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Abstract

A consistent pattern of academic failure amongaaini American (AA) males in our
nation’s schools has generated a great deal oksttamong educational researchers and
practitioners. In fact, some studies show thatrA&dles have been labeled as an endangered
species. In an effort to reduce this dangerouathnegtrend, more research needs to be
conducted to uncover those factors that contribu#A males’ academic achievement. This
study will investigate factors (motivation, pardntevolvement/family and peer influence,
environmental, or social factors) that may havetrdonted to the academic achievement of AA
male principals who have achieved success by abtpatademic credentials beyond the
bachelor’s degree. To give educational stakehsld@re insight into what factors contributed
to their academic success, data will be colleaadentify the factors that motivated AA male
principals to become successful, with the hopetthatinformation may also provide
educational stakeholders with more insight on howtrease the academic achievement of AA
males in the general population. This study withw how it contributes to the field of education
by enlightening students, parents, teachers, ednehtadvocates, legislators and policy makers
at the federal, state and local levels on the sscstories of six AA male principals. This study
will further add to the field by highlighting progms designed to help meet the needs of AA

male students.
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Chapter 1
Introduction

Our nation is faced with ensuring that schoolshed accountable for successfully
educating all children regardless of ethnicitytard, or economic background. Although many
participants in our nation’s public schools mantgachieve a viable education, postsecondary
degrees, and successful careers in the workforftieaA American (AA) males continue to lag
behind other groups in academic success and acheudKirp, 2010). The gap has taken place
since AA males were in kindergarten and insteadeofeasing it has grown wider (Kirp, 2010).

The underachievement of AA males is due, in parg lack of emphasis on African
American history and culture (Kafele, 2010). If Alales are to succeed in academics and life,
factors impacting academic achievement need tddagified and closely examined to determine
how they contribute to academic success. KafééRrecognized this disparity and called for
measures that would empower AA males to close dipe g

One measure was to change how AAs are being taogleaching them about their
culture. To increase student achievement for AdesyKafele (2010) believed they need to be
aware of their identity from a historical and cu#tustandpoint. As a principal, Kafele
contributed to the academic success of AA maleestisd and to the knowledge of their own
culture. This approach included learning about#Agtory and how it related to their lives.
Kafele believed by training teachers and providielgvant professional development, students
were motivated and empowered through culturallpeasive instruction.

Of 360 school districts in Arkansas, AA male prpals make up a small percentage.
According to the Arkansas Department of Educatiiiipa), the statewide longitudinal data

system revealed a total of 29 AA principals emptbiyeArkansas public schools: eight AA male



2
principals in the elementary grades, six middleostiprincipals, nine high school principals, one

charter-school principal, one academy principakehmagnet-school principals, and one
college-preparatory principal throughout the stdteAA males are to obtain principal positions
in the field of education, serious attention maga be given to how to increase the number.

Other Arkansas school statistics show that in 20023 there were 1,166 public schools,
569 elementary schools, and 347 high schools istédtte (Educationbug, 2013). With an
educational system as large as Arkansas, it apfiesnes should be more AA male principals
employed in schools across the state. Because @éneronly 29 AA male principals in the state,
understanding the factors that contribute to theacess is essential.

Amato (2005) suggested that family plays an impdntale in the well-being of children,
and that the type of parenting in place is a ptediof how a child will develop emotionally and
cognitively. In one study, Young (2007) pointed that AA males who attended an lvy League
University felt that family played a significantlean their academic success. Furthermore, a
greater emphasis was placed on the mother as thargy reason they were able to excel and
be successful in school.

To assist AA male students, the expectations adrgarand teachers must be high and the
requisite peer and academic support must be ire glaynn, 2007). A parent’s role is to
provide support by creating a culture designecktelrate and recognize their academic
achievements (Wynn, 2007). Parents should helprsfes develop physically and socially, and
that the culture of the household should focuspontsal beliefs and a priority that focuses on
academic achievement (Wynn, 2007).

Teachers should provide consistent learning oppiai#s to address the style of learning

for AA males and work to better understand the seddheir parents (Wynn, 2007). Despite
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the literature that shows that AA males struggkdaenically in today’s schools, more research

need to be conducted to identify those factorswhiabring about success in schools for
students in Grades K-12 and college.

AA males were exposed to negative subliminal messa@out themselves in their early
years of schooling before they reached fourth g(Raddte, 2000). Polite believed these
messages were derived from AA males feeling theygweing treated unequally when receiving
an education. AA males felt that they were a pobbroup, such as referrals to special-
education classes at a higher rate when comparbadse who were selected for gifted classes
(Polite, 2000). In addition to that imparity, digmary referrals and expulsions were
consistently higher for AA male students than ftivens, which could affect self-esteem and
contribute to academic failure.

The practice of installing Afrocentric curriculumssome urban schools served to
increase the self-esteem of AA males (Coleman &eéirp2011). The curriculum addresses the
academic needs of at-risk AA males and is desigm@uprove academic achievement.
Afrocentric curriculums focus on the heritage, atgt and experiences that are of value to
African Americans (Nobles (1990). Scholars in $beial science and legal arenas believe that
Afrocentric curriculums would increase the acadesuiccess of students who were viewed as at-
risk. If such programs are shown to increase anadachievement of AA male students, it
becomes imperative for parents, educators, andypwilakers to examine if these programs
should be implemented in other schools.

Background of the Study
Over the years, AA males have experienced a cosdimterval of academic failure in

schools (Polite, 2000). Unless there is an empl@asimaking sure that AA males make it
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through Grades K—12, higher education would na part of their future (Polite, 2000). Many

AAs display a cycle consistent failure (Powell, @R9They begin to think of their abilities as
less intelligent and that mindset becomes parthadtihey believe about themselves; this
observation has been referred to as learned hsifss (Powell, 1990). Yet, some AA males
have managed to beat the odds by becoming schioclpals.

Jones (2003) showed, through interviews with AAerstlidents, that parental
involvement was one area that promoted academaesac Having this knowledge would allow
educators to focus on establishing parent-suppograms to involve them in their children’s
education. Although the focus of this study isAghmales, the information obtained from
participants could create a gateway for educatorelp other ethnic groups that struggle
academically.

AA males could have success in schools if the Yalg were used as a guide for
assistance: (a) place the most qualified teachgusaischool and first grade; (b) recruit Black
male teachers for urban schools in preschool astigirade; (c) reduce the size of
prekindergarten, kindergarten, and first-gradesgas(d) create a pool of teacher aides at each
school to assist prekindergarten, kindergarten fiastdgrade teachers; and (e) expand
information programs and classes to assist pavatitshelping their children (Gary & Carter,
1988). Although these five actions will not sobleproblems that AA males face, it could pave
a road for future success.

An inadequate education is a major challenge tidatrales face in present-day society
(Lee, 1991). The lack of quality education crealiéfscult challenges for students, inhibiting
their ability to achieve school success. Thesdages can be linked to the negative attitude

that restricts their desire to pursue academiclexme.
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To eliminate these negative factors and improvel@céc skills, there needs to be more

school support from those who teach AA males. fBu&e possibility of similar experiences
and a common way of life or heritage, Jordan andp@o(2003) supported the recruitment of
AA male teachers. They believed that these malehirs could help develop or model
acceptable behavior. Also, school support fronltadaff has been associated with increased
school competence in a positive manner (Cauce, &tgréa Sargeant, 1992).

Active involvement in students’ lives must be pafrthe process of ensuring that the AA
males reach their full academic potential. Couwnseshould play a vital role in leading change
that would promote initiatives geared toward hejpitA males achieve high levels of success in
schools (Lee, 1991). Educators and counselorslamé strategies to empower students. Lee
believed it is important to help AA males developme by assisting them with learning about
their heritage, exposing them to successful AA male models, and showing them ways to
promote acceptable behavior. Lee (1991) advodhscempowerment experiences through
group counseling on the elementary and secondegyslshould assist in helping students
develop positive attitudes toward academic achi@remThe results of this study could lead to
improved decision making on how to best addresedueational needs of struggling AA males
and allow them to achieve in all areas of the cutum, by being more fully engaged in
academic pursuits.

According to a report from the Center on Educatiod the workforcetelp Wanted:
Projections of Jobs and Education Requirements dgind2018Carnevale, Smith, & Strohl,
2010), there is a decrease in how much a persoearanf they do not graduate from high

school. In reference to the AA male, earnings adler lifetime would be average. If these
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projected trends continue, the report insinuated ttie future life successes of AA males would

be limited.

For the AA male, the report may implicate the ploidisy of losing out on quality
employment opportunities due to an inadequate éducaln another reporyes We Can: The
Schott 50 State Report on Public Education andIBMales(Holzman, 2010), researchers
found that AA males were not ready for the workcplaThe report also showed that during the
2007-2008 academic school year, 47% of AA studgratduated from high school. Though this
shows promise, there are 53% left who are not vewehigh school diplomas. This report
suggests that these students are at risk andctieanices of succeeding are less than those who
graduated and are prepared for the workplace.

According to Goodlad and Keating (1990), a contreyeseems to exist when trying to
determine the definition of “at risk.” To arrivé solutions to help at-risk students, the
researchers are clear that understanding the tlefins a first priority. The two researchers
believed that at-risk students were those indivgludno were considered educationally
disadvantaged and whose way of life was differesnfthe appearances and values of a White
culture that was considered to be dominant. Thedeved that if the meaning of at risk was
understood, solutions could be developed that wbeld these students with their problems.

From a historical standpoint, the AA family strugwf at-risk students, their way of life,
beliefs, and communities were different and didmatch those of students from White cultures
(Hixton & Tinzman, 1990). These students will aooe to perform at low levels if their
deficiencies are not addressed. Levin (2004) vieateisk as those students who have great risk
of failing to achieve lifelong goals, due to sonver from past or present experiences. Despite

the definition, it is clear that AA males fit thiseaning of at risk.
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Following are five reasons why AA males are at:r{gl in general curriculum subjects,

AA males’ total average scores fall below thosetbkr ethnic groups; (b) AA males are less
likely to be placed in gifted and talented clasbes,more of them may be assigned to special-
education classes or classes that have developliyatdkayed students who are educable;

(c) the path for AA males is generally placemertrate or basic-educational classes rather than
academic courses; (d) AA males spend longer peabtime out of school due to regular
suspensions; and (e) AA males’ graduating ratéb&dbw those of AA females (Reed, 1988).

The home environment had a significant correlatuith neighborhood safety and
guality, and if boys came from neighborhoods thateasafe in nature, they had a stronger
support base (Reed, 1988). When focusing on safejaality neighborhoods, parents normally
held high academic expectations for their boysm&sy (2007) found a significant relationship
between safe/quality neighborhoods and high acaderpectations.

The social hurdles and other economic factors tees#ents face often have a negative
impact on their ways of life, as they progress tigioschool. They face numerous obstacles in
their attempts to achieve academic and personaesaclLee, 1991)Obstacles include living in
areas with prevalent drug activities and high-criates. These challenges can negatively
impact AA males trying to improve their lives (Thpaon & Lewis, 2005).

Statement of the Problem

AA males continue to struggle academically in sé&@aross the nation. In much of the
literature, researchers describe AA males aslabfiacademic failure. The widespread lack of
school success in this demographic presents astensand disturbing trend. It is important for
educators to identify the needs and provide thaisggq support that AA males require to

develop into strong academic students.



Theoretical Framework

McClelland is noted for the human motivational-re#teory (Chapman, 2009). In this
theory, McClelland believed that people are moadaby needs for achievement, power, and
affiliation (Mind Tools, 2013). McClelland geneimdd that the need to achieve drives a person
to be successful. In this need, a person is maidafo take risk to achieve goals, insist on being
provided with consistent input about accomplishreegand prefers to pursue endeavors alone.
The need for power motivates a person to impadlithe of others by being in a leadership role,
have a desire to have the last word, winning a @&iitign is very important, and the person
strives to be the center of attention. The neadftibate is based on one’s desire to belong and
feel important to others. Persons attempting fibaté feel the need to be a part of a group;
agree with members of the group in order to bedlitecus less on competition, but more on
interacting with others; and prefer to be surehaids and not take risk. It is hoped that this
study will demonstrate how McClelland’s human matignal theory helps reveal factors that
influence AA male principal’s academic achievemamd success.
Purpose of the Study

The purpose of the study is to identify factord tentributed to academic achievement
and professional success of AA male principalgerture has indicated that AA males are
having academic success in some schools acrotiitesl States. There is a need for more
research to identify which factors facilitate acateachievement in AA males. Using
McClelland’s achievement motivation-needs thedng study will ask participants to examine
their experience as to whether one of the thremfa¢achievement motivation, authority
motivation, or affiliation motivation), as well asher factors that may be unknown before the

study, had a great influence on their academicesscclt is hoped that the study will reveal
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some of the factors that contributed to these AAerpancipals staying on the right track and

obtaining academic and workplace success.
Significance of the Study

It is a goal of this study to provide studentsgods, educators, and policy makers with
insight from the voices of AA male principals rediaig how they attained success in their
academic and professional pursuits. The outconagsaiso shed new light on what avenues
should be taken to close the achievement gap tists@¢oday for AA males. There is a disparity
between the number of AA male principals and Whitde principals employed across the state
in Arkansas schools.

To determine the impact of success for AA male@pials in academics and the
workplace, variables such as motivation, family aedr influences, environment, and social
factors will be examined. It is hoped that thalings from this study will prove enlightening to
the field of work by other researchers and edunatiadvocates regarding factors that contribute
to academic attainment for AA males. Literature malicated there is a need to provide
information to parents, teachers, principals, adstiators, and educational policy makers on
what needs to be done to enhance academic suocesa males.

This study will provide insight on the historicalaalemic failures of AA males and how
participants sustained success by breaking fréeedbarriers that hindered their achievement.
As a result of the resulting insights, educators aolicy makers would be able determine how to
best meet the educational needs of AA males, dsaw¢hose of other ethnic groups.

Research Question
The key question to be answered in this study felasvs:

1. What factors shape academic achievement of Ak prancipals?
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Sub-questions

1. What factors shape career success of AA mateipals?

2. What challenges limit participant’s success?
Limitations of the Study

This study is limited to a small subgroup of AfmcAmerican male principals in a
Midsouth state who have achieved academically acéived educational attainment beyond the
bachelor’s degree. Of the many occupations wititessfully achieving AA males, this study
will only involve participants in the field of edaton. These participants are individuals who
work with parents, students, teachers, counselather educational professionals whose goal
is to improve education.
Definitions of Terms

African American mates an American of African ancestry (Pickett, 205

At-risk studentsThose individuals who were considered educatlgrii$éadvantaged and
whose way of life was different from the appeararmed values of a White culture that was
considered to be dominant (Goodlad & Keating, 1998)risk” students are defined as “one
whose past and present characteristics or condiiom associated with a higher risk of
probability of failing to obtain desired life outt@s” (Levin, 2004, p. 2).

InadequateNot adequate; unequal to the purpose; insufficéeficient; as, inadequate
resources.

Intact family The type of family in which a child is raisedan environment or home
where both parents are present (Durham, 2010).

Nonintact family Type of family where a child is raised in an eowiment or home

where only one parent is present (Durham, 2010).
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Socioeconomic statublorth Central Regional Educational Laboratoryirkes

socioeconomic status for a family, based on theatinal level of parents, household income,
social status, and type of employment held by famiémbers (Croninger & Lee, 2001).
Summary

Chapter 1 includes the introduction and insights the background, statement of the
problem, theoretical framework, purpose, and sigaiifce of the study. The chapter concludes
with information on the research question that gilide the study, sub-research questions,
limitations of the study, definitions, and a sumynar
Organization of the Dissertation

Chapter 2 includes an overview of the literatureaw. The literature review includes
information on African American males’ failurescsesses, studies showing past research to
assist this group of males in their educationakendrs, theoretical framework, and summary.
Chapter 3 provides an overview of the methodologsearch and sub-research questions,
researcher’s role, assumptions, selection of ppaints, site selection, instrumentation, data-
collection procedures, data analysis, trustwortsrend credibility, triangulation, member
checks, audit trail, and summary. Chapter 3 erplthe procedures that were used to collect
and analyze the data. Chapter 4 gives an ovewialata gathered for the study. Chapter 5 is

my report of the findings, recommendations for fattesearch, and the conclusion of the study.
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Chapter 2

Review of the Literature

Organization of the Chapter

Chapter 2 is the literature review for factors tindluence academic achievement and
success for African American (AA) male principalBhe literature review starts with the search
strategy for the literature review and includesaplanation of how articles were found. Then, |
present a brief background for the study. Nexitiggiles to obtain educational achievement will
be described, followed by factors that contribotéhiose struggles based on the literature. Those
factors include family influences, motivation angectations, peer influence and the
environment. | make a few final comments aboutaigoing struggles for AA males trying to
achieve academic success. Finally, the chapsemmsnarized.
Search Strategy

In using research for this dissertation, electral@tabases served as an instrument to
provide relevant information. | worked with the iJersity’s research librarian to determine the
prime key words that focused down to meet the mesearch question. Eric and ProQuest
databases were part of this endeavor. When tlzebdae was searched for key words in this
study from ProQuest dissertations and theses, @8&Mtial related topics were available. 1
kept narrowing the search down until there were t®#&s. Narrowing of the research
continued until 75 topics were reached in whiclevaht information was obtained for the study.
Other search tools used for this study were edutaljournal articles, Internet sources such as
Google, books, educational abstracts, and stateteepl reviewed hundreds of educational
journals and educational abstracts in order torgete if the literature connected with my

dissertation. Numerous hours were spent using @aagll searching the Eric database to find



13
pertinent information in order to create the litara review. Additional research hours were

spent on narrowing down the multitude of informatabtained from my research. This research
strategy allowed me to use key findings that wattdngthen the review of the literature.
University librarians provided pertinent information how to use databases for this qualitative
dissertation. The research question that is usgditte the study was determined by a plethora
of literature made available to me that would ploew information for the field of study.
Background

To understand why educational experts are tryingntmover factors that influence
academic success, attainment, or achievement fomAls, it is important to examine what
prompted the search for solutions. There are rstoryes of AA males failing in schools while
educators struggle to find ways to address th&criThis literature review highlights the causes
for poor performance as well as those factorsfwlitate academic success among AA males.
It is the goal of this study to provide studentrgmts, educators, and policy makers with insights
from the voices of AA male principals regarding hthey attained success in their academic and
professional pursuits.
The 11 Best and 13 Worst Performing States for AA Mles (2009-2010)

It is important to look at the best and worst perfimg states for AA males so that a
review might display some patterns that emerge stgpwhy AA males have trouble
succeeding. Table 2.1 provides a look at thedlitee that was reviewed to help explain the gaps

that exist for AA males and their poor graduatiates.
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Table 2.1

Graduation Rates

Office for Civil Report Statistics Presented information on gaps in

Rights, 2012 opportunities and unequal access for college
and career readiness courses for African
American males

Ramsey, 2007 Dissertation Literature review Preskhbw predictors of achievement
correlated with one another

Holzman, 2010 Report Literature Provided an overview of states with best
Review and worst graduation rates for AA males

Washington Article Literature review The U.S. Department Edima Secretary

Informer, 2012 confirmed the need to solve the educational

gap that exists for African American males

For schools throughout the United States to havienpact on improving the academic
struggles of AA males, it is essential to obserbatothers states are doing. In one study, the
Schott 50 State Report of Public Education on Bldelkes (Holzman, 2010) listed the 11 best
and 13 worst states for AA males’ graduation rates: clarification purposes for readers, the
Schott report used the term Black males. To stangistent with the terms, | will be using the
term AA to represent Black males.

The report showed that Maine, Arizona, Vermont,HJtdaho, Oregon, Alaska,
Minnesota, South Dakota, Oklahoma and Rhode Igtacichigh graduation rates for AA males.
Maine showed the highest with a graduation rat@/86 for AA males and 86% for White and
non-Latino males. These are surprising numbersdas the history of graduation rates of AA
males. Of the 10 states, AA males graduated highdsur states (Maine, Arizona, Vermont,
and Utah). These statistics indicate that sontestre having success with AA male students.

It becomes important for educational advocatexémene what those four states are

doing to be successful in graduation rates for A#an and pattern or develop the same or
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similar framework for their states. The Schott &ggHolzman, 2010) implied that when AA

male students are attending schools that are m#ruesourced and have access to the same
opportunities as White male students, they perfoetter in the academic arena. Some of those
opportunities included being placed in gifted-aaldted classes, college-preparatory classes
and having highly qualified instructors. The ramiated that when conditions are created for
AAs to learn, they can excel and educational outoare achieved.

The 13 lowest performing states were New York, misbf Columbia, lowa, Nebraska,
Ohio, South Carolina, Delaware, Florida, lllindidgorgia, Indiana, Louisiana, and New Mexico.
Of the 13 states, the highest graduation rate (4894 A males were from Georgia, where
White and non-Latino males had a graduation ra&5é6, Indiana (49% for AA males and 80%
for White and non-Latino), Louisiana for AA maleasvi9% and 63% for White and non-
Latino, and New Mexico with 49% for AA males withhite and non-Latino males at 62%
(Holzman, 2010).

The Schott report (Holzman, 2010) also identifieel 10 best performing districts for AA
males’ graduation rates as well as the 10 worstichis (Holzman, 2010). It is important for
educational advocates to examine why these 10sstatduation rates are low. By doing so,
they might gain insight into factors that cause aduation rates of AA males and ensure areas
are addressed and improved in their respectivesstathe report suggested that AA males
perform low in these states due to a lack of ab&laesources and opportunities that are not
provided to them, but are provided for other stuslen

It is clear from some of these numbers that AA malentinue to show poor performance
in schools today. According to a study by the €fior Civil Rights, the Civil Rights Data

Collection (2012) revealed that some of those gappportunities pertained to a lack of
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resource equity for minority students. Elementalyools that served the majority of Hispanic

and AA students were paid considerably less thachirs who served the fewest of the same
ethnic group. The study identified a need foreg#l and career-readiness courses (calculus and
physics) as opportunities not provided to a thirtHspanic and AA students when they were the
majority population. Other unequal access to gelland career-readiness courses showed a
disparity in upper mathematics, such as Algebemd science.

Discipline was another area of an opportunity ggplighted by the study. When
compared to their White peers, the data showedAthagtudents were dismissed from school
three and a half more times, due to expulsionsigpensions. One can conclude that the more a
student is out of school, the less opportunitystuelent would have to learn. This exclusion
from school may contribute to poor academic pertoroe. The Civil Rights Data Collection
(2012) gave insight to the performance of Ameriselmools (pre-Kindergarten—12th grade) and
revealed whether they are closing opportunity dapstudents that would allow them to
compete in the job market of the 21st century.

It is evident from this study that a gap contintgeexist in America’s schools for AA
students. The U.S. Department of Educational $&yr®uncan acknowledged that this
problem needs to be solved with urgent action akédcommunity members how to solve the
problem (Washington Informer, 2012). In referet@w@A males academic success, Duncan
highlighted problems of their poor performance poahted out that they not only fall behind

other American students, but students of otheonat{See Table 2.2).
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Table 2.2

Poor Performance Problems for African American MalBescribed by the U.S. Department of

Educational Secretary Duncan

Poor performance

(a) Disparities in the equality of highly qualified effective educators and administrators
(teachers and principals)

(b) Lack of equal access to schools with a safe@enment

(c) Lack of classes with rigor that prepares stiglér college
(d) Disparities in school discipline

(e) A disproportion of referrals to special-edusatclasses

() Low graduation rates

(g) Higher rates of incarceration

In a study by Ramsey (2007), the author addre$sesues that continue to be a part of
AA males’ struggles. According to Ramsey'’s reskangore AA males are placed in special-
education classes, a low percentage of these studenplaced in gifted and talented classes,
they are retained and drop out more than any agjtoerp of students, and they are suspended or
expelled at an enormous rate when compared to etheic groups.
The 10 Best and 13 Worst Performing Districts for Arican American Males (2009-2010)

This section provides information on which schastricts have high graduation rates as
well as those with low graduation rates for AA nsaded what can be done to address the

problem. Table 2.3, Performing Districts, lists titerature described in this section.
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Table 2.3

Performing Districts

Author Research Methods Conclusions

Kafele, 2012 Journal LiteratureGave input on how to provide educational
review opportunities for African American males

Holzman, 2010 Report Statistics  Provided infornrative best and worst graduation
rates for school districts

Holzman, 2012 Report LiteraturegGave information on the graduation increase for
review African American males compared to White males

The Schott report revealed that Montgomery Coult), Newark (NJ), Cumberland
County (NC), Baltimore County (MD), Guilford CounfidC), Fort Bend (TX), Wake County
(NC), Palm Beach County (FL), Prince George’s CgpMD) and Virginia Beach (VA) had the
highest graduations rates for AA males (Holzmari,(20Montgomery County (MD) had the
highest graduation rate (74%) rate for AA males jgarad to 91% for White and non-Latino
males, whereas Virginia Beach (VA) had the lowest) 54% of AA males graduating
compared to 72% of White and non-Latino males.

To provide AA males with opportunities for succdsafele (2012) asserted there is a
male role-model crisis that must be addressed. altitl@or suggested that this crisis could be
improved by exposing AA male students to successfalmodels who would provide
leadership, counseling, and avenues to betterthelp improve their chances of excelling in life
and education. Due to wanting role models in sitgldives, Kafele developed a young men’s
empowerment program aimed at giving AA males arodppity to succeed in school and

teaching them about how to be men. Although,ldas a male-based program, female students
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could also participate. AA male students were iregto dress in a professional fashion on

Mondays and were given the opportunity to hear flolnmen from the local community.

In Kafele’s (2012) program, students had an oppdtuo discuss how to set goals, start
a business, speak publicly, and parent. Oppordgrstich as these could be an avenue to help
other schools that are having problems with AA mgb®or academic struggles. Kafele
believed that to help AA male students become moceessful, the program had to be geared
toward what they viewed as interesting (See Taldlg 2
Table 2.4

Components of Kafele’s Program to Help African Aigger Males Succeed

(a) Group sessions with no fewer than three anchoi@ than 10 students, led by AA men.
(b) Face-to-face tutoring for students with a neelde counseled by an AA male adult.

(c) Exposing students to a college atmosphere epgfortunities to meet other AA male college
students.

(d) Access to AA men who were employed in businegs¢he community.

(e) Opportunities to meet AA male politicians at #tudents’ school as well as the worksite of
participants.

(f) Opportunities to dress in attire looked uporbasg professional.

(g) Opportunities to engage in activities in whibBy showed interest during male study groups
that took place after school.

Districts with the lowest graduation rates wereflidr(VA), Jackson (MS), Cleveland
(OH), New York City (NY), Richmond County (GA), Ctieam County (GA), Philadelphia (PA),
Clark County (NV), Detroit (MIl) and Rochester (NYij. Norfolk (VA), AA males had a
graduation rate of 32%, whereas White and non-batale rates were at 52% (Holzman, 2010).
The lowest graduation rate (9%) for AA males waRathester (NY) where White and non-

Latino male’s graduation rates were at 31%. In canmg my residential state (Arkansas) to
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other states, data from the Schott report (Holzra@aQ) showed that the graduation rate for AA

males in Arkansas was 59% for AA males and 73%\fhite and non-Latino males.

These unsuccessful graduation rates could bew#tdlio lack of available resources and
educational opportunities. In a newer repdte Urgency of Nowfhe Schott 50 State Report
on Public Education and Black Mal@dolzman, 2012) showed a 3% increase in AA male
graduation rates when compared to White males. dateefor graduation rates were included in
the literature review to clearly show that there alarming gaps in education for AA male
students. Therefore, it is essential for low gedtbn rates in the United States for AA male
students to be addressed on the local, state,atrahal levels.

The purpose of the section on graduation rate gaasinform educational advocates and
policy makers that more initiatives and researehrereded to find solutions to the graduation
problems that have existed for AA males. Collaboggon this issue with educational
supporters, students, parents, teachers, and comyrpatrons could be essential in helping AA
males succeed. Programs could be designed thad wopport and improve academic
achievement and success for AA males or other @timoups.

Struggles to Obtain Educational Achievement

This section highlights the struggles that existA8 males as they try to obtain
educational achievement. Table 2.5 displays thealiure reviewed for the background of the
study.

AA males can overcome academic failure. A caseéystd an AA male (Caire, 2009)
revealed a high school grade-point average bel@2wd,dow test scores, and a ranking near the
bottom of his class (413th of 435 students). Theas a lack of attendance in school and he

spent time in a prison. After being cleared ofcalhrges, he met a woman who later became his
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wife; he enlisted and served in the Navy for 3 geattended Hampton University and later the

University of Wisconsin.
Table 2.5

Struggles for African American Males to Obtain Ealimnal Achievement

Author Research Methods Conclusions
Caire, 2009 Journal Case study Provided an Afriaarican male’s journey
from academic failure to success
Carter & Gary, Paper Document  Gave the status of dropouts andssaps of
1988 African American males
Dornbusch, Ritter, Journal Literature  Presented information on how socioeconomic
& Steinberg, 1991 review status affects African American males
Evans, 2004 Article Literature Gave suggestions on how children are
review affected by socioeconomic differences
Kunjufu, 2005 Book Literature Discussed that suspensions and expulsions are
review contributing factors for African American
males’ academic failures
Ramsey, 2007 DissertatiorLiterature ~ Presented how predictors of achievement
review correlate with one another
Watkins & Kurtz, Journal Literature  Highlights the overrepresentation of African
2001 review American males’ referrals to special
education

While at the University of Wisconsin, the man decido change his major to Urban
Education so he could be helpful to Black youthiscommunity. A factor that influenced his
academic success was changing his peer group akihgéo make the educational system
better for other AA males. He noticed, upon reitugrio his community from prison, that many
of his Black male friends were either on crack)gsb, not attending colleges or pursuing an
education, in jail, and had no plans for a prodigctiareer path or future. He then became
interested in showing how the educational systairagioor job in assisting AA males to

graduate from high school. He took an interestamting to shed the light on low graduation
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rates for AA males and sought the help of a rebearto help him make others aware of this

problem (Caire, 2009).

From his point of view, the educational system vedlshg AA males and he wanted to
know if there was any benefit for them in a K-12i@ational system. Due to his desire to
become successful and see other AA males becomessfal, he is now president and CEO of
an organization that focuses on preparing AA medesife and success beyond high school. His
organization is called Next Generation Educatioarféation and also prepares students for
leadership and college (Caire, 2009).

As early as 1983, there was a report by a comntittséudy the status of the AA male in
New Orleans Public Schools (Carter & Gary, 198B)ereport showed AA males accounted for
45% of dropouts, 80% of expulsions, 65% of susmarssiand 58% of those being held back a
grade. These statistics make it essential foratthtal experts to focus on factors that have led
to academic success for AA males. Although manymaes obtain some degree of educational
achievement, many others experience prohibitivéleiges, often becoming frustrated, losing
hope, and ultimately dropping out or being pusheidod school (Carter & Gary, 1988).

Socioeconomic status is an important predictorchbsl success. A disproportionate
percentage of AA males come from the lowest socoemic classes, which leads to the
expectation to do poorly in schools (Dornbuschl.etl@91). If low socioeconomic status is an
indicator of failure for some AA males, this is @mea that needs to be addressed by better
equipping families to support their children’s ageamlc success.

Evans (2004) believed that when children come feobackground of low
socioeconomic status, they are not as stimulatedllcto children who come from a higher

socioeconomic status. However, this does not riegtrevery student from a low
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socioeconomic background will fail academicallyon&how, educators must solve the dilemma

of AA males failing in schools.

One of the problems that need to be addressed disbroportionate number of AA
males being referred to special education (Kunj2@05). Kunjufu (2005) believed that these
referrals, as well as large numbers of school su@pas and expulsions, are contributing factors
to the failures of AA male students in their putsfiacademic success. According to Watkins
and Kurtz (2001), overrepresentation of AA malespacial education is a pattern that has been
continuous in the last 30 years. They noted thfatales are placed in classes that deal with
behavioral issues, speech problems, specific legmihisabilities, and visual and physical
impairments. Classes for mental retardation ae ah environment Watkins and Kurtz revealed
that AA males experience in their educational aaréethe disproportionate number of special-
education referrals for AA males is a factor tlestds to failure, educational advocates could
make a difference by ensuring that this trend ends.

There seems to be more research on AA academicddiian on AA success. Ramsey
(2007) set the background for a study by acknowteglthe struggles that AA males have had
over the years. Their problems included incareemahomicides (the leading cause of deaths
from ages 15 to 24), social pressures, the low murabAA who attend college, and the
increasing dropout rate of AA males. Ramsey’'saegeshowed that AA males’ neighborhoods
had the potential to negatively impact studenteatinent if they were exposed to violence. In
contrast, the researcher believed that qualitymmghoods without violence could have a
positive impact on struggling AA male students.weéwer, the Ramsey (2007) study showed
that some AA male students rose above their cirtamess and that family, neighborhood, and

school influences played a role in their succedt the greatest factor being attributed to AA
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males from a home environment that focused on ac@dgiccess. According to Ramsey’s

study, these students usually achieved more ankdime environment was a key element
creating a case for additional study.
Family Influences

This section provides information on the impacho¥v family could impact student
achievement. Table 2.6 lists research involving®ale success and family influence, showing
the relevant literature described in this section.
Table 2.6

Family Influences

Author Research Methods Conclusions
Arkansas Department Handbook Literature Gave guidelines for schools to establish
of Education, 2012b review ways to involve parents in children’s
education
D. F. Bailey, 2003 Journal LiteraturédPresented information on how African
review American males could achieve success
Barnard, 2004 Journal Literaturdiscussed the importance and
review implications of parental involvement
Cordry & Wilson, Journal Literature Provided information on how parent
2004 review involvement helps students’ academic
performance
Davis-Kean, 2005 Journal Literaturérovided a perspective on the importance
review of the home environment and parent
education
Educational Standards LiteratureProvided educational standards that are
Leadership review essential to student achievement
Constituent Council,
2011
Harper, 2012 Report LiteraturePresented information on successful
review experiences of African American males in
college
Herbert, 2010 Article Literature Gave an account of the problems facing
review African American males in education
Hofferth, 2006 Journal LiteraturePresented information about how

review children’s achievement levels are based
on the type of family they come from
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Author Research Methods Conclusions

Howard, 2008 Study LiteratureProvided information on how African
review American males felt that race played a
part in their educational journey

Jabulani, 2008 Dissertation Literatur€ompared ethnic instruction between
review Black and White students
Davis-Kean & Sexton, Journal Literature Presented literature on how children’s
2009 review achievement is related to a parents’
educational attainment
Lamb, 2010 Dissertation LiteraturédProvided information on how motivation

review caused African American male students to
continue academic success

Malburg, 2012 Article Literature Gave information on the purpose of Title

review 1 funding as it relates to educating
children

Marcia & Corcoran, Journal Literature Examined the impact that family structure

2001 review had on student behavior

McBride, Schoppe-  Journal Literature Provided information on how fathers

Sullivan & Ho-Ho, review impact student achievement

2005

U.S. Department of  Assessment Statistics Included information on fogrtade

Education, 2003, mathematics and reading gains in certain

2005, 2007 & 2009 cities

U.S. Department of  Assessment Statistics Included information on éigitade

Education, 2003, reading gains in certain cities

2005, 2007 & 2009

Nellum, 2011 Dissertation LiteratureExplored if coeducational or single-

review gender schools were influenced by
parental involvement
Ramsey, 2007 Dissertation LiteraturBresented how predictors of achievement
review correlated with one another

Factors that might lead to academic achievemermfomales may include family
influences, parental involvement, motivation, expgons, peer influences, and environmental
factors. Ramsey (2007) showed that students fravrparent homes with involved fathers did
better in school than students with only one pardime study revealed how well AA male
students did in school when fathers were involvexgsws when fathers were absent from the
students’ lives. The author concluded that theilfammpacted academic success among AA

male students.
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In a study by Davis-Kean and Sexton (2009), the@stfound that the educational level

of parents had an effect on their children becaasents’ expectations were high and value was
placed on in-school and outside educational as#/itIn addition, the home environment helped
children become successful in school because gapeninoted the importance of work, the
value of education, establishing good relationshaps being mentally healthy (Davis-Kean &
Saxon, 2009). Further, Davis-Kean (2005) suggesiatdAA children were more successful
when parent behaviors focused on reading and wasfrdgtcaring home environment.

Expanding research has shown that parental invawém a critical factor and could
lead to improving student achievement. In refeegiocAA males, Toldson, Harrison, Perine,
Carreiro, and Caldwell (2006) believed that whelaboration between children and parents is
evident, the existence of such interaction coukgmeine success. Family influence seems to be
a determinant of success or failure according édeliel of involvement. Harper (2012) showed
that many AA males’ families had high expectatitorsthem to be successful and go to college.
Participants from the study were successful becpasents stressed that college was the only
option, once they graduated from high school.

To improve the achievement gap, the Arkansas Deyeartt of Education (2012b)
required schools in Arkansas to follow Title 1 gelides or state requirements to develop a
parental-involvement plan. Those requirements Boliols accountable for creating a plan that
would ensure and create avenues for families torheanore involved in the education of their
children. According to the Arkansas DepartmeriEdfication, Title 1 was designed to close the
achievement gaps that exist in today’s school foronity and nonminority students. The
objective of Title 1 is to provide opportunities fevery student so that they can receive a quality

education by meeting proficiency levels on stageasments, based on academic standards that
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are taught in the classroom by teachers (MalbwW@22 This literature review shows that AA

males are not performing as well as other ethrocgs. Title 1 provides opportunities for
parents of those children to become involved thinaihg parental-involvement plan.

A parental-involvement plan should be developedhieystudent’s family and school.
This puts accountability on both parties as theykwogether to create increased student
achievement (Arkansas Department of Education, R013chools districts are responsible for
developing policies by involving parents in theatren of parental-involvement plans. The
district then holds each individual school accoblgdor developing these plans in a joint effort
with parents. To improve student achievement erstthool level, schools are required by the
Arkansas Department of Education to meet six reguents in building capacity for parental
involvement. Table 2.7 shows a list of the sixuiegments.
Table 2.7

Requirements for Parental Involvement

Promote and give parents information that woulgb lleém understand the monitoring process
of a child’s performance.

Ensure that materials are accessible for parertslfotheir children.

Train school staff on how to collaborate with pasestbout the importance of parental
involvement.

Develop programs to involve parents at the school.
Provide clear communication with parents about vphagrams are offered at the school.

Give parents opportunities to share their idedas agat type of programs they may want for
their child.

The literature highlights ways to involve paremtgheir child’s education. It then
becomes the parents’ responsibility to get involvBdrental involvement helps students’
academic performance as well as the teachers’ mbelause it gives teachers a sense of

support (Cordry & Wilson, 2004). To further invelparent in the planning of the parental-
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involvement plan, the Arkansas Department of Edanatquires Title 1 schools to work

together to create a parent compact. The compaesigned to give educators in the school, a
student’s parents, and the student an opportumisiare in how the school and home
relationship will be developed to improve studesttiavement.

The Arkansas Department of Education requireséthachool districts and schools
make the parental-involvement plan available byipgtt on the districts’ or schools’ websites.
To ensure the plan effectively impacts and impratagdent achievement, increasing the level of
parents participating in school activities and @liating barriers that decrease parental
involvement, it is evaluated on an annual basi&§Asas Department of Education, 2012b).
Further, the information should be shared with perand they must be involved in the planning
process to make any necessary changes that wak lzestsist students to achieve academic
success.

One study on how parental involvement affected A#les’ achievement at a single-
gender and coeducational middle school showedotiraints were supportive and involved in
their children’s education despite their socioegomostatus (Nellums, 2011). Although the
study showed that AA students had academic suateasgle-gender and coeducational
schools, they still did not perform as well as whitudents when assessed in literacy and
mathematics on the Arkansas Benchmark examina#@nstudents represented a larger
population rate in both the single-gender and coational middle schools. The researcher
(Nellums, 2011) showed that students in the cogdue middle school outperformed those
who attended the single-gender middle schoolhdukl be noted that the coeducational middle

school had better resources (a gifted-and-talgmtegram and more-advanced-degree or highly



29
qualified teachers). Previous literature from tiegiew suggested that these are resources that

have caused disparities in the AA male pursuitroéqual, fair, and quality education.

When comparing children from intact and non-infaatilies, one researcher noted that
children from ages 3 to 12 from intact families @dagher mathematics scores than those from
non-intact families (Hofferth, 2006), whereas cheld from ages 6 to 11 performed better in
reading (Marcia & Corcoran, 2001This is significant because there is hope for AAasdo
achieve in school when families are involved in¢decational process.

Jabulani (2008) looked at the mathematics perfoom&gvels of ethnic groups and found
that AA students were rated in last place when @egto Asian, Caucasian, and Hispanic
students. No clear reasons were given as to whyWére in last place, but the researcher
suggested that the mathematics expectations ¢athiéy and their socioeconomic status could
be a contributing factor. In a study of motivaabfactors influencing the academic
achievement of adolescent AA males, Lamb (2010yssigd that when parents placed emphasis
on education, it contributed to academic success.

In recent history, the U.S. Department of Educatiational Assessment of Educational
Progress (NAEP, 2003, 2005, 2007, 2009) showedahaih-grade males made mathematics
progress in cities like Atlanta, Boston, Distri¢t@olumbia, and New York City, whereas
eighth-grade reading gains were made in Atlantatdg Charlotte, the District of Columbia,
and New York City. Despite the gains, this doesaoonpare to the large number of AA males
who are failing. NAEP suggests that this groumafes can be supported if larger cities
network with one another to mentor families.

A key to mentoring families could be to ensure tetents understand their role in the

educational activities of their children. The fatls role is critical and has been attributed to



30
higher achievement in the child’s academics (Mc8etlal., 2005) When parents were

involved, children had a tendency to move towaghér educational goals such as graduation
from high school. These levels were higher thair thchool peers who did not have parents
involved in their education (Barnard, 2004)

D. F. Bailey (2003) focused on holding AA males@aattable for their success by
providing empowerment and intervention programs fibstered students’ success. Bailey’s
intervention program (Gentlemen on the Move) wasigd to enhance social excellence with an
emphasis on academics and nurturing AA males’ ssccéhe program was discussed with
students and leaders created a collaborativeoakdtip that involved family members, the
community, and school staff.

Research continues to show parental involvemeatkasy element in student success.
Howard (2008) pointed out that it is important td alienate parents when they show up at the
school. Instead, partnerships should be establishmake parents feel welcome. By doing so,
parents would feel important and play an active mlensuring that the school is successful
(Howard, 2008). For administrators, interactinghviamilies and building relationships with the
community are essential for student achievemenu¢&ibnal Leadership Constituent Council
[ELCC], 2011).

In an article by Herbert (2010), the author hightegl the importance of the family being
together to protect the child against life obstaclelerbert believed that it was through the
family that children could feel safe and believattmarked success was possible in life. Herbert
suggested that AA men should take on the respaditgiti being in the home environment and
supporting their children so they do not have teflife struggles. Further, community members

should get involved to aid those children who fegetinuing barriers.
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Motivation and Expectation Implications

Motivation and expectations among AA males is apartant factor to understanding
whether an AA is successful in school. Table 2spldys the relevant literature about how
motivation and expectations are important for AAle@san their quest for academic
achievement.

Some AA males have had success in school andhiipisrtant to find out what motivated
that achievement. According to NAEP (2009), regdicores for AA males ranked sixth in the
nation when compared to other schools in the cgunthese findings could be an incentive for
educational experts to consider what successftdstae doing to get such impressive results.
By doing so, a blueprint for success could be eakab that other struggling ethnic groups
would be the recipients of continued academic agiment.

People are motivated to achieve for different reasnd it may not be the same for each
individual. In McClelland’s motivational-needs tirg of achievement, authority/power, and
affiliation, the theorist believed that people abekhibit more than one of these characteristics
to be successful (Chapman, 2009). The theoryssth&t when people are motivated by
achievement, their families expect them to be @blake on responsibilities earlier than families

who feel their child is not ready for expected &a6kCCEL, 2013).
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Motivation and Expectations
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Author Research Methods Conclusions
Anderson & Journal Literature Provided information on which
Rohs, 2001 review motivation need were affiliated with

agricultural students
Boykin & Book Literature  Promoted moving away from poor
Noguera, 2011 review strategies that did not close the
achievement gap
Educational Standards  Literature Provided educational standards that
Leadership review are essential to student achievement
Constituent
Council, 2011
Fisher, 2000 Book Literature Discussed ways to improve minority
review achievement
Hall, 2013 Book Literature  Provided information on how quality
Review review student and teacher relationships
could close the achievement gap
Mansfield, 2006 Book Literature Investigated motivational needs of
review principals to determine their effects

U.S. Assessment Statistics
Department of

Education, 2009

Miller, 2001 Article

review
Sergiovanni, Book
Kelleher, review
McCarthy &
Fowler, 2009
Turner, 1996 Journal

review

on student achievement

Provided the ranking of African
American males’ reading scores in
the nation, compared with others in
the country

Dissertation Discussed how expectations could

affect student achievement

Dissertation Provided insight into how schools

work in relation to governance and
administration

DissertatioDiscussed how students perceived

motivational needs

An older study geared toward determining what nadéd agricultural students found

that of all ethnic groups, more AAs selected Mclalal's need for achievement and power
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(Turner & Herren, 1997). Although, the findingsl diot specifically name AA males, it did

show what motivated the ethnic group. In one swfdyicClelland’s theory, principals from
North Carolina were investigated to find out whadtthe three motivational needs (achievement,
power, and motivation) had an effect on studenieagiment (Mansfield, 2006).

The findings revealed that each principal from edatary and secondary grades showed
a greater need to be in power over a need foradifih. In comparing elementary to secondary
principals, elementary principals favored a needdaeve more. This may be significant for
AA males because the elementary level is where duicational journey begins. Further, the
study showed when principals displayed a needh@wae, their students performed better. In
this regard, the principal could be the key to ket student has academic success or failure.
The principal’s role as the school manager or utstonal leader is crucial to the school-
improvement process and is responsible for prorgaoels for all students (Sergiovanni et al.,
20009).

Although all people can be motivated to achieve,dhallenge is how to motivate them
to achieve in the academic arena. Miller (200kgddhat students increase in achievement if
they are expected to do so, but support is alsessecy. Further, the opposite could occur if
expectations are lowered for people (Miller, 200M).a school, the building leader plays an
important role in ensuring that expectations aitd teea high level. The leader has the role of
influencing teachers, motivating, supporting, arehting a culture in the organization that is
going to foster student learning and overall teaefffectiveness (ELCC, 2011).

One study showed that for teachers who displayadeaic expectations for urban AA
students, a positive classroom atmosphere develogiegeen the teacher and the students. They

felt that their school experiences were meaningédause teachers showed a genuine interest
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toward them as people (Fisher, 2000). This typelationship could be an essential element in

motivating AA males to achieve in school. In akoeview by Hall (2013), citing the research
of Boykin and Noguera (2011), students of color (&#d Latino) responded to teachers who
engaged them in the learning process by creatpagdive teacher—student relationship. The
responses led to an increase in students’ acagerfiermance. Further, Hall discovered that a
quality relationship between the student and theher created an opportunity to close the
achievement gap for students of color. Table 2o®ides information on how AA males were
able to become academically successful.

Table 2.9

Success for African American Males

Author Research  Methods Conclusions
Council of the Great Report Literature Provided information on how schools help
City Schools, 2010 review children achieve
Noguera, 2012 Journal LiteratureFocused on how to meet the challenges of
review African American and Latino males in
education

According to the Council of the Great City Scho@610),several males seemed to have
been influenced to achieve from successful schibalsoffered the necessary umbrella of
support. Of those students, one young man setstagidards for himself and was determined to
be successful. Through his endurance, he was a&ctbptfour top colleges in the nation. A
second achieved by displaying consistent work Baintl being excited about education. His
determination was rewarded by being accepted leytép colleges.

A third young man was driven to achieve becauskelhéhat education was the only path
for success. Although, he faced many obstacléeirthe young man had an opportunity to

enroll in one of six universities of his choice.fdurth young man seemed to fit McClelland’s
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affiliation-need theory, due to being involved immy activities where he displayed the ability to

influence other people. Through his desire toumeassful, he was accepted by five colleges.
Despite coming from low-income environments sucthasSouth Bronx and Harlem in New
York City, AA and Latino males have achieved susaasd high graduation rates (Noguera,
2012). The research showed that academics suetedsrick Douglass, Thurgood Marshall,
and Eagle were instrumental in success becausddlas was on learning and building positive
relationships between students and teachers.

Peer Influence

Peer influence has been a consistent factor isubeess or failure in the African
American culture. Table 2.10 provides a listinglad literature relevant to how peer influence
impacted academic success.

Peer pressure has different affects on people and cause them to react in different
ways. Fryer (2006) explained that minority studemho achieved academically were looked
upon as acting White by their peers. Harper (2@d2)d that AA males who did not come from
a background where they were motivated to attefldgmor focus on academics were just as
capable as their peers who performed well in schéatording to successful AAs, their parents
valued setting high expectations; experienceswieat unavailable to low-performing peers.

Making good grades could have a negative impa&Amales. Ramsey (2007) pointed
out that AA males were often ridiculed by their fgeehen they made good grades. Intelligent
AA males were viewed as having traits associated girls when they made good grades.
Furthermore, Ramsey pointed out that high-perfog®id males usually felt pressure from their
low-performing friends who saw them as acting Whieause of the success they were

achieving in academics.
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Peer Influence
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Author Research Methods Conclusions

Fryer, 2006 Journal LiteratureDefined acting White when minority students
review made good grades

Graham, Taylor, Study Literature Examined the value of middle school students’

& Hudley, 1998 review achievement

Harper, 2006 Study LiteratureShowed that achieving African American
review males were supported by their peers

Harper, 2012 Report LiteraturePresented information on successful
review experiences of African American males in

college
Howard, 2010 Book LiteratureDescribed the importance of peers as students

Ramsey, 2007

Young, 2007

review grow and develop

Dissertation LiteraturBresented how predictors of achievement
review correlated with one another

Study LiteratureProvided information on how interacting with

review peers has a positive impact on achievement

In past literature, AA males were considered t@dgular when they made poor grades

and displayed inappropriate behavior (Graham e1888). However, in one study on the

academic success of Black males (Young, 2007)icpanhts were viewed as being part of the

group, due to interacting and establishing a pasitelationship with others while joining a

student organization. If the development of pesitielationships in an organization promotes

academic success for AA males, educational adveshiteuld focus attention on organizations

that brings such results. Lamb (2010) found cbatmg factors to AA males’ success in school.

Those factors are listed in Table 2.11.
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Table 2.11

Factors Contributing to African American Males’ 8ass in School

(a) Having peers who had similar interests.
(b) Viewing school experiences as enjoyable.

(c) Interacting with individuals who they could loap to and having support from people in
their environment.

(d) Being involved with activities outside the sohday and church functions.

It would be appropriate to say that peer influecmeld either have a negative or positive
influence on students while they are in schoolcd®ise negative peer influence does exist,
Howard (2010) suggested that negative influencagldome hindered and turned to positive if
educators focused on preventive measures that vetinithate negative peer influence. By
doing so, students could have positive experiemceshool that could lead to academic success.

Howard (2010) believed that peer groups were assétye as students continued to
develop as they got older, and educators shouldugage good decision making when students
interact with their peer group. Further, Howar@1Q) noted that peers spend much time with
one another where security and identity are bli#mb (2010) found that peer influence
contributed to academic success for AA males, ddmving similar influences. If students have
common interests, identify with others, and devedogpitive relationships, outcomes for AA
males could lead to continued academic achievement.

In a study by Harper (2006) on AA male undergraduailege students, AA males
contributed their successful college experiencggetys who were of the same race and were
regarded as high achievers. Each AA male was atdadky successful, with grade-point
averages ranging from 3.2 to 4. Unlike some eamtigsearch in this literature review, in which

AA males were viewed as acting White when theyldig academic success (Fryer, 2006) or
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being seen as having female traits when they makd grades (Ramsey, 2007), in Harper’s

study they supported one another and built posiglagionships. AA males from this study
were not criticized or excluded from their peerups due to being successful. Instead, they
were able to display their leadership and gaingeitmn from the small population of AA men
and women on campus. Membership in campus fraesralso contributed to successful peer-
relations and support because members of therirgt@ncouraged and recognized one
another’s success. Students felt that it was itapoto be around other AA men who had goals
and had a positive outlook on a successful futliréhis type of peer collaboration is effective,
support groups such as fraternities could be ketpfa in creating a path for AA men to achieve
in a college or university environment.

Environment Factors

One factor that may contribute to the successiluréaof academic success in AA males
could be the environmenitlable 2.12 focuses on the importance of environrandt
organizations designed to help AA males excel adamics and life; the table shows the
literature reviewed in this section.

Ramsey (2007) found that one’s home environmentahgignificant correlation to
neighborhood safety and quality. If boys came frieighborhoods that were safe in nature,
they had a stronger support base. When focusirgafenand quality neighborhoods, parents
normally held high academic expectations for theys. In fact, Ramsey found a significant

relationship between safe/quality neighborhoodstagd academic expectations.
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Table 2.12

Environmental Factors

Author Research Methods Conclusions

African American Article Literature  Reported the historical perspective on

Images, 2007 review change.

Heath, 1983 Book Literature Discussed how ethnic groups viewed their
review language as being incorrect

Howard, 2008 Article Literature Gave insight on how African American
review males felt race impacted their education

Katz & McClellan, Eric Document Presented the importance of insgjliocial

1991 development at a young age

Ramsey, 2007 DissertatiorLiterature  Presented how predictors of achievement
review correlated with one another

Schott Foundation, Report Literature Provided information on the Black Male

2012 review Engagement Initiative

The Black Male Engagement (BME) initiative was el in Detroit, Ml and
Philadelphia, PA. The program is designed to pitenaod build stronger communities for AA
males so that they could be successful in life 8dhoundation, 2012). The BME program
focus on AA male achievement and role models ngstteer to discuss and celebrate their
accomplishments in a public setting. The strewdtine program is to engage with other AA
males such as community leaders, AA males fronbtisness sector, students, coaches, and
community members.

By meeting and being engaged with one anotherdrcéimmunity, BME gives AA males
an opportunity to recognize achievements in a pug#iting that may otherwise go unnoticed.
Mentoring and creating businesses are also panedBME (2013). The program is composed
of the three guiding principles: (a) AA males ageagnized for being engaged in their

community to highlight how AA males are strengtimgnand making their communities better.
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Members record videos and show others how dedithgsdare to enhancing their environment.

(b) AA males are reinforced on a social level; meake connections with others in a
collaborative manner that brings about respegtRésources are provided to their cause.
Money is not a driving force in this program, biuvas funded to take on projects that would
strengthen the community by involving other peoplée projects included making veterans feel
welcomed as they came back to the communitiesticgean opportunity to create a garden in
vacant parts of the community, engaging parentgrbyiding them with strategies on how to
parent, and working with families who have a speweeeds child such as autism (BME, 2013).
If these programs are working in Detroit and Plelatia, other states could pattern this
initiative and put it into action. Programs sueltlaese could make the difference in AA males’
achievement in school or life, making positive cdmitions to society and their respective
communities.

An AA male’s environment could give them an avefareacademic success if programs
are put in place to help. One such program in &jocIL is called Chicago’s Urban Prep
Academy. This program is designed to assist AAesilom low socioeconomic backgrounds
and poor neighborhoods in going to college (L. 8gi2012). Urban Prep Academy is a charter
school for AA males and has been successful in mgakipossible for each senior in high school
to attend college. The program has been succasghik regard from 2010 to 2013.

To ensure that AA males stay on task and are kephat of the obstacles they may face,
a department composed of alumni members of Urbep Rcademy meets with the students.
Alumni members also speak to students two timestimby calling them on the telephone,
sending out e-mails, and contacting them on therhet network, Facebook (L Bailey, 2012).

The Urban Prep Academy’s elements for success stasfsa curriculum that focuses on
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members’ experiences in their communities and oeltd’ he four components of the program

are called the Arcs: (a) academic arc preparegstado be competitive in college courses and
focuses on literacy and mathematics; (b) servicaelavelops character and leadership skills
while requiring high school students to engagectivies and projects with other students to
help improve their communities; (c) professional @nllege arc engages students in internships
that expose them to the business world, and vadolisges and universities offer real-life
college experiences to help student better undetstdat college will be like; and (d) activity
arc makes it mandatory for all students to paréitgpn a selected extracurricular program. To
satisfactorily complete the activity arc, activtimust be completed yearly (L. Bailey, 2012).

The Urban Prep Academy has three successful scandlsould serve as a model for
other states to follow to improve the academic ses©f AA males. Of the many factors that
AA males face in the United States, environmernggbn important part in obtaining an
education (Howard, 2008). Some communities haggthper resources in educational systems
for students to become successful, whereas mangnAla students come from neighborhoods
with unsuccessful schools that lack the properuwess to bring about academic success
(African American Images, 2007).

Another educational resource for AA males is thed&uright Program from Kappa
Alpha Psi Fraternity (2012). The program is destjto expose AA men to successful career-
oriented AA men who give guidance to students bgihg them choose careers of interest. The
foundation or backbone of the Guide Right Programcailed the Kappa League. Kappa League
is part of a leadership program that assists Alerhah school students by providing mentors
who guide them to achieve realistic goals thatoute to their respective communities in a

leadership capacity (Kappa Alpha Psi, 2012). Tmeldmental purpose of the fraternity is
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achievement. Educators who wish to close the awmdachievement gap between AA males

and other groups of students may be guided by caemis of this program.

The way AA males communicate or use a certain laggunay be belittled as
inappropriate because others in society may hasalgms understanding their culture, thereby
creating a cultural gap (African American Image3)?). According to one researcher, AA
males were socialized in their environment, causiilegn to be more animated and emotional in
their conversations (Heath, 1983). Heath (1983htsp@ years focused on gaining a clear
understanding of learning problems from White atatB communities in Piedmont, North
Carolina.

It was clear from Heath'’s (1983) research thatwWeecommunities perceived language
in different ways. The White culture viewed theaé&i culture’s language as incorrect or artistic
in nature simply because they could not make a@cton to its meaning (Heath, 1983). What
may be normal at home or in Black communities mayiewed as negative to the classroom
teacher. According to one study, some behavi@asearned and could be adjusted or changed
with the correct type of intervention (Katz & Mc@é&n, 1991).

Heath (1983) considered Black cultural languaggeda be correct and any attempt to
disavow it was considered counterproductive. Hea#search revealed that understanding a
student’s background would help that student aehéad that cultural heritage could be
integrated into the school’s standards of acadenitsre importantly, familiarity with a
student’s background could bring about a betteetstdnding of the proper way to use
language, by incorporating their personal stylsp#aking, which was derived from their culture

(Heath, 1983).
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Problems Summarized

There are several problems that AA males have vilyarg to reach academic success.
Table 2.13ighlights the literature that describes problems Aace in today’s educational
system and name initiatives that are designedsistaSA males, as well as all students (See
Table 2.13).
Table 2.13

Summary Review of Literature

Author Research Methods Conclusions

D. F. Bailey, Journal Literature  Presented information on how African

2003 review Americans can achieve success

Educational Standards Literature Provided educational standards essential to

Leadership review achievement

Constituent

Council, 2011

Kafele, 2012 Article Literature  Presented information on how to empower
review African American males

Kunjufu, 2005 Book Literature  Discussed how suspensions, expulsions, and
review special-education referrals contribute to

African American males’ academic failure

There are numerous studies about the academicaftAA males. This issue is not
isolated to one particular area or region. Kunj&005) attributed the academic failure of AA
males to high rates of suspensions, expulsionstefadals to special-education classes. The
2010 and 2012 Schott 50 state report on publicaducof Black males (Holzman) showed a
disparity in several states in low graduation rédesAA males. The Schott 50 state report also
addresses concern for AA males’ high rates of suspaes.

This common theme is reflected throughout thedtiane review. Despite the low-

achievement levels of AA males, there are somaitives, like Kafele’'s (2012) empowerment



44
program, D. F. Bailey’s (2003) Gentlemen On The B&rogram, the BME (2013), and the

Urban Prep Academies (2012) that are designedsistabe AA male in being successful in
school and in life. More programs such as thesenaeded and could be a way to close the
achievement gap for AA males that exists in todagisools.

The studies described in this literature revievadieshow a need for educational
advocates to take an active role in closing anesgment gap that has existed for a long time.
Because parental involvement is important to adthsuccess in school, the Arkansas
Department of Education has been instrumental su@mg that school districts and individual
schools in Arkansas develop a parental-involvemdéart to involve parents and community
members in the education of the state’s students.

If schools are to play an active role in ensurihgtadents are successful, it becomes
important for school leaders to embrace and cartyeducational Leadership Constituent
Council standards (ELCC, 2011). The standardslesegned for school districts and schools to
improve academic performance of students. Thetamxdards are as follows: (a) districts and
schools should involve all stakeholders in creaéingsion that is shared by all; (b) school
cultures must be designed to enhance a studeatisitg; (c) school programs should be
evaluated to ensure student success and the maeapeihthe organizations must be proficient;
(d) consistent effort must put into ensuring thiatents, staff, and members of the community
are involved in the school’s programs; (e) all merstof the school organization should display
good ethics, honesty, and consistency in ensutidesats are achieving academically; (f)
member schools must become familiar with changiegds in society that affect learning, be
familiar with educational laws, understand theetiint cultures of students and their families,

have knowledge of how the economy impacts educadind how politics plays a role in how
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schools are managed; and (g) the building leadmrldhhave an internship experience that

prepares the leader for building-level managemedtdaily operations of the school. If states
hold schools leaders and staff members accountabieese standards, the outcome could result
in academic improvement for AA male students andhsestage for helping other ethnic groups
achieve.

Other researchers in this literature review offguedsible solutions to the problem of AA
males’ underachievement. Kunjufu (2012) preseatptain that could assist AA males from
dropping out of schools. Schools should (a) deadlae turnover rate for building
administrators and school teachers, (b) provideestts with highly qualified staff, (c) expose
AA males to classes that focused on single gertdegive attention toward increasing grade-
point averages, and (e) promote school safetypamaty. Communities should (a) make it a
goal to create academies that would meet on Satsrdl) have local organizations such as
churches adopt schools, (c) collaborate to prorsafte environments in the community, and (d)
provide AA mentors for AA males. Kunjufu (2012)ceniraged parents to be actively involved
in the lives of their children and for studentgake the initiative to put forth effort in compleg
their homework and reading on a daily basis.

Conclusion

The educational problems that AA males have faceldcantinue to face have been
examined by researchers described in Chapter 2y Gave several reasons why AA males
continue to struggle in their quest for educatiguacess. Despite the continuing struggles for
AA males, the literature reflects some initiatiae®sl programs that are working. It then becomes

essential for educational advocates and policy msakeput in place programs that are proven to
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help AA males succeed. By doing so, it may be iptesthat more AA males would graduate

from our nation’s schools.
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Chapter 3
Research Design
Introduction

Chapter 3 describes qualitative methods that weed to answer the research question,
identifying factors that contributed to academid @nofessional success for AA male principals.
Chapter 3 begins with the theoretical frameworkhefstudy followed by a statement of the
research problem and the research question andiesstiomns. Next, | described the research
design for how the research will be conducted &edimeline. Then, a description of the
research design in conjunction with research meslgdees the reader more information about
what leads to success academically and professrdoala group of AA men. After that, there
is an explanation about depth versus breadth thigfiuwiher clarify the scope of the research and
use of qualitative methods.

The purpose of this qualitative study was to idgrfactors which contributed to
academic and professional success for AA male ipalsz McClelland’s human-motivational-
needs theory was used as the theoretical frameofdhis study. In a qualitative study, the
researcher has the opportunity to engage withgpaatits through observation, questionnaires or
analysis of the content, and interviews (MarshaR&ssman, 2006). Although these methods
are useful in obtaining information from participgnMarshal and Rossman (2006) believed that
researchers should be neutral during the studygaadi against any bias.

Theoretical Framework

McClelland’s human-motivational-needs theory wasdugs a theoretical framework for

the study. In this theory, McClelland believed plecare motivated by needs of achievement,

power, and affiliation (as cited in Mind Tools, B)1 McClelland generalized that the need to
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achieve drives a person to be successful. Imeesl, a person is not afraid to take risk to
achieve goals, insist on being provided with cdesisinput about accomplishments, and prefers
to pursue endeavors alone. The need for powewnate a person to impact the lives of others
by being in a leadership role: having a desireawetthe last word, winning a competition is very
important, and the person strives to be the caftattention. The need to affiliate is based on
one’s desire to belong and feel important to othiéis person feels the need to be a part of the
group, agrees with members of the group in ordéetbked, focuses less on competition but
more on interacting with others, and prefers tsle of things and not take risks. This study
might demonstrate how McClelland’s human-motivagictheory helps reveal factors that
influence AA male principal’s academic achievemamd success.

This study fits McClelland’s human-motivational-nedheory. The goal was to
determine which factors influenced the academidcexeiment and success of AA male
principals in a Midsouth state. The research goestelped determine what motivated AA
males to become successful. Through interviewhegparticipants of the study, | will might
able to determine from transcribed data if theyearapotivated to become successful by one of
McClelland’s needs: achievement, power, or affitiat The principal takes on the role of a
manager over teachers because it is his role t@geatihe organization to help students become
successful (ELCC, 2011). When discussing motivadiod a need to achieve, McClelland and
Burnham (2003) stated that psychologists beliemeespeople’s need to achieve made them
behave in such a way that they do not always disgif®ctive management.

McClelland (1961) believed that people who had edrfer power should be given an
opportunity to manage other individuals. As an #aAle principal, my need to achieve success

was greater than a need to be affiliated with aigmar have a need for power. By using this
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framework, | was able to discover which AA malengipals from the study were motivated by
McClelland’s three motivational needs (achievempatyer, and affiliation). McClelland (1961)
asserted that the three motivational needs dewmlepa period of time through the life
experiences people encounter. | used this franetearollect data to interview AA male
principals because it presented an opportunitytiEract with participants. More importantly,
the interviews opened avenues to answer the rdsgqagstions.

Through the interviews, | was able to collect iptiedata to find out what factors
influenced principals’ academic success. Gall],Gald Borg (2003) viewed the interview
process as a way to extract information from peopleey focused on the need for a researcher
to look into the experiences and feelings of pgrdiots. This process may reveal the factors that
motivated AA males to achieve. | would be ablelbserve behaviors that clarified how leaders
involved others in decision-making processes ortadto maintain control in this process.

The data was collected by audio taping intervieise recorder gathered the voices
from participants that were used to transcribeafmuracy. | also used member checks to ensure
accuracy. As the participants responded to thearel questions, they revealed their feelings
and attitudes. This framework was used to coliatd and enhance the study through
triangulation. This process involved interviewsmber checks, and analyzing themes and sub-
themes. Patton (1990) supported the notion thatvdonducting research, the researcher should
use more than one method to collect data. By usewgral methods of collecting data, the
information from the study would be stronger andenxredible to the reader.

To give readers a clear picture of the demograpdfi¢sA male principals, Data was
collected on their level of teaching experienc&ltgears of administrative experience as an

assistant principal and principal, and what grasels they supervised. The demographics
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provided additional information about AA male piipals that would enhance the reader’s
understanding.

Problem Statement

AA males continue to struggle academically in sé&@aross the nation. In much of the
literature, researchers describe AA males aslabfiacademic failure. Some of the reasons for
academic failure cited in Chapter 2 include fanmijuences, motivation and expectations, peer
influence, and the environment. The widespreakl ¢dschool success in this demographic
presents a consistent and disturbing trend. imbjrtant for educators to identify AA male
students’ needs and provide the requisite suppeyt tequire to develop into strong academic
students.

There continue to be disparities in the equalithighly qualified or effective educators
and administrators (teachers and principals) forrA#les. Other problems facing AA males in
their quest for success are the lack of equal adoeschools with a safe environment, lack of
classes with rigor that prepare students for cellelgsparities in school discipline, a
disproportionate number of referrals to specialeadion classes, low graduation rates, and
higher rates of incarceration (Washington Inforn2&12). The main focus of this study was to
investigate AA principals to determine which fasteontributed to their success.

Research Question

1. What factors shape academic achievement of Ale prancipals?
Sub-questions

1. What factors shape career success of AA mateipals?

2. What challenges limit participant’s success?
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Research Design and Timeline

Researchers attempt to seek information that lersight into the lives of participants
(Marshall & Rossman, 2006), and researchers shreuldin unbiased. The current study will
use the following procedures: (a) face-to-face epreted interviews aimed at gathering
information on factors that directly impacted tlatipant’s academic and professional
success; (b) member checks; and (c) analysis ofdb@nd sub-themes.

Lincoln and Guba (1985) stated that ensuring tragtiness requires prolonged
engagement and persistent engagement. Prolongadement means staying in the field with
participants for a prolonged period. Persistegagement means continuing to stay in the field
to look for inconsistencies. Studying AA principaver a period of time will be important to
enhance trustworthiness of the study. Once appwasgranted from the dissertation
committee, the university Institutional Review Boavould be asked to approve the study. Once
consent was granted by the Institution Review Boswgerintendents of the school districts in
which the study was to be conducted were contadtedlled the superintendents by telephone,
introduced the study on AA males, and informed thleat during the process each principal
would need to be interviewed for a minimal of 9Ghates. Superintendents were asked to grant
me permission to conduct the study on AA males@irtrespective school districts. Each
principal to be interviewed gave me informed comserparticipate in the study, with the right to
withdraw at any time.

Site and sample selectiarSchools in a Midsouth state were chosen. Theviiews
took place at the employment site determined by#ré&cipants in this qualitative study. Due to
attending several workshops with principals arotiredstate during the academic school year,

additional site selections may take place at adstrative meetings. These sites were selected
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due to a high probability of making contact withgapants in the profession at these different
places. The sample selection includes elementatysacondary principals.

Selection of participants.For this qualitative study, | used the dialogusigfAA male
principals located at public school systems in d9duth state. The participants in this study
were able to provide valid feedback on the factoise examined through semistructured
interviews. The AA male participants were abladal validity to the study by sharing
information on what factors influenced them to bmecsuccessful in the academic arena and
their profession. In this qualitative study, imMiews are a way to obtain the data needed to
answer the research and sub-research questions.

Lambert and Loiselle (2008) stated that an intenigea tool used to obtain information
from individuals who are acknowledged as participam a study. They believed the role of
participants were to share their experiences avyvigbout a certain topic established by the
researcher. In this interview process, the paaicis of the study were asked a question or set of
guestions that elicited responses giving them gooxpnity to share their beliefs. Interviews are
important because they allow participants to letrtkioice be heard concerning a certain topic
and in a semistructured format.

Participants are allowed to tell their own storytaslates to the research topic (Ryan,
Coughlan, & Cronin, 2009). As people go throud, lihey create life experiences. Personal
experiences are not normally divulged to othersweler, it is through interviewing others that
the researcher or interviewer has the opportunitjigcover those life experiences (Schultze &
Avital, 2011). There is a reason some AA male@pals have had academic and career
success. Through an interview format, | was ablkesk research questions in which each

participant had an opportunity to tell their stofihe interviews were important because it gave
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the me an opportunity to find out what paths eamfiggpant took to achieve success in their
profession. The data from their stories allowedtoebtain meaningful information on how AA
male principals became successful.

In-depth interviews are crucial to a study becdbsg give the researcher insight into the
thought process of the participant on the topit & be studied (Boyce & Palena, 2006).
Therefore, in-depth interviews provide an avenudargather the necessary data without having
to interview a large number of people. This intewformat calls for interviewing fewer
participants and in an environment such as thecggaaht's worksite, where they would interact
and answer questions more comfortably (Boyce &1igl2006).

As a researcher, it is important to receive trdthftormation because the study could
make a difference for other AA males who may hasparations to become a principal. Further,
it would make the study more credible to receiwghtiul information. It was important for me to
establish and build rapport with participants beeaiti offered an opportunity for AA male
principals to get to know more about me as theareber. | believe that this type of
collaboration generated a sense of trust from @pants. From the perspective of a
neopositivist, it is assumed that the participamis study who are interviewed would tell the
truth and provide information that is important tbe study (Schultze & Avital, 2011). | had the
same assumption and believed in the importanceterfacting with honest professionals who
would be excited to share experiences relatedetintierview questions.

Rabionet (2011) used semistructured interviews wigjnoup of junior researchers
because Rabionet could select a solid topic. Skedaparticipants questions to discover themes
that were aligned with the research. In Rabionetsgarch, the voices of participants were

important, warranting the time spent setting upititerviews. The semistructured format is
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essential for this research because it allows guresto be asked and offers participants an
opportunity to answer research questions, from wthemes would be developed that were
aligned with the dissertation topic.

Rabionet (2011) also used the semistructured fob@eduse it allowed me to ask
additional questions, to discern information thaswot brought out in the interviews. To obtain
successful outcomes from the interviews, | beliggve would be an effective format because it
presented an opportunity to ask additional questiororder to achieve quality responses related
to the research. Careful consideration was giveimgunterviews to ensure participants’
responses are not influenced. | adhered to teevietv method of collecting data because
research shows that it adds credibility to a gatie study (Brekhus, Galiher, & Gubrium,
2005).

Further, Brekhus et al., 2005 believed that rictadauld be derived from inquiry that
was qualitative in nature. This was due to pgvéints of a study having an opportunity to give
detailed information about experiences and evamtthk phenomenon that was under study. In
this study, the phenomenon of interest was an attémdiscover factors that influenced
academic achievement and success of AA male pafciprhrough interviewing AA males,
they were able to share what motivated them toeda;ovhat transpired in their lives to keep
them going, and the direction they took to makeajpen. Similarly, Brekhus et al. (2005)
discussed that rich data from qualitative studimeslves how participants were motivated, what
events happened during their life experiences handrelationships caused them to take action
based on those events and life experiences.

Depth versus breadth.The interviews allowed me to obtain the necessatg dy

questioning participants to answer the researcBtourethat guided the study. This type of
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inquiry is referred to as depth because it createsused awareness of the context and
opportunities experienced by all participants i skudy (Patton, 2002). For breadth, Todres
and Galvin (2005) described this process as an-epdad inquiry and a broad way to look at a
phenomenon of interest. Here, the experienceamicgpants may not be as transparent as
would be depth in a qualitative study. Todres @adivin (2005) viewed depth as a way to look
more deeply into participants’ life experiencesttsat rich data could be discovered. The
information received was detailed as | engageadhiao@portunity to be immersed in the data. To
add richness and detail to the study, it is impurthat depth was pursued rather than breadth.

Through interviewing participants who took parthe study, there was a deep search
into their experiences on factors that contributetheir success. To gather information that
helped develop themes from the research questtomas important to make participants feel
comfortable and gain their trust. | presented rfiysea professional manner, displayed a
friendly attitude, and paid attention to detaihigwas an essential key in getting them to be
more forthcoming during the interview. A meanirglialogue is important and | expected to
gather interesting and uninteresting informatiélowever, | believed that all conversations and
information received from the interviews were véliga

“There is no such thing as a worthless conversapovided you know what to listen
for. And questions are the breath of life for awersation” (Miller, 1965). Based on the
research question from the study and interviewidgndale principals, it was my goal to seek
descriptive information that would contribute te tireld of education and help other AA males
create a path of success. The experiences of l@ywbecame successful are an important key
that reflects back to the research questions ostilngy.

While concepts provide a common language for dsonsand give organization
structure to the findings, it is the descriptiveaile that add the richness and variations
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and lift findings out of the realm of the ordinarly.is depth of substance that makes the
difference between thin, uninteresting findings &indings that have the potential to
make a difference in policy and practice. (CoiBStrauss, 2008, p. 306)

“Thick, rich description provides the foundation tpualitative analysis and reporting. Good
description takes the reader into the setting beesgribed” (Patton, 2002, p. 437). People
experience success in different ways. Discovenmg AA males succeeded and became
principals could allow others to look more deeglyamine their stories, and find hope to follow
similar paths. To gain the attention of the readevas important to go into depth and describe
AA male principals’ life experiences toward succasd highlight transparent descriptions of
their successes, explaining how they got to a icelesel of achievement. From the life
experiences of AA male principals, | wanted thaelezdo understand how each participant’s
path was shaped and hear the detailed voices otteywvere able to obtain success through
their experiences. “Qualitative studies sharectygacity to open up a way that we can
understand the phenomenon studied and draw ouirdgenpretations about meaning and
significance” (Patton, 2002, p. 438).

Data-collection proceduresSuperintendents were called by telephone seeking
permission to conduct the study in their distridtspoke with each of the six AA male
principals who participated in the study. The gtadd forms needed for signatures were
explained. Their questions were answered, rappastestablished with participants, a tentative
schedule for interviews was created, visitatioredan their worksites were planned and
collecting data was all a part of the procedure.

For participants in the study to better understama their confidentiality would be
secure, | informed them that they would be requicesign a consent form that explained my

study and gave them an opportunity to decide ¥ thanted to participate. | informed each
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participant that the study was approved by the ehsity of Arkansas Institutional Review
Board, their participation was voluntary and n&sisvere involved. Before participants agreed
to participate in the study, they were informedw#libe confidentiality agreement. It was
explained to each participant that the signed agee¢ would ensure all identities, schools, and
school districts would remain confidential. It wasplained to each participant that data would
be kept confidential to the extent of the law amdvérsity policy, coded, and stored in a secure
area. Participant’s interviews were transcribed! gnemes and common trends were identified
as part of the data-collection process.

Data analysis Through transcribing the participant interviewsrttes and common
trends emerged from the data. Each participant&sview was recorded and transcribed word
for word to give the reader a clear understandirglgarticipants’ responses. The document
collection could highlight that participants’ resis@s are similar in nature and yield
commonalities of what success they experiencedhod and their professions. As a guide or
roadmap for data analysis, | used the structumpeh coding designed by Marshall and
Rossman (2006). The purpose in using this desagtwlook at what similarities participants
shared to achieve success. Having an opportumitisit the participants’ work site created an
avenue to interact with each of them through inéevg. During this process, | related to and
understood their journey based on my experiencas #A male principal. Open coding
presented an opportunity to understand their Inaege fully, through face-to face interviews.
From this process and analyzing the data, | wass taldlecognize common themes as participant

shared some of the same ideas on factors thatedltlwem to become successful.
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Researcher’'s Role Management

Creswell and Miller (2000) acknowledged that theeagcher is the link to providing data
others can viewCreswell (2003) stated, “inquirers must explicitgntify their biases, values,
and personal interests about their research topigeocess” (p. 184). Creswell (2003) believed
that by presenting the audience with previous egpees involving data, they would have a
better understanding of the importance for thediogite and participants. He thought it was
essential for a researcher to show the interaci@monnection between the researcher and
participants of the study. Glesne & Peshkin (1988r to backyard research as a method where
the researcher has an opportunity to study their wark atmosphere, the organization in which
they are involved with and their friends.

Creswell (2003) viewed the collection of data asip@ simple process that was
convenient for the researcher. Further, he bdli¢his process had the potential to cause
problems because data could be incomplete andindnéses once findings were reported by
the researcher. In order for the reader to viewfititings as being trustworthy and accurate,
Creswell (2003) believed that the outcome of baakyasearch should be validity.

Although, biases, personal experiences, and infleewere kept out of this study, |
anticipated that AA male principals would share sahthe same factors that contributed to his
success as a principal. | was curious to findifaine participant’s journeys were similar to his
and if some of the same barriers were encounteried.level of participation for this study
involved me speaking with superintendents of AAenalincipals to obtain consent for
interviewing participants that were going to betmdithe study. The research site of each
participant was visited. As a principal, | waseiviewed at his work site on a continuous basis

by students and teachers who are taking collegseta Most of the teachers seek an
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administrative degree, whereas students are edrolleducational undergraduate classes. Their
purpose was to interview and observe the princgether data on his type of administrative
style, and answer questions about the role of exackstablishing a positive school culture,
improving student achievement, and curriculum mstté&urther, students and teachers
interviewed and observed me at my worksite, whigldenthe interviews more personal and the
observations more meaningful.

During this experience, | established a posititati@enship with the individuals through
this process. As the researcher, remaining obgegias important because | am an AA male
principal who interviewed AA male principals in $hstudy. Remaining neutral when
participants were interviewed was essential bechwsated to ensure that he did not play a role
in influencing responses in the interviews and olzens.

The assumption was that | would have had simildrdifierent experiences in obtaining
educational and career success to those of theri&ipals in the study. Due to this assumption
and as the researcher, there was a managememhofating biases so that transparent and
detailed information could be obtained from papiits’ experiences. My bias was that
principals should seek to employ the best teachmsstaff members for students. | valued
individuals who put students first to create aretize school culture of learning for every
student in the building. | placed value on engyitimat students are equipped with the necessary
resources that provide opportunities for learning.

As a principal, when | was interviewed and obsetveteachers and students, it was
important that responses from interviews were fealiline with what | was doing as a principal
at the school. Through past experiences as a fdgaeher and assistant principal, it has been

my observation that AA male students’ academic esgcontinues to fall behind other
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subgroups nationwide. Through this experiencayklcollaborated with other educators about
AA male’s in education, that there is a consenbkasthis group of individuals are failing in the
educational system and many of them are not graduom high school or going to college.

Some AA males overcome the obstacles and becamapais. As a current principal, it
is my role to find out what factors contributediie academic and professional success of AA
male principals. By visiting the work environmeaftthese individuals and interacting with them
through interviews, | made a connection with pgsaats so they could recognize the importance
of this study and the impact their leadership wdwdde on AA male students as they progress
through school. Through this process, my role gsaarcher was to collect the information
through interviews, transcribe data from interviearsd look for common themes and sub-
themes to make this a valid study for the field.

Assumptions.Based on the literature review, there are a nurobfctors that influence
academic achievement and success of AA males, @sitive school experiences could provide
opportunities for success. It would be realisti@ssume that motivation, family, peers,
environmental, and social factors play a key rolaow AA males perform academically in
school. Participants in this study are assumdtht@ similar paths to academic and professional
success.

Interviews. The main research question and subquestions fosthdy are to be
answered through interviewing participants. mgortant for readers to know that some of the
same questions were used during this process.intérg@iews used in this research were
informal conversational interviews, standardizedrepnded interviews, and a few closed fix-

response interview questions.
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Careful attention was considered for what typenténviews should be administered to
participants to answer the main research questatton (2002) listed four types of interviews:
informal-conversational interviews, guide-approatbrviews, standardized open-ended
interviews, and closed, fixed-response intervieWhen the researcher is not familiar or does
not know what happened, they useitifermal-conversational interviemethod because they
can ask what happened during the observation.midtbod of interviewing makes information
transparent and adds clarity for the researchpeogally if something is not clear. During this
interview, the researcher has the opportunity kotlas participants why they did something. A
second method of interviewing is called theerview-guide approactwhich keeps the
researcher’s interview tasks on track and entdilt af topics. The third type of interview is
worded with extreme care. It is called gtandardized open-ended intervie®uring this phase
of interviews, participants are given an opportytotrespond in any way they would like when
answering questions. This method gave me an ofgicompare responses with those of other
interviewees. Further, to assist in obtaining canrthemes or trends for data analysis,
guestions are worded and in the same way and the seder. Finally, to gather demographic
data from participants, thetosed fixed-response interviesvused. This interview process is in a
survey format.

During qualitative research, observations are arrégl source of data and give clarity
to what was happening (Charmaz, 2006). To undesidnat is going on, observations must be
focused on how individuals interact with one angtbehaviors that are routine in nature, and
places in which actions are present. The socgdraration is important for the observation
because the participants of the study may be neta®ed or comfortable. Qualitative

researchers often choose to change their focusderstand other points of view.
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Trustworthiness and credibility. | used the triangulation method to add
trustworthiness/validity to the study by providiagcess for peer reviews, administering member
checks, audit trails, peer debriefing, observatibfield notes or transcripts, research reflecjivit
and multiple sources of data. Interviews and $eagcfor themes and sub-themes were part of
this process. Triangulation is an essential elénmeobtaining credibility for findings from the
study (Merriam, 2009).

Biases will be addressed by ensuring time was sjgehe research site of all participants
in the study (persistent engagement). Sufficiené was spent on interviewing and establishing
meaningful relationships (prolonged engagement) pérticipants to develop trustworthy data
in the field. When a large amount of time is speitlh research participants, they less readily
feign behavior or feel the need to do so; moreawery are more likely to be frank and
comprehensive about the information they impareg@aé, 1999, p. 151).

Trustworthiness of the data is important becausestiundness and credibility of the
research must be able to show the audience thénthegs in the research were “worth paying
attention to and worthy to take into account” (loht& Guba, 1985, p. 290). When collecting
data, it should be gathered carefully and in aipeamanner. Data should be analyzed properly,
make sense to the reader, and account for manggm#nges and curiosities in a certain period of
time (Patton, 2002). During this process, mangpectives and curiosities and what is realistic
over a period of time will be reported.

To carefully weigh the quality of research for timsrthiness, Lincoln and Guba (1985)
used the following criteria: credibility, transfératy, dependability, and confirmability. During
an investigation of participants, credibility wde used to make sure that everyone has an

opportunity to be represented by being identified By explaining information to the reader in
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an accurate manner. Transferability refers tcathibty to infer or compare research to
something else that may be similar to what is beingied. Eisner (1991) used coherence,
insight, and instrumental utility as other elemehtst can be used in qualitative research to make
it more believable. Coherence and insight are atowv@ersuade readers by obtaining
information from participants, rather than usingtatistical format. Eisner believed instrumental
utility could be used in a study to help the read®terstand something they may have had
problems interpreting. Secondly, instrumentaltytdould be used to help the reader anticipate
what may happen in the future.

Dependability is used by the researcher to adguahy circumstances that may have
changed during the study, such as the site ofabearch or the participants in the study.
Confirmability shows that data is the proof of fhrelings and implications from the research
(Lincoln & Guba, 1985). For the reader, the infation from the study would be viewed as
trustworthy and credible. In the bod¥aturalistic Inquiry, Lincoln and Guba (1985) listed six
methods for the researcher to curb biases andlisbtatustworthiness. They are prolonged
engagement, persistent engagement, triangulatesr,qebriefing, member checks, and an audit
trail.

Prolonged engagementlo establish credibility and trustworthiness inualitative
study, Swartz (2002) named prolonged engagemeheasnost effective instrument that should
be used. Prolonged engagement is spending suiffiiee interviewing and building
relationships. Through prolonged engagement, ntspeough time on the research site of all
participants to obtain adequate amounts of data freerviews, observations, and document
collection The process will take place during the fall of 2@d&nsure prolonged engagement

during this study. It is possible to collect datan the participants of this study at professional
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meetings and professional-development workshopgnd@ng time in the field to develop a
relationship of trust with participants is crudalthe study (Patton, 2002). By collaborating
constantly and staying engaged with participanig&as able to become more familiar with their
actions and certain behavior patterns they displdke research site. Through sufficient
interactions and conversations, participants begletter understand how their confidentiality
would be entrusted and secure. Prolonged engageyae® me an opportunity to answer any
guestions participants have about interviews, ctdt documents, and observations, as they
relate to the confidentiality of their information.

Persistent engagemenfThrough persistent engagement, information canbv&ed by
acquiring enough depth to get a solid understandinige data (Wallendorf & Belk, 1989).
Persistent engagement entails addressing biasnsnidieg that all data is reevaluated or
rechecked. Negative case analysis is needed toracgeaningful data and eliminate those
things that are normal and expected (Lincoln & GUl®85). Therefore, it was necessary for me
to access the quality of the data that was beinglgo Through persistent engagement,
information can be obtained by acquiring enough m@mensive information to get a solid
understanding of the data (Wallendorf & Belk, 1988)may be possible for participants to be
dishonest with me. According to Douglas (1976),

Sure, people tell the truth most of the time inrtbgeryday lives, at least as they see it.

How often do people bother to lie about the weatinerhere the salt is? But the outsider

trying to find out what the truth is about the gprthat count most to people, such as

money and sex, must look upon all their accountsiaithose things as suspicious until

proven otherwise. (pp. 55-56)

Persistent engagement calls for the research@etadssufficient time interacting with and

observing participants to obtain accurate infororatiMertens, 2010).
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Peer debriefing.During this qualitative study, | communicated watbctoral students
from his cohort group at the University of Arkansasl students from the cohort group who had
obtained their doctorate degree. Lincoln and QdB8&85) defined peer debriefing as a process in
which the researcher communicates with individwdie had no direct experience or affiliation
with the study and those who did have knowledgeriar experiences with the study. For a
different perspective on the study, | communicatgt colleagues from his workplace who had
no affiliation with the study and also spoke witidividuals who had knowledge about the study
and answered their inquiries about his research.

Triangulation. Lincoln and Guba (1985) and Patton (2002) describadgulation or
comparison. The qualitative researcher and a garyeve something in common as they
identify boundaries in their respective fields. grasp an understanding of the boundaries and
components for a study in qualitative researchgtheditative researcher makes sense by using
different types of data and triangulation, wheraasirveyor makes sense or identifies the
boundaries of properties by making comparisonsfterdnt types of readings.

There are four types of triangulation methods: méital triangulation, data
triangulation, researcher triangulation, and thecaktriangulation. Efforts were concentrated in
the area of data triangulation. | collected ingemwdata through transcribing. | collected
transcripts of interviews, letters to superintentdeaquesting permission to conduct a study in
their school districts, consent forms from parigifs, personal notes, e-mails, Institutional
Review Board forms, and recordings of interviewswvas my decision not to triangulate by
researcher method and theoretical methods bedaegaevere either not useful with this

particular case study or were not appropriate &ins case-study dissertation format.
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Member checks.| followed up with the participants to review tharview transcripts
by telephone and verified the accuracy of theigioal responses. The member checking
confirmed whether the participants were comfortatite their statements and that transcripts
reflected an accurate account of the collected fdata the study. An opportunity was given to
participants to make any corrections and provideiate feedback from their interview.
Participants were given the opportunity to readtthescripts or listen to the audio tapes; they
were able to make any necessary changes from témeigw.

Audit trail. For the purposes of securing and maintaining dath as analyzed themes,
an audit trail was part of the collecting proceBgormation was stored on a flash drive and
personal computer for me to retrieve at anytimenduthe dissertation process. Any audiotaping
and hard copies of data were secured in the prigatye researcher’'s home. Information from
this audit trail included interview documents witanscripts and interview questions, responses
from participants, and any other relevant dataha study.

Erickson (1986) named five evidentiary inadequamdse used from analytic strategies
and the collection of data. In a descriptive cstsdy, Ramey (2008) used Erickson'’s five
evidentiary inadequacies to show the relevanceadhtaining quality and integrity for a study.
Erickson’s (1986) first evidentiary inadequacyrniadequate amounts of evidence. Erickson’s
research highlights the importance of maintainiangligy through data analysis and collecting
data. In research, there may not be enough ewedenerify essential assertions. This was
accomplished by spending sufficient time in theosd$ or worksites of participants during 2013.

The second of Erickson’s inadequacies is the inaakegvariety in kinds of evidence. |

approached this inadequacy by ensuring that aliggzaints would be interviewed and given the
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opportunity to verify their responses, once theyeateanscribed. The collection of data was part
of the process to validate important assertions.

Erickson’s third type of evidentiary inadequacyhs interpretive status of evidence from
the collection of data. The interpretive statugwtience could occur when there is insufficient
time spent in the field with participants. It wiagportant for me to revisit each participant from
whom the information was retrieved and have theriythe credibility of the data as being
valid and reasonable (Merriam, 1998).

Erickson’s fourth type of evidentiary inadequacynadequate disconfirming evidence. |
was careful not to focus on findings that were titduo satisfy his own biases and beliefs. Much
effort will be made to engage persistently. Pé&sisengagement entails addressing biases and
ensuring that all data are reevaluated or rechedesthuse it may be possible for data to have
inconsistencies. Negative case analysis is nedacquire meaningful data and eliminate those
things that are normal and expected (Lincoln & GU&85).

The final step in Erickson’s evidentiary inadequacyadequate discrepant-case-
analysis evidence. It was important to interviegteparticipant by asking them all questions in
the same order and not comparing the disconfirmmgpnfirming instances that might have
been derived from the data. Interviewing in degotd observing participants at their worksites
created an adequate discrepant-case analysis.

Summary

Chapter 3 provided an overview and purpose of tladitqtive study. The research
design of how data would be collected was given@lwith an explanation of my role as a
researcher. Other information included in thispthais follows: (a) problem statement, (b)

research question, (c) subquestions, (d) reseasigrdand time line, (e) site and sample
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selection, (f) selection of participants, (g) dep¢inisus breadth, (h) data-collection procedurgs, (i
data analysis, (j) researcher’s role, (k) assumpti€l) instrumentation, (m) trustworthiness and
credibility, (n) prolonged engagement, (0) persisengagement, (p) peer debriefing,
(q) triangulation, (r) selection of participants) (hember checks, (t) audit trails, and (u) this
summary. Chapter 4 provides data analysis andhfyscbbtained from the participants in the
study. Chapter 5 presents the interpretation®fitita, recommendations for future research

concerning the dissertation topic and conclusiothefstudy.
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Chapter 4
Data Presentation and Analysis
Introduction

The purpose of this qualitative study was to idgrfactors which contributed to
academic and professional success of AA male i In this chapter, AA will represent
African American. The factors were discovered tigtointerviewing six AA male principals
and transcribing the data to discover themes abdtsmes. To code the data, open and axial
coding were used for keeping the data organized.

The goal was to capture voices of AA male pringghlough interviews in order to
determine what made them successful and if there alellenges. The process was completed
by asking questions that would answer researclsabdaesearch questions. Member checks
were completed to confirm if participants were cortdble with their statements and that
transcripts reflected an accurate account of datedata from the study.

Chapter 4 includes an analysis of key findings ftbm qualitative study. The primary
source of data used in this study to address r@seaestions and sub-questions was obtained
through interviews, analyzing transcriptions andmwher checks. Following the introduction, the
chapter contains audience, transcribed interviewdit trail annotation, presentation of axial
codes, descriptive matrix, analysis of the datasamdmary. The following research questions
and sub-questions were addressed:

Research question

1. What factors shape academic achievement of AA praheipals?

Sub-questions

1. What factors shape career success of AA maleipals?
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2. What challenges limit participant’s success?

Audience

The participants in this qualitative study includea elementary principals, one middle
school principal, two high school principals anegaharter academy principal. | am an AA
male principal and selected the participants o sildy because they were in the same field; |
wanted to discover what factors contributed tosihecess of AA male principals. It was also
important to know if there were any challenges timaited their success. It is a goal of this
study to provide research for an audience includingents, parents, educators, community
members and policy makers on the insight from thieas of AA male principals regarding how
they attained success in their academic and piofedpursuits.

The outcomes may also shed new light on what axveemight be taken to close the
achievement gap which exists today for AA malekisBtudy will provide insight on the
historical academic failures of AA males and howtipgants sustained success by breaking free
of the barriers that hindered their achievemerg.aAesult of the resulting insights, educators
and policy makers could determine how to best riteeeducational needs of AA males, as well
as those of other ethnic groups.

Transcribed Interviews

I interviewed six AA male principals and recorded transcribed the findings. All AA
male principals seemed comfortable and willingttare how they became successful and if they
had challenges that limited success. They allesg®d an interest in knowing what the results
would be from this qualitative study. The intewgeof the elementary principals, middle school
principal, high school principals, and charter arag principal took place at their schools in the

office. Each AA male principal’s years of expegerin the educational field varied as a



71
classroom teacher, assistant principal, and aipahcTable 4.1 shows the years of experience
in each area.

Table 4.1

Experience in the Educational Field

Principal Years as a Teacher Years as assRitatipal Years as Principal

P1 3 2 20
P2 7 1 4
P3 2 3 15
P4 4 25 5
P4 4 25 !
P5 10 5 3
P6 17 4 7

When transcribing interviews, | made sure thatdwrded the exact words of interview
with accuracy of their comments and statements.pHngcipants were coded in order to
preserve the confidentiality of their identificatio
Audit Trail Notations

Audit trail notations from interviews are represhin Table 4.2 below and show the
coding as it related to the identification of e@ek principal. The notations are to ensure
confidentiality of the participant’s identificatiomhich was coded by using letters and numbers.
The letter P represents the principal and the numgpgesents which principal was interviewed.
The second number that will be mentioned latehenahapter will represent the page number of

the quote for each principal (P1/1). For examplethrough P6 were used to represent
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principals 1-6. P1 represented principal one,dp2asented principal 2, P3 represented principal
3, P4 represented principal 4, P5 representedipahs and P6 represented principal 6.

Each AA male principal was interviewed at his weite, which is represented in Table
4.2 along with the type of school at which they avemployed. | used an audit trail to maintain
a record of all data (Merriam, 2009) which was seséored on a flash drive and locked securely
in his home. This included transcribed commentssaatements, IRB forms, and interview
qguestions. | used the interview transcripts todefor common themes that kept occurring from
the comments of each AA male principal.
Table 4.2

Principal Identification Code

Notation Participant Site
P1 Principal 1 Element&chool
P2 Principal 2 High Schoo
P3 Principal 3 Element&chool
P4 Principal 4 High Schoo
P5 Principal 5 Middle $oh
P6 Principal 6 Academy Charter School

Presentation of Axial Codes

Due to the process of open coding, axial codebBames began to take shape from the
transcriptions of AA male principals. Seven theraegrged from organizing and analyzing
open codes that fit the axial codes or themes.niBEsehat emerged from the data and analyzed
were, (@) support system, (b) adaptation, (c) aaptar compassion, (d) leadership, (e) ethics,

(f) quality, and (g) relationships. Table 4.3 d#gs seven axial codes or themes at the top and
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various open codes under each of those themesdatasvas collected through interviewing

AA male principals and transcribing those intergew



Table 4.3

Axial and Open Codes

Axial and sample of open codes of AA male prinapal

Support <> | Adaptation &> | Capacity for Leadership
System Compassion
People/ Race Meet needs Collaboratio
Coach of AA n
Community Males
Church Folk \L \L
Networking Chameleon Low Socio- Inclusive
economic
\L \L Status \L
Mentor Different set Deal with Communication
of Standards AA male
iIssues
Public Negative Broken Team
Relation Homes
Change xL Holistic

74
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Axial and sample of open codes of AA male pringpadntinued.

Support
Systems

"

Capacity for
Compassion

Church
Member

"

"

Negative

Perceptions

Family
Influence

\J

Family
Support

Axial and sample of open codes of AA male ppats continued.



Ethics

Quality

!

!

Facilitator

Encourageme
nt

l

Responsibility

l

Just Teach

!

!

Relationships

!

Role Model

Greater
Impact

!

Right Advice

l

Passion

Need a Voice

l

!

Opportunity

Good Listener

Expectations

l

l

Always do
Right

Remain
Grounded

l

Waiting My
Turn
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Descriptive Matrix
A conceptually clustered matrix is displayed irblEad4.4. The matrix shows axial codes
or major themes of the data that was collected fitwarsix AA male principals. Data is
represented from the transcribed interviews of gacitipal and was collected to support major

themes for each conceptually clustered matrix.
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Table 4.4

Descriptive Matrix: Axial Codes (Major Themes)# male principals

Principal ~ Support System Adaptability Capacity for Compassion

P1 My spiritual life | think It varies from day to To me it's a great fear
set the foundation for ~ day. (children from broken
it all without a doubt. homes).

P2 Several people and | You have to be able One of my goals here has
have some mentors to work with people been to change negative
within the district and and be a public perception of this school
outside the district. relations persc. to a positive one.

P3 It was principals caring You have to be likea  We are responding to
about principals and chameleon. community, family,
wanting to see each staff and personal needs.

other be successful.

P4 6 black administrators ~ AA male principals High expectations bring
pulled me to the back  have to live up to a about high achievement.
of the media center and different set of
shared their wisdom, standards and deal

knowledge, and with salary differences.
longevity.

P5 | think in high school |  It's a tough job the We need more AA role
had some great role changes and evolves  models for our students
models. every day. that come from a lot of

broken homes and
students who don’t have
parents in the home.

P6 My high school coach  Being in the mid-south My greatest joy is to see
guided me through the it's there because the the young people as they
initial process of what | old south there are grow from where they
really wanted to do. some of those attitudes from when they first

and those attitudes are entered the school until
not gone they gradua.
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Principal Leadership Ethics Quality Relationship

P1 | think being If I have a We expect our | think it's it a
humanistic.. just strategy thatis  teachers, great opportunity
thinking of others. working for me | principals and to touch lives.
| believe in a strong ~ share with them  staff to continue
sense of and vice versa. and grow.
collaboration.

P2 | have a holistic I's making sure  Being prepared | wanted to make
view and remain  that I'm who | by having the sure that there
grounded in what's am supposedto  needed was a voice for
actually happening be at all times. educational all students.
in the schoo credentials

P3 You have to allow | tell my staff all We provide the I'm not just a role
people to grow the time that | training and the model for AA
and build capacity take all the blame necessary students, but for
within your and none of the resources for all students.
building. credit. them to be

successfu

P4 My leadership | don’t believe in ~ One mission, Academic
style is one that nepotism or the one goal is to achievement is a
is viewed as bubby system. turn out the family affair and
inclusive. best product. they know when |

say they that they
are part of the
family.

P5 | believe giving You have to be It's very It's a big
people arange of able to simply important for responsibility
expectations of make good that black male  where you help
what to do. decisions in order to see positive  teachers or

to be a successful black male role  students who cry
leader. models in the on your shoulder.
P6 | have always My dad always It's a great The thing that |
communicated ina told us to do opportunity to always pride
way that would get right. see the new myself on was
the best out of teachers grow building

people.

from a young
spring teacher to
a veteran.

relationships.
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Support System

Once the interview process was under way, it wasools to me that themes began to
develop due to the AA male principals’ responsemfthe questions.

Through viewing open coding and analyzing data,atal code or major theme that was
consistent throughout out all interviews was tlestheparticipant felt people, supported,
encouraged, and contributed to their success.tidrae support system developed when AA
male principals were asked about being an edueatba leader. Although, each AA male
principal responded differently, their responsed é@mmonalities and set the stage for the
development of themes.

Principal 3 attributed his success to involvingess and hiring smart people. He thought
it was important to give people opportunities tvauld allow them to grow and make the school
more successful. He shared that other principallseld him become successful by sharing
information and collaborating. Encouraged by athprincipal 3 mentioned that people
contributed to his career and academic successhéated a personal story that | felt was
significant to the research question and sub-questf this qualitative study.

One asserted,

| have a good family support. A lot of people thitoked up to growing up were either

in education or valued education. Of course infamyily, you didn’t go to the family

reunion without your report card or the expectatiwat you were going to make the
family proud. So, education was always pushed. pduple in my community and
church who looked after the young people were urcaton. | will never forget Mr. JM

in the community who would take time off his joldaio go the school with every young

person in our church. He would pull us out of sJdalk to our counselor asking how

where we and how we were doing. He knew our gradése we did. He always
pushed us. He even pushed me to the point wheas going to Fayetteville. He called
me over to his house and he had filled out an egiptin for Morehouse and had me to
sign it. He had a dream for me that | did not seaédly have for myself, but | did end up
going. My family of course, mother, brothers, sist aunts, uncles, but that extended

family, church family, and community with the expegeon that you was going to do
something with yourself and not being another stiati (P3/21)
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This AA principal was able to describe how seveeple were involved in his journey
to success. | was able to make a connection Wwélptincipal due to his own experiences in
having a family support group. Principal 3 conéaby saying,

Mr. JM was a deacon in my church and when you sawclbming, you know he cared.

He was not only engaged in the academic side, pygosted athletics as well, but he

wanted all young people to succeed. | grew uprat@ulot of people like that and they

put the word in you that you were going to be sasfié and that is what they expected.

Just hearing that and knowing that you did not viaét them down and they were

going to ask you every time they came home how goades were and how you were

doing. They were going to check in church. Notsech that | was a pleaser, but |

didn’t want to have to deal with the ramificatiasfsnot being successful. | think back to

when | first start teaching | had people who ateghohy church (a father and his

daughter). He was a retired principal and sheamaassistant principal at the time. After

Sunday school they pulled me to the side and gaigknow, you are going to be a

principal real soon, and the daughter said as gemaitfact, you will probably be a

principal before | become a principal and she Hezhdy been a principal for 16 years.

(P3/21)

During the interviewing process, it became evideorh the responses of each AA male
principal that | began to notice how support systess an occurring theme. When the data were
analyzed, it became clear that each participantioreed people as being a major contributing
factor to their academic and career success. #ftedata were transcribed, it was easy to view
this theme as it related to the main research gureahd sub-research questions.

Harper (2012) showed that many AA males’ familiad high expectations for them to
be successful and go to college. Participants tterstudy were successful because parents
stressed that college was the only option once gnaguated from high school.

The data indicated that support system was tha faator that contributed to the success
of AA male principals. One principal assertedyds fortunate to come from a line of educators

who provided a foundation” (P1/10). He added, “8fyritual life | think set the foundation for

it all without a doubt” (P1/10).
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Principal 1 believed in giving back and helpingeath He stated,

When | think about my success, | feel successfldnmrknow that we helped a child to
achieve and to grow and when they come back anthaak you. Because many times
as | mentioned, those who had a positive impachwpitife, you don't realize how your
presence, touch, smile, and just speaking to tiigidual student how it will make their
day. It is rewarding when they come back andytli thank you and the same with the
staff. (P1/11)

Principal 1 shared that he had had a good suppe#. bHe said,

| had some great mentors in my life and I'm verstdoate you know starting at home
with my mom, dad, my grandparents, aunts, unclesif&her, friends through this whole
process. | am fortunate that | had a very googhsribase. So, | can call on, even with
my colleagues today we often time work as a teamaidk on new projects as we are
reviewing. If | have a strategy that is working foe | share with them and vice versa
and so, yes, it is wonderful when you have a stsugport system. | like reading. | have
had the opportunity to serve on a lot of natiomal atate committees within that and it
affords me the opportunity to be on the cuttingeedfifinding out about new curriculum
items, instructional strategies and just networkiriiy other people and seeing how the
school systems work. One of the committees thatvesl on presented me with an
opportunity to travel abroad and just seeing hosvdhitures there and the educational
system worked within that and it gave me an oppaiguo bring back some instructional
strategies that | think have been beneficial to(#l/11)

Principal 2 shared that mentors guided him in atlan. He explained,

Several people and | have some mentors within idteal, outside the district and then
an executive coach that the school has contracteatk with me to focus our priority
issue or priority areas and to have that persdootmce ideas off of. So, but definitely
my mentors who | stay in contact with who has se principals and who have been
faced with the same obstacles | have been facdd bt have had the same drive that |
having in being successful in the educational seq®2/18)

Principal 3 credited his former female principal émcouraging him to become an
administrator by giving him opportunities to displaadership. He stated,

Her goal in life was to always of course to seedtedents achieve and she pushed from
day one and through me into a lot of leadershipodpipities and roles. Even before |
started teaching, she sent me to trainings. Therser prior to me beginning teaching
opened up the door so that | could be able to temaHeadership role with this program
with great expectations the following year after fingt year of teaching. Then she let
me lead the after-school program. | was a sitecttar for an after-school program as a
first-year teacher. | think having those opportiesiand by her pushing me and me
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seeing something in me that | didn’t see in mysetfthe stage for me becoming an
administrator. (P3/18)

Principal 4 informed me that his success was guleldeing inclusive with
people. He believed that an unforeseen force mt@d/him to do what he was doing in the field
of education. Principal 4 called the force spaituHe spoke of six administrators that
gave him the tools to be a successful administraia said,

At my first principal’s institute, there were 6 blaadministrators that spoke with me

during my first meeting. There were other blacknadstrators there, but these 6

administrators wanted to meet with me during mstfioreak. They shared with me the

keys to be a successful administrator. They wedmbme to administration said that if
longevity is what you seek in administration, thasethe things that you must do.

(P4/25)

When he was in his third or fourth year of teachidgncipal 5 shared that his principal
inspired him to become a leader as well as otheplpe He also mentioned his high school
basketball coach as being instrumental in his d@reént toward the career as a principal. He
explained,

| had several mentors that had been around tleakked up to and talked with about

administration. They were instrumental in shasntn me what the position was like

and what to expect once | became an administrgRi/29)

Similar to the previous principal, Principal 6 mentd that his career path and
educational path came from the encouragement lfisrhasketball coach. He stated,

He was a teacher at the high school and basicalpnted to be like him and he took

time with me along with my track coach and he ieflaed me in terms of me getting a

scholarship running track. | pursued that and hted to go back and take his job.

(P6/34)

Principal 6 also believed that interacting witafsaind students was a part of what made
him a successful principal. During the intervidw,referred back to his coach and principal as

individuals who influenced him. He mentioned otfamtors that contributed to his academic

and career success. He stated,
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The family that | come from, the family relationghthe family strength and a strong

father figure in the house are additional factdvly father didn’t have an eighth grade

education and my mom didn’t graduate from high sthout she made it to the eleventh
grade, but they instilled in us when we went toosthhat we were going to do the very
best we could. 1 think they always wanted us tarawe and better that what they were.
| think that strong family background, the famihfluence, and the relationship with God
and the church in a black community. Of coursthenblack community, the church is
such a strong influence of so many lives. (P6/3)

Adaptation

Being able to adapt to situations as they arosetaiol was another theme that from the
interview transcripts. Principal 1 believed tha tole of a principal changed and varied on any
given day. He stated,

As a whole, | think it is a lot of responsibility.think it's a position that you have to take

serious. That means and what works for me isyiiatgot to find a way that is as stress-

less as possible in the sense because theretisfademand in this position. (P1/12)

In reference to adapting and dealing with changechle 2 was clear that since he
wanted to see change take place immediately. Hhroueracting with his colleagues, he
learned that problems did not happen overnight trestefore, success will not happen
overnight. Principal 2 believed that in order tlwgess situations that may occur, his skills in
decision-making has improved because he now tlihkad of time. He commented,

Some situations reoccur with different teacher$edint parents, and different students,

but you already know based on your past experiesees/ou have to be a problem

solver at that second and also there’s an expenottiat you have to turn off certain
modes at the drop of a hat or the drop of a dim® speak. (P2/18)

He then added,

“It is mulit-faceted and you have to be preparaddioy situation at all

times and any crisis (positive or negative) gyt have” (P2/18).

Principal 3 referred to being a principal as a juggact and that you have to do more

than the daily administrative task. He mentiorfeat the job changes each day and it sometimes
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required him to be the custodian or a passengéreachool bus if needed. To do the job,
Principal 3 mentioned that a person must have bealain order to adapt to the daily changes,
Principal 3 stated,

It's more like a chameleon because you have tog#hanlors depending on what the
circumstances or situation is. It's not as gledfias some people think. They think we
sit in our ivory tower and give out orders and besknmands. We are covering for our
building, our kids. We are responding to communggds, we are responding to family
needs, staff needs personal needs and so you @odumselor one day, minister one
day, a doctor one day and someone days you cahdfdl@ose in a matter of minutes.
(P3/20)

In reference to adapting to the changes as a pahdprincipal 4 said there is a lot of
pressure and that principals have to “monitor afjdst” (P4/26). In order to adapt and be a
successful principal, he mentioned that AA malagpals have to be good at handling those
changes. Based on his administrative experienes$erts,

The expectations are high and | know that we exce@deet the expectations because if
not in our district and as far as AA males you) wit be around very long. They will
demote you quickly. Whereas, | have to be beltan imy colleagues and my colleagues
are those that are not AA. The standards are highaust get in the hallway, | must be
visible and | enjoy being visible. | have colleaguwho never walk out of their offices
and their doors are closed. So, | say that tdlsay There is a different set of standards
and the standards are higher compared to my noweNAagues. We have to put up
with salary differences. Believe it or not, thesesupposed to be a salary scale. They
are supposed to bring you in on this point. | migne are a lot of differences. You
have to understand what | am saying. There aferdift standards for the same goal.
The district’s goal is that they want high-achieystores, but some of the standards and
pressures for black administrators are differemdf different from my non AA
colleagues. (P4/26)

In terms of how a principal have to adjust or adaghe daily changes on the job,
Principal 5’s comments were similar to other pgraats of this study. He added,

It's a tough job. It's very tough and it changes®y single day. It's a big responsibility
where you are helping teachers or some studentismtrying on your shoulder.
Something is happening every day and you must lectaldeal with any given situation.
It evolves every day and that’s why the job isaditive to me. It's never boring and
there’s something different every day. You mustdsely to meet the unexpected
challenges that take place during a normal schawpl dP5/29)
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In order to meet the demand of the job and be sstale Principal 6 felt that he always

had to be better at his job due to the being iarapetitive field.

He stated,

| always felt that because of who | am, | had taHeeextra and better than anyone else.

That has been somewhat of a challenge, but alsewbat of motivator. It is important

to be the very best in your field regardless ofrygkin color, but | think because of that it

can play a part in terms of what can happen andHhiglwI| could possibly go in this

field. (P6/31)

Capacity for Compassion

Each AA male principal spoke of students and teach€&hey all expressed a genuine
interest in working with people. As a principdlistwas a characteristic that you must possess if
you are working with students, teachers, parewisincunity members and other stakeholders
(ELCC, 2011). Compassion was another theme thatgad from the interviews and
transcripts.

Principal 1 was very passionate about his jobutinout his interview. | could sense that
he enjoyed his role as an administrator. He stdtedought about other professions, but | made
full circle always coming back to teaching becalus@nted to make a difference in the lives of
children” (P1/10).

Principal 2 also was sincere about influencing etiisl and cared not only about students
of a socioeconomic group, but all students. Hetacio be able to give back to others. He
displayed compassion about the educational prafiessid stated,

| think | definitely decide on the right professiohenjoy it. It keeps me, | feel youthful

it makes me sometimes feel older than | am dubddetvel of stress and things that come

with the principal’s job, but I've enjoyed being&ncipal and enjoyed interacting with

the students and with the teachers. (P2/17)

As administrators, Principal 3 added, “we are oesiing to community needs. We are

responding to family needs, staff needs and pelsmeals” (P3/20).
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Principal 4 was compassionate about involvingstasf in decision making and giving
them opportunities to perform their daily task. Ma&s compassionate about being an effective
principal, proud of his spiritual life, and happylie the principal of the high school for a reason.

Principal 4 explained,

| was a preacher’s kid and my mother taught me toopray. So, | believed in me and

through the grace of God | am here. My story fiedént because exactly 20 years later

from graduating from this institution, | returnesl@n administrator. (P4/25)

Principal 5 focused on being compassionate on asong the number of positive role
models for AA males because he felt they needsgeanore AA males in those roles. It was in
his opinion that, “It is crucial to their succe¢P5/28). As he presented himself as a role model,
Principal 6 states, “It keeps you on your toes leep you aware that you live in a fish bowl
glass house where everyone is observing and soestimre than other” (P6/32).

To further show compassion for his job, he stated,

| love education. As far as the path my life kagen in the educational field, | love

every path and every step that | have made. &enlio the high school level, the middle

school level, the junior high level and | loved gvarea and every level. | can't really
honesty say there’s anything that | will changéhie path to get where | am today. | am
very pleased as how things have worked out. (B6/32

There are challenges for AA males as mentionelddriterature review. Each
AA principals were asked what challenges limitegitisuccess. Principal 1 believed one of
the biggest challenges was seeing more studentsigdrom broken homes where parenting
was inconsistent. He believed that laws mandab@drhuch instructional time should be given
to students, but they did not provide answers am they were to complete the task of providing
the time. He states, “That poses a problem withisugxtending the school day” (P1/11).

Due to time constraints, he added,

We are trying to crunch that and I think it sometsnimpedes the process of getting our
best when you look at that and so, those are phplbiad two greatest things that | think
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impedes us from moving forward. It’'s just thatéimlement of how we get everything
in. (P1/11)

In reference to challenges, Principal 2 wantese® immediate change when issues came
up. He stated, “Our students are dealing withimaaghood issues” (P2/14).

He believed that he needed to learn to be paterduse problems do not change overnight.

Principal 3 asserted, “the Teacher Dismissal Ageded success” (P3/18). He further
claims, “It's hard to get rid of bad teachers. @ppraisal system that we have in place and the
due process piece makes it hard to get rid of achiers” (P3/18).

He also stated that principals should have ast@sgiprincipal to help with the
management of the building. Principal 3 felt lriset as an instructional leader was limited due a
busy and changing role of the principal. Principalid not state anything that limited his
success, but he shared that there are challengéseoe for AA male principals.

Principal 5 explained,

| think society has played a big role in holding baek. I've heard this before that you

have to pay your dues to get where you want tolzedertain area or field in education.

Also, it is believed by some that you have to stathe field (classroom) for a period of

time before you get an opportunity as a princigaemember that | was turned down

because | did not have enough classroom experiedagl think that society has played a

role in me achieving that. (P5/28)

Principal 6 said, “I don’t know of any challengéat have impeded me, but we all go
through the struggles and challenges just becdusbmwe are” (P6/30).

Leadership

Leadership is essential for creating a culturdnendrganization that is going to foster

student learning and overall teacher effectivejgdsicational Leadership Constituent Council

[ELCC], 2011). From past experience, from anealdodmmunication with principals, and

from asking pilot questions from the study to AAlengrincipals who are not part of the study, |
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found that some principals enjoyed the power of agarg other people. To clarify, this does

not mean principals were negative leaders or lsagdhp abused their authority. The first theme

that appeared when analyzing the data was leager3hie term leader and leadership were

mentioned throughout each interview.

stated,

Principal 1 stated,

| think the leader just kind of transcended arjdst happened. | enjoyed teaching and |
knew all along that | wanted to teach when | wentdllege. 1 think it was naturally
developing or it may have been something that | lbaas with. As far as saying |
wanted to be a leader or superintendent, it hadbe@emn a thought. It just kind of
transformed easily. (P1/10)

Principal 2 commented on leadership by saying,

Basically, the same time that | decide to becomedutator because when | entered the
educational program, | went in knowing two thing3ne, | wanted to teach English on a
high school level, but also to become a buildinglgrincipal and a district
administrator quickly thereafter teaching, andremse were my goals going into the
educational program. (P2/13)

The same principal added,

When | started, when | was in high school, | worketh a summer camp for a non-profit
and | realized that | enjoyed working with studesmsl being the facilitator of working
with different activities. When | actually enteredllege, | pursued a business degree
because my parents wanted me to. | went to schasCaA with my twin brother and

they wanted both of us to be business majors.ickgufound out my first two years of
college that business what not my area so, | hai teome soul searching on what | was
really passionate about. So, my sophomore yesarted taking a few educational
classes and realized that it was my niche. Aartedtl taking more, | realized that English
educations was the subject area | wanted to t&attalso the game plan was to actually
become an administrator because | wanted to be@ilduence the mass of students
and not just the students who entered my classrodsn.reflected on my educational
experience, | realized that all minorities whetitisrracial or socioeconomic, they needed
a voice and so | knew that | could have influenttexte students who enter my
classroom, but | wanted to make sure that thereanasce for all students in that
particular setting as a mass, as a whole. Saitldd at the same time to become and
educator and that | wanted to become an admirostaatwell. (P2/14)

Principal 3 shared his views on when it was deteechithat he wanted to be a leader. He
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| think it has actually always been in me. In ebeiary school | was class president in

my six grade class. So, it has always been thetd didn’t want to run with the crowd

because | wanted to be ahead. | don'’t think it avdecision that | made that | wanted to
purposely be a leader, but | think that is was gbna me to say that | want to be out
front and not in the crowd. (P3/17)

The same principal went on to say, “This year isfirsg year ever to have an assistant
principal. | think that every building should haae assistant principal to support the leadership”
(P3/19). Principal 4 shared a personal story @f he was motivated to become a leader by
negative comments made to him by his school coansélis comment on leadership was
personal and he commented,

Well, the answer to that question when did | deteenthat | wanted to be a leader. At

the same time during a conference with, which wpslAf 1973 after a conference with

my counselor, | decided | wanted to be a leader/Z3)

He made this comment because he said that his elourssated, “not to, do not, do not
go to college. You only have a one in ten chanagotto college. Don’t go to the military, but
find a common laborer’s job. You can't pass tleat item” (P4/24).

Principal 4 informed me that those comments engadim to become an
administrator. Principal 5 decided to become arcatbr during his junior year of college. In
terms of when he determined to become a leadeddeda

Everyday day that | wake up and | don’t believd fieople just say that they are leaders.

Leaders are born every day and it's in the wayybatcarry yourself and the things that

you do and the problems that come about. You habe able to simply make good

decision in order to be a successful leader. Wwkitnat | had the ability to display
leadership skills and that is one of the reasoasltivent into administration. (P5/28)

If reference to his leadership style he added,

| believe giving people a range of expectationwloét to do. | believe in giving out

information and allowing them to use it the besywaat they can while guiding them
and not trying to be a dictator. (P5/28)
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Principal 6 believed that his leadership beganrduhis teenage years and he modeled
his leadership after his former high school priatignd assistant principal. When talking about
his two principals he shared, “I took a combinatdnvhat they did that | thought was good and
used those leadership skills and it became pawvhat | do” (P6/31).

Ethics

All members of the school organization should diggiood ethics, honesty, and
consistency in ensuring students are achievingeawamally (ELCC, 2011). A third theme to
develop was ethics. Each AA male principal resgonaonestly to the questions, were of good
character and grew up in families with strong valuBrincipal 1 explained,

| moved into administrations fairly quickly as coanpd to others and so it was a lot of

hard work and determination and trying to do tigltrthing. [ still follow that

philosophy that | always put my best foot forwandl @o what's right so that when | go

home at night then | can rest just knowing thatlwhat | thought was right based on

what | thought | knew. (P1/12)

In reference to being successful and making goags$tadecisions, Principal
2 stated, “networking, knowing people, and gettimgright advice from the right people can put
you in position for the next job” (P2/16).

When dealing with students, he felt it was very amant to be fair and consistent in the
area of discipline and that principals should rbhmister the same consequence for one student
out of anger due to the inappropriate actions lb&iostudents. Principal 3 believed that all of his
students were in the same socioeconomic situalitelieved Principal 3 acted in an ethical
manner by stating,

Our socioeconomic income is very low and we aremlfree and reduced lunch together.

No one’s better than anybody so this conversatidarieveryone. So, hopefully, I'm not

just a role model for AA students, but for all stats because they need to see the

positive things in life that you can have a respedife without the other confusion that
comes with the choices we make. (P3/21)
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Principal 4 displayed his ethics when describing ho treat students. He commented,

They told me to be firm, fair, and consistent wiyen deal with students regardless of

what color they are, their last name or how mucimeyahey may have. Always be firm,

fair, and consistent. They told me that | wouldéndifferent types of students from
different areas and that | should always remembéetfirm, fair, and consistent with
each student. (P4/25)

He further stated,

| believe in dressing for success. | believe mklag the part. | believe in ethics. |

believe in being morally straight. It's all abootage, being visible and | believe what

the AA male see is what they will be. (P4/26)

Principal 5 believed in doing the best job possuatéle in the eyes of people due to
being in a leadership role. When asked if he wadeamodel, Principal 5 displayed ethics in his
response by stating,

Someone is watching you all the time and beingaalkbinale myself, | have a

responsibility to do the best job possible. Ndidar AA, but for those who are

watching and they can say hey, | want to be like ar | want to be in that position.

(P5/29)

Principal’s 6 statement on role models was simidaPrincipal’s 5 in that they both
believed that someone was always watching and agidi be like their role model. Ethically,
he wanted to make sure that he did everything aghtalways made good moves. Principal 6
shared with the me that his dad always told himtaadiblings to do the right thing. He said,
“My dad always told us to do right” (P6/32).

The same principal went on to say, “That was hisimale. He told us to just do right
wherever we go in life and if you do right, goodhtis will happen to you” (P6/32).

Quality

School programs should be evaluated to ensurerdtsdecess and the management of

the organizations must be proficient (ELCC, 2011)
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Quality emerged as a fourth theme that principalsWas important in their profession.
Being prepared for the position was important ak agegetting embracing the training to make
teachers more effective. Quality meant produciregltest students and teachers while providing
opportunities for teacher and themselves to graxfegsionally. Principal 1 stated,

When students come in parents are sending us tlidgst that they have and in doing

that we have to take students were they are andut goal and our responsibility being

good stewards to try to move them forward. (P1/10)

Principal 1 wanted to make sure that he was chgasiireld where he could
influence students his classroom. He commentédaiadito do some soul searching to see what |
was really passionate about. One of my goals In@sébeen to change the negative perception of
this school to a positive one” (P2/14).

Principal 3 asserted, “Success is measured bgaye We've had our successes and
we’ve had our failures. | say we because | thinke a successful principal you will have to
think in the context of we” (P3/18).

Buying into the mission of the school to develbg best quality out of students was a
belief of Principal 4. He expressed, “one missaaod one goal are to turn out the best product
that we can possibly turn out and graduate fromitistitution” (P4/25).

Principal 5 believes in exposing AA male studeotguality people. He added,

A lot of students don’t see AA male role modelsiluthey get through high school and

by that time they have already graduated. Itty wve@portant for that black male to see

positive black male role models in the school disdcrucial to their success and | think

it helps our society. (P5/28)

Principal 6 believed in having a quality school ieowment. He stated,

| have always liked working in a safe an orderipasphere where everyone is respected

and appreciated. It's essential that you try totige best out of your staff and your

students and that can happen if the school clincatejre and atmosphere are pleasant.
(P6/34)
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Relationships

A second theme | found in analyzing the data wkdiomships. Each
principal expressed the importance of working va#ople in their profession. It was evident
that they knew that their role as a principal imeal working with others on a daily basis. A
study on the academic success of black males shbowdnteracting with peers had a positive
impact on student achievement (Young, 2007).

Principal 1 shared,

| probably had a natural instinct to help othersreas a young man growing up, but at

that point, | knew | wanted to help others to Heaaler. | wanted to assist people in

learning and to better themselves and therefostaited early on when | was a young

man in elementary school. (P1/10)

Principal 1 added, “I think when you work as a pial you know the day has long
sense gone that you are just strictly just deakitly instruction” (P1/10).

He was referring to the fact that a principal acrenas the parents of students today.

Principal 2 commented,

Also being a parent, now and realizing the pargmispective of having a student in the

school system and their past experiences of inierecto make sure that | have a holistic

view and remain grounded in what’s actually happegiim the school setting, classroom

setting and not just what I'm dealing with on amaaistrative level. That has been

successful for me. (P2/14)

Each AA male principal discussed what made thencaessful principal and it always
involved interacting with people. When working kigthers Principal 3 said,

| don’t want to say that it's a laid-back approalht it is a feeling that my staff have that

| would give them the latitude to make decisionghaiit questioning them as long as

they have the data to support what they did whay thd. (P3/18)

Principal 4 believed in being inclusive with peopled not having an inner circle;
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he did not embrace nepotism or the buddy systemcdthmented, “my leadership style is one
that is viewed as inclusive rather than exclusivbelieve in inclusion instead of exclusion”
(P4/24).

He further explained,

High expectations bring about high achievemerstahd on those things. They know |

stand on and for those things and I've been suftdesbhis high school is an achieving

high school because of my leadership of style afdaclusive instead of exclusive.

(P4/24)

Principal 5 attributed his success to one of hacbes. It was evident that he had built a
positive relationship and today he gives back herst and considers himself a role model. He
went on to say,

| think in high school | had some great role modd¥sy/ high school basketball coach

taught math and | looked up to him as a role madel| followed him in his footsteps

not really even thinking about it, but when | ldodck at it probably one of the most
major points in my life as far as shaping my lifehink he shaped me into what | am
today because of the way he carried himself. Heavwle model to me because |
looked up to him and | don’t even think he realitedP5/29)

Principal 6 also considered his high school coacheaing a great influence in his life.

He had a good relationship with hisatband wanted to be just like him. He stated,

| think of the things that | always pride myselfwas building relationships. | have

always liked working in a safe an orderly atmosphehere everyone is respected and

appreciated. It's essential that you try to gethibst out of your staff and your students
and that can happen if the school climate, culame atmosphere are pleasant. (P6/30)

Summary

The data in this chapter are representative ohiig@s from six AA male principals.
Once the data were transcribed, it was transpanerthat major themes developed which related
to people. Each AA male principal attributed peogd a reason why they were successful in

their academic pursuits and careers in educafldre seven axial codes or major themes that
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emerged from the data were: (a) support systemadptation, (c) capacity for compassion, (d)
leadership, (e) ethics, (f) quality, and (g) redaships.
Summary of Chapter 4

Interviews were the primary source that was useambtain data from the participants.
Triangulation was a method used and it involvedrwiews, analyzing data for themes and sub-
themes and member checks. The study was exteasigdranscribed data from AA male
principals’ interviews allowed me to discover axgades or major themes. Analyzed open-
ended interview questions produced a plethora efiulislata.

Axial codes were put into tables to make it ckeathe reader which major themes
occurred from this study. Once the interview da¢s transcribed and analyzed, seven major
themes were developed. The 7 axial codes or ntagones obtained from this study were: (a)
support system, (b) adaptation, (c) capacity fangassion, (d) leadership, (e) ethics, (f) quality,
and (f) relationships.

From the analyzed data, there was a developmesglettive codes or major trends. The
identified selective codes supported and answéredesearch and sub-research questions. In
Chapter 5, | presented an introduction, theory dmenry two, theory three, summary of the
findings, interpretation of the data, research jaessub-questions, recommendation to the

field, recommendations for further research, antthion.
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Chapter 5
Conclusion and Recommendations
Introduction
The purpose of this qualitative study was tatdeg factors that contributed to academic
and professional success for AA male principalarti€ipant educational experience ranged
from 3 to 20 years as a principal, 2 through 25y@a an assistant principal and 2 through 17
years as a classroom teacher. The methods useddact this study included interviews,
transcriptions, and identification of themes anb-themes. Each AA male principal’s
participation was essential during this qualitajivecess. To determine the factors that
contributed to their success as principals, date wellected through interviews and analyzed.
The findings are shared below.

| gained a thorough understanding of the data tilv@uprocess which included: (a)
interviewing, (b) listening, (c) audio recording) consistent review of the audio, (e)
transcribing, (f) analyzing the data, (g) memberaits, and (h) identifying themes and sub-
themes. Due to this extensive review, | feel thave knowledge of the data and an in-depth
understanding of the findings.

After the data were collected and analyzed, sex&t eodes or major themes emerged
and three selective codes became transparent tegbarcher. The axial codes or major themes
were: (a) support system, (b) adaptation, (c) aap&ar compassion, (d) leadership, (e) ethics,
(f) quality, and (f) relationships. Support systéeadership, and relationships were the three
selective codes that were obtained from themedsanranscribed data of six AA male principals.
Through the process of transcribing and becomingensed in research, data were clear enough

to produce essential information that was critinadnswering the research and sub-questions.
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Discussion theory 1The major selective code to come from the transdrignd
analyzed data was support system. Support systestved people such as students, parents,
grandparents, coaches, teachers, principals, ns@tod others. Throughout the data, all
principals kept mentioning how people were involuetheir lives and played a role in their
success at it related to the research questios@nduestions.

During the interviews of each AA male principalwias evident to me that they felt that
people in their lives encouraged, motivated angdired them to become successful. As early as
the first interview, an AA principal began to spedihow the educators in his family and
teachers were his role models and how much hemwasessed with everyone.

The six AA male principals from the study mentidribat they had mentors and someone
to guide them through the process of becoming ssfge The data reflected the importance of
people in their lives and how AA males told theorges which connected to the research
guestion. To provide AA males with opportunities success, Kafele (2012) asserted there is a
male role-model crisis that must be addressed. alitl@or suggested that this crisis could be
improved by exposing AA male students to successfalmodels who would provide
leadership, counseling, and avenues to betterthelp improve their chances of excelling in life
and education.

Principals commented about AA role models andtkalt it was important that they were
models for other AA male students. Each of thera e@npassionate during the interview about
this topic. They felt that there was a great neednore AA males to be in the field of
education. One principal felt that he was not antple model for AA male students, but for all
students who could benefit from his help. To pdevAA male with opportunities for success,

Kafele (2012) asserted there is a male role-madgbdhat must be addressed. He suggested
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that this crisis could be improved by exposing AAlenstudents to successful role models who
would provide leadership, counseling, and avenod®tter help them improve their chances of
excelling in life and education.

The general consensus was that there are alwapéepgatching and that AA male
principals had to set an example or high standardA male students. Another principal
believed that AA male educators are becoming eitascAA males are moving into other
professions. Yet another principal stresses tlpitance for more males to join the profession
because young AA males need to see them in thiatydar role. He further implies that
visibility is crucial to their success and helps saciety. He credits a mentor for his success in
becoming a principal. Data indicated that sevpeeaple played a role in guiding all six of the
AA male principals through a process that leadhémt becoming an educator and a leader.

As a collective group, AA male principals named toes) parents, brothers, sisters,
grandparents, aunts, uncles, a Godfather, coacbiésge professors, church family, community,
principals, administrators, and other people apihglthem along the way in their path to
success. In an article by Herbert (2010), he magked the importance of the family being
together to protect the child against life obstaclelerbert maintained that is was through the
family that children could feel safe and believattmarked success was possible in life. He
suggested that AA men should take on the respditgiti being in the home environment and
supporting their children so they do not have togile in life.

Working with people in their schools and outsidesdfool allowed AA male principals
to make connections and network with other peofetting the right advice from people was

mentioned as a way to be successful along withngutihe right people in the right position



101
when hiring someone. Data showed that lookingoupebple who were in the field of education
or valued education was a factor that contributetheir success.

Throughout the data, it is transparent that a sumystem was a key factor that
contributed to the success of six AA male prin@gpaDburing all interviews from the protocol
interview sheet, | became aware of the fact tHadAlmale principals consistently mentioned
people as factors that contributed to their success

To be successful and have longevity in the fietthd®al 4 acknowledged that six
administrators held a conference with him durirgfhist principal’s institute. He said that they
were helpful in making sure that he knew the keysuccess in administration as they saw it. As
| became more immersed into the data, he contituede evidence of family influence or
support that supported the research and the sebsdsquestions.

AA male principals mentioned that their spiritué was a factor along with a
relationship with the church community. A stroaghier figure was mentioned along with the
strength of the family and family relationshipsheEe support groups were contributing factors
and AA male principals felt impelled to give backdthers as did one principal who mentioned
tutoring AA male interns and administrators.

Discussion theory 2 A second selective code to surface from the @ataleadership. In
the field of education, leadership plays a key mla school setting and it's important to have
the proper management skills. A building leadeusthdave an internship experience that
prepares the leader for building-level managemedtdaily operations of the school (ELCC,
2011).

The AA male principals in the study viewed leatiggsas an element for being successful

in their job responsibilities. Leadership was digsxl as something that they were born with and
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evolved because the skill had always been presemighout their lives. In their daily role as a
building principal, they displayed leadership skily involving people in the daily operation of
the school and giving students and teachers anrtyppiy to be successful.

As a building leader, the need to be inclusive amgmportant element of leadership
style. It gave teachers the ability to give inpased on trust from the principal. The concept of
being inclusive was to build trust with teacherd &t them use their talents and skills to support
the mission of the school. The principals ofteakgpabout giving teachers the latitude to make
decisions that was supportive of the school datevamat was best for students. By doing so,
this leadership style allowed others to enhancklimgj capacity. This type of leadership yielded
high expectations for everyone and presented a teacept of WE rather than an individual
one.

The leadership of the principals was charactermeshared responsibility which
involved others in good decisions that contributethem becoming a successful leader. While
doing so, principals believed in building relatibiswith others. Principals often viewed
mentors as people who contributed to their sucaeddferent points of their lives. One
principal took different combinations of leaderskkills from his mentors and felt that it
contributed to his success as principal.

As a leader, principals believed in acting in #maal manner, treating people right,
caring for others and being a good listener. Ramgigrounded and knowing what was going
on in the school setting was viewed as being ingmbrt For some principals in this study, they
assumed the leadership role before they becameiaila. One principal took on a leadership
role as early as elementary school and others gltineir teenage, middle school, high school

and college years.
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As a leader, it was evident that each principal &agdasp on how to collaborate with
their students, teachers and other educationalcate®. One principal mentioned that his
leadership began as a little boy because he hadmotlels in the community that set good
examples. In addition to that, he came from a lamgyof educators who set the foundation.
Overall, leadership was a contributing factor invitbese AA male principals were able to make
it into the field of education and have succesa pancipal. Collaboration was viewed as people
working together to achieve more.

Discussion theory 3Relationships were the third selective code to geéom the data.
All principals acknowledge that it was importantngeract and build relationships with people.
Part of building relationships involved communioatas being a contributing key to being a
successful principal. Instead of principals basaated by themselves and working
individually, a holistic approach was valued beeatisnvolved students, teachers, parents, other
educators and community members.

Communication was viewed by one principal as tlygést part of his job because you
have to be able to relate to people. In addittoestablishing relationships with others,
collaboration was as equally important. Principaftected back on mentors as being people
who they had built positive relationships with wttaey were younger. Because of those
relationships, they were encourage and motivatééome successful in becoming a principal.

Humanistic is a term used by a principal when dbsag the importance of establishing
relationships with students, teachers, and pareéBugding relationships meant to one principal
having students to come back as they get oldeaytdhenk you. This statement was reflective

of the relationships that he had built with people had made an impact on his life.
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Principals wanted to be an influence to studentsaane spoke of students needing a
voice, which meant he wanted to have a positiveachpn someone’s life. Building
relationships meant giving back to others likerhentors had given to him in his path to
success. Each principal mentioned having a mentactor that encouraged them on their
journey. For one principal, building relationshijth people meant setting high expectation for
students, teachers, parents, community membergadohg them through the process of
helping to create an achieving school.

Relationships can be either negative or positi&k principals spoke of the importance
of working with people. However, once principal peid out that negative relationships could
sometime have a positive impact on people. A megabmment from a school employee
motivated and encouraged him to become the prihthpahe is today. Overall, the data reflects
that relationships from an early age to adulthoedeva factor that influenced academic and
career success for AA male principals. The deta showed that principals were involved and
embraced a team concept. There was no evidencprthapals wanted to run the show or let
people know that they were the boss. They all werscious of the fact that it takes everyone
working together in order for success to happénvak clear in the data that AA male principals
held working with students and teachers to a heglklland that building relationships was part
of what they liked doing.

Summary of Findings Selective Codes

The purpose of this qualitative study was to idgrfictors that contributed to academic
and professional success for a particular groupfomen in the field of school administration
(principals). Data reflect that three selectivde®emerged during the transcribing and analysis

process. Those codes were (a) support systerea@@rship and (3) relationships. Through
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triangulation, interviews, member checks, and fradtes, these codes were supported with axial
and open coding. It was a process in which Itfedt all data was relevant to the study.
Summary of Findings

Presentation of research questionsl interviewed six AA male principals, transcribed,
engaged in member checks and thoroughly analyzeddta to discover seven major themes. In
order for the research question and sub-questmhe answered, selective codes or major trends
had to emerge from the data that supported thosstigns. Based on the data through axial and
open coding, the data indicated that three sekecindes or major trends have answered those
guestions. The selective codes are: (a) suppaemygb) leadership, and (c) relationships.

After the interviews were transcribed, | looked &xial and open codes. During this
process, themes begin to develop and it was tra@msp me that codes were emerging. It was
essential that the selective coding matched theetthiat would support the research question and
sub-questions. After a thorough overview, thedele codes were chosen. Each of the three
codes focused on working with people. Since themdale principals were in an occupation in
which they interacted and collaborated daily widople, the codes revealed the essence of their
experience.

Support system emerged as a selective code andneas the major themes. From the
data, the evidence showed that there were a langder of people involved in the success path
of each AA male principal. Each participant ostetudy shared information about people who
influenced them on their route to becoming an ettwand a leader.

Leadership was another selective code that indoA#& male principals displaying their
leadership skills as they managed and operatesttimol in which they worked. These

leadership skills were modeled after past mentbtseoAA male principals. In a school
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environment, being a leader involved interacting anllaborating with students, parents,
teachers, other administrators and community mesnbf®ome of the AA male principal’'s were
influenced to a point where they wanted to be fiier mentors. As a leader, principals felt it
was important to work as a team instead of beidgtator. People working with principals
knew their expectations and were allowed to worloag it supported the school’s programs.

Relationships were another selective code thatinvpsrtant because it involved
interacting and networking with people. AA mal@pipals highly felt that being a role model
for AA male boys were important. It was a way $siatant students who may have been dealing
with critical issues and came from broken homes.

Because someone had served as mentors for theroipats looked at role modeling as a
way of influencing others and they wanted to giaekbto someone who would benefit. AA
male principals remembered that someone had sasradgositive role model in their lives and it
set the stage for them being where they are toslgyiacipals.

Data from transcribed and analyzed interviews iati¢hat a support system was a major
factor that influenced the success of AA male ppals. Family influence, family support,
parents, mentors and other several other people eoersistently being mentioned throughout
the data as individuals who influenced AA male gipals to excel in education. Overall,
support system, leadership and relationships weyddctors in determining their success.

Research question. What factors shape academic achievement of AA praheipals?

Data indicated that the following selective codesped academic achievement:

1. Support system involved several people who engagddsupported them on their

journey to obtain success. The data indicatepbaple shaped academic

achievement.
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2. Leadership shaped academic achievement. Thisrikagevas also influenced by
people in their lives that they admired. Some Adleprincipals started on their path
to leadership in elementary school, high schoolaiigége. AA male principals felt
that they were either born with leadership skitlsleveloped naturally, transcended,
just happened or evolved and that it has always bethem to be a leader.

3. Relationships shaped academic success. AA maileipais had a support base that
allowed them to be successful. Early in life, tinegntioned family support, coaches,
teachers and principals as people who supported itéheir efforts to be successful.
As they progressed through school and the collegesy the support base increased
with more people becoming involved.

Sub-question one. What factors shape career success of AA male paf?

Data indicated that the following shaped careecsss

1. Support system shaped career success. In the catbese principals, there
were many people involved in shaping their careecess.

2. Leadership shaped career success. AA male pailsdiyad opportunities to work
with students, teachers, principals, parents, @bderinistrators and community
members. The process involved collaborating amaneonicating with people.

3. Relationships shaped career success. AA maleipaisovere able to develop and
build relationships with a large number of people.

Sub-question two. What challenges limit participant’s success?

Data indicated that the following as limiting tharticipant’s success:

1. Limited instructional time in the day

2.  Neighborhood issues
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3. Teacher Dismissal Act

4. Demanding role of the principal without an atasnt principal

5. Society and staying in the classroom too logipte an administrative opportunity

6. Challenges of being an AA male.

Recommendations to the Field

The purpose of this qualitative study was to idgrfactors which contributed to
academic and professional success for AA male ipalss Based on the findings of the study,
discussions, and conclusions, it is recommendddotiograms be developed to help the AA
male to be more successful in public schools, gellend careers. In order for AA male students
to achieve academically, they need teachers wheoarat people who are going to offer safe,
positive, and supportive environments.

It is recommended to the field that AA matudents become engaged in family and
community support and empowerment interventions siscthe Young Men’s Empowerment
Program, Afro-centric Curriculums, the Urban Pregaédemy, the Guide Right Program, the
Gentlemen on the Move Program, and The Black MalgagGement Initiative through the
assistance of counselors to promote black male emmoent in developmental initiatives. A
description of these programs and initiatives acated in the literature review.

It is important that AA males be provided with opjunities to analyze the image of the
black man. By doing this, the African American matudents will be exposed to black role
models who could help in the development of cultaral heritage pride (Lee, 1991). Itis
important that AA male students see positive blaek in professional roles and be exposed to
more black teachers. Unless efforts are madelppthe young AA male students, they may

continue to face problems and challenges in schools
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Recommendation for Further Research
Based on findings from this studye¢oammend that further research studies be
administered to determine what other factors couolutribute to AA male student success. A
grounded theory may result from additional studiearthermore, | recommend that educators
and policy makers investigate what other stateslairgg to assist with this problem and gather
information on programs that have proven to be esgfal in helping AA males achieve.

Once this has been accomplished, it is holp&dXA male students would be able to
attain academic growth, career, personal, and Issuigess in this changing society. By doing
so, it may be possible that more AA males wouldigede from our nation’s schools. Finally, it
is recommended that further research be implemeatsded new light on what avenues should
be taken to close the achievement gap that exdayttor AA males.

Conclusion

The purpose of this qualitative study was tantdg factors which contributed to
academic and professional success for AA male ipatez  This qualitative study was conducted
in the host site of each principal. | have bederinewed before by students and individuals
outside of the school system. He always found rpteasant to interview in a familiar setting.

Having been through the same experience, agiaipant | was able to read expressions
and body language of each AA male principal ancckmed that they were comfortable being
interviewed. The face to face interview at thetlsite provided an atmosphere which seemed
relaxing to everyone. By being relaxed, it calleda pleasant interview between the
participants of the study and myself who was thermgather data. Through interviews, audio
taping, and listening, | was able to analyze aholet of data that would set the stage for finding

axial codes or major themes. From seven major ésethree selective codes emerged that
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allowed for the research question and two sub-guresto be answered. The three selective
codes immersed in the data were: (a) support sygterteadership, and (c) relationships.

In a school setting, principals operate and rgarthe building daily by engaging in each
of the selective codes. It is part of their radea;m administrator and codes are a reflectionef th
Educational Leadership Constituent Council. (2011).

Contribution to the Field of Education

This study has contributed to the field of ediscathrough the insight of six AA
principals about the factors that contributed rthcademic achievement and success. The
data that emerged from the interviews would givelents, parents, teachers, principals, and
other educational advocates an avenue to follotwtbald assist AA male students as well as
other ethnic groups in becoming successful as plesue their educational and career goals.

Legislatures and policy makers at the federatesand local level could use information on
successful programs that were mentioned in thetitee review of this study to hold educational
institutions accountable for establishing somehefsame programs in schools. This study adds
to the field of education through the plethorardbrmation on programs that have been proven
to better meet the needs of AA male students. stindy has revealed these paths to success as it
highlights the voices of AA male principals whoabsered for themselves the factors that

contributed to their academic achievement and sscce
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must submit a request, using the form Continuing Review for IRB Approved Projects, prior to the
expiration date. This form is available from the IRB Coordinator or on the Research Compliance
website (http://vpred.uark.edu/210.php). As a courtesy, you will be sent a reminder two months
in advance of that date. However, failure to receive a reminder does not negate your obligation
to make the request in sufficient time for review and approval. Federal regulations prohibit
retroactive approval of continuation. Failure to receive approval to continue the project prior to
the expiration date will result in Termination of the protocol approval. The IRB Coordinator can
give you guidance on submission times.

This protocol has been approved for 6 participants. If you wish to make any modifications in
the approved protocol, including enrolling more than this number, you must seek approval prior
to implementing those changes. All modifications should be requested in writing (email is
acceptable) and must provide sufficient detail to assess the impact of the change.

If you have questions or need any assistance from the IRB, please contact me at 210
Administration Building, 5-2208, or irb@uark.edu.

210 Administration Building * 1 University of Arkaas ¢ Fayetteville, AR 72701
Voice (479) 575-2208 « Fax (479) 575-3846 « Ermbi@uark.edu

The University of Arkansas is an equal opportuaffyfmative action institution.
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APPENDIX B
Letter Requesting Permission to Conduct Study

Superintendent
Mid-South State School District

Dear Sir/Madame:

My name is Roy Turner and | am a doctoral studetti@University of Arkansas located in
Fayetteville, AR. | would like permission to comuny dissertation study in your school

district. The title of my research is entitled, teas Influencing the Academic Achievement and
Success of African American Male Principals in alMliouth State.

The purpose of this qualitative study is to idgntéctors which contributed to academic success
for a particular group of African American men hetfield of school administration (principals).
The main research question to be answered fronstidy is: What are the factors that shaped
academic achievement and success of African Amrencae principals?

It is a goal of this study to provide students gpds, educators and policy makers with insight
from the voices of African American male principedgarding how they attained success in their
academic and professional pursuits.

It is hoped that outcomes may also shed new lighwloat avenues should be taken in order to
close the achievement gap that exists today witic&fi American males. Educators and policy
makers would be able determine how to best meetdbeational needs of AA males as well as
other ethnic groups. If you have any questions atheudissertation or your role as a participant,
please feel free to contact me.

Sincerely,

Roy Turner

University of Arkansas at Fayetteville

CONSENT STATEMENT

By signing the form below, | agree to allow schaalsny district to participate in the study that
is mentioned above. Also, a letter with your sclolgtterhead stating the same will be
appreciated.

Signature of the Superintendent Date
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APPENDIXC
Invitation to Participate in a Dissertation Study
Dear Colleague:

My name is Roy Turner and | am a doctoral studetiteaUniversity of Arkansas located in
Fayetteville, AR. | am excited about my researghidentitled, Factors Influencing the
Academic Achievement and Success of African Ameridale Principals in a Mid-South State.

The purpose of this qualitative study is to idgntéctors which contributed to academic success
for a particular group of African American men hetfield of school administration (principals).
The main research question to be answered fronstiny is: What are the factors that shaped
academic achievement and success of African Anrentae principals?

It is a goal of this study to provide students gpds, educators and policy makers with insight
from the voices of African American male principedgarding how they attained success in their
academic and professional pursuits.

| am writing to ask if you would participate in ¢hetudy. Part of the process is to participate in a
one hour interview at your worksite or a place ament for you. This is a voluntary study and
you may withdraw at any time. Results from thislgative study may be published, but
information collected will be kept confidential tioe extent allowed by law and University
policy. All names, schools and school districtd wé coded to protect the identity. All research
obtained from this study will be kept in a secund écked location by me and destroyed after
two years.

It is hoped that outcomes may shed new light ont\atanues should be taken in order to close
the achievement gap that exists today with Afridamerican males. Educators and policy
makers would be able determine how to best meetdbeational needs of AA males as well as
other ethnic groups.

If you have any questions about the research siughgur role as a participant, please feel free
to contact me.
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APPENDIX D
Informed Consent Form

Title: Factors Influencing the Academic Achievement 8ndcess of African American Male
Principals in a Mid-South State

Researcher:
Roy C Turner, Jr.
Doctoral Candidate

Faculty Advisor:

Carleton R. Holt, Ed.D

EDLE Graduate Advisor

Associate Professor

College of Education & Health Professions
Fayetteville, AR 72703

(479-575-5112)

cholt@uark.edu

IRB Compliance Officer:
Iroshi Windwalker,
Compliance Coordinator
University of Arkansas
210 Administration
(479) 575-2208

(479) 575-3846
irb@uark.edu

Purpose and Description: You are being asked to participate in a resesitatty on Factors
Influencing the Academic Achievement and Succegsflotan American Males Principals in a
Mid-South State. The purpose of this qualitativelgtis to identify factors which contributed to
academic success for a particular group of Afridarerican men in the field of school
administration (principals). The main research tjaoado be answered from this study is: What
are the factors that shaped academic achievemdrsuagess of African American male
principals? In order to collect the needed daterimews, observations and document collection
on how African American male principals achievedcass will play a major role in this study.

Duration of Interview and Observation: The time frame of the interview is for one holine
observation time will be at the discretion of ttetipant as he may have unforeseen situations
that may arise while the researcher is at the viterks

Risks and Benefits: There are no risks to participate in this stuidye benefits of this study

would provide students, parents, educators andyoiakers with insight from the voices of
African American male principal’s regarding how yhegtained success in their academic and
professional pursuits. The study is beneficialduse outcomes may also shed new light on what
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avenues should be taken in order to close the asment gap that exists today with African
American males. Educators and policy makers woaldlile determine how to best meet the
educational needs of African American males as abther ethnic groups.

Voluntary Participation: Participation in this study is strictly voluntary

Confidentiality: Prior to any research, permission from the UrsNgrof Arkansas at
Fayetteville’s Institutional Review Board will bewgght in order to conduct the study.
Participants will be informed of the name of thelfative study. In order for participants to
better understand how their confidentiality woutdecure, they will be required to sign a
consent form which explains the researcher’s samdygive them an opportunity to make a
decision if they would like to be a participatenmt. Each participant will be informed that the
study was approved by the Institutional Review Blaand that their participation was voluntary
and no risk were involved. Before the participadsee to participate in the study, they will be
informed about the confidentiality agreement. Il e explained to each participant that the
signed agreement ensures that they would remamyamzus and their identities, schools and
school districts would remain confidential to theemt allowed by law and University policy.
Further, participants were informed that they wdwtdobserved by the researcher of the study,
documents would be collected, a research journaldvoe kept and all data would be
confidential, coded and stored in a secure areavoyears. It will be transparent to each
participant that all stored data would be destrogféer a two year period.

Right to Withdraw: You have the right to withdraw from this qualitat study at anytime.
Statement of Consent:

The researcher has explained the study and | tmderstand the contents of this informed
consent form. My signature verifies that | am canisg to participate in the study.

Participant’s Signature Date
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APPENDIX E
Interview Guide

When did you determine that you wanted to be acatdu?
When did you determine that you wanted to be adead
When did this idea occur to you?

What made you a successful principal?

What challenges impeded your success?

Did you have anyone to guide you through this pse@e
What is it like to be a principal?
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APPENDIX F
Interview Guide
Additional Research Questions Approved by Dr. Holt

8. Do you view yourself as a role model for AA maledsnts?

9. Are there any other additional factors that coniiélol to your career or academic
success?

10.Where there any barriers for you becoming a pral@ip

11.1f you could start all over, what field of study uld you go in?
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