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ABSTRACT

Mustika Ratna Pratiwi. K2206024. “IMPROVING PRONUNCIATION
ABILITY USING CARTOON FILMS (A COLLABORATIVE ACTION
RESEARCH OF THE EIGHTH GRADE STUDENTS OF SMPN 1 KALIWIRO
IN 2009/2010)”. A Thesis. Surakarta. Teacher Training and Education Faculty,
Sebelas Maret University, 2010.

This thesis is written 1) to describe whether cartoon films can improve
students’ pronunciation ability and to what extent cartoon films can improve
students’ pronunciation ability and 2), to identify what happens when cartoon
films are used as a teaching,learning ‘mediain pronuncratlon practice in the eighth
grade students of SMP*Negeri 1 Kaliwiro.

The methodjused in this research. was a coIIaboratlve action research. The
research was copducted mtwo“*.cycles frorh ‘March 10" Untrl May 3" 2010 at the
eighth grade6f SMR. Negeri ‘1 Kaliwiro. The/re !§earch dataywere collected by
using techniques of observation, mtervrew diary, do‘éu;nent and test (pre-test and
post-test). The data-Were analyzeU through constant .comparative method and
descriptive statistics. ™

The'research flndlngs prove tha{ cartoon films cauld |mprove the students’
pronuncratlon ability. The improvement ofsthe students’ pronunciation ability
included:%a) the students made fewer mistakes in preducing partM:uIar sounds b)
They also 'made fewler mistakes, in readifig the dialogue using English stress
pattern c) They werg-able to producefalling intonation e) The mean score is
improved from 44.3 for” pre-test, 73.5 for figst post.test, to 80,6 for second post
test. The research findings glso prove that cartogn=films could improve classroom
situation of prgnuneiation practrce The |mprovement of thesClassroom situation
included: a) The™sttidents were=active=in=tfe classrotrm b) They were able to
answer teacher’s questrons ‘and were active to gl\fe stiggestion to the teacher c)
They did not refuse to read (dialogue in front of the class d) They were cheerful
and highly motivated in congdueting he Messon e) They paid attention to the
teacher, the students did not look bored or make noise. Besides the two findings
above, there were other findings as follows: They practiced pronunciation and
read the dialogue outside the class. The result of the research implies that English
teachers need to choose the appropriate media in teaching pronunciation. The
appropriate media to teach pronunciation is cartoon films.
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MOTIO

ijou ask me about love and what l know about it
Mg answer would be: Jtis cvcrythingabout/\“ah—_rhc pure love to our souls

The creator of you and me, the heaven and the whole universe

o when the time chsﬁ]rd, there is no wa
= ;
s c%& be th Sus wit :
mlﬁj%t promises [e wji";% be there
3 is alwa g us, guiding;':
our little h:;__:éjt_
Allah y'ga-ﬁa turn

=
&W la|wa35 bethere

cs%o the ligh
2

Throug]w our short time we have in this life

Soonit all will be over

And we will be in His heaven and we will all be fine

(‘Always be there’ bg Maher Z/ ain)

\V
commit to users



pustaka.uns.ac.id digilib.uns.ac.id

DEDICATION

up my room as always. My life was so boring

until you came along.
* My best friends, thanks for coloring my

beautiful life.

Vi
commit to users



pustaka.uns.ac.id digilib.uns.ac.id

ACKNOWLEDGEMENT

Alhamdulillahirabbil’alamin. Praise and thank to God the Almighty for his
blessing to the writer so that she can accomplish the writing of this thesis. In this
occasion she would like to express her deepest gratitude and appreciation to the
following:

1. Prof. Furgon Hidayatullah, M«Pd as the Dean of Teacher Training and

Education Fagdlty of Sebelas Maret Universityswho approved this thesis.

2. Drs. Sups M.W:S\ﬁﬁb I-[relillild’fzpre}}j[er yiand_Language, and Drs.

Martgno, M.A™as the Head lof Englrﬁ,@epartmet who gave her
D &

pern issioﬁ?&m"‘/rite the thesis.

‘_,_:-'
as irst

school.

5. lwan Kurnianto, S.Pd as the collaborative English teacher for his kindness
and his help.

6. The eighth grade students of SMP Negeri 1 Kaliwiro, Wonosobo who
participated well in the research.

7. Her beloved family: her parents, her sister, her grandpa, and her auntie for

the love, support and prayer.

vii

commit to users



pustaka.uns.ac.id digilib.uns.ac.id

8. Salsabila crew, her sisters who always cheer her up when she is down:
Benty, Cupe, Estik, Estia, Ima, Ita, Nur, Reni, Resti, Rini, and Sita.

9. Her motivators: Rela, Patim, Nofi, Ani, Lucy, Mila, Ire, Laras, Indah,
Alin, Dewi, Nanik, and Shanti.

10. Her beloved friends in English Department of year 2006 who cannot be
mentioned one by one for the wonderful friendship. It’s been fun guys.

11. Her mirror, Hegar Dwi Harumsari, for accompanying her in her ‘dreams’.

English
’ -:-f-:;

=
— th

». Surakarta, Q€tober 7™ 2010
) .
— The writer

&

The Jewel on Earth

viii

commit to users



pustaka.uns.ac.id digilib.uns.ac.id

TABLE OF CONTENTS

TITLE . ooeeeeeeeeeseeeeeseeesseeess s eesssees s sseres s sere s i
ABSTRACT ..o i
THE APPROVAL OF THE CONSULTANTS...........ovioeieererrrrerenn, i
THE APPROVAL OF THE BOARD EXAMINERS. ..........cvovovovevvo. iv
MOTTO ..o v
DEDICATION ...ttt vi
ACKNOWLEDGEMENT ......... 25 SO SRR vii
TABLE OF CONTENT ..o+, ix
LISTS OF APPENDICES..... O (11T . xii
LISTS OF TA xiii
LISTS OF PICTURES, b . xiv

CHAPTER

CHAPTER I

3. Articulary Phonetics: How Sounds are Produced............ 14
4. English Phonology...........ccoooiiiiiiii 37
5. Teaching Pronunciation..................coooiiiiiiin... 73
B. The Nature of Cartoon Film .........cccoceveniiiiiiiniieee, 82
1. Cartoon Film as Teaching Media ..........ccccceevevveieiennn. 82
2. The Definition of FilM.......cccccoovviiiiiiiiee 83
3. The Kinds of FIIMS .........ccccoiiiiiiiii e, 84
4. The Advantages of FilmS.........cccccevvvieiv i, 85
5. The Definition of Cartoon Films ..........ccccccevviriinnnenn. 86
IX

commit to users



pustaka.uns.ac.id digilib.uns.ac.id

6. The Advantages of Cartoon Film in Language Teaching 87

7. The Role of Cartoon Films in Pronunciation Practice.. ...88

C. BasiC ASSUMPLION.......ccveriieieiiecie e 88
D. HYPOENESIS ...t e 91
CHAPTER Il RESEARCH METHODOLOGY .....cccooeiivieiinirieseeeeienenn, 92
A. The Setting and the Subject of the Research .................... 92
1. Time and Place of The Research............................. 92

2. The Subject of the Research..................cooeviiiinnn. 93
...................................................... 93

............................... 93

Thag:a{jgeristtilsf 10; tion ResgarCh .........cccceovenee. 94
—Ks@w ntages of Ac igry%fée?rc ..................... 95
3,::[.@6 Types of Action Resear d:,r.;,l .............................. 96

=?3_7%he Steps i Action RESEArch ..............cooofereereennne, 99

CHAPTER I

a. Pre Regsearth . M i ..o,
D, PIANNING ..o 117
Co ACHION oot 119
d. ODSErVALION ..o 124
€. Reflection ..., 126
2. CYCIE 2 e 127
a. ReVISed Plan ... 127
D, ACHON Lot 128
C. ODSEIVAtiON ....cccoveveiieiiiiiiiieee e 130
d. ReFIECHION ... 132
X

commit to users



pustaka.uns.ac.id digilib.uns.ac.id

3. Findings......ooooviiiii 134

A TestData........coooviiiiiiiiiiiiiii 134

b. Non-TestData..............coooviiniiiiiiiiiiiiienn, 135

B. DISCUSSION ..viviiiiieiiiitisiesiieie e 139

C. Hypothesis TeStING ........cceiviririiieieieiese e 142

CHAPTER V CONCLUSION, IMPLICATION AND SUGGESTION......... 144
AL CONCIUSION <. e 144

B. IMPLCAtION.......ceiiiciecic e 145

C. SUQQESTION ...t M 145
BIBLIOGRAPHY e B s 147
APPENDICES ... oot - a0V AT ........................................ 150

Xi

commit to users



pustaka.uns.ac.id digilib.uns.ac.id

LIST OF APPENDICESS

1. Research Schedule 151
2. Pre Research Observation 152
3. Field Notes 155
4. Transcript of Interview 166
5. The Diary of Action Research 178
6. Lesson Plan 183
7. 193
8. 194
9. 195
10. Data sis : 196
11. Students” Worksheet 201
12. Legalizati — 207

Xii

commit to users



pustaka.uns.ac.id digilib.uns.ac.id

LIST OF TABLE
1. Table 2.1 Bilabial Consonants in the IPA 26
2. Table 2.2 Labiodentals Consonants in the IPA 26

3. Table 2.3 Dental S in the IPA 27
4. Table 2.4 The Al q:)nar['tﬂwhél 28
5. Table 2. \% @hants in 29

13. Table 2.13 Classification of English Vowels by Lip Roundness 45
14. Table 2.14 The Stop Consonants of English 52
15. Table 2.15 The Fricatives Consonants of English 54
16. Table 2.16 The Affricatives Consonant 55
17. Table 2.17 The Nasal Consonant 55
18. Table 2.18 Classification of Fricatives in Terms of Voicing 56
19. Table 2.19 Classification of Stops in Terms of Voicing 57
Xiii

commit to users



pustaka.uns.ac.id

20.
21.
22.
23.
24.
25.
26.
217.
28.

29.

Table 2.20 Classification of Affricates in Terms of Voicing
Table 2.21 Classification of English Consonant

Table 3.1 Types of Action Research

Table 3.2 Table of Collecting Data

Table 3.3 Table of Data Analysis

Table 4.1 Pre Research Schedule

Table 4.2 The Schedule of First.€

Table 4.3 The Observer’s Comments in

p% We gzﬁ',ﬁjd

Xiv

commit to users

digilib.uns.ac.id

57

57

97

104
108
110
118
124
125
127
130
131
134

136



pustaka.uns.ac.id digilib.uns.ac.id

LIST OF PICTURES

1. Picture 2. 1 Lungs, Bronchi, and Bronchial Tree 19
2. Picture 2. 2 Diaphragm 20
3. Picture 2. 3 Pharynx 20
4. Picture 2. 4 The Larynx 21
5. Picture 2.5 The 24
6. Picture 2:¢ QI s UM . 24
7. Pictufe 2.7 yﬁ&%ﬁbnal Phoffeti J 24
8. Picture Z@English 0 46
9. PRiCture 2. 9-Bilabi 48
10. Picture 2. 10-Labi A 49
11. Picture 2. 11 Dg 50
12. Picture2. 12+A : 50
13. Picture 2. 13 51
14. Picture 2. 14 Velar 51

XV

commit to users



pustaka.uns.ac.id digilib.uns.ac.id

1

CHAPTER |

INTRODUCTION

A. The Background of the Study
Indonesia is the country where English is positioned as a foreign
language. Considering the importance of English, Indonesian government has

decided to put English as one of the stlgjects which is taught in the school from

kindergarten until

piversity level. Engllspé considered as important subject to

elds Eﬁ\\\u}n‘bn I!felgs’r pé]}y edUeation™uses English as the
wledgaér{’) formation.

School students must develop their
competence in global communication and must improve their comprehension of
relationship between language and the technology. It means that Junior High
School students need to learn English in order to develop their communicative
competence to learn knowledge and technology. Nowadays, many occupations
require people who are able to master both oral and written English. This

opportunity makes mastering English is a must for the students.
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Teaching and learning English in Junior High School is different from
teaching and learning English in kindergarten and elementary school viewed from
the teaching method and the materials. There are more aspects that have to be
considered. Teaching method has a close relationship to students’ psychology.
The teacher has to consider about the psychological aspect of the teenagers like

them when he delivers the materials. They are neither children nor adult. So, it

The complexity of English materlaj in Junio

ne%?\djb\'konu%luﬂ;dﬂ’;ﬁ? are more Co
kindergarteniand primqu school T e teacher neadé{gdmow th

of the research.

The researcher chooses SMPN 1 Kaliwiro as the object of the research.
This school is used to be the researcher school, so she chooses this school in order
to get information from the teacher and the students easily. To add more

information, the researcher has done the pre research that consists of interviewing

commit to users



the English teacher, interviewing the students, spreading out the questionnaire to
the students, and observing the teaching learning process in the classroom.

Based on the English teacher’s information the students’ motivation are
considered low. This condition makes the students hard to focus on the lesson
being taught. That is why their English achievement is low. The teacher informs

that the most difficult skills in English faced by the students are speaking and

listening. After observing the class! the, researcher found out that the students
often make some 'tkes especially when)hey produge oral English during the
i il
\ AL L R | . . .
riﬁﬁ’hﬁ@ in" phl}djueft;@fgoral \English is dealing with
, Someﬁq\es in real gOmmMunicati ,fsédents often make mistakes
- .‘-""ﬁh it g " ., .r"'.l

. that students’

skill instead of listening and speakng. He only asks the students to read the
dialogue in front of the class and fixes some pronunciation mistakes made by the
students. By using this way, the teacher thinks that the students will learn English
better. In fact, the students do not show any progress in pronouncing some words.
Actually, this method is good to informs correct pronunciation, but it is
not enough. Students need to be aware of the pronunciation they produced. In the

first 15 minutes, the situation in the classroom is perfect. The teacher teaches the
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students, and the students are actively involved in the lesson. After 20 minutes,
the situation changed. The students start to do something else like drawing,
chatting with their friends, et cetera. They are easily bored because the teacher
does not give something new in the classroom. The teacher also uses Indonesian
instead of English to deliver the material and to communicate with the students.

This condition becomes even worse when the researcher finds that they only use

one book as the source. The stude anpot afford to buy different kinds of books

or other sources sinCe there are limited ?ess to get,them. The facilities that

"tp'g}l"pro esglfr ){j@z schoel’ aresquite modern and

complete. They are-'te,lgwsmn, DV pI I|bw{/l)§D and laptop, but some of

o
Ies have’Tu\%elng purch

1. They get difficulties in differentiating English pronunciation from Indonesian

pronunciation. For example they pronounce thing [01n] as [ti:n] because they
are accustomed to pronouncing alphabet “i” as [i:]. They are also get some

difficulties in pronouncing some particular sounds such as /e&/, Iy/, I/, I1/. For
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example they pronounce bag [baeg] as [bek], continue [kyntinju:] as

[kZntInju:], cookies [kiki:z] as [ku:kis], this [01Z] as [di:S].

2. They have difficulties in using falling intonation.
3. They have difficulties in following English stress patterns.
4. The students are easily bored during the lesson. Based on the interview and

questionnaire, most of the students have low intrinsic motivation to learn

because the spaces between words in English afe different in written form from

g U

spoken form.

Example: News item = nju:_zaitom,;

He’s a doctor = He’s_o doktor;

How do you do? = Hal' 1 d_yu: du:?

This difference makes most of students unable to pronounce English
correctly. Bad pronunciation can be a serious problem if it negatively affects
understanding. Pronunciation does not need to aim for native-speaker perfection.

There is nothing wrong with sounding foreign, but it is important to be
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intelligible. It is possible to use films and other audio-visual materials (rather than
the written words) in the pronunciation teaching. However, pronunciation ability
can be improved through continuous practice from very beginning stage.

“The primary objectives of the most language learners are to understand
& to be understood-to hear and speak language clearly. Crucial for
meeting these objectives is the ability to recognize and pronounce the
sounds of target language. Yet, too often pronunciation practice is not
adequately incorporated into the beginning and intermediate levels of
language teaching. As a result, mistakes inevitably made in those early
stages become fossilized-..." ...the long term answer to this problem
of the fossilized™accent is to begin teaehing pronunciation from the
beginning jStages of language le?rning ... % (Anna Baker n Sharon

Goldsteins 1990, 0 |

A0\ Vg, <
“’5:’0 e of important a‘é@ﬂi in English. Celce-Murcia
S 2)

on is one of the necessary components

4) to apply rules of connected speech (e.g., linking, vowel reduction) to
spontaneous oral output,
5) to recognize and gain conscious control over specific vowel and consonant

substitution.
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“The way we sound when we speak a foreign language has a strong
influence on the assumptions other people make about us and the judgements they
make about the sort of people we are” (Laroy, Clement. 1995: 3). Therefore, it is
very important for students to start learning English pronunciation as early as
possible. The question is how to improve students’ pronunciation in a fun and
enjoyable way. According to holistic approach, pronunciation cannot be separated

from the people who speak the langdage.(Laroy, Clement, 1995: 9). It means that

if a teacher wants 0 teach English (espe?ally pronunciation), he should pay

attention to stidents’ p T‘lp-l_‘gblcal[ neLdréjH’ggsho Id make his students feel

Iesson,-/ ,{g’rder to

ake the course

comfort, secure and::rzlax during”

dental Spanish /d/, producing "dose" as this is what the speaker hears. Given this
reality, it would seem to be logical to place a heavy emphasis on listening
(reception) as a way into releasing appropriate pronunciation (production).

There is always a tendency for the students to hear only half of what their
teacher is saying. The same situation happens in SMPN 1 Kaliwiro. The

conventional teaching method makes the students easily get bored. The students’
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low motivation in learning English makes this condition even worse. If this
condition continues, it’s possible that the students’ ability in producing oral
English remains low. Therefore, the teacher must find the way and means to
alleviate this situation by using dynamic teaching tool. It is teacher’s duty to aid
the memory of his charges through meaningful teaching. So, it is needed to find

an appropriate media to teach pronunciation.

own voice asfa me n*J&'{-‘ef;(éﬁllve ay ofydoing this. So, an
ole to J.ﬂ{/ students’ pronunciation
pingg p

entertainment media. Besides, a cartoon films are used as a teaching medium as

well.

Cartoon films are great choice to deliver any material, including
pronunciation as stated by Pahin and Power in Kasihani (2005: 7) that young
learners learn English by listening, imitating, and spelling it. Everybody knows

that cartoon films combine audio and visual materials. They give audio stimuli
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and visual stimuli to the viewers by presenting the motion pictures and the
narration/pronunciation all together. Children, therefore, can see the real object
and can hear right expressions in English. Cartoon films also have a power to
increase student’s motivation since they are very familiar to the young learners.
They won’t make the students bored during the lesson. They can also create a
relaxing atmosphere. When the students listen to the story of the films in relax

condition, they will easily reme some vocabularies including their

pronunciation.

teaching media becausg's udents will get's
--..,.m i

1) Watching cartoon films b adastu

2)

3) Watching the cartoon films motivate students to learn English pronunciation.
Here are the indicators: 1) Students show their interest in watching cartoon
film; 2) Students are actively involved in the activity, 3) Students are able to
pronounce some words correctly.

Based on the statements, the writer intends to make a research about how

the English pronunciation is increasing under the title:
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“IMPROVING PRONUNCIATION ABILITY USING CARTOON FILMS
(A COLLABORATIVE ACTION RESEARCH OF THE EIGHTH GRADE

STUDENTS OF SMPN 1 KALIWIRO IN 2009/2010)”

B. Problem Statements

Based on the background of the study above, this research is focused on:

are:

1. To describe whet Ims can improve
pronunciation i he_ei ) 0 PN 1 Kaliwiro in
2009/2010.

2. To identify what happens Wt arl Ims are used as a teaching learning

media in pronunciation practice.
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D. The Benefits of the Study
The writer hopes that the result of this study will give some benefits as
follows:
1. This research will enable the students to pronounce words correctly. By
watching cartoon films, the students are expected to have a better
understanding of their pronunciation.

2. This research is expected te*metivate other English teachers to improve

S’ pronunciation. Thr:;gh this research, the teachers are

expected to have t-%l@eab#for{s]r“ﬂ, d}ﬁ'%iy/qus vays toiteach English.
sult of e udy will € useful for s’,;:._bjyﬂp;ol to pr

3. The

=

—

teac —
e
4. The result of thestudy may ing the use of
|'.._
— ]
cartgon ﬁlm‘s:;._._as one of! improve +the* students’ pronunciation
5 pecially for English
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CHAPTER II

LITERATURE REVIEW

A. The Nature of Pronunciation

1. The Definition of Pronunciation

Pronunciation is one of the important aspects in English, especially in

oral communication. Every soundy pattern, and intonation may convey

meaning. The non native speakers of English who spea

careful in propduncing s. N'-%elran(clélu cre
p %ﬁﬁu HE”;})%YI:

having an i eIIigibi%Qionunciati cessar,)_ur/ than having a native-like
— r

English have to be very

happens in §

produced.

speech. In other words, it can*a g"said™that it is a way of speaking a word,
especially a way that is accepted or generally understood. In the senses,
pronunciation entails the production and reception of sounds of speech and the
achievement of the meaning (Kristina, Diah, et al.2006: 1). This second definition
gives a briefer pronunciation’s definition. It contains some important keys in
pronunciation: act, speaking, production and reception of sound. It means that the

words being pronounced should be understandable (intelligible).
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Meanwhile, another expert says that pronunciation is the particular way a

word or phrase is to be said (www.chmsdrama.com). This definition is clear

enough but it has lack information about pronunciation.

According to Oxford Advanced Learner’s English Dictionary,
pronunciation is a way in which a language or a particular word or sound is
spoken. This definition has clear information as follows:

a. Pronunciation is a way,ef preducing something.

b. The prog

ct of this act is Iangu;e or word'@r sound.

t how a language or

unciation is the

H-\.._\_\H
From the d'e‘ﬁnltlons above, it.can'be conclud_ed_:}hat pre
.
phrase Wm(_:l)__.:ﬁ: accepted
—

or generally

phonetics. There are two important keys in phonetics based on this definition:

— Phonetics is branch of linguistics

— Phonetics studies sounds of language

According to Peter and Susan, phonetics is the study of how sounds are
produced and how the position of the mouth can be changed to produce different

sounds (1992: 239). In the previous definition, O’Connor states that phonetics is a
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study of sounds. Peter and Susan give clearer definition. According to them,
phonetics is study of how sounds are produced and the position of mouth when
the sounds are produced. Meanwhile, according to Laver phonetics refers to any
learnable aspect of use of the vocal apparatus (1994).

Based on the definitions, the writer concluded that phonetics is the study

of sound and how they are produced.

3.Articulary Phonetics: How Sounds are Produced

. i i '| |
How,s6unds-are é_\ﬁ‘lﬁ'@‘éd? édﬁrjrdrs-:,-r{;(é?oun s.prodtigtion and the speech
D o
organs are closely rqlqze to eachgothery To pro dg{a:ﬁounds, e speaker has to
Tt ; >

lungs. Riviére in Trujillo’s journal (2002: 1) states that speech does not start in the
lungs. It starts in the brain. After the creation of the message in the brain, it needs
a representation of the sound sequence and a number of commands which will be
executed by speech organs to produce the utterance. So, it needs a phonetic plan

of and a motor plan.
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The next step is the physical production of sounds. Speech is produced
by an air stream from the lungs, which goes through the trachea and the oral and
nasal cavities. It involves four processes: Initiation/airstream mechanism,
phonation, oro-nasal process and articulation.

1) Initiation Process

The initiation process or airstream mechanism is the process when the

air is expelled from the lungs then#it ‘gees through the trachea to the oral/nasal

cavity. In English, Speech sounds are the ]esult of ®a pulmonic egressive air

Do VD)
?_2&;\ | W,

sed in world languages: pulmonic
(involving lungs), velaric (involving velum and tongue) and glottalic (involving
glottis and larynx).
a) Pulmonic airstream

(1) Pulmonic Egressive Airstream

“We may think of the lungs as large sponges being alternately filled with

air and emptied of it. They are enclosed in the rib cage and are bounded at the
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bottom by the diaphragm, and it is the action of the ribs and the diaphragm which
causes air to flow into and out of the lungs” (O’Connor 1973: 23). In his statement
O’Connor gives a basic concept of how the air from the lungs is forced to flow out
of the lungs. He does not explain how the air is drawn into the lungs and where
the air is escaped.

Dr. Photini Coutsougera in his journal (20004: 2) gives a clearer

explanation about egressive airstream. He says that in order to draw air into the

lungs the diaphragm®contracts and the thoracic cavit

& diag rﬁ&m}f'eﬁbéatigﬁ] llcé\{{ ge

W 7
presseﬁdi}‘d the air gressure inslde/@ is now greater than that
o : e

outside of ebdc'f&:/E:Fhis pressure différence

expands, so the lungs are

full with air. thoraeic C2 ity to contract. The
A

lungs are co

When the diaphragm i racted,*the thoracic cavity expands. The air
pressure inside the lungs is now lower than that outside of the body and this
pressure difference forces the air to flow into the lungs. Sound is produced while
breathing in. The result of this process is similar to yawn. Its use is very limited in

languages.
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b) Velaric Airstream

(1) Velaric Egressive

It does not used in languages. The result of a velaric egressive airflow
initiation would be a spitting sound.

(2) Velaric Ingressive

Airflow is generated by trapping air inside the oral cavity. This is done

by closing the back of the tongue aga he velum and the lips or the front of the

tongue against the upper teeth/alveolar ridge palate. Byypulling down the body of

4)- is exp
is release@lanc ingressive sounds are

called “clicks’. Ihlsh some cllﬁ)u

anded and a vacuum is

then allow the trapped air to escape creating an airflow. Glottalic egressive sounds

are called ‘ejectives’. They are always voiceless.

(2) Glottalic Ingressive

A closure is formed at the vocal folds and at some other point in the
vocal tract. The larynx is then lowered causing the air pressure above the larynx to

decrease. Release of the second closure causes the air from outside the body to
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flow into the vocal tract in order to equalize the pressure. A vibration of the vocal
folds is involved because, as the larynx is lowered, the vocal folds open slightly
and the difference between sub- and supraglottal pressure causes the air below the
larynx to move through the vocal folds, resulting in voicing. Glottalic ingressive
sounds are called ‘implosives’.

2) The Phonation Process

The phonation process @€curs_at the larynx. The larynx has two

horizontal folds of tiSsue in the passage of air; they a

ca \éq\qh}"'glot |sl eﬁ/g}ottm
a make_LhJJ_ﬁg;al folds

e the vocal folds. The gap

between thesesfold F;

it can have

narrow pe |ng whigh
# :& .

the part responsible for that on. ough the oro-nasal process, nasal
consonants (/m/, In/, Iy/) can be differentiated to other sounds.

3) The Articulation Process

The articulation process takes place in the mouth and it is the process
which speech sounds are distinguished from one another in terms of the place
where and the manner how they are articulated. In other word, the people can

distinct the oral cavity, which acts as a resonator, and the articulators, which can
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be active or passive: upper and lower lips, upper and lower teeth, tongue (tip,
blade, front, back) and roof of the mouth (alveolar ridge, palate and velum).

b. The Organs of Speech

More than half of human body, from the head to the abdomen, is needed
for the production of spoken language (Abercrombie, 1967: 21). There are three
systems of body organs which are needed for this purpose. They are usually

known as the respiratory system honatory system, and the articulatory

system.

Bronchi, Bronchial Tree, and Lungs

Qe
Larynx —s 5

ety
A

Pulmonary artery -
Primary bronchi
Trachea

Secondary bronchi

Tertiary bronchi

Bronchioles

Alveolar duct  Alveoli

Cardiac notch

Picture 2.1 Lungs, Bronchi, and Bronchial Tree
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The diaphragm is a dome-shaped sheet of muscle immediately below the

lungs, the dome pointing upwards. Diaphragm can be felt by touching the

Pharynx is mocal organs

=

mair From nose

W)

—————==_ Sofl patals
Sir From mouth

epiglotils

Picture 2.3 Pharynx
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2) Phonatory System

The phonatory system is formed by the larynx. Larynx is a fairly rigid
box made up of cartilages, situated at the top of the trachea and continuous with it
so that all air passing in and out of the lungs must pass through it. Inside the
larynx are the first of the structures which can interfere with the air stream, named

the vocal cords. The primary function of the larynx is to convert the energy into

audible sound.

epiglottis

9

e nasal and the oral cavity. The
nasal cavity is like violin body; its contribution to speech is a matter of resonance.
If, with the vocal cords vibrating, the soft palate is lowered so that the pharynx
and nasal cavity and oral cavity are connected, the whole mass of air in the
connected cavities vibrates with a characteristic nasal effect.

The oral cavity considered the most important of the three cavities

because it is the most variable in dimensions and shape. The oral cavity consists
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of lips, teeth, tongue, palate and lower jaw. The oral cavity can be divided into
two parts based on the function: articulators and place of articulation. The
function of articulators is to transform the sound into intelligible speech.
(@) The Tongue

The tongue is organ that is synonymous with language. So, there are a lot

of terms about the language using tongue, for example ‘mother tongue’, ‘lose

tongue’, et cetera. The tongue consists«of a complex bunch of muscles, which

make it flexible. It ig"divided into three major parts accerding to their relationship

\ﬁm 0 jf;
be Wtheab(/egf_’g,r ridge.

to the parts of the p

<'D

. The b}}é which I|

main parts: the alveolar ridge (the convex ridge behind the upper incisors teeth),

the hard palate (the highest part), and the soft palate or velum (the most back
part).

Alveolar ridge is located between front teeth and hard palate. This organ
is passive articulator. The sound produced by this articulator called alveolar

sound.
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Hard palate is often called as “roof of the mouth”. Just like velar this
articulator is passive articulator. The sound produced by this articulator called
palatal sound.

Velum is located in the upfront of the uvular, it is considered the most
back part of the palate. The position of velum can be up or down, so it will control

the air stream through the oral cavity or nasal cavity. Velum is passive articulator.

%z}dé)glees 5f.movement as the tongue.

The lis are Iei%@,raﬁal ha\[;e] ég /s

\ )
The two lips can fcrm\mv i apes: ¢ ose-rouiﬁéjj_ﬂjas in the pronunciation of
o : >

‘wood”) iation o%ot’), spread (as in the
pronunc ’). There are
plenty of languageswhich have e raising beth“with spread and rounded

similarities with most languages: most languages have spread lips with front
tongue rising and rounded and not the reverse.
(d) The Lower Jaw

The lower jaw, in moving up and down can decrease or increase the size

of the cavity and so influence the quality of sound produced. This movement is
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not crucial, since many people can perform ventriloquist (speaking without
moving lower jaw).
(e) The Teeth

The teeth are divided into two, upper teeth and down teeth. In producing
sound, teeth is often as passive articulator. The sound produced by this articulator

called dental sound.

-
Wisdom teeth

Lower teeth (third molars)

Upper teeth

Cuspid
(canine)

S [
n speech':-'éj;gans (articulatory system

D

Picture 2.4 Speech Organs
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c. Vowel

Vowel is sounds produced with a free passage (Malmberg, 1963: 32). A
free passage here means that vowel sounds are produced without obstruction.
O’Connor (1973: 49) says that vowel sounds are sounds made with opener oral
cavity position.

There are some processes that are responsible for the vowels production:
the shape of the lips, the opening between the jaws, the position of the soft palate,
and the shape of jthe tongue. Vowels are described in terms of height,
backness/frontness.and roundedness. Below i the diagram, of the IPA vowels

classification.

Whets symbols appear in pairs, the one to the right
repressnts a rounded vowel,

Picture 2. 7 International Phonetic Alphabet Vowels
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d. Diphthongs

A diphthong is a speech sound composed of two vowels within the same

syllable (Crannel, 2000: 121). English is rich in diphthongs: [au] as in house, [a1]

as in fine, [21] as in boy, and generally in British English [au] as in go and [e1] as

in day. Other diphthongs are [15] as in dear, [Ua] as in poor and [es] as in bear.

German has three dip gs: Taw].as in Haus; [ai] as in mein; and [o1]

as in heute. Moderp French has_no {diﬁrlt?(?g& but numerous spelling still bear
F¥

» IR
witness of olg diphth@ﬁihave been rfe;d{é"

e.

participating in its production.
a) Bilabials

Bilabial sounds are made with two lips coming together and touching
momentarily. The obstruction of the airstream thus occurs at the lips. English has
three bilabial sounds: [p] as in pie, [m] as in man and [b] as in ball. Other

languages also have particular bilabial sounds. Some of them are belong to the
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non-pulmonic sounds. The bilabial consonants in the International Phonetic

Alphabet are:

Table 2.1 Bilabial Consonants in the International Phonetic Alphabet

IPA Description Example
Language Orthography | IPA Meaning
m bilabial nasal English man [meen] man
P voiceless bilabial | English spin [spin] spin
b voiced bilabial | English” [bed] bed
[1) Japanese n) | [euzisan] | Mount
S J?;Ipo FUJI|f
B Spanis s WO] Wo
\ : Ve,
Meat

Descripti
Meaning

f voiceless fan'
labiodental
fricative

% voiced English van [veen] ‘van'
labiodental
fricative

v labiodental Dutch wang [van] ‘cheek’
approximant

v labiodental flap | Mono vwa [va] ‘send’
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c) Interdentals

Interdental consonants are produced by placing the blade of the tongue
against the upper incisors. In this case, the tip of the tongue is placed between the
upper and lower front teeth, and therefore may articulate with both the upper and
lower incisors. Voiced and voiceless interdental fricatives [0, 0] appear in
American English as the initial sounds of words like 'then' and 'thin'. An

interdental [I] occurs in some vari f Italian, and may also occur in some

varieties of English.

enti-alveolar consonaZs are produced with both the tip and

lo“ ,ﬂrg‘per te

Iveolar ridge, as in

Alphabet are:

Table 2.3 Den jonal Phonetic Alphabet

onso@s in‘Q Inte

IPA Description N Example
Language Orthograp | IPA Meaning
hy
n dental nasal Spanish onda [6nda] wave

t voiceless dental Spanish toro [toro] bull

- plosive

d voiced dental Spanish donde [donde] where
"~ plosive
s voiceless dental Polish kosa [kosa] scythe

sibilant fricative

z voiced dental Polish koza [koza] goat

sibilant fricative
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r dental flap Spanish pero [pero] but
r dental trill Marshallese | Ebadon [eb¥ar¥on] | EPadon
| dental click Xhosa ukucola [ukdklola] To grind
release fine
e) Alveolar

Alveolar consonants are made with the tip of the tongue touching the

roof of the mouth just behind the u eth (alveolar ridge). Alveolar consonants

may be articulated

ith the tip of the tongue, calledyapical consonants, as in
zl nants as in French

English, or with'th ladé Tﬁ%tor!gubu jjaml

and Spanish; The al.v_e;} consonants inhe Inter _._{gﬁl Phonetic Alphabet are:
N
Table 2.4 The-Alveolar Con na}\int International Phongtic Alphabet
b —
IPA° 4 Description—~ | [~ % T\ Example b
— I hograiﬁﬁI‘IPA /| Meaning
n veolarnasal | En ow = an
t vaiceless "~ i N [tha#
alveolar plosi
voited alveolar 4 English don M
I 2 g
S voiceless English suit [sju:t]
alveolar
fricative
Z voiced alveolar | English Z00 [zu:]
fricative
ts voiceless German Zeit [Bart] Time
alveolar
affricate
dAZ voiced alveolar | Italian zaino [dzaino] | Backpack
affricate
{ voiceless Welsh Llwyd [tord] The name
alveolar lateral Lloyd
fricative
t,) voiced alveolar | Zulu dlala [‘Bala] To play
lateral fricative
1 voiceless Tsez >alun [‘Pgfini] | winter
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alveolar lateral
affricate
| alveolar lateral | English loop [lup]
approximant
r alveolar flap Spanish pero [pero] But
] alveolar lateral | Venda [vula] To open
flap
r alveolar trill Spanish perro [pero] Dog
t’ alveolar ejective | Georgian Aod> [’it’a] Tulip
n alveolar ejective % [s’sga] | Grace
fricative e —
Vietnamese | da [de:] Past tense
L G “f_ indicator
Nama *'FF Wf’{, : Ik Discussed
P
Iveopala"jt.é'l eonsonants the tongue

he alveo-palatal

Phonetic Alphabet

)
IPA Descriptio o M ¥/ Example
gu rthograph | IPA Meaning
y
6 Voiceless alveolo- | Mandarin | /\(xio) [ciau] small

palatal fricative

s Voiced alveolo- Polish Zioto [zowo] herb
palatal fricative

fc Voiceless alveolo- | Serbian kyha(kuéa) | [kufza] house
palatal affricate

daz Voiced alveolo- Japanese | HiiE [dZiciN] earthquake
palatal affricate (jishin)
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Velar consonants occur when the back of the tongue is raised towards the

velum (soft palate). The velars consonants in the International Phonetic Alphabet

are:
Table 2.6 The Velars Consonants in the International Phonetic Alphabet

IPA Description Example

Language | Orthography | IPA Meaning

1 velar nasal English sing \[sip] |sing

k voiceless v English kite [kart] | Kite
plosive e 1D

g voice plo' \ 1uﬁhglifsti[ L] ) get [get] | get

X Iessv "German ‘Bauc! Y [pavx] | abdoment
fr| tive e \

Y voiced elat:} yata « .7 vata] | cat
fricative =

] vélar appiﬁximant lhpagar — wap] To pay

L lar lateral [ are] | dizzy

approximant

K’ ve reject‘rﬁ- k’an] | Bottom
plosive

d voiged velar Sindhi [goro] | heavy
implosivel™ ) !

h) Glottal

Glottal is consonants articulated with the glottis. The glottal stop occurs

in many languages. Often all vocalic onsets are preceded by a glottal stop, for

example in German. The Hawaiian language writes the glottal stop as an opening

single quote. Indonesian uses glottal in the allophone of /k/ or /o/ in the syllable

coda bakso [ba?'so] 'meatball' or at end of word as in tidak [tida?] ‘no’. Some
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alphabets use diacritics for the glottal stop, such as hamza <¢> in the Arabic

alphabet; in many languages, the Latin letter <h> is used for glottal stop.

2) Manner of Articulation

Manner of articulation refers to the way in which the obstruction of the
air-stream, which characterizes all consonants, is achieved (Peter and Susan,
1992: 18). At the different places of articulation in the mouth, there are several

basic ways that the air-stream

a) Stops

stop), withythe tlpjcﬂldfg’the tongue against the teeth oMums (dental or alveolar
T

stop), or with the ba‘dép: the to i i - (palatal stop) or
i Ny

— Velar: kand g

Stops may be voiced or voiceless. The consonants [b], [d], and [g] are
voiced, while [p], [t], and [K] are voiceless. There are essentially two types of
voiceless stops, aspirated and unaspirated. The articulatory difference between
the two types is as follows: during the closure of a stop of the unaspirated type,
the glottis is closed. While, during the closure of an aspirated stop the glottis is

open. The French consonants [p], [t], [K] are unaspirated stops. This same type
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found in the Romance languages and in most European language except Germanic
group. A stop may also be realized in the pharynx or in the larynx itself, where it
is possible to close the air passage by bringing the vocal cords close together. This
is called glottal stop. In certain languages, German for example, it is normal
consonant sound placed regularly before every stressed initial vowel.

b) Fricatives

Fricatives are sounds made*byspartial obstruction of the airstream. This

partial obstruction results from the |IpS or th?tongue coming close to some part of

e:':gqﬁ&nan l;}r\g ,C;ﬂ]:ed fri
auses tu:btﬁéége or friction in airflow.

the upper metth. Fhe cativeSy because the close

approximation of the'}tlculano S

produces$:a

c) Affricatives

Affricatives are the consonant which is the combination of stop and
fricative. The example of affricatives is [tf] as in English initial consonant of

child, or the Spanish intervocalic consonant in mucho. A similar sound is heard in
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the Italian cento. Sound [tf] is voiceless affricatives. Another affricative sound is

[d3] as in the English jam, in the Italian giorno. This sound is voiced affricatives.

d) Nasals
Nasal sounds are sounds made with the air escaping through the nose. All
nasal sounds much alike a kind of humming sound. English has several nasal

consonants: nasal bilabial [m], nasal alveolar [n] and velar nasal [n]. The sound

[n] can also be found*in German jung. The sound™n] in France is considered

dental.

Nasal conson ats 'are normia > may lose their voicing in

oy,
combinatio witﬁi:(_r.é:’meless consonants. For exampfé')in French [m] normally

\\

of articulation. The English [I] in long is a lateral type. The tip of the tongue

touches the upper gums, and air escapes on both sides of the tongue. English [I]
sound is alveolar lateral. Many languages have palatal lateral [A], Switzerland in
mouille, Spanish in calle, and Italian in figlio.
f) Trills: r-sound

The consonants called trills or vibrant are articulated in such a way that

the articulating organ (in this case is either the tip of the tongue) forms a series of
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very brief occlusion, separated by small vocalic elements. The trills belong to the
r-family sounds. There are two kinds of r in terms of the articulatory organ: the
front or apical r and the back or uvular r. The first is pronounced in such a way,
that the tip of the tongue touching the alveoli, is pressed by forward by the stream
of air. In many European language, such as Spanish, Italian, Slavic, et cetera, the
apical r is preserved. But in French, in German, and in a few other European

languages, the apical r is now being'réplaced by a uvular r. This kind of r is no

longer produced byjthe tip of the tongue, ?Jt by the 'wvula, which vibrates and

. i "l |
tac V\ﬁt}l\"&he tgdé‘lﬁ,éprrﬂ he tohge.
R e
f. Manner, o_flntedgrence . : rf:.__-',.

1) Closure=
—

forms the repeated cor

explodes out of the mouth as pie, by, die, et cetera. This kind of sound, which has
compression and explosion, is called plosive.

Rolls consist of several rapidly repeated closures and openings of the air
passage, as in the rolled r-sounds of Scottish and Italian for which the tip of the
tongue makes several quick taps against the alveolar ridge. The rolls are

commonly found in Dutch for r and may be heard in French and German too. The
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sound is similar to a gargling noise. The lips can be made to roll in a similar way
(as in B rrrr noise) but this is not found as a regular sound in language.

2) Narrowing

When two speech organs are very close together the air forcing its way,
then it is resulting narrowing. The air then becomes turbulent, and this turbulence
is heard as friction noise. Sounds having such friction are known as fricatives.

Some fricatives are made with a kind of friction, example /s/ and /l/, and

eferred to as S|b|Iants while the, non-sibilants have a less

n%?ﬁé’@"-s is& I.fj n mo

these are sometime

grogved than in English

ever said with a frictionless /v/ will sound like defective version of the word error.

Based on International Phonetic Alphabet, the pulmonic and non-

pulmonic sounds in many languages are listed in the table below:
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mta'nefn] fa'netik 'zlfs bet

Biabial | " | Dental | Aiveotar| =" |Retrofiex| Palatal | Velar | Uvuar |Pharyngeal| Glottal
dental alveoctar
Pese P b t d t dlc 1k glqc ?
Masal m IIJ n 1’]_’ _]’1 1:] N
Trill B T B
Tap or flap r [
Ficatve | B| T VIO O|s z|f 3]s z|lc i|XxYy|xs|/h Y hh
Lateral
fricative Cl’ ]3
Approximant v I _j[' j '|'_[{
Lateral
approximant 1 ]. ‘& L
Table 2.7 Inte_rhné“tional PhonetiesAlphabet{(Pulmonic Censonants)
|II " ._--"'\-\. ."P ""E = |
y - =3 F A . - 1
Consonants (non-pulmonic) ) Other symbols
Click Voiced Eiocti _ Voiceless [ voiced labial-velar
s implosives jectives MW hproximants
@ bilabial 6 Bitabial > examples: ]j[ Voiced labial-palatal approxirmant
H S.E Voiceless [ voiced epiglottal
Dental / icativ
| Dental d p’ Bilabial fricatives
alveolar
?  Epiglottal plosive
(Post) s Dental f
! alvenlar QIT Palatal t ahveolar Voiceless [ voiced
¢z alveolo-palatal fricatives
Palatal- .
Velar Velar
:*: alveolar g k ﬁ simultaneousXandj
Alveolar . Alveolar
Lhvul
|| lateral d' viar S fricative @ Affricatives and double ariculations

can be represented by two symbols
and joined by a tie bar if necessary

ts

—

Table 2.8 International Phonetic Alphabet (non-Pulmonic Consonants)

4. English Phonology
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a. English Spelling System

Before discussing English phonology in details, it is necessary to discuss
the English spelling system since there are some discrepancy between spelling and
sounds, for example:

1) Different letters may represent the same sound

All of these words contain the same vowel sound /u:/ but it is represented

by eight different spellings.

r%ﬁ\'tthrvjul})ﬁgg e
e dlffe;eﬂé:gj.md

spelling represents this single selind a gtters. For example:
Rough physics head
4) Letters may represent no sound
It is possible for no sound to be represented by a particular letter. For
example:
Bomb cake pneumonia  knee debt receipt

(Peter and Susan, 1992)
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Those spellings illustrate clearly the way in which a particular sound in
English can be spelled in different ways.

b. English Sound Classes

To be effective in learning English pronunciation, it is essential to have
an understanding of how the speech sounds of English are produced. By knowing
how sounds are produced, the correct English sounds can be correctly produced.

1) English Speech Sounds’

Speech sounds are made by air moying outward from the lungs through
the mouth or pése. Diffe Q\e&hﬁsﬁech [sob g j@%{}t when'the“airstream is changed
in some way by the pi}honmg ofgVarious pars@ mouth.; Some sounds are

H-\-""\-\_\_‘h
made as a result o?the lips champgingsthe alkstream Whlie;other sounds made as a
result of'the tongue changing the air m.

P

production of speech sounds, the articulators approach the places of articulations,

causing the airstream to be changed in different ways.

2) Organs of Speech
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a) Lungs are the main organ for respiration, the other functions are to provide
main source of airstream to create speech sound and to organize speech
sound. Lungs are the initiator in initiation, so it’s called pulmonic sound.

b) Larynx is the valve in respiratory which will shut immediately to ensuring
the food or drink will come through pharynx and go into esophagus. Another
speech sound in larynx is vocal fold. Vocal fold is the valve which controls

the air stream among lungs, oralCawity, and nasal cavity.

d) Hard

is artlc ator is passi

- as vﬁrtl
)
artiéulator called palatal sBund.
-

f)  Tongue divided Ini
and back of the tongue.

g) Upper teeth ridge is located above and behind the upper front teeth.

h) Hard palate is that portion of the roof of the mouth directly behind the upper
teeth ridge. It arches upward to the highest point in the mouth and then
gradually descends.

i) Soft Palate or Velum is that portion of the palate directly behind the hard

palate. It ends at the back portion of the mouth in a small bulb called the
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uvula. The position of velum can be up or down, so it will control the air
stream through the oral cavity or nasal cavity. Velum is passive articulator.
The sound produced by this articulator called velar sound.

j) Vocal cords are muscles in the larynx which make the sound produced
voiced or voiceless.

3) English Phonetic Symbols

Given the complexity of d-spelling correspondences in English, it

would be difficult tofuse the Roman alphabet to symbolize English sounds. Some

h\é\q"\ﬁ&hsh sdelll‘! ,-S?;tem s«usedyto represent sound.
ad of W/ﬁjj Englis

vowel sounds in the words ‘to’, ‘two’, ‘too’, ‘through’, ‘threw’, ‘shoe’, and ‘suit’

would be represented by one phonetic symbol because each of these words has the
same vowel sound. On the other hand, the letter ‘c’ in words ‘certain’, ‘car’, and
‘chair’ would be represented by three distinct phonetic symbols, as this letter
represents three different sounds.

Table 2.9 English Phonetic Symbols
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Vowels Diphthongs Consonants

® hit e® cake pin S see

O book Jo toy burn z Z00

e left a® high time O she

® hat o beer cut 3 measure

y about Oy fewer maid to chair

0 run ex i night & judge
think
the
van
wood
yes
sing

vowels, diphthongs and consonants. In suprasegmental group there are stress and

intonation.

1) Vowel

Vowels are a speech sound formed from a free and obstructed flow of

vibrating breath. Peter and Susan (1992: 28) state that vowels are differentiated
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from consonants by the relatively wide opening in the mouth as air passes from

the lungs out of the body. This means that there is relatively little obstruction of

the airstream in comparison to consonants.

English has twelve vowel sounds. In general they are divided into seven

short and five long vowels. An alternative way of organizing them is according to

the place they are produced. By using this method, vowels can be described as

front, central and back. They can be*

alified further by how high the tongue and

its rest position.

Table 2.10 Classification of English Vowels by Tongue Height

High

Beat

Boot

Bit

Book

commit to users



pustaka.uns.ac.id

Mid Bait Boat
Bet Bought
Low Bat Pot

digilib.uns.ac.id

44

b) The Tongue Advancement (lIs it front, back, or central?)
Both the vowel in ‘beat’ and in ‘boot’ is high vowels because the tongue

is raised above its rest position. Howeyer, the vowel of ‘beat’ is made with the

owel of ‘boot is made with

front part of the tongtie high in the mout lJ{?hﬂe the

e'tol guw}n thg lrkl j.'?'«-'

eferred -Q,Aé:p high front vowel and the
=

the back part Q

Thus, the V,Q\'} of ‘beat’
vowel of ‘b i

ht nor the back

the tongue in the mid central pestti witial vowel sound /y/ in a word such
as ‘machine’. This vowel is called schwa. The schwa is the most frequently

occurring vowel in English and plays a major role in the English stress system.

Table 2.11 Classification of English Vowels by Height and Frontness

Front Central Back
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High Beat /i: / Booth /u: /
Bit /o/ Book /1/

Mid Bait /ew/ Machine /y/ Boat /[ 1/

Low Bat /ee/ Pot /Z/

in which vowels can fer is in

u}&&lﬁ\}h extra m

Z)

erms of muscle tension in

Table 2.12 Classification of English Vowels by Tenseness

Front Central

Back
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high tense Beat /i:/ Boot /u:/
lax Bit /o/ Book /L)/

mid tense Bait /ew/ Boat /y [/
lax Bet /e/ But /01 Bought />:/

d) The Shape of Lips (Is it rounded or spread?)

rounding is also important in the artf fatnj? English has four vowels
(back vowel
ip Roundness
Back
(rounded)
High Boot /u:/
Book /7
Mid i a Boat /y [/
lax W/q‘/ o/ Bought /2:/
Low Bat /&/ Star /a:/

In phonetics it is usual to symbolize the place of vowels in the mouth

schematically by a chart as displayed below:
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Front Central Back

detail are /aw/,

a) law/

I law/ /malls/
Tribe Itramb/ Found [falnd/
Fine [facn/ Now Inal)/
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c) o/
Boy
Voice

Soil

d) /ew/
Day
Way

Say

e) loy/

Ear

Deer

Mere

) /Oy
/b]w/ Poor
]ws/ Cure
Is]wl/ Furious

q) ley/

'}zt?ﬁg,é)
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IpCiy/
IKjCyd

Iy roys/

lex/
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3) Consonants

Consonant are sound whose articulation involves a significant obstruction to
airflow in the vocal tract. In this discussion about consonant, the researcher will refer
to three basic characteristics:

a) Place of articulation

In English, there are six s in the mouth where the airstream is

obstructed in the formation of consonants.

(1) Bilabi h%ﬁl { Uﬁ@
Bilabial soundi\k(e made gwithstwo li ggmlng together and touching

momentarily The"éb fliction of the aikstream thus occ_L_J,[s at thellips. The phonetic
_—
Eé sounds /p/, /bl,

lips (-labial) are

o
involved in their produc"'t:'rrc'),n.

Picture 2.9 Bilabial
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(2) Labiodentals (lower lip and upper teeth)

The labiodentals sounds are made with the top of the teeth touching the
bottom lip. Therefore in this case of two sounds, the obstruction of the airstream
occurs not because the two lips come together but because the bottom lip and the top
teeth come together. The sounds /f/ and /v/ are referred to as labiodentals sounds

because the lips (labio) and the teeth (déntal) are involved in their production.

he th as in word ‘think’ is represented
by the symbol /6/ and th as in the word ‘those’ is represented by the symbol /0/. The
sounds /6/ and /8/ are referred to as interdental sounds because the tongue is placed

between (inter) the teeth (dental).
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@ R.Mannell, 2001

Picture 2. 11 Dental

(4) Alyéolar w\ﬂ / ”Z’ @:;
tip of«ﬁ%@_‘gue touching the roof of the

Alveglar soJergare made y
..-:.'.""""li
mouth just b hmd%ﬁ‘pper teet

sounds /t/,%d/, Inl, )'E,.-ana Izl @

]
either touchesjor appfe'rq:ﬁhes the alveglar ridge in their r}%ﬁuction
Z

Picture 2.12 Alveolar
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(5) Alveopalatal
Alveopalatal sounds are made with the blade of the tongue approaching of
the hard palate just behind the tooth ridge. The phonetic symbols of these sounds are

not the same as the English letters. The final sound of ‘wish’ is represented by the

symbol /[)/ and the final sound of ‘beige’ is represented by the symbol /3/.

‘back’, ‘bag’, and ‘bang’.

Velar

9 k, n
________ [\E

Picture 2.14 Velar

commit to users



pustaka.uns.ac.id digilib.uns.ac.id

53

b) Manner of articulation: the way in which the airstream is obstructed
Manner of articulation refers to the way in which the obstruction of the air
stream, which characterizes all consonants, is achieved. At the different places of

articulation in the mouth, there are several basic ways that the air stream can be

obstructed.

(1) Stop (complete obstructi he airstream)

A stop is afsound that involves complete “¢losure of the oral cavity
(Giegerich, 1992« he é‘{@“ ors Cl)“J ZJ se t at no air can escape
between them Stops‘aJ:J}und in words T ‘pie’, ‘buy’, ‘my’, ‘night’, et
cetera. ‘?:“*‘

alveopalatal | velar

voiceless p

voiced b d g

(2) Continuant
Continuants are the opposite of stops where the airstream is not totally
blocked in the oral cavity, so it can escape continuously through the mouth. The

consonants in ‘sea’, ‘zoo’, ‘lie’, ‘you’, ‘thigh’, et cetera are continuants.
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[+ continuant]
Rye, lie, you, woo, thigh, thy, sea, zoo, all vowels.
(3) Sonorants
A sonorant is a sound whose phonetic content is predominantly made up by

the sound waves produced by its voicing.

Sonorants are characterized by “periodic acoustic energy’. It can be assumed

that there are no voiceless sonorants because je removal of voicing from a sonorant

-b&hfrﬁmemg JSU }ﬁ};{}et ahd'p

ar"' onorants.

aetically inaudible. The

voiceless stop in ‘pie’. Similarly ants in ‘sue’ and ‘zoo0’ are obstruents. It
follows from this definition that obstruents can typically occur in voiced and
voiceless variants.

[- sonorant]

pea, tea, key, buy, die, guy, thigh, sue, thy, zoo
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(5) Fricatives

Some consonants in English do not involve a complete stoppage of the
airstream but rather a partial obstruction. This partial obstruction results from the lips
or the tongue coming close to some part of the upper mouth. These consonants are
called fricatives because the close approximation of the articulations causes

turbulence or friction in airflow. The#initial sounds of ‘fan’ and ‘van’; ‘think’ and

‘those’; ‘sip’ and ‘zip’sand the final sounds of ‘wish’

s 0

. ”ﬁ”ﬁ Ufbﬁg@m X
e Z. e Frieati onso or Engli
ab_J;\ = g

nterdental '__g.lveolar ﬂclveopalatal Velar
p—

and¥beige’ are all fricatives.

s

j *«L;-E_Tlablal Labiodentals
g™,

.{iceless o

vﬁced

e

\Y

/d3/ as in ‘judge’. Each is a combifiati p followed immediately by a fricative
and they are referred to as affricates.

Table 2.6 The Affricatives Consonant

Bilabial | Labiodentals | Interdental | Alveolar | Alveopalatal | Velar

t]

d3
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(7) Nasals

All of the consonant sounds discussed above are made with air passing
through the mouth. Nasal sounds, on the other hand, are made with air passing
through the nose. Air is blocked in the mouth in the same way as it is for stop

consonants. However, the soft palate is lowered, allowing air to escape through the

nose.
Table 2.17 The Nasal Consonant
Bilabi |od-€?\takb;\i}1telfd;llﬁltél# ,%Wffylar Sopalatal | Velar
) -
R 2 \|"

airstream are the initial sounds

and ‘yet’. The phonetic symbols for

these sounds are identical to the English letters /w/ and /j/. The two sounds are called
semi-vowels because they are made with a relatively wide opening in the mouth. In
pronunciation of /w/, the lips are rounded and, at the same time, the back of the
tongue approaches the soft palate. In the pronunciation of /j/, the blade of the tongue
approaches the hard palate.

c) Voicing: whether there is vibration of the vocal cords
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The initial sound of word zoo and sue are identical in the term of place of
articulation and manner of articulation (fricatives). However, they differ in terms of
voicing. The /s/ is a voiceless sound and /z/ is voiced sound. The vibration that is
heard with the voiced sounds is caused by the vocal cords. Sounds made with the
vibrating vocal cords are voiced and sounds made with no vibration of the vocal

cords are voiceless. The vocal cords nds of muscle attached to the walls of the

lose together, the air passing f the lungs into the mouth

i |
; n fﬁq&é@'ﬁapa{t lhl ing thr auses no vibration.
There are eigtxlj['}%étive sounds

larynx. When they ar

cause them vibr

others are voi eles'g‘.?-?._"‘
[—
Table 2:18-Classi [ icatives in Terms of Voi ing
p— |
— —
E,; @olar ! Alveopalatal
= =
Vaiceless “f Y s |

Voim '\'"\L._ __y z

The stop consonants voiced/voiceless pairs. With stop

consonants, however, it is a little more difficult to feel the vibration of the vocal cords

that accompanies voicing.

Table 2.19 Classification of Stops in Terms of Voicing
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Bilabial Alveolar Velar
Voiceless p (pay) t (tell) k (coat)
voiced b (buy) d (dent) g (gold)

The two affricates of English are made at the same place of articulation but

are distinguished in terms of voicing. T,

affricate /tf/ as in ‘chair’ is voiceless and /

d3 / as in ‘judge d.
T Cla hﬁlor{’(]ib}jﬁ in Voicing
S
. veopalata
1 .8 Z \
oiceless—
=\
(iced - o
T;;'—:. e
'
o
Below is thefganso

articulation in o

three aspects of

2.21€lassification ish Consonant
Bilabial i0 ntal | Alveolar | Alveopalatal | Velar
Stops Voiceless p t k
Voiced b d g
Fricatives | Voiceless f 0 s |
Voiced v d z 3
Affricatives | Voiceless o
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Voiced &
Nasals m n
Retroflex r
Lateral |
Semi w j
vowels

a sentence.

(1) Word Stress
(@) Nouns
Most basic nouns are stressed on the first syllable. For example:

Costumer people level
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This tendency is also generally maintained in prefixed nouns or nouns with
prefix-type beginnings, such as ‘re’, ‘de-’, ‘con-*, ‘pre-*, ‘ex-*, et cetera. For example:
A region a defect a convict a present an expert
Compound nouns (nouns that are created from two words joined together to
form a new one) are generally also stressed on the first syllable. For example:

heartbeat overtime

With cg ""'.. j rbs,'the stress normally shifts off

Upset jj derstand

)

words. The definitions as follo
(@) Content words
Content words are any words that carry meaning. When a content word has
more than one syllable, the stressed syllable will be said: louder, longer, and at a
higher pitch. Words that belong to content words are:
— Nouns: Jenifer, bee, beauty

— Adjectives: beautiful, happy
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— Verbs (main verbs): pray, grew, grown from ‘have grown’
— Adverbs: slowly, widely

— Number: one, hundreds

— Question words: what, who

— Long preposition: against, over

— This, that, these, those

b
(b) Function Word &ﬁk “
ction w,oji&ﬁ.'are any awords that h ;jgate grammatical structures.
) =

Words that are’belorg to function
Ty

— Articles: the, a
— Conjunctions: and
The example below shows which part that has to be stressed:
I love to see the shining moon on a cool, autumn night

(Jennifer on www.youtube.com/pronunciation tutorial)
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b) Intonation

Intonation is the way we imply meaning, attitude or intention by raising or
lowering the pitch of our voice in varying degrees....Intonation is, to a large extent, a
hidden part of language; we are rarely consciously aware of it when we speak
(Fitzpatrick, Frank, 1995: 45).

Intonation involves the risings#@

d falling of the voice to various pitch levels

during the articulatiop” of utterances. It pzrffrms several unique functions. First,

intonation reflects'the.gram -ﬁ&aﬂ@hfun l‘]“

,lef' terancg. Forexample:

,..r‘

order but rising intonation.
Intonation also performs the function of conveying an attitude or emotion.
For example, the simple utterance ‘great’ can be used to express three different

shades of meaning:

commit to users



pustaka.uns.ac.id digilib.uns.ac.id

63

a@» (neutral/perfunctory)
CQ\‘ (enthusiasm)

Great (sarcasm)

Commonly, patterns: falling and rising

ere are two types O)ntonatlo

intonation. }@

(1) Falling

As n:.‘..- ssogiated with i '_m‘ormat e statements, wh-
questionsdnd quest%tags tha rthe speaker has

Celce gisome \g\fp"es of uttérance using falling

intonation:

Declarative Statements

2-3-1

3
2 John is L‘IC .

1
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Wh-Questions

(2-3-1)

1

3
2 Who W[II &QELP?

1

3

1

2 Fix me soma SO

d NO

2 Please ad

les
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Unfinished statements creating suspense

3

2 1 opened the old SUIcase... (....and found a million dollars)

1

ed Statements

\G umm
F\ﬂi (F..

(2-3-1) (3-1)
3 -
2 We really ought to L'SL him, SHOULDn[t we?
1
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(2) Rising
Rise in intonation usually begins at the syllable with discourse prominence

and continues slightly until the end of the phrase:

I

Are you feeling better?

et?
u % eﬁ ][L“ ow
. %W‘typ _ épfg}l_

en-c e!;(;g ternative 0

T
n sighalling uncerta
G

ern: yes/no question

petition questions,

3

2 Can you play this flute?
1

3 "

2 Are you hervous?
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In the next pattern, open choice alternative questions, the listener has s free
choice of the alternatives being offered. It is unclear whether other options are

available, but the listener is given the chance to reject all of the alternatives.

Open-choice alternative questions

3

2 Would you like

speaker B might answer in'this following form:

Echo Q

(2-3)

3 - »

2What am [ DOing? I’m going [SKling.

1
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Repetition questions usually occurs when the speaker could not hear what
was said or the speaker could not believe what was said. These type of questions can
follow statements, yes/no questions, or wh questions. Suppose that speaker A asks,
“What are you doing this weekend?”, and speaker B replies “I’m going skiing”. If

speaker A has not understood, a repetition question is asked:

question.

Repetition'Questi

(2-4) (3-4)

2 What are you doing? or You are doing W ?

1

(I can’'t believe you are going to do that! Are you out of your mind?)
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Sometimes, the speaker expresses his uncertainty in the form of tag
questions. Unlike the category of tag questions eliciting agreement, tag questions
signalling uncertainty are more like true yes/no questions. The speaker may have
some prior assumption but allows for the possibility of either a “yes” or “no”

rESPONSE: ,—k\

Tag questions signalling uncert

'09\«3;\@“(2 3){r ) I Z’.ﬁf

%
-

o
_
B

S

v to speak English ‘smoothly’ to
utter words or syllables that are appropriately connected, entails the use of linking,
which is the connecting of the final sound of one word or syllable to the initial sound
of the next. It can be said that linking is smooth connection of speech. Linking occurs

with regularity in the following five environments:
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a) Linking With a Glide
Linking with a glide commonly occurs when one word or syllable ends in a
tense vowel or diphthong and the next word or syllable begins with a vowel:
/il glides Iwl glides
/ia/ + V: be_Jable luw/ + V: blue_"“ink

lew/ + V: say it Jow/ + V: no_"action

Jaw/ + V: my Jown Jaw/*% V: how_"are you

b) Consonan Belongg‘ig
Whe wor&éf—syllable endi owed by a word or

€es:

\j

— Macintosh_apple
— Dream_on

c¢) Resyllabification
When a word or syllable has a consonant as final sound then it is followed
by a word or syllable start with a vowel, the final consonant of the cluster is often
pronounced as part of the following syllable. This condition is also called

resyllabification. Example:
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—Leftarm  :lef/t_arm

—Wept over :wep/t_over

—Find out  :fin/d_out

— Pushed up :push/ed_up
d) Identical Consonants

When two identical consonants comestogether as a result of the juxtaposition of

two words, there is @ ant:

e single, elongated l)he conso

Stop_pushing \\ﬁk r({b] E“ }I,f;;
t time: \\ pad"d H

Good jury: [gu:d331r®
2) Assimilation
Assimilation is the process of adjustment in connected speech which one

sound (assimilated sound) takes on the characteristics of a neighbouring sound (the

conditioning sound). There are three types of assimilation in English: 1) progressive,

2) regressive, 3) coalescent.
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a) Progressive

In progressive assimilation the conditioning sound affects the following

sound.
Conditioning sound —» Assimilated sound
-s endings
— Bag+s [bzegz]
— Back+s
b) Regr

In + possible —»

Horse + shoe —» [horfu:]
Good + bhoy —> [9-b]w]
Let + me — [lemo]
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c) Coalescent

Coalescent is the condition where two adjacent sounds combine to form new
sound. For example:

Isl+lyl=I]/ | guess you’re coming

1zl+lyl= 13/ He is your best friend

Itsl+lyl=Itf/

Is that your cat?

)
\éh\'\e needs yourg’eﬁif}

articulated in certain contexts. In other words, deletion is the disappearance of the

sound. The following are some of the most typical environments for deletion:
a) Loss of /t/ when /nt/ is between two vowels or before a syllabic [1]
Example: winter, enter, Toronto
b) Loss of /t/ or /d/ when they occur second in a sequence or cluster of three

consonants:
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It/ restless, exactly, listless
/d/: windmill, kindness, hands
c) Deletion of word-final /t/ or /d/ in cluster of two at a word boundary when the
following word begins with a consonant
Example:

— [East side

— Blind man

ing Pronunciation

Teaching pronunciation in a high school is very essential. Teacher should
gives certain attention in teaching pronunciation and decide the area of sounds that
become the basic need for students.

Native-like pronunciation is difficult for most young learners to achieve in a

foreign language. The achievement of it requires not only skilled teaching but also a
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high level of internal motivation of the student. Most young learners are satisfied with
reasonably intelligible speech in the second language and this is an acceptable goal
for the English Foreign Language teacher. The teacher should give assistance during
the regular speaking lesson to students who are having difficulty with particular
sounds. The particular sounds that students will find it difficult will differ for

different language backgrounds.

a. The Obijectives of Feaching PronunC|at|on

1987: 3)

4) Communicative Efficiency

The pronunciation should help to convey the meaning that is intended by the
speaker.
Based on the goals above, the intelligibility is considered the main goal of

pronunciation since the idea of pronunciation is to enable the listeners to understand
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what the speaker says. Kenworthy (1987) states that the main goal of pronunciation
for the learners is can be comfortably intelligible. It means that the conversation
between the speaker and the listener can be ‘comfortable’. It’s not the condition
where the speaker and the listener speak a native-like pronunciation, but both the
speaker and the listener understand each other.

b. The Problems of Teaching PronumCiation

The firg degé&qg. the fprontmciation curriculum is

perhaps the one i he lea _M@emselv . As Wong (1987b:

matter. “
exposures to
and perhaps
Murcia, et al,. 1996: 15)!
Many experts have give eir as' related to the problems of teaching
pronunciation of the learner.
a) Age
Research in the field further indicates that children and adults perceive
sounds in a very similar manner (Liberman and Blumstein in Celce-Murcia, 1996:

16). The teachers need to redefine the goal of the pronunciation class as comfortable
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intelligibility rather than accuracy, and ensure that this goal is reflected in the
methods and activities (Celce-Murcia, M,. 1996: 16).
b) Aptitude, Attitude, and Motivation

According to Carroll in Celce-Murcia, M (1996: 17), there are four traits that
constitute language aptitude:

a. Phonemic coding ability: the capa to discriminate and code foreign sounds

such that they can
b. Grammaticalsensitivity h%%lityftoL nguage anekfigure out rules.
c. Inductive langua g}f}}ming ability: "t _ “to pick up language through
e -
exposure :h-:‘:*
—
d. Memot * aeract y ne@ internalize something (a

much more difficulty achievingia“readily intelligible pronunciation than those with
high aptitude in this domain. Teachers and pronunciation syllabus need to be
sensitive to such learner differences and not expect all learners to achieve the same
level of success in the same amount of time.

Lukmani (1972) argues that the intensity of motivation is often as important

as the type of motivation at play. In other words, someone with extraordinary high
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motivation may well achieve a better pronunciation than someone with integrative
motivation that is quite positive yet less intense (Celce-Murcia, et al. 1996: 17).

There are two kinds of motivation in general; intrinsic and extrinsic.
According to Ryan and Deci in Oudeyer and Kaplan (2007) intrinsic motivation is
defined as the doing of an activity for its inherent satisfaction rather than for some
separable consequence. When intrinsical
ed rather than because of extémal products, pressures or

loéjli%tiva Ifsthey are interested in

arningf%hieve good grades. In other

. motivated, a person is moved to act for the

fun or challenge entz

words, students Wlta?f?@"l intrinsi

mot'gatio are possibly.havingfpetter achievement
-

g

__'\::-
only‘ﬂ‘a}-\/owels “a@”, “1”, “u”, “e” and

vowel sounds in American English are likely to speak English using only the same
number of sounds that exist in their native language. Unfortunately Indonesian does
not have all these 20 vowel sounds. Consequently, many Indonesian speakers are
having difficulties to differentiate certain American vowels. Besides, there are certain
English consonants that do not exist in Indonesian speech sounds. Below are some

particular sounds that are considered difficult for Indonesian to be produced:
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a) The/e/ sound as in “Fat”

Based on researcher experience, this sound is considers hard for Indonesian
speakers to be produced. Indonesian speakers often confused with sound [e&] and
sound [e]. They pronounce action [&k/n] as [ek/n].

b) The [0] sound as in “Think”

This sound does not exist in

donesian. The Indonesian speakers tend to

below:

Many teachers ignore of the importance of pronunciation in language

learning. They think that pronunciation is not as important as writing, reading,
grammar, et cetera.

c. The Techniques of Teaching Pronunciation

There are many techniques of teaching pronunciation. According to Celce-

Murcia, et al (1996: 8), there are ten techniques of teaching pronunciation as follows:
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1) Listen and imitate: A technique used in the Direct Method in which students
listen to a teacher-provided model and repeat or imitate it.

2) Phonetic Training: Use of articulatory descriptions, articulatory diagrams, and a
phonetic alphabet.

3) Minimal pair drills: A technique to help students distinguish between similar and
problematic sounds in the target language through listening discrimination and
spoken practice.

4) Contextualized mal\ﬂé!l“@hn ti‘eielcftnzﬁtig) the teachémestablishes the setting

and presents key V,Q'?;bulary stuge

7) Developmental approximatie H gchnique suggested by first-language
acquisition studies in which second language speakers are taught to retrace the
steps that many English-speaking children follows as they acquire certain sounds
in their first language.

8) Practice of vowel shift and stress shift related by affixation: A technique based on

rules of generative phonology used with intermediate or advanced learners.
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9) Reading aloud/recitation: Passage or scripts for learners to practice and then read
aloud, focusing on stress, timing, and intonation.

10) Recordings of learners’ production: Audio and video tape of rehearsed and
spontaneous speeches, free conversations, and role plays.

d. Teaching and Learning Pronunciation

1) The Roles of The Teachel

Kenworthy (1987: ﬁh?roles of the t

eaT iel’ in

spelling sound. This process need : istance to guide the learners to the right
English pronunciation concept and to avoid mistakes and errors that are probably

made by the learners during the process.
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b) Helping Learners Make Sounds

Some sounds of English do not occur in other languages. Sometimes learners
will be able to imitate the new sound, but if they cannot then the teacher needs to be
able to give some hints which may help them to make particular sounds.
¢) Providing Feedback

The teacher must provides learners with information about their

anding about the concept of

English pronunciation,./ \:.II‘%H'-: “LI“
Y
d) Pointing @ tWhaL\ oing on

teaching approach, materials, media, et cetera in designing the activities for learning.
f) Assessing Progress
The teacher must provide the information about the progresses made by the

learners since the learner cannot easily asses themselves.
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Having listed the various aspects of teacher’s role, it can be concluded that
all learners need to do is respond. But it is not as simple as that. This kind of attitude
ignores the fact that ultimately success in pronunciation will depend on how much
effort the learner’s willingness to take responsibility for his or her own learning. The

teacher may be highly skilled at noticing*mispronunciation and pointing these out, but

if the learners take n@'action and do not try to monitor their own efforts, then the

prospects of chang

.|,_.-' 5
Wittich and’.?_.gﬁuller giveltheir opir ages of using media

. . Y 2 s
in teaching and learning process. : ement “When more

information available from educational media (1979: 2). The conclusion from the
opinion is that media plays an important role as teaching aids to achieve the teaching
learning goals.

In selecting the appropriate media as the teaching aids, the teacher should
consider some factors. Morgan and Bowen (1982: 3), give five considerations for

selecting the media, they are:
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a. the purpose of the lesson in relation to the scheme of work and the syllabus,

b. the scientific objective of the lesson,

c. the characteristics of the class members (age, sex, educational background, and
the reason for learning the language),

d. communication problems which may affect the lesson (hesitation and withdrawal

caused by shyness, anxiety, or diffictlties in relationship within the group),

e. the design of the lesson (lesson plan), and

esh%kwﬁ'and QJJILJZ{.»’ !},#

Generally, th hﬁﬁs of medid insthe classfoomyeare divic
R 45

visual aids, alidio ‘é'l"c'jﬂ, nd audio

statement:
— Films are story.
— Films are recorded as moving pictures.
— Films are shown on TV or cinema.
Films are form of entertainment that enacts a story by sequence of images

giving by the illusion of continuous movement (www.thefreedictionary.com/film).
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Here, film is treated as a form of entertainment. Meanwhile, Allen and Gomery
(1985:136) state that film is an art which portrays man’s interpretation of life. Film as
an art and film as a form of entertainment are both right. The main difference
between them is the goal. The goal of film as entertainment media is to entertain the
viewers. Meanwhile, the goal of film as an art is to give particular messages to the

viewers. Since film gives particularsmessages to the viewers, the writer have a

tendency to appreciategfilm as an art.

he” defi |t|&1§~.l;q:ﬁlhve ”da&j)i.e" tatedi that™films are story which
interpr ":a\f}bn of life n ded as a
g .sef*ifﬁ b

From

portrays man’

on television

a. Animated Films

They generally consist ofid gle paintings by artist called cartoons.

b. Documentary Films

Documentary films present information on many subjects. They show men
life and work throughout the world. They explain events in science and processes in

technology, and illustrate various aspects of life in nature.
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c. Experimental and Avant-Garde Films

Experimental films are made for many reasons. The film maker may wish to
express personal experiences or viewpoints in ways that would seem eccentric in
mainstream context. The film maker may also use staging to express distinct feelings

or ideas. Any sort of footage may be used for several avant-garde films.

4. The Advantages of Fil

. i il
a. The Advantades of Filég“ﬁ'a []L“!}ﬁ;
Films have n@advantag i eachinjf%ﬂda”y i
S g -

: - -
According tofJE Champoux in his 007), there are somefadvantages of film
—

language teaching.

in teaching:

\

1) Films are'a comft‘}:ng.ble, familj ium to contem@i’ary students that can keep

II,.-'"
rest in tﬂgrtheo i

2) Films also are an economica i field trips and other real world visits.
While most films are fiction, they can offer powerful experiences that students are
unlikely to have in a classroom. Such experiences take less time than field trips
and do not have the expense of travel.

3) Films offer both cognitive and affective experiences. They can provoke good
discussion, assessment of one's values, and assessment of self if the scenes have

strong emotional content.
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5. The Definition of Cartoon Films

Cartoon is always associated with kids. Basically, cartoon is entertainment
for kids, but nowadays the adults are familiar with this term since some cartoon
movies are made for the adults. There are many opinions about cartoon. Poulson says

that basically a cartoon is a form of media where, using animation, characters are

/poutso '\I".,L [I]L“!;r? ]
and Sg\her (1962: say th%on is pic

f a ;'iétsléh idea, sityation thathis de5|gned"'zo influ

Having stated those two definitions of film and definitions of cartoon, it can

be assumed that cartoon films are form of media which portray man’s interpretation
of life recorded as a set of moving images by using drawings instead of real people

and places.
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6. The Advantages of Cartoon Films in Language Teaching

Cartoon films as audiovisual media have significant advantages in teaching-
learning process especially in language teaching. Since it interesting and has
purposive communication as stated by Kemp (1963: 3), when such audiovisual
materials as slides, filmstrips, overhead transparencies, and motion pictures (film) are

carefully prepared they can:

e. Contri

o
g. Offer experiences noff%asil

students with limited ability.
Based on the statements above, it can be concluded that cartoon films give
important benefits to the students, in this case building their motivation and interest in

learning English pronunciation.
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7. The Role of Cartoon Films in Pronunciation Practice

Pronunciation ability can be achieved in some ways. The use of audio-visual
media will provide some important aspects in stimulating students’ motivation in
producing the correct pronunciation. In many subjects, cartoons can open up range of
worthwhile learning activities (Wittich and Schuller, 1953: 138). They also state their

opinion that classroom using films many values, for example, pupil interest is

heightened, more learping is accomplished, i:f retentionyof learned material is more

interestiin r dﬂha.ﬁ'lncréasbl( j?" 404). 4
_. \ /Q

permanent, and

their lack confidence. So, it needs an appropriate way to make interesting and
motivating learning process.

Cartoon film is one of entertainment media that can also be used as teaching
media. Unlike other film types, cartoon films have special characteristics that are
close to children’s imagination. They are fun, colourful, and attractive. Cartoon films’

characters have a strong influence to children. Some children are inspired by
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particular cartoon films character; some others are even addicted to it. Usually the
character is a hero that always does a good deed. Familiar characters such as Batman,
Detective Conan, Spiderman, et cetera are children’s idol and children’s role model
as well. They will easily copy something their idols do, say, and wear. The bad
impact of this phenomenon is that the children will follow bad thing in the certain

cartoon films such as violence and rude titterance. But the good news is that they will

be motivated to do a good deed. They are alsg, excited totell their experience during
. i il
watching their favourite car}@\?;l’rﬁl'm ch]duIsgﬂj;FT@kest iemn réfax.
ering.-thg\u derlying ,aSsum tions_a% the writer tries to relate the
= - =

~y

_—
that there are;some §H‘ﬂ:j1aritie3 between chi ) and cartoon film.

II..-"" 2 L -
ique an(ﬂ-f;gve the tel isticg‘a?hich are Similar to the nature

film might also be used in education. The combination of audio stimuli and video
stimuli presented in cartoon film will help the children understand the material about
the correct pronunciation comprehensively. Besides, the writer assumes that by
listening and imitating the target language in the cartoon films—based on the

pronunciation teaching theory, the students’ pronunciation ability will be increased.
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Cartoon films are also considered to be appropriate media to create relax and fun
class atmosphere.

Due to the evidences above, and taking the advantages of cartoon film into
account, the writer tries to apply cartoon film as a teaching aid in teaching
pronunciation to children. By looking at the theory, all about cartoon film, and

relating them to students’ pronunciation, ability, the writer assumes that by using

cartoon film, the studes

£ iy )
'frﬁ;;ﬁbory abovg, t d as follows:
Ty
1. Thes proved Egsing cartoon film
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CHAPTER 111

REASEARCH METHODOLOGY

This chapter covers five parts: the setting of the research, the method of

the research, the techniques of collecting the data, and the techniques of analyzing

data.
ubject of the Research
1. Time and Place of,The Research
Nephiea I
The peSeareh is Q\é"r:nﬂu% ed at' S )*NEE;ER Kaliwiro, one of senior
high school nosobo, Central”Java, It isMa/@ on JI. Selomanik No. 75
o : >
Kaliwiro, -

Q '-._-:-..--
NEGERI 1, Kaliwiro as t

researcher wants to gi
this school.

Based on researcher’s observation, the facilities of this school are
complete enough. There are 22 classrooms consist of 5 classes for 7" grades, 5

classes for 8" grades, and 5 classes for 9" grades. Each class consists of 30
students. Besides, there are a headmaster room, an administrators room, a teachers
room, a science laboratory, a language laboratory (in progress), a computer

laboratory, a library, a counseling room, a health room, a hall, 3 canteens,
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a mosque, an OSIS room, a parking areas, a garden, and 8 toilets. This school has
some courts, such as football court, basketball court, and volleyball court.

The researcher conducted the research in this school for about two
months. It was started on March 10™ 2010 and was finished on May 3™ 2010. The
researcher adjusted the research schedule with the lesson schedule of this school.
She conducted her research twice a week.

2. The Subjeet.of the Research

The subjectfof the research Was tnéstudents of class VIII A of SMPN 1

Ferrance’s statement is clear enough since it provides complete information about

action research reflected in these key words: process, participants, educational
practice, and techniques of research.
Meanwhile, Carr and Kemmis in Anne Burns (1999: 30) states that

action research is the application of fact finding to practical problem solving in a
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social situation with a view to improving the quality of action within it, involving
the collaboration and co-operation of researchers, practitioners, and laymen.

Wallace (1998: 255) states that action research is a method of
professional development which involves the systematic collection and analysis of
data related to practice.

From the definition above, it can be concluded that action research is the

systematic study of problem solving® ocial situation with the involvement of

the researcher to improve the quality of action within it which involves the

systematic co Ctl. %b?ly&l‘b of rda{’au g.:?;t}'?’?r
o

ﬁ%

improvement in practice.
c. It is participatory as it provides for collaborative investigation by teams of
colleagues, practitioners and researchers.
d. Changes in practice are based on the collection of information or data which
provides the impetus for change.
Based on the characteristics of action research above, this research was

appropriately conducted as classroom action research in order to bring social and
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educational change and improvement in pronunciation ability and students’
learning attitude.

3. The Advantages of Action Research

The followings are the advantages of action research according to the

expert in www.ascd.org/readingroom/books/sagor92book.html#chapl:

a. Action Research will help the teacher improve instruction in his classroom. It

will allow him to look critically*at™what goes on in his room and the impact

that very small ck anges can make in stu nt (and teacher) success.

student achievement, he ha ability t6"improve his practice and impact the
success of his students.

According to Ferrance (2000: 13-15), action research can be a

worthwhile pursuit for educators for a number of reasons. Foremost among these

is simply the desire to know more.
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4. The Types of Action Research

There are different types of action research depending on the participants
involved. According to Ferrance (2000: 3-5), a plan of research can involve a
single teacher investigating an issue in his or her classroom, a group of teachers
working on a common problem, or a team of teachers and others focusing on a

school- or district-wide issue.

a. Individual Teacher Research

management, uSe of«mat \r\gﬁ,}g‘r stl!dé I aﬂﬁ’ . Teacher may have support of
&N %,

his supervisar or pr-inquaI,I an instrictor*for a couéé" is taki

knowledge of the work of othe

b. Collaborative Action Research

It may include as few as two teachers or a group of several teachers and
others interested in a classroom or department issue. This issue may involve one
classroom or a common problem in many classrooms. These teachers may be
supported by individuals outside of the school, such as a university or community

partner.
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c. School Wide Research

It focuses on common issues to all schools. For example, a school may
have a concern about the lack of parental involvement in activities, and is looking
for a way to reach more parents to involve them in meaningful ways. Teams of
staff from the school work together to narrow the question, gather and analyze the
data, and decide on a plan of action. An example of action research for a school

could be to examine their state test seores,to identify areas that need improvement,

and individual/€on utio}i{ﬁ'ﬁi\h{e M&'.U

W
problem points arisexa the tea

S
commitments to'eggtr-other. When rﬁe obstacles are.iyercom, there will be a
plish

and then determine @ plan of action to imp?ve studentyperformance. Team work

e :
Féﬁ‘%’# portarity, and it may be that

ives t e(%}gp a process and make

J i —
sense of‘@wnership-and-acco in the results that.come frem this school-

__-I—‘_
) — .
wide effort. o —
""Pf oy
d. District-Wide Researc N

This research is nad*utilizeS_moré resources, but the
rewards can be grea !' i & ca ,' 0 ational, community-based,
performance-based, or processes forsdecision-making. A district may choose to
address a problem common to several schools or one of organizational
management. As the result, school can take control based on a common

understanding through inquiry. The involvement of multiple constituent groups

can lend energy to the process and create an environment of genuine stakeholders.
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Table 3.1 Types of Action Research
Individual Collaborative School-wide District-wide
teacher action action action
research research research research
Focus e Single classroom |e  Single classroom e  School issue, (e  District issue
issue or several problem, or area |e  Organizational
classrooms  with of collective structures
common issue interest
Possible |e  Coach/mentor e  Substitute teachers {e  School e District
support |e  Access to e Release time commitment commitment
needed technology e  Close link with e  Leadership Facilitator
e Assistance with M Communication |e  Recorder
xternal partners |e  Communication
e External
partners
Potential |e |« Potential to e Allocation of
Impact |e /,.;zfp act scho resources
. - ﬁs,tluc'[uring nd |e Professional
change development
e Policy activities
e Parent, e Organizational
inyotvement structures
. %tion of e Policy
progiams
Side . o «-Improved o Improved
Effects collegiality x‘CoIIegiaIity, collegiality,
. Formation of , and collaboration,
partnerships ation and
i communication
Disagreements on | Team building
e Disagreements
on process
e  Shared vision

In this research the researcher conducted collaborative action research.

As what has been explained before, this research used a single classroom. The

English teacher worked as an observer that observes the class situation and

teaching learning process when the action was implemented.
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5. The Steps in Action Research

Kemmis and Mc Taggert in Burns (1999:32) explain that action research
occurs through a dynamic and complementary process, which consists of four
essential ‘moments’: planning, action, observation and reflection. These moments
are the fundamental steps in a spiraling process. Each step is explained as follows:

a. Planning

Before implementing the aetion, the researcher needed to make general

ey N DI
in order to improve'the st%% ror(ur* t ?}ullty.

observes all activities happening in the classroom and make notes related to the
process of teaching and learning. The researcher does observation during teaching

and learning process.
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d. Reflection
Reflection is a step to reflect the effects of the action as the basis for
further planning. Reflecting is needed as the basis for further planning. In this step
the researcher reflects what he has done through a succession of stages.

The spiral model can be illustrated as follows:

CYCLE1

CYCLE 2

Picture 3.1"Action Research Spiral*(Kemmis & McTaggart)

6. The Procedure of Action Research

The four steps at the model can be expanded into six steps which
included in the procedure of action research. The procedures are: 1) identifying
the problem; 2) planning the action; 3) implementing the action; 4) observing the
action; 5) reflecting the action; and 6) revising the plan. Each step will be

explained as follows:
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a. ldentify A Problem Area

In identifying the problems, the researcher had conducted pre-
observation, pre-test, interview and distributed the questionnaires before
conducting the research.

In the research, the researcher proposed two research questions about: 1)
Can and to what extent cartoon films improves the students’ pronunciation ability;

2) What happens when cartoon films"aresused in the pronunciation practice.

The problems were identified by uj}g three ele

1) Test \{\ﬁﬂ m )r’,f"
order to Kpoﬁé:ébe students’ pronunciation

=

s faced by the

during teaching-learning process.

b. Planning the Action

General plan will be made before implementing the action. The

researcher will prepare everything related to the action as follows:
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1) Preparing the materials and sheets for classroom observation (to know the
situation of teaching-learning process when the technique is applied).

2) Making lesson plan and designs the steps in doing the action.

3) Preparing teaching aids (slide shows, text-book, etc).

4) Preparing exercises and post-tests (to know whether students’ pronunciation

ability improves or not).

a. Implementing the Action

ting the action the rzarcher did the planning which had

06 feLg ,prjﬁns thewr
researcher used carmngllmsinte ingsand Ieamfrf’) rocess in

order to improve

students’ pnunagzi‘_on ability. sented as follows.

the class.
d. The researcher asked the students to read the dialogue in front of the class.
e. The researcher records the dialogue.
f. The researcher asked about the students’ feeling and their comment dealing

with cartoon films and the activities done in the classroom.
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b. Observing the Action

The observation was done during the teaching and learning process. In
this step, the English teacher of SMP N 1 Kaliwiro was the observer. He observed
all activities happening in the classroom and took notes related to the process of
teaching and learning. There were some aspects which were observed: class

situation, students’ behavior, teacher technique in delivering the materials and

students response when they wer€ ‘given the materials. The result of the

the researcher writes her

observation was written in field notes as t eszata while

h’%?,-as the-obsétver gave some input

erver a,ls@s some photographs of the
‘_,_4-'

=
——
—
B

films to improve students’ pro

d. Revising the Plan

Revising plan was needed when the action cycle did not make any
improvement on the students’ pronunciation ability. Based on the weaknesses
which are found in reflecting process, the researcher revises the plan for the next

cycle.
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This research is conducted in two cycles. Pre-test is held at the beginning
of cycle to measure students’ pronunciation ability before implementing the
action. In the end of every cycle, there was post-test. Students’ improvement was

seen in the results which were compared from the pre-test and post-test.

C. Method of Research

1. The Technigue.of Collecting Data

In this reseg
and quantitati ata. T-K"légﬁhlqu lJf’ gptmg oF
.;| i3 and tewﬁetall

ch, the writer uses techniques of collecting the qualitative

ed are observation,

e techniques of

by using some

aspects which were observed, namely: class situation, students’ behavior, teacher
technique in delivering the materials and students response when they were given
the materials. The observation was aimed to know the situation of the teaching

learning process when the media was used.
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2) Interview

This technique was held at the beginning and the end of the research to
know the students’ and the teacher’s view of the teaching-learning process. The
interviews were conducted to teacher and students.

3) Document analysis

The document in this research consists of lesson plans, students’

Lﬁjé’rz}f' were conducting

Z

tests.

actions are
implemente IS how the activity done by the students in
the class du

are conducted to measure the students’ pronunciation ability improvement. Then
the pos test result is compared to the students’ score before the actions are
implemented.

After the data are taken from the documents (questionnaires, diaries, field

notes, interview notes, and student worksheets) and they are supported by the
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mean score that is found from the tests, the writer can find the improvement of the

students’ pronunciation after they watch cartoon films.

Table 3.2 Table of Collecting Data

Steps of the Participants Techniques of Data Techniques of
research collecting analysis
Pre research e Researcher e Test e Scores Constant
e  Students e Observation e Field notes Comparative
e Teacher e Interview Method ~ and
descriptive
statistic
Implementation | e  Researcher bservation e  Photographs Constant
e St Diary e Students’ Comparative
) eachers

Document Answer sheet Method
;er Diaries

Py

Result . %sea@r@qﬁ'u“

discussion . '“\'

a. Qualitative Data

To analyze qualitative data, the writer uses constant comparative method.
Miles and Huberman (1992: 15-19) say that in general, the data analysis process
includes data reduction, data presentation, data synthesis, and

conclusion/verification.
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1. Data Reduction

a) Unit identification. First, the smallest unit that is found in the data is identified.
It must have close relationship with the research problems.

b) Having got the unit, the next step is making codification. It means that the
researcher had to code every unit in order to know where the data come from.

2. Data Presentation

a) Data presentation is the step to bine some information into a compact and

an achievable unit.

rom the whole

. Verification is a

Moreover, the quantitative’tata "gained from the tests support the
qualitative data. The results of the tests (pre-test and post-test) are analyzed. The
data of the pre-test and post test from audio recording are listened. It is to ensure
the accuracy of the students’ scores. Then, the students’ pre test and post test
scores are presented in the form of mean scores. The mean of the pre-test scores

and post-test scores are used to analyze the teaching learning process. It is done to

compose the students’ pronunciation ability before and after the implementation
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of the research. The objectives and hypotheses of this research are tested using the
non-independent t-test. It is to answer whether there are significant differences
between the students’ achievement before and after the research.

The mean of the students’ score in the post test of cycle 1 and the post

test of cycle 2 can be calculated with the formula as follows:

_ X X = mean scores
X ==’
N

= the sum of all scores

= the number of students

3 (]
ove whﬁl\:;"é\g?ﬁg\; is[r ;Hé{ﬂ@g

To

post-test 1, post;;g;%} and po a f-?ffihe researcher used t-test
E::—-u_\_hh

the value for non-independentb

means

D = the differences between the paired
scores

D = the mean of the differences

Y D? = the sum of the squared differences

N = the number of the students

Finally, by analyzing the observation result and test result, the writer can
make a conclusion whether cartoon films can improve students’ pronunciation or

not.
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CHAPTER IV

RESEARCH FINDINGS AND DISCUSSION

This chapter shows the result of the research conducted in class VIII A of
SMPN 1 Kaliwiro Wonosobo in 2009/2010. The actions of this research were

mostly done in the library, because the facilities are complete and the situation is

as the coIIaborator The m of this research is to improve the

i \hwiﬂ"elght [r rladez:'{'liﬁl

a. Pre Research

Before conducting the research, the teacher has identified the problem of
the teacher and the students in teaching learning process. She used four
instruments to find out the problem, they are: questionnaire, interview,

observation and pre test. By knowing the problem, the researcher can gather the
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data that led her to the next step that is planning the action. The following is the
table of pre-research schedule.

Table 4. 1 Pre Research Schedule

No. Activity Date

1 Pre-test Wednesday, March 10™ 2010
2 Distributing questionnaire Wednesday, March 10™ 2010
3. Interview the English teacher | Wednesday, March 10™ 2010
4 Pre observation A‘-..._ Thursday, March 11™ 2010

5 Mrch 12" 2010

a)

pronunciation was reflected the, prenunciation of some English words that
sounded like other languages’ words. Somehow, the other students understand the
meaning of the words although the pronunciation was incorrect. They also have
difficulties in differentiating Indonesian sound system and English sound system.

So, they read English utterances by using Indonesian pronunciation.
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b) Students’ Intrinsic Motivation

The students’ motivation in learning English was very low. Most of them
were too ashamed to ask something to the teacher. They did not like to try
something new and they did not like to perform their ability in the classroom as
well. They were also afraid of making mistakes. That made them so passive

during the lesson. The number of passive students was higher than the number of

active students. Actually they were“ifterested in learning pronunciation because

it is something new for them. But, in fact the}teacher found that: they did not want

to speak aloug#or read aIQ\E@,i :h\'}'ney Llsbldtrﬂ-'{?rr {g-wan 0 askya
g just wanted to.-b‘é{{ng‘,usmle

the LCD and Laptop had not available yet before the researcher came.

The problems above were caused by some factors. The low students’
pronunciation ability was mainly caused by the lack of students’ intrinsic
motivation. The low intrinsic motivation is caused by the surrounding
environment. The people in their environment had very low motivation to study

something and to achieve higher education. That was why the students hesitated to
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make progress in their study. They just kept silent during the lesson. Although
they were curious about something, they did not easily show it to others. They
were afraid they would make mistakes if they did so.

The problems were also caused by the teacher’s teaching method and the
teaching media. He taught in class by explaining the material and doing the
exercises on the handbook. This made the students bored. Sometimes he asked the

students to read the dialogue in fropt ofsthe class. By doing this way, the teacher

could easily contrgl students’ pronuncia ion and “could fix any mistakes
immediately as"w

activity.

pronunciation

2) Questionnaire

In the same day of the pre test, the researcher distributed questionnaires
to the students. Questionnaire was used to prove the general assumptions about
the English teaching learning process in SMP N 1 Kaliwiro, especially in

pronunciation practice.
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Based on the analyses of the questionnaire result, the researcher
concluded that the students had many problems in learning English pronunciation.
Based on the result of the questionnaire, the researcher listed some problems,
those are:

1) Students had high interest to study English and English pronunciation but they
had lack intrinsic motivation, so they gave up to find other sources to practice

pronunciation.

2) Most students had problem in putting right stress in‘the right syllable/word.

a’;@?nedi :
i)
2,

In order to achieve pronunciation practice goal, he asked the students to
read dialogues in front of the class. By doing so, the teacher not only encouraged
the students to read aloud but also could fix any mistakes immediately. He also
asked the students to write down some utterances by dictating. He wanted the
students to understand both oral and written conversation. The teacher applied

drilling/method in the classroom since he often asked the students to repeat some
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words after the teacher. Actually, the teaching method used by the teacher was
good enough to teach pronunciation, but it was not that effective to achieve the
goal. In achieving the goal, the teacher should consider to apply other teaching
methods or simply to use media to deliver the material. Instead of using
interesting media or applying different methods, the teacher only used the same
method.

According to the teacher,.it'Was_possible to deliver the lesson by using

it needed a lot of struggles to
. - i i ] |
e s & éhm

the ge _%cept of

pake it since English was

not read English dialogues

pronunciation but

important, information—about [pron pot master the
. = —
material pretty Welﬁhe teache dents was about
e ;
thirteen years old. He Said that‘a [ influe terest in learning

lesson. On the other hand, low oi 3d students would give negative response.
The situation in the classroom influenced pronunciation practice. The

situation should be well controlled since the students needed to pay more attention

to the lesson. Most of students were not accustomed to learn pronunciation. It was

reflected on their attitude when they read something aloud. They were very

nervous and were not confidence.
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Based on the interview with the students, KK, TM and AR, the
researcher concluded that the students loved to study in funny situation. They said
that their teacher was funny and was able to create enjoyable and relax class
atmosphere by his jokes. The teacher taught pronunciation by drilling and
dictating. He simply explained the meaning of words in a dialogue or in a text and

showed how to pronounce each word. The students said that in the classroom they

paid attention to the lesson, but es when they were bored they often

chatted with their friends or do something jse That horedom occurred because

?@?ﬁb tez!chli!n'r \léf/)lﬁ:,meetl g

: en fon in g‘eﬁda}-‘ their main problems were

were supposed to choose which character they wanted to be and then they were

supposed to read the dialogue of their choice. Second, the teacher recorded the
dialogue. Third, the students were supposed to read another character dialogue.
For example the students who read Mandy’s dialogue in the first term should read

Mom’s dialogue in the second term.
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Based on the result of the pre-test, researcher concluded that the students’
pronunciation ability was low. They had difficulties in understanding English
spelling system. They made so many silly mistakes such as:

1) They pronounced go [gal] as [gu:]
2) The intonation of statement (falling intonation) was similar to the intonation of
yes/no question (rising intonation).

3) The dialogue was ‘flat’ because oave no stress to the dialogue.

It can be cancluded that another problem was about stress and intonation.

. i i '| |
iai&@é&?‘patt«[:rhgu qﬂrypﬂatioat eérns. They have many
N (7}
pronaun,gjn perfect falling intona.tjd’rﬂ?;?;hey alsohad difficulties in
o ; >

pronouncing particular sounds such zﬁae/,

They followedhdone

clearly as possible. Besides that, lesson plans for the first cycle were completed.

The teaching materials were taken from many sources such as: Oxford Dictionary,

www.youtube.com/pronunciationtutorial, pronunciation handouts, et cetera. The

topic was narrative text. There were three meetings in the first cycle. One lesson
plan was made for each meeting. The first meeting was about English spelling
system and vowels.. The second one was about diphthongs. The last was about

stress and intonation.
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There are many techniques of pronunciation practice. In this research, the
researcher used listening and imitating technique, reading aloud technique, and
recordings of learner’ production technique. The researcher used cartoon films as
teaching media since they have a lot of benefits which are effective to teach
pronunciation. The researcher used cartoon films as teaching media and used

audiolingual method to teach pronunciation in order to achieve the goal of

aving simple dialog s, having clear and intelligible

pronunciationgand avi %éieéffgpn filhn/Usethi cycle 1 is cartoon

filling’ .A’Fr{%ﬁllm hadtall of the criteria

lecturing technique combined with listen and imitate technique. She showed many

parts of the film as a ‘model’ to pronounce certain words, then the students
pronounced the word altogether. After that, the students tried to pronounce the
words individually. This was aimed to know the students’ pronunciation ability
improvement after treatment and to correct mistakes and errors made by the
students. In the 2" and 3™ meeting the researcher uses read aloud technique and

record dialogue technique.
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c. Action
As explained in the planning of the action above, the first cycle consisted

of two meetings and one test. Following are the schedule of first cycle

implementation.

Table 4. 2 The Schedule of First Cycle.

Meeting Date eacher Observer Material
MRP W Vowels
/]
'\ﬁﬂ}{) Mrc}\ Diphthongs
g/
M IK Stress and
- Intonation
__r-"
Mr-H< \ Pronunciation
=
=
=
N

1) The First Meeting (08.00-09.30)
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The meeting was conducted on Wednesday, March 12" 2010. The
material for this meeting was about vowels. In delivering the material, the teacher
used power point and uses media such as: LCD, laptop, speaker and white board.
After greeted the students, the teacher started the lesson by asking students’
impressions about the film they watched previously. The teacher played certain

part of the film and asked the students to find out at least three words in the film.

the words wepe”unfe |I|Q¢'jhﬁ§'h the {e‘laghe‘rr’ g}entm ned (ffe rests. The students

were ashamed becau&,ht e wordsgin the film wééjgo familiar for them. They

words individually. She
fixing students’ answer, sh xpl ahout the basic differences between
English pronunciation and Indonesian pronunciation. That was the opening stage.
After the opening stage, the teacher went to the main stage. First, she
tried to make the students’ interested in learning vowels. It was reflected in the
way she made the presentation slides. She chose bright and playful colors as the
main theme of the slides; she also used informal teenagers’ language style that

was very close to the students’ life. She chose some familiar vocabularies as the
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example of each vowel. The interesting part was that she put funny picture to each
vowels as the representatives of certain word. She did so because she simply
wanted to make the students remember the vowels easily. For example she put a
picture of a cat [keet] when she explained about sound /ee/. She explained how to
produce each vowel and pronounced each vowel. Then the students imitated the

teacher.

The teacher played the film#0niee more and asked the students to find out

at least three words'in the film. It showed a better %esult because they could

", "-,.".“ “H
were amazeg because@ were able
h"‘-\. F

Then, the parts of the film
containing those words.“After pronunciation
together after the teacher. This ae ade the students noticed that the native

/ ""-.,l"“
speakers’ pronunciation was yery di om. theit-teacher’s. 0, they had to be

2) The Second Meeting (08.00-09.30)

The second meeting was conducted on Wednesday, April 7" 2010. The
material was diphthongs. The teacher used the same media as the previous
meeting: power point, LCD, laptop, speaker and white board. After greeting the
students and praying together, she started the lesson by reviewing the previous

material. To remind the students, she asked the students to pronounce some words
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individually. It seems that they already got the idea although some of the students
made mistakes. This ‘test’ not only use to remind the students, but also to deepen
students’ understanding about vowels. Then, she explained the general concept of
diphthongs.

To make the students got the concept of diphthong, she tried to relate
Indonesian ‘diphthong’ to English diphthong. Indonesian has no diphthongs, but it

has similar concept to diphthongs oncept of ‘diphthongs in Indonesian are

two vowels joined t@gether and create a new;sound. Fok example: amboi, kerbau,

diphthongs

- Sﬁp .

examples, She prog_qynced certain

To identify how far they understand two materials: vowels and

diphthongs, the teacher divided the class into five groups. Each group was asked

to do the exercise about vowels and diphthongs.

3) The Third Meeting (08.00-09.30)
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The third meeting was conducted on Friday, April 9th 2010. In the third
meeting, the teacher was helped by Mr. IK as the observer. Actually, based on the
schedule the lesson should be over on 09.15 WIB, because the lesson needed time
more than the usual, Mr. IK allowed the researcher to finish the lesson on 09.30
WIB. The teacher began her lesson by greeting the students and by checking their

attendant list. She also checked the students’ readiness for the lesson.

The situation in the classrogm®is not as perfect as it should be. The ninth

grade students in the next class made uTecessary oise during the lesson.

Q\i@dﬁot conh gﬂ{{@)the aptop.
c c startedf{S{gﬁgplaln th

stress in two syllables words. The last, she explained stress pattern in three

syllables words.

After thirty minutes, she explained about stress within a sentence. To
start material about intonation, the teacher mentioned kinds of intonation in
English: rising intonation and falling intonation. First, she explained about rising

intonation, and then she explained about falling intonation. The students had a
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problem in pronouncing falling intonation because the students weren’t
accustomed to it. They were familiar with the pattern of rising intonation because
it was similar to Indonesian intonation.

As the exercise, the teacher asked the students to underline the stressed
words in “Desperaux Tilling” film’s dialogue. Then, they are asked to read the

dialogue as similar as possible to the film characters’ pronunciation. Instead of

stress patterns. Nevertheless it was so mu jbetter than, the pre test result. In pre

Ay pe;g’{jn
%,

Since this-research is colla
[

tﬁ:v esearch, t,he»observ —Mr. IK always

had many weaknesses. Although the she made progress in each meeting, there

were still some weaknesses that should be fixed in the next cycle. The observer

notes were listed in the following table.
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Table 4.3. The Observer’s Comments in Cycle 1

Meeting

Activity

Comment

a) Opening

The researcher spoke loud, it was good to deliver the
material. All students could hear her voice. Unfortunately,
she forgot to pray, checked the attendant list and asked for
students’ readiness. The students were so quiet and
passive. They gave limited responses towards the teacher’s
question. The students were also confused with the

teacher’s instruction in English because they weren’t

0 it. The teacher should teach bilingually to

make the students under the teacher’s commands and
Tsl. Sh?ave motivatign to the students and it was
poir“l p{ré /) tude

g active co'@ to the firs

2

instructir

ll".é"'l;h;od

and laughed. They

ime they met their

cher was too=fast. The teacher needed to
ek

ples to n-w'“é_‘_ke stude understand the

rall, the teaching learning process was good.

1) Opening

2) Main activity

The students were active. The teacher didn’t forget to pray
and checked the attendant list. She also reviewed the
previous lesson. But it should be longer because reviewing
the lesson was very important.

The students were more active than before. They gave
some comments or criticisms related to the activity. The
teacher was successful in controlling the classroom and
creating funny and cheerful atmosphere but she did not
write down any notes for the students. When checking the

students’ answer, it would be better if she wrote the correct
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R) Opening

3) Post-reading

b) Main Activity

answers down on the board.

When checking the groups’ answer, it would be better if
the researcher compared it with the other groups’ answer.
It would make them more active.

There were some technical problems that affect teaching
learning process. The LCD could not connect with the
laptop. The students seemed little bit disappointed because
they cannot see the materials and the films clearly.

The situation was very noisy. This condition made the
students lost their focus and less active than the previous
ing. T

board instead presented the

There

wrote the materials down on the

aterials in the laptop. Then,

eir interest by answering

progress ilff:,assroom situation. Two students
y read the-rtfi.a’logue in ffront of the class.

Aspects re-test result Post-test 1 result
— Short vowels Bad Very Good
Vowels — Long vowels Good Good, with a bit
improvement
Diphthongs Bad Good
— Stress within a word | Bad Better, with a bit
improvement.
Stress — Stress  within a
sentence Bad Better
— Rising intonation Good Good, with a bit
Intonation improvement
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|- Falling intonation | Bad Need improvement
Students’ mean score 44.3 73.5

e. Reflection

From the observations above, the researcher got the result as follows:

a) The students were interested to learn pronunciation but unfortunately most of

b) dents made a ){ I,gjo S
' \é eflected on tlr;#’l f

d)

d*Pe stated that 1% cycle did not give a
satisfactory result although the result of the pronunciation test had shown the
improvement. There are many weaknesses in 1% cycle, so the researcher decided

to go to the next cycle.
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a. Revised Plan

Based on the first cycle result, it can be concluded that there are
improvements in the students’ pronunciation ability. Unfortunately, the teacher
still had many problems in teaching learning process. It dealt with the teaching
method used by the teacher. In the first time, she thought that the method was
effective to teach pronunciation. It was true that some students had made a

progress in the class. In fact, it alsosmade the students less active during teaching

learning process begause it tended to be t[ez;her centered, not student centered.

A s.t@az& R

expressions used mthgjﬂm Be5| , e of Lbe@ents complained about the

ﬁé}new e read aloud with such

b. Action
The second cycle co T two" meetings and one post-test. In the
second cycle, the researcher focused on applied the materials given in the first

cycle. The schedule of the second cycle is listed on the following table.

Table 4. 5 The Schedule of Second Cycle
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Meeting Date Teacher Observer Material
I 28-04-2010 MRP Mr. IK ‘Fireman Sam’ dialogues
(voice over activity)
I 30-04-2010 MRP Mr. IK ‘Fireman Sam’ dialogues

(voice over activity with

expression)

Post-test 2 01-05-2010 MRP Mr. IK Vowels, diphthongs, stress
and intonation.

on Thursday, April 29"

The first n Ko‘ %\ cylcqe f conducted
2010. In this eetlngThQ\‘{q mer prepared todd@toon filmwhich was suitable

for their co prehenh_‘ level. Th cntitled ‘Fu"f eman Sam?. After reviewing

—
students toygive any- fgommen al Some o'I;grem salg

others kept quiet.

The teacher distributed the dialogue script and the list of unfamiliar
words such as: finders keepers, maggots, and crumbs, et cetera. She showed how
to pronounce those words and also explained the meaning of each word.

In this meeting, the teacher said that she had a plan to have an activity
called voice over. First, the teacher divided the class into several groups. After

divided the class into several groups, the teacher played the film while the
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students learn the dialogue. The teacher asked the students to listen to the film
dialogue pronounced by English native speaker while they read the dialogue
script, so that they could learn to read the dialogue as similar as possible to the
film. Each member of the groups might choose his desired character. After the
groups were ready, the teacher asked each group to read “Fireman Sam” dialogue
in front of the class. Before the group started to show their performance, the

teacher reminded the group to use#Corkect pronunciation. She also allowed the

students to use expressions when they pegform the

groups were : tcé:\:\éga%wn[r’;;; i

performance. The other

help.

The activity was continued by having a discussion about intonation and

expression. The teacher explained the basic concept of expression and its
correlation to intonation. Then, the teacher showed some expression and its
intonation. First, she showed the expression of anger and showed how the
intonation should be. Then, she analyzed the dialogue together with the students.

She gave more attention to certain parts because the students usually had
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difficulties to give right expressions in these parts. The teacher also compared 2
expressions; such as anger expression and sad expression to deepen the concept.
The teacher explained that expression and intonation have an important
role in communication, especially when they conduct a voice over activity. To
succeed the activity, each students need to understand the character they were

going to play. The following activity was recording. The teacher asked two groups

would record it. Ea group tried to show their best performance by studying the

tg ;}?',-The aore they practice the more

I03|ng,1Pﬂ3/"f_3550n thelteacher asked the

’s Comments in Cycle 2

Meeting Activity Comment

1) Opening The review was too short. The teacher should
consider adding five minutes more to review

the materials.

I 2) Main activity The students could not understand the film
perfectly. The teacher should consider finding
another film that has the same level as students’
understanding. The film was short and funny,

but the pronunciation was unclear, it could be
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Closing

seen from the students’ complaint. Although
some students refused to read dialogue in front
of the class but the teacher successfully made
the whole class active. There were some
progresses in this meeting:

e  The students could follow English stress

e The whole class actively involved in the

activity (reading dialogue)
The teacher should repeat every word she

pronounced more than 2 times.

class was actively involved in
ents were impressed by the

e dialogue even after

R 10 {'-_.ff.-'f. 3

In the second post#test result, the researcher found that the

students’ pronunciation especially stress were improved. The detail

improvements can be seen in the following table:

Table 4. 7 The Comparison between Post-test 1 and Post-test 2 Result

commit to users




pustaka.uns.ac.id

digilib.uns.ac.id

132

General aspect Specific aspect Post-test 1 result Post-test 2 result
-short vowels Good Better
Vowels
-long vowels Good, with a  bit | Verygood.
improvement
Most students could Better. Most students
Diphthongs differentiate diphthongs and p_roduced clear
vowels. diphthongs.
-Stress  within a | Good, with a bit Better. They followed
word improvement. English stress pattern
very well.
The students’ ability
-Stress  within a | The students*ability in in using correct stress
sentence using correct stress pattern | pattern improved.
) ”“JI roved just.a:bi They could produce
}\i\ﬁ\k ?.i;. : English stress patterns
T i correctly.
N\ 2,
"] -Rising intonation |.Good With ahit Very Good.
— e mprovement. Some of
o . I .
htonatialie -Falling lem coqfu§ed,m*_
differentiating falling and
Lol . =
o intonation— »
— — 4
&udents’ mgan score [, 80.6
o
5y

d. Reflection

pat the result of post-test 2 was

uded that the students’

After implementing the second cycle, the researcher compared the result

of first cycle and the result of second cycle. There were some differences between

the first cycle and the second cycle. The differences are including class situation,

students’ intrinsic motivation, and the students’ comprehension.

The class situation was more alive. The whole class was actively answer

teacher’s questions and was actively involved in the activities. The teacher always
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said that making mistakes was the part of learning process, so the students were
motivated to answer teacher’s question although they didn’t sure that their answer
was correct. The teacher tried to be as relax as possible in facing some problems
occurred in the classroom. It happened when some members of the third group
refused to perform their dialogue in front of the class because they were

unconfident, the teacher allowed them to read the dialogue using their own way.

She asked the other students not todaugh at the group performing their dialogue.

It made the students'felt secure and relaxe?ln doing the exercises. It also made

;hg},}e}&her sc& FI f@(e notdoubt.in expressing their
st deermé/_fggi mistakes

&res t, the rese,a:eher concluded that there

improved. It can be seen from the mean scores of all students. In the pre-test the

mean score was 44.3; in the first post-test the mean score was 73.5; and in the
second post-test the mean score was 80.6. It proved that there was an

improvement after the actions.

3. Findings
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This section presents the discussion of the research result concerning
with the students’ responses toward the pronunciation practice uses cartoon films
as the media and problems faced by the researcher during the research.

a. TestData
Based on the test result, after the actions of this research the students’
pronunciation ability was improved. The analysis of the students’ score shows that

there is an improvement of the students®pronunciation ability.

In the prestest, the mean of the students’ scote is 44.3 while in the first

\h@.le-?é scoré SJ' ,5;5' fter ‘e@mparing these score, it is
o, the L&a@tt) of 28

post-test the m€an .ﬁ

found that at the Ieve’L}agnlflca :

second post-test.
The last, if the pre-test scores and the second post-test scores are
compared, it is found that ¢, is 20.5. Since t, is lower than ¢, it can be concluded
that the improvement between the score of pre-test and second post-test is
significant.
Based on the computation above, it can be concluded that teaching

pronunciation using cartoon films as the media improves the students’
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pronunciation ability. The summary of the students’ mean score, the t-
test (¢o), (t0)1, and (to), can be seen in the following table.

Table 4. 8. The Students’ Mean Score and the Signification Value

The Signification Value
Pre-test & Post-test 1 & Pre-test &

Test Mean Score Post-test 1 post-test 2 Post-test 1
(to)s (to)2 (to)
Pre-test 44.3
Post-test 1 735 15.2 5.3 20.5
Post-test 2 80.6 d__,JA\.,__

b. Non-test Déta \\:H,I 1":'& [rlll“Z{-‘:r"
Besides analy}g the test,d he rese _af6é§r also analyzed the non-test

process still had many weakn nesses included the teaching steps
order, the teaching technique, the time allotment of review, and the control of
students’ interaction.

In the second cycle, the teaching learning process ran better. The teacher

made a progress by using new style teaching technique. She was successfully

activated the students. It was a good progress. Although still there were some
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weaknesses, such as time distributions and some technical things. Overall, the
teaching learning process was good.

2) Interview Notes

Based on the interviews which had been conducted before the researcher
implemented the action, the researcher concluded that the students’ pronunciation
ability, students’ intrinsic motivation and students’ confidence were very low. The

teacher had difficulty in teaching pronuaciation in interesting way and made the

C @F&éfwewslgdrré[}ﬁd afterthe implementation of the
thatythe use/]geiﬁartoon film in teaching

the students admitted that their 'co: ce and their intrinsic motivation were low.
They loved English but they felt that their ability were very low. They had
difficulties in understanding the concept of English spelling system.

After implementing the action, the researcher distributed the second
questionnaires and she got good responses from the students. The students

admitted that they have a better understanding in English pronunciation. They are

also more motivated in learning English, especially pronunciation. They enjoyed
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the lesson because they could watch cartoon film and also could learn something

from it.

In summary, the research findings are listed in the following table:

Table 4.9 Summary of Research Findings

Research Findings

Before Action Research

After Action Research

1. The Improvement of students’
pronunciation ability

The students’ pronunciation
ability was low with the pre-test
meal re is 44, 3.

A. The students’ pronu
ability

/

RS

[

ey

—
=
(=

B. The achievement of tﬁ;'g__tudents

test score

using Indonesian spelling
-E\::,;;mm 1/

The students’ pronunciation ability

got better. It is proven by the cycle 1
post test mean score is 73, 5 and the
cycle 2 post test mean score is 80, 6

Pronouncing English s by

/ k/as/w/
2

Pronouncing English words by
using English spelling system.

e They were carefully pronounced
‘purse’ in the correct form
/p 3:5/. They used to pronounced
‘purse’ as /p U:rs/.

diphthongs.

A =
8] .~
Mal istakes in prenouncing | Making fewer mistakes in

prenouncing diphthongs.
they were successfully
pronounced ‘pure’ /pj[Ty/

Having difficultie
differentiating simi

different
pronunciation.

aving fewer difficulties in
differentiating similar words
pronunciation.

¢ “kemarin saya main tebak-
tebakan beda I'm full dan I'm
fool lho bu d kelas...”

Using wrong English stress
patterns when they pronounced
words/utterances.
e They stressed the words
equally

Using right English stress patterns
when they pronounced
words/utterances.

Having difficulties in using
falling intonation.

e They always used rising
intonation in every part
even in the part where
falling intonation should
be used.

Having fewer difficulties in using
falling intonation.
¢ “Bu, falling intonation itu begini
kan?” (mengucapkan falling
intonation)

The students’ pre-test
achievement was low.

The achievement of pronunciation
test (post test 2) increases..
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4. The improvement of classroom Keeping quite during the lesson. Having a tendency to become more
situation during teaching and cheerful and talkative
learning process by using cartoon
films
Not active Quite active
= The students did not answer o Almost the whole class actively
teacher’s questions. answered teacher’s questions.
= The students did not ask any o They asked something to the
question to the teacher. teacher although it was not
= The students refused to do closely related to the material.
what teacher asked. e The students were pleased to do

what the teacher asked to them .

Refusing to read aloud in front of | Reading aloud in front of the class
confidently.

acher Raising their hands when the teacher
asked to do something. asked to do something

5. The students intrinsicimotivation Did not haVEJ\ItIa’[IVE to ga They practiced pronouncing
! more[k E)Mb dialogues with their friends.
lI "II-

Having lack corirf ﬁzclg,when E‘hey explored some expressions so

they yvere readng/d@ogues e dialogue would be much more
ive.

ing traditienal method‘r - kting a new teaching method.
‘_,—F.

Usiqgl'iited ' aching media__ | Using various teaching media.

he nts didinot greet When Ti;}greeted the teacher when they

class "':_" they met the researcher each other
,.;;" hey did notdiscuss the nﬁterlal They discussed the material even
—, o ide the cl fter the class
- the was over. tside the classroom a
e ::_-._'“ as over.
The goal of t ents’ pronunciation ability.
The research findings show the impr in many aspects by comparing the

condition before and after cartoon films were used. In this section, those findings
are discussed by justifying them with the theories in Chapter II.

As mentioned before, cartoon films are appropriate media to improve
students’ pronunciation ability. The improvement of students’ pronunciation

ability in this research involves certain focuses which are closely related to the
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theories in Chapter | about the goals of teaching pronunciation using cartoon
films. Each of the finding is discussed as follows:
1. Cartoon Films is able to Improve Students’ Pronunciation Ability.
Kenworthy (1987) states that the main goal of pronunciation for the
learners is that pronunciation can be comfortably intelligible. It means that the
conversation between the speaker and the listener can be ‘comfortable’. It is not

the condition where the speaker and«théslistener speak a native-like pronunciation,

but both the speaker and the listener under, ftand eachy other. Cartoon films are

w\& to LCH' Jé»f{@ﬂntel igible pronunciation. When
1 arnlng,pf/%é,ss it helped the teacher to

were contin

words.

transparencies, and film are carefully prepared they give some important benefits;
one of them is add interest to subject. He adds that cartoon films are effective
media to encourage students to action. It means that students take turns as active
speakers and active listeners as well so that their pronunciation ability is
improved. In this research, the students were actively participated in many

activities in the classroom; one of them was voice over. In this activity, the
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students were challenged to read the dialogue as close as possible to the real film
characters’ pronunciation. They were so motivated to imitate the pronunciation of
native English speaker in the films.

The group had an opportunity to record their dialogue. Then, they were
supposed to compare their record and the original film so that the students could
correct their mistakes in pronouncing the dialogues. Cartoon films really affected

students understanding about pro

ion. Before cartoon films were used, the

students had some ress patterns. After they

ifficulties in followin? English

Automatically, the students’ prontinciation'$core was tmproved. [The improvement
= ;
can be seen i table 4.10 belg b

Table

ble QThtﬁan S

Mean of students’ pre Mean ofStudetits’ post- Mean of students’ post-

test scores test 1 scores test 2 scores

44.3 73.5 80.6
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2. Cartoon Films is able to Improve Classroom Situation in Pronunciation
Practice
There are more advantages that disadvantages when cartoon films are
used in the teaching learning process. The advantages and disadvantages are
explained below:

a. After students watched cartoon films they often imitated particular dialogue

even after the class was ove e they were accustomed to listening to

dialogues spoken by natives, they coud)easny remember the dialogues. That

was the préof that c -I!'Iihlm cb Ijl,ffpbr ate Stu
Nl 7
%

"\x

pronun ation. ¢

the teacher to pray and fix little mistakes done by the teacher. Besides, they
were able to give right expression to the dialogue.

d. Cartoon films are able to stimulate students to action. In this case, the
students were stimulated to listen to the dialogue of the film and to produce

English sounds as much as possible. They could make it although it was
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something new for the students since they were accustomed to produce
Indonesian sounds.

e. Cartoon films are audiovisual media that have a lot of benefits to
pronunciation practice. Compared to other media, cartoon films provide
something that not easily provide by other media. They provide enjoyment

and a good learning model at once. That is why the students look happy and

po]t 5’ Z)ﬁ'@g} /ng

bovey it cantbe’éépcluded that the hypothesis

relax during the lesson.

of this resea ¥ ilms ia to improve the
_.r'

students ronuncigt_lgn-abilit The iims ing'pronunciation
]

encourages on in an easy and enjoyable way
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CHAPTER V

CONCLUSION, IMPLICATION, AND SUGGESTION

This chapter presents the conclusion, implication, and suggestion of the

study about improving students’ pronunciation ability using cartoon films.

‘Conclusion

Based on the discussion in the previous chapter, the researcher makes a

conclusion thg i ptt@iq ffective because it
can improve the prol_;@‘latlon ab of the students as

'H

significance 5%, the (to)2 is 5, 3. Because the (to)2 is higher than(t,), it means
that there is a significance improvement between the score of first post-test and
second post-test. The last, if the pre-test scores and the second post-test scores are
compared, it is found that t, is 20, 5. Because the t obtained is higher than the t
table, it means that there is a significant improvement in the students’

pronunciation ability. The students’ intrinsic motivation also improved.
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The improvement was shown from the students’ attitude during the
actions. During the researcher was implementing the actions, the students were
more active and relax. It was totally different from their attitude in the first
meeting. In the first meeting in cycle 1, they were too afraid to show their
‘existence’ by keeping quiet during the lesson. In the cycle two, they were easily

did some activities asked by the teacher. They interested and enjoyed joining

pronunciation class.

\nﬁxs | JJJJ@, 2

Based on theacqhnclusmn above, Tcan be,xﬁ'é]:._tgd that cartoon films can be

The researcher would™ li 0 gIVe some suggestions related to this
research for those who are closely related to English teaching and learning. The
researcher hopes that these suggestions will be useful, especially for teachers,

institutions, students, and other researchers.
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1. For the Teachers

Pronunciation is considered important subject that should be taught as
early as possible. So, it is better for the teacher to teach this subject first before the
others. Pronunciation is very important for the students as a basic ability to help
them listening to English utterances. Because of limited time, the teacher should
teach pronunciation effectively or the goal of pronunciation teaching will not be

achieved. One of several ways tostedeh pronunciation effectively is by using

cartoon films. Cartaén films are familiar tf?ﬂgs for the,students. They provide a

w ot [
good pronunciétio . ods?\k\'tqﬂ}he stLdéflﬂl’L A{A’Q}eove
students’ attg ntior-l S(_)il{e eacher ’ [ casily delwm{({?ﬁnaterial \

2. For the Institutions

The institutions that deal with English teaching-learning in their
programs should provide the appropriate facilities that support the teaching
learning process in order to improve the educational quality, such as an
appropriate language laboratory, audio visual room, internet, library et cetera. The

institution should encourage English teachers to use different techniques to teach
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English especially pronunciation in order to improve quality of teaching learning

process.

3. For Other Researchers

This research studies the improvement of pronunciation ability using

cartoon films as the media. The result of the research is expected to be able to

wusindiother media.

(U 2%
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