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Self-Regulated Approach to Strategic Leamning {EHSL} A
Socio-cognitive Perspective

Bromaley Philip

Absiract

This paper esplofes one sabent feature of somo-cognitve theoy, anachive feaming gl
{Schunk, 2000, 2001. Elkat, Kratochwil, Cook end Travels, 20000, |t will examing within he
broader framewrork of enacive leaming princple. how succassas attained as a consequende: ol
one's actions (sirategy wse) N actual task performance generate cognitive mctvabion on the pan
of the learner, which in fum enhances the leames's sense of sell-efficacy in those aclions (using
l=aming strateges) 1o saif-regulate haher leaming peocess. When the learmner becomes
cogninely mothveted, hisher level of sellafficacy also moreases which then espands and develoos
hishear capacity for the aoguisiion of knawledge in meatacognition that enables affective sai-
reguiation of the leeming process. Heving possessed knowladge in metacogretion, the leames
tends 1o become salf-regulated o strategic in histhear leaming apprsach via sirategic formutation
and implemantation of leaming strategies in the leaming conlexds. Such leamer ie consdensd as
a saif-requiated leamer who 13 capable of engagng stralegic leaming paricutary in the comest of
academic resding. An undersianding of how enachive leaming pnncipke informs the development
of a selleguated leamer is Bt bast theoreSical unbass some pragmabc mediation of the prncple
=% made, The conceptuaisation of the SESL Approach = an eflon al pragrmaically mediahing
theary into practice. The approach s designed by the author 10 provide a sirabegic processing
framework for self-regulated leamers 1o engage effcaciously in scadamic reading conaxt. The
paper will therefore aliempt to expound some plausible effort et mediating a theorafical strand
nto praclicn,

Introduction

The main aim of thes paper is fo frstly establsh an understanding of one essential strand of 3
soci-Cognitive theory, enacthe leaming, 1o examine s connscions 1o other relatad theometicad
concepts, and secondly 10 s2e how one theorefcal strand and a few related concepts can be
nlegrated iro one systemnatic leaming famework thal can be operaticnaksed in actuad practcs
Specically, the paper will demonsiate an aternpd al explonng the pragmatics of rarsisting
some theoretical strand into sulhentc pedagogic practice, The fundamental tened of socio-
coqnitive heony vitnes loameng process as cooumng ener enacinely through adual doing or
wcanouely by obsendng modess pedorm (Schunk, 2001:127). While the principle. of vicaricus
leaming is one powerlul concepl, tis paper will only focus specifically on the significance of the
princple of enactive leaming In informing an understanding of the lEamng process particusarty
from the loamar’'s parspective. This paper comprises five major sections namedy, eracive Eaming
prnciple, self-ragulation and seff-efficacy. sell-regqulated leamers, metacognition, and Seif-
Regulated Approach lo Stralegc Leaming (SRSL). The frst seciion provides the fundamentals of
enactive leaming, the sacond section attémpls i link enaciive leaming princie with the concepls
of seff-regulation and salf-eficacy. the third sacon seeks 1o explain the crucial need on the pard of
& seff-requlaied leamer 1o possass nowdedge in metacognition which & discussed further in
e fourth section. Linkke the frat four sechions, which deal entinaly with theoretical lssues, the last
section describes ciearly, the pragmalic medation of the theometical strands realised via the
SRSL Approach. The first pan of this seclion details the components of the SRSL and ther
respettive funciions, and the second part provides an dlustration of the use of SRSL in an
authenbc pedagogic selting mwohing academic reaging
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Enactive Learning Principle

Enactive | paming invohmes leaming from the consequences of one's actions, | means Mat
bahaviours that resull in successhl conseguences are retaned while those that lead to faiunes
are refined or discarded, In his respect, Schunk (2001} points out that one’s behavioural
consequences aclualy sarve 33 a source 1o inform inchviduals of the accuracy of Aperopralenass
of their behaviours. Individusls who succesd at 8 task undarstand and bedeve that they an
peromming well. On the contrary, individuals who fail realise that they are doing something wrong
that probably needs comection or abandonmant. Individuals therelone, actually leam from firsthand
mformation‘experience on how sucoessiul they are in magtanng their environments or tasks
{EBal et al,, 2000}

Schunk {2001} furthar alaborates that not only do behawoural CONSEGUENCES S8MvE 83 3 SoUmna
of infornation for setl-awareness of one's competance, bul & also serves as a sourca of motiation.
Ancording 10 Schunk (2001), positive consequences are wary highly Akely 1o cogniiteahy mothvale
ndnnduats &3 they sive 1o leam behawaurs that they velue and balieve will have futune desirabe
consequences, whareas they avoid leaming behaviours that ane not satisfying, Mare specifically,
i mans thal most human motfiveSion takes the form of whal Bandura (1997) cals comdhe
rrobvation, Based on the precept of cogniive motivation, individuals achually becoms cognitively
motivaled as & congaquence of successiul past perfamancs, and a3 Banoura (1987T:122) puls
i, are kedy to "guide Ewir actions antcpalonly through the exercisa of forethought’. This means
ihat indivichmal leamers who become cognitively motivatad in leaming contests 1end 1o &so be
capable of stralegsing their learming process espedally through appropriate: applications and
use of strelegles; Cognilhvely molivaled leamars are formally capable of engagng in whal is
knowm as “strategic leaming” (after Butler 18:98), that is, hawving mastered abiify fo conssously
sy and adapinely adivsl behaviols accordingly. Baing strategac, the leamers ang able 1o
initiaise and apply appropate stralegies in the conexds of leaming tasks and purposes. Thasa
stretegc leamers, who baliave they have connd over thesr successes and failures 1end 1o engags
corhdantly in academic tasks, expend effort actvely on strateqy use and persist in the face of
difficullies in the leaming process.

In gurn, strateqis leamers ang those whi ang able 1o sell-regulabe e oS of contnl throughout
the leaming expenences {(Jmmeman, 1888). Sellregulating en the pan of strategc leamers
entails becoming refiexive of the successes and failures of their past parfommances and, oul of
CONSCOUS dvareness seloctivedy re-implement thair succossful behaviours accordngly, Sus
paining continuing rmotivabon b leam rom acheal Seotessiul leaming spansnces. |n hal mannes,
the leamers are actually lsaming enactively. Such principle of enactive keaming thersfore acls as
an gverarching theoratical framework for undersianding how leamers, as a8 resull of past
siiccesses o faileres, gan self-awareness of ther solf-efficacy (competenca) in stralegicaly
selecting and implementing effeclive sirategies, The leamers will eventualy develop ther seif-
regulatory skils Into becoming self-requiated learmess; able fo take control of heir lkaming
process.

The enaclive leaming prnciple therefdre explains the lsaming process from the learnar's
perspechve in a manner that when the (eamer expelences Sucoess 85 3 congaquence of a
cerlin achion (sirategy use, for iInstanca) in the conted of ackual engagemeant in 3 leaming task, i
creates a sense of self-awaroness on the part of the leamar about hisher efficacy'competanca
(in strategy wse) whach in tum cognilvely motivates himher 1o reach a point to further repeat
similar action (stralegy usa) n order o reap success in hdure fasks VWhen e leamer reaches
(hist poind in a leaming process, the leamer ought (o be able to sedf-requiate fesher appeoach in
Atlaining vanous keaming goals. The leamer hen is able o engage a sali-requiated approach o
learmng, The concept of sei-regulation will be discussed further balow,
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self-regulation and Seif-efficacy

Selrequistion refers to the process wheseby leamens systematically direct thair thoughis, feelngs,
and actions fowards the atainment of their goas Wwa leaming strategies {Schunk, 2000:355), 1
meatd thal leamers must reguiate not only ther actions bt glso ther cogrdions, bodiefs and
affects (Zimmerman, 158%). In other words, effecive seff-regulation depends on learmers
dessloping not only a sensa of self-efficacy belefiavwareness bul o metacognilive awareness
in seif-requialing Sheir leaming effons pariculary via strateqic applications of leaming siateges
[Zimmenmman, Bonner, and Kovach, 2002). For leamars to be effective, they must have avaiable
a repertoire of eficient keaming strategies and, know whan and whens 1o use therm 1o maxrmise
learming (Wood, Motz and Willoughby, 1928). One component of seil-reguialion indhies e
leamers' personal evaluation of the effecivensss of sell-selected leaming sirgtegies. Basad on
ther personal evaluation of siralegy effeciiveness, leamers will discover not only the sirategies
tha are efecive ud also the contexds withan which 1he sirategies are found to be eflecive, The
leamers’ knowledge of the strategy effeciveness will create a sense of whal Bandum (1987
ientifies &5 sel-efcacy beliefs. With a strong sense of setf-efficacy beliefs on strafegies leamers
ara more wiling 1o engage n acinthes involang siraftegy use (Sawyer, Graham and Hams, 1897
Graham and Harms, 18899, Acconding ¥ Bandura (1997}, an eficacy expectalion ig the batief thet
or can swocessiilly execule behaviours thal produce desired cutcomes. Bandura argues that
such efficacy expeaciation influences firstly, mdhedusls’ chowce of actvties, causing them to avoid
activities they believe exceed their capatilsas, and undefske those they thnk they can perfom;
secondy, how much efiort people will expend; and finaly, how long Ehay will persist in the face of
obsiacies and aversive Sxperiences

In tenms of strategy uss, leamers with efficacy belief tend o selecthvely Implement sialegies in
refation to the approprateness of task demands and comtexls. They fomm an efcacy belief Ihat
thery have gained personal control over the use of straleges. (hal is, knowing when a paticuiar
shrateqy is deemed appropnate, and decidng how much efiort neads 1o be expended o ensure
success. Inthis respect, more oftan than nct, leamers attnbute ther success in achieving academic
goatls 1o thesr efficacy and compelenci in psing sirateges. Even dihey are melwih Bilire in usng
a cedain atratagy, heir baliets in ther capabiity wil help tham seelk an altemalive sirategy or &
combination of strategees that is anticipatordy more efzcive. In fact, Ames (1564) has suggested
that leasmers who are seif-regulatory and stalegy-focused will not question their con efficacy
whesn med with failures bul instead aftibule falues 1o condroliable factors such as lack of effort o
nol using appropiale strategies, And leamers who alinbute poor progress 1o lackadaisical effoe
or &n inadequate leaming atrateqy may beleve they will perfonm befler i ihey work harder or
switch 1o & dfierent strategy (Schunkc, 1885). The paint is, the highertha perceived self-efficacy, tha
greater are the pericemanca accomplishments. These obsarvations paralled descriptions of
sraledc leamers whose perceived sdf-eficacy is higher than those of nonstralege lkames
(Bandura, 1807). From the strategy use perspecive, whal seems apparently relevant (hersfars,
a5 Goetz and Palmer (12838) put it, is thet lsamers will have greater confidence in theair capablity
0 whe a8 shrahgy d thay percene that they have the level of efficacy and effor required for affective
use of the sirateqy, and thal the siralegy is appropiate for lasks al hand The close conneciion
bateeen selffeficacy and strategy wse is imponant because motvabonal nfluences on strategy
use include lepmers values, belafs, and atfitudes. This imphas that leaming can ba undersicod
a8 molhvabional behaviours, tha is, abiilies fhat are infuenced by feolngs of effcacy and warth
rather thamn mene cognitve competencies (McCombs, 2001), Not caly do the leamers” self-
cficacy baliafs energise strategic behawiours, they akso cognilively molhate lamens on slratedy
use, Molombs (1968} bebaves that cognilve moativation i a necessary component of strateqic
behaviour and a precursor & strafegy use bacause as far &5 sirategy use s concemead, fis &
cognitvely motivated bahaviour, Since cogrifive motvation shapes leamers' efficacy beliefs,
which subsequently influences siralegy we, i is crucial that cognitive motivabion should also be
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vizwed as one componen necessary for the devefiopment of sel-regulaled leamers. The following
section wil be dadicated 1o the decussion on seffréegulated leamens

Seif-Regulated Leamers

According 1o sodal cogniive Bweony, salf-regulated sirategy use i infuenced by leamers” seil.
balied gysterns. As Zimmermnan (2001) notes, seif-reguialad lsamers arg metatognibvaly avware
of strategic relations between seli-regulatory processes and leaming outcomes, feel sef-
efficacious aboul wsng strategies, have academic goals of leaming, and babeve thatl slrateqy
uge wil hels e allan goaks &l egher levels. Goal progress and sttainment miges lemers
seff-eficacy and can lead to ther adopling new, more diicult goals (Schunk, 1990}, Furthemmore,
learmers who feal self-aficacious aboud leaming tend o select what thay believe ara usaful
learning strategies, monilor ther performances; and alter ther strategies whan their curent
approaches do not appear to function property (Zmmesman, 2001} Research shows that sefi-
efficacy relates positively to productive uga of selfregulanony srateges [(Zrmmermman and Marlinee.
Fons, 1948, Jmmeman and Kilsanias, 1887,

Once leamers have chtained self-regulatory abilibes in using sirategies, this helps promote
learmeg and the perceplion ol greater compatence, which in fum sustaing molivation to altain
new goals [Schunk, 1854). Selfreguiated leamers adapiwely use cognitive motivalion and vililien-
contred sirategas to keep themsehves on task when they become discouraged of enbaunber an
obslacde. In surmmarny, sellreguialed leamers actively manage their leamng acliviies as they are
engaged in a task, faxbly adjustng their approaches as required (Butlar, 1908). Leamsars angaged
in seif-regulaied activity detberately plan each slep, sedect straleges, and control and evaluste
the effectiveness of these strategas. This evaluabon pammils them 1o fgach an approphnate
decision about how 1o pursue Sheir endeavolrs, and finally bo verify the resulls of their sirateqy use
in ordér bo perform bo the best of their capaciies, The lsamer who undenakes this kind of self-
regulation is labefed as sfrateqic (Pressiey and Afflerbach, 1885}, Seif-requiated leamers percens
themsehwas as self-efficacious, autonomous, Bnd cognitvely or intnnsically maotivaled eamers
{Zimmerman and Marinez-Pons, 1888), These leamers are capable of monitonng their sirateqy
uge effectivedy, Maonilonng of sialegy efednensss howeser requices mone than jusl Srong 5edf-
efficacy ballefs, FRather, whal s most crifical |s for these leamers to possess accurate stalegy
metacognitions, the kind of metacognitive knowiadge that forms the basis for successhil shralegy
implementation, mainienance and ransfer (Levin 1588} While it is cudial for leamens o have
strong sese of sellafMicacy baiels, such balisfs per $& ane inadegquate for leamens 10 becoms
saif-regulated or stralege, as they need o possess knowledge of how, whean and whare the
statagies may appropriaiely be used Specifically, for leamers to becoms self-reguialed, they
rised metacognition. The section balow will examine tha components of matacognition.

Metacognition

Metacoqnifion ks a component of sell-regulation fhal mvolves he delibeabe corscious confrol of
cognilive activity (Browesn, 1280). Baker and Brown [cited In SGrown, 1531) Sstinguish two
components of matacognton ramely, knowiedge about cognition and reguiation of cognfon

Fnowledge about cognition
Knowladge aboul cognition mcludes knowledge about ana's own cognitive rescurces, and

Entwledge abiad how compatiple the demands of lsaming situatons are with one’s owm
resourcas, knowledge of cognition in reading for instance, refers to one’s metacognitive
awarensss of the subect-mafier, purposes and goals of reading as well as the types of sirafegies
sitable for comporehending the reading e (Meloth, 1920), Such metacognidive 2eareness as
Bakear and Brown (1884 argus is essantial for readers 1o effectively self-requiste ther strategy
v while reading In addition, matacognitive easrensss is influancad by venables assocated
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with leamers, tasks. and siralegies (Duel, 1855), Task, strateqy. and leamer varnsiies fypically
inleract when lamen ane engaged in lesming acthaties. In the contest of acadamic reading,
rretaogniive awarenass imsoives leamers consadanng the type and length of material 1o be
lezmed (task vanable), the potantial sirategies o be used (stateqy varablel, and their skl &t
using variows strategies (leamer vanable), If the leamer for examiple, has in hisher stratagy
repertaire, nofe aking ard deing graphc omemser as useful strelegies for idenifying mian
poits inan academic texd. end tha laamear believas that haishe can use graphic organser mong
affectivaly e companad to note-faking, then hsher metacoguibve vareness will asast in
choosing the strategy most suiled (using graphic crganiser) 1o hisher leaming capacty and the
task demands, Hence, leamers with stralegc ablity lend 10 construcl melacognilive Bwareness
sl ncude subject-matter knowledge and siralegles which ey bebave will be effectve in a
given task situation. However, being awane of thesr metacognitive knowiedgs par 52 & sill regarcaed
as guie madeguate for a sefreguiated leamer. Rathaer, to becoma eSectively selfreguialed,
mamers nead 10 be able 1o sel-reguiale their metacogrdive knowdedos

Feqgulation of coogmibion
Regulshon reders fo the abdiny to foflow ona's chosan plan and o monitor its effedveness (Pars,
Lipsoen and Wikson, 1983}, Brown (1581} provides examples of those sel-regulatory melacognive
ackwlies which include, planning one's next move, checking the outcome of any slralegies one
might use, monitanng the effectiveness of an attempled aclion, testng, revising. and evaluating
one's strategy usa in the leaming conteats. Maloth (1850) explains that reguiahon of cogrtion or
allematively, a8 metacogritive control involves shalegic foemulation and mplementalion of strategies
m the process of attaining kaming goals.

(1) Strategic formulathon

Snowman (1886) proposes 3 fue-step appeoach in fhe form of Bachical skills for sirstegic formulaton
and implemeriaton: (1) analyse, (21 plan, (3) implerment, (4) rmonitor, (5) evaluale, and the authar
fnds & crucial 1o add another step called “modify”. | is vilal for leamers o master those achce!
skils” (Snowman, 1988} (5p.245) in order o become solf-reguiated or stratege. Snowman [1586]
elaborates thal learmers need 10 know how o camy oul 2 fve steps. knowing why each Slep i
macassany, knowing when o carmy cul each step, and knowing how well ore s prepared o
pearicmm each stap (p. 245). Strategic formulsbion invalves the process whersby, Ingaly, leamens
analyse an acthty o sduation in temns of the scinviy's goal, aspecis of the situation refevant fo that
goal, mpartant personal charadenstics, and polenially usehil lsammg strategies, This B whal
Snowman calis “stretegic skills™ which indude asking such questions as WHAT, HOW, WHY,
WHD), WHERE and WHEM. The nast step, wihich is 51l pan of the strategic skils, is for leamens
o devielop a sirateqy or plan along the foliowing lnes: "Gasan this 1ask 10 be accomplshed at this
tme and place according to these criteria and given these personal charactens@ics, | should use
thase procadwes to acoomglish the goal (Snowman, 19688 cled in Schunk, 2000 382)°, Onee
Bz lesarmar has strategically formulated histher plan, the next step is o strategically implement the
sirabegic plan

(2] Strategic implementation

The: leamer next implevmants the plan via siredeqy epplications and use. Appling & cartaly
stralegy entails moniforing the strategy effectivensss and evaluating the conseguance of s use
in terms of goal achievement progress. In a droumstance whereby a parficular strategy despite
proper monitonng does not seam 1 engendar dagined oulcome i lems of geal aciseement
the leamer's nect mowve s bo decide on how to modfy the stredeqgy, that is, ssther by changing with
an allamatne one or re-implemening i m a way dfarent than praviowsly, Making such & dacision
emails on the part of the leamer, knowiedge of knowing when and where a strategy should be
applied in order to intagrale wiat hafshe knows abouf the sk reguirements with e costs!
benefils of B selected strategy (hased on forathought in refation 1o sucsesaiul past perfomancas)
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ard hesfher fnal leaming goalis). In this paper, those strategic moves of analysng, planming,
implermenting, morionng, evaluating end modifying are integrated into a pradical lkaming mode!
for academic reading, designed by the author himself, The model, named Sal-regulated Approach
to Strategic Leaming (SRSL) prowides a strategic procassing framework for academic reading,
The klkwing section will explone the operatibnakaation of the modsl in the context of academc

reading

Sell-Regulated Approach to Strategic Leaming (SRSL)

The SREL Approach s designed to provide a strategic processing framework that faciltales the
learnar's affaclive use of sirategies. I compeises seven maco melacogndive strategias
represented by an acronyrm, APICFEM as Busirated in Figure 1 below
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AND STRATEGIES MONITORING EVALUATE  TASKS G
PLAN PROBLEM SOLITNG G
Learmikng 0
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The SRSL strategies are represented by an acronym, APICPEM,

CopyrightSBromeley 2004
Figure 1 SRSL

T2 features and fundlions of each macns melacogn@ag strasledy in the SEEL moded, which
include analysa, plan, implement, comprehend, probiemssoive, evalugte and modily are desdribed
in dedail befow, Each macro metacognive siralegy comprisas micro or sub-siretegies that ane
irmplemented i the aclual laming procass.

Companants and finctions of SRSL

{1] Anadyse

A represants anahysing, which invohves identifying leameng goals, iImponiant tesk aspacts, relevant
personal charactenstics, and polentialy usefd leaming technigues. it also imlves asking
queshons ke whal, who, win, when, whene and how. These quastions are maant 1o engage the
leamers’ anahytical minds before they begn for instance, on a reading task. By kaoking at the e
of the teat, the leamar can star asking the “what queshion felamng 1o e substance of e bed: =
it | text on accounting o management and ofars. I the 1ed B on menagemant for nskanse he
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ned guestion then 15 Swho' are nwolved. 15 thers any specific reference to any professional
calegory like managers or executives. Onca the keamar has become quite familiar with the
general sulbsiance within the texd, & is easear for himvher o mitiate hisher pAnfng move

{2) Fian

The firsl P represents planning. which means fomulating plan (Schunk 2000362
Gavan this task [..) 1o be done (.. ) according fo these cribénia (...} and given these personal
characteristics | ..), | should use these techniques (...)

The planning strategy mwohves mekng an oéendew of the 1esk at hand, and if £ is a neading task,
the lsamar may engage skimming and scanning sirategies to help prédict the content of the
raading texd. With the inial knowledge that the fext is aboul management, the leamar can slar hisf
her reading process by skifming far =4 of inforrmation ar scanning for speafic information by
prEviswtng he lites &d subtities in the e The lesmer may stso need to refiect and sefect soma
uiehd siraleges, which can everntuslly be implamenied in dong the task proparn One probabis
usedul strateqy s to activete ther previous knowledge on the area discussed in the bed. This wil
help onentale the keamer iowands effective processing of the lesd AL the planning stags, 1he
leamer actually needs to select comprehension maniboring, problém-soking and evaluating
strategies to be implérnented in the readng process

(3} Implemamnt

{ reprasents implementing, which imvolves employing 2clics 10 enhancs leaming and memon.
After making the strafeqy seledion at the planning stage, the kearmeér is ready 1o smplement haher
srateges Implementation of siraleges réguires actrale dacsion making on 1he sutabdty of
each sireleqy. Making the nght decisions sbowt strategy Impleamentation entads knowledgs of
strategy features and iis effecivenass. Besidas, making decisions about appropriste sirfeges
also irvoive relacogniiee awareness of ane's competence as regards how  wel one can 1sa
a particular sirateqgy n the contest of a panicuar sfuation

(4) Comprehend

€ represents comprehension manitoring, This entails sesessing goal progress 1o delenming
hiov el 1actics are working, The leamers nesd o mandor Belr underslanding of say, a reading
tet. This may invohes those strategees ke double-checking one's compreheansion and atending
selecively b famiiar berms 1o Taciitate one's comprehension

[5) Problam Solve
The second P etands for problem solving, which includes figuning out solusons fior given tasks

This imeobeas strategios ke making inference from comestual dues and making nkeligent o
loges guess

(6} Ewvaluaba

E represents evaluation, whereby afler completing pan or all a sk, leamers reflect on how wel
i went This process alows them o see if they camied out their plans successhully and fo check
hiowr well sirategess implemented helped. Siralegs leamers assess whelher they met their
goals for tha task and if they did mot. ey wil reason it oul whils finding efematve ways o e
implemant strateges

(7) Modify
And M refars to modification; leamers wil confnue using a pamcular siratedgy if the evaluation of

such strateqy effectnanass is positive but modfy iUl Rs effectiveness shows inadequata contribution
bwards tha achievement of lsaming goals
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Based on the SREL approach, leamers start ther processing by analysing ard planning thesr
leaming goals. Leamars also decde and selec! potenally useful strategies from a given [ist
{Appendix 1) 1o be implemaned accordingly, Strategees sedected are nommally those appropriale
for comprehension Manfonng and prablern salving and evaluation. As sirategies are usexd they
are evalsated for thesr eflacts, snd an ineflective strategy will call for medification and subsequentty,
re-rmplementston. At the evalushon stage the Bamer also needs 10 compane whalher or not ne/
sha has achievad the leaming goal{z), which hefshe earty in the task. If the leamer fings that the
goal remamns unatianable, hefshe necds to ne-evaluale the leaming goal{s) which ane probably
unrealistic énough 1o be pursued using cerlain slirategies. The leamer might need o change e
goals in order 1o be aianable using other siralegies or modified staleges and fe immediale
demands of the task al hkand,

The SRSL approach is recursive in rabure a5 8 ascommodales for the achual steps in marsal
procasgsing. Although @ is recursive, if 1 strucluned in such a way that it enables leamers 1o
engage each macro-strateqy systematically. The order of use of sach strategy howeves, = nol
strictly sequential even though the tendency forits use 1o ba such, s quic unavoidable, The SREL
model takes imo considaration the fad that lsamers may have ksami the vanious fealres of a
particutar stralegy but applications of those fsatures in ackual context may ental some slight or
massive modificabons, Basides, a particular girabeqy may need io be applied in combination
with ather strabegies ko gan opbmal success. For exampis, the elaboration strategy which rveies
engaging one's prior knowledge may be faclitated by an inference strategy which invalves
keoking for comtextual clues to effect comprehension. The SRSL struchure guides leamers on
hw they can manipulate ther strategies systematicaly. The SREL therefore allows enaugh
resc T e arrers: bo eaplone siratedy use while smullaneously consinectng ther own undanianding
of the: given tasks.

SREL Approach prosides a stralegic processing framework Tor effective appications and use of
siralegies n literacy practics particulerty acaderms reading. i 2 smportant for leamears (o engage
SRE5L in academic reading task 1o the point of automaticity as it enables lsamars 1o know nol ooty
what strategies {0 use but alsowhen, whemn, and how 1o use them. Mokhian and Reichacd (2002}
suppor the vse of self-regulated leaming approach ke SRSL because hey befeve that a good
reader will normally siad hisher reading move by seting a readng goal, for instance, 1o find an
fiem in & pessage. He of she (a good reader) will then salect an efficient strateqgy for meeting hisf
her goal from a large repertoire 10 avoid wasied time and effort. The leamer might chooss
skimming the ted for ceran key wonds as the siategy i be implemeanted. The reader than wil
determing if the stralegy is Successiul, If ned, an atermaive sirategy may be wsed, for inslanca, The
reader may make & preview of the vanous ithes in the readng text ta form an everall pcture of the
text in quashon. This example highlights how BRS5L can be of pracical use o leamers engaged
in & reading iask. The use of SRSL approach by Englsh as a Second Language (ESL) laamers
in authentic academic reading corext was camed oul By the author in an experiment for a
docloral resesrch. Some Bspeds al the indngs of the research will be discussed in e med
saction to ilustrale the pedagogical valee of the appraach.

SREL and academic reading context

An experiment {Phiip, 2008) irsaiing the use of SREL by ESL kamers was conduched by the
Buthar bo determine the pedagogic vaue of e approach, Fof the purpase of his paper, an
flustrative casa of only one leamer wil be discussad here || must Be nated bhal e Sscussion
o the use of SHSL is by no means exhaustive but demonsirative of the practical value of the
epproach. The leamer (51 (sludent 1) thereafter) was traned in the use of SASL approach for
academic raading. The training ivwolved giving S1 a 51 of micro sirategies (see Appendix 1) 1o be
appliad in the stredegic processing eflort. 51 was gven an academic lext b read Tor one-hour
duration. She [51) was instrecied 1o construct 2 graphic omgani=ar 1o Tachtale her reading of the
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bad. Upon complasion of the reading task, qualtative data was generaled by the leamer through
imrediate retrospecive wiitien recall prolocol (RVWF) (see Appendi 2), 51's recal of her sirategc
processng effor! was facitated by her making referenca to her graphec orgenisern. 515 RWFP was
analysad qualiatively. Based on har RW?P, 51 siaded her reading mows: by adivating her exsting
knowledge of the bepic in question, thes predicing the content of the lesd via the use of PLE. She
also prepared a framewnrk o help her undarstand the text better wa PL4, constructng & graphic
arganiser 51 was consciously making 8 strategic plan in preparing herself for the eventusl

rEENg procass.

Ag 51 began imMeracting with 1he tead, she enhanced hef undarstandng by relatng her pnoe
krcitedie of the subiact 1o the content of thea text via Chi3. By ectiveting her pror knowiedps, 51
was abie to familanse harsalf wiih thea taxd, which in fum helped facilgate her understanding of any
new information. 51 wiilised CM5 1o oganise her understanding of the texl as this helped her
focus her aflention on the main ideas Round in the lead ILis imponant for & good reader o ba
selecing m edrading Frpartant points from he lesd. The main deas wene safraced and presumably
transfemed nto her graphic organises, Having te rmain ideas represenied and organised in a
rand-rrap, helped enable 51 b monior ber understanding of the taxt &s emdent by hear use of
CE2,

A% she was mieracting with 1exi, 51 engaged more Slrategeses 10 resolve her dificulty In
ursdersianding of inlenreting the conent of the texd. She used P51 1o Inder meaning from contestual
clues. Making inference from the availzie chees in the texd is a characienstic of an expan meder
51 howaver, did not rely solaly on one sirategy to construd meaning Fom the texd. She engaged
assistance from her peors to discuss the meanng cantisned in the tex wa PS5, Besdes, 31
aleo soughd her teacher's assistance to explain the meanngs she was presumabdy coubliul
about. Emploving different stralegies inlentionally in the meaning consinection process refeds
what Paris. Lipson and Wieson (1983) descrbe as "a stategc behawnour”, on the pan of tha
learmer, In this conbesd, 51 demonsirabed a stralegic behaviour, The Ract that 51 could sedect and
utilige & number of strategies 1o mest her lBaming goal shows hat she had acquired an
Buonomaous abiity in strategy usa, Howsesar, it must ba noled that conscious sliralegy sakaction
by & awfonomous learmer is based on an evaluation of the effectivenass of tha sirategies in gven
conlaxs, Too become an afbnomous statedy wser, a learmer must be able t© evalyale the
effectivenass of sirateqgles & uge.

In that respescl. 51'% autonomicous abiity was evident by her use of EVAI and EVAL, She
demonsirated a siralege; abilly in usng the sirsleges that mel her leaming pupases. The
enidence of sirategy u=e by 51 suggesis thal she had acquired charadlensics of nal only berng
atonomous bul aiso beng strafegic in sirategy w=e_ It s possible theredore, for 51 1o be peicaned
&% hanving the characieristics of an autonomous sratepc leamer,
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e A T S1: Analysis of Actual Strategic Processing
SRSL Literal Indexing Category
|
(FL} Planning (PLE) Looking ar the title of the article, 1 began to recall
all my past knowledge about Maslow's Hierarchy of
Meeds theory,

{PLA4) 1 organized the graphic organizer {mind map)

(CM) Comprehension {CM3) [ began 1o recall all my past knowledge about
Maonitoring Maslow's Hierarchy of Meeds theary.
§CM5) | focus on the main ideas like looking [or the

topic senience in & paragraph.
(M2 | tend to check my understanding by looking
the mind-map that | already created.

(PS) Problem-Solve {PS1) wry to look for the meaning from the clues in the
anticle, may be looking for examples or some mose
explanations.

{PS5) 1 discuss with my friend about the meaning
{P54) 1 just ask the teacher 10 explain.

(EVA) Evaluate & {EYA3) My main problem is thai | cannot understand

madify the meaning of some vocabulary. However, [ try to look |
for the meaning from the clues in the article, may be
looking for examples or some more explanations.
(EV A4} Somenimes, there are no ¢lues that can help my
understanding of the word meaning. So, either [ discuss
with miy Freend about the meaning or 1 just ask the
teacher io explain,

Table 1 Student 1 {51} — Anelysis of Relredpective Witten Reacall Frotocol
[Source: Philip, 2006; p27TE)

Cn the whole, Based on the evidence of stralegy use fom S1's RWP, 51 was able to mondar her
Oam straledqy use thoughaul (he reading process which refleds a hegh sense of metacognitnag
ewaraness thet resermiies what Walcyzk (2000.558) identiies a5 a metacognitheely sophishcaled
reader.

Conclusion

SREL 5 grounded wihin the broader framewark: of 2 socio-cognetve principle of enacive kkeming.
It acts as & sirafegic processing framework indorporating the systematic use of metacognitive
learming sirategies in academic reading contexd. The approach aliows ample reom for leamers
to explors the usa of sbrategies in actual reading contaxt. SRSL = & practical leaming appecach b
acadermic readng, informed cleary by 1he powerful eracive leaming prncple, and some key
Concepts such as sell-egulalion, self-efcacy and metacognilion. lis dear theoredcal grounding
should lend SRSL imo the rght postion of ofiering some euthentic pedagogic value 1o leamers.
Thus, on a final note, the author may peshaps view SRSL as a melscognivaly sophisticalad
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aporoach (Walczyk, 2000; p 558} to academic reading by wirlue of &5 Reomrbical grounding and
practcal usa.
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PL1 | Amalyse Goals
PLZ | Identify relevant & uwseful leaming

strategy
PL3 Deciding & implementing on straicgy
PLANNING (PL) PL4 | Planning -swategic moves  (Using

Graphic reaniser)

PL5 | Making preview/overview

PLA | Scanning information in texd 1

PL? | Skimming for gist of mformation o |
| bext

PLE | Predicting content of text

I
CME | Monitoring ome’s sirifegy use |

COMPREHEMNSION : 3
CM2 | Double-checking on one’s
MONITORING (CM) | comprehesion 2

I — e

CM3 | Relating one's price’backeround

knowledge
Ch4 | Relating one’s acadermnic knowledge
3 | Attending selectively 10

imporantfamiliar terms o facilitaoe
| comprehension

P51 Infer from contextual clees

P52 | Make logical & intelligent puesses
PROBLEM SOLYING | P53 | Integrate information inte o summary

(P5) | P54 | Seek clarification from teacher
PS5 | Oueestion selffpeers and cooperate with
them

EVAl | Evalunte the effectiveness of strateay
EVAZ | [dentify most uoseful feature(s) of
Mraicgy _

EVA3 | Reflect onr context within  which

stralegy successtully implemented

EVALUATION (E¥A) | EVA4 | Modify stratepy based on sk
. S MODIFICATION demands

-

EVAG | Assess suitable eonditions {When) 1o
use stradepies

EVAT | Evaluate wavs to  implement
unsuccessful 5.1.l'BEl.:__iE_l1_'|!:|'|.'|::5




JL dzarnedof Lenpespe Teachiog, Lnpwstics aoa Lt

—_— e e ——— e ——

Appendix 2
STUDENT 1 {S1)

—

Retrospectve Written Protocol (RWF)

RWP - 51

Locking &l the $tke of the article, | begar to recall all my past knowiedoe about Maslow's Hisrarcly
of Neads theory. Understanding the whale idea of the aticle are easier because of (he exasience
of my past knowledse, Ned, | organized the graphic omganizer {mind mag) and . aithough | had
past krowdedge, | sl had to refer o the amde for snponsnt poings thed | meght left bahind. | focws
on {he main dess ke locking for the topec santence ina parsgraph. My main problarm is tha |
cannot understand the meaning of some vocabulary. However, 1y o iook for e meaning fom
the clues in the arlicle, may be looking for examples or some mone explanations. Somelimes,
fhare ara no clues thed can help rmy understandng of the word mearing. 5o, etther | decuss with
rrry Triend aboud the meaning or 1 just ask tha taacher 1o eaplan. | tend o check my understandng
By bakineg &t the mind-map thal | already created, In this way, | Can keep lrack of the ideas in the
article. Looking at ihe mind-map ako gve e fhe el meanag of the alicle. This rakes
understanding easier.




