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Teaching Styles of Malaysian ESL Instructors: An Investigation
into Current Practices and Implications to English Language
Teaching (ELT)

Thang Siew Ming and Wong Fook Fes

Abstract

Resaanch studes (Feldar and Siverman, 1588; Lawrence, 1593 Cuwdord, Ehrman and Lanine,
1881, Schmeck, 1588) have pointed oul the problems associaled wih senous mismalchas
between the leaming styles of students in a cdass and the teaching styles ol instructors. It s nat
abways possibie for the teaching styes of 1eachers to match that of studends, considering that in
a class there are students with a vanety of leaming sivies. However, it s crucial for ESL (English
a5 Second Languagea) ieachars o bo aware of the shudents” different learming stles and o adapl
their beaching styles accondingly (Kinsella, 1995; Kingella and Sherak, 1968, Thang, 200G}, In
addilion, It is crudal lor ESL teachers 19 possess knowledge of cument theores and thinking in
EZL feaching and l=aming and to help students inculcate sirategies and processes for elfectiva
and autonomous language kaming (Oxford, 1880 Owiord and Erhman, 1885; Rossi-Le, 1995,

Thes sfudy s undefaken on & group of ESL instrucions teaching English for Specile Purposes
[ESF} courses in a public university in Malaysia 1o find out {1) to whal extent ESL instruciors apphy
cument theanas and thinking on ESL tsaching and (2} 10 what extent they considar the lsarming
stylas of ther students. in their teaching and help ther students 10 be avware of the appropnale
language leaming sirafegies and procassas Tor autanormous language leaming. A queshonnaine
wias used o colect data for the sludy and the regulls wene analysed guanitatively, Pedegogical
implicatiors of the fndings would also be discussed.

Background

This study investigates the teaching shylas of a groug of ESL instruciors in Unversiti Kebangsaan
Matayssa (LIKM], one of the eaghl publc universities in Malaysia. UKMwas the frst Malay medim
university in Matayssa and was set up with the nalionakstic mission of pomaling Matay as &
academic language for knewledge scguisition. Despile #s nebonalistic fervour, there has been
an mvaneness of the naed fo improve e students’ profciancy in English. To this end, the Uneversiy
has employed 3 Bargs eam of ESL insinacons who have been entrusted wish the task of upgrading
the undergreduates’ Epglish proficiency. The Englsh languags oourses oflered oongisbed mainly
of English for Specific Purposes (ESF) courses and advanced lewsl courses such as Crbical
Thinking, Interactive Reading. Speech Communicafion, Public Spasking and Tachnical Report
Wiriting.

The courses offered are conducted purely through the face-1o-face mode Students have 1o attend
four howrs of tutonals per week. The ESP courses aim prmanly &t equipping students with the
necessary reading skils to handle authenbc disciplne-specific reading matenals. They also
provide studerts with a belter understanding of the temminclogies and concapis leamed and
equip Bum with the ability 1o summanse information specific 1o their disdpine. The advanced
level courses aim mosatly al furdher developing he students” rrasiery of specific skilks
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Literature Review

Pafiiions of Taaching Shi

What is teaching shie? This is a Gficull question k> answer, as there is as yat no 'definiive’
defnition of teaching shyies widely agread upan by researchers. Howaver, there have begn many
gitempts to defne lepching styles thet reflect the devslopment in thinking in language teEching
and leaming, For exampla, Fisher and Fishar (1975 246) describe teacher styfe as "a pervasie
way of epproaching the leamers that might be consisten] with several methods of teacher. This
defnition from tha Eabe sevenbes emphasizes the imporiance of teaching methads and the abidity
of the teacher io sedect (e right approach for the class. Teaching styles tended 1o be equatled wah
leaching appraches, as that was the mainstay of language teacher kairing & that bme {and
possibly now as wed),

To Kapkan and Kies (19296:2), ‘teaching shyle consisis of a teacher's persona! behandowr and the
media usad 1o fransmil deta o or recaive £ from tha leamer’. Thes defindon siresses he [eachers
behaviour and media use which affact the delivery of the insbructon, Temmns such as 'inllistng and
responsive behaviour (Flanders, 1570) and ‘progressivism and tradianaism’ (Bennatt, 10876,
Kestinger and Padbasur 1953) hawe also Been used o reder 10 teaching styles. Each of these
berms reders oo parkicuiar sed of leacher behavieur and media use, which glicis different readions
fFom the leamer, Within this contesd, it does seem reasonable fo assume that the progress of the
leamer & depandent on the teaching shyle of fha teacher

Mo, with befler understanding of the complesities that infuences tha way a teachar eachas in
class, a teachears taaching shye is seen as being 8 resut of o teacher's past waming and
teaching expesience, present Same of mind and body, and fulure plans and ackons (Connedly
and Clandiren, 1986} This suggeats that teachmig afyie ks Mghly indidusisic end s something
ihat & constantly in 8 state of fiune i this is so & wil be difficu® 1o investigale teaching shyles
However, researchers such as Witkin (1581}, Dunn and Qurn (19597}, Kaplan and Kies (1953),
and Peacock (2001} assed thal feaching styles can be dertibad, and his i@ (he assumpbion Sl
ihis stugdy adhares to. For this study, tesching stye {8 definad as the lanquege tesching and
leaming theones and pradtice that the teachers beleve in and subscribe o N the execution of

i gty

Cument Theones and Thinkimg on ES5L Language Teachimg and Leaming

A restew of cument ierature on ESL language leeming and papers presented al Enguage
educalion conferences seem (o sugpest that the buzzwords for the language tesching and
heaming for B 21° cenbury are feamer-cenbed aring and feamer sufonomy which are furlbar
davelopmeant io Communicative Languase Teaching inlreduced in the sevenbes The fundarmertal
elemments of this approach am:

focusing on process ralher than product
Tocwusing o function over form
wsing a halshic approach
devaloping communicalive cormpetency
geveloping cross-cullural insighls and sirategies for efective cross-cubural
communication
u=ng authentic matenals and prosvidng reabword expenences for language learming
encouraging collaborative leasming
developing lifelong leamers
promoling student-directed, student-cantred learming
accommadating different lpaming shies and sirategies
{Fusak and Crito, 1997 & Wiliams and Burden, 1997)

= 50
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YWiih the ghift in emphasis in langusage leaming o the leamer, the teachar’s rofe has shfad from
thal of baing a provider of knowiadgs o that of a fBcitador of leaming. As a Badliatorn she is o
proside students with: opportunibes to develop their knowiedge so thal they Gn take grexer
eonbicl of their learning. Ths & consistent with the cument emphasis on salf-access, salf-
Imstruchonal, indviduaized and auvlonomous language fieaming. As & fachietor, the teecher = '3
gude on the side' nol “a sage on the stage’ According fo Benson and Voler (18497, p. 102), 3
faciitator provides 'pesypcho-social suppon’ and 'lachnical suppod.  Sorme saben] fealunes ol
psycho-social support ane

e personal gualiies of the faciifalor {being canng, suppodiva, patient. tolerant,
ermgathic, open, non-jedgementaly;

a capacity for motvaling leamears (ancouraging commiment, dispersing unoerianty,
halping leamens o cvercome obsacles, being  prepared 1o enfes inbs 8 Qadgue Wil
leamers, svoading manpulating, chisdifying o controling them);

an aidlity 1o ralse leamers’ awarenass (be decondition’ them from preconcaplions
abot leamer and =acher roles, 1o help thern parcane the uliity of, or necessity fior,
indespandent leaming).

Snme ke fealures of lechrcal support identibed are;
halping leamers 1o plan and carmy oul 1heir independent language lsaming by maens
of meedis analysws (both lzaming and language naeds), obgactive sefling . woark
plamning, seleding malenals, and omanzing infaradions;
heloing leamers 1o acquine the skils ard Esenbeciine nesded O implemean b2 above
ity reising their swarenses of Bnmians and leamang, by providing leamer irsanng o
hel tham idenisy lsaming styies and eppropiate Eaming strateges.

Crreer rodes of teacher ane &5 counsallor, motiviator and subject expen of resource parson. Al
thete denvglopmems mpact an the teachers who have 10 cope with the change. Hence, ong of
the chiectives of this paper is 10 ascertain if 0w teachers possess an awarenass of their changing
and muliple roles n line with cument developments in E5L teaching and leaming

Misrmaich boafween Teaching Slyles and Leaming Shvies

Many research sludies have fourd that a sancus mismaich can occur betwean the leaming
styles of stiudents ina dass and the teaching shde of the instruckss (Fekier ard Silverman, 1988
Lawrence T893 Cwford, Enrman & Lawne, 1991 Srith and Reredl, 19341, This mismaich s
sand w0 have 3 negadeee offed on students’ lkaming and can affect his aftude and his molkation
(Feid, 1987, Cottazn, 19200, In addition, many researchers have hypothesized that a better malch
beatwaan teaching styfe and leaming stylewilimprove leaming, attitudes, behaviowr and motivation
(Viling, 1988, Reid, 1887, Codord, Holaway & Horten-Murilo, 19925 They suggest that matching
leaching style 1o students’ leaming stydes will provide all studems with equal opportunty (o leam
end wiondld buikd shedenis’ self awananess. Red (1887 prescnbes a balanced feacking shyle so
that &l leeming styles coukd be catered for, White Wiling {1388) agrees with Rexd's prescnption,
b faels howaver, that askng teechers o adap! 2 style thal they are not comioriable with might be
counted-prodiuctive. Willing uncarscoras the need lo respect the individual teaching style of
teachers. Felder (1825), on the cther hand, wams that what leamers lixe may not be the besi for
leaming. Generally. most researchers agree that 8 better match between tzaching atyes and
leaming styles wil laad to batter sludents’ allilude 3nd heighlen motivation thus leadng 1o more
effective lnaching and Baming

Astudy by Peacock (2001} is the first siudy that attempls b prowide empircal evidenca to supiport
this wadely accepled hypothesis thal e mismeich between 1eaching and leaming shles wil
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resull n mefectve leaming, demaltnalion and rustaion, Dath was osllectsd usng gueshionnare.

irendienys and lesls. His samples wene EFL siudents and teachers at a Hong Kong Liniversey
(bath local and Westem). Peacock (2001} lound that the leamers prefested Kinestheabic and
Audiorny sbyles and disliked individug! end Group shdes. His sample of 46 Hong Kong EFL
teachers prafemed Kinesthabc, Groug and Awditory siyles and disled Tactie and Indridu
styles. Wasten teachers also dislike Audtory styles, Thore was a mismalch betwesn Group and
Auditory shyfes. Peacock condudes by saying that EFL heachers should beach in a balanced style
%0 &% 1o apsornmodate dfierent leaming afyvles Thes 5 similar 10 suggeshons made by ofher
researchers,

I our study, we ang inferastad in indng oulwhal the teaching shdes of curifanguage leachers ane,
Thig is impenant because accanding 16 Wiling (1983) teachars’ awareness of el own 1eaching
shyle will help them b be more effechive because ey would then be abile ko adjust thair feachmg
styles =0 a5 to sccommadate the diverse lsaming styles of the shudents.

The Research

This study was undanaken 1o Invesihgate Maefaysian ESL 1eachers shylas in taaching Englsh,
Vithia thare are many methods that can be used fo explone teaching Shias, this Shudy adopls a
wholly quaniitative approach Bt only uses data chlaned from & questionnaine-suney Admisedly,
guch dala s one-girmensional and more insghls can be gained if the data (s engulsted with
fingings from other qualitative sowcas. Howavar, since thes study is 8 praiminary invashgation
irto beaching style, i has confined the discussion withn the quanttalive paradigm

Sample Populaban

The study was conducted on 26 ESL teachars from the School of Langquage Studes and
Linguisfics, Universill Ketangssen Maleysia. The teachers were of vaned ethnicity, 16 Melays, 7
Chingsa and 3 Indans, which i raflective of the racial compaosition of Malaysia. Fig.1 balow gves
a breakdown of the insirucions acconding 1o gender, age, quakications and teaching expesience:
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{render MAge Cralidficicms Teaching Experence
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"Thase ncludes degrees n related dscplnas

Figune 1: Breskdown of the netructors according b gender, age, gualfications and jsaching
expEnience,

Purpase of the ressarch
This reseanch sludy aims b investigale;

(T} the axtant to which tha ESL instrocioes apoly clrend theones and thinking &n ESL
teaching and kaming

(2} the extan ko which they consider the leaming styies of thefr students in their igaching.

(3hthe exient 10 which they heip thesr sludenis o be avare of the appropriate language
lesaming strategees and processes for aulonomous anguage leaming,

Raseanch nsuments

The questionnaire usad comprises 50 objective questons that axplore vanous aspects of teaching
styles. R is nol denvad from any speciic sowce bul developed by the researchars based on ther
vast experience in this field. However, references were made 1o Wilkng's Leaming Styles
Crreslionnaire (1988} and Oufords Stdes Analysis Survey (2003) See Appendic | for the
guastionnaire.
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Ressarsh procedins

Thi guastonnargs were disnbuied 1o all instructors tsaching English Languags courses n
LA Ougt of the 20 mstructors that recesvad the guestionnares onhy 26 of them completed and
relumed the gueslionnakes grng an aliition male of 35 %

Statstical Procedure

Facior analysis and estmates of relabdity {intemal consisfency and stabilty) were completed
using SP5S (Mersion B siadsslical package  The 'factor analysis’ procedurns was adophed fromm
Wiling's study (1988} This procedure wasg used o identify sels of responses, which have a high
comalation with each oiher The procedure insalved was purely mathematical (het is, there was
no preconcenad pattem, which the analysis was attempling to find. Instead, & sorted through the
possible combmations or resporses across all casas studad in order to discover whethar there
ware: any combinations of questions whose response-levels consistently fended to move in
paralkel IFsuch & st or selswere distonened in tbe data for this sureey, i woukd hen be necessany

bo exarming the padicular [ssues imsohved, In order 10 see whather those seis appeared b have
ary coherent ‘meaning in recogresable teaching sties 1ems, Then, the meen soore of aach
subject’s response to the dems lsled in each Tacior was cakculaled, Tha fador that wieided tha
highest mean soore was then oonsidened the predominan patterm of preference of that parson.
The charecienisics of each 'group’ were then shuded, Followng this, e paltems of prefenences
af 1he nainciors of the dfferent categonas werae compared by calculabing the parcentage of
leamers that belongad 1o each group

Lising factor analysis fo idenfiy paltems of teaching shyle preference

Exploratory facter analysis was ussd. Prncipal companans facior analysis of the thirty ilerns was
carried cut  (with PSS 11 programme). The varimax & (onhogonad} rolalion and Kaiser
nermalsation procadura (Munnally, 1578; Kim and Musller, 197E) was used. It yiedded a fourteen-
factor sciulion, which accounted for 92 47% of the vardance in the ESLinstrudors. The Scree Test
lproposed by Cattel, 1056) suggested the possibilty of ignonng B last len fachors, as they
appeared o be leveling off with the lower components.  In weew of 1hat, we decidad to kmi e
factors bo four and pedormed prncpal components factor analysis again. This time we cbiainad
a four-factor salution with an explaned vanance of G241, To decease crossJoadings and o
ncrease efficiency from thesa raaults, &l ilems that badsd belkww 0.3 weere deleled, 0 cases
wiere there ware cross-loadings of ilams between faciors, the lower loadings were aulorralically
celeled  lems 1had baded highy on bwo or mone faciors were ot counted as tems of these
factors. Finally, any loading of balow D 4 wiss deletod. Based on the patterns that emenged, it was
possiie b kKantify four baching shdes groups (a3 shaown 1 Fig 23
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The learmer-centric teacher {the LT style)

This teacher subscribes b the more contemparary notions of ELT theoress and practice.
She iz independent, flexible and innovative She does not depend on prepased materials
but tends to use her own moterials. She i5 also not bound by a preserbed sylkabes, She
pdapts her materials and teaching styles according 10 the needs and demands of the
class Her approach to teaching and leamning is very liberal and she is tnderant of
lcarners’ mistakes and she is 2lso not adverss 1o the use of L1 m clags She valdes
srudents’ opinions, is culture=zensitive apd Iries 1o empower her studems so that cthes
will become aulonamous besrners. She believes in challenging the sigdemis amd

The go-by-the book learner-centric teacher (the Ghb style)

Thiz icacher realizes the valoe of lezmer independence and she is sensitive to the
sipdents” needs buf ot ke same i che has a tendency 0 go by the book: She
encourages peer evaluation and allows students io voice their opinions, She realizes thal
vaziery and stadent's chioice are impariant when selecting content. AL the saise Hibe,
she would conscientivusly make sune the sylizbus is covered and would conscigntipasly
give Feedback 1o all assigned worke She also expects siudents to adnps to her teaching
styles rather thsan 1he oilser way around.

The grammar-centric teacher {the GO style)

Thiz teacher believes fhat ‘sccurocy is everything” in language teaching armd leaming.
She belicves that instructions in eracmmar ane imponant snd sill devote time 1o waching
. She docs not tolerate ermocs and will cormect all spoken and written emors comaniite:d

by the stedenis. She also belicves that practice is rmportanl. She doesn’t beligve i the
wse af L1 in class. A1 the seme bime, she also subseribes wo more comemnparary ELT

beliels. She bebleves a tescher should b flexible in her approach to:sust the diveérse
npeads of the learmers. She olso believes in the valoe of collabocative learmifmg AClivEleES

amomg students asd 1he value of studests working independemly oumside the classroeom
She believes in teaching leaming strsegies so thot leamers would be more indspendent,

The teacher-centrie teacher {the TOC sivie)

This feacher believes thaf “teacher knows best™, She subscribes 1o the practices of the
| 6l4-ELT schiool. She believes thal langnage leaming i 3erooirs business and that there is
pefr ploce for fun ond pames in the languape class. Thus, she pets students 1o memorize
vocabulary and fachids the use of LI in the ESL I;Ea.sz-g. Eh= dio=x noal believe in
crpawering students so b they will be agnampus leamers. Sarpeisingly, this weacher
believes im the use of new techmobogies (onfine discussion, c-mail and mubtiimedia
lzharmtary) in tenching and lenming

Figure: 2 Characlenistics of the four leaching styles groups

Reliabilty
Cronbach's y reliabity coefficient was used 1o check 1he mtemal corsistency of 1he lems n each
factor. Facior | kad a standardised o coeficient of 083, Factor II, 0.85, and Fador |Il. 082 and
Factor . 0.85 indicaling raliabilty in classification for all four faciors

Descapbon of the factors

The analysis reweals four factons thel regresent fowr types of eaching style preferences. The
characierishics of each group am summansed in Figure 3. These types oo nol regresent “real
pecple’ In the sense that most of the msinsciors do not fall neatly inke a specific guadrant.
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Howenver, they suggest that certain instnuctors display canain groups of charactensscs more than
others. thus B is reasonatie 0 place an nstnuctor in e growd that hefshe disglays he gredtes|
preference for,

Presentation of findings

A% |

0LC

B Gbb

aGC

arTc

Figure: 3 Teaching styles growns accanding 1o types for all categosies of inafucions

From Figure 3 ft.can be gaan (hat the percaniage of nstructions prafemng the LC (Leamar-cantric)
style is the highest at 42% {11 nstuctors) and those prefering GBB ("Go-by-thebook”™ lamer-
cering] shyle, avery closa second at 28% (10 nsirucions), 15%% (4 insirucion) expresses predananss
for the GO {Grammar-ceninc style and a mare 4% (1 instrucior) shows preferenca for the TC
{ Teacher-centnic) sfyle

100+
o041
To4H

oLC
B Gbb
OGC
ETE

08 be low a4

Figure 4. Teaching atyles groups for diferent age grouss
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Figure 4 indcates that the percentages of mstructors according o age groups prefemng The
various shyles are fairly well dsinbuted. The 30 & below group has enly 1 representalive ard haf
she indicates preference for the LC shie The 21-35 group has 4 nstrectors with. 2 (S0%)
prefermng the LG shde and 2 (50°¢) preleming he Gbb ste, The 365-40group has 13 represaniatives
with the highest of 6 Tor Gbb (45 2%) Bllowed dosely by 6 (38.5%) prefeming LC and 1 (7.7%)
each for fhe ober bad stdes. The 41-45 graup hes 6 representativas with 2 for LC {33.2%), GEO
and GC. On the whole it can be said that the most prefiermed stvles for all age groups ane the LC
&nd Gbb. Matably, the GC style is prefemed by those 0 the higher age groups.

100+
E.u —
g0
70 : :
B0 I +  |OLG
501 . |mGbb
4+ 1 |DGC
30 1 |@Te
20
10
i . | 1!

PhD MA MSe BA EBSc BBA

Figure 5 Teaching styles groups for aifferent qualhceians

Figureé O réveals thal the leaching shies groups acconding 10 qualihcations also appear faely
evenly dislributed, The only PhD hokier (1007} indcales a prefenence for the LT shle wheneas
the onby MSc halder and the only BEA holder seem to prefer the Ghin stvle. 2 MA holders (4052
prafar the LT style and 2 prefer the GC style with 1 {207%) espressing a preference for the Gob
shyle, For the D BA insinecions, 3 (33.3) of tham prefer fhe LT style and 6 (86, 7%) prefer the Ghbb
style. - Comvergely, for the BSc group, more preder the LT style (2 ie. 50%) and 1 sach (25%)
seems to prafer the ol and the TC styles.  The resulls hers suggest thed the Sominant teaching
shyles are the LG and the GEB styles for all types of qualificatons.
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Flaure: & Teaching styes groups for different teaching expeiences

Figure & a¥so reveals a good dgtnbution of 1eaching styfes according o beaching expenience. The
only insbruchor v 3-5 yeans teaching expanence exprasses predenance for the LG shie 2
mebructors (75%) with 6-10 years teaching expanence also dispiy prefenencs for Bis shle and
only onen this group prefers the Ghisstyle. Cormersedy, hose with 11-15 yeans teaching expenence
sparm o prefer the Ghb shyde mone with & (5055 opting for this style and only 2 (3075} choosing LC
and orne each (259%), prefemng the GO sndthe TC shvias.  For the group weth mona than 15 yaas
expanance, there seam o ba a fair dsinbution among the LC, Gbb and the GG shyles with 3
[307¥%), 4 (4056} and 3 (30°%) respecinely  On the whole the domirant styles & e LT and the
Gbb styles. However, a pant to nole is that the GO and the Ghb stydes seam o be prefemed by
those wilh more teaching expenence.

Discussion offindings

The résults revesl 1hi a majonty of the irsineciors deglay a preference for leamer-cening leaching
ahyles (the LC and Ghb shdes). This & by and kange a good sian ag it shows fhat they are awans
of curent practices and thinking in language teachang and are ewers of the approprate anguage
eaming straleges and processas bo avtonomous language lsaming. More specifically, tha LC
group ndcates ha ey adapd ther feaching styles 10 suil those of the students, are sensilive
students’ cultural neads and take sleps 1o empower shudents 1o be aulanomaus, The Gbib group
slzorealsas the importanca of leamernindespendencs. Howeyer, they seem 1o expect thair sludents
o adaptiothesr teaching shylas and follow the syllsbus conscientaushy and ciligen®y give feedback.
This is nol necassany & negalive point as a good balance between the more raditional approaches
and the more curent appreaches may enhanos Kaming

The resulls further dernonsirate thal nsiruclors' preferences of the vanous feaching styles
according 1o age, teaching expediences and qualiscations are generally firy dstnbited, However,
i iz noted that the GC style is prefermed by those nthe higher age groups and e GO and the Ghb
styles seem o ba prefermad by thosa with more teaching expenences. Ths = understandable a5
ihese groups are tose thal bave most probably gone through the gramsmiar-based syllebus in
their school days and have atso been tained to place more emphasis on tha teaching of
grammar. However, this is nof a problern as the majonty of them have shown greaber praference
Tor leamer-cantnic beaching styies.
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Cd coursa, it may ba argued thal leamer-canfric teaching shies may nal ahvaays be the besl
approach in some classrooms siluations, However, as Munan (1896 paints cut & teacher
achieves Gual aims in creaing a leameecentred dassroom. Hakhe mot caly leaches tha languapa
content bul g helps the siudents (o systemalically develop sidls and knowsadgs thay wil need
in ander to make infomed cholces aboul what they leem and how they want 1o lkeam. Theso skils
wil lead io the development of an autonomous leamer — 8 much-desred godl of lEngusaogs
(enchng.

Implications and recommendations for ELT

The study reveals that & mejonty of tha instructors are aware of leamer-centrad approaches 0
teaching Englsh and show prafarencas for promoting leamar autonomy among their studens
Hopefully @ Ihsse ana transiated inio adual cassroom praclices. In addfion 1o using e ngiv
Approach, i 15 necessay for leachers 10 assure fhat their styles of teaching are sunabile for Ber
sludents. Fesearch studies have shown that serious mismalches can occur bedween tlaaching
and leaming shyles (Felder and Sllverman, 1888, Lawsence, 1293, Oxford et al., 1891, Smith and
Renzull, 1584) and this can heve negalive effects on sfudents' leaming aend can aflect their
affitudies and motvabion (Resd, 1887, Corazzi, 18500

Theus, & fobow-up resaarch would be necassary 1o find o the leaming stdes of the students and
o see whether they maich the teeching siyles of ther teachers. Reid (1887) proposes that
malching teaching stdes with students leaming shyles wil enable shodents 1o kam befler and
nerease se¥- avareness However, we baleve £ a0 important 1o resped the ndnadual lsaching
atyle of teachers (Aling, 1988) especially If ther leaching shyies are 8 refachon of cument theones
end prachces in language teaching and leeming. Besides, there is also a posshilty that leamears
may neaf know what & best for leaming (Feldar, 1885} in our opsnion what is necessary is fo create
a batnce, i a teacher fnds through a learmng shdes survey that her students are 100 leacher-
cantred than she shoukl nol adjusl her style WO 2ul her Sludents completely She may iy 10 be
more accommodating bul her wWiimale goal should be wean her sludents away from their
teacher-dependeant tehaviour.

In orger to chrave this, Thang (2003) proposes helpng students strelch their leaming styies by
gasigning a fisxible programmsa that offer a vanety of 18sks and suppoit that can caler i 3 variety
of lgaming styles. Sudents will then have the opbon fo choosa acivities that they prafer. For
exampie, lislenng actvlies can be nduded 0 caler fo students who like to listen fo spoken
Enghish. This can be in the form of §sténing 1o prograrmmies on radio and television or kstening 1o
tapes. Onine teacher futonng or e-mad condact can also be infnoduced o provide for sludents
whia predfise mone: leacher contact. Tasks that allow group nteraction either face-lo-face sessions
oF group proged can akko b added 1o help shudents who fike group inlerachion.  Shudents should
also be encouraged bo iy actilies thad {hey do not like. This will expose them to different keaming
styles that inially they may be uncomforatle with, but in time they may leam (o appreciate. In
addfion, # = imporant fo ansura thet the instucional design princples of the lasks guen ke
imio accoun safient patlems of the varicus styles. This will maximise the performance of diverse
Inarmers {(Kinseila and Shersk, 1998).
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