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I n the 1 920s a nd 1 930s the M exican scho o l  age popu lat ion i nc reas
ingly pa rt ic ipa ted in  the  ed uca t i o n a l  system of the U . S .  Mea n wh i le, 
many first exper iences of these c h i ld re n  w i t h  the s tate came in t h e  form 
of ed ucat iona l  research .  The i n t e l l igence tes t ing  m ovement had a b rief 
h i s tory before the n ,  one which  was gather ing  m uch moment u m  a nd 
great ly  encouraged by  corporate  fou n d a t io ns a nd the coopera t i o n  of 
u ni vers i ty a d m i n i s t ra t ions .  The ra p id  i m m igra t ion  i n  the 1 920s a nd 
set t l eme n t  of M exicans i n t o  co lon ias  of  t he Southwest coincide d  with 
the r ise of acade mic  research and p u b l ica t ions on  racia l in tell igence,  as 
wel l  as w i th  t he c o m b i n a t i o n  of mass c o m p u lsory ed uca t ion and i n te l l i 
gence test ing,  t rack i ng,  a nd curric u l u m  d i ffe rentat ion .  Many academic 

sch ola rs ,  t ra i ned i n  t h e  m od e r n  schoo ls of psychology, con t r i buted 
rese a rch for t he c o nstruc t ion  of  a pedagogy of socia l  orderl i ness  and 
economic  e ffic iency t h rough deve lop ing  a "sc ient i fic" theory o f  racial 
i n te l l igence . This tudy  d e m o n  ' t ra tes  how the labor process and s ocial 
stab i l i t y  was of greater  i mporta nce to sc ient i fic racists than the i ssue of 
race i tself; furt hermore ,  t h i  s tud y shows how in te l l igence resea rch and 
I Q  test ing  i n  schoo l s  were pr inc ipa l ly  methods for ideologic a l l y  and 
soc ia l ly  reproducing labor  power for a ca pi ta l ist  economy.  

Between 1 922  and  1 934,  a t  least  e ighteen in te l l igence studies o f  Mexi
ca ns  we re pub l i shed i n  va r ious  profess ional  a nd cholarly j o urnals .  
They formed a por t ion  of some o ne h und red uch studies carried o ut on 
blac k s ,  Africans ,  Asia ns ,  La t i n  A me ricans ,  a nd Europeans by social 
sc ient i s ts ,  pr ima r i l y  psyc h o l ogists .  The la t ter  stud ies were ca rr ied out 
between 1 890 and  1 930, a nd formed a part  of a la rger mass of "scien
t i fi c "  ev idence on racia l d iffe re nces .  I n  terms of theory and meth ods  t he 
va r ious  s tud ies we re pa ra l l e l .  One can  i n terchange subjects wi thout 
cha nging the  essence of  the  s tud ies :  whether  M e x icans, Indians ,  "ha lf
b reeds , "  b lacks  o r  I t a l i an . the  s tud ies were seemingly uniformly  con
ce ived and  wr i t te n .  Thei r  conc lus ions  d id vary, but  only accord i ng to 

a ve rage I Q  o r  behav iora l  t ra i t  u nder  s tudy .  Thus,  a range ra t h e r  than 
ident ica l l Qs o r  t ra i t s  were fou nd t o  be the  case for each particu la r racial 

group stud ied . H o wever,  one  fac tor  a lone  u nited the invest igators: 
scie nce had d e t e r m i ned a rac ia l  i n fer ior i ty  a mong poor whites. Sou th
ern E u ropeans,  a nd "non-whi te " nat iona l i t i es a nd races. 

Sch o la rs such as E . A. R oss, Lew i s  Terma n ,  E .  L .  Thornd i ke and 
Robe rt Yerkes ,  w h o  had formed pa rt of the  va ngua rd of progressivism. 
were act ive in p r o m ot i ng sci en t i fic  racism . Each supported a nd was 

act ive in ca mpa igns for the forced s te r i l i za t ion  of "social d evian ts. " 
Their act iv i t ies in  eug�n ics were o ne a s pect of  the i r  pa rt icular resolut ion 
to  potent ia l  t h reats to  the socia l order .  S i nce , they cla imed . the nature of 
the socia l order was a sum t o t a l  of i n her i ted cha racte rist ics. a basis for 
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ord�� in
. 
soc iety w o u �d b e  a f or m  o f  b i rt h  c o n t rol  t h rough forced 

stenl i zat lOn .  By 1 907 fI ft e e n  s t a t e s  h a d  p assed s ter i l i za t i o n  laws ,  and by 

1 928 at least 8 ,500 p e op le we re s t e ri l i zed t h rough t h e  e n fo rcement of 
these laws. 1  

This was one extrem e  aspect o f  the progessive racism; the more 
popular form, and o n e  which a pp ears most often in the l iterature , 

was the simple indenti ficati o n  o f  economical ly,  social ly ,  cultu ral ly, 

and physically distinct peoples as biologically i n ferior. This positive 

identification was supported through the findings of h undreds of 
research studies into the i n te l ligence of racial  and n a tional minorities. 

Scientific racism functioned q u ite wel l  within the general goal of the 
popu lar functional ist sociological concept, the organic society. 2 

Racism was essential ly an ideologica l explan ation for the social 

structure, and did not affect the distrib u tion of property, but 
rationalized that distribution.  Progressivism renou nced the classical 
bourgeois theory of classes as a socioeconomic concept, yet poverty 

and wealth remained. The resol ution o f  the contradiction rested with 
the nature of the individual ,  but not a random selection of individuals .  

Sci entific racism postul ated that the social stru cture was determined 
by the inherited n ature of racial or n ational  groups. The inherited 
characteristic was none other, and need be no other, than i n tel l igen ce .  

Through expl aining the social order based u pon i n tel l igence and 
genes, scien ti fic racism could simultaneously dissolve socia l  discon

tent by socializing the racial and min ority groups to the burden of 

poverty upon themselves. Furthermore, by arti ficia l ly separating 

workers from each other outwardly on the basis of culture ,  race, or 

nationality, the worki ng class would be segmented within itse l f. The 

first effect would be to place the explan ation for the distJi bution of 

wealth upon the intel ligence of racial groups. The second effect was to 

prevent the development of a, political class consciousness within the 
working class. 

Scientific racism, however, was only a temporary aspect of the 

testing movement and w as not intrinsic to i n tel l igence testing i tsel f. 
The most important function of IQ testing was that of providing a n  
ideo logy within t h e  educational i nstitution for pu rposes of training.  
The argument that Mexicans as a group were l ess intelligent was not 
necessary for tests to continue categorizing Mexicans as Jess 
" i ntelligent." The instrument was not intended to construct a racial 
h i erarchy in society; its fundamental purpose w as the realization of a 
po l i tically and economica l ly stable society and as such woul d  
rei nforce working class children for commensurate socialization and 
ski l l training. Thus,  scientific racism and intelligence testing 

continued to serve an i dentical  function: sifting out the "likes and 
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unlikes" in the process of education. 

In the incorporation of racism into acceptable scholarship, the 
academicians made race respectable as an explanation for the 
existence of the poverty they saw at the lower quarters of society. In 
their quest for social relevancy they accepted racism and went about 
formulating racist theories dedicated to the preservation of the social 
order. The result was that, as the university became increasingly 
important as a shaper of public policy, the prescriptions based upon 
academic research were given a stamp of legitimacy within educa
tional practices. Research carried out through the auspices of the 
university and the progressive education movement were closely 
related phenomena, for it was really the university which 
simultaneously produced racis t research and provided much of the 

context for proRressive expression and reform in educational practice. 

In major universities throughout the nation, the notion that the 
scholar's role was social and thus not only intellectual meant vast 
changes in the role of the university in the modern era. 

Scholars investigating racial differences were products of an 
unequal society, a society that distributed wealth in terms of classes. 
They could not infer inferiority among the wealthy, or superiority 
among the poor, or even equality between them. The social scientists 
inadvertently assumed that one's objective socioeconomic condition 
was the result of individual and not social causes. They accepted the 
contradiction between poverty and wealth in that the structure of 
society was viewed as a permanent and unalterable object which had 
as its basis the genetic inheritance of peoples. In seeking explana· 
tions of the social and economic organization, the scholars were also 
apologists for that organization because, a priori, the poor were poor 
for reasons that were not rooted in the manner in which society was 
organized. Society, for the social scientists, was structured upon 
individual and inherent human factors. Thus, the social structure of 
society was conveniently explained by the nature of the peculiar 
biological condition of each individual. This conclusion, based upon 
classic bourgeois individualism, formed the foundation for the 
scientific racism of the twentieth century. 

Theories of racial differences ran the gamut from the hardnosed 

racism of Madison Grant to the "softer" versions of Otto Klineberg, 

who thought that racial differences in intelligence and behavior were 

possible, but needed to be verified. The importance of the theories is 

that they became an integral part of the philosophies and programs of 
public and private social agencies across the United States. Many of 
these "scientists" proposed that society base its well-being upon the 
"scientific theories" of racial differences and that through such an 

approach the social problems of society would be greatly reduced, if 
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not solved .  H owever, c lassical  bourgeois democracy was no longer 

viable. Lew i s  Ter ma n  concluded that the U .S .  must reform i ts 
philosophy o f  eq u a l i ty a m o n g  men , that i t  was mere senti mentalism 

which only served to  e n d a nger the progress of c iv i l ization and the 
"white race.": 1  

Not surprising,  a n d  d ue i n  large measure to the efforts of the 
academic world ,  the "scien ti fi c  theories" becam e  com monly held 

ideas. And i t  must always be borne in m i n d  that a racia l  theory of 

society a ppeared usefu l  o n ly because it  served to rei n force the con

tinuation of  the soci al  order. In the case o f  the soci a l  scientists who 

investigated racial  d i fferences, they were h ighly  conscious of the 

need to p reserve the soci al  order from the  apparent  potential  for 

political radical ism m a n i fested through l a bor con fl ict ,  urban poverty,  

immigration ,  and other social  problems.  Th ey beca me a van guard 

defense of  the  social  order by vi rtue of h a v i n g  rat ional ized i ts 

existence upon pseudo-scient ific  race t heories. 

Testing the Mexican People 

Under the tutelage of Lewi · Terma n  at  Sta n ford U n i vers i ty ,  

Kimball Young wrote a Ph . D. d issertation in  19 1 9  ent i t led /m m i{{ra n t  

Groups in Ca lifornia ,  which was l ater publ ished by U n iversity of  

Oregon Publications ( I922). I t  is an i m port a n t  s tudy ,  not  o n ly because 

it  characterizes the met h ods and concl usions o f  the racial  studies of 

the period but also because of the proposa ls put  forth for sol u tion o f  the 

"immigra nt problem . "  Young's proposals were n ot rom ant ic  or 

impractical ;  in fact, t hey had already become a signi fi C 'a n t  part of t h e  

educational program in  many cities across the  U n i t ed S t a tes

tracking and IQ testi ng. 

Young made a comparative study of Mexicans, I ta l ians ,  
Portuguese, and whi te A mericans.  His  subjects were eighty·eight 

pupils of the San J ose school  system in  grades four through eight .  

Young was a practical soci al sC' ientist and h e  was therefore con cerned 

with the pract ical educat ional  q uest ion of non-American chi ldren. 
However, being a mai n stream soci al scientist of the time, he accepted 

without much q uestion the pol i tical charge that foreigners posed a 

potential  danger t o  thl '  conti n u ation of the U.S .  un less brought i n to a 
system of state spun sored social  control. H e  wrote that 

. . .  there are two assumptions fund amental to our purpose: the 
first regarding genera l  in tel l igence bears upon the experimental 

method a n d  the i n terpretation of the results for educational  
ends· the second bears by implication,  at least, upon the i n ter

pret�tion of the resu lts for wider problems of immigration, racial  

mixture and  future cultural progress.4 
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Again,  it should be underscored that the principal characteristic to 
be studied and analyzed for the purposes of educational ,  social, and 
racial control was i ntelligence. The development of the concep t  in
telligence by such scholars as James, Dewey, and Lewis Terman was 
easily accommodated to the specifications  of racia l  research . I n  

essence, the development of the concept i n tel ligence was t h e  
theoretical break-through necessary for scientific racism to funct io n .  
Consequently, the heart o f  racial theories o f  the period and o f  t h e  

twentieth century h as been based u p o n  t h e  concept o f  intelligence .- "  

The method employed by the  researchers was basically the  

intel l igence test i nvented by Binet and Simon in France and furth e r  
refined b y  Stern and Terman at Stan ford. In nearly a l l  educatio n al 

studies on Mexicans,  inte l l igence was the measurable factor. Not o n e  
researcher questioned t h e  rel iabi l ity o f  the testing device. Their  

universi ty train i ng taught them that it did measure and qua n t i fy 
intel l igence and cou ld thereby measure whether some races were less 

intelligent than others. Since in tel l igence cou ld not be defined in 

scientific terms, tests incorporated a subjective set of cri teria wh ich 

defi ned what intel l igence was supposed to be. The researchers were 

united in their premises that by n ature certain people were inher e n tly 

more intel l igent than others, and were therefore superior. 

The social  problems which Young identified were manifested In 

imm igration and urban settlement and the incorporation of 

imm igrant chi ldren in schools. He showed,  for exam ple, 

. . .  the Ital ians a n d  to a lesser d egree the Port uguese a n d  

Spanish Americans h ave encircled S a n  J ose, absorbing en t i n' 

sections unti l  in the districts comprising two-thi rds of theci ty 's  

bou n d a ries are  fou n d  l a rge and populous neighborhoods 

occupied a l m ost without exception by the I talian fami lies. This 

dis location  of  the population of these neigh borhoods, which h a s  
been so typical i n  a l l  American cities facing a similar situat i o n .  
h a d  profound and serious effects u pon the public  schools. 'i 

Wil l iam H . Sheldon a n d  Don T. Delmet each publ ished studies using 

s imilar  argumen ts. Sheldon's  words cloaely resem ble those of You ng:  

In school  systems h a vi n g  a l a rge admixture of foreign chi ldren 

it  is essent ia l  th at  the i n te l l igence of the foreigners be known as 

accurate ly  as possible ,  and that  every effort be put  forth t o  u se 
such k n o wledge to the best advantage.7  

Delmet further develo p ed the " foreigner as a problem" thesi s :  "The 
M exican chi ld  has a l w ays been a probl e m  in the public schools and 
will continue to be o n e  of the problems that our schools must  face. 
Many schools  consider Mexican c h i ldren a l i abi l ity . . . .  "" Scholars 
were similar i n  their  conscious raci a l  ideology ; they investigated for 
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racial i n te l lectual d ifferen ces because they believed them to exist.  
Koch and Sim mons's  "A Study o f  Test Performance o f  American , 
Mexican a n d  Negro Chi ldren " was aimed solely at defining racial 
distinctions ,  i .e. ,  "The aim of the i nvestigation is  . . .  twofold :  first to 
make i nter-racial and i n ter-national  comp arisons ;  and secondly to 
compare the city and rural-school populations for each race and 

nationali ty  studied. " 9  

Not one scholar defined i n tel l igence scientifical ly,  yet they were 

measurin g  intell igence. One study, "A Study of C auses of Retard ation 

Among M exican Children in a Small  Publ ic  School  System in 

Arizona," 1 0 assumed an a p riori mental i n feriority a m o n g  Mexicans .  

According to O.K. Garretson, the author, "These factors are :  ( 1 )  

irregular school attend ance, (2 )  tran sientness of the M exican fam ily,  
(3 )  native capacity, or intel l igence of the M exican people . . . . " 1 1  

Garretson, oblivious to reality as were m a n y  of h is  con tem poraries, 

assumed a priori factors inherent within M exicans which caused their 

demise. Even though the n ature of agricultural prod uction d e m a nded 

a migratory population, one th at moved from one area o f  prod uct ion 

to another, Garretson d isregarded that real ity. H e  disregarded the 

manner i n  which workers were moved fro m  place to p l ace by 

deliberately set low wages. Garretson covered his  eyes to l abor 

contractors and emp loyers' agents who traveled about seeking out 

available labor to transport to distant fields . l :! Garretson's causal  

theory can be interpreted as an ideologically sound in terpretation of 

the class formation, because it corresponded with the fu nd amental  

ideological framework stressing individ ual  responsibi l ity .  Mexicans 

were not rewarded through material gain nor could  they be as long as 
cheap l abor was demanded by the owners of farms or industries. To 

the apologists of the social structure, and of capital ism,  Mexicans 
were identified as the cause of their fai lure, and in part,  for the 

persistence of poverty in the society as a whole.  

Thomas R. Garth, undaunted by the economic need for Mexican 

labor, i n  a study of the " industrial  psychology of Mexicans" and 
focusing on symptoms of  Mexican integration i n to the economy, 

wrote that Mexicans brought with them "sickness an d diseases of 
contagious sort, poverty and . . .  a tendency to get into problems ofth e  
law . " 11 A corol lary opinion held that Mexican children were 
" problems" within the educational system. One contemporary 
researcher  wrote that the prevailing opinion among school officials 
concern i n g  Mexican children was that they were " liabilities rather 
than assets." Had the steady development of mass com pul sory 
educatio n  not occurred ,  the research and assessment of Mexican 
children might never h ave been carried out.  Mexican children 
attend e d  school only in rel ationship to the development of capitalism 
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itself, which Mexican labor, ironically ,  helped to develop. I n  a l l  of the 

intelligence research upon Mexicans, that poverty which formed the 

immediate l iving environment of the subjects was considered to be a 

product of their own making, and further correlated with their 

in telligence. 

Mexicans were recruited by l arge employers primarily as unski lled 

workers and thus it was only to be expected that they wou l d  form 
co m m unities in areas where their wages permitted them to l i ve .  The 

di strib u tion of the Mexican commun ity into the poorer section s  was a 

socioeconomic process characteristic of working class immigrants 

t h rougho u t  the U . S. 

E very inte l l igence study of Mexicans was carried out, in  effect ,  u pon 

the m e mbers of the very poorest of the working class. The economic 

burdens that the unski l led work force faced were large enough ,  but  in 

addition to their inferior and ostracized soci al standing M ex icans 

fou n d  themselves penalized for their culture. Psychological testing 

was carried out in E nglish and seldom took into account a n other 

l anguage. I n  only one study did the researcher acknowledge that 

l a n g u age was a factor which possibly lowered scores. I I 

"It  is u n us u a l  for a Mexican child to be able to speak Engl ish when 

h e  e n ters k i n dergarten or first grade, " acknowledged one rese archer. 

Yet even though this was the case, only five of the eighteen studies 

m ention l a n g u age a s  a factor at al l .  And in only one was l a n guage 

though t to be a h a ndicap.  The remaining four dealt with lang uage in 

d i fferi n g  m a n n ers. Garretson ignored his own stateme n t  that 

M exican chi ldren in the first grades rarely spoke English and admin

i stered the test, nonetheless.  According to Garretson, language s hould 

be acq u i red by the third grade by "normal chi ldren " and even though 

l a nguage was a factor i n  grades one and two, it was not a factor in 

grades three through eight. H ow he arrived at this conclusion was 

n ever d es cri bed, but  h e  added to his analysis by saying that 

" regardless of the m ethod of accounting" the same resul ts would 

i nevitably obtai n . l �  So m uch for the scientific method. 

In studies by P a sc h a l  a n d  Sul l ivan,  H aught, and Goodenough, 

definite m ethods were devised in order to cancel out langu age as a 

factor. They a d ministered non-Ia n u age tests, considered to be 

"completely i ndepend en t  of l anguage. " 1 6  Paschal and S u l l ivan 

designed a "test or scale  that  can be applied by an American to the 
M exican chi ld  or a d u l t  a n d  despite h i s  l i mited use of E n glish o btain 

res u l ts as free from person a l  error as the theory of men tal  tests 

dem ands . " I i However, these scientists were not a l l  will ing to make 

such an adj ustment in thei r m ethod. In their studies they accused 

Mexica ns o f  not adapti n g  themse lves "to our form of l ife" a n d  further 
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ihat Mexica n s  refu sed to " u se E nglish or encou rage their chi ldren to 

use it ." 1 R Neverth e l ess ,  they a d m i n istered their "non-language" 
mental tests i n  t h e  most  u n scienti fic  of methods. For example,  in one 

Lest com posed of a battery of s ix ,  i nd i vi d u a l  chi ldren were asked to 

arrange n u m bered blocks i n to their  proper sequence after they were 

scrambled by the exam i n er. "The c h i l d  was given no other i nstruction 

ihan 'Put the se back as q u ickly as you can , '  which was accom pan ied 

by motion s  indicati n g  the task so that i n  case the words were not 

understood the c h i l d  would n evertheless u nderstan d  what she 

wanted . " l Y  Three trials were given and each rearran gement of blocks 

varied . " I t  was customary to warn the child to go faster on the second 

trial, b u t  n o  addition a l  i n struction or en cou ragement was given 

except to call  'pronto ' before each trial  got wel l  u nder way. ":lO One can 

imagin e  w h at the " pron to" sounded l ike  to the Mexican chi ld ;  

moreover,  the emph asis on speed o n  al l  six of  the tests m ust h ave been 

an u n n erv i n g  situation for the child ren . One can only speculate what 

those 4 1 0  children felt as they were subj ected to such a hosti le  

exam i n a t i o n  or w h at the many h undreds of other children felt as 

subjects of the social sciences. 

Haught w as even more ho tile toward the children in his study since 

the fun d a m ental purpose for his research was to dispel the notion that 

language was a factor: 

W h e n  i n telligence tests are administered to both groups, the 

chi ldren of Spanish descent fal l  considerably below the 

sta n d a r d s  obtain ed by those of A nglo descent. There is an 

i n cl i n a tion to assume that this does not mean an inferiority but 

a l a n g u a ge difficulty encou ntered in taking tests .:l 1  

H augh t ' s  incl ination was consequently to assume that language 

was n o t  a factor and that Mexicans were therefore truly innately 

inferior.  H e  used this argument to support his conclusions: "Since the 

older ch i l d ren are handicapped as much as the younger there seems to 

be no j u st ification for assigning the difficulty to inabil ity to use or 

und erstand English . . . "22 Thus, like Paschal and Sullivan, Haught 

was upset  because the subjects were not "assimilating" quickly 

eno u g h . H e  concluded that their intelligence was a barrier to learning 

English ; n on-use of E n glish w as 'sufficient reason for Haught to as

sume th a t  language was not a cause of low intelligence! Consequently, 

the o bjective standard for intelligence was knowledge of English and 

even tho u gh he h ad sta ted that his investigation was to clarify the 

importance of language in psychological tests, he concluded that the 

comm and of the E nglish language was as much the indicator of 

intellige nce as the i n telligence test itself. 

Florence L. Goodenough also sought to define the role oflanguage in 
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intelligence tests through developing a non-verbal examination. Her 
whole purpose was to prove that verbal tests were reliable and 
corresponded to non-verbal tests. Goodenough, who w orked as 
psychologist for the Institute of Child Welfare at the University of 
Minnesota, tested 2,457 schooi children in 1928, of whom 367 were 
Mexican children from Los Angeles. Her results coincided with those 
of her colleagues who administered verbal tests. The non-language 
scale test, wrote Goodenough, "is completely independent of 
language" and that furthermore "the rank order of the various 
nationality groups corresponds very closely to that found by means of 
other intelligence tests."2:3 The data were overwhelming and 
converged from a number of separate points. Every possible 
instrument at the disposal of psychology to measure and quantify 
mental quality obtained similar results. Mexican children, indeed the 
Mexican people, were below average in intelligence, and were not 
deserving of the same educational opportunities as those of higher 
intelligence. 

Conclusions and Proposals of The Racist Schol ars 

"Extensive studies in the Southwest show that this condition, serious 
retardation, is a common one among Mexican children,"24 according 
to one investigation. The research concluded that the average 
Mexican child was not normal in intelligence and that the educational 
"treatment" of Mexicans was to be adjusted to meet their particular 
level of intelligence. Haught found in 1931 that the "average Spanish 
child has an intelligence quotient of . 79 compared with 1 .00 for the 
average Anglo child. "25 However, the liberal side of Haught was quick 
to advise the reader that "there are some Spanish children as bright as 
the very superior children. "26 Garretson found that "retardation of the 
Mexican child . . .  is from three to eight times as great as that of the 
American child . . . . "27 Delmet concluded "that the Mexican children 
studied show, on the whole, greater school retardation and less 
acceleration and are on the whole much older for a given grade than , 
are white children."28 

Gamble's study found "the average intelligence quotient for the 
Mexican was 78.75 . "  Furthermore, he stated, "This quotient is . . .  
approximately the same as that found by Garth. "29 

Koch and S immons, Sheldon, Young, McAnulty, Paschal and 
Sullivan, Goodenough and Garretson reached similar if not identical 
conclusions. Mexican children were inferior to "American" children 
on the most scientific of instruments, and were still as inferior when 
the language factor varied. These "facts" were not abstract 
theoretical conclusions, for it was always the intention of the 
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investiga tors  t h a t  t h E  i r  c o n cl u s i o n s  h a ve p ractical a ppl ication in the 

socia l izat ion p rogra m s  o f  t h e  ed u cation a l  i n st i tu tions.  

Ki mbal l Y o u n g 's s t u d y  is  t h e  classic pract ica l scienti fic  

in vestigati o n , for his  w h o l e  p u rpose i n  research w a s  to so lve pract ical 

social  prob l e m s . A fter Y o u n g  con cl u d ed t h a t  " La t i ns" were i n ferior to 

"Americans" h e  t h e n  s ug gest ed a reorga n i zat ion w i t h i n  the educa· 

tional syst m w h ich wo u l d  recog n i ze t h i s ra nge o f  mental  ( and thus  

socia l )  su periori i y  a n d  i n feri ori t y .  He p roposed t h a r  studen ts be 

segregated on t he basi ' of i n t e l l i gen �� s i l
.
1 ce " t h e  problem o f  t each in g 

the American c h i l d ren i n  t erms o f  a bi l I ty I S  fa r easier t h a n  w i t h  Lati n s 

who i n no case c a n  rise b u t  a few point s  a bove t h e  s ta ndar d average 

intel l igence . . . . 
" . i l l  Young q uest i oned whether the d i fficu l ty of  non

Engl ish speak ing studen ts was " one of l an g u age . . .  a l on e , "  or "one of 

differences of c u l t u ra l  h ered i t y  or  does the pr i n c i pa l cause l ie in roots 

in which the e n v i ro n m e n t  h as l i t t l e  play'?"  H owever. the quest i on of 

the cause was not of con cern i o  the i mm ed i ate educationa l problems 

presented by " fore ig n "  ch i l d ren . Y o u n g  bel ieved t h at the l arge 

number of a verage c h i l d ren were " c l oggi n g  t h e  school machi nery "  

and that th e teac h i ng object ives o f  t h e  schoo l s  become 

insurmoun ta b l e  by t h e  presence o f  l a rge n u m bers o f  " fa ilu res . " H e  

further contended t h a t  the rea l problt'm w a ' not l a n gu age, or the 

migratory type o f  labori ng family char acterist ic o f  i m m igran t s in the 

San Jose area , but " o n e  o f  m e n t a l  capaci ty,  or genera l intt' l l i gencc ."  

Since You ng's m aj or i nt ere, t ,  l i ke t h at o f  ot her i n ve , t igatOrs,  was not 

principa l ly  for m a k i n g  rac i a l  com pa ri ons ( a l t hough h e  certa i n ly d i d  

make them ) but in educat i on a l  progress, h e  focu sed u po n  t he "changes 

in the educational p rogra m "  necessary io cope wi t h  the " facts " o f  

lower i n te l l igence a m o n g  Lat i n s .  Ed uca tors,  w a rn ed Y o u n g, " m ust 

take i nto acco u n t  the m e n t a l  abi l i t ies o f  the c h i l d ren who come from 

these racial groups. "  H e  w as ,  however, sat i s fied that  i n "many school 

systems" a reorga n i za t io n  and " re v a m pi ng of  the curr ic u lum" was 
taking place precisely on t h e  b asis of ment al abi l i t ies of raci al groups. 

Young proposed th at 'chools  " ed ucate" them to the i r ca pac i ty . 
TO\vard t h i s  end he recomme n ded four basic reforms to be carried out 
i nvolvi ng ( 1 )  school pol icy,  (2) admin istrative an d  'upervision al 
change , ( : 3 )  curr icu l um c h a n ges a ccompanied by changes i n  teach ing 
practice, and ( 4 )  " A  public conscience of cooperation with the schools . " 

Under "school policy" Young suggested that a "new policy must 
grow from a careful sociological-ed ucational survey of the localities, 

the economic l i fe of the inhabitants, what the chi l d ren of the present 
will be doing in l a ter li fe in i nd ustry and agric ulture or in business. ":1 \ 

Young seemed to be borrowing from current educational thinking, 
specif ically E .A .  Ross 's l iberal progressive ideal of having the school 
become a center  of social stabili ty.  Young further added that " the 
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general levels of intel l igence i n  the school popul a tion that a re to  b 
instructed m ust be given h ighest priori ty i n  developing th i s  ne: 
school policy." I n  essence, if this suggestion were to be carried ou t 
each school would  develop and adj ust accordi n g  to the i m media� 
comm unity's level of inte l ligence. 

Secondly ,  Young suggested cha nges in school admi nistra tio n  and 
supervision ,  which he described as the appl ication of "sta n d a rd ized 
i n te l l igence tests which should be a ppl ied throughout the e lemen tar I 

h I " Th ' " I  ) 
sc 00 S. 1 was on y suggested from the side of the schools 
predomi n an tly  foreign because i t  is  there that the largest n u m ber of 
the backward are fou n d . "  

Th ird l y ,  a fter testing, Young proposed that a reorganization of 
teach i n g  u n i t  m ust be made that took into account "at least for three 
c 1 as e of  pupi ls ,  the mental ly  retarded , the normal, and the s u perior. " 
Fi n a l ly,  Young urged that a program i n  Americanizat ion with 
Engl i  ·h  cl asses as the cen tral core of in truction be instituted i n  each 
c i ty with sign i ficant  enrol lment of foreign chi ldren . 

The practical effect of such proposals was to com pletely a l ter the 

depth of ed ucation , for what would result  would be a state i n sti tution 

w i th enormous power over ind ividual  l ives. As far reaching as these 

proposa l s  a ppear, they are only significant  when li nked with  the 

curricu l  urn Young proposed ; it was developed upon the fol lowing 

grounds :  "Gi ven the ran ge of abi l ities measuring from those 

represen ted by the lowest twenty-five percent of the Latin s  to those 

fou n d  i n  the  u pper twe n ty-fi ve percent  of the non-Latins, wha t m ust be 

done to m a k e  the content of education more commensurate with the 

ab i l i ties of these pupi ls?":'� Young's curriculum would be along the 

l i n es of ( 1 ) "Tra i n i n g  for occupational  efficiency," (2) " H abi ts and 

a tti tudes for socia l  cooperation ,"  and  (3)  "training for appreciation . . .  

o f  the a rts a n d  sciences for satisfaction and happiness . '  Each 

c u rric u l u m  guide would  h a ve special  meaning for the socia l  c lasses of 

society;  the poor, "less i n tell igent,"  would be trained for a 

"co m m e n s urate task i n  society; . . .  for those who do not possess the 

capacities  o f  the a verage school child,  the curriculum m ust provide 

voca tional tra i n i ng ,  a n d  ski l l s  which wi l l  a l low their best a b i l i ties to 

express themsel ves . "  Not only would tho e of "backward mental i ty" 

be tra i n ed to fi l l  a manual  vocation , they would also be given courses 

i n  science, l i terature,  a rt a n d  m u sic, for there was a l ways the 

poss i bi l i ty o f  "co nsiderable  a ppreciation of these cultural forms."  

U l ti ma te ly ,  a paternal istic  ed uca tion system , given nea r a bsol ute 
power o ver  the d esti n y  of the i n d i vi d u a l ,  was for Young (a for Ross. 
Term a n  and Th orndi ke) a n ecessa ry form of governme n t a l  in ter. 

ven tion i n  order  that  the " Am e rican system " be saved t h rough 

46 



identification a n d  train ing of the " inna tely" more intelligent section 
of the population : " Let our segregation be along the l ines of ability, 

never race as such,  and with the proper opportunities for al l ,  especially 

for those capable of leadership ,  the future of culture itself i s  secured .":I:\ 

Conclusions 
By the 1 930s, program s  identical  to Young's proposals were 

generally incorporated i n to the educational  system of major cities 

across the U . 8 .  A federal ly  sponsored study published in 1 933 reported 

tha t  vocational courses were the com monly applied curriculum 

program for Mexican school child ren throughout the South west.:l4 I n 

the program of the Los Angeles ed ucational system, schools with 

large Mexican populations,  Young's proposals were identical to the 

practices of that school syste m . : I;' The massive attack upon the public 
education system by minorities in the 1 960s was n ot surprising given 

the genesis of the educational programs for working class children. 
The system of education, as interpreted by progressives, was not a 

method for social mobility for the m ajority, but the maintaining of 

privileges for a select few. Simultaneously, schools would create 

stabi lity, orderliness, and constant  reproduction ofa fu nctional social 

and political consciousness. This effect was insured through the 

application of the intel l igence tests and scientific racism.  

The benefits to the existing socia l  order were clear. If  working class 

chi ldren could be taught to thin k  of themselves as inferior, they would 

then be a consciously fun ctional  cel l  withi n  the division of labor. A 

class society cannot have an entire population th inking of itself as 

total ly "equal" and depending upon one's socioeconomic class, 

schools reinforced a consciousness of assuming responsibility for 

being in a particular socioeconomic " level . "  Th is psychological 

cond itioning was fashioned for the working class by the intel ligentsia 

who plied their trade i n  the i n terests of capita l .  

Young, as did other psychol ogists, went through a torturous route to 
arrive at the same conclusion that John Dewey had spoken of some 
years earlier. Dewey urged that children be given an education at the 

community's socioeconomic level , proposing vocational education for 
working class chi ldren . Young fol lowed Dewey's theoretical construc
tion , unconsciously perhaps, but  the similarity of their conclusions 

are nevertheless clear. :J6 The historical roots of unequal education, 
however, go back much further than Dewey. The classical political 
theorists of the bourgeoisie had long before understood that each class 
by virtue of its role i n  production could never be given an equal 

opportunity to education .37 The d ispensing of learning under 

capitalism, l ike the distribution of wealth, was logically unequal.  The 
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premises of educational theory and practice, fou n ded u pon the need to 
preserve the social  relations of production ,  i nsured an uneq ual  
education for the children of  Mexican workers in  the United States. 
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