even with youngér children if they‘aré tracking each.
word as they reread'it,‘“many children don'’t revise bécause
they feel in just getting the messageudoWn was -enough”
(Graves, 1983, p. 86). ‘ -

.Iﬁvthe éditing process young children can only focus on
one element at a time. Capital letters, ending punctuation,
or sight words are eXampleS'of'elements for that young child.
Editing irvolves many levels of cémplexity (Tompkins, 1990).
Peer editing can be very useful. The California Reading
Association handbook states, “Students often will accept
criticism'fromﬁa'peer more easily than from a teacher”
(Alexander et al., 1999, p. 10).

‘The finél stage of the writing process is that of
publishing. Children néed a purpose to write, to understand
that, “writing is a public act;lméant to be shared with many
‘audieﬁces” (Graves, 1983, p. 54). Publishing is proof a’
child’is progressiné. Yoﬁnger'childfen will publish more
than‘oldér,oneé due to -the length of their pieces, but
“publiéatién is important for all children” (Graves, 1983,
| p. 55). It is in the bublishing stage when handwriting,
Correct spelling, punctuation and grammar are given high
priority, and it is at this time that “teachers have to make

careful assessmehtS‘about what can be taught in the zone of
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proximal learning” (Graves, 1983, p. 58). _Knowleoge of all
of these stages is important in an effective writing program.
Effective ng;;gg Instruction

The California Department'of Eduoation‘published a
handbook fot Effeotive Wiiting Instruction_(l986). In this
handbook the basic principles for an effective writing
.orogtam were'listed. The first element sttongly suggests
writing school-wide is viewed assa means of learning in all
curricular areas. Lucy Calkins (1994) points out, “many of us
who are interested in writing as a vehicle for learﬁing agree
with Eiaget,VWho‘says, ‘to understand is to invent.’ We
vdeVelop‘rathet.than acquife ideas” (p. 487). 1In order for
‘this to happen,. Calklns (1994) says “it is a step ahead to
move from.note—taklng, copying OLI the chalkboard fllllng in
blanks, and answering questions, toward using writing to
tgather”ideas for a discussion, to reflect on a days lesson,
and to generate questlons (p. 488). California Reading.
Assoc1atlon states, “students who have experiences with a
wide range of readlng in many genre translates into the
student’s ability to express oneself smoothly, succ1nct1y,
and with a natural flow” (Alexander'et al., 1999, p. 45).

Secondly, the California Department of Edﬁcation
Haﬁdbook on Writing (1986) suggest the need to build “on
students’ interests and on their reading and oral language

experiences” (p. 2). It is also stated that “the standards
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for'written and oral English 1anguage conventions have been
placed between those for writing aﬁd for listening and
speaking because these conventions are essential to both sets
of skills” (California Language Arts Framework, 1999, p. 62).
Activating prior knowledge in all phases of.reading helps the
child attach meaning to the text. The same is tfue in the
writing process. The child is constructing meaning through
communicating what he knows with his writing. A‘child who 1is
able to verbalizejwhat he wants to write will be able to
organize the details easier. Research shows,”when writers
draw .upon personal experiences, they have a huge reservoir of
information at their pencil tips” (Alexander et al., 1999,
p. 8). Each child has something important to say and it is
_imperative for teachers to become good liéteners of their
children. |

Another ensuing component in the California Department
of Educétion Handbook on Writing (1983) 1s to offer “the
oppbrtunity for students at any level to develop fluehcyr
before they are overly burdened with the‘fear bf error, but
with the expecfation that they will later attain mastery of
form and correctness” (p. 2). In this document,.flﬁéncy was
defined as the ease and confidence ﬁo which a writer is able
to put thoughts down on paper. _Thié handbook stated,
“perhaps the most ignored research finding is that the

teaching of formal grammar, if divorced from the process of
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writing, has little or no effect on thé writing ability of
st@dents” (citéd from Californié State Department of |
Education, 1983, p. 3). This suggests that the focus of the
writing curriculum should include more emphasis and practice
with writing strategies and less on the writing mechanics.
It is in the editingvand.publishing phase of‘the'writing
process‘that‘the‘grammar issue wili have'more emphasis.
Teachers who allow opportunity for students to write in more
than one. subject area and‘motivate them to write daily can
improve flﬁency. |

Time on task was subsequently‘referenced to in the
California Department‘of Education Writing HandbOOk (1983) as
basic to thé process. Children learn_to write by writing,
therefore writing needs to happen everyday. Children learn
to write by writing. Increased writing time has to be
parallel with proper writing instru;ﬁion. A‘child can not be
expected to write and improve the:writing unless modeling and
instruction for individual needs has taken place.

Ultimately noted from the California Department of
Education Writing Handboock (19835 was proper staff
development for the instructional staff. Just iike the time
devoted to teacher training in the teaching of reading,.
writing is likewise as important. Staff developmént needs to
be ongoing. The knowledge. of the writing ﬁrocess as:‘

mentioned earlier by Graves is vital for the classroom
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teacher. Modeling the differentrstades of writing and
writing for different purposes is Very important. The
realization that writing is more than just conventions is
crucial.

There is an old saying, “If you catch someone'a fish,
they eat for a day. If‘you teach someone to fish, they eat
for a lifetime” (cited from Calkins, 1994, p. 498). Calkins
(1994) goes on to say, “if we teach children,the power of
writing to learn across the curriculum, we will also teach
them the power of writing-and df‘thinkinq-across their lives”

(p. 498).

California Young Reader Medal Nominee Books

Dr. Becca Wachtmann was part of the creation of the
California Young Reader Medal Program (CYRM) in 1974. The
CYRM program is now spbnsored by four statewide
organizations. These organizations are: California
Association of Teachers of English, The California Library
Association, and the California Reading Association; and the
California School Library»Aésociation. Each.yeér children,
teachers, andvlibrarians submit names of favorite béoks'to‘be
nominated for the following yeaf. ‘The selection 1is made by
the by the CYRM comﬁittee. There are four categories: |
Primary (K-2), Intermediate (3-6), Middle School (6-9), and
Young Adult (9-12). To be nominated “a bobk must be an

original work of fiction published within_the last five years
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by an author Who_is still living” (California Young Readef' '
Medal Program, 1999, p. i);' The children will read or be 
read to all the books in oﬂe category. Then they wili vote
on their one.favorite'book. The wihning books in each
category are announced in May of.that school year.
Conclusion

In closing, the literature review for this topic
supports the fact that reading and writing are connected,
with one supporting thébother. Further, within a‘balanced
literacy framework that supports the reciprocity of reading
and writing, the delivery of the material by the teacher is
critical. An effective teacher has to have a repertoire of
literacy knowledge in order to make appropriate decisions.
The curriculum can be balanced in all componénts but if the
‘teacher is not knowledgeable of the needs of her students
through careful observation and assessment; the individual
student needs will not be met. The elements of an effective
writing progfam need to be school-wide. Children need to be
»engaged and thought of as a readers and writers as they entér
into Kindergarten. In orderbto increase the awareness of the
reading and writing reciprocity, I will be cdnducting an
inservice on interactive writing. This inservice will"
‘provide an opportunity for teachers to have modeled and
practiced the good first feaching that balanced literacy

requires. The second part of this project is to develop 15
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writing lesson plans using thé California Young Readers Medal
Nominee Books for 2000. These will be written for the first

grade teacher.
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GOALS, OBJECTIVES, AND LIMITATIONS

In the adult world the ability of an individual to
communicate through writing is vital. When applying for a
job, two candidates with equal gqualifications are asked.to_
vComplete an essay. One of the candidates is very articulate
-and very precise on the essay. The other aspirant has
difficulty with spelling and phrasing of sentences. It is
obvious which one of these prospects will land this position
because unfortunately, society is very judgmental with
regards to literacy. It is the school system’s
responsibility to teach all aspects of literacy to all age
children. .The process of reading and writing begins in
Kindergarten. The first goal of this curriculumbproject is
to give the Kindergarten and First Grade teachers a}writing
strategy to use with the emergent reader'and”writer, that of
Interactive Writing. This process of writing is not the only
form of writing these children will need to be exposed to in
those early grades, but one that demonstrates the reciprocity
of reading and writing, and allows the teacher to build on
the skillsvthe students know.}A cnild is able to transfer
those skills learned during interactive writing into
/independent writing.

The next goal of this curriculum project is to provide

the first grade teachers a teacheréfriendly'handbook with

35



leséon.plans on writing ideas focuséd around the five
Célifbrnia Youné‘Medal Nomihee Books for 2000. These lesson
plahs have been désigned spécifically around the strategic
elements suggestéd in the State Department éf Education
"Writing Handbook (1983). Thete are three diffeteﬁt lessons
plans for each of the five books.

.ijegtivgg |

‘In the inservice, I will demonstrate how to build on
what a child knows with writing through the use of his or her
name. Another objective I will verify during the interactive
writing inservice is teaChing the concept of print and
phonemic éwareness. Moét importantly is the objective to
teach the teachers how to help the students make the
connection between writing and reading.

The handbook’s main objéctive is to ehcourage the first
grade teachers té have students write across,curficular
areas. This objective is supported by many lessons of
different génres. The second goal is to give the students a
choice in their writing within a given theme. Using the
California Young Medal Reader Medal Nominee books many of the
lesson plans draw upon both the theﬁe of the literature and
thé student’siptior knowledge to develbp that personal
selection in their writing. In the'wfiting process, editing
becomes the area in which to work on specifics of mechanics.

An important objective of this handbook is to allow students
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an opportunity to expfess themseives in the draft stage
without fear of grammar. An understanding of the writing
process from the teachers is important before the SFudents
can have the adequate practice at each of these stéées.
Lastly, but esséntial‘to all of these objectives, is to
create activities that give studénts the freedom to write
‘every day. Children in first grade have to knowvthat in
_order‘to become readers they need to ;ead every day,land in
order to'become writers they need to writé every day. ‘

Although, the inservice I conducted was for the
Kindergartenvand Fifst Grade teééhers, some second and third
gradelteachérs attended and did benefit from this sErategy of
Interactive Writing to use with small group insthétion for
low performing students. I specifiéally geared this toward
Kindergarten and First Grade teachers to incfease their
awareness of this writing Strategy.‘ Interactive writing is
effective for whole or small group instruction. ‘This
inservice was not intended to have teacheré use interactive
writing as the only form of‘wtiting conducted in their
classrooms. | | |

The lesson plans I have included in the handbook are
suggested lessons using a theme carried throughout the
literature books. These lesson plans are ﬁot meant to be

used in any specific way other than to increase the amount of
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writing activities in a first grade classroom. ‘Thése lessons
are not intended as a scope and sequence of skills to be
specifically taught in any order. These writing lessons
should not be considered a writing.curriculum. They can and
shduld be>used along with a writing program or gurriculum to

enhance, not to take the place of, the program.
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R AR P S ) TheWr‘l'l'mgProcess s i

| 'Author Poul Breﬁ Johnson and Ce!esfe Lewns Sl R R IR

g ”ISBN# o 531 09501-0

e ObJec'hve The s?udem's wnll be gunded Through ?he wrmng

~ process over severol doys The procedure can be usedasa
~ practice of the wrn‘mg process or as The fursf exposure To 'rhe
: ,complefe process ,

i Supplles
<A copy of 'rhe book L_o_s_t

- Chart paper with the heodmgs Begmnmg/Mlddle/ End
Ar‘r paper for eoch chuld |

- Procedure

o ‘1 On The flrsT dciy mTroduce The sTuden‘rs to The book by S

o v’\.;-vconduchng a read aloud. Have the sTuden'rs drow their fovorufe o Lo
~ part of the story. Next have them decide whether their picture :

happened in the begmnmg middle, or at the end of the story..

- They will be ‘ropmg their picture to the appropriate section on The 5
B -'_;‘bufcher poper Affer all the pictures are in place The sfudem‘s |

~will tell one or Two sentences about the beginning, middle, or end. e

~of the story. The Teocher wull do shored wrmng of These under .

& 'rhe pucfures
‘-2"{ On the second day, a new story is started. Brainstorm with




your students other animals a story could be about. Ananimai is
selected along with a setting and a problem. A solution to the
problem is also determined by the class. The teacher is achng as
a scribe durmg Thls shared writing.

3. On the third day, changes to the story are to be made. This
could be looking at exciting ways to start the story as suggested
by other literature that has been shared in the class, or changing
the ending of the story. Words or phrases could be changed also.

4. The fourth day is used for editing. Word wall words, -

capitalization, and punctuation can all be used for edmng T always

" leave some mistakes in shared writing so edmng is a natural |
process. |

5. On the fifth day, the story can be rewritten on another chart
Ppaper, or put on the computer so all of the class can have a copy to
reread together. They can |Husfm1'e the individualized copies
before they take Them home.
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'A’uthi':‘» Paul Br‘é‘h‘ J ohnSbn;andkCeleSTe Lewis
ISBN# 0-5‘31-0950140

ObJec‘nve The sTudenfs wull be able to use oral Ianguage to
describe a specuai object broughf from home and then write abouf

 the object. They will have an opportunity to practice their

. description at home before they do this in front of the class.
| Ma‘rerials |

. A c!ass copy of The book LQ_S_

+ Teacher's special object ina brown bag

* A letter, or form for the student to use to pr‘ac‘hce hls
| descrlp'hon of hIS object at home . »

Procedure: | . :
1. A class discussion of The word prec:ous and important takes
" place before the first reading of the book Lost. |

'~ Thiscanbea rereadmg of this book if it has already been

~introduced to the class. After the read aloud the words precious
~ and important need to be linked to this story and discussed. What
- was lmpor"ram‘ to 'rhls little g:rl and why didn't she give up hope’ |

2 Nexf fhe Teacher' descmbes wn‘houf showmg her specnal
- object, the students pr‘ednc? whaT the object might be based on
~ the descmphons R

3. After at leasT Thr'ee. pr'edlc'hons 'rhe teacher shar'es her

PR Y-S



épecial 'd bjécvf.: :

4. The last sTep is for' the feacher' to model how to wrn‘e a
descr'lphon abouf her' spec:ai ob JCCT | , o

- 5 Each sfudem‘ is assagned a day Thcn‘ week Thaf ‘rhey will bring in
‘a special object prepared to lead the description and prediction

- time. Five students could do this on Tuesday, five students of -

. Wednesday, five sTudenTs on Thursday, and five students on
Fmday | R

: 6. Af‘rer' all sTudem‘s have compleTed their prediction and
description time orally they will write their own descmp'rlons of -
‘rhe spec:al ob JCCT brough*l' in ‘rha‘r week

7. Dependmg on the time of year and The mafur'lfy of your |
students you may want only one student a day bringing a special
~object ina bag. Then that same day the student is given an

o oppor‘funn‘y to write about his description.. The oral language

- development level of the student will be an important factor for
- this ac’nvﬁ'y You might need to do only the oral descr'lp'nons for -
o many weeks pr'lor' 1'o any wr'rl'lng descr'lp‘rlons - |



Description Chart o

It starts with the letter........

It's size is.....

‘ It is ?hé. Sha’pe of.......

Itis a‘ person, place, or a thing..:(Which one?)
It feels like....

It sounds like.....

It is specidl because.....

Similariﬁescr differences to cny‘rhing ‘*els.e. e

It is used for.. ..
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e L Losfor'Found
Author: Paul Brett Johnson and Celeste Le'\&i’s’ o
“ ,ISBN# '0-531'-09501-‘0
R 'ObJec*hve Sfudem‘s wull be able to deTermme |mpor'1'ance of
. detail fhr‘ough wr'rhng an ad for' a IosT pef | s
'Mafer'lals“ el
A copv of the book,_L_Qﬂ . :
+ Overhead transparency of page four‘ from ‘rhe book L_Q_s;t

+ Classified section of the local newspaper
- Art paper and pam’r or mcr'ker's g

| "“v.:'Procedur'e e o | TR
1. The teacher will use The book._L_o;s_ asa r'ead aloud If Thls |s a LA

| r‘eread this activity is still very suitable. After the read aloud
draw attention to page four where the little girl has made a lost-
dog poster. It may be helpful fo have this page duplicated for -
“each student or an overhead of this page. A brainstorm session.
 of the importance of this posfer' and what was on this pos*rer' is

o "key Next share some Lost and Found ads from the local

" newspaper:. The feacher will now demonstra‘re how to wr'rre an ad o |

fora LosT or Found pet usmg a dlffer'em‘ peT than was in The book L

-  2 For the next day have The sfuden*rs br'mg in Ph°f°9mphs Of a

family pef If a phofo is not available have magazines for them to

| cuf ouf a pucfur‘e of a pe'r They would hke 1'o own. As a class,
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N ,br'amstor'm essermal nfems Thm‘ would need to be |lS‘|’€d inan ad
o whether it was a lost or a found ad. This needs to be pos?ed so
the sTudems can use ?hus mformcmon when They are makl ng There R

~own adver'hsemen'rs

"3 Have Them make and pam‘r The:r own posters for' ads abou’r

o ,Thesr pe‘rs Thus would make a wonderful Losf" bulle‘rm boar'd ," o



 Autobiographies

' Aufhors chme Sfonley and 6 Bman Karas |
: “[_;ISBN# 0-399- 23645 1
:»r':Mo?emals R

~ » Acopy of fhe book Saving ‘ A | |
s j Duphcm‘ed coples of The s?uden'r book for'm see aﬁached

" Ob JCCTIVC STudenTs wull wr'|1'e Thenr oufoblographles for' Thelr' R
R ’-"clossmo*res 1'o be puT in a closs olbum o e S L

o "Procedure

L Prior to fhekflrsf r'eadmg of 1'h|s book a homework ossugnmen*r B e
~ needs to be completed. Tell abouT your famlly How many people |

e _are in your family and your r‘elaﬂonshlp to them. Tell what you hke o

S ”f'__To do at home especially with your family. I |Ik€ to eat... (For‘

S exomple T remember playing Monopoly many evem ngs wnfh my

- o Mom cmd Dad I Though‘r Thaf was gmnd)

. ?*ﬁﬁf_"f—'{;iz Aﬁ'er‘ The r'eod oloud of Sovmg Sweefness The lmpor’ronce of

e f':f‘fhe famlly is 1'o be dlscussed

o ;3 NexT The pages of fhe book can be fl"ed out by each sfuden'r

- f“If this is later in the year for your flr'sf graders you can have

R them mdependen‘rly fill out four pages. The first one tell me -
- about your family, ‘Second, we like To..[....?oge'rher Third, T llke

10 ..when I om olone at home I.... Fourfh my fovorn‘e food

| .f|s/ar'e....;..- RIS

W For your' emergenf wrl‘!'ers The followmg fr'ame may be used



My family
~ has o
belonging to it.

- I remember when my

family and
T
T like m

when I am by myself. My
favorite food o eat
is_ ‘




y .; | ‘t». . T L % Me Gnd My Family ;o




Au?hors 'A’D'ianéismr:,\ley"dnd GqunKar.as Dl i

_;‘ISBN# o 399 23645-1

B ObJecﬂve The sTudem‘s wull use sensor'y de'rcu Is Through ?he:r' N

e shar'ed wr'mng exper'lence wrrh 'rhe use of sensor'y char“l's

Ma‘rerlals , o

~+ A copy of Savmg Sweefness |

Graham Crackers enough for the class v

- Chocolate Bars, half a chocolate bar for' each s’ruden?

- Marshmallows one per student T
- 12" x18" construction paper or chart paper for' The sensor'y

R char"rs with pncfur‘es of each sense on each one ( eyes for see,

i hcmd for‘ ?ouch moufh for ms?e ear for' hear' nose for' smell)

o Procedur'e

1. The teacher will make S Mores for the c!assr'oom usmg a

- microwave oven or a toaster oven. Melt the marshmallows and puT N
| fone in between a graham cracker wnTh some chocolcn'e on 11' The o

o ‘marshmallow wull meH' fhe chocola‘re | Cent

2. Duscuss how The SMor'e sme!led fel*r sounded 'rasfed cmd
looked. Have the student fill charts with the sensory plctures

 Next Through shared writing, model and guide the class Thr‘ough

-fwm'rmg senfences wﬁrh The help of the sensor'y char?s

- 3. The followmg day rews:’r and r'er'ead ’rhe sem'ences wr'n"ren and
o .'rhe wor'ds on The sensory char‘rs Have The ciass wrn‘e o



5 ",-'lndependen'r sem‘ences wn‘h The help of The sensor'y char*rs ‘/ou II SN |

R wam' To remove ?he modeled sen‘rences for' Thls achvn‘y

o ‘:}4 If your' sfudem‘s aren ‘r ready for Thls mdependen? ac’nvrry

N model wr'n‘mg addmonal sen'rences usmg The sensor'y char’rs




dl .'-_":“",;Au?hor's Dlane smnle‘/ O“d G Br:an Kams

" ?':f”;xsaN# 0-399 23645 1

fchamcfers in bofh ,<: 1vi

 Comparingand Contrasting Characters

T "Ob Jecﬂve The sTudenTs wnll compar'e and con*rras? The |

b '_Mafemals

" A copy of Savi urse
Venn Dlagr'am on a bulleﬂn boar'd or' buTcher' pcper' S

'Procedure

i 1 ‘Use bo‘rh se!echons ing Sweetne:
B Pu,cs;eas read alouds IR P R

e and

L _»-'2 Wl‘l’h The whole c!ass compleTe a Venn Dlagr'am comparmg and - -

_con'rr'asﬂng 1'he main char'ac?er s sPunkY Per'sonaln'les ;: e

= _‘_;_,,}jfj‘,3 Affer' ‘rhe comple‘hon of The Venn Dnagr'am model wrmng N
12 ‘:i}sen'l'ences about these two chamcfer's Dependmg on the ablln‘y e

of your class 'rhe modehng can carry over' for' more Thcm one day

_,,or';your' mdependen‘r wm‘ers wrmng can be encouraged

ok _f using the Venn Diagram based on those comparisons and con'rr'as*rsf"“’~‘1;7.i5‘f"} R

| ::}»‘.‘.:f"ITs umpor"ran‘r to understand how dlfflcuh' it is for a first grader

 tomove froma diagram to a sentence. The modeling and practice

| has To be in piace for' a Iong Ttme befor'e rr is mdependenf The




practice of that modeling has to match the modeli ng.
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i v-'Aufhor Mark Teague.
R ;ISBN# o 590—67714—4 K

..;?.-;,,Ob‘;ecﬂve Af‘rer' readlng T ‘. ‘
. :‘F‘compose Thesr' own sfory abou-r fl‘Ogs PRI

S Mafema's

A copy of T rg:
Non-fncﬂon books on frogs i

2. ,-When r'eadmg d"d d'SCUSS'NQ.{:T sccre ﬂ -ﬂ,gﬂ, emphasuze The e
,:use of descmpﬂve wor'ds, m the sfqry Have sTudenTs dr'aw cmd o

for' less able wr'ﬁ'ers and:used for' a j}' o -



My_fr‘bg looks like

-~ He lives in

He likes to eat

5 When he is a baby he looks like
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© Neighborhoods

o Au?t‘hdr":; i‘v:\l\cxr"k Teague o

‘:ISBN#O 590 67714 4 i

. ,} Ob,;ecﬂve Aﬁer readmg __hg_s_e_c_ﬁei_s_hg;igui. studen‘rs W'”

“construct a nesghbor'hood Then They will be writing dmecflons 'ro‘ 2_;

. vge'r to 'rhe:r' favor'l're places in 'rhelr' nenghborhoods

e Ma‘remals

- Acopyof;he_s_e&LQLshQ_LtcuI

10 small milk carfons (Iunchr'oom snze work well) for' each

"'-»-v“collabor'a'l'we gr‘oup R B |

| * tag board one for each gr'oup SR

copnes of the nesghbor'hood for each collabom’hve gr'oup
. scnssors/cr'ayons

o »';\.‘-'-;,ZProcedure |

= Before the réadung Of _hg_S_e_cr_e_S_hQ_m:t do Pr'edlcflons of{v A

| 2 Durmg ?he readmg of

R :},:"j’rhe sfory cmd a plcfure walk changmg predlchons ~rhr'oughowr o L

meqnmg of The “rerm shor"rcu'r and check predtcﬁons

- 3 Af'rer' readmgT_ > Secret

_ t ' sTudenfs wor'k in "
' ",-""collabora'hve groups to build a nelghbor'hood over mllk car’rons
* 'mounted on the tag beard so the nelghborhood can be moved.

S o ;Comple'hon of 1'h|s nelghborhood could Take several per':ods

dISCLISS The | 'j -



Iné!uded are "sdr‘ne”exdmplé pictures that could be used over the
milk cartons. You'll want the students to cons?r'ucf some of Thesr
- own dependmg on Thesr nenghbor'hood LT e

4, The teacher and sTudenTs WI|| gener'm‘e ne:ghbor‘hood wor'ds To' .
be added to the word bank e

5. Each group wnl! be descmbmg their ne:ghbor'hoods To fhe r'esf
of The class. =

6. Each sTudenT will Then be writing dnr'ec‘hons how They would go | o
~ from their house to three oTher places in their nenghbor'hood -

7. For' emergenf wr'rrer's have them ver'bahze fhelr' dlr'ecﬂons I

from their house to three oTher' places Then have Them write ohe '
direction at a time. o
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Au?hor'MarkTeague ey

i ‘-V-ISBN# o 590 67714 4

""‘Obdecﬂve Af’rer' readmg T . Secret <

. fjj;use of phofograph ‘!’aken of Themselves 1'0 descmbe whaf The
S -[;sfudenf hkes To Ho T O T N

o ""-Ma?emals |
~ + Acopyof T~ - , ~ o | S
A phofogr‘aph brough‘l‘ from home or Taken by the Teacher B
-+ A teacher photograph doing some‘rhmg you en Joy -
A wor'd web for' each sfuden’r s |

R ‘;Procedure e : e =
"~ 1. Each sTudem‘ is asked ‘ro br'lng fr'om home a phofograph of

v“'l'hemselves domg somefhmg They enjoy. For those students who | |

 aren't able to do this have an instamatic, regular, or digital o
‘camera to use on the piaygr'ound with your students to capture
- them doing somefhmg they en Joy Allow enough time for' These 'ro -
S "»be developed pmor' to 'rhns ac‘hvn‘y IR |

2 Recd |

L students why ’rhe boys were havil ng these adven‘rur'es Dld
~ Wendell and Floyd have a problem or were they en joying
- ;-.;Themselves? Discuss with your students ‘something you enJoy
- doing when you are not in school. Share your photograph of - R
'yourself participating in that activity. On the over'head complefe L .

| .'The S'!'or'y web abouf you and 'rhaT favom're achvnfy

SR The sTudenTs wu"’f " :

ey *ro ?he s’rudem‘s Dnscuss wn‘h your' '_



| ;-3 Have each sfuden? compie’re Thesr wor'd webs usmg fhelr'
o phofogmph This achvrry can be done i in hefer'ogeneous palr's

| 4 The followma day model wr'rrmg Thr‘ee To four sen’rences abouf
your: favom're ac*nvu?y you comple‘red using The word web for'm

5 Hcve each sfudem‘ wrn‘e Three To four sen’rences abouT
fhemselves and their favom‘e ac‘hvn‘y usmg fhe:r‘ word web
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Name

What I'm doing.

4 ™
- \ y
~ / \
\- _/

How it makes me feel.

DaTe

When I do it.
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g L 'Aufhor Sylvna Roso—Cosonova |

L ,‘}’ﬁ""ObJecﬂve Af‘rer' r'eadmg um-

B ISBN# O 689-31932-0

o f{_'_fsfuden’rs wnll creafe an olphobe‘r book obou‘l’ favor':fe foods

A Ma?erlals

- A copy of Mgmgﬁm_gnd_thg_ﬂo_‘r_o_f_&s;
- Blank books with 26 pages |
Magazmes for' cuﬁmg ouT plcfures of food

_»Procedure | o | T
1. During the r'eadmg of Mama Provi a  Pot of Rice, dlscuss
each food that i is menhoned and The reoson 'rhaf food is specsal in

o this book

. .'2 Rereod sever'ol fovomfe alphobe? bocks 1'o The class

i 3, Over ‘rhe next few doys create a class alphabe’r big book abouf._'
things you do when you visit your Grondpar'ents or relatives. o
 Individual students, or small groups, can add the illustrations for
| ’._eoCh' of The ‘p'ages ﬁwhiﬁeh' in,'i'émc*l'ively wifh_‘rhe'closs’. g |
4, Then hcve each sfudenf create The:r' own alphobef book abouf E
their favorite foods. If your students are emer'gen‘r wr:fers Thns
can be done in small gr'oups or in pairs. |

- 5, Thq | i_Ilqs*rr,'a'rions_ can be cu'T fr'om mogozin_es or drawn by Th’e"v
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students. A sentence can be added to each page describing the
food. -

*Proper modeling and practicing is necessary for this activity to
be successful.
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o ’Aufhor' Sylvm Rosa-Casonova .

| : I ISBN# o 689 31932-0

R | fObJecﬂve Af'rer readmg Marma f

- ~ students will identify the begmnmg, muddle and the end of the,‘. e

S :sfory The students will write a semence for’ each pqr'l' of The; R,
o sTor'y and lllus‘rro're Tho'r ” - o

o 'Ma'remals .
Acopyof ) ind 1l ‘ |
+ Three cards each wu‘rh one of The por"rs of The Tr'am engme A

'__,'car's or the caboose

Several familiar story book - o | o

+ Pencils, crayons, scissors and 18“ x 11" '¢ons*rruc‘r|on paper S
_folded into thirds L .

1" 6" sfrlps each chlld wuH need Thr‘ee

o Procedure

1. Discuss the concepf of begmnmg, mlddie ond end wu‘rh The class
~ Show them how the frcm hasa begmmng (engme) a mnddle (car's)
o vond an end (caboose) ‘

. o 2 Reread a fcmlhar' book To fhe class dehbemfe!y separ'm‘mg cmd

o discussing the beginning, middle, and the end.

~This procedur‘e should take place several days with famlllar' |
- books. Each day !e‘h‘mg The children Take 'rur'ns holdmg up The o

. appr'opmofe Tr'am por'T for' ’rhe sfory



3. ‘Read%he' book . ~ ic for enJOanenT -
”»Ieﬁmg the students pr'edlcf as you read. Rer'ead the book for The S
| _class havmg them hs?en for' ?he begmmng, middle, and fhe end

| ,4 Have each s?uden’r ‘rhen draw and color, on Thesr pcxper folded :v -

~ into thirds, the beginning, middle, and the end of the story. Give "
~ them 1"x6" strips to write a sentence to accompany each pcxr‘f |

Let them glue that to the bottom of their section of the paper.
This sfmp can also be stapled to The boﬁom of each of The Thr'ee |

, sechons
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 Biograpy

',AU‘I’hor‘- Syl‘via Rosa-CaSanova |
"ISBN# 0- 689 31932 o

ObJechve After r'eadmg Mgumﬁm_qnd_hg_oj_gf_._c_a

students will write a flrs?hcmd blogmphy abouT a specnal per'son m"v
their In‘e o | i

Materlals

- A copy of Mgmg_Er_Qy_gnd_the_EQLQ_f__cg
| Pr'ewr'mng page

* Chart paper

Procedure : ‘ |
1. Discuss with your sfuden'rs the word spec:al and what makes a’
~person special. Discuss the personality traits a special person.
might have. Act out or role play some of these traits. Examples
might be kind, heipful or brave. CreaTe a wor'd bank wu’rh These |

words. | R | PR PO

2. Redd Mgmg_Emy_gnd_thz_Eg_t_o_f_m To the c’!a'ss‘ “Dviscdss T‘h‘e“ o
relationship Mama Provi and Lucy had. Who was special to Lucy?
 Why? Now complete the same prewriting sheet, on the overhead

or a large chart, about Mama Provi to Lucy. Using the mfor'ma'nonf' s

created on the prewriting chart model how to write seveml R
| senfences using Thaf sheet. RN

3. On the foIIowmg day complefe a pr'ewr'mng sheet togetheron
a large chart or an overhead abouf someore in your school Tha'r is
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ver'y specml to The rlass (eg., the Jcm*ror' a cafefema wor'ker' a

~ rec. leader), once again demonstrating how to write a couple of

~ sentences using that prewriting sheet. Have each student chcose

‘a family member that they think is very special. The students
 will complete their pr‘ewr'mng sheef abouf ’rhe specsal per'son in
5 Thexr‘ faml ly. | '

4, On ’rhe nex? day hcve each sfudenf wrrre and descmbe Thear‘

i ]'specsal person, describe what he/ she is like and how that per'son‘ o
looks. Tell about an incident you shared with that special person

~_and why that person is speczal to you. Have The sfuden'l's shar'e o
: _These orally with the class | |
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 Lookslike . Actslike

My Special Person \

;Why}?hfey‘q_rfle'}special,--" AR .Qne'ﬂmeIrerr‘\}ember;‘
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R | Sdrne and Differehf‘
' ..A'ufhovt":v Jules Feiffer L
ISBN# 0-06-205155- 5

- ObJec?we After readmg Megmuhjg The sTudenTs wnII dISCUSS
the samliarmes and dlfferences in the advem‘ures within the
- story. |

Ma'rerials: |
* A copy of Meanwhile
* Chart paper, divided m'ro thirds vertically
* Two colors of hlghhghf tape, or highlighters, two color's

Procedure |

1. Bring in a couple of comic books that use the wor'd meanwh:le
throughout. Share a couple of pages from the comic book and

- discuss what happens when the word meanwhile is used. Begm ~
reading Mggnﬂh_!_e stop afTer the first adven'rur‘e

2. Discuss and chart what was happemng on the pirate shup then
meanwhile a new adventure begins. Read on in the text predicting
~ about the wild west, stop to discuss and chart the adventure,

- predictions again about what is to come now. Read on for the final
adventure in outer space stop to dISCUSS and chart ThaT
adventure. | | |

- 3. Finish the book and dlscuss wrrh the class why Raymond had
these advenfures .
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4. The second day reread Meanwhile, telling the students to
listen for things that are the same in the adventures and the
things that are different in each of the adventures.

5. Review the charts written previously. Have the students
generate what was the same in all three of the adventures. Using
highiight tape or highlighters have the students highlight those
similarities in the same color. Next discuss those things that
were different in all three adventures. Highlight those on the
chart in a different color.

6. Using the information highlighted that were the same the
teacher will model writing a couple of sentences utilizing the
chart. Go through the same process with the differences. The
writing of these sentences may be done on a separate day,
depending on the attention span of your first graders.

15



I ,"-'kA-vLeyﬁer,_j, Home
* Author: J uleé Feiffer
ISBN# 0-06-205155-5

Objective: After reading MW ‘rhe sTudenTs will be wr'mng
Ieﬁers to their parents. o .

| Maferlals
+ A copy of Mggnwh_lg

» Chart paper ' |
<A Ieﬁer for'mm‘ for' each sfudem‘

‘ Procedur'e

1. Read Meanwhile as a r'ead aloud to your s‘ruden‘rs leﬁmg Them
make predictions and enjoy the adventures in the text. Then
reread the story through the first adventure when Raymond had
to walk the plank On page 8 of this book Raymond tells the |
“pirates he wants to write a letter to his Mom. Discuss with your

- first graders why he would want to write a letter to his Mom and

| wha‘r he musT want to say to her' in ThlS |eﬂ'er'

2 Mode! on chart paper how to wr'i‘re a letter. This letter could
~ be Raymond writing what your students want you to say to his
Mom, or you could write a letter to your own Mom about something
else. This could be the first introduction to letter writing or a
review. The parts of a letter need to be introduced. If thisisa
first introduction to writing a letter it would be helpful to have
the letter format written and laminated on chart paper so this
~ writing can take place many times whole group before you ask



~ your students to practice this independently.

3. After appropriate modeling of how to write a letter, let your
students practice writing a letter to their own Mom or Dad. Tell
them this letter can be about an adventure they have experienced
or anything they would like to tell their Mom or Dad.

4. The next step would be to model and practice addressing the
envelopes with a correct return address. Stamps can be added
for authenticity. If you order from Mystic Stamps you wull
receive 100 old cance!ed sTcxmps for $1.00.

4. Fori ndependem‘ prac‘rice have letter writing as part of your
writing center with a real mailbox for them to mail their letters
to people in your school (e.g., secretary, custodian, former
teacher, cafeteria helper, rec. leader). The letters get returned
to the students if they are not addressed properly.
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Cartoon Expression
M hil
Author: Jules Feiffer
 ISBN# 0-06-205155-5

| Objecﬂve: After reading Meanwhile, the students will write
captions in speech bubbles to accompany cartoon characters.

“Materials:

A copy of Meanwhile

- Assorted cartoon clips showing action

- Newspaper cartoons that use speech bubbles
. Whi'i'e out correcﬁon tape

'Procedure

1. Prior to readmg Mg_qnmh_!g To the s?udenfs speech bubbles ar‘ev
explained to the class. Examples of cartoons using speech bubbles
_would be helpful. |

2 Read anwh_dg to The classasa read aloud, ac‘hvahng pr‘:or
knowledge Thr‘oughou*r the ‘rexT

3. Aﬁer' read_mg and duscussmg the adventures that occurred in

the story, model the use of speech bubbles with a character on

~ the overhead or on chart paper so all the students can see the
‘text. This could be a series of actions from the character or

characters so the sense of a story would be visible for the

students.
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| 4 Le'r The sfuden'rs choose a ser'les of car'foon ptc?ur'es ‘ro add
| dlalog in The speech bubbies e

5 If you use a car'Toon from the newspaper' or fr'om a comic book
~ white out tape can be used to cover the writing in fhe speech
ol bubbles S0 The chuldr‘ens own wor'ds can be added
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