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INTRODUCTION -

1

_ At preeent there are practically no published stories
for articulation drlll adapted for reading by first grade
:puplls and slow-readers in the early elementary grades. The
problem is to develop an‘interesting reader which will give
’efficient speech correction practice and at the same time
‘provide acceptable supplementary‘reading materials at the
vprimer level. | |

An examlnatlon for aveilable drill materials for ar-
tlculatlon practice reveals that nearly all of the materials
consist of sentences, rhymes, and jingles. A great many of
:such materials will have.to be taught to the children before
any use cen be made of them,; Aa, none or the meterials do we
| have storles comparable to those found in recaders at that
';“ level., (See Appendix D for & partlal 1ist of present drill
| Vmaterlals avallable at the primer level.) The average read~
'lérl is not developed for practice of sounds and as a result -
idoes not glve efflelent practlce for defectlve speech sounds.
‘:For these reasons 1t is important to develop a reader whlch
:can be of immedlate use and velue to the speech defective )

f,child at the first grade readlng level.

lIn speaklng of "readers " reference is made not to
a ‘person who reads,’ but rather te ‘a book ‘eontaining selections
for readlng.,__ el e i
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2
CIn attempting*to carry out this proaect it is neces~f
sary to review research concernlng two different aspects. ;
 The first is the development of speech in relation to the
appearance of sounds and to the growth of expression of
ideas. The second is the accepted standards for beginning
reading books.

There are many stages of speech development through
which the c¢hild passes on his way to true speech: reflexive
vocalization (the newbqrn infant's voice), babbling (the.
voluntary coos and gurgles.of an’infant about six or seven
weeks old), lalling (the repetition of heard sounds), and
echolalia (the child's imitation of sounds which others have
made) . |

The sounds produced in the babbling stage of speech
development resemble words spoken by older members of the
environment. Although there is no predetermined order of
_appearance of the various sounds heard in babbling, the like-
lihood is that the child will produce vowels before conso= |
: _hEnts;,~0f the vowels, a variety of [o] repeated at length
with variations in piteh and intensity will probably be a=-

fmong the first to be heard. However, the aspect which is of

",f ‘most concern for this study 1s that of the development of

.the consonant sounds. One of the problems conneeted with
'thls progect 1s that of determlning the sounds most frew

‘quently missed by children of school age. The determlnation




of "these ‘sounds willfthen’Serve askthe Qésis of the drills
to be:presented by the stories. The sounds missed at échool
age mey be assumed to be those which are latest to "appear';
thus, it may be well to. review what is known about‘this
development. When a child is three aﬁd one-half years of age
he should be able to produce [pl, [b], [m]l, [w], and .[hl. By
four and one~-half, ([al, [t], [n], [g], [k1, [nl, end [jl1; by
five and one-=half, [f]{ by six and one-half, [v],&[éj, [33,
[f1, and [17; and by seven and one~helf, {s] , [z], [r], f{],
and [hw] should be mastered.? Throughout the several stages of

speech dévelopment and up through the development of word

i sentences, we become awere of a large number of sueh errors

and faults. -For example, a two-year-old child who has begun
to speak is very likely to lisp. His sibilant sounds may be
produced with a lingual protrusion, or perhaps a [t], fd],
[#], - or [8] sound substituted for them. Guttural sounds are
inaccurately produced, with dental substitutions common and
frequent;B The following;arensome of the sounds most frequent-‘
1y missed: [t5} (k] (gl (£ D% (63 [v [s), [23, L.

and: DJ;h  Some combinations which give rise to difficulty _

‘,15. 2Mildred Berry and Jon Eisenson, The Defective in
SEeech (New York: F. S. Crofts and Co., 19L2), p. 20.

3Ibid., 1 18,

' ACharles Van Rlper Speeoh Correctlon, Prin01ples and
Methods (New York: Prentlceeﬂall Ine., 1939}, pp. 52f3




are:  [twl, [stl, ([sm], [bll, .[br], fier], [sk], (skrl, 017,
[pr]l, [spr]. > Naturally, the errors made very greatly from
one individual to another. The difficulties are due to sub-
stitutions or omissions or slurring of sounds in either the ini-
tial, medial, or final position in words, or in all positions.
Somewhere between twelve and eighteen months of age
"the average child" really begins to talk. By talking we
mean that the child intentionally uses conventionalized
sound patterns (words)"and that his observable behavior
indicates that he anticipates a response appropriate to the
situation and the words he is utpering. The first words,
even though spoken in isolation are really sentences in that
they express complete thoughts. ‘The "word sentences" have
for the chiid the same purpose as whole sentences fof adults.,
"Because more can be expressed by nouns than by any other
pa?ts Qf~§peech,and because the child hears more nouns than
he does other parts of speech, the first words are likely to
beunoqns, ~e .+ s Verbs are;next‘likely to appear in a child's
vogapulapy,vfollqwed_then,bynadjeqpives and adverbs. Pro-
| ﬁognsgarezgcquiredprather,latgzin~the child's languagé devel-
- opment. Articles, prepositions, and conjunctions meke their

appearance. last, and are often omitted in speesch after

- 5George Seth and Douglas Guthrlef Speech 1n Childhood
(London Oxford Univer31ty Press, H. Mllford 1935), p- 155




they have been learﬁed."é A very gradual development of the

! sentence and the different kinds of sentences used is ap- !

kparent in the child between the ages of two and five years.
In examining the reported deakta there is an indication that
trﬁe sentence forming rarely occurs before the.child knows
one or two hundred words. The ten words most frequently
used were:: I, is, it, you, that, do, a,‘this; not, and,

" the.?

- By the fime the child is six years of age his oral
gsentence structure is complex. Ebwever, in beginning read-
ing it ié necessary to go back to more simple forms~-back as
far as the word sentence. Reading usually appears after
speech has been established. Any measurable success in read-
ing is dependent upon several factors: +the child's menteal

maturity, perception, and muscular coordination, previous

”i‘iv experience, ‘language background, and social behavior. A.
~ehild finds it easy to understand reading which deals with
things he has himéelf.experienced. For this reason the

B ﬁ : graded..vocabularies are based on those known objects qnd

- experiences "common" to most children of a given age.8 -

~ OBerry and Eisenson, op. cit., Pp. 11-12.

: 7Madorah Elizabeth Smith, An Investigation of the
Develogment of the Sentence and. "the EXtent ‘of Vocepulary in
‘Young Children (Iowa City: TEe Univer31ty, S 1926), D. 27+

8Albert Js Harris, How to Increase Readin Ability
(New York: Longmans, Green and Co., l9u0), DPe 28. -

i
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‘iﬁdirect:évi&eﬁée:indicates'thatwthe vocabularies
ﬂééd'in'the‘primary grades are too'largé. The basic need *
is for abundant réédihé”in which the pupil is not continu-
~a11y hampered by difficulties in word recognition, and whidh
will enable him to achieve the fluency necessary to full com;
‘prehension and enjoyment. 9 The specific method of selectlng
the vocabulary will be discussed under PROCEDURE AND RESULTS.
In writing the stories, two aspects were taeken into
COnsideration. The psychological aspect‘involves the choice
of material and children's iikes.and dislikes. The mechani-
cal aspéct includes thé étandards set up concerning the
length of the lines in a child's book, size of type, illus~
tratiohs, vocabulary, and sentence structure. The materials
should be suited to the level of understanding, imagination,
‘and interest of the pupils of a specific grade. Many
studies of children's own choices among reading selections
‘show clearly that young folks have very pronounced likes
and dislikes. The following characteristics are importent
factors in determining children's interests: suitability,
surprlse, livellness,‘anlmatlon conVersatlon, pimt, and -

mor.1® It is important that children's books be clear,

9Arthur I. Gates, Reading for Public School Adminis-
trators . (New York:, Teacpars College, Columbia University,
> ,.‘!193]_;, p. 52,:‘,:__ D SRR R e e

1OIbid., p. 1.




; S : 7
simple}and amusingeaglosely imitating,t@é child®s life., The
material should be drawn from the childfs life; howefef, it

‘can be carried farther thén reality, Jjust as a child's ima-
gination carries him out of reality. |

To aid readabilitx,lS point type or larger should be
used with liberal spacing. The lines should not be longer
than four inches; however, "There are at present no data on
children's'feading which enable us to say with assurance
that llnes should be short rather than long."ll» A phrase or
group of words closely related in thought should not be
broken at the end of the line. Illustrations add interest,
and. large illustrations seem to be more interesting than
smell ones. Blue, red, andwyellowlare.favorite colors, |

,"Tola child's mind, a good book is like a worn teddy»w
bear§»96mething towlove, depend upon and take to bed at

~ night, Fortunately, beauty, imagination, and sensitivity are

B limite@ to no one;ﬂlz

PROCEDURE AND RESULTS

.- In:preparing the book, PRIMER FOR SPEECH PRACTICE,

{see Appendix A) the following factors were considered: the

111b1d., p. 28,

S R 12Mﬁureen Daly, "Books:for: Chlldren," Chicago" Sunday
‘,Tribune November ll 1945.

T




; S 8
development of - speech and ‘language in. the child; the psycho~
loglcal factors which make' a book useful and attractive; and
the mechanical aspect of readers. Present-day Pre-primary,
primary, and first grade books were reviewed for comparison.
(See Appendix G).

. Separate stories were written for each sdund, or for
the voiced and voiceless pairs most:ﬁrequently missed by
beginning school children. .The sounds chosen were: [s],
(21, [x1, lel, [a1, [81, [rl, [11, [£1, [vi, [f1, [tf1. The
vocabulary of theystoriés was chosen from three standardized
lists: theaKin@ergarten,UnionfLiét,vGates, and Thorndike.

- From these words, lists were made which illustrated the
various sounds to be practiced. For example, all of the

. wordSahaving;[stahdufz] sounds were‘grduped.together,zall
of the |[r] words, ete. JFrom these groupings eight stories
were written--one emphasizing the [s] eand [z] .sounds, one

B emphasizing the. [k] and [gl, one emphasizing [«]and [8]
‘[£):end [vl, [f1, [tJ], [*], and [1]. There is a gradual in-
crease of vocabulary difficulty and sentence structure éomn
lplexiﬂy for each story ranging from the pre-primer 1evél at
‘ the beginning to the last half of the first grade at the end.
- An attempt was made to obtain illustrations which
 would not only enhance the interest of the stories, but also
servé as an ald to the slow reader, an aid in lip-reading

practice,land also‘tc meke the child conscious of the rela-
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tionship between words and correct soundé. The pictures and
stories‘were planned together. A storyAidea was develdped :
and revised in conjunction with a specifically planned pic-
ture. | | o |

When the book was completed, the author and five
speech clinicians used the material in working with their
first grade_speech cases and first graders of different
reading abilities. It was rated from the point of view of
interest, readability, vocabulary, efficiency of drill for
specific sounds, progression of difficulty (too rapid or too
slow), frequency of the sound.(tos frequent or not often
~enough), and sentence development. Ratings were marked on
each aspect. The ratings ren from 1 to 5--high to low.
. Each clinician was asked to add any additional criticisms
under the heading of REMARKS., Form evaluation sheets were
made out which served as a basis for the criticisms. A sum-
mary. of the results of those evaluations will be found in

Table I..




TABLE T

‘CLINICIAN’S RATINGS OF PRIMER FOR SPEECH PRACTICE !

1 2 L 5
- Interest 5 .9
‘Vocabulary 5 8
- Sentence Structure 12 2
Efficiency of
| Drill for
! Specific Sounds 12 2
Frequency of
Sound 9 3
Total L3 26

specific consonant sounds.

SUMMARY AND CONCLUSIONS

| material at the primer level.

standards of present published primers.

' illustrations were not available at the time the book was

| The problem was to develop an interesting.reader
which would give efficient speech correction practice and at

the same time provide acceptable supplementary reading‘

The reader was developed on the basis of accepted -

The vocabulary was

chosen, as far as possible, to give efficisnt practice on

~ As & result of ratings of the book we find that: (1)
thé interest factor rates high despite the fact that the




being evaluated; (2)'phe vocabulary was éatisfactory. The
words proving difficult were those Whieh; upon examinétion,;
often appeared in other primers and acceptedffeaders. Pro=-
per?naﬁes, chosen because they gave additional practice on
specific sounds; were stumbling blocks"hoﬁever' this was ex-
pected due to the fact that most proper names have to be °
taught separatélf;°°;) the senﬁence structure was satisfac-
tory; (4) the drlll for Lhé speciflc sounds was adequate.
It_mayvbe concluged from the ratings and from general

opinion that the book meets the standards es stated in the

problem.

3 tnd Bt e T e 1T L T T T A
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Mary 1s a doll.
Hein shain ris sred




. d.ﬂg.

1S brown.




Roy..
Mary.
Roy and




@dry lias a chair.
Mary has
>ee the ‘red chair.

a‘red chair .




Rioyy likes the: water.
Sieey Roy pla
See Roy play i the water

el s st NS S S CO P




Roy runs 1n the water.

ey v uns 1n the water
with Mary.

Loy and Mary are wet.




My name 1's- Bailily..
RYO%" ¥i st syt vl 1ititillel ed oogo.







Faok” at Lynn.

ook at Billy.

Look at Lynn and
play.
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Roy likes to
Billy and Roy

Billy plays bal




Rilbay . Roey, nlax.

Play with the ball.
et :the pcbhalkl from Billy.




likes to
ISk e®s ko

Lynn
Lynn
wahh Billy,
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—
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Run,
Run

I 4
K-G

Roy.
anhd el Uhe ball.,
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87

K-G

Can you find 1it?
you ‘find thecball?
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L6

Come, Roy, come.
Baldllynwildlligetathe ball.,
Come back here.

Bally willdsgebethe!ball.
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By " 2ot " Rovy’,

Roy and Billy are
Léegether,

e likes the“ball.

Ggmoswa 1l pet the ball,
tiie dopg or Billy?




e dog is hiding.

Roy 1s playing a game.
Ro'y 1S ‘behind 'a'big rock
Hear JRoy 'bark?

Bapk P “Roy{ bark.




P et ‘go.
Roy ‘let” the
Billy
Roy barked
bl up

%
-

fell on

APDENNMTY A

, W,

ball g
Ehe grass .
barked.

and

| £
i it b T bt s b A o

Billy.




Ll said, "Find me.
Flf‘ﬂ e 5 i‘)t‘@\/(.\ 5 "
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21
fi- v

piteewemn wwadd, | fCome, Roy.
Colef and find Fifi.®
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Steven will look for
Fifi,

e wmi il leok for Fifi.

Who will find Fifi?

—

\ g . o ‘l
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Steven said, "I found
i T,

Here 1s Fi1fi1i over here.

I have found her."




Steven said,
founag ¥Yafi.

Sle as funny.
Look at her face.
ook at . .her feet.
gshe 15 funny.
ook at Fi1f1.
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"Come, Fifi," said
Mother.

"(GCome ,Steven," said

Mother.




Suzyc-are here
come to play.
come:  to 'play.
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St'evien saild
Fia 5.

e 180 uhhdyY, Motther .

We' want' to'look funny .

We want to o a0

i Lok B




Mother said,
play.

You may play

Sam and Suzy
here too.
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You imayt heey.e this, Suzy.

Yiou! may Ihigye this, San.

Yok mraly g vee this,
Steven .

This wijjg look funny .

You wnilj like to play
here.n
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Blook at me." said Steven.
ook like Father.,
took at. my sister.,
She 1s like Mother.
PEE Sam and Duzys
ivey look funny."




Roy wants
Weiewl kb dr




Here we come at last,

Lo

down the steps.
e Two s three,
Bk, five. 'six,
dere we come.




My name 1s Shoo-5hoo.
et e X Fidh.




aec'my shipl
T

five an a ship.




My shipl!is im. the ocean.
it iskelindmyecship in the

ocean




b shall swim.
I shall dance.

1]l be a nice fish.




Yo waill Jlake Shoo-Shoo.

ahheoo-Sheo 1s a nice
fresh tish.







I @m 'not ‘a chi'ld'.
I am not a watch,.




am Het 8 precture.

1]
I am noet a'ehatir.




ymineterasehrecken.

am nobtchange.




IMdon met cost much.
i ess what I am.
A MATOH!




My name 1s Martha.




My mame 1s Seth.




1s our mother.
1s our father.




Weoare going with them.
Weeare goanggforia ride
wath«Mother and Father.




#1 see seoemething you

don't see," said Martha.
e rel leoeok iquick.
bherehrs.asplg.
gerbhiere are three pi




I ‘"I isee something you

| diort ity see, " said Seth.
"Over there 1s a cow.
fiihee) kt he, c ow?

i Thene .are one, two,
thr‘ee cows "




Bl hds is fun, said
Martha.

il s> 15 fun, salid Seth.
ey you for the ride,
Mother .,
thaak you for the ride,
it her.
saw many things.
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APPENDIX B

EVALUATION SHEET
FOR
PRIMER FOR SPEECH PRACTICE

NAME: _‘ | DATE:
GRADE: |
SPEECH DEFECT:

STORY USED:

o - G N T P P S G S ME S e S A W S G S 0D e €I s G 0 G RO AR ) B B GO ) B4 G A € S T W0 D GO B e T W G S e P T B 6

Interest: 1 » 2 3 3 5

Voeabulary: .‘l 2 - 3 b 5

‘Efficiency of drill for specific sounds:
B 1 g 3 L 2

Sentence structure:

1 2 3 L5

tFrequéﬁéy'ggvéqunds§f  L o
1 2 3 b 5 -

- ~Remarksg:

Clinician
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