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Editorial 
Creative Behavior in Libraries 

On April17, Raymond Miles, dean of the School of Business Administration at Berkeley, 
delivered a visiting scholar lecture. His topic was organizations in the future. The sub­
stance of his remarks might be summarized as ''everything that is not tied down is coming 
apart." [See Raymond Miles and Charles Snow, "Designing Strategic Human Resources 
Systems, " Organizational Dynamics (Summer 1984).] Since it was Earthquake Preparedness 
Week in California, I found a certain irony in his conclusion. As a librarian, I felt a certain 
alarm. Cards flying from the catalog, order slips falling apart, and books reappearing ran­
domly on the shelf were among the images that entered my mind. 

How can libraries operate in a "coming apart" environment? Aren't we charged with 
creating order out of chaos-bibliographic order out of publishing chaos? We select re­
sources and organize them for use. We develop intermediary functions to assist users in 
coping with the order that we have created. These activities are formal and rather precise. 
In order for us to cope with the future and the demands of a Knowledge Society, it seems 
that we must also develop creative responses to dramatic changes. How? 

In my mind, creativity implies somewhat alien qualities-the generation of ideas on a 
random basis, the suspension of disbelief, and the exploration of the mysteries of abstract 
thinking. [See Min Basadur and Carl T. Finkbeiner, "Measuring Preference for Ideation in 
Creative Problem-Solving Training," Journal of Applied Behavioral Science (Feb. 1985).] In li­
brarianship we follow rules (e.g., AACR2) and attempt to arrive at quick closure (e.g., the 
reference interchange). 

Creativity implies freedom, deciding what to do and how to do it. 

When people are inspired by their own interests and enjoyment there is a better chance that they will 
explore unlikely paths, take risks and, in the end, produce something unique and useful. [Daniel P. 
Haney, "Creativity: A Drive From Within," Sacramento Bee (Feb. 3, 1985), p.A22.] 

There is a degree of leisure that is usually associated with the creative process. In librari­
anship, leisure has been depicted as a luxury that we can ill afford given the many service 
demands that we face. Furthermore, traditional forms of bureaucracy do not encqurage the 
practice of creativity. Business organizations create research and development (R and D) 
groups and organize them according to different principles as one means for offsetting this 
deficiency. 

Libraries are experiencing dramatic changes. These changes signify that important adap­
tive behaviors are occurring. I tend to categorize these behaviors as coping mechanisms. I 
do not believe that they are creative behaviors. This judgment is personal and is based on 
the belief that the act of creation brings forth something new and unique. Few of our adap­
tive behaviors, however, fall into this category. Our efforts are largely extensions of what is 
known. 

Some trends in the information world are momentous in their implications for the future 
direction of academic librarianship. They seem to demand not coping but creative re­
sponses. Today, many members of the computer world are confused by the rapid changes 
that they are experiencing. The impact of laser, microwave, computer, and other related 
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technologies may be overwhelming our ability to see a path through the thicket. At one 
time ten-year plans seemed feasible. Now the experts question the utility of five-year 
plans. Indeed, strategic planning may be in vogue mainly because some organizations real­
ize that they need to revise their planning assumptions and goals at a rapid rate (e.g., 
monthly or semiannually). We have entered a period of turbulence. 

Recently, I heard the advice that libraries should expect to change their automated sys­
tems every five to seven years. Some libraries have taken this long just to make the decision 
to purchase an automated system. Getting the funding for such a system presents addi-
tional obstacles and more time. • 

In the early 1970s I felt comfortable with my knowledge of online reference as a technol­
ogy and as a form of service. Today, I am not only unable to keep up but I am confused. A 
newspaper, Information Today, tracks developments. It is but one symptom of a turbulent 
environment. In the past, trends in library automation could be plotted with relative ease. 
The trends moved through libraries based on functional needs-circulation, acquisitions, 
and cataloging. Now we can see a shift toward reference-type systems. Immediately, with 
this shift, the scope and range of possibilities increase dramatically. Simultaneously, trans­
mission and storage technologies are multiplying rapidly and some of these technologies 
are in direct competition with one another. This compounds our problems so that typical 
coping mechanisms may no longer work. Again, creative responses are required. 

How can we learn to think in new and unique ways about our problems? It will be diffi­
cult. In my opinion we will have to examine old assumptions. First, we need to examine the 
historical basis of librarianship. Let me give a few examples of some of the questions that 
might be raised and the assumptions that might be challenged. 
• What business are we in? One might say that we are in the container business. We label 

the containers and we circulate the containers. Given the work load of these tasks it is 
sometimes difficult for librarians to help users to interpret the labels and to select among 
containers. 

• What business should we be in? One might say that we should be in the content busi­
ness. When I buy a carton of milk, I rarely observe the brand or spend time on examining 
the container. I'm interested in the milk. As librarians we should be interested in con­
tent, ideas. Perhaps these ideas should be organized to help people to solve problems. 

• Should library collections be the base from which all other activities are derived? One 
nlight say that books on the shelf represent static information. Should we create a new 
base, a base of dynamic information? Information might be organized at the time it is 
needed to help the user solve a problem. The organization of information would be tai­
lored to individual needs. 

• Should we conceive of developing information sources not through local collections but 
through new, unimagined uses of physical and mental technologies? 
In this issue of C&RL the second part of Allen Veaner's article "1985 to 1995: The Next 

Decade in Academic Librarianship" appears. He has created for us a synthesis, an orga­
nized perspective of the future. It should help us to understand what might happen in the 
future and what role we as librarians should play. Jane Robbins-Carter, Johannah Sherrer, 
Deborah Jakubs, and Charles Lowry offer their comments on Veaner's article in order to 
provide a critical perspective on various themes and issues. The need for more creative 
behavior is obvious. It will not come solely from reexamining the old and the worn. We also 
need to examine new territory. 

CHARLES MARTELL 
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1985 to 19Q5: The Next Decade in 
Academi9 Librarians hip, Part II 

Allen B. Veaner 
Based upon the vision of greatly reduced mechanical and production concerns for academic 
librarians within the next decade, the author (1) describes required skills, knowledgeJ atti­
tudes, and abilities in areas of intellect and human relations, (2) suggests revised educational 
requirements for academic librarians, and (3) concludes with a plea that academic librarians 
focus upon increased development of their mental, intellectual, and administrative talents. 
Part I of this article appeared in the May issue. 

WHAT TYPES OF KNOWLEDGE, 
SKILLS, ABILITIES, 

ATTITUDES WILL ACADEMIC 
LIBRARIANS NEED 

IN 1985 TO 1995? 

The library may be durable, but it is not 
necessarily eternal. Adaptation is essen­
tial, in the institution and in its personnel; 
the profession must find ways to invent 
new viewpoints and alter many aspects of 
its traditional orientation. Only a profes­
sion that is flexible and responsive will be 
capable of coping with changes that, if 
viewed negatively, are perceived as 
threats, yet, if seen positively, emerge as 
golden opportunities. The previous seg­
ment of this paper outlined the context of 
radical and rapid change that has envel­
oped academic librarianship over the past 
generation. The concluding part will sug­
gest specific skills, abilities, attitudes, and 
knowledge that academic librarians will 
require for the remaining years of this cen­
tury. Eighteen recommendations appear 
in appendix A. 

The Transition 
from Producers to Managers 

A major thrust of this paper is the con­
tention that academic librarians' responsi­
bilities have shifted heavily from produc­
tion to management, a change induced by 

the very nature of new technology, which 
has forced resource expenditure into high 
levels of visibility .1 One university librar­
ian respondent to the author's informal 
survey affirms that over half her librari­
ans now occupy management positions. 
In smaller academic libraries, virtually all 
the major management responsibilities 
fall upon the chief librarian. What know~­
edge, management skills, abilities, and at­
titudes will academic librarians of the im­
mediate future find useful, even essential? 

Preparation for 
Multiple Working Styles 

Following the faculty model, some aca­
demic librarians conceive themselves to be 
comparatively autonomous professionals. 
Although Battin maintains that the auton­
omous professional model is not the real­
ity in the large research library, it could be 
highly functional in a college library, or ju­
nior/community college library. 3 Yet the 
concept of librarians' work is not an 
either/or proposition; there will be times 
when they will work with colleagues as 
teams-committees, task forces, consult­
ing groups, even team teaching in a formal 
or semiformal atmosphere. In a teamwork 
environment, both authority and respon­
sibility will be shared. On other occasions 
they will need to work one-on-one at an 
advanced level with graduate students, 

Allen B. Veaner is a library consultant, 45 Inglewood Drive, Toronto, Ontario, Canada M4T 1G9. 
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faculty, postdoctoral researchers, and aca­
demic administrators. Clearly, academic 
librarians of the future must be able to 
grapple with a wide spectrum of working 
styles. 

Flexibility and Adaptability 

Academic librarianship, especially in 
cataloging work and in the management 
of library materials funds in U.S. public 
universities, has often been characterized 
as rule-bound. AACR2, earlier codes, the 
rules for arranging dictionary catalogs, the 
rules for applying LC subject headings 
and classification schedules, the responsi­
bilities of collection maintenance, the reg­
ulations for handling public money all 
hold a natural attraction for those who en­
joy regimen . While computerized infor­
mation systems have rigidities of their 
own, they also introduce an enormous 
range of new options and flexible choices 
that little resemble earlier protocols and 
constraints. As managers, academic li­
brarians will have the capacity to make 
new rules and procedures, test them, and 
change them. Librarian-managers will 
need to take risks, experiment, and even 
be willing to fail on occasion. Librarian­
managers can look to the world of busi­
ness administration for some of their 
models. Elizabeth Bailey, dean of the 
Graduate School of Industrial Adminis­
tration, Carnegie-Mellon University, sug­
gests that future business managers must 
have the ability to "anticipate sudden 
sweeping change . . . and to react quickly 
and effectively in rapidly changing situa­
tions. " 4 Flexibility, foresight, and the ca­
pacity to deal with increasing complexity 
are included in the qualities Dean Bailey 
seeks. Academic library directors will seek 
these same qualities in new recruits and 
will expect many of the incumbents to 
adapt to new outlooks, indeed to invent 
them. However, the direc'tors also need to 
find humane (and affordable) methods of 
reassigning those who are more comfort­
able in a bureaucratic tradition. 

Entrepreneurial Attitudes 

Effective two-way communication facili­
ties offered by microcomputers and digital 
networks are already fostering the growth 
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of a new kind of librarian-the entrepre­
neur who seeks out clients in an active 
''marketing'' mode rather than waiting 
for patrons to come to the institution.5 En­
trepreneurs need to be highly skilled at 
selling and presenting themselves to 
many kinds of audiences, whether aca­
demic, business, or other. Those who 
choose to work outside an institution need 4 

the toughness and self-sufficiency to face 
a career of competition and the capacity to 
survive without bureaucratic safeguards. 
As computer systems advance to the point 
where librarians are virtually free from all 
production work, some may wish to take 
up an entrepreneurial challenge. There is ~ 
nothing to suggest that significant parts of 
an academic librarian 's functions cannot 
be done extramurally. ACRL should not 
be reactive to the hazard of losing top­
grade people from the ranks of institu­
tional librarianship. On the other hand, 
why should entrepreneurship be con­
strued solely as an extramural activity? 
Academic librarianship ought to devise 
programs or structures to compete with 
the attractions of entrepreneurship, so 
that the "best and the brightest" remain 
with academic institutions.6 

Evolution of an 
Intellectual Network 

Electronic mail is an instrument that can 
be exploited to weld academic librarians 
into" electronic colleges" of reference and 
specialist librarians who, crossing institu­
tional boundaries, collaborate on informa­
tion retrieval problems. A "standard net­
work interconnection" now being 
developed by the Research Libraries 
Group, intended to link RLIN, NOTIS, 
BLIS, and GEAC Computer Corporation, 
may provide a key enabling ''a librarian 
affiliated with almost any network or au­
tomation system [to] make contact with a 
library or librarian on any other major sys­
tem .... ''7 This offers the exciting pros­
pect of linking reference librarians 
throughout North America-even the 
world-into a unified body whose mem­
bers have rapid access to each other. 
Think about what reference librarians 
could contribute to instruction, research, 
and scholarly communication via a "un-



ion catalog" of reference expertise! Many 
of the smaller schools and colleges could 
avail themselves of experts anywhere.8 To 
exploit this possibility within the context 
of ALA, a new ACRL section might be 
formed, perhaps in cooperation with the 
Reference and Adult Services Division. 

~ Development of an Attitude 
of Scientific Detachment 

Librarianship as a whole has embraced 
technology far more rapidly and more suc­
cessfully than many other fields. Yet at 
times the embrace has been too strong, al­
most maternal. So comparatively "new" 
is technology to librarianship, so great the 
excitement it engenders, so narrow is the 
technological focus of the profession that 
it is easy for librarians to form almost irra­
tional, familial loyalties to computer­
based systems, services, and methods, 
even to specific items of equipment. Once 
some new method is installed, there is a 
temptation to "fall in love" with the sys­
tem and form a fortress mentality that 
wards off new ideas. We may have carried 
over into the computerized world the old­
fashioned view that we once held about 
our office furniture and typewriters, viz., 
that they should last forever. Yet there will 
be a spate of new tools, systems, and de­
vices over the next decade . The profession 
needs to teach itself to freely abandon 
tools that have become superseded, even 
if not worn out. All new systems ought to 
be regarded only as powerful tools, not as 
friends or colleagues deserving of emo­
tional attachment . There is no reason for 
the electronic apparatus to take on the 
character of a comfortable pair of old shoes 
or a well-thumbed OED. 

Helpful to this end is encouraging 
would-be academic librarians to enrich 
their educational experiences with the 
study of logic, philosophy, linguistics, 
and mathematics. Kaplan strongly sup­
ports these subject areas as useful, practi­
cal background for librarians: 

not because they underlie the computer tech­
nology or related technologies ... but for an in­
tellectual reason, because there is central to 
them the concept of structure, of order, of form, 
which seems to me to be precisely the central 
concern also of library science. 9 
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Systems and Software 
Design Opportunities 

Licklider correctly points out that tech­
nologists and users perceive totally differ­
ent constructs when they sit before a ter­
minal.10 While the technologist is oriented 
towards building abstract, idealized 
models, the academic librarian's experi­
ence, education, and training are all . 
geared to the practical world of the user. 
In the same piece Licklider c notes that 
hardware development was rapidly out­
running software, that the limiting factor 
in effective computer utilization was lack 
of software.11 But effective software can­
not be designed by technologists working 
in vacuo. In computerized information sys­
tems, the librarian occupies the ideal mid­
dle ground between system designers and 
users-a position exactly paralleling the li­
brarian who guides current users through 
the maze of conventional, inkprint soft­
ware, e.g., card catalogs, abstracts and in­
dexes, and so forth. Working with system 
and software designers, academic librari­
ans can employ their special, user­
oriented talents to achieve effective, "er­
gonomic" designs. If the library and the 
computer center should somehow be uni­
fied, or at least drawn closer together, staff 
in both areas will realize how complemen­
tary are their different expertises and how 
together they can create superior products 
and services. There is ample evidence of 
this intellectual symbiosis at work in what 
all the major bibliographic utilities have 
achieved. In fact, the success of the utili­
ties demonstrates conclusively what can 
be accomplished by putting computer ex­
perts and bibliographic experts together in 
the same organizations. 

Despite the fact that academic librarians 
possess enormous experience and under­
standing of the human factors in data ac­
cess, a substantial amount of research is 
being conducted outside of the library 
profession. Landauer and others pub­
lished a long article covering virtually 
every problem of search and retrieval con­
fronted by academic librarians, yet the 
thirty-item bibliography for this article in­
cludes no citations to research journals in 
library science .12 Does this suggest that 
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scientific writers ignore library literature, 
or that library and information science 
lacks a sufficient research base? At any 
rate, it is clear that the membership of 
ACRL represents an enormous base of ex- . 
pertise in areas where extensive research 
is being carried out independently of and 
in isolation from librarianship. Can ·a 
tracking mechanism be devised? Can 
ACRL serve as a link or clearinghouse to 
bring together librarian experts and be­
havioral screntists? Currently, such a 
function appears to be fulfilled, in part, by 
the American Society for Information Sci­
ence (ASIS). Closer links between ACRL 
and ASIS research concerns may be worth 
investigating. Specifically, ACRL should 
maintain an ASIS conference watch, see- · 
ing to it that someone is designated to at­
tend appropriate ASIS sessions. (Cur­
rently, · ACRL has no representative to 
ASIS and no formal liaison, unless one 
counts the ALA linkage via LITA.) 

The Search for Competencies 

Although King Research is developing a 
list of the various competencies needed by 
librarians, 13 White is skeptical.14 Curley, 
speaking at the 1984 ALA Conference in 
Dallas, suggests that the very term compe­
tency is too narrow, that it connotes some 
quite specific, measurable skills of a tech­
nical character whereas what is needed, 
he maintains, is broad background, per­
spective, and the ability to deal effectively 
with people.15 In 1982 the present author 
suggested that in identifying professional 
duties and responsibilities, list making 
may be a perilous instrument for steering 
the course of professional education. 16 The 
trouble with competencies is that they fos­
ter concentration on the observable things 
that academic librarians do, whereas in 
fact it is precisely in the area of the 
intangible-the thought processes; the 
summation of knowledge, intellect, and 
judgment; the quality of interpersonnel 
relationships-in which the highest per­
formance levels are revealed. 

Yes, competency listing may be a dan­
gerous game. How will the competencies 
be verified in the field? Academic librari­
anship deals little with mechanical abili­
ties that can be measured quantitatively; 
its focus is on the librarian's intellectual 
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capacities and service effectiveness, quali­
ties best evaluated by judgment calls. This 
writer has seen little to improve on Bat­
tin's four requirements for the research li­
brarian, and believes that the same re­
quirements apply to alllibrarians:17 

1. A first-rate mind with problem-solving abili­
ties (regarded by her as a " nonnegotiable" 
requirement). 

2. A solid undergraduate preparation in any of 
a variety of disciplines . The key is the rigor of 
the training, not the subject discipline .... 

3. Concrete evidence of managerial abilities. 
Almost every research library responsibility, 
even at the entry level, now requires some 
degree of sophisticated management of ei­
ther people or resources. The trend is ex­
pected to intensify as staffing resources 
dwindle and information technology be­
comes more complex. 

4. An intellectual commitment to research li-
brarianship .... 

Substitute any type-of-library adjective in 
place of "research." No academic librar­
ian anywhere can afford to lack these re­
quirements. 

Knowledge of the 
Higher Education Scene 

Virtually all respondents to the author's 
informal survey indicated that librarians 
must be well acquainted with the general 
condition of higher education in North 
America. But can they get the time for 
this? Getting librarians out of the "m,anu­
facturing'' business will facilitate reas­
signment of personnel currently in techni­
cal services and will offer the possibility of 
internally redistributing the remaining 
work load of the academic library. Con­
ceivably, this could give academic librari­
ans the amounts and kinds of time that 
faculty routinely enjoy to maintain cur­
rency in higher education developments 
and to participate meaningfully in the 
governance process. But a more likely sce­
nario is that the bureaucratic apparatus re­
quired to manage both support staff and 
new information systems will, in Parkin­
sonian fashion, absorb the released time. 
Lack of time for true involvement in 
higher education has been a perpetual di­
lemma for academic librarians. It is doubt­
ful whether any primary ACRL initiative 
can resolved this dilemma; its solution 



must come as a by-product of the long pro­
cess of educating faculty and administra­
tors about the role of academic librarians, 
and of the even longer process envisioned 
by Battin and Dunn of restructuring the 
university itself. 18

' 
19 

Communication Skills: 
Oral and Written Expression 

Librarians need high-level skills in oral 
and written expression, and they need a 
capacity to generate high-class graphics.20 

Communication skills that are merely 
good will not suffice; librarians will re­
quire skills that are outstandingly supe­
rior, indeed exceptional, if they are to be 
effective in their relationships with others 
in the academic community. Excellent 
communication skills are also vital to high 
quality programs of bibliographic instruc­
tion. Cronin puts the requirement very 
well; the information manager must be 
not only professionally competent, 

[b]ut, most important of all, he needs to be able . 
and willing to deal face-to-face with senior 
members of the organisation, whenever possi­
ble developing informal contacts and working 
himself onto committees, project teams or ma­
trix management groupings. To do this requires 
a degree of self-determination, inter-personal 
skills, dynamism and ambition not always 
demonstrated by members of the information 
profession at large. 21 

Skills in oral and written communica­
tion are more than intellectual, they also 
represent valuable social assets that can be 
exploited and honed by active participa­
tion in professional activities at many lev­
els. The narrowness of viewpoint fostered 
by staying too long in one academic insti­
tution can be offset by active participation 
in meetings and conferences. Yet there are 
academic librarians who conscientiously 
avoid conferences, who are unwilling to 
spend any of their own time at profes­
sional meetings, or who unrealistically ex­
pect an institution to pay 100 percent of 
their expenses. 

ACRL has already achieved notable suc­
cesses in persuading major library book 
and equipment vendors to underwrite a 
variety of awards and scholarships. More 
support should be solicited to help bring 
promising academic librarians to ACRL 
national conferences. In consultation with 
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other appropriate bodies, e.g., the ACRL 
Planning Committee, the Committee on 
Supplemental Funds ought to consider 
the design of incentive and award pro­
grams to promote academic librarians' 
communication skills. T•avel grants might 
be awarded to librarians contributing the 
best papers in response to some research 
problem in academic librarianship; or 
publication subsidies might be provided 
for deserving projects. 

Mechanical Skills and Tools 

It is said that many top executives do not 
use terminal-based information systems 
because they accept the stereotype that 
operating a keyboard is clerical work. 
Probably every academic librarian learned 
to type in high school, or at latest as an un­
dergraduate while writing term papers; 
yet it is surprising to find an occasional li­
brarian who cannot type. Any academic li­
brarians who cannot type will find them­
selves at a great disadvantage in the 
electronic world. 22 Typing is a pedestrian 
skill that can be self-taught; it requires nei­
ther an instruction book nor a software 
package. It is a mechanical skill that 
should not be underrated; it opens up 
convenient access to a wide range of 
computer-based information systems. It 
ought to be recognized for what it is, not 
an end in itself, but a simple competence 
that is the key to the exploitation of intel­
lectual skills. 

High school students now routinely 
learn at least the elementary aspects of us­
ing computers and few new faculty ap­
pointees are unfamiliar with computer ap­
plications. New students are probably the 
greatest academic market for microcom­
puters, especially the newer, lightweight 
portables. There is then the danger that 
students and younger faculty might come 
to the college or university far better pre­
pared to interact with computerized sys­
tems than some of us. Networking with 
the bibliographic utilities has actually put 
more technical expertise in the hands of li­
brary assistants than some professionals 
possess. If subordinate staff develop skills 
greater than our own, what does that im­
ply for the future? 

Many librarians have become expert in 
assisting faculty and students in searching 
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large, complex databases. However, there 
probably remains a significant number of 
librarians-sandwiched in between the 
expert database searchers and the expert 
clerical staff-who do not have daily con­
tact with terminals or microcomputers 
and have little or no hands-on experience. 
Here there may be a promotional role for 
ACRL in bringing "computer literacy" to 
its entire membership. More and more 
one reads of colleges requiring their stu­
dents to possess a microcomputer upon 
entrance, and some schools are reported 
ready to distribute them to students as 
part of the tuition package. Academic li­
brarians ought to be encouraged to ac­
quire their own hardware and software as 
another professional tool. Today, most ac­
ademic institutions enjoy special educa­
tional discounts on computer hardware. 
ACRL can assist college and university li­
braries in building cases with educational 
administrators to facilitate the acquisition 
of such equipment by all librarians. ACRL 
might help member institutions develop 
model grant proposals to selected hard­
ware manufacturers or model low­
interest-loan proposals (aimed at banks, 
credit unions, colleges, and universities). 
Additionally, it is possible (depending 
upon legal constraints) that cooperatives 
(such as CLASS, the Cooperative Library 
Agency for Systems and Services) or even 
the bibliographic utilities might be ap­
proached. 

In encouraging academic librarians to 
acquire microcomputers, ACRL must 
maintain focus on the device as a tool to 
aid in performance of the academic librari­
an's basic mission-which remains that of 
intellectual link in the academic commu­
nity, the transformation agent who brings 
civilization's records to the users and the 
users to the records. This recommenda­
tion is made in context that by 1995 a ter­
minal of some kind will likely be required 
to access most files and many texts in aca­
demic libraries. 

Intellectual Skills 
"So many members of our profession 

really do not have a strong intellectual 
commitment to librarianship, " Battin 
sadly observes . She adds dishearteningly: 

I seldom find, in talking to librarians, the same 
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kind of crisp, thoughtful, and directed career 
orientation that I find in my conversations with 
members of other professional groups. 23 

As has been said several times in this re­
port, the life of the academic librarian is 
the life of the mind, not the life of devices 
files, hardware, or even software. Librari~ 
ans need the same intellectual skills as 
people in computer science, linguistics, 
logic, the "hard" sciences, mathematics, 
and the humanities. Many academic li­
brarians already come from educational 
backgrounds that reflect ruly disciplines 
e~phasizi~g strong logical skills, e.g., En­
glish, music, and philosophy. Academic 
librarians with these backgrounds can be 
strongly responsive to the challenges of 
designing and working with electronic in­
formation systems, for no matter how 
"friendly" these are claimed to be, their 
int~ractio~ protocols are still fairly rigid, 
therr design features dominated by the 
technologist, not the user. ACRL cannot 
help those librarians described by Battin's 
gloomy statement but it can work to re­
cruit the ''best and the brightest'' for the 
fut~re. One helpful aid to high-quality re­
crmtment would be aggressive pursuit by 
the ACRL membership of membership in 
the ALA Committee on Accreditation's 
pool of site visitors to programs of gradu­
ate education in library and information 
science. 24 

Financial Management Skills 

As managers rather than production 
workers, academic librarians are already 
responsible for allocating expensive 
resources-staff, space, collections, and 
machines. More and more they will use 
computerized information delivery sys­
tems that will be guarded by accounting 
systems of relentless power and sophisti­
cation. Increasingly, they will manage 
cadres of highly skilled support staff or 
large numbers of student employees. It 
will be almost impossible to hide an ex­
pense category, and having to do a 
computer-supported job over again will 
involve inescapable additional costs. 
Therefore, librarians must become highly 
skilled at managing institutional time and 
money, for they will certainly be held 
closely accountable. 



In connection with costs, it will be up to 
academic librarians to convey to higher 
levels of administration the true costs of 
computerized information systems. We 
should be long past the seductive hope 
that great cost reductions in computer 
hardware will bear any relationship to 
trimming a service institution's budget. 
Any "savings" realized will be more than 
offset by far more significant increases in 
other costs, which will result in a larger, 
not a smaller, total expenditure: 
• swiftly rising telecommunications costs 

attributable, in part, to deregulation; 
• constantly changing software that must 

frequently be replaced to keep systems 
up-to-date; 

• progressively briefer shelf life for hard­
ware; 

• rapidly escalating demands upon li­
brary data files, brought about by the 
proliferation of personal computers; · 

• demands for a more complex and ex­
pensive infrastructure (e.g., local area 
networks) to support such access; 

• training of new users and retraining of 
personnel whose jobs have been dis­
placed by automated bibliographic sys­
tems; "grand parenting" or early retire­
ment of others; 

• special environments for sensitive 
equipment, accompanied by additional 
electrical power demands, which fur­
ther tax already strained energy bud­
gets. 
In this scenario, expenditures will shift 

from expensive library materials to even 
more expensive services. This trend has 
been clear to academic librarians for some 
time; now they must communicate the 
change unequivocally to academic admin­
istrators, who generally look at a new 
technology with the hope that it will cut 
the cost of library operations. And here is 
an important role for academic librarians 
to play in the education of academic ad­
ministrators. Educational institutions 
have their own internal technological en­
thusiasts who unwittingly reinforce the 
marketing efforts of salespersons in the 
hardware, software, and database indus­
tries. Focusing on the intellectual basis of 
the university, in alliance with faculty, ac­
ademic librarians can provide a soundl 
based counterpoise to overenthusiasm for 
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hardware. No one is better equipped than 
the academic librarian to educate adminis­
trators that the most expensive and so­
phisticated hardware is useless without 
the highest quality human direction, that 
the true benefit of technology derives 
from the value it adds to human capabili­
ties. But providing this kind of guidance 
carries high risks and needs to be engi­
neered with great care-academic librari­
ans must not apply strategies that make 
them appear as obstacles to progress. 

RECRUITMENT AND 
GRADUATE EDUCATION 

Recruitment 

Respondents to the informal survey re­
peatedly stressed that the profession 
should recruit only the ''best and the 
brightest." Yerburgh opines that poten­
tial lawyers, doctors, dentists, and busi­
ness administrators face much stiffer en­
trance requirements to graduate school 
than do librarians. He suggests that what 
academic librarianship really needs is 
fewer-but higher quality-graduates ca­
pable of exercising imaginative leader­
ship. 25 He further maintains that "we 
must take rigorous steps to encourage the 
best and discourage the rest. " 26 

ACRL can work with high school and 
college career counseling and guidance or­
ganizations, ALISE, U.S. state and Cana­
dian provincial library associations 1 

OLPR, and college and university place­
ment officers to depict a profession that is 
deeply intellectual and highly technical-

~ not an employment opportunity for those 
who "love books" or "enjoy reading," 
nor a "game room" for those who enjoy 
"playing" with computers. Tests used to 
determine career interests could be re­
viewed for the existence of harmful stereo­
types that might be directing the wrong 
type of applicant to librarianship. 

In 1980 Block published a study of U.S . 
recruiting announcements in twenty-six 
categories of academic librarian posi­
tions. 27 He observed that most of the em­
ployers sought traditional positions and 
the most striking characteristic of the post­
ings was their traditional outlook. He fur­
ther suggested that "[t]he academic li­
brary job market ... offers little incentive 
to librarians to acquire a diversified educa-
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tional background or computer expertise 
despite a continual discussed need for 
new professionals with these skills."28 

Block concluded that the ''requested skills 
in physical sciences, business, mathemat­
ics, and computer applications are con­
spicuous by their absence/' and claimed 
that his study ''suggests that academic li­
braries carry a conservative hiring profile 
into the 1980s. ''Block's appraisal seems to 
be supported by Otto's Delphi study, 
which suggested that traditional 
subjects-management, cataloging, and 
acquisitions-"were foreseen as continu­
ing to dominate library school curricula, 
although the entire group [of librarians, 
educators, and administrators] expressed 
dissatisfaction with such a probability. " 29 

Persistence of traditional views in an era of 
rapid change may be an area for further re­
search or discussion among the Personnel 
Administrators and Staff Development 
Officers and the Task Force on Library 
Schools and Academic Libraries. 

Compensation 

This observer has not seen much in the 
literature on strategies to improve librari­
ans' salaries. It is problematic whether we 
can attract top talent to academic librarian­
ship at current salaries, and even if the 
"best and the brightest" can be attracted, 
they have to be retained. The salary issue 
is probably closely related to matters of 
image and perception. Except for the Aca­
demic and Research Library Personnel 
Study Group, there appears to be no 
ACRL unit charged to examine compensa­
tion issues. Lack of broad-based attention 
to salaries may contribute to interest in 
collective bargaining along lines parallel to 
faculty. The salary issue might be added to 
the educational agenda aimed at academic 
administrators, as it is closely related to 
conveying an understanding of the aca­
demic librarian's role in higher education. 

The M.L.S. Issue 

No respondent to the informal survey 
mentioned the M.L.S. in connection with 
academic librarianship. This does not sug­
gest that no one is paying attention to it 
but rather that the value of the M.L.S . as a 
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prerequisite for academic librarianship is 
taken for granted. Court cases, OPM rec­
ommendations, and growing dissatisfac­
tions among classified staff and other con­
tenders for librarian positions demon­
strate that the M.L.S. cannot be taken for 
granted. Clearly, nonlibrary forces do not 
take for granted the value of the M.L.S., 
and some believe there is hazard that the 
case may be lost by default. The specter of 
professional appointments awarded to 
the uneducated, the ill-educated, or those 
possessing solely technical competence, 
totally contradicts the role of academic li­
brarians as the intellectual levers and links 
in higher education. ACRL should take a 
firm stand on the M.L.S. as the basic edu­
cational prerequisite in academic librar­
ianship-but only on an M.L.S. based on 
theoretical principles, not on one con­
structed around procedures or the "body 
of knowledge" idea. 30

'
31 In connection 

with the Library of Congress' practice of 
appointing persons lacking the M.L.S., 
ACRL should stress thaf the environment 
at LC, a unique institution, is not relevant 
to colleges and universities, as Holley has 
shown. 2 The issue is exceedingly complex 
and ACRL should consider the pluses and 
minuses of engaging independent legal 
counsel. At any rate, the M.L.S. issue 
ought to rank very high on the ACRL 
action agenda. 

Shifting the Educational Focus 

In the future we may hope that technical 
and production work in libraries and in­
formation centers will increasingly be off­
loaded to support staff who, ideally, will 
work with computer-aided systems de­
signed by librarians. If this change can be 
achieved, graduate education programs . 
for academic librarians can be sharply re­
focused upon building students' manage­
ment expertise . Programs should aid stu­
dents to develop and refine: 

1. Analytic skills to define problems 
and design solutions; 

2. Financial skills to cost out operations 
and proposals in order t!tat resources may 
be managed responsibly and effectively; 

3. Interpersonal skills to sell the pro­
posed solutions to subordinate staff; 



4. Promotional skills to sell ideas to 
higher levels of institutional manage­
ment; 

5. Supervisory skills to manage day-to­
day activities; 

6. Leadership skills to bring about 
change; 

7. Labor relations expertise, as more 
and more support staff join unions. 33 

In this endeavor it will be vital for the 
schools to (1) convey principles rather 
than strict technique and (2) select stu­
dents who are judged capable of exercis­
ing decisive leadership. A number of li­
brary schools have closed recently and 
enrollments have declined in others . If 
these closures signify an increase in stu­
dent quality at the remaining schools, 
there is no cause for alarm. But surely this 
is an optimistic hope; there is no necessary 
connection between these events. To pro­
duce a smaller number of higher quality 
graduates, the schools of library and infor­
mation science must take care to admit 
fewer marginal students and impose more 
rigorous grading and examination stan­
dards. The increasingly technological na­
ture of the profession also suggests a need 
to recruit more students from a scientific 
background. For example, education in 
the history of science would form an excel­
lent foundation for a librarian in a science­
centered program or institution. 34 

Linking the Schools and the Field 

Battin recently proposed that ARL and 
ALISE consider joint sponsorship of 
workshops for faculty to reduce the 
schools' lag behind field developments. 35 

Perhaps in response to that proposal the 
Council on Library Resources awarded 
$54,700 to the Association of Research Li­
braries late in 1983 "to design and operate 
a pilot institute to enrich library educators' 
understanding of research library issues 
and needs." But these issues are not spe­
cific to the large research library. This is a 
potential area for ACRL to cooperate with 
ALISE along with ARL. Yerburgh sug­
gests that academic librarians, to be truly 
effective, require a one-year practicum or 
internship in the field before taking on a 
full-time assignment .36 The ACRL Task 
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Force on Library Schools and Academic 
Libraries is the logical agency to pursue 
both these concerns. 

Special Programs 
for Academic Librarianship 

The Council on Library Resources' Pro­
fessional Education and Training for Re­
search Librarianship Program (PETREL) is 
seeking the "best and the brightest" for 
the research library community. But those 
are precisely the people needed by every 
academic library. Not all of the "best and 
the brightest" will wish to work in the 
large research library. Can ACRL ap­
proach CLR or other agencies to devise 
similar programs to build quality through­
out academic librarianship? 

Participation in 
ALA Accreditation Process 

ACRL members should be encouraged 
to join the pool of site visitors from which 
the ALA Committee on Accreditation 
draws teams to visit schools. Participation 
gives ACRL membership the opportunity 

. for direct input to the educational process 
for the profession. As the mechanism for 
accreditation is currently under study, 
with the view of encompassing a wider 
base of constituencies in the process, 
ACRL' s interest takes on a greater vitality. 

In the accreditation context, the ACRL 
Task Force on Library Schools and Aca­
demic Libraries might also continually ex­
amine the one-year and the two-year MLS 
programs, while understanding that 
school differences are such that one 
school's one-year program could conceiv­
ably be more difficult and challenging 
than another's two-year program. Many 
educators (and employers) believe that 
graduate education for librarianship 
should take two years . This raises the is­
sue of whether education for academic li­
brarianship needs different levels for the 
different types of markets. Ought there to 
be a three-tier system, with separate 
tracks, different programs, and different 
durations, for research libraries, college li­
braries, and community/junior college li­
braries? The ACRL Task Force on Library 
Schools and Academic Libraries might re-
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view such a question in concert with the 
ALA Committee on Accreditation. 

CONCLUSIONS 
1985 to 1995: The Academic 
Librarian's Decade 

Whether or not the "new" library of the 
1990s or 2000s and beyond will be paper­
less is not a relevant debate . Even the most 
enthusiastic advocates of new technology 
concede that the book and other printed 
media have a future. Actually, it can bear­
gued that the invisibility of the electronic 
media makes them less accessible and 
more mysterious than print. Whatever the 
format, we will still have to cope with in­
formation, paperless or otherwise, and 
that is what we ought to debate. As 
"keepers" of humankind's collective 
mind and memory ("stimulators of 
thought," "linkers of concepts," or "am­
plifiers of ideas" would be superior terms) 
academic librarians will be needed more 
than ever as we move towards the end of 
this century. In one of Jesse Shera' s last ar­
ticles, that dean of library educators re­
minded us of what librarianship is all 
about: 

I submit that there are three components in the 
concept of a library. First, there is acquisition, 
which involves knowing what to acquire for a 
given clientele and how to acquire it . Acquisi­
tion implies substantive knowledge of the ma­
terials and the uses to which knowledge can 
and should be put. The second is organization, 
that is, ways in which accumulated materials 
can be arranged and processed for maximum 
convenience and efficiency of use. It is here, 
and only here that information science makes 
its contribution to librarianship . The third is in­
terpretation and service, which is the raison d'etre 
of the library, . . . 37 

Automation, terminals, hardware, soft­
ware, videodisks, optical disks, fibre op­
tics, personal computers, instantaneous 
electronic communication, satellites, and 
so forth do not alter Shera' s tripartite 
model. Nor do they alter the fact that aca­
demic librarianship remains the life of the 
mind, not of the device. 

Yet the debate on the paperless society 
has had its merits. It has helped to focus 
attention on traditional academic librari­
anship' s preoccupation with costly house­
keeping and manufacturing operations. 
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Continuing displacement of these task­
oriented activities toward support staff 
ought to be an early, high priority for the 
professional. The end users do not care to 
learn, nor should they, about the black 
magic of codes and standards; they seek 
facts, records, interpretations, evalua­
tions, guidance, and documents in prefer­
ence to citations. To fulfill those needs 
they must be able to interact with dedi­
cated professionals. Foskett, head of Li­
brary Studies, South Australian Institute 
of Technology, has put the matter fairly 
bluntly: 

If we are to be recognized as significant workers 
in the information industry, we must provide 
information to the users in a form which they 
use, and in a positive fashion. Not only must 
we do this, we must be seen to do it; to quote 
Holladay, we must take our show on the road 
and visit as many carefully targeted areas as 
possible, asking about their projects and infor­
mation needs and describing today' s informa­
tion possibilities. Lewis points out that there is 
a need for us to recognize that the processing 
and handling of information is only a means to 
an end and not an end in itself. Challenging 
work is to be found in interpretation and analy­
sis. We have to persuade people that they not 
only can but should rely on us; we have to go 
out to make direct contact with our users if we 
are to achieve this. 

The temptations to avoid this are many .... 
It is so easy to sink back into the role of the 
"cozy" professional who is really a paraprofes­
sional being overpaid. 38 

A few librarians, objecting to its com­
mercial tone, may choke upon the expres­
sion "information industry" in Foskett's 
remarks. But the facts are that colleges and 
universities spend real money to secure 
the best possible information services for 
their faculty and students. Assurance of 
the highest quality is no less a rightful ex­
pectation in the academic information en­
terprise than in any other college and uni­
versity business, and there ought to be no 
emotional obstacle to designating non­
profit academic librarianship as an ele­
ment in the information industry. In 
pointing out that "machines replace peo­
ple when they can do the work more 
cheaply," Feigenbaum is merely restating 
a principle that every responsible admin­
istrator is committed to. 39 Effective re­
source management will be a key aca-



demic librarian responsibility in the 
upcoming decade; it is a responsibility 
that we will shirk at our peril. 

Lancaster and others have suggested 
that the term "librarian" may work 
against us, suggestive as it is of the institu­
tion rather than the librarian's profes­
sional expertise. Proponents of a name 
change claim that a new designation 
would make it easier for librarians to be 
viewed as peers (or at least expert aca­
demic consultants) by faculty. Lancaster 
thinks the term may have to be aban­
doned, a suggestion that sometimes elicits 
angry responses in the library press. What 
is often overlooked is that a change of 
name does not change the problem to be 
solved, anymore than renaming a disease 
changes the treatment; by whatever 
name, the functions now performed by ac­
ademic (and other) li\Jrarians will still 
need to be performed. But, as a means of 
stressing the library's dynamic human el­
ement, which brings alive the institution's 
inert storage media and facilities, ACRL 
might debate whether the organization's 
name should be changed to Association of 
College and Research Librarians. Such a 
change would not be inconsistent with the 
four major goals enumerated in the ACRL 
Activity Model for 1990.40 

Mind versus the 
Entertainment-Technology Complex 

Librarian of Congress Daniel J. Boors tin 
has recently thrown some bright light 
upon the confusion between information 
and knowledge. Decrying the public's 
constant need to be "entertained" by 
canned software or "informed" by the lat­
est news, he suggests that what any free 
country needs is a knowledgeable citi­
zenry. We can be entertained, we can be 
informed, says Boostin, 

But we cannot be knowledged! We must all ac­
quire knowledge for ourselves. Knowledge 
comes from the free mind foraging in the rich 
pastures of the whole everywher~-p~st. It 
comes from finding order and meamng m the 
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whole human experience. The autonomous 
reader, amusing & knowledging himself, is the 
be-ali and the end-all of our libraries.41 

The excitement of entering the '' infor­
mation age" is not unlike that which the 
U.S. experienced with the space age and 
the Apollo trips to the moon. Exciting new 
technologies, whether in rocketry, tele­
communications, or computers, can be se­
ductive and cause us to forget that the 
mind, not the instrument, should control 
society's purposes and goals. Undue pre­
occupation with technology increases the 
risk that technology will come to drive its 
beneficiaries rather than stimulate them to 
devise new ways of achieving purpose 
and goals through control of that technol­
ogy. It is the impact of new technology on 
the quality of our daily, workaday lives 
and the impact upon the knowledgeability 
of the citizenry that needs to be kept in fo­
cus. Academic librarians have an impor­
tant role to play in realizing the goals artic­
ulated by the Librarian of Congress; they 
cannot permit their critical senses and 
goal-oriented behavior to be dulled by the 
excitement of technology and innovation, 
nor by preoccupation with hardware and 
devices. 

To conclude, I doubt if I can improve on 
a remark articulated by Maurice Line al­
most a generation ago. As early as 1968 
Line warned librarians to ''be prepared for 
radical changes in the structure of knowl­
edge, in means of storing and transmitting 
information, and in the actual needs of us­
ers. ''42 And he added: 

We should be in the thick of all discussions 
about information and communication-if pos­
sible we should initiate them. This may mean 
the death of libraries as we know them-but if 
we want to keep libraries as we know them it 
may be the death of us. 43 

To sum up, ACRL should, above all, lay 
heavy stress upon academic librarianship 
as a life of the mind, a path of intellect, and 
a creative force in producing a knowledge­
able, educated citizenry. 
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APPENDIX A: RECOMMENDATIONS 

It is recommended that ACRL undertake the following actions for the 1985-95 decade: 
1. Reaffirm in confident, positive tones the essentiality of the academic library as a necessary and 

valuable social institution and key element in higher education and. scholarly communication. 
2. Within the community of higher education reaffirm the essentiality of open access to scholarly 

materials regardless of individual ability to pay. 
3. Reaffirm the academic librarian's key role as a proactive analyst, subject expert, counselor, consul­

tant, linker, and intermediary in the cycle of scholarly endeavor and scholarly communication. 
4. Redirect and redevelop publicity and public relations for academic librarianship to focus sharply 

on its human resources (reducing the focus on facilities and institutions), emphasizing that aca­
demic librarianship: 
• Is the life of the mind and spirit; 
• Focuses much more upon intangibles-thought, knowledge, intellect, and judgment-than it 

does on visible, physical processes. 
5. Working with the American Council of Learned Societies and the Canadian Social Sciences and 

Humanities Research Council: 
• Expand its program of making the scholarly public aware of the value of Bibliographic Instruc­

tion; 
• Devise educational programs to promote awareness of the academic librarian's linking role in 

the process of scholarly communication. 
6. Explore the feasibility of devising incentive programs in the academic community to: 

• Promote among academic librarians a spirit of constructive competition in the development of 
innovative applications of new technologies; 

• Encourage emerging entrepreneurial ideas and spirit to remain within the academic commu­
nity; 

• Foster a spirit of collegial and community "ownership" of the profession; 
• Contribute to the upgrading of graduate education for librarianship by encouraging the mem­

bership to involve itself more actively in the accreditation process. 
7. Promote development of new or alternative administrative structures responsive to current social 

and technical change. 
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8. Debate the merit of changing ACRL's name to the Association of College and Research Librarians.\ 
9. In the area of graduate education and recruitment: 

• Communicate to the graduate library schools an accurate picture of the academic library's ex­
pectations regarding the quality of students recruited by the schools; encourage the schools to 
toughen both entrance and retention requirements and deny admittance to the unqualified; 

• Encourage its personal and institutional members to refuse to hire substandard applicants; 
• Work with professional societies, scholarly organizations, and college and university career 

counseling officers to promote the entrance of'' the best and the brightest'' into academic librari­
anship; 

• Work with A LISE and funding organizations to establish a systematic program of linking faculty 
and curricula to the working realities in the modern academic library. 

10. Encourage its constituency to purchase standard bibliographic products and services (as a replace­
ment for customized, in-house manufacture) and reallocate the released resources to service- and 
client-related functions. 

11. Develop colloquia or workshops with a variety of academic constituencies to (1) convey the con­
cept of the academic librarian's key roles in education, (2) increase institutional awareness of itlfor­
mation systems costs and the fundamental unity of academic interests in maximizing access to 
information, (3) convey the essentiality of librarians' involvement in academic governance and 
academic program design; include constituencies such as: 
• Chief academic officers; 
• Directors of computer centers; 
• Academic planning officers; 
• Institutional business officers. 

12. Promote cooperation among bibliographic and computing programs, resources and personnel; 
where possible, promote ultimate convergence and unification. 

13. Maintain formal, active, direct liaison with organizations and societies having similar or related 
interests; for example: 
• American Federation of Information Processing Societies (AFIPS); 
• American Society for Information Science (ASIS); 
• Association for Image and Information Management (AIIM); 
• The Association for Information Management (ASLIB); 
• EDUCOM; 
• Office of Scholarly Communication and Technology (proposed as part of ACLS); 
• Society for Scholarly Publishing; 
• Standing Conference of National and University Libraries (SCONUL). 

14. Maintain formal "conference watches" and "technology watches" in related areas; for example: 
• Direct marketing of databases to end users; 
• Electronic mail and facsimile transmission; 
• Electronic publishing; 
• Evolution and usage of online reference works; 
• Evolution of microcomputers and telecommunications technology; 
• Expert systems and Artificial Intelligence; 
• Management software; 
• Robotics; 
• World Conference on Computers in Education, Norfolk, Va., July 29-August 2, 1985. 

15. Secure board or advisory committee memberships on organizations having related interests, e.g., 
Society for Scholarly Publishing. 

16. Take a decisive stand on the MLS as one of the key entrance requirements in academic librarian­
ship. 

17. Continue its national conferences, special workshops, continuing education and publications pro­
gram, focussing on such areas as: 
• Restructuring of the academic library; 
• Development of new (and/or improvement of existing) skills, knowledge, abilities, and atti­

tudes related to librarians' managerial responsibilities (as distinct from their specialized aca­
demic expertise), e.g., development of financial management expertise, improvement of skills 
in oral and written communication, greater understanding of new technology. 

18. Consider how ACRL might restructure itself to streamline the organization, possibly as one con­
stituent of a national confederation of library associations, or, alternatively, as a stronger, more 
independent component of a single national association. 



Reactions to ''1985 to 1995: 
The Next· Decade in Academic 
Librarianship ,'' Parts I and II 

Jane B. Robbins-Carter, Johannah Sherrer, 
Deborah Jakubs, and Charles B. Lowry 

REACTION FROM JANE 
B. ROBBINS-CARTER 

Veaner, rightly, I believe, begins his pa­
per with a "cautions" section and re­
minds readers, "Modern life is a perpet­
ual ferment of paradox and contradiction'' 
(p.4). He further reminds us that though 
most prophecies end up somewhat off the 
mark, it is often possible to forward rea­
sonable approximations of short-term fu­
tures. I commend Veaner' s broad-ranging 
paper for the many facets of today' s roil­
ing academic and technological environ­
ment that he attempts to settle as he re­
lates them to changes in academic 
librarianship in the decade ahead. I be­
lieve he forecasts a probable and desirable 
future. His analysis deserves broad distri­
bution and reasoned response. As but one 
reader, I have found very much in his pa­
per about which to comment; however, I 
will limit my response to but two areas 
that he has addressed. The first is that of 
new or alternative administrative struc­
tures for academic library management, 
and the second is education for academic 
librarian ship. 

Governance in Academic Libraries 

Veaner correctly points out that many 
management scholars, consultants, and 

practitioners believe that changes in the 
social and technological fabric of society, 
i.e., the developing information society, 
are signaling, if not requiring, that bu­
reaucratic functional/hierarchical gover­
nance structures must be redesigned. Re­
quired are organizational structures that 
begin with a focus on outputs to be con­
sumed (or even more challenging out­
comes to be realized) through use of the li­
brary. Such a refocusing calls for academic 
librarians to boldly redesign the structures 
of our libraries. Many of us have blanched 
at criticisms laid by faculty advisory 
groups and public policy analysts, which 
inform us that from their perspectives it 
appears that libraries are structured prin­
ciply for the convenience of librarians 
rather than users. (We blanch from these 
criticisms because we know that for the 
most part they contain an operative nu­
cleus of accuracy.) 

Our current functional structures orga­
nized around acquisition, cataloging, cir­
culation, and reference, often overlaid 
with a form of material departmentaliza­
tion, emphasize control of material over 
material use. We almost always argue that 
we must emphasize control because of fu­
ture potential uses by others; we rarely 
place our priorities on service to those 
presently requiring the material. Public 
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administration analysts would, I believe, 
argue that we have suboptimized the bib­
liographic control function to the detri­
ment of the purpose of our libraries­
information provision. Devising truly 
new organizational structures is not an 
easy task; however, if Veaner is right, as I 
fervently hope he is, that the production 
responsibilities in libraries will continue to 
be shifted to support personnel, we may 
somewhat more easily be released from 
our present organizational structures be­
cause professional librarians will no 
longer be doing the production work 
around which our libraries are focused. As 
Abell calls for, we should restructure our 
academic libraries to emphasize services 
related to disciplinary groupings. These 
groupings form the very basis of the orga­
nization of the academic environment in 
which the library is embedded. While aca­
demic librarians have claimed that they 
are closely allied with the faculty in the 
teaching and research mission of aca­
deme, our organizational structures have 
belied that alliance . We have structured 
our libraries more akin to the physical 
plant maintenance activities of universi­
ties than to teaching and research activi­
ties. The academic library structured 
around services to disciplines rather than 
around library functions would encourage 
the entrepreneurial attitudes claimed by 
Veaner to be important in the changing ac­
ademic environment. 

While Veaner states that ''the gover­
nance issue ... is far, far behind the role 
issue for librarians," I would argue that . 
new structures may greatly facilitate, and 
in fact may be essential to accomplish role 
change for librarians. It will be extremely 
difficult, if not impossible, to foster pro­
ductive competition and entreprenurial 
attitudes if we maintain our present func­
tional structures. Interaction with depart-

. mental faculty can be fostered by 
disciplinary-focused academic librarians 
in the area of bibliographic instruction. 
Such instruction should be offered 
through academic departments, which in 
my view is the only means by which truly 
meaningful bibliographic instruction can 
be accomplished. Librarians allied with 
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disciplines may also interact with faculty 
more readily through participation in the 
research process of individual faculty or 
faculty groups. Such interaction is pres­
ently militated against by our libraries' 
function-focused structures. Bold new 
disciplinary service organizationa:I struc­
tures are required. It is ironic that the radi­
cal change in organizational structure that 
is required can be facilitated by the hierar­
chical bureaucracy that now permeates 
our libraries. What is required is the will­
ingness of some few academic librarians to 
skillfully impose the needed organiza­
tional change. (This enforcement of an or­
ganizational structure, which requires 
team approaches to service-focused librar­
ianship, is simply an illustration of the 
paradox and contradiction that Veaner 
claims permeates our times.) 

Education for 
Academic Librarianship 

I wish to begin this section of my re­
sponse with a hearty endorsement of one 
of Veaner' s recommendations in the area 
of graduate education. It calls for more 
open communication between teaching 
faculty and librarians. Veaner recom­
mends that academic librarians work with 
ALISE (Association for Library and Infor­
mation Science Education) and funding 
organizations to establish a systematic 
program of linking faculty and curricula to 
the working rea:Iities in the modern aca­
demic library. Such linkage has been ad­
dressed by ALISE through a policy state­
ment and through an ACRL committee, 
but it needs to be pursued more aggres­
sively. While I certainly understand the 
tension (some of which is very healthy for 
the profession) that arises between educa­
tors and practitioners, I believe we need to 
share with each other our knowledge and 
vision. Our dialogues need to be more 
clearly centered on sharing legitimate per­
spectives rather than casting blame for 
faults that are observed. Many of us are 
deeply committed to librarianship as a 
profession and I believe that with the aid 
of practitioners through guest lecturing, 
research activities, professional commit­
tee service, and a variety of other joint ac-



tivities we can make education for librari­
anship truly contributive to the goal of 
changing the practice of academic and re­
search librarianship. 

Many educators responsible for aca­
demic and research librarianship work dil­
igently to remain abreast of the changes 
affecting the field. Due to the nature of the 
teaching profession, they are able to read 
extensively; further, they come into con­
tact with a wide variety of support staff, 
from many different libraries, who have 
chosen to attend library school. They hear 
about the array of practices in the field as 
applied from the smallest academic li­
braries to the largest. They are, as are their 
practicing colleagues, frustrated by theca­
cophony of aspects impinging on the field 
and are very concerned about what is 
most important to teach to future profes­
sionals. The observed trend in curricular 
design is very much away from technique 
and production toward the conceptual 
and management concerns. 

Many students come to our schools hop­
ing to "hear the word" from the professo­
riat. They too become frustrated when 
they find that we teach for just those types · 
of qualities that Veaner, Battin, and others 
call for, i.e., multiple working styles, flexi­
bility and adaptability, knowledge of 
higher education, and even entrepreneur-

. ial attitudes. Some faculty plant seeds in 
students' minds that they might even 
practice academic librarianship from an 
academic departmental home rather than 
from a home in a library. (Such sugges­
tions are embraced by very few; most of 
our students consider the '' deinsti­
tutionalization" of instruction, i.e., a fo­
cus on the provision of information ser­
vices regardless of from where these ser-

. vices emerge, as rather a betrayal.) As 
Veaner contends, in periods of rapid 
change when even the short-range future 
is so uncertain, there is a tendency to en­
trench traditional views. 

Despite very serious concerns related to 
the education of professional librarians, I 
believe that the most serious problem fac­
ing the field is not the education of profes­
sionals, because many changes have 
taken place, but rather the education of 
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support staff. Throughout his paper, 
Veaner again and again speaks of the 
changing nature of the work force in aca­
demic libraries: 

The broad and general removal of production/ 
manufacturing work from academic librarians 
is the most important change anc;l the most 
valuable opportunity now before the ACRL 
community. 

A major thrust of this paper is the contention 
that academic librarians' responsibilities have 
shifted heavily from production to manage­
ment. 

As technical work in library and information is 
increasingly offloaded to support staff. ... 

We seem to have returned in a signifi­
cant way to the pre-twentieth-century 
condition when virtually all of the educa­
tion for the skill level of librarianship takes 
place within our libraries. Surely, if pro­
fessionals are no longer doing what they 
used to do but that related, now nonpro­
fessional work still must be done, the pro­
fessionals must be training the staff. Fac­
ulty have heard that today' s academic 
librarians need knowledge of teaching 
techniques and adult learning theory in 
order to better design and deliver biblio­
graphic instruction; however, little is said 
about these same skills in relation to the 
training of support staff . 

ALA's "Library Education and Person­
nel Utilization" (LEPU) statement ad­
dresses support personnel including li­
brary associates, library technical 
assistants, and clerks. The category of 
support personnel to which growing and 
important work is being shifted is the li­
brary associate category. The educational 
requirement for this category is the ''bach­
elor's degree (with or without course 
work in library science); or bachelor's de­
gree plus additional academic work short 
of the master's degree.'' Most of our ac­
credited educational programs are not de­
signed to be consumed ''in part'' by those 
who do not intend to become profession­
als. If, indeed, our programs at the M.A. 
level have changed as is called for, very 
few of the courses should be relevant to 
support staff. While I have little doubt that 
the professional staff of academic libraries 
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are capable of training support staff, I fear 
that the time that they should be spending 
on interaction with faculty and students, 
i.e., the delivery of service, will be ab­
sorbed by the necessity to train support 
staff, once again turning our energies to 
the production function of the library, not 
its service function. 

I believe the time has come to address 
seriously the question of the needed edu­
cation of library support staff. Many pro­
fessional fields have developed educa­
tional programs for support staff, e.g., 
dental hygienists, paralegals, physicians' 
assistants, and nurse practitioners. ALA's 
Office for Library Personnel Resources is 
presently conducting a review of the 
LEPU statement. I trust that my concern is 
shared with a sufficient number of others 
and that educational programs for sup­
port staff will soon become a reality. 

It has been said that the salutation ''May 
you live in interesting times" is really a 
curse. We do live in most interesting times 
for librarians. Let us embrace them, take 
some risks, design more new organiza­
tional structures and instructional pro­
grams, and then evaluate what happens! 
If we do not do so aggressively, we have 
much to lose. 

REACTION FROM 
JOHANNAH SHERRER 

Veaner's View of the Future 

Veaner's study presents provocative 
scenarios for academic librarianship over 
the course of the next ten years. His pro­
jections are low-key and somewhat con­
servative. The conservative tone is set by 
Veaner' s balanced rational approach that 
in itself rejects wild futuristic projections. 
Because of this it is difficult to disagree in 
any significant measure with the overall 
content of this exploratory, broadly based 
composition. 

Criticism could be leveled, however, at 
what was not examined in the study. One 
item absent was a reference to declining 
college enrollments and the effects this 
factor may have on the economic future of 
academic libraries. All change has finan-
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cial implications. In libraries, the degree to 
which new technologies are incorporated 
will almost always have a relationship to 
the amount of available funding. The 
study of financial structures governing ac­
ademic institutions and their libraries 
would be an appropriate activity in the up­
coming decade. These structures vary in 
detail from institution to institution, and 
failing to address the problem at a local 
level will effect the thoughtful advance­
ment of individual academic environ­
ments. 

In addressing personnel issues in aca­
demic librarianship, especially those of 
derecruitment or outplacement, Veaner' s 
perspective is not that of the "working li­
brarian.'' Furthermore, he fails to address 
a growing problem throughout all of aca­
demia, specifically the declining mobility 
of its professional staff. The next ten years 
will continue to witness the lack of mobil­
ity among academic employees. More­
over, trends toward rigid tenure require­
ments may dissuade many from moving 
even when economic factors do not pro­
hibit such attempts. Long-term employ­
ees may well be a phenomenon on the in­
crease unless there is a significant change 
in economic factors such as interest rates 
and regular cost-of-living enhancements. 
Emphasis on hiring only superbly quali­
fied individuals will not be a sufficient so­
lution to this problem unless there is man­
agerial talent prepared to create and 
monitor an environment that encourages 
professional growth. 

Veaner states that'' every institution has 
a social obligation to long-term employ­
ees." He goes on to imply that the princi­
ple challenge of this obligation is a finan­
cial one in terms of encouraging early 
retirement or other "buy out" plans. Most 
"working librarians" would probably dis­
agree and assert that the principle chal­
lenge is in locating talented, creative ad­
ministrators who recognize that 
obligations to long-term employees in­
clude creating a challenging and satisfying 
work environment where daily problems 
are confronted directly. At any rate, inef­
fectual managers, however skilled they 
may be in campus politics and public rela­
tions, must be prepared to acknowledge 



responsibility for creative, positive man­
agement maneuvers that enhance produc­
tivity rather than stymie it. 

Veaner's emphasis on derecruitment of 
"deadwood" presents a rather flippant 
analogy to weeding personnel as one 
would weed books. Veaner states that the 
profession has no mechanism in place for 
derecruitment or outplacement and fur­
ther suggests that it would be difficult, 
perhaps impossible, for ACRL to enter 
into this area. Mechanisms, however, do 
exist for this problem but, as in other areas 
of academe, they are rarely employed. 
The mechanisms are routine evaluation 
procedures, and ACRL could be of enor­
mous assistance by providing written 
guidelines that define levels of perfor­
mance in academic librarianship. 

Successes and Difficulties 
in Academic Librarianship 

The key to success in librarianship rests 
in the ability to be flexible, objective, and 
comfortable in continually reassessing de­
cisions and professional commitments. 
These components will permit the widest 
possible margin of success. Veaner's view 
that academic librarians have embraced 
innovations far more rapidly than other 
members of academe is an accurate one. 
The real challenge lies in persuading aca­
demic administrators that the viability of 
their libraries is dependent on change and 
the wise incorporation of appropriate 
technological innovations. While univer­
sity administrations strive to endorse 
funding for research and development, 
endorsing the same concept in the devel­
opment of library services has not been ea­
gerly embraced. Because of these factors, 
only a few institutions will progress suc­
cessfully to the fullest extent possiple dur­
ing the next ten years. Yet, as we have 
seen in the previous ten years, the practi­
cal assimilation of computerized biblio­
graphical utilities and products will prog­
ress steadily in all academic libraries. 
Examples of additional successes will be 
continued efforts at networking, technol­
ogy adaptation, and increasingly effective 
marketing of library services. Failures in 
academic librarianship will continue in the 
same areas that have always been weak or 
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ambiguous. The areas of facu.lty status, 
the role of the academic librarian, and per­
sonnel management may well go unre­
solved. 

In summary, Veaner suggests that 
achievements in academic librarianship 
will continue to occur in those areas that 
have a history of success. He is less san­
guine about areas that are currently weak 
or ambiguous. In fact, his reluctance to 
postulate a resolution on issues such as 
faculty status and role clarification is an ac­
knowledgment not only of the difficulties 
inherent in the issues themselves, but also 
an acknowledgement of concern as to the 
probability of ACRL successfully grap­
pling with these significant problem is­
sues in the near future. How truly signifi­
cant it would be if academic librarianship 
could gain measurable strides in just one 
of these weak or ambiguous areas. To suc­
ceed in areas of strength is usually far less 
significant than succeeding in areas of 
known weaknesses . 

The Knowledge Role 

The "knowledge role" has always ex­
isted among academic librarians. It has 
been most visible among librarians en­
gaged in reference services and collection 
development activities. It has gained re­
cent status in the professional literature 
primarily due to the decrease of profes­
sional involvement in technical service ac­
tivity. Is the "knowledge" role more im­
portant in the upcoming decade than in 
past decades? I think not. It has always 
been acutely important, but its function is 
perhaps now more noticeable and profes­
sionally attractive to promote. 

Current Functions 
and Future Requirements 

Academic librarians will adjust easily 
and eagerly to the new skills and require­
ments needed for the successful imple­
mentation of improved library services. 
The structure for such an occurrence is al­
ready in place. We have a body of litera­
ture that can be expanded, tightened, en-

. hanced, or revised as we wish. The key 
issue is that a body of literature does exist 
and its writings do project an image and to 
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a great degree reveal our own perception 
of our role. 

Our professional association is a vocal 
one and one that endeavors to appeal to 
the working librarian. With this orienta­
tion it has the ability to garner strong 
grass-roots support and represent a wide, 
all-encompassing base. · 

ACRL's strong stand on quality contin­
uing education provides a mechanism for 
professionals to acquire needed skills or 
information pertaining to new trends in 
the field. This emphasis also serves as a 
constant reminder that we each have a 
professional obligation to continually en­
hance our own professional growth and 
development. 

We have a body of literature, a strong 
professional association, an acknowl­
edged dependence on quality continuing 
education, and a belief that collegial com­
munication through meetings, work­
shops, and informal get togethers can fos­
ter continued growth and development. 
We will be held in check primarily by the 
cumbersome, broader organizational 
framework that generally characterizes ac­
ademic institutions of higher education. 
This check should serve also as our chal­
lenge. The ability to persuade our aca­
demic colleagues that they need access to 
creative library services will help . Our 
ability to justify this role will depend en­
tirely on those of us working directly with 
the library users. We need to present the 
working librarian as a broadly educated, 
well-read, articulate professional with 
sound communication abilities. 

REACTION FROM 
DEBORAH JAKUBS 

Librarians are facing a crisis and a chal­
lenge in the decade ahead. Changes in our 
environment are forcing us to do what Al­
len Veaner has done: to look long and 
hard at our goals and our roles in order to 
seize the opportunities that technology 
and changes in patterns of scholarship 
and the organization of knowledge are of­
fering. It is a critical time to aim to improve 
our image and status as individuals and as 
a group. We are faced with an opportunity 
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to innovate, to add layers of complexity to 
our tasks, as well as to reaffirm our tradi­
tional role, thus renewing the spirit of the 
profession. 

Allen Veaner' s article provides much 
food for thought. I agree generally with 
his view of the future for librarians, but I 
would like to stress that most of his con­
clusions are predicated on a few very basic 
changes that must come about before we 
are able to accept the new responsibilities 
he foresees fqr the coming decade. I will 
focus my comments on those fundamen­
tal changes. The first and most important 
change must take place in the internal and 
external image of the librarian. We must 
clarify our identity, as individuals and as a 
profession, if we are to meet the approach­
ing challenges. If we are to expand our 
skills as Veaner suggests, we must wel­
come innovation in both the technological 
and organizational spheres of our profes-

. sionallives and call attention to our ability 
to handle it. This implies that we must, in 
effect, do more than keep up with change; 
we should anticipate it and initiate it. 

Veaner calls attention to the "fuzzy im­
age" of librarians. I would add that we are 
often taken for granted within the univer­
sity, where the primary players are gener­
ally perceived to be faculty and students. 
We are partly at fault for this low visibility. 
It is significant that we find it necessary to 
compare ourselves with faculty. It is as if 
we had no internal model, no professional 
definition (other than the M.L.S., and that 
degree is not always a consistent crite­
rion), for what it takes, what it means tp be 
a librarian. I would venture to say that it is 
a lack of confidence-maybe not always 
overt, perhaps only nagging, but persis­
tent nonetheless-in our role and worth in 
the research community that drives us to 
seek our model in the faculty. We must, in 
the decade ahead, give ourselves credit, 
make it clear first to ourselves, then tooth­
ers, that we like our jobs, we have chosen 
to be librarians, and we have important 
skills to share. We do not wish to be com­
pared with faculty (though we may envy 
their economic benefits and summers off), 
nor should we be. While our jobs both re­
quire serious intellectual effort, they are 
also very different. As a colleague put it, 



"If we wanted to be faculty, we would be 
faculty." The fact is that we have chosen 
to be librarians, and although faculty are 
our closest models, it does not benefit us 
to be compared to them or to imagine our­
selves to be in their shadow. 
. Publishing serious scholarly work 
should continue to be an important factor 
in evaluating librarians, but again, our sit­
uation differs significantly from that of 
faculty. Most of us hold full-time jobs and 
are not expected or encouraged to carry 
out research and writing on ''company 
time," whereas writing is a part of a pro­
fessor's daily routine. How can we incor­
porate research and writing officially into 
our positions? What about allowing sab­
baticals for librarians, or makirig formal 
acknowledgement of the need to publish? 
Perhaps we should review the criteria we 
use to determine the quality of a librari­
an's performance to determine the impor­
tance of publishing as compared with 
other standards. 

Work on changing our self-image 
should begin in the library schools. I 
wholeheartedly agree with Veaner that 
there must be improvement in graduate li­
brary education before we will be up to 
meeting the challenges of the next decade. 
The library profession should be con­
cerned about attracting bright and dy­
namic individuals with well-developed in­
terpersonal skills who are seeking a library 
degree because they are actively attracted 
to the job of librarian, not merely because 

_ they like to read or "enjoy books." Ours 
should not be perceived as a passive pro­
fession. Similarly, the library school cur­
riculum should be revised to reflect the 
"competencies" Veaner has emphasized, 
incorporating the rigor necessary to make 
it a truly professional program of study. 
We should stress management and ana­
lytical skills as well as technological fore­
sight, all of which will be required of suc­
cessful librarians in the future. 

To change our external image success­
fully will require the education of faculty 
and administrators. Let's face it: many, if 
not most faculty members have but a 
slight grasp of the complexity, biblio­
graphic and otherwise, of library work. 
Their main concern when it comes to the 
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library is that the librarians have antici­
pated their research needs, already have 
ordered the appropriate materials, and 
have them available on the shelf. This is, 
of course, a legitimate desire and one that 
a good collection development librarian 
should aim to fulfill. But those research 
needs are rapidly changing and are no 
longer restricted to books. Librarians have 
a larger role to play (as Veaner indicates) 
as intermediaries, teachers, and inter­
preters. We should turn the needs of our 
patrons to our advantage and equip our­
selves with the knowledge to satisfy their 
demands. The process of educating fac­
ulty must be conducted one-on-one. Few 
faculty members are interested in attend­
ing meetings to learn about the library's 
functions. They are primarily interested in 
what can help them specifically, in learn­
ing what they need to know to take the 
next step in their research, to get books or­
dered for reserves, etc. Our goal then is to 
accept both the "traditional" and 
"knowledge" roles (as Veaner describes 
them) with confidence. It is to understand 
and anticipate patrons' needs and to dis­
play our knowledge and abilities as part of 
our job. Faculty respond well to librarians 
they respect and trust to interpret their 
work, and news travels fast within aca­
demic departments. Patrons, especially 
faculty, can be both our worst detractors 
and our most loyal and vocal supporters. 
In the chain of educating the university 
community about the library and librari­
ans, this kind of direct communication 
with faculty, whether it involves consult­
ing on the value of adding a periodical title 
to the collection or discussing the features 
of a new database, is the strongest link. 

One further point on our image: the li­
brary and the librarian are more constant 
than the faculty in the life of the univer­
sity. It is not true that librarians do not 
teach useful skills. In many cases, in fact, 
students learn from librarians skills upon 
which they will rely throughout their lives 
(in contrast with some of what they may 
learn in class). Thus, the librarian can play 
a critical role in the university and should 
be encouraged to pursue broader involve­
ment in the institution. This may include 
participating in university-wide commit-
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tees, not only those with direct relevance 
for the library. We are in an excellent posi­
tion to learn daily about the educational 
process at our respective institutions 
through formal and informal relation­
ships. We must take the initiative to make 
worthwhile contributions of our ideas and 
energy to the university. 

Consistent external support is another 
precondition for the implementation of 
Veaner's ideas and predictions. If we suc­
ceed at educating faculty and administra­
tors, we are opening lines of communica­
tion that will facilitate our securing that 
support. Without that assistance, librari­
ans will have a difficult time adapting to 
what will be required of them. Librarians 
have many good ideas; many may already 
have anticipated Veaner' s predictions, at 
least in their minds or even on paper. But 
these ideas will not reach fruition and will 
result only in frustration if the university 
administration is not sympathetic to them 
and convinced of the necessity of their im­
plementation. A good example is the 
closer relationship Veaner envisions be­
tween the library and the university com­
putation center. It is almost certain that 
many of the same questions are debated 
and discussed across campus in different 
forums. If it were possible to forge the 
links Veaner describes and coordinate the 
efforts of various groups, foremost among 
them the library, much energy could be re­
directed and the library would be drawn 
into university decision making, as it 
should be. 

Just as educating faculty and adminis­
trators is not an easy task, Veaner' s call to 
''restructure the academic library'' will 
take time. If it is true that change comes 
slowly to the university, it comes even 
more slowly to the library. We have a lot of 
organizing to do in our workplaces to de­
vise and agree on joint goals and to con­
vince our colleagues throughout the li­
brary of the need for restructuring. 
Overcoming departmentalization will not 
be easy. Veaner' s article might have bene­
fitted from more attention to technical ser­
vices librarians and what they can expect 
during the next decade. Except for a few 
references to catalogers, his ''academic li­
brarian'' seems to resemble more closely 
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an individual working in public services . 
Additiona1 discussion of the necessary in­
teraction between technical and public 
services in meeting the challenges of the 
future would have clarified the specifics of 
the challenge he foresees. Shared goals, 
improved communication, and an open 
attitude toward change are only a few of 
the prerequisites for the adaptations 
Veaner has identified as likely to face us in 
the coming decade. 

In short, we are facing a set of challenges 
that require that we overcome what might 
be called an "identity crisis" if we are to 
meet them. The preconditions for our suc­
ceeding are few but critical. Librarians 
must work to become more confident as 
individuals and as a profession. We must 
forge direct, collegial relationships with 
faculty, administrators, and other pa­
trons, educating them to the problems 
and potential of the library. At the same 
time, we must seek tangible support for 
the technological growth and staff train­
ing that will be required . It is not only the 
library but the university as a whole that 
will be experiencing change, and librari­
ans have a large and critical role to play in 
that process. We should begin now to or­
ganize ourselves to meet the challenges 
that Veaner has described. 

REACTION FROM 
CHARLES B. LOWRY 

In the welter of concern about the role of 
academic librarianship in the ''electronic'' 
libraries of the future, Allen Veaner identi­
fies the extreme positions and provides a 
balanced and insightful analysis of the 
forces that we face. He rightly rejects what 
might be called the "Jeremiah position" 
that librarianship is doomed as a disci­
pline and profession or the ''Pollyanna 
position" that we shall move into the fu­
ture by just doing the same old things bet­
ter. He provides a concrete set of actions to 
be taken by individual academic librarians 
and in concert through their primary pro­
fessional organization, the Association of 
College and Research Libraries (ACRL). 
This is not some middle-ground compro­
mise but a lucid vision for action . The fact 



remains that this is an important paper 
that should be read again and again. 
Moreover, it should be acted upon. 

Veaner's paper is divided into two parts 
and includes a series of recommendations 
to ACRL. Part I deals with the context, 
fundamental changes, and possible fu­
tures for librarianship and Part II with the 
knowledge, skills, abilities, and attitudes 
that will be required of individual librari­
ans over the decade from 1985 to 1995. 
One should remember that the context of 
the paper is the academic library, and that 
many of its prescriptions are relevant only 
in that context. Nonetheless, the analysis 
is frequently applicable to librarians in 
other types of libraries. 

Veaner' s premise is that libraries will 
continue to exist, whatever they are 
called, and will house both print and elec­
tronic formats. But fundamental changes 
occurring in information technology will . 
dictate a tra~sformation. In some ways the 
electronic information of the future will be 
more difficult for the end user to access be­
cause of its" invisibility," its technological 
base requiring systems knowledge, its 
quality of being reorganizable, and its 
costliness. Given these conditions, librari­
ans, by whatever name, will be the "ex­
pert intermediaries in the research pro­
cess." They are "capable of 
complementing faculty through several 
invaluable roles: research colleague, bib­
liographic expert, system manager, and 
information system instructor.'' 

Veaner touches on the need for the li­
brarian to develop links between informa­
tion systems by working with technolo­
gists. There is great opportunity here. For 
instance, some of the best integrated li­
brary automation comes from systems de­
veloped in academic libraries. Because 
technologists who develop information 
systems rarely have the background to 
deal with the world of researchers who 
use those systems, academic librarians 
must associate themselves as closely as 
possible with technologists, especially in 
the computer center, and librarians will 
perforce continue playing the key role of 
interpreting those systems to end users 
who are unlikely to develop the requisite 
expertise. 
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The related question of whether new in­
formation technologies are available for 
free is really a straw man issue. Of course 
they are not, but the issue is whether cost 
will be directly charged to patrons or 
budgeted in some other way. A new kind 
of financial accountability will arise from 
these circumstances. However, Veaner 
does not adequately address the conun­
drum that results when the network or 
commercial vendor tries to secure its fiscal 
future through attempts to control infor­
mation by controlling the "package" it is 
in. For instance, OCLC' s copyright does 
not apply to the data itself but to the for­
mat. ALA has appointed a task force on 
this issue. ACRL should likewise take con­
crete action with regard to the uses of 
copyright. 

Librarianship is above all an intellectual 
enterprise involving people, physical re­
sources, and a communication system. As 
such it is a discipline unlike others in aca­
deme. Given this fact, its role in academe 
must be articulated and secured. In part 
this can be accomplished by enhancing 
the value of the MLS through several mea­
sures: strengthening curricula, recruiting 
the "best and brightest" students, and ex­
panding study to two full years. However, 
this work will not be successful unless the 
image, status, and pay of academic librari­
ans is commensurate with their role, and 
Veaner prescribes steps which we must 
take to achieve this end. Among these, co­
operation with other learned societies is 
an excellent idea, but changing attitudes 
at grass roots, especially those of our local 
faculty, are essential. Likewise, programs 
to educate academic administrators are es­
sential to combat misperceptions of librar­
ians. The Alliance for Excellence pointed to 
this need in the K-12 sector. It is equally 
important in postsecondary education. In 
higher education, administrators gener­
ally are trained in specific subject disci­
plines and rise through the professorial 
ranks to administrative positions. It is not 
surprising then that their view of what a 
library is or should be is largely deter­
mined by the experiences they had in 
graduate school or as an academic teacher 
and researcher. The work of broadening 
this perspective will fall most heavily on 
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the chief library administrator. But indi­
viduallibrarians must act in ways that are 
proactive and demonstrate the value of 
their role while understanding that library 
faculty will be distinguished by the very 
nature of their activities from their teach­
ing colleagues. 

The idea that management is supplant­
ing production in librarianship is a key 
idea in Veaner's analysis and is probably 
correct. He believes that the application of 
technology (particularly automation) and 
standardization in libraries transforms the 
work of librarians in two ways. The tradi­
tional'' production'' work is ''off-loaded'' 
to clerical staff simply because it has be­
come routine. This trend will continue 
and accelerate, leaving librarians the dual ' 
responsibility of managing the use and de­
velopment of information systems that 
will require both intellectual and fiscal 
management skills. Equally important 
will be the management of staff who are 
assuming the more routine but 
technology-based work of libraries. How­
ever, the paper is too sanquine in its esti­
mates of the effects this will have on the 
profession. It will take longer than ten 
years for library schools to transform cur­
ricula and provide the ''intellectual'' skills 
and training required and even longer for 
the job advertisements for library faculty 
to reflect these requirements instead of 
"production" skills. 

Veaner has prepared eighteen well­
constructed recommendations for ACRL 
that provide a plan of action designed (1) 
to assure that the role and status of librari­
ans are clearly understood in the academic 
community, (2) to provide the "best and 
brightest" librarians to fulfill that critical 
role, and (3) to ensure the centrality of li­
brarianship to the teaching and research 
missions of postsecondary education. 
Certainly, each of these recommendations 
can be effective if supported by an appro­
priate plan of action. However, it will be 
no easy task for ACRL to secure organiza­
tional and fiscal support for this agenda. 
Veaner has in fact pointed out a serious 
obstacle. "In many ways ACRL repre­
sents the ultimate in professional 
fragmentation so characteristic of librari­
anship. The ALA Handbook of Organization 

for 1983-84 reveals that ACRL is com­
prised of nearly 250 separately identifiable 
units." 

This commentary has supported Allen 
Veaner' s assessment of our present situa­
tion, vision of the future, and recommen­
dations for action. In concluding, the au­
thor would suggest several additional but 
related recommendations for ACRL: (1) 
Centrifugal forces have been unleashed 
by the database copyright issue. ACRL 
should actively participate in this debate 
and develop a coherent position that does 
more than merely state the problem. The 
ACRL position should be aimed at defus­
ing the copyright issue in order to main­
tain the invaluable resource-sharing sys­
tem represented by networks. (2) Veaner 
emphasized the need to diversify and 
strengthen graduate training in librarian­
ship. ACRL should also find ways to en­
courage the retraining of librarians in the 
field. Workshops and symposia are im­
portant in this process, but library schools 
can play a significant role as a resource for 
retraining. (3) Veaner wishes librarians to 
increase their research and publication ac­
tivity. Similarly, he has called for them to 
involve themselves with technologists in 
providing innovation in information sys­
tems. It is clear that grants are the life­
blood of research and publication in many 
subject disciplines. Significant resources 
for research need to be available to librari­
ans as well. ACRL should find ways to 
provide grant money for original research 
that will help librarians to develop new in­
formation delivery systems and interfaces 
between those that do exist (whether 
manual or electronic). (4) Veaner suggests 
that ACRL should change its name to the 
Association of College and Research Li­
brarians. This he rightly believes will place 
the organization in the same stance as the 
scholarly associations in the subject disci­
plines. This recommendation arises from 
the fact that librarians are too often associ­
ated with buildings, equipment, and col­
lections rather than librarianship. True 
though this may be, academic libraries 
will continue to be the vehicle through 
which librarianship supports the research 
and teaching functions. It is important 
that ACRL support adequate funding of li-



braries by setting in motion a mechanism 
for continued revision of the standards for 
college and junior college libraries. More­
over, these standards should be seriously 
adopted by higher education in general as 
benchmarks of library service and should 
result in funding when they reveal inade­
quacy. ACRL should also encourage re­
gional accrediting agencies to use such 
standards or develop standards of their 
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own. We should not underestimate the 
significance of the effect that standards 
can have on the debate over resource allo­
cation in our colleges and universities. It is 
clear that academic administrators take se­
riously the requirements of accrediting 
agencies in the subject disciplines, and 
ACRL standards may do the same for li­
braries. 

IN FORTHCOMING ISSUES OF 
COLLEGE & RESEARCH LIBRARIES 

Academic Library Services: The Literature of Innovation 
by Judy Reynolds and Jo Bell Whitlach 

Circulation Service Desk Operations: Costing and Management Data 
by Pat Weaver-Meyers, Duncan Aldrich, and Robert B. Seal 

Research Libraries in an International Setting: Requirements for Expanded Resource Sharing 
by Richard M. Dougherty 

The State of Public Relations in Academic Libraries 
by Vikki Ford 

Thinking Big: A Commentary on the Research Agenda in Academic Librarianship 
by Paul Metz 
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Memory Skills: 
Whose Concern? 

David Fraser 
Educators are now concerned that modern generations of students are not yet prepared with the 
memory skills for processing aural and visual information, let alone the information contained 
in books. Research on various memory skills when tried with various media may reveal effective 
ways to transfer not only fleeting aural and visual information but the time-honored printed 
word as well. The question is, "Which strategies are the most effective in processing which 
media?" Since a great deal of memorizing takes place in libraries, librarians are in a good posi­
tion to study this question and, perhaps, to contribute to what little is known about the effec­
tiveness of individual memory strategies during the transfer process. The author suggests that 
librarians extend their interests beyond material and electronic processing to include the proc­
essing of information in human memory. 

ho should be undertaking sci­
entific research on memory 
skills? First of all, who might be 
helped by the results of such re­

search? Students and professional 
scholars, of course, ought to be helped by 
the results. Findings may suggest new 
and improved ways to present, study, and 
mentally process information. Whose 
concern is it, then, to conduct the research 
that might help people improve their 
mental information processing skills? Ed­
ucators? Psychologists? Communications 
experts? Yes, all of them, and one more 
group-librarians. Why librarians? 

Traditionally librarians are seen in our 
society as responsible for material infor­
mation processing, even though admit­
tedly we do little more than store and re­
trieve information .1 Yet, despite the 
outward success of librarians in the prac­
tice of information processing, the profes­
sion has been roundly criticized over the 
years as lacking in theories of processing.2 

In answer to this criticism, scholar Man­
fred Koch en has maintained that ''a new 
intellectual discipline seems to be in the 
making: it is the study of processes by 

which knowledge grows. " r Regrettably, 
this engaging concept has not been articu­
lated much beyond the suggestion that it 
is ''concerned with the lawful regularities 
governing the acquisition of information 
and its transformation into knowledge.' '4 

Kochen has called this fledgling discipline 
"Epistodynamics," presumedly, "ways 
of knowing." Another prominent 
thinker, Jesse Shera, caught a glimpse of 
the same concept when he introduced his 
theory of "Social Epistemology," which 
has as its focus "the production, flow, in­
tegration, and consumption of all forms of 
communicated thought. " 5 Not until the 
recent emergence of "The Information So­
ciety," have academicians recognized that 
the information professions are based 
upon a concrete body of theory, albeit one 
shared by other disciplines. This body of 
theory consists of what we know (and 
have yet to find out) about the various 
processes information undergoes, includ­
ing its initial expression, its presentation 
through diverse media, its physical and 
intellectual control, its dissemination and 
accessibility, its comprehension by the cu­
rious, its acquisition and retentic:m in hu-

David Fraser is librarian of the Historical Society of Pennsylvania, Philadelphia, Pennsylvania 19107. He is 
also a doctoral candidate in the School of Library Service at Columbia University. 
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man memory, and its persistence over 
time. 6 Theories about information proc­
essing, both material processing and men­
tal processing, are the very bases not only 
of education, psychology, and communi­
cations but of librarianship and informa­
tion science as well. Yet, while librarians 
seem versed in material processing ( classi­
fying, indexing, and searching), it is hard 
to imagine librarians as theorists in mental 
information processing-unless one con­
siders the librarian's counseling function. 

Counseling mental information pro­
cessing, however, has long been thought 
the province of educators, psychologists, 
and communications experts. And with 
good reason. These practitioners boast 
good track records in helping people find 
ways to improve their abilities to process 
information. Educators, for instance, are 
presently raising questions about the ef­
fects of individual differences on the men­
tal approach a person might bring to infor­
mation processing tasks. 7 Among 
psychologists today, fresh interest in the 
mysteries of the mind has fostered a new 
branch of investigation, one which unre­
servedly opens the "black boxes" of our 
brains to speculate how they work-how 
they acquire, organize, and process infor­
mation, how they commit material to 
memory. 8 Communications experts have 
long shown an interest in improving the 
processes by which information reaches 
people's memories. They are concerned 
that if the medium through which a partic­
ular message is presented turns out to be 
hard to process, the message may never 
reach its intended audience. 9 Are librari­
ans also in a position to counsel people on 
ways to process information mentally? 
Are we librarians needed in the investiga­
tion of problems related to mental infor­
mation processing? 

Problems today may require ''team'' so­
lutions. Concern over the flagging ability 
of today' s students to process and retain 
information has led to studies of our edu­
cational system, particularly regarding its 
effectiveness in preparing students to 
cope in an "information society." Critic 
Neil Postman observes that "schools are 
still promoting the idea that the main 
source of wisdom is to be found in li-
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braries."1° From this assumption follows 
that the main medium for conveying wis­
dom is still the written word, and, further, 
that the main process for acquiring wisdom 
is still, of course, reading. Yet recent re­
search indicates that the vast majority of 
young generations in this country demon­
strate "very few skills for examining the 
nature of the ideas they take away from 
their reading," and investigators are urg­
ing educators to begin preparing students 
to function in a society where information 
and its management are linked to spoken 
and pictorial media as well. 11 Most teach­
ers, however, still seem to be convinced 
that literacy is the richest source of infor­
mation, even in face of the fact that mod­
ern generations are spending billions of 
dollars a year on radios, records, and vid­
eos, and spending equal billions of hours 
in front of TV sets. Both formal surveys 
and casual observation confirm that enor­
mous numbers of Americans today obtain 
their daily information not primarily from 
reading, but rather from tuning into the 
aural and visual sources of radio and tele­
vision.12 In a given day, for example, most 
people devote from 42 to 48 percent of 
their time to listening and viewing, and 
only 10 to 15 percent to reading. 13 

If it is true that we modern generations 
obtain much of our information from 
sources other than printed media, then 
what skills do we have at our disposal for 
remembering aural and visual informa­
tion? How do we learn to listen, and how 
do we learn to observe? Does today' s stu­
dent know how to "memorize" such in­
formation as might be contained in "that 
required 'Cosmos' episode on last night?" 
Many of us are seemingly so inept at aural 
and visual retention that we are unable to 
remember last night's TV program the fol­
lowing day-even if we wanted to. 14 Each 
medium of communication, written, spo­
ken, or pictorial, contains a unique 
metaphysic-each medium makes special 
kinds of claims on our senses and, there­
fore, on our various processing skills. 15 If 
we were to discover what we do wrong in 
the listening and viewing processes, if we 
were to develop specific memory skills to 
strengthen our listening and viewing 
comprehension, perhaps then we would 



322 College & Research Libraries 

have a better chance of recalling last 
night's fleeting aural and visual informa­
tion. 

Reading itself, when one comes to think 
of it, is really an aural process.16 Most of us 
seem to deal with written information by 
speaking the words to ourselves internally 
as we read along.17 (Right now, if you are 
saying these very words silently to your­
self, you are living proof that at least some 
of us subvocalize as we read.) So, since 
some of us convert the sight of a word to 
its corresponding sound before process­
ing it, the act of reading should probably 
be studied as a form of listening. Perhaps 
our brains prefer to deal with the sounds of 
words (either sounds heard aloud or 
sounds reported silently), and may have 
difficulty processing written information 

· from just the sights of words alone .18 Our 
memory for written information, then, 
might actually be aural memory! That this 
could be possible is the subject of contin­
ual debate, especiall¥ among teachers of 
elementary reading. 1 Presently the swing 
between theories of early reading seems to 
be away from the "whole-word" sight 
method back towards the "letter-by­
letter" phonic method, so that listening 
skills are now being emphasized by some 
teachers more than visual recognition 
skills. 20 Another instance of our apparent 
reliance on listening skills is the common 
phenomenon of near-deaf persons' 
speaking loudly. Perhaps they do so not 
because they think others are unable to 
hear, but rather because they have trouble 
listening to their own voices. Carrying this 
line of speculation further, if we do not 
possess strategies for listening to what our 
subvocal voices recite as we scan the 
printed page (if we are in fact capable of 
reading and listening at the same time), 
our chances of remembering what we 
have read may be very slim indeed. 

There must be ways to form durable re­
membrances of information even when it 
is only quickly read or momentarily heard 
or seen. By designing experiments to test 
the effectiveness of various strategies for 
processing various media, we may strike 
upon new models for mastering informa­
tion, not only when it is presented 
through written texts, but also when it ap-

July 1985 

pears in the increasingly popular, but in­
herently ephemeral, spoken and pictorial 
forms. 

One approach to exploring how people 
might create "durable remembrances of 
information" whether presented in writ­
ing, speech, or picture, is to review what 
we know about the development of mem­
ory and to rethink the basic principles of 
successful memorization. What is it that 
makes a piece of information "stick" in 
memory? How does one go about devel­
oping "a well-stocked mind?" Too often 
we hear college graduates say they wish 
they could go back to school. They say that 
with what they know now, they would get 
more out of college. What do they know 
now that they didn't know before? One 
explanation is they simply know more 
about how their memory works. 21 Perhaps 
over the years they have acquired a variety 
of memory techniques and strategies that 
had not occurred to them earlier in life. 
Psychologists say that "the main differ­
ence between young children and mature 
memorizers is the tendency to employ a 
variety of mnemonic strategies whenever 
feasible." 22 When most of us are con­
fronted by the task of studying and memo­
rizing an entirely new piece of 
information-for instance an historical 
event, or a scientific formula, or the ele­
ments of a literary plot-we apparently ei­
ther search in prior memory for something 
similar with which to associate the new in­
formation, or we concoct some kind of 
memory strategy, verbal or visual, clever 
or mundane, by which that unfamiliar 
new material can not only be initially proc­
essed, but be "permanently" retained 
and readily recalled .23 Mature learners re­
alize how to improve memory by linking 
new information to old information al­
ready stored in long-term memory .24 

Quite simply, they have developed what 
Alfred Binet (of Stanford-Binet-aptitude­
test fame) calls ''mnemonic virtuosity.'' A 
person who has built a repertory of mne­
monic strategies can probably memorize 
information faster and remember it longer 
than a person to whom the thought of us­
ing memory strategies has never oc­
curred. And it stands to reason that cer­
tain memory strategies might work better 



than others in memorizing information 
from certain kinds of media. That these 
simple but intriguing phenomena may be 
true is a presumption requiring investiga­
tion. 

"No two people think alike." This may 
be just another way of saying not every­
one approaches the acquisition of infor­
mation in quite the same way. We all seem 
to have our own processing preferences 
and rely on those preferred ways out of 
habit. 25 Persons who can readily process 
everything they read, for example, may 
have difficulty processing information 
they either hear or observe. And vice 
versa. Are the memory strategies we em­
ploy for processing textual information 
the same ones we should actively use 
when we want to remember what is being 
said in an important meeting or to recall 
the images we are watching in a special TV 
program? When we set out to commit ma­
terial to memory, what are the memory 
strategies we might apply to the chal­
lenge? Do some strategies work for us in­
dividually while other strategies fail? 
Could there, in fact, be certain "right" 
types of memory strategies that would be 
particularly effective for us when matched 
to particular media-one group of strate­
gies, perhaps, for verbal media and an­
other type for pictorial media? If so, can 
these "right strategies" be articulated and 
classified for discussion and testing? 

More importantly, why is it that, even 
when we think to employ memory strate­
gies, not all of us experience improved 
memory performance?26 Could it be we 
sometimes select an inappropriate mem­
ory strategy for the medium at hand? Can 
our information processing abilities be en­
hanced, perhaps, by our knowing which 
memory strategy to employ for the partic­
ular medium we are faced with? For exam­
ple, when it comes to written media, one 
person may read a paragraph of text and 
vocalize the material either aloud or si­
lently, thereby fixing the information in 
mind as a series of mental phonemes. This 
act of rehearsing is still the most common 
strategy for rote memory work from writ­
ten media. 27 A second person may read 
the same information and choose instead 
to visualize pictures from the written mate-
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rial in order to represent them in memory 
as a series of mental images. 28 Many artists 
report a facility for creating mental pic­
tures from words. A third person might 
process the same information by forming 
images of the words and s~ntences them­
selves. This seems to be a popular choice 
of speed-readers, note takers, and feople 
with "photographic memories."2 If the 
target information were to have been pre­
sented through either a spoken or pictorial 
medium rather than a written one, the 
choice between processing strategies, ei­
ther vocalizing or visualizing, would have 
been the same. The key question is worth 
repeating: "Which set of strategies, vocal­
ization or visualization, might be the most 
effective for the medium at hand?" 

Discovering the whole answer, if there 
is one, would involve isolating and testing 
all the independent variables that affect 
human cognition and memorization, in­
cluding not only various memory strate­
gies and media, but also variations in the 
meaningfulness of target information, dif­
ferences in sensory astuteness from one 
individual to another, the influence of set­
tings other than the laboratory, and the 
choices resulting simply from personal 
preferences. Isolating two sets of varia­
bles, "different kinds of memory strate­
gies" and "different kinds of media," 
however, may be a good way to begin. 

Perhaps the first step in investigating 
the relationships between memory strate­
gies and media would be to explore peo­
ple's memorizing behavior while they are 
in the process of mastering information 
from different modes of presentation. The 
hope would be to identify unusual strate­
gies of individual invention (which might 
later be classified into distinct categories 
along with strategies already known). 
Then we might test these categories of 
memory strategies in experiments de­
signed to determine their relative effec­
tiveness on human memory when infor­
mation is presented through various 
written, spoken, and pictorial forms. The 
significance of this kind of research lies in 
the chance we might discover wliich com­
binations of memory strategy and me­
dium facilitate the transfer of information 
into memory and prolong its retention 
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there. Correlations of memory strategies 
with media could point up unusually ef­
fective processing combinations, or what 
might be called "distinctive styles of 
studying." For example, one style of 
studying might be to apply a visualization 
strategy in memorizing information from 
a written medium. Another possibility 
would be to employ a vocalization strat­
egy with certain pictorial media. And so 
on. Our eventual ability to recommend al­
ternative styles of studying to individual 
learners promises to give new importance 
to the counseling of study habits. 

Still, what does all this have to do with 
librarians? Some library educators have 
realized that counseling study habits is 
one of the fundamental concerns of the 
profession. 30 This impression has been 
substantiated by research in the field. 31 A 
recent survey conducted at Haverford 
College, for example, shows that the li­
brar~ there functions primarily as a study 
hall! 2 Of the 761 users in the Haverford 
sample, 425 entered the library for the ex­
press purpose of studying their own 
books. This should come as no surprise . 
After all, scholarship begins with study 
and memory work, and libraries are gen­
erally conducive surroundings for those 
purposes. The use of libraries for memory 
work has gradually placed a special educa­
tional responsibility on librarians-that of 
"tutor" or "learners' advisor."33 

Why should we librarians be concerned 
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about the development of memory skills? 
Research on memory skills involves ask­
ing not so much about how the mind 
works (this question is being addressed by 
cognitive scientists), but rather about what 
makes the mind work, a question for infor­
mation scientists . Call it "episto­
dynamics," or "social epistemology," or 
"information science," we librarians 
should be as much concerned about peo­
ple's abilities to process information as we 
are about people's abilities to find it, espe­
cially if we intend to tutor and advise 
learners on their approaches to studying. 
If we are to help people develop effective 
study skills, we too should join in the re­
search on human information processing 
and experiment with various vocalization 
and visualization memory strategies our­
selves. 34 

In a larger sense, if information profes­
sionals are able to teach students how to 
try different memory strategies with dif­
ferent media on their own until they strike 
upon the most effective combinations for 
themselves in particular, then at least we 
shall have helped them become aware of 
the range of studying styles at their dis­
posal. Perhaps if they reach this stage of 
self-awareness they will be demonstrating 
the very skills our nation's educational 
watchdogs sense are necessary for'' exam­
ining the nature of ideas," whether those 
ideas come from books or from the more 
popular media of radio and television. 
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Humor in the Classroom: 
Implications for the 

Bibliographic Instruction 
Librarian 

Barbara MacAdam 

As the theoretical foundations of bibliographic instruction are examined increasingly in the 
context of learning theory and teaching methods, comparisons with the classroom environ­
ment found in academic settings are inevitable. The specific role of humor in the college class­
room and its effect upon both learning and the communicative climate has been of interest to 
educational researchers, producing a concomitant body of literature. Characteristics peculiar 
to the bibliographic instruction classroom suggest that humor may have special benefits when 
employed by the librarian involved in user education. However, research studies indicate the 
need to take a second look at assumptions about the results of humor in the college classroom, 
particularly in the context of bibliographic instruction program objectives. 

he role of user education pro­
grams in academic libraries of 
all sorts has become so soundly 
advocated and widely analyzed 

in recent years that bibliographic instruc­
tion as a concept hardly needs defending. 
Further, in actual practice, it would proba­
bly be difficult to find an academic library 
in the United States that was not presently 
engaged in some activity falling under the 
broad umbrella of user education. Litera­
ture, however, dealing specifically with 
teaching methods and learning theory as 
they relate to the librarian in the classroom 
has been less widely available until re­
cently. The landmark work of Oberman 
and Strauch, Theories of Bibliographic Edu­
cation, surveyed and analyzed, for the first 
time in depth, the theoretical foundations 
of bibliographic instruction in relation to 
conceptual frameworks of learning and 
teaching. 1 

Still virtually unexamined in any detail 
are the personal characteristics of the 

teaching librarian as they come into play 
in the classroom, and how these charac­
teristics influence learning. Humor as an 
acceptable tool in teaching carries the ad­
vantage of expressing the personality of 
the teacher as well as functioning as a 
method of communication. Further, cer­
tain elements peculiar to the bibliographic 
instruction classroom combine with an in­
creasingly substantive body of research on 
humor in teaching to make an analysis of 
the role of humor in library instruction 
both interesting and timely. 

CLASSROOM INSTRUCTIOI\J 
IN THE ACADEMIC SETTING 

To accept the validity of the humor­
related educational literature applied to 
user education, one must understand the 
role of the teaching librarian and how it is 
both similar and dissimilar to the situation 
encountered by the nonlibrarian faculty. 
Beaubien, Hogan, and George describe 
the classroom lecture as the most common 
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form of bibliographic instruction with its 
foundations in academic tradition: 

The single live lecture is by far the most preva­
lent form or mode of bibliographic instruction 
in an academic setting. No doubt this is due to 
the age-old prevalence of the lecture in educa­
tion generally as the traditional method of 
group instruction. 2 

They continue to emphasize that "ease in 
designing and delivering an effective sin­
gle lecture is one of the most important 
skills needed for any public service library 
professional. ''3 

The implication is clear that the teaching 
librarian shares lhe classroom experience 
with his/her nonlibrarian faculty counter­
part and needs similar teaching skills. 
However, the emphasis on the single live 
presentation, christened the "one-shot," 
distinguishes in a fundamental way the 
difference between bibliographic instruc­
tion and the normal college course. In a 
one-hour presentation there is no period 
of adjustment for the librarian and student 
to form an ongoing relationship of mutual 
trust and rapport. Opportunity for follow­
up on the material presented is limited or 
nonexistent, and the instructional objec­
tives must be accomplished within a sin­
gle, fifty-minute block of time. Paradoxi­
cally, however, the librarian who is likely 
to have only one opportunity at this single 
encounter with students probably has 
concrete goals for the class session in or­
der to rate it a success. So in a sense the 
teaching librarian is under even greater 
pressure than the history professor to cre­
ate in short order a communicative envi­
ronment that will enhance learning while 
having a much more limited opportunity 
to do so. 

Additional burdens may hamper the li­
brarian teaching one-shot lectures. In the 
context of pressure to meet self-imposed 
standards requisite for a productive class 
session, the librarian may find tension cre­
ated from continuously teaching "stran­
gers" intensifies as the number of classes 
increases in the successful bibliographic 
instruction program. Further, if a bulk of 
classes are taught to similar groups of stu­
dents (i.e., freshman English), the poten-
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tial is high for a sense of stressful tedium 
or burnout. These pitfalls for the teaching 
librarian argue all the more for teaching 
methods outside of sheer content that aid 
both the librarian and student in creating a 
positive and interesting learning environ­
ment. Of the many devices a teacher can 
employ to add interest, spontaneity, en­
joyment, and warmth to the classroom, 
few are as widely palliative for both 
teacher and student as humor. 

OBJECTIVES OF 
BIBLIOGRAPHIC INSTRUCTION 

IN THE ACADEMIC SETTING 

Working within the constructs de­
scribed above, the bibliographic instruc­
tion librarian practices his/her craft with 
certain generally accepted goals: 
• Providing students with an introduc­

tion to the basic principles of library re­
search; 

• Introducing students to the range and 
utility of the resources available in the 
academic library; 

• Orienting students to the organization 
and physical plant of the library in 
terms of the principles of research; 

• Inculcating a positive attitude on the 
part of students toward the library, the 
research process, and the librarian as 
professional. 

With these objectives in mind, we can cat­
egorize them more generally as: (1) trans­
mission of specific information, (2) in­
crease in cognitive skills, and (3) attitude 
change or formation. Expressed in this 
fashion, humor can be analyzed in terms 
of its facilitating effect in accomplishing 
these objectives. Thus the questions the li­
brarian who intentionally or sponta­
neously finds him/herself using humor in 
the college classroom will want to answer 
are: 

1. Does humor have a positive or nega­
tive effect on the learning environment? 

2. To what extent is humor employed in 
the college classroom? 

3. Does humor enhance or impede re­
tention of information? 

4. What effect does humor have upon 
the listener's perception of the speaker? 



POSITIVE LEARNING 
ENVIRONMENT AND THE 

BIBLIOGRAPHIC INSTRUCTION 
CLASSROOM 

Since Aristotle, thinkers and writers ex­
ploring the nature of communication have 
examined the elements that create an en­
vironment conducive to effective com­
munication. Gilbert Highet, describing 
humor as one of the most important quali­
ties of a good teacher, explains its relation 
to creating an atmosphere in which 
teacher and student work in unity toward 

. the goals of thinking and learning: 

When a class and its teacher all laugh together, 
they cease for a time to be separated by individ­
uality, authority, and age. They become a unit, 
feeling pleasure and enjoying the shared expe­
rience . If that community can be prolonged or 
reestablished, and applied to the job of think-
ing, the teacher will have succeeded.4 

-

Later researchers, hoping to establish em­
pirically the factors determining an effec­
tive communicative climate, worked from 
the premise that communication is more 
efficient in classrooms in which the envi­
ronment was perceived by students to be 
supportive rather than defensive. A sup­
portive communicative climate is one in 
which students feel comfortable, feel safe 
in expressing their opinions, and do not 
feel their egos threatened. In such cli­
mates students feel more positive about 
both teacher and subject matter and retain 
significantly more information than in de­
fensive settings.5

'
6 If we recall that the bib­

liographic instruction librarian is gener­
ally teaching a one-shot lecture, the need 
to create a positive classroom climate and 
a rapport with students becomes all the 
more obvious. Humor can be a natural ice­
breaker and stress reliever, breaking 
down the ingrained social barriers be­
tween teacher and student in the college 
classroom. 

While the intuitive benefits of humor 
seem obvious, recent research studies in­
dicate some surprising results of the ef­
fects of humor in the college classroom. 
Darling and Civikl/ discovered that 
teachers are perceived by students as be­
ing more straightforward and honest 
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when they use no humor of any sort. Use 
of both tendentious (hostile) and non ten­
dentious (nonhostile) humor increased 
students' perception that the climate was 
more defensive than supportive. Further, 
in sex-related findings, female teachers 
using tendentious humor and male teach­
ers using nontendentious humor are both 
perceived as being more defensive than 
supportive by students. These findings 
are interesting in that they seem to contra­
dict general perceptions of the effect of hu­
mor on the communicative climate. In ad­
dition, they point out that students judge 
men and women teachers differently. The 
researchers suggest that college instruc­
tors employing humor in the classroom 
contradict student expectations of just 
how a college teacher is "supposed" to 
act. Possibly since females are ''expected'' 
to act more nurturing and males aggres­
sive and domineering, use of inverse con­
cepts of humor conflict with these expec­
tations . The authors indicate, "The results 
suggest that a teacher, whether male or fe­
male, using no humor is perceived as 
more neutral and detached than a teacher 
using either tendentious or nontenden­
tious humor. ''8 They attribute this reac­
tion to students' perception that deliberate 
humor is a sign of a teacher's intent to con­
trol the classroom and conclude, "Humor 
that is not perceived as being open, honest 
and spontaneous may be more destructive 
to the communicative climate than an ab­
sence of humor.''9 

The practical implications of these 
results encourage librarians to question 
the standard assumption that any use of 
humor automatically enhances the com­
municative environment. Though the 
above research findings are only prelimi­
nary, they do suggest that the use of obvi­
ously planned jokes or attempts at levity 
may have precisely the opposite effect 
upon a classroom climate. Common sense 
alone should warn the bibliographic in­
struction librarian who teaches several 
times a week that stock bits of humor used 
over and over will seem stale and hardly 
spontaneous. Further, the sex-related 
findings suggest that student perception 
of tendentious or hostile humor is espe-
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cially negative when the instructor is a 
woman. The implications for a predomi­
nantly female profession cannot be ig­
nored. 

PREVALENCE OF HUMOR IN 
THE COLLEGE CLASSROOM 

Study on the extent and nature of hu­
mor employed in the classroom is particu­
larly interesting in light of the above find­
ings. Bryant, Comisky, and Zillmann10 

discovered that while 20 percent of the fac­
ulty at the University of Massachusetts re­
ported no use of humor in their classes, 80 
percent indicated the use of humor aver­
aging 3.34 times per class. Further, 48 per­
cent reported use of humor "tenden­
tious" in category with tendentious 
defining humor that is hostile, sexual, or 
both in nature. Keeping in mind the sex­
related findings of Darling and Civikly, 
consider the following: 

An astonishing disclosure for those who tend to 
stereotype females as timid and submissive is 
that female professors tended to utilize a sub­
stantially greater proportion of tendentious hu­
mor than their male colleagues (62 percent ver­
sus 43 percent) .... Whereas males utilized a 
sexual theme in 12 percent of their readily clas­
sifiable humor, females used it 16 percent of the 
time. . . . female teachers have even more of an 
'edge' in using nonsexual, hostile humor (45 
percent versus 31 percent) .11 

Data related to ''spontaneity'' indicates, 
however, that most (65 percent) of the in­
cidences of humor were perceived to be 
spontaneous. Moreover, in unexplained 
results, 83 percent of female humor was 
judged to be spontaneous by students as 
opposed to only 62 percent of the male hu­
mor. While the authors conclude, "at 
present there is no evidence for the effects 
of perceived spontaneity of humor either 
on perceptions of the teacher or on learn­
ing," the later research of Darling and 
Civikly supported the positive effects of 
spontaneity. 

For bibliographic instruction librarians, 
two points of note emerge. First, the use of 
humor per se in the classroom will not put 
the librarian at odds with teaching prac­
tices of other academic instructors. 
Rather, a total absence of humor would 
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distinguish the bibliographic instruction 
class. Second, spontaneous rather than 
belabored or artificial use of humor ap­
pears to be a significant element in creat­
ing a positive communicative climate. 

HOW CLASSROOM HUMOR 
AFFECTS STUDENTS' 

PERCEPTION OF 
COLLEGE TEACHERS 

As mentioned previously, bibliographic 
instruction librarians expend an excep­
tional amount of energy, commitment, 
and ego each time they enter the class­
room. They are concerned not only with 
the student absorption of the information 
presented, but probably also with the im­
pression they are making on the student 
or faculty member. As Beaubien, George, 
and Hogan indicate: 

The public relations value of the one-shot lec­
ture cannot be overstated, both in terms of the 
visibility of the professional librarian within the 
user community and in terms of the library's 
willingness as an institution to cater to the spe­
cific needs of its clientele. The library should be 
able to provide on demand, cogent, interesting, 
perhaps even entertaining lectures that high­
light the library's resources and the processes 
to exploit it. 12 

This position suggests that both the li­
brary's image and that of the librarian are 
at stake in a certain sense when the librar­
ian enters the classroom, the more natural 
turf of the nonlibrarian faculty. This pres­
sure, coupled with the librarian's instinc­
tive need to be recognized as a profes­
sional and the fairly general student 
attitude that neither libraries not librarians 
are especially interesting, presents a spe­
cial conundrum. The fine line between 
creating interest and appearing suitably 
"academic" may encourage the librarian 
to use humor, all the while fearing it might 
look unprofessional. 

A significant body of research provides 
some reasonable indication of how humor 
affects college students' perceptions of 
classroom teachers. The research can be 
divided into two areas: 

1. How humor affects perception of the 
teacher as a person (warmth, intelligence, 
etc.); 



2. How humor affects perception of the 
credibility of the teacher, or the reliability of 
the information being presented (ethos). 

Teacher Perception 

Bryant and others13 found that when 
students were asked to evaluate college 
teachers on the basis of their appeal, 
method of delivery, competence, and 
overall teacher effectiveness, male and fe­
male professors were judged differently 
when they used humor. For male teach­
ers, use of humor was related to higher 
positive evaluations than those using no 
humor, regardless of the particular type of 
humor employed (hostile, nonhostile, 
sexual, nonsense, etc.). Female teachers 
who used humor, however, generally re­
ceived lower evaluation scores on compe­
tence and delivery as well as on the mea­
sure of overall teaching effectiveness. 
Most interesting of all, positive correla­
tions for females were limited to the ap­
peal factor alone and, surprisingly, were 
associated only with the frequent use of 
hostile and sexual-hostile humor; females 
employing any other type of humor (such 
as nonsense or self-disparagement) suf­
fered a loss of appeal. The researchers hy­
pothesize 

Another, and perhaps more convincing expla­
nation of the apparent sex differences in humor 
use is sex stereotyping by students. Students 
may expect, accept, and even appreciate an oc­
casional joke coming from a male professor. 
The joking female professor, in contrast, may 
be perceived as a person breaking an unspoken 
rule of' appropriate' classroom conduct. Loss of 
appeal and related aspects of teacher evaluation 
may result, in turn, from this perce~tion of un­
fitting behavior (or "misconduct"). 4 

Commenting on the seemingly contradic­
tory findings that female teacher appeal 
was actually enhanced by use of aggres­
sive and hostile humor, the authors sug­
gest, "It may be that the use of hostile hu­
mor by female professors exhibits a degree 
of aggressiveness that grants them asser­
tiveness and 'authority' and makes them 
the equal of their male colleagues."15 Fe­
male teachers employing hostile humor 
seem to be allowed such conduct because 
they are perceived as more authoritarian 
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or "malelike" and hence are permitted 
corresponding classroom behavior. 

Attempting to correlate college stu­
dents' perceptions of teachers with sex of 
student, sex of teacher, and type of humor 
employed, Tamborini and Zillman 16 estab­
lished four categories of teaching style: no 
use of humor, use of sexual humor, use of 
other-disparaging humor, and use of self­
disparaging humor. Male and female stu­
dents were asked to rate teachers on mea­
sures of appeal and intelligence. Lecturers 
employing self-disparaging humor were 
given higher ratings of appeal when lec­
turer and students were of the same sex. 
Inversely, teachers using sexual humor 
were found to be less appealing to mem­
bers of the same sex but more appealing to 
students of the opposite sex. 

Accordingly, male professors using sexual hu­
mor may find that any increase in their appeal 
to female students comes at the expense of ap­
peal to male students; and for female professors 
using sexual humor, any increase in their ap­
peal to male students will likely be offset bt; a 
decrease in their appeal to female students. 7 

Variations in humor, or complete absence 
of humor, however, had no measureable 
effect on the perception of the lecturer's 
intelligence. 

Teacher Credibility (Ethos) 

The willingness of the listener to accept 
the message of the speaker based in large 
part on the perceived character of the 
speaker (ethos) has been studied in lim­
ited fashion related specifically to humor. 
Kennedy was able to conclude, "The · 
ethos of the source who employed humor­
ous content in a persuasive message will 
be regarded more favorably four weeks 
later than the ethos of the source who pre­
sented the serious persuasive message.' dB 

For short-term reactions, lecturers em­
ploying humor were perceived higher in 
ethos scale only in regard to the dyna­
mism factor (dynamism implying the 
speaker as aggressive, emphatic, bold, ac­
tive, or energetic rather than meek, hesi­
tant, timid, passive, or tired). Humor had 
no effect on evaluations of ethos of a 
speaker in terms of safety (safe, just, kind, 
friendly, honest) or qualification (trained, 
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experienced, skilled, qualified, informed). 

EFFECT OF HUMOR 
ON LEARNING 

Beaubien, Hogan, and George indicate, 
"Humorous or offbeat examples can high­
light student interest and-in theory­
retention.' 119 Kaplan and Pascoe confirm 
that, while immediate comprehension 
was not facilitated by the use of humorous 
examples, "Upon retesting, however, re­
tention of concept humor materials ~as 
significantly improved by viewing a lec­
ture with humorous examples illustrating 
concepts. " 20 Their research further indi­
cated that the material retained was that 
specifically illustrated by humorous exam­
ples; there was no increased comprehen­
sion or retention for material unrelated to 
the humorous examples. Kennedy also 
found that the use of humorous content in 
the persuasive message did not increase 
the overall recall of information contained 
in the message. 21 

SUMMARY 
AND CONCLUSIONS 

In light of research that is contradictory 
or inconclusive in supporting humor as a 
facilitating tool in college classroom teach­
ing, what role should the bibliographic in­
struction librarian assign humor in his/her 
teaching tools? If the librarian is female, 
she may well want to consider that the 
type of humor she employs may make her 
appear less effective and competent than 
her male counterpart, and that student ex­
pectations may allow her considerably 
less latitude than male librarians in the 
classroom. She may further face the quan­
dary of trying to enhance appeal through 
use of aggressive hostile humor, which 
many teachers of both sexes may find un­
comfortable or inappropriate for the li­
brary instruction setting. On the plus side, 
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any hbrarian using humor can be assured 
that most other college teachers do so in 
fairly liberal doses. Use of humor will not 
make a librarian appear less intelligent or 
less ''academic.'' In addition, there is 
some evidence that the character percep­
tion or ethos of the teacher may actually be 
enhanced by use of humor in a presenta­
tion. 

Since any librarian involved in user edu­
cation must be concerned about student 
absorption or retention of information, 
knowing that use of specific humorous ex­
amples may actually increase retention for 
that particular material is a reassuring re­
inforcement of the beneficial effects of hu­
mor. Library instruction, in fact, lends it­
self ideally to creative examples. 
However, the use of forced or obviously 
staged bits of humor may actually have a 
negative effect on the communicative and 
learning environment. Beaubien, Hogan, 
and George warn that ''serious students 
and faculty members who attend your lec­
tures are likely to be turned off entirely by 
what they perceive as a sideshow act with­
out substance. " 22 

Ultimately, however, the art of the prac­
titioner replaces the intellectual vision of 
the theoretician in the classroom. While 
empirical results can help the librarian val­
idate or question assumptions, there 
comes a time when teacher faces students 
and common sense, instinct, experience, 
personal style, and professional convic­
tion must temper research findings. Bib­
liographic instruction librarians willing to 
examine their teaching methods seriously 
and to develop a foundation in learning 
theory can comfortably use humor in the 
classroom if it suits them and probably 
find that the overall results will conform to 
the objectives of their user education pro­
gram. 
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Production of 
Scholarly Articles 

by Academic Librarians 
and Library School Faculty 

Paula D. Watson 
Eleven major journals in the field of librarianship were examined for the period 1979 through 
1983 to determine the affiliation of authors of substantive articles. Findings indicate that re­
quirements for academic librarians to publish affect publication productivity. Results concern­
ing the productivity of library school faculties are fairly consistent with the findings of an ear­
lier quantitative study. Suggestions for further analysis are included. 

here have been studies done in 
several disciplines, which rank 
academic departments at vari­
ous institutions in terms of their 

contributions to a selected group of major 
journals in their field. 1 Such studies are 
generally conducted to provide some 
measure of the excellence of the academic 
programs in question on the presumption 
that faculties that are productive in pub­
lishing will provide a high-quality educa­
tional program for students. The pre­
sumption that excellence in teaching is 
tied to excellence in research is wide­
spread in the American higher education 
community. 2 Comparative studies of fac­
ulty publication productivity therefore 
claim to provide guidance for graduate 
students who want to identify the best 
schools in their field. Also, the studies 
purport to provide information to young 
academics who are seeking jobs in depart­
ments likely to have a high status in the 
field and to provide a stimulating intellec­
tual atmosphere conducive to profes­
sional growth. Publication output studies 
also examine II the sociology of the litera­
ture"3 in a particular discipline by deter-

mining who publishes where and what 
they publish. 

The primary purpose of the research re­
ported in this article was to examine the af­
filiation of authors of articles published 
during the period 1979 through 1983 in 
eleven major library science periodicals. 
The reasons for undertaking the study are 
related to those described above for simi­
lar studies in other disciplines. First, since 
library school faculty are included in the 
study, the results may provide some mea­
sure of the excellence of library school pro­
grams and, thus (as is claimed for studies 
in other disciplines), may supply some 
guidance to both prospective students 
and faculty job seekers in library science. 
Almost half of the authors of articles in the 
eleven journals selected for analysis are 
practicing academic librarians. Since 
many of the articles written by academic li­
brarians are descriptions and/or evalua­
tions of innovations in the practice of li­
brarianship, it might be argued that 
libraries with a high rate of publication 
productivity provide a stimulating work 
environment in which experimentation 
with new approaches and techniques is 

Paula D. Watson is assistant director of general seroices for central reference seroices at the University of Illi­
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encouraged. Librarians seeking such 
work environments might refer to the 
results of this article in a job search, al­
though innovations in librarianship are 
not limited to those libraries that encour­
age librarians to publish. A third potential 
use of the findings is as a measure of the 
degree to which librarians with faculty sta­
tus are successful in meeting standards for 
research and subsequent publication pro­
ductivity applied to faculty in other fields. 
Obviously, the selection of journals to be 
analyzed is, to some degree, subjective 
(see below for selection criteria). Also, the 
writing of articles in the general library 
journals chosen for this study constitutes 
only one of the publication opportunities 
available to both librarians and library 
school faculty. The study ignores the pub­
lication of books, chapters in books, re­
ports, and articles in more specialized 
journals either in librarianship or in other 
subject fields. In a study of the publication 
output of librarians at ten academic li­
braries during the period 1969/70 through 
1973/74, Watson found that, "If book re­
views are discounted, it is evident that the 
librarians surveyed publish at least as fre­
quently in journals outside the field of li­
brary science as they do in journals in the 
field. " 4 

METHODOLOGY 

The journals chosen for analysis were 
College & Research Libraries, Information 
Technology and Libraries (formerly Journal of 
Library Automation), Journal of Academic Li­
brarianship, Journal of Library History, Li­
brary and Information Science Research (for­
merly Library Research), Library Journal, 
LibranJ Resources & Technical Seroices, Li­
brary Quarterly, Library Trends, RQ, and Se­
rials Librarian. Four are the official journals 
of American Library Association divisions 
and are therefore of obvious centrality to 
the literature. The others have all been 
published during the entire survey period 
and some are among the best-known and 
most well-established journals in the field. 
They provide an outlet for the ideas of a 
very broad range of librarians and library 
educators and deal with many of the pre­
dominant concerns in the field. All are ref­
ereed journals or contain articles by in vita-
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tion, both stringent methods of article 
selection that carry with them an indica­
tion of recognition for the author and for 
the institution with which he or she is affil­
iated. Of course, as was indicated earlier, 
focusing on the journals of more general 
content to some extent ignores the contri­
bution of the specialist to the overall publi­
cation productivity of library school facul­
ties or academic library staffs. 

Each article was coded for the institu­
tional affiliation of the author and, for 
practicing librarians, by type of library 
(i.e., public, academic, etc.). For multi­
author papers, credit was assigned frac­
tionally to each author. Therefore, for pa­
pers with two authors, each author was 
given .50 credits, and so on down to five- . 
author articles, for which each author was 
assigned .20 credits. Institutional credit 
was assigned on the same fractional scale. 
The information on affiliation was taken 
from the text of the article as it appeared in 
the journal or from the list of contributors. 
If the author had moved recently, credit 
was given to the institution at which the 
work had been done if that could readily 
be determined. (In fact such determina­
tions were generally quite easy to make.) 
Book reviews, research notes, contribu­
tions, and regular columns were excluded 
from consideration. No judgments were 
made as to the quality of the articles and 
no exclusions were made on the basis of 
length, except in cases where the journal 
editor seemed to be making a distinction 
between full-fledged research articles and 
"notes" or "contributions." Editorships 
of journal issues and papers presented at 
conferences and reprinted in journals 
were counted as articles. 

Libraries were coded by type as follows: 
public, special, academic, state, national 
(including the national libraries of foreign 
countries), school, and other library­
related organizations. The latter category 
included staff of networks and consortia 
and organizations such as the Council on 
Library Resources or the Association of 
Research Libraries. Other categorizations 
for authors were teaching faculty and 
graduate students in other fields (e.g., 
economics, marketing, business adminis­
tration, English, etc.), members of the cor-
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results of a later study of ARL members by 
English. Based on a 100 percent response, 
English found that librarians at only fif­
teen (16.9 percent) of ARL libraries are 
evaluated through the "use of traditional 
faculty criteria" and that at almost all 
these institutions a "blend of professional 
and faculty criteria" are employed in eval­
uation.7 

Table 1 shows high concentrations of ar­
ticles from particular types of institutions 
being published in particular journals. 
Not surprisingly, academic librarian au­
thors are the primary contributors to Col­
lege & Research Libraries and to the Journal of 
Acaqemic Librarianship. On the other hand, 
library school faculty predominate as au­
thors of articles in the Journal of Library His­
tory, Library and Information Science Re­
search, and Library Quarterly. Many articles 
in Information Technology and Libraries are 
written by personnel from ''other library­
affiliated organizations," the staff of li­
brary networks, consortia, and biblio­
graphic utilities. Some of these authors 
are not librarians, but are programmers or 
other technical specialists. Direct compari­
son of the present results for the five jour­
nals examined in the Olsgaard study is dif­
ficult because those authors used a 
different method for assigning publication 
credits, giving all authors on multi­
authored papers full instead of partial 
credit. However, a few divergences from 
the findings of the earlier study for specific 
journals may be significant. Olsgaard and 
Olsgaard found that academic librarians 
accounted for 18.9 percent of the contribu­
tions to Library Journal, while the present 
study found they accounted for a much 
higher proportion (32.2 percent) of the ar­
ticles. Another potentially significant dif­
ference is that library science faculty and 
students increased their contributions to 
Library Quarterly from the 34.4 percent 
found by the Olsgaards to the 48.8 percent 
found in the present study (seemingly 
largely at the expense of faculty in other 
fields). 8 

Publication Productivity 
of Libraries 

Two hundred and ninety-two academic 
libraries were represented in the sample, 
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but few had many published authors. The 
vast majority of libraries were represented 
by only one article in the sample. Table 2 
lists the twenty most productive institu­
tions. For academic libraries, the table also 
shows the status, benefits, and privileges 
enjoyed by librarians at those institutions 
that may encourage research and publica­
tion. This information was derived mainly 
from English's excellent and painstaking 
study of librarian status at eighty-nine 
U.S. members of the Association of Re­
search Libraries.9 As a check on the effect 
of size on the productivity of various li­
braries, per capita production is also in­
cluded in column 2 of table 2. At twelve ( 63 
percent) of the twenty most productive li­
braries, librarians have faculty status, ac­
cording to English, as well as the major 
benefits and privileges that encourage re­
search and publication, namely, eligibility 
for indefinite tenure, access to funds in 
support of research, access to travel 
funds, and eligibility for both sabbaticals 
and research leaves. What is perhaps 
more surprising is the high percentage of 
institutions listed in appendix B10 of the 
English article (i.e., those whose adminis­
trators claim that their library faculty are 
judged using the same criteria used to 
judge the teaching faculty) that appear 
among the twenty most productive pub­
lishers in this survey. English states that 
fifteen libraries in the ARL (or 16.9 per­
cent) "claimed that the criteria used for 
evaluating librarian performance were the 
same as those used for the regular teach­
ing faculty." 11 However, careful analysis 
of the criteria provided by the responding 
libraries (listed in English's appendix B) 
indicates that only ten of the fifteen actu­
ally specify that research and publication 
are included in the performance evalua­
tion criteria used in evaluating librarians, 
and one of these (Tennessee) implies that 
either "scholarship, research, creative ac­
complishment, or professional develop­
ment" (emphasis is the author's) are ac­
ceptable. 12 (English's information for 
Illinois is, incidentally, incorrect. Illinois 
has stressed research and publication in 
its standards for judging librarians since 
1977.) Oregon, which undoubtedly once 
would have made an eleventh library in-



TABLE 2 
TWENTY MOST PRODUCTIVE LIBRARIES: STATUS, BENEFITS, AND PRIVILEGES OF LIBRARIANS* 

Number Per Faculty (F) Con tin- Criteria 
of Capita or Profes- Indef- uin~ Sab- Same 

Publi- Produc- sional (P) Faculty inite Appomt- Research Travel Research batical as Teach-
cations tivityt Status Rank Tenure ments Funds Funds Leave Leave ing Faculty 

Library (1) (2) (3) (4) (5) (6) (7) (8) (9) (10) (11) 

1. Universit{ of Illinois at Urbana-Champaign 52.30 .43 F X X X X x:j: X x:j: 
2. Librar~ o Congress 22.70 .008 
3. Ohio tate 17.16 .16 F X X X X X X X 

4. Oregon 13.00 .28 F(1) X 1 X X X X X 

5. Pennsylvania 12.00 .13 p n X X X X 

6. California-Berkeley 10.50 .07 p e X X X X 

7. New York University 10.33 .12 F e X X X X 

8. Northwestern 10.00 .09 p n X X X X 

9. Purdue 10.00 .13 F(2) X X X X X X X 
10. Southern Illinois 10.00 .16 F X X X X X X X 

11. Michigan 9.33 .07 p e X X X X 

12. University of Illinois at Chicago 9.00 .12 F X X X X X X X 

13. Penn7-lvania State 9.00 .09 F e X X X X X 

14. SUN -Albany 8.66 .17 F e X X X X X 

15. SUNY - Buffalo 8.33 .09 F e X X X X X 

16. California-Los Angeles 8.00 .05 p e X X X X 

17. Minnesota 7.70 .06 F(2) X X X X X X X 

18. New Mexico 7.66 .17 F X X X X X X X 
19. Iowa State 7.50 .15 F X X X X X X 
20. Virginia Polytechnic 7.16 .13 F§ X X some X X II 

Explanation of symbols : x = yes; e = equivalent rank; n = numerical ranks; I = librarians are placed in two, distinct faculty categories; 2 = mix of faculty and professional positions . 
*The information in columns 3 through 11 for all universities except the University of Illinois at Chicago and Virginia Polytechnic and State University is derived from Thomas G . English, " Librarian 

Status in the Eighty-Nine U.S. Academic Institutions of the Association of Research Libraries: 1982," College & Research Libraries 44: appendixes A and B (May 1983). Information on the remaining two 
universities was obtained by telephone conversation with administrative officers of the libraries . 

+Per capita productivity for ARL libraries was computed by dividing the quantities in column one by the number of professional librarians listed in Carol A. Mandel and Alexandex Lichtenstein, comps., 
ARL Statistics: 1982-3 (Washington: Association of Research Libraries, 1984). The figures for Virginia Polytechnic and the University of Illinois at Chicago were computed by dividing the quantities in 
column 1 by the number of professional librarians listed for each institution in the American Library Directory, 36th ed. (New York: Bowker, 1983) 

:f:Librarians at the University of Illinois at Urbana-Champaign are eligible for research leave, even though English's article referred to above does not so indicate . Research is also among the criteria used to 
evaluate UIUC librarians even though it is not mentioned in English 's appendix B. 

§ Until 1983librarians had full faculty status and were eligible for indefinite tenure . In 1983librarian status at VPI was redefined as " noncollegiate status ." Librarians no longer stand for tenure review, but 
are eligible for continuing appointments. 

II Sabbaticals do not exist in the traditional sense for any faculty at VPI. 



eluding research and publication in its 
performance standards, did not provide a 
list of criteria to English. This library has 
undergone a change in librarian status 
and presumably research and publication 
criteria no longer apply. 13 

It is a striking fact that seven of the ten 
ARL members found by English to be em­
ploying research and publication criteria 
in judging library faculty are among the 
top twenty most productive academic li­
braries in terms of publishing. An eighth 
(not an ARL library) that employs true fac­
ulty performance criteria in judging librar­
ians is the University of Illinois at Chicago. 
Including this library, 42 percent of the ac­
ademic libraries among the top twenty 
most productive publishers provide not 
only the benefits of faculty status to librari­
ans but also impose its requirements upon 
them. It might be noted in passing that En­
glish finds a large number of ARL librari­
ans have the benefits that are conducive to 
doing research and yet do not seem to be 
required to do so: 46 percent have what is 
called faculty status, 42.6 percent are eligi­
ble for indefinite tenure, 64 percent are eli­
gible for research leave, 50.6 percent are 
eligible for sabbatical leave, 93.2 percent 
have access to research funds, 100 percent 
are eligible for travel funds. 14 Yet librarians 
from most of these libraries are not heavily 
represented as authors in the present sam­
ple. 

It should be noted that eleven of the top 
twenty in publication productivity either 
do not have faculty status at all or, if they 
do, they do not have the incentive of eval­
uation according to true faculty criteria. · 
Except in the case of Illinois (Urbana­
Champaign), there is not a marked differ­
ence in productivity between those who 
must meet true faculty standards (includ­
ing research and publication) and those 
who need not. 

The Illinois situation is by any measure 
unique. Illinois is far and away the most 
productive of the academic libraries in the 
top twenty, even though analysis by per 
capita productivity provided in column 2 
of table 2 does bring Oregon closer to it in 
relative standing. (Otherwise, the spread 
in productivity increases somewhat, 
through the introduction of the size factor, 
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but not dramatically, except in the case of 
the Library of Congress.) The University 
of Illinois has a strong commitment to the 
involvement of librarians in scholarly pur­
suits, strives for a truly collegial milieu, 
enforces stringent evaluative criteria, and 
gives heavy weight to research and publi­
cation in its evaluation of librarians both 
for promotion and tenure and for annual 
salary increases. 15

'
16 

Publication Productivity 
of Library School Faculty 

Although the primary focus of this pa­
per was to be on the publication produc­
tivity of academic libraries, results for li­
brary school faculty were also tabulated. 
Eighty library schools were represented in 
the sample (including schools in foreign 
countries), but 61 percent of the articles 
contributed to the journals in the sample 
were written by library educators at fifteen 
schools. Table 3 lists in rank order these 
fifteen most productive schools and the 
number of articles each contributed to the 
sample. In his review of studies rankinB 
professional library schools, Danton 
found that only one, by Hayes, 18 relied on 
quantitative data. Although Hayes' meth­
odology is completely different from that 
employed in the present study and his 
sample is also considerably different, 
eleven of the same schools appear among 
the top fifteen producers in both the 
Hayes and the present study. They are in 

TABLE 3 

FIFTEEN MOST PRODUCTIVE 
LIBRARY SCHOOLS 

Library School Number of Publica tions 

1. Chicago 21.00 
2. Columbia 18.50 
3. Indiana 15.00 
4. North Carolina 13.45 
5. California-Berkeley 12.50 
6. Illinois- Urbana/Champaign 11.70 
7. Wisconsin- Madison 10.50 
8. Kentucky 10.00 
9. Califorma- Los Angeles 10.00 

10. Minnesota 9.50 
11. Maryland 9.00 
12. Toronto 8.50 
13. Drexel 8.33 
14. Michigan 8.00 
15. Rutgers 8.00 



340 College & Research Libraries 

different rank-order except for the Univer­
sity of Chicago, which is number one on 
both lists. Table 4 presents library school 
article productivity by academic rank. The 
results are somewhat skewed since one 
journal, Library and Information Science Re­
search, in which library educators publish 
frequently, chooses not to include rank in 
its descriptions of authors in almost every 
case. Individuals in the "unspecified 
rank" category also frequently include 
deans, since their academic ranks are of­
ten not supplied. An article by Bidlack, 
which gives the percentage distribution of 
lecturers, instructors, assistant profes­
sors, associate professors, and professors 
and lists deans and directors separately, is 
used to establish norms for the popula­
tions in the various ranks for purposes of 
comparison with their productivity. 19 As­
sociate professors are publishing in pro­
portion to their numbers, but assistant 
professors and full professors, at least 
based on this sample, appear to be doing 
somewhat less than might be expected. 

Discussion 

The study was undertaken to identify 
academic libraries and, to a lesser extent, 
library schools at which significant 
amounts of publication are taking place. 
Publication by librarians at academic li­
braries is seen as an indication of an inno­
vative, progressive library environment. 
The identification of libraries in which it 
takes place may therefore serve as an aid 
to job seekers in the academic library mar­
ket. Similar but more modest claims for 
the usefulness of the data on library 
schools to prospective students and job 
seekers may also be made. However, for 
both types of institutions the publication 
outlets studied represent only a portion of 
the publication opportunities available to 
librarians and library school faculty, and 
this limitation may have even more signif­
icance for library school faculty than for li­
brarians. 

As to the findings on the publication 
productivity of academic libraries, it is 
clear that the University of Illinois at 
Urbana-Champaign occupies a unique po­
sition in terms of output relative even to 
institutions that claim to be meeting the 
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same level of performance criteria. 
Among the most productive libraries, li­
brarians who do not have faculty status 
seem to publish at about the same rate as 
librarians at institutions where librarians 
do have faculty status. Still, based on En­
glish's data on criteria, it appears that the 
requirement to publish serves, not sur­
prisingly, as a strong incentive to do so. 

Further work on the data collected for 
this study will include an analysis of au-
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thor characteristics by gender, age, pro­
fessional experience, position held, and 
the subject content of articles published. 
The degree to which librarians with less 
than six years of professional experience 
are successful in breaking into print is 
clearly central to the true success and eq­
uity of a full faculty status system for li­
brarians in which both the benefits and 
the requirements of such a system are 
completely embraced. 
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Selected Reference Books 
of 1984-85 
Eugene P. Sheehy 

his article continues the semi­
annual series initiated by the 
late Constance M. Winchell 
more than thirty years ago. Al­

though it appears under a byline, the list is 
a project of the reference departments of 
Columbia University's Butler and 
Lehman libraries, and notes are signed 
with the initials of the individual staff 
members. 1 

Since the purpose of the list is to present 
a selection of recent scholarly and general 
works of interest to reference workers in 
university libraries, it does not pretend to 
be either well balanced or comprehensive. 
A brief roundup of new editions of stan­
dard works, continuations, and supple­
ments is presented at the end of the arti­
cle. Code numbers (such as AE213, CJ34) 
have been used to refer to titles in the 
Guide to Reference Books and its supple­
ments. 2 

ARCHIVES 

National Inventory of Documentary Sources in 
the United States. Teaneck, N.J., 
Chadwyck-Healey, [1983]- . Pt.1-

. (In progress) 
The National Inventory is not a list of ar­

chival materials themselves, but consists 
of microform reproductions of published 
and unpublished "finding aids, registers, 
indexes and collection guides" available 
for collections in the participating reposi­
tories. The inventory is being published in 

four parts, each covering a different type 
of archive: (1) Federal records (National 
Archives, Smithsonian Institution ar­
chives, and presidential libraries), (2) 
Manuscript Division, Library of Congress, 
(3) State archives, state libraries, and state 
historical societies, and (4) Academic li­
braries and other repositories. All four 
parts are being issued on microfiche in 
storage binders; printed indexes will ac­
company parts 1 and 2, and computer­
produced microfiche indexes parts 3 and 
4. Libraries may purchase whichever parts 
are of interest to them. An updating ser­
vice is available for parts 1 and 2. The me­
dium used is silver halide positive reading 
microfiche at a nominal reduction of 24 
times. 

The portion under consideration here is 
"Part 2: Manuscript Division, Library of 
Congress," issued on approximately 900 
microfiches in three storage binders, with 
a printed index (219p.) compiled by Victo­
ria Agee; cost of the unit is $2,750. Some 
792 registers or finding aids are repro­
duced on the fiches, and they are listed al­
phabetically (i.e., by surname of individ­
ual, name of committee or organization, 
etc.) at the front of the index volume, to­
gether with indication of extent of each 
collection, a reference to NUCMC as appli­
cable, and the number of the fiches on 
which the finding aid appears. Indexing is 
by names and subjects mentioned in the 
finding aids and, in most cases, there are 
"double postings" of index terms: as gen­
eral topics, and as more specific subdivi-

1. Mary Cargill, Anita Lowry, Eileen Mcllvaie, Louise Sherby, Sarah Spurgin, Junko Stuveras; 
Lehman Library: Laura Binkowski, Diane Goon, Debi Hassig. 

2. Eugene P. Sheehy, Guide to Reference Books, 9th ed. (Chicago: American Library Assn., 1976); Sup­
plement (Chicago: American Library Assn. , 1980); Second Supplement (Chicago: American Library 
Assn., 1982). 
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sions under a topic (e.g., "volcanoes" has 
a geographic subdivision "Nicaragua," 
and the term "volcanoes" appears in turn 
as a subdivision under "Nicaragua"). 
This makes for easy subject searching, al­
though some inconsistencies were noted. 

A great advantage of the National Inven­
tory is that it will enable researchers to con­
sult finding aids at their home institu­
tions, leaving their time free for working 
with the actual manuscripts during visits 
to archives.-J.S. 

PERIODICALS 

Brady, Anna, Wall, Richard and Weiner, 
Carolynn Newitt. Union List of Film Peri­
odicals; Holdings of Selected American Col­
lections. Westport, Conn., Greenwood 
Pr., [1984]. 316p. $35. LC 83-22585 . 
ISBN 0-313-23702-6. 
To my knowledge this is the most com­

prehensive bibliography of film periodi­
cals that has been published, and as such 
it constitutes a valuable research tool for 
film studies. Furthermore, it is not only a 
bibliography but also a union list showing 
the holdings of thirty-five libraries se­
lected for the significance of their film pe­
riodical collections, among them the Li­
brary of Congress, New York Public 
Library, Museum of Modern Art, UCLA 
Theater Arts Library, University of South­
ern California Library, Anthology Film 
Archives Library, and American Film In­
stitute Library, to name a few of the better 
known. Although some libraries were un­
able to participate fully in providing com­
plete lists of titles or volumes held, this list 
indicates locations for many titles not pre­
viously reported to Union List of Serials or 
New Serial Titles. Interlibrary loan librari­
ans will be especially grateful for the de­
tailed indication of volumes held or 
lacked. 

The compilers tackled the thankless job 
of verifying the information for countless 
obscure and ephemeral publications so 
that each entry would, in so far as possi­
ble, include the following information: ti­
tle, country of publication (city or place 
when necessary), language (if different 
from official language of country of publi­
cation), ISSN, publication dates, former 
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and subsequent titles, notes (e.g., variant 
forms of title), library location codes, and 
detailed holdings notes. Cross-references 
are provided for title changes, and there is 
also an index of title changes. The geo­
graphic index, showing entries for fifty-six 
countries, is a welcome addition for the 
purposes of film scholarship.-A.L. 

Danky, James P., ed. Native American Peri­
odicals and Newspapers, 1828-1982: Bibli­
ography, Publishing Record, and Holdings. 
Maureen E. Hady, camp. Westport, 
Conn., Greenwood Pr., 1984. 532p. 
plates. $49.95. LC 83-22579. ISBN 0-313-
23773-5. 
Native American Periodicals is a "guide to 

the holdings and locations of 1,164 period­
ical and newspaper titles by and about Na­
tive Americans." -Introd. More compre­
hensive than other such lists currently 
available, the bibliography includes both 
current titles and those that have ceased 
publication. Subject coverage is broad; 
emphasis is on literary, political, histori­
cal, and general newspapers and maga­
zines. The information included was gath­
ered by examining each issue of each title 
that was available in cooperating libraries 
throughout the United States and Can­
ada, particularly the holdings of the State 
Historical Society of Wisconsin (823 titles). 
The work is arranged alphabetically by ti­
tle, with cross-references from earlier ti­
tles. Each entry includes as many of the 
twenty-two data elements as could be ver­
ified . Some of the more important ele­
ments included are: most recent title and 
variant titles, publishing history, fre­
quency, price, current editor and ad­
dress/phone number, ISSN, LC card 
number, OCLC and/or RUN control num­
ber, where the title is indexed, its avail­
ability in microform, subject focus, and li­
brary holdings information. Adding to the 
usefulness of the bibliography are indexes 
to subjects, editors, and publishers, a geo­
graphic index, and title, catchword/subti­
tle, and chronological indexes.-L.S. 

GOVERNMENT PUBLICATIONS 

Garner, Diane L. and Smith, Diane H. The 
Complete Guide to Citing Government Doc-



uments: A Manual for Writers & Librari­
ans. Camp. for the Government Docu­
ments Round Table, American Library 
Association. Bethesda, Md., Congres­
sional Information Service, 1984. 142p. 
$12.95. LC 84-11357. ISBN 0-88692-023-
X. 
Designed to "supplement, not replace, 

standard style/citation manuals" (Pref. ), 
this volume presents in detail the impor­
tant elements necessary for citing United 
States, state, local, regional, and interna­
tional (United Nations, Council of Eu­
rope, etc.) documents. The authors as­
sume that a bibliographic citation has four 
purposes: to (1) uniquely identify the 
item, (2) indicate to some degree its intel­
lectual quality, (3) give credit to the ideas 
of the original author, and (4) help locate 
the item being cited. Chapter 1 is a brief in­
troduction to what a government docu­
ment is and the purposes and mechanics 
of bibliographic citation. Subsequent 
chapters deal with the citation problems 
presented by each type of government 
document; the U.S. Constitution, U.S. 
Code, and the Congressional Record are dealt 
with specifically. Formats such as micro­
forms and computerized files are also 
given special treatment. Examples are 
plentiful, and the detailed table of con­
tents and an index enhance the usefulness 
of the Guide. It is recommended for all li­
braries with government document collec­
tions of any size or where students write 
reports and papers using government 
documents as bibliographic sources .­
L.S. 

BIOGRAPHY 

Dictionary of American Medical Biography. 
Martin Kaufman, Stuart Galishoff, 
Todd L. Savitt, eds. Westport, Conn~ , 
Greenwood Pr., [1984], 2v. (1,027p.) 
$95. LC 82-21110. ISBN 0-313-21378-X. 
As the editors frankly state, the major 

contribution of this work "is the inclusion 
of biographical sketches representing de­
velopments which occurred after the pub­
lication of Kelly and Burrage [i.e., the 1928 
Dictionary of American Medical Biography 
(Guide EK135)]." -Pref. That is not to say 
that this is meant simply as a supplement 
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to the earlier work; rather, it is intended as 
a well-balanced biographical dictionary of 
the field, with representative names from 
all the fifty states and the District of Co­
lumbia, and including not only physicians 
and public health workers, but relevant 
educators, hospital administrators, and 
even some figures ''outside the main­
stream of American medicine ... whose 
major role was to provide alternatives to 
traditional medicine." Moreover, an ef­
fort was made to include blacks and 
women "whose contributions have often 
been overlooked in the past." Only per­
sons who died before 1977 are included. 

Signed articles follow a uniform pattern, 
giving personal information (dates of birth 
and death, parentage, occupation or spe­
cialty, etc.), summary of career, and notes 
on particular contributions to the field. 
Bibliographies of the biographees' writ­
ings are each limited to five significant 
works (but any existing bibliography is 
noted) and references are given to other 
sources of information, including stan­
dard works such as the D.A.B. or Kelly 
and Burrage. Nearly 100 pages of appen­
dixes list biographees by date and place of 
birth, by state where prominent, by spe­
cialty or occupation, by medical school at­
tended, and there is a list of women. There 
is also an extensive index.-E.S. 

Palmer, Gregory. Biographical Sketches of 
Loyalists of the American Revolution. 
Westport, Conn., Meckler, [1984]. 
959p. $225. LC 83-12137. ISBN 0-
930466-14-4. 
Despite the "cip" information and the 

note on the Library of Congress card, this 
is not really a revised edition of Sabine's 
Biographical Sketches of Loyalists of the Amer­
ican Revolution (2d ed. 1864; Guide AJ47). 
Sabine used interviews, newspaper ac­
counts, tombstones, U.S. and Canadian 
court records, etc., to identify and de­
scribe some nine thousand Loyalists. 
Palmer, on the other hand, has mined the 
Loyalist Claims Commission records 
(A012-13) in the Public Record Office in 
London to produce this new source of in­
formation. While checking, revising, and 
adding to the biographical records he 
found that "a good deal of what Sabine 
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wrote in his biographical articles still 
stands," and he decided that "the most 
appropriate way of presenting this revised 
and extended edition is to publish a sup­
plement to the original text." -Introd. 

There are three kinds of names in Palm­
er's compilation, each marked accord­
ingly: (1) names in Sabine's main se­
quence for which there is new or amended 
information; (2) names in Sabine's sup­
plementary ''fragments'' section to which 
new information could be added; (3) 
names not in Sabine, but which Palmer 
has identified from the Loyalist Claims 
Commission records and for which, in 
some cases, he could add a brief note. 
Each entry gives the exact PRO reference 
for anyone wanting to use the records. Re­
searchers should be aware that Palmer has 
not made cross-references from variant 
forms of a name; for example, Sabine 
gives "Broken borough," which Palmer 
cites as ''Brockenburg or Brockenbo­
rough," the two forms being several 
pages apart in the alphabetical sequence. 

A chapter on using the Loyalist Claims 
Commission records, and an interesting 
discussion of the life and research meth­
ods of Lorenzo Sabine precede Palmer's 
main text. All in all, this is a very useful 
compendium for scholars of the period.­
E.M. 

LITERATURE 

Dictionnaire des litteratures de langue fran-
9aise. Jean-Pierre de Beaumarchais, 
Daniel Couty et Alain Rey, eds . Paris, 
Bordas, 1984- . v.1- . il. (In prog­
ress) ISBN 2-04-015333-0. 
Contents: v.1, A-F (860p. 340Fr.F.). 
As the title suggests, this dictionary cov­

ers French-language literature worldwide 
from the Middle Ages to the 1980s. Any 
encyclopedia that surveys a broad subject 
area such as this tends to be criticized for 
omissions or excessive coverage of one 
sort or another, and a French reviewer 
(Bulletin critique du livre [ran9ais, aout-sept. 
1984) has already questioned the Diction­
naire' s practice of allotting so much space 
to classic authors. The entries in this first 
of the projected three volumes are, in­
deed, more comprehensive for estab-
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lished authors who figure in school and 
university courses of study-owing, per­
haps, to the fact that a good many of the 
contributors were drawn from university 
faculties. There is, however, fair coverage 
of twentieth-century writers: not only in­
ternationally recognized literary authors 
such as Camus, Celine, and Duras, but 

- also writers such as Georges Batailles (two 
pages) and contemporary critics Jacques 
Derrida and Michel Foucault (half a page 
each). 

Articles tend to the "medium" and 
"long" rather than a multiplicity of very 
specific entries. A considerable part of the 
book is concerned with a broad range of 
cultural topics from teaching of literature 
in schools to ''communication,'' ''bib­
liotheque/' and the historical school of 
the Annales. And, of course, there are arti­
cles on psychoanalysis and auxiliary tools 
of literary criticism. For each major author 
there is an extensive article on the life and 
works, a chronological table listing bio­
graphical data and literary activities in 
parallel columns, and an extensive bibli­
ography of editions, bibliographies, criti­
cal ·studies, etc. A few principal works are 
discussed (and synopses given) within the 
author articles rather than under separate 
title entries. A general index is to include 
entries for individual works and for some 
authors discussed as a group in articles 
such as that for Swiss literature. The nu­
merous illustrations are well selected and 
nicely reproduced, but they are often not 
well coordinated with the text, sometimes 
appearing pages away from the relevant 
article; it is hoped that the index will miti­
gate this problem.-J.S. 

Handbook of Russian Literature. Ed. by Vic­
tor Terras. New Haven, Yale Univ. Pr., 
[1985]. 558p. $35. LC 84-11871. ISBN 0-
300-03155-6. 
"Dictionary" or "encyclopedia" rather 

than "handbook" might better describe 
this compilation, but the important thing 
is that here we have a useful single­
volume, English-language reference 
source for the field of Russian literature. 
Intended for the student of that literature, 
for scholars in related areas, and for the 
general reader, this is the work of 106 



scholar contributors, each of whom was 
asked to write one or two major articles 
and a number of briefer ones from his/her 
general area of specialization. Articles on 
individual writers (including a few promi­
nent living persons) predominate, but the 
nearly one thousand entries encompass 
literary terms, genres, societies, periodi­
cals, and important anonymous works, 
together with useful form headings such 
as "Film and literature," "German­
Russian literary relations," and "Scholar­
ship, literary.'' Related areas are also dealt 
with in entries such as "Folklore, study 
of" and "Wedding ritual songs." 

The work assumes that many of its users 
do not read Russian. Therefore names are 
given in familiar spellings (e.g., "Dos­
toevsky" rather than "Dostoevskii") and 
titles of literary works are given in transla­
tion, usually followed by the transliter­
ated Russian title; periodicals, however, 
are identified by their Russian titles to 
avoid confusion. In the bibliographies ap­
pended to most articles, secondary litera­
ture in languages other than English is 
usually cited only when it contains infor­
mation not available in English. Regard­
ing those bibliographies, the preface 
states-almost apologetically-that they 
are meant ''to give the reader a head start, 
no more.'' Yet they are so much more am­
ple than those often found in a work of 
this kind that no apology is needed. Fi­
nally, there is a general classed bibliogra­
phy (p.535-41), cross-references appear in 
the text, and (an unexpected bonus in 
view of the dictionary arrangement) an in­
dex is provided.-E.S. 

Natoli, Joseph and Rusch, Frederik L. Psy­
chocriticism: An Annotated Bibliography. 
Westport, Conn., Greenwood Pr., 
[1984]. 267p. (Bibliographies and in­
dexes in world literature, 1) $35. LC 84-
4689. ISBN 0-313-23641-0. 
In their preface Natoli and Rusch ad­

dress the issue that their main "competi­
tor'' is Norman Kiell' s Psychoanalysis, Psy­
chology, and Literature (2d ed. Metuchen, 
N.J., Scarecrow Pr., 1982. 2v.). Reviewing 
the bibliographies in this field, they point 
out that Kiell is unannotated, and that the 
impetus of the first edition of his bibliogra-
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phy (1963; Guide BD10) was the" develop­
ment and acceptance of Freudian theory.'' 
Unlike Kiell, they have restricted coverage 
''to articles and books in which a fairly rec- · 
ognizable school or method of psychology 
is applied to literature. Many studies in­
dexed by Kiell . . . have not been anno­
tated here because we have discovered 
them to be in a broad, colloquial domain of 
psychology which has been prevalent in 
literary studies before the advent of formal 
psychology." -Pref. A long introductory 
essay discusses some of the contributors 
to a more "formal" psychological ap­
proach to literature: C. G. Jung, Carl Rog­
ers, Rollo May, Karen Horney, and Erich 
Fromm, among others. 

Within the context of "formal" psychol­
ogy 1,435 English-language books, arti­
cles, and essays have been selected from 
critical and scholarly secondary works 
published 1969-82. An introductory chap­
ter on general studies and essay collec­
tions is followed by chapters on chrono­
logical periods; each chapter begins with a 
list of general items, followed by items on 
specific authors. Annotations are gener­
ally a sentence or two in length. There are 
subject and author indexes. This contrasts 
with Kiell' s 19,674 citations grouped by lit­
erary form, selected from the international 
secondary literature published 1900-1980, 
with subject (but not author) index. While 
Kiell may remain the first choice for 
broadly interpreted literature searches on 
psychology and literature, reference col­
lections strong in literary criticism should 
also include the Natoli-Rusch work.­
D.G. 

Weiner, Alan R. anq Means, Spencer. Lit­
erary Criticism Index. Metuchen, N.J., 
Scarecrow Pr., 1984. 685p. $49.50. LC 
84-1371. ISBN 0-8108-1694-6. 
This is a kind of index to indexes. The 

compilers have indexed the contents of 
eighty-seven indexes and bibliographies 
of literary criticism, from such standard 
works as Poetry Explication and Magill's 
Bibliography of Literary Criticism to more 
unusual titles such as West Indian Literature 
and Scottish Literature in English. The work 
appears to cover nearly every literary vol­
ume in Gale's "Guide to Information 
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Sources" series and could be useful for lo­
cating material in that eclectic collection. 
Arrangement is alphabetical by author, 
then by title. Quotation marks are used for 
titles of short stories and poems; novels 
and plays are entered without quotation 
marks, and there is no other indication of 
the genre to which a title belongs. 

Literary Criticism Index seems designed 
for librarians. Its somewhat confusing for­
mat and the number of steps needed fi­
nally to locate the actual criticism (six, by 
my count) appear to preclude its being 
used by the typical student looking for lit­
erary criticism.-M.C. 

PERFORMING ARTS 
Bordman, Gerald. The Oxford Companion to 

American Theater. Oxford & N.Y., Ox­
ford Univ. Pr., 1984. 734p. $49.95. LC 
83-26812. ISBN 0-19-503443-0. 
In this addition to the Oxford Compan­

ions, the author has tried "to give a broad 
picture of the popular American stage.''­
Pre[. Emphasis is on popular theatrical en­
tertainment rather than drama as litera­
ture, so the guide includes entries for such 
popular entertainments as circuses, min­
strel shows, and vaudeville. 

Unlike the Oxford Companion to the The­
atre, this work has several hundred entries 
for individual plays. Popularity (estab­
lished by the number of performances) as 
well as literary merit was used to deter­
!lline the plays to be included, so the 
reader can find the plots and performance 
histories of many popular nineteenth­
century melodramas of minimal literary 
worth, such as ''The Black Crook,'' one of 
the major contributors to the development 
of burlesque. Non-American plays which 
were popular in the United States have 
also been included; thus, there are entries 
for Shakespeare's plays, with brief histo­
ries of their major American productions. 
The entries for major actors, playwrights, 
and producers also include many non­
American figures; these entries contain 
brief biographical information consisting 
mainly of names and dates of major per­
formances; in some cases representative 
reviews are quoted. Occasionally other 
sources are cited, but this practice seems 
erratic and incomplete. The work also con-
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tains brief essays on general topics such as 
economics of the theater, censorship, and 
drama criticism. Newer off-Broadway 
plays and younger actors were con­
sciously omitted as not yet being part of 
the theatrical mainstream. The many plot 
summaries and the concentration on pop­
ular theater make this publication a useful 
introduction to the theater Americans 
have attended.-M.C. 

International Index to Television Periodicals. 
1979/80- . London, International 
Federation of Film Archives, [1983]­

. Biennial. £30. LC sc83-7592. ISSN 
0143-5663. 
Like its companion, the International In­

dex to Film Periodicals (Guide BG124), this 
index is produced as a cooperative effort 
of archives and libraries around the world; 
also like the IIFP, it originated as a sub­
scription card service that is now being 
published in book form. Since the produc­
tion of the two indexes is coordinated, the 
International Index to Television Periodicals 
includes articles on television and video 
that appear in film periodicals as well as 
television periodicals. 

Four separate indexes-general sub­
jects, individual programs and TV films, 
biography, and authors-make up the vol­
ume; users must keep this division in 
mind so as not to overlook relevant mate­
rial. Further difficulties are caused by the 
lack of adequate cross-references among 
subject headings. For example, under the 
heading "Censorship" there are cross­
references to "Freedom of Communica­
tion" and to "Government Control" but 
not to "Internal Censorship" (a heading 
that one is not likely to think of on one's 
own), while under the last heading there 
are no cross-references at all. Similarly, 
there are separate entries, without cross­
references, for "Archives and Institutes," 
"Libraries, TV," and several individual 
television archives. Thus, this index must 
be used with care. In spite of this caveat 
and in spite of the fact that television arti­
cles are also included in the Film Literature 
Index, this new publication is a useful 
source for libraries serving students and 
scholars with research interests in televi­
sion and video, especially since its cita-



tions are annotated. It would be even 
more useful if it could maintain a more 
current publishing schedule.-A.L. 

The New York Times Encyclopedia of Film, 
1896-1979. Gene Brown, ed. N.Y ., 
Times Books, [1983-84]. 13v. $1,500. il. 
LC 81-3607. ISBN 0-8129-1059-1. 
This "encyclopedia" is actually a com­

pilation, in chronological order, of New 
York Times articles on moving pictures and 
the moving picture industry. From the 
tiny advertisement on April 23, 1896, an­
nouncing the showing of "Edison's Mar­
vel, the Vitascope" to an article of Decem­
ber 31, 1979, reporting on a reunion in Los 
Angeles of people involved in the making 
of "Gone With the Wind," the news re­
ports, interviews, commentary, and anal­
ysis (but not film reviews) reproduced 
here present a fascinating if unsystematic 
chronicle of the history of the movies. The 
volumes are eminently browsable and will 
appeal greatly to the movie fan in all of us; 
one can just pick a year and start reading. 
Students and scholars will find a unique 
and convenient overview of the economic, 
social, political, and, occasionally, aes­
thetic issues that movies have raised in the 
popular consciousness. 

The index ''offers references to the most 
significant people, places, things, and 
themes" (emphasis added) presented in 
the encyclopedia. While the index is much 
clearer and easier to use than the many an­
nual indexes to the New York Times, it is too 
selective in its choice of "significant" 
items"; to give only one example, an arti­
cle from 1963 discussing the continued 
existence of the blacklist from McCarthy 
days does not appear in the index under 
''blacklist.'' This weakness is particularly 
unfortunate since the cumulated index is 
the primary reference feature of this com­
pilation of media views of the movies.­
A.L. 

PHOTOGRAPHY 

ICP Encyclopedia of Photography. N.Y., 
Crown, [1984]. 607p. il. $50. LC 84-1856. 
ISBN 0-517-55271-X. 
At head of title: International Center of 

Photography. 
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Photography enthusiasts will welcome 
this handsome volume almost as much for 
its wealth of illustrations as for its factual 
content. Designed "to give the general 
reader a comprehensive view of the me­
dium in a single volume" (Pref. ), it offers 
some thirteen hundred entries which de­
scribe "the current state of the aesthetic, 
communicative, scientific, technical, and 
commercial applications of photogra­
phy," indicate how the medium devel­
oped, and provide information about im­
portant figures in the field-scientists and 
inventors as well as photographers. Bio­
graphical entries (about 350 of them) char­
acterize the work of the photographer or 
other practitioner, highlight achieve­
ments, and trace the development of a ca­
reer. Photographs usually appear in close 
proximity to the relevant articles or, when 
placed elsewhere (as with the groupings 
of color plates), reference is made from the 
text. Articles on photographic processes 
and equipment are often accompanied by 
charts or line drawings. A "Biographical 
Supplement of Photographers" briefly 
identifies some two thousand photogra­
phers not accorded articles in the main 
text, and there is a classified bibliography, 
p.600-607. Articles are unsigned and the 
list of contributors offers no credentials; 
an "International Board of Advisers for 
Photographer Inclusion" is named. 

Although the work was planned for 
"the general reader" one cannot but re­
gret the lack of bibliographies for individ­
ual articles: many of the biographical arti­
cles in particular clearly required a good 
deal of research, and it seems unfortunate 
that the major sources of information are 
not cited. Books by an individual are men­
tioned (with dates), but exhibitions are re­
ferred to by title without indicating 
whether there are published catalogs 
thereof. Such reservations aside, this is a 
welcome reference work in a field of stead­
ily increasing interest.-£. 5. 

SOCIAL SCIENCES 

Bowman, James S., Elliston, Frederick H. 
and Lockhart, Paula. Professional Dis­
sent: An Annotated Bibliography and Re­
search Guide. N.Y., Garland, 1984. 322p. 
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(Public affairs and administration ser., 
2; Garland reference library of social sci­
ence, 128) $39. LC 82-48768. ISBN 0-824-
09217-1. 
Frank Serpico. Daniel Ellsberg. Deep 

Throat. Karen Silkwood. These people 
risked careers and even lives to call to pub­
lic attention acts of mismanagement, ille­
gality, or corruption. To some, they are 
considered heroes. To all, they are exam­
ples of "whistle blowers," employees 
who disclose any wrongdoing by their 
employer and chance the consequences. 
A substantial literature on "professional 
dissent" has accumulated over the past 
few decades, and the authors of this work 
have grouped the material in eleven cate­
gories. The initial sections deal with cor­
ruption in business, government, science, 
engineering, law, and other selected pro­
fessions. A separate chapter is devoted to 
the philosophical and theoretical issues of 
professional conduct, ethical standards, 
and responsibilities. Newspaper stories 
and popular magazine articles are listed 
together; congressional documents, court 
cases, legal analyses, and federal/state 
employee protection statutes constitute 
another chapter. Additional bibliogra­
phies, indexes, directories, and audiovi­
sual sources suggest further avenues for 
research. Guidance to would-be whistle 
blowers and personal accounts of promi­
nent dissenters are included. Finally, a list 
of key organizations and telephone 
hotline numbers are provided. An author 
index concludes the work, but a subject in­
dex is regrettably absent. 

Within each chapter of the bibliography, 
current through 1982, the citations are ar­
ranged alphabetically by author. Many 
have brief, descriptive annotations, and 
the seminal works are starred. The range 
of material includes the scholarly litera­
ture as well as sensationalized case histo­
ries, polemics, legal reports, popular ac­
counts, and organizational responses. 
This compilation will be important to any­
one concerned with dissent in 
organizations.-L. B. 

Bogue, Donald J. The Population of the 
United States: Historical Trends and Future 
Projections. N.Y., Free Pr.; London, Col-
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lier Macmillan, [1985]. 728p. $55. LC 84-
18688. ISBN 0-02-904700-5. 
The present work is an extension of the 

author's 1959 Population of the United States 
(Guide CG65) and concentrates on analyz­
ing the data from the years since 1960. 
Thus the earlier work will still be useful for 
"more detailed data and interpretation for 
the years preceding and immediately fol­
lowing World War II."-Pref. Both vol­
umes are intended for ''all who find they 
need to know the fundamental facts of 
population growth, its composition and 
distribution in the United States and to 
understand the implications of these facts 
for the present and the future." Presenta­
tion is through some twenty chapters 
within five broad topics: overview, popu­
lation change, social characteristics, eco­
nomic characteristics, special topics. (This 
last section includes chapters on religious 
affiliation, the population of Puerto Rico, 
etc.) 

The strength of the compilation lies in 
the clear and careful statistical tables and 
graphs, but each chapter also offers dis­
cussion of the details, a "definition box" 
for basic concepts under consideration, a 
subsection on updating the information, 
and lengthy bibliographies. Many chap­
ters include a "Technical Appendix" 
which describes the means of gathering 
information. There are also several appen­
dixes at the end of the volume concerning 
age and sex of the population, 1940-80, 
and several tables of demographic data for 
cities. A detailed subject index is pro­
vided. 

Although most of the tables are from 
published government documents or data 
files, the compiler has assembled and 
summarized admirably. The volume 
could be useful at almost any level of 
research.-E.M. 

Carroll, Berenice A., Fink, Clinton F. and 
Mohraz, Jane E. Peace and War: A Guide 
to Bibliographies. Santa Barbara, Calif.: 
ABC-Clio, 1983. 580p. (War/peace bibli­
ography ser., 16) $42.50. LC 81-4980. 
ISBN 0-87436-322-5. 
The "War/Peace Bibliography Series" 

comprises information guides in the area 
of social and political conflict with empha-



sis on historical development, the search 
for solutions to current issues, and effects 
on society. This sixteenth volume in the 
series focuses on works primarily con­
cerned with abolishing war and establish­
ing a peaceful world society. It is an anno­
tated guide to· bibliographies published as 
books, articles, pamphlets, or as sections 
of nonbibliographic works, 1785 through 
1980. Some unpublished material is also 
included. The 1,398 entries are mostly 
English-language publications and show a 
geographical emphasis on the United 
States and Western Europe. Part 1 lists 
general bibliographies relevant to both 
peace and war in such subject areas as in­
ternational relations, international law, 
and religion. Part 2 is devoted to bibliogra­
phies on peace, the peace movement, and 
related topics. Part 3 focuses on the causes 
and consequences of war. 

The three parts are divided into thirty­
four subject categories including arma­
ment and disarmament, social move­
ments, peace plans, international 
organization, history of war, and psycho­
logical aspects of war. Within each subject 
category entries are listed chronologically, 
then alphabetically by author. (Since the 
emphasis is on promoting world peace, 
works on military strategy, deterrence 
policy, etc., receive only a sample listing 
in part 1.) An excellent feature of the work 
is its extensive annotations. Also, the 
chronological arrangement of material is 
extremely useful for those interested in 
the history of the field or in locating the 
most recent materials. Author and subject 
indexes are included; however, the 
computer-produced subject index con­
tains too many broad terms with long and 
virtually useless lists of entry numbers . 

This bibliography fills a gap and serves 
its prescribed purpose as a timesaver and 
"a reliable guidepost" for students, re­
searchers, librarians, and the general 
public.-D.H. 

Hall, Kermit L. A Comprehensive Bibliogra­
phy of American Constitutional and Legal 
History, 1896-1979. Millwood, N.Y., 
Kraus Internat. Pubns., [1984]. 5v. 
(3,443p.) $650. LC 82-48983. ISBN 0-
527-37408-3. 
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·"Comprehensive, not complete" is the 
way the compiler characterizes this bibli­
ography. But faced with 68,063 numbered 
entries, one is not likely to plead for ex­
haustiveness. Moreover, limits have been 
carefully set: "books, journal articles, and 
doctoral dissertations in history published 
in English in the United States" (In trod.) 
are the stated province; published pri­
mary sources are cited only when they are 
accompanied by significant introductory 
or explanatory material; and writings that 
deal with the theoretical issues of law and 
constitutionalism are excluded. Articles 
gleaned from about 750 journals account 
for a high percentage of citations, for, as 
the preface states, "Far from being a con­
centrated body of knowledge, the history 
of American law and constitutionalism 
has been sprinkled through a significant 
number of law, political science, sociol­
ogy, economics, criminal justice, criminol­
ogy, and local and state historical jour­
nals." 

Citations are grouped in topical subdivi­
sions within seven chapters: (1) General 
surveys and texts; (2) Institutions; (3) 
Constitutional doctrine; (4) Legal doc­
trine; (5) Biographical; (6) Chronological; 
(7) Geographical. Rather than relying on 
see also references, Hall has entered cita­
tions in more than one section (e.g., an en­
try from one of the topical sections is likely 
to be repeated in the chronological and/ or 
geographical sections) and has used bold­
face item numbers to denote primary en­
tries, italic numbers for secondary entries. 
This use of boldface and italic numbers is 
carried over into the author and subject in­
dexes and is particularly welcome in sub­
ject entries with extensive lists of refer­
ence numbers ("Constitution" runs to 
eight columns). Monumental as it seems, 
the work is termed a ''pioneering effort'' 
and the compiler promises to follow it up 
with supplements.-E.S. 

Oberg, Larry R. Human Services in Postrevo­
lutionary Cuba : An Annotated Interna­
tional Bibliography. Westport, Conn., 
Greenwood Pr., 1984. 433p. $45. LC 83-
26527. ISBN 0-313-23125-7. 
"Human services" as defined in this 

significant bibliography include educa-
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tion, public health, housing, and sports. 
The provision of such services and their 
impact on youth, women, families, and 
minorities are also dealt with. But educa­
tion is the major theme: research pertinent 
to all levels of formal and informal educa­
tional programs, teacher training, school 
administration, student movements, and 
the socialist, military, and political aspects 
of learning form almost two thirds of the 
volume. Particularly notable is the section 
on the famous "Literacy Campaign of 
1961," postrevolutionary Cuba's major 
cultural accomplishment. 

The scholarly literature of Cuba, the rest 
of the Americas, and Europe has been 
culled through 1982 for relevant books, 
book chapters, pamphlets, journal arti­
cles, government and international 
agency publications, dissertations and en­
cyclopedia entries. Bibliographies 
abound. General, theoretical, and histori­
cal works are included when deemed im­
portant for introduction, background, or 
comparison. Great care has been taken in 
regard to both content and presentation. 
The topical chapters are subdivided into 
more specific sections in which references 
are arranged alphabetically by author. An­
notations vary from brief descriptions to 
lengthy comments on intellectual content, 
flavor, author bias, strengths, or weak­
nesses . Author, title, and detailed subject 
indexes facilitate access. 

This bibliography will be important to 
researchers whose field work is hampered 
by travel restrictions, scholars investigat­
ing Cuban social systems as possible 
models, and anyone interested in the cur­
rent social developments of a country that 
is so close but still so very far away.-L.B. 

HISTORY 

Encyclopedia of American Political History: 
Studies of the Principal Movements and 
Ideas. Jack P. Greene, ed . N .Y., Scrib­
ners, [1984]. 3v. (1420p.) $180. LC 84-
1355. ISBN 0-684-17003-5. 
The Encyclopedia of American Political His­

tory follows the pattern set by the Encyclo­
pedia of American Foreign Policy (Suppl. 
DB37) and the Encyclopedia of American Eco­
nomic History (Suppl. 2CH22): that is, large 
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topics treated by prominent scholars, 
good bibliographies appended to each ar­
ticle, and the whole intended for the stu­
dent or lay reader. Greene recognizes that 
"political history has had to share the at­
tention of historians along with intellec­
tual, cultural, economic, and social his­
tory," yet feels that "political history has 
continued to exert a powerful hold upon 
the imaginations and loyalties of the 
American historical community, and it re­
mains at the core of the structure of the 
history of the United States." -Pref. 

Articles treat political events, major doc­
uments, and "major issues, themes, insti­
tutions, processes and developments as 
they have been manifest throughout the 
whole of United States history, from the 
decision for independence to the 
present." The first topic covered is "His­
toriography of American political his­
tory," after which the presentation is al­
phabetical from ''Agricultural policy'' to 
"Women's rights." The articles are well 
written and many make very interesting 
reading, for each author was encouraged 
''to take a strong personal line of interpre­
tation.'' A list of contributors and a topical 
index complete the set. The editor and his 
advisory board have produced a very use­
ful compilation for both public and aca­
demic libraries.-E.M. 

The Frontier Experience: A Reader's Guide to 
the Life and Literature of the American West. 
Ed. by Jon Tuska and Vicki Piekarski 
with Paul J. Blanding. Jefferson, N.C., 
McFarland, [1984]. 434p. $29.95. LC 84-
42611. ISBN 0-89950-118-4. 
The "reader's guide" of the subtitle is 

not to be taken lightly in the sense of 
merely a broad-ranging list of relevant 
readings. The bibliographic essays that 
make up this volume tend to be highly 
opinionated, firmly pointing out short­
comings of the works discussed, compar­
ing differing accounts, and recommend­
ing preferred versions. Emphasis is on the 
American West, but the entire American 
frontier experience is considered and is 
dealt with in two main sections, ''The 
Life" and "The Literature." Attention is 
given to women, native Americans, 
Mexican-Americans, trappers, cowboys, 



outlaws, etc., and to religion, the fur 
trade, transportation, and communica­
tion. In addition to literature ("Western 
Fiction" constitutes one of the longest sec­
tions), considerable space is devoted to 
films and, to a lesser degree, television. 
Chapters (by half a dozen contributors, 
with the work of Tuska and Piekarski pre­
dominating) follow a similar pattern, but 
are varied to accommodate the specific 
material or topic; usually there is a brief in­
troductory essay followed by an anno­
tated list of studies, anthologies, or out­
standing examples of a genre, with lists of 
suggested fiction and suggested films as 
appropriate. Name and title indexes com­
plete the volume.-E.S. 

Gephart, Ronald M. Revolutionary Amer- . 
ica, 1763-1789: A Bibliography. Washing­
ton, Library of Congress, 1984. 2v. 
(1672p.) $38. LC 80-606802. ISBN 0-
8444-0359-8. 
Compiled over ten years as a Library of 

Congress "bicentennial" project, this bib­
liography "is a guide to the more impor­
tant printed primary and secondary works 
in the Library's collections." -Introd. In­
cluded are monographs, dissertations, 
collected works, festschriften, serial publi­
cations, and selected pamphlets pub­
lished through December 1972. The 14,810 
entries are arranged in twelve topical­
chronological chapters ranging from ''Re­
search Aids" and "The Colonies on the 
Eve of the Independence,'' to ''Economic, 
Social, and Intellectual Life in Revolution­
ary America" and "The Making of the 
Constitution." The final chapter, by far 
the largest section of the work, contains 
biographies and personal primary sources 
for more than two thousand individuals of 
the period arranged in alphabetical order 
by subject, together with many regional 
biographical directories. Entries include a 
full bibliographic citation, with physical 
description, Library of Congress location 
and call number, and, in most cases, a 
brief annotation. There are no cross­
references except in the index, although 
the citations in the biographical section in­
clude references to the Dictionary of Na­
tional Biography and the Dictionary of Amer­
ican Biography. 
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Unfortunately, the bibliography lacks a 
good index. "The index is limited, for the 
most part, to proper names (authors, edi­
tors, compilers, historical figures, corpo­
rate bodies, geographic locations, etc.) 
with descriptive subdivisions." -Index. 
This will aid the researcher studying a spe­
cific area or battle, for example, but the 
scholar seeking information on a general 
subject like "midwives during the revolu­
tionary period" must go through all of the 
many geographic headings looking for the 
subdivision "midwives." Nevertheless, 
the bibliography will be very useful in aca­
demic and public libraries of many sizes, 
and will complement Manuscript Sources in 
the Library of Congress for Research on the 
American Revolution (1975; Suppl. DB21).­
S.S. 

Goehlert, Robert U. and Martin, Fenton S. 
The Presidency: A Research Guide. Santa 
Barbara, Calif., ABC-Clio, [1985]. 341p. 
$28.50. LC 84-6425. ISBN 0-87436-373-
X. 
Although this work lists many second­

ary sources, it is most useful as a guide to 
the many published and unpublished pri­
mary sources for studying the U.S. presi­
dency. Some fourteen hundred entries, 
many of them annotated, are listed in four 
sections. Part 1, "The Presidency as an In­
stitution," discusses the many congres­
sional, legal, and executive documents 
that contain information on the presi­
dency, as well as the bibliographies, in­
dexes, and handbooks which provide sec­
ondary source material. Part 2, "The Oval 
Office," deals with individual presidents 
and includes guides to archives and man­
uscript collections, the published writings 
of each president, sources for radio and 
television coverage, and bibliographies. 
Part 3, "Running for Office," identifies 
tools for studying campaign finances, in­
terest groups, media, conventions, pri­
maries, and election results. "Research­
ing the Presidency," the final section, 
includes a six-page essay on research 
strategy and twenty-six appendixes pro­
viding charts and tables designed to help 
the user identify research tools. There are 
name and title indexes, but the guide's 
major flaw is the lack of a subject index; 
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this is only partly compensated by the ap­
pendixes and the extensive table of 
contents.-S.S. 

Kaplan, Jonathan, ed. International Bibliog­
raphy of Jewish History and Thought. 
Miinchen, K. G. Saur; Jerusalem, 
Magnes Pr., Hebrew Univ., 1984. 483p. 
$41. LC 84-188389. ISBN 3-598-07503-0. 
The first volume of a new bibliographi-

cal project sponsored by the Rothberg 
School for Overseas Students of the He­
brew University, this bibliography has as 
its aim to list the major works in the field of 
Jewish studies whether published in He­
brew or in various European languages. 
Because the subject areas of Jewish history 
and thought are so vast, the number of 
works included had, of necessity, to be 
limited. The approximately two thousand 
volumes listed were considered to have 
value for scientific study and represented, 
in most cases, the most up-to-date re­
search available. The bibliography is di­
vided into six sections: General Works; 
The Biblical Period; The Period of the Sec­
ond Temple, the Mishnah and the Tal­
mud; The Medieval Period; The Modern 
Period; and Jewish Communities. Sec­
tions are further divided either by date, 
topic of interest, or geographic area. 
Within sections the works are entered al­
phabetically by author, editor, or title 
(when no author is known); there are sep­
arate listings for books written in Hebrew 
and for those in European languages; and 
a book is always listed in the most specific 
category possible. In the case of transla­
tions or multilingual volumes, cross­
references are provided between the He­
brew and the European-language 
sections. Each entry includes only that in­
formation essential for identifying it, plus 
a brief note on the contents. Completing 
the volume is an index of authors, e.ditors, 
translators, and people to whom fest­
schriften or memorial volumes were 
dedicated.-L.S. 

NEW EDITIONS, 
SUPPLEMENTS, ETC. 

Nearly 1,200 bibliographies published 
as books, parts of books, or as periodical 
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articles during the 1980-83 period are cited 
in Yvette Scheven' s Bibliographies for Afri­
can Studies, 1980-1983 (Miinchen, Hans 
Zell/K. G. Saur, 1984. 300p. $36). It con­
tinues the compiler's earlier listings cover­
ing 1970-75 (Suppl. DD14) and 1976-79 
(Suppl. 2DD14). 

The second edition of A Dravidian Ety­
mological Dictionary by Thomas Burrow 
and Murray B. Emeneau (Oxford, Claren­
don Pr.; N.Y., Oxford Univ. Pr., 1984. 
853p. $74) incorporates the fruits of new 
scholarship with the material published in 
the 1961 edition of the dictionary (Guide 
AD233) and its 1968 supplement. 

To a large extent, the second edition of 
The Oxford Russian-English Dictionary by 
Marcus Wheeler (N.Y., Oxford Univ. Pr., 
1984. 930p. $34.95) is a reprinting, with 
corrections, of the 1972 edition (Guide 
AD596), but some new entries and addi­
tional meanings have been inserted. 
There is also a new appendix of Russian 
geographical names with their English 
equivalents. The volume has been joined 
by a complementary work, The Oxford 
English-Russian Dictionary edited by P. S. 
Falla (N.Y., Oxford Univ. Pr., 1984. 1052p. 
$60). Like the companion work, "it is in­
tended mainly, though not exclusively, 
for English-speaking users at university or 
similar level.''-Pref. 

Latin America and the West Indies are 
the areas covered by V .4 of the Historical 
Periodicals Directory (Santa Barbara, Calif., 
ABC-Clio, 1985. 157p. $89). It provides in­
formation on more than thirteen hundred 
periodicals relating to history and allied 
fields. 

Prepared in the Serial and Government 
Publications Division of the Library of 
Congress, the fourth edition of Popular 
Names of U.S. Government Reports (Wash., 
Lib. of Congress, 1984. 272p. $12) updates 
the 1976 edition (Guide AG29), providing 
useful links between the corporate and in­
stitutional forms of entry used in most li­
brary catalogs and the popular names of 
reports used in the media and by library 
users. Bernard A. Bernier, Jr., and Karen 
Wood are the compilers. 

The new index volume for the National 
Cyclopedia of American Biography (Clifton, 
N.J., James T. White & Co., 1984. 576p.) 



supersedes the 1979 index (Suppl. 2AJ16), 
providing personal name and topical in­
dexing of all volumes published 
1891-1984. That is, it covers "Permanent 
series" volumes 1-62, "Current series" 
volumes A-M, plus volume N-63 (publ. 
1984), which carries both a number and a 
letter designation to indicate that it in­
cludes biographies of both deceased and 
living persons. 

Although textual changes have been af­
fected without resetting, and the maps 
have not been redrawn, the third edition 
of the Oxford Bible Atlas (N.Y., Oxford 
Univ. Pr., 1984. 144p. $18.95; 2d ed. 1974; 
Guide BB187) as revised by John Day ex­
hibits numerous changes throughout. 
Some new illustrations have been inserted 
and map colors have been changed or 
shadings intensified to provide greater 
clarity. 

The Crown Guide to the World's Great 
Plays by Joseph T. Shipley (N.Y., Crown, 
1984. 866p. $24.95) is a revised and up­
dated edition of Shipley's Guide to Great 
Plays (1956; Guide BD163). Revision in­
volved not merely deleting old titles to ac­
commodate newer ones, but reconsider­
ation of various plays not induded in the 
first edition. While much of the text is un­
changed from the earlier volume, new 
critical notes and information about signif­
icant revivals of the last decades have been 
added to many of the existing articles. 

For many of the playwrights dealt with 
in Floyd E. Eddelman's American Drama 
Criticism; Supplement I to the Second Edition 
(Hamden, Conn., Shoe String Pr., 1984. 
255p. $29.50) a "general" section is in­
cluded preceding the entries for individ­
ual plays. Cut-off date for the supplement 
appears to be 1982, with a few 1983 items 
listed. 

"Hamlet," "Timon of Athens," 
"Twelfth Night," "The Comedy of Er­
rors," and "Henry IV, Parts I and II" are 
the plays under consideration in the first 
volume of Shakespearean Criticism, edited 
by Laurie Lanzen Harris (Detroit, Gale, 
1984. v.1: 683p. $72). As stated in the sub­
title, this new series-similar to the pub­
lisher's Twentieth-Century Literary Criti­
cism and 19th-Century Literature 
Criticism-offers ''excerpts from the criti-
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cism of William Shakespeare's plays and 
poetry, from the first published appraisals 
to current evaluations." Four more vol­
umes (of which each wilt presumably, of­
fer a similar mix of major and minor trage­
dies and comedies, and the histories) are 
to be devoted to the individual plays, 
while additional volumes on performance 
criticism and other special topics are also 
planned. 

Twentieth-Century Short Story Explica­
tion; Supplement II to Third Edition by War­
ren S. Walker (Hamden, Conn., Shoe 
String Pr., 1984. 348p. $35) extends cover­
age of the work (Guide BD202) through 
1981, adding another 246 authors to the to­
tal number of short story writers cited. 

Although designated "revised" on the 
title page, the new V. 2 of A Critical Bibliog­
raphy of French Literature: The Sixteenth 
Century, edited by Raymond C. La Charite 
(Syracuse, Syracuse Univ. Pr., 1985. 847p. 
$34.95) is "neither a revised edition of the 
1956 publication [Guide BD708] nor a mere 
supplement to it. It is an entirely new and 
comprehensive work. The 1956 publica­
tion is not to be dismissed, however . Nu­
merous entries in this volume refer specif­
ically by number to assessments in the 
1956 volume, and readers will no doubt 
profit from cross-references and compari­
sons that are both explicit and implicit."­
Introd. There has been some reorganiza­
tion of content; cut-of£ date is 1981; 
sections are again the work of single con­
tributors or teams of scholars. 

Arctic, edited by David Damas (Wash., 
Smithsonian Inst., 1984. 829p. $29) forms 
V .5 of the Handbook of North American Indi­
ans (Suppl. CD25, 2CD13). With major sec­
tions on peoples of the Western Arctic, 
Canadian Arctic, and Greenland, this vol­
ume will be the principal source for infor­
mation on Eskimos and Aleuts in the 
Handbook series, but the preface points out 
that a number of relevant topics are dealt 
with in other volumes of the set. 

Issued as no.8 in the "Supplement se­
ries" of the Statistical Abstract of Latin 
America (Suppl. CG43), Richard W. 
Wilkie's Latin American Population and Ur­
banization Analysis: Maps and Statistics, 
1950-1982 (Los Angeles, UCLA Latin 
American Center Pubns., 1984. 433p. $65) 
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"attempts to assemble the most recent 
population data on the twenty Latin 
American republics" (Introd. ), presenting 
the information through charts, maps, 
and photographs. Data for Latin America 
as a whole precedes that for individual 
countries. Major sources for the tables of 
statistics are cited. 

Population Index Bibliography, Cumulated 
1969-1981 by Authors and Geographical Ar­
eas (Boston, G. K. Hall, 1984. 4v. $310) re­
flects the move toward increased comput­
erization of the work involved in 
preparing the Population Index (Guide 
CG21). Volume 1, an author index for the 
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1969-74 period, provides photographic re­
production of the bibliographic citations 
found in the quarterly issues of the Index, 
presented alphabetically by author in 
much the same manner as the 1935-68 cu­
mulation. Volume 2, covering 1975-77, 
represents the first stage of computeriza­
tion; it is again an alphabetical author ar­
rangement, but subject and geographical 
indexes have been added. Finally, vol­
umes 3-4 cover 1978-81 and show a more 
advanced stage of the computerization 
process, still offering the author/subject/ 
geographical approaches of the preceding 
section.-E.S. 
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Letters 
To the Editor: 

In his C&RL, (Mar. 1985) article "Book Selection Policies in the College Library: A Reap­
praisal,'' Charles Gardner makes at least two important claims, one of which is true and the 
other false . Neither is well documented. 

The first is that faculty dominate book selection in small undergraduate institutions. I 
found this to be true in 1979, when I did a study, "Collection Development in Ten Small 
Academic Libraries: A Report to the Council on Library Resources" (ERIC ED 190 074). 
Further, I expect it is still true, though less so than it used to be and not for the same reasons 
reported by Gardner. 

A second claim made by Gardner is that the first claim is the prevailing opinion of college 
librarians and that there have been few dissenters. Please count me, and a host of other 
college collection developers, as dissenters. Many of us have argued that material's bud­
gets should be allocated by subject rather than by department precisely in order to make it 
clear to everyone just who has responsibility for and control of the book budget. I might 
point out that this has been argued ad nauseam in print and out. 

Mr. Gardner may think he is alone in his reappraisal. He is not. Rather he joins a large, 
established, and distinguished group of college librarians interested in collection develop­
ment. 

WILLIAM E. HANNAFORD, JR., 
College Librarian, Castleton State College, Castleton, Vermont 

To the Editor: 
The paper of Kohl and Davis, "Ratings of Journals by ARL Library Directors and Deans 

of Library and Information Science Schools" [C&RL Jan. 1985], is clear with respect to di­
rectors, deans and truly general journals. However, its treatment of specialty journals 
(e.g., excluding Notes and BMLA but including Law Library Journal and School Library Media 
Quarterly) is confusing. And the claim that it represents a dialogue between educators and 
practitioners may require an important qualification. There must be-in studies like this 
and in tenure and promotion decisions-a better distinction made between truly general 
journals (e.g., Library Quarterly, Library Trends, Library Journal), which deans and directors 
can judge as well as anyone else, and those journals specialized by librarian function (e.g., 
RQ, Reference Seroices Review, and Reference Librarian) or subject area (e.g., Notes, BMLA, Sci­
ence and Technology Libraries) best judged by instructors and practitioners in those special­
ties. The authors acknowledge limitations in the scope and nature of this study, but sug­
gest that it might well be extended to school or public librarians. May I suggest that any 
extension be in a way of perhaps greater interest to readers of C&RL: the consensus of pro­
fessors and practitioners of public and technical services, and humanities, social science, 
and scientific literatures, about the journals (both general and within their specialty) that 
they regard as prestigious. 

TONY STANKUS 
Science Librarian, Holy Cross 
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Recent Publications 
BOOK REVIEWS 

Libraries and the Learning Society: Papers 
in Response to A Nation at Risk. Chi­
cago, Ill.: American Library Assn., 
1984. 151p. $9. LC 84-11163. ISBN 0-
8389-3313-0. 
The five papers included in the work un­

der review here constitute the first step in 
the response to the failure of the commis­
sion responsible for A Nation at Risk to ac­
knowledge adequately the role of libraries 
in the educational program of our coun­
try. In addition to this title, sponsored by 
the U.S. Department of Education but is­
sued by the ALA, the Department of Edu­
cation has also published Alliance for Excel­
lence: Librarians Respond to A Nation at Risk 
(64p.), which contains thirteen recom­
mendations for action on the part of librar­
ians, parents, educators, and citizens, by 
which "Libraries, newly organized, 
freshly chartered, can become centers of 
the learning society.'' This publication is 
now out of print at the Government Print­
ing Office but has been reprinted and is 
being distributed through the good offices 
of World Book Inc. In addition, ALA has 
published Realities: Educational Reform in a 
Learning Society, a statement by ALA's 
Task Force on Excellence in Education 
(13p. single copy, free; 2-10, 50¢ each; 
11-99 copies, 30¢ each). The latter publica­
tion is intended to be used as a basis for 
study and discussion by groups of citizens 
and others concerned. With these re­
sources, 1985 is obviously the "Year of 
Dissemination'' for libraries and the learn­
ing society. 

Libraries and the Learning Society presents 
analyses by five leaders of the profession 
that were used as the basis of five semi­
nars held at the invitation of the U.S. De-

partment of Education in as many locali­
ties around the country during the 
months of January through March 1984. 

Readers of this journal may be most in­
terested in Richard Dougherty's thought­
ful analysis, "Stemming the Tide of Medi­
ocrity: The Academic Library Response.'' 
He provides a survey of the seminal stud­
ies on use of academic libraries whose 
"lessons and recommendations have 
gone largely unheeded." Patricia Knapp, 
Louis Shores, and E. J. Josey are among 
those whose work he cites. Dougherty's 
major recommendation for improving the 
impact of academic libraries is one that has 
been urged for years, one might almost 
say for generations: "There should be a 
logical progression in the teaching of li­
brary strategies beginning with primary 
schools, and continuing steadily through 
college." Among problems that must be 
met by academic libraries, Dougherty cites 
the need for more effective programs for 
educationally disadvantaged students 
and recognition of the need to involve li­
brarians more actively in the educational 
role of institutions of higher education, 
which he says is not "just a matter of sta­
tus but also a matter of turf and roles." He 
notes especially the need for state agen­
cies and tenure and promotion commit­
tees to be willing to alter academic reward 
systems. It is no criticism of this author's 
work to say that his paper has little in it 
new or original; rather it is a further evi­
dence of organizational resistance to 
change in academic institutions. 

Douglas L. Zweizig, in his paper "Pub­
lic Libraries and Excellence: The Public Li­
brary Response to A Nation at Risk," em­
phasizes throughout the importance of 
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the public library's role in eradicating 
adult functional illiteracy, although he 
points out at the same time that "public li­
braries themselves have yet to play a ma­
jor role in the achievement of adult liter­
acy." Zweizig is concerned also with the 
continuing constriction in economic sup­
port for public libraries and notes the 
growing tendency in public libraries to 
eliminate young adult services. He elabo­
rates on the increasing sameness of avail­
able information and, as a result, the obli­
gation of the public library to enhance the 
diversity of information available to the 
general public. His emphasis on this in­
creasing sameness is of particular interest 
but contrasts with the fact that the amount 
of information has tripled in the number 
of titles published annually in the past 
twenty years. His recommendations in­
clude several mentioned in other papers: 
diversification of content, longer hours, 
joint planning with community schools 
for the information requirements of stu­
dents, and more active planning between 
teachers and librarians. Zweizig's discus­
sion of the public library's role in planning 
points up, as Dougherty did, the need for 
cooperation and coordination of programs 
and services between school, academic, 
and public libraries. 

Peggy Sullivan's paper, "Libraries and 
the Learning Society: Relationships and 
Linkages among Libraries," brings out a 
number of points already mentioned. In 
discussing the role of library instruction, 
she claims that "School and public li­
braries probably do their most effective 
job in this area at the elementary level." 
Access to computers, the function of li­
braries to serve as bridges to the English 
language for new residents in the U.S., 
and the formation of library networks to 

. provide better service are among the spe­
cial points she makes. She notes, how­
ever, that "school libraries are tradition­
ally the last type of library to be included 
in any multi-type cooperative (although 
there are some indications, as in New Jer­
sey and New York, that this condition is 
changing)." Sullivan makes special men­
tion of the fact that two stereotypes still ex­
ist and continue to delay the incorporation 
of school libraries into networks: the no-
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tions that all ''school library collections are 
alike so they won't have much to offer, 
and school libraries are self-sufficient be­
cause of the limited demands made upon 
them." Sullivan, like other authors in this 
series, promotes the role of library educa­
tion in providing leadership in developing 
the function of libraries in a learning soci­
ety. In discussing the role of library 
schools in higher education, she points 
out that library schools are ''lacking in the 
numbers and clout that would make their 
institutional integrity clearer and their ex­
istence more secure.'' She questions the 
wisdom of returning school library educa­
tion programs for housing exclusively in 
schools of education. 

This is one of the many recommenda­
tions made. by Jane Hannigan in her 
wordy and discursive paper, "Vision to 
Purpose to Power: A Quest for Excellence 
in the Education of Library and Informa­
tion Science Professionals.'' In discussing 
a "Specialty Scenario: School Library Me­
dia Education," Hannigan states forth­
rightly, "I would move all educational re­
sponsibility for this profession to schools 
of education,'' basing her argument on 
the assumption that II school library media 
specialists are properly a part of schooling 
and their allegiance should be primarily in 
education." Other aspects of library edu­
cation discussed by Hannigan include the 
need for curriculum planning, increased 
faculty productivity, and continuing edu­
cation for faculty members, as well as 
deans! 

The paper by James Liessner on "School 
Library Media Programs in an Information 
World'' is based on a thorough exposition 
of the research that has been-done in this 
field in recent years and emphasizes (like 
Dougherty and Z weizig) the need in both 
teaching and testing for library instruction 
programs to concentrate on higher levels 
of skills as well as on basic skills. His dis­
cussion of the role of information use and 
users in school media centers and its rela­
tion to the reference function in schools, 
leads to his assertion that "School library 
media programs need to be brought into 
the main stream of library information ac­
tivity.'' He believes that all professional 
education should be moved to the gradu-
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ate level and that the ''discipline of the li­
brary media specialist is the discipline of 
any library and information specialist ex­
cept that the particular application is in 
this case in the school. II 

The question of library education for 
school media specialists seems to this re­
viewer to be the most important, and ap­
parently the most controversial, discussed 
in these five papers, with Hannigan opt­
ing for putting the school librarians in 
schools of education and Sullivan, but 
particularly Liessner, coming down 
strongly for graduate level professional 
education as a part of the library and infor­
mation specialist program. This reviewer 
is strongly in favor of Liessner' s stand. 
Here is where the customers are, and, as 
in the past, this is where the leaders in the 
school library field have been and should 
be educated. 

These five papers present a variety of as­
sessments of librarianship today and an 
equal variety of recommendations for the 
achievement of excellence in the learning 
society. We owe a special debt no.t only to 
the authors of these papers but also to the 
staff of the Center for Libraries and Educa­
tionimprovementin the U.S. Department 
of Education, as well as to the ALA and its 
Task Force on Excellence in Education. 
The three publications that have been pro­
duced provide a wealth of opinion and 
data for use as a basis of discussion. But 
they will be worth the effort that has been 
put into them only if the profession takes 
action to correct the problems and meets 
the challenges that have thus been high­
lighted. As Norman Stevens wrote in the 
Wilson Library Bulletin (Nov. 1984, p.221): 
''The material should be of substantial 
benefit in awakening our consciousness 
and in teaching us how to present our 
views to others in a forthright fashion. II­
Mary V. Gaver, Past President, ALA, and 
Professor Emeritus, Rutgers the State Univer­
sity of New Jersey. 

Abstracting and Indexing Services in Per­
spective, Miles Conrad Memorial Lec­
tures. Ed. by M. Lynne Neufeld, Martha 
Cornog, and Inez L. Sperr. Arlington, 
Va.: Information Resources Pr., 1983. 
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312p. $27.50. LC 82-084484. ISBN 0-
87815-043-9. 
"Americans of all ages, all conditions, 

and all dispositions, constantly form asso­
ciations. They have not only commercial 
and manufacturing companies . . . but as­
sociations of a thousand other kinds .... 
The Americans make associations to give 
entertainments, to found seminaries, to 
build inns, to construct churches, to dif­
fuse books, to send missionaries to the an­
tipodes .... If it be proposed to inculcate 
some truth, or to foster some feeling by 
the encouragement of a great example, 
they form a society. Wherever, at the head 
of some new undertaking, you see the 
government in France, or a man of rank in 
England, in the United States you will be 
sure to find an association,'' observed 
Alexis de Tocqueville (Democracy in Amer­
ica, Book II, chapter 29). 

Tocqueville' s observation is as true to­
day as it was in 1835. Responding to the 
shock of the surprise Soviet launching of 
Sputnik and to the increased awareness of 
the value of bibliographic control over sci­
entific and technical research, representa­
tives of fourteen American indexing and 
abstracting services met to establish a fed­
eration in 1958. They intended to cooper­
ate in order to resolve inadequacies in the 
coverage of scientific literature, to explore 
applications of mechanization, and to 
seek joint solutions to other problems. 

This collection of essays commemorates 
the twenty-fifth anniversary of the found­
ing of the National Federation of Abstract­
ing and Information Services (formerly 
the National Federation of Science Ab­
stracting and Indexing Services). The 
three parts of this volume are (1) papers 
detailing the history of the federation writ­
ten by current and past officers, (2) brief 
personal statements by past presidents 
and executive directors of NFAIS on the 
silver anniversary of the organization, and 
(3) the fifteen Miles Conrad lectures. Miles 
Conrad (1911-64) was director of Biological 
Abstracts and a founder and first president 
of NFAIS. Since 1968, an expert in index­
ing, abstracting, or information service 
has been invited to address the annual 
meeting to honor Conrad. These lectures 



form the heart of the book. They range 
widely from Phyllis Parkins' history of the 
professional climate in the 1950s to Dale 
Baker's contrast of information systems in 
the USSR and the USA, to Frederick Kil­
gour's comparison of cooperation in li­
brary book cataloging and the abstracting 
and indexing industry, to Donald King's 
diagnosis of the crisis in the information 
community. 

One could quibble about two faults of 
. the book: ironically the index is an after­
thought, printed separately and tucked 
into a pocket. The bibliography, reflecting 
the wide scope of NF AIS issues­
thesaurus construction, coordinate index­
ing, content analysis, weighted term 
searches-suffers from lack of a statement 
defining its purpose. 

These oversights do not diminish the in­
tellectual and social contribution of the 
book. Most librarians have been affected 
by the activities of the NF AIS members 
and all librarians will recognize that many 
information issues of the past twenty-five 
years continue as challenges we must 
meet. Libraries that have been relatively 
uncoordinated have begun formalized co­
operative ventures to solve problems of 
finding money to automate large enter­
prises, or to design systematic coverage of 
materials without impinging on local 
perogatives. Individuals and associations 
in the library and information professions 
share common problems and solutions. 
This book reminds us of how recently we 
have defined these technical and social 
problems in information service and how 
much has been accomplished in the past 
quarter of a century. Looking back gives 
another perspective on what lies ahead.­
Marcia Pankake, University of Minnesota. 

Tanner, Terence A. Frank Waters: A Bibliog­
raphy with Relevant Selections from His 
Correspondence. Glenwood, Ill.: Mey­
erbrooks, 1983. 384p. $45. LC 83- · 
209590. ISBN 0-916638-07-3. 
Frank Waters has spent virtually all of 

his long career (he was born in 1902, began 
writing in his early twenties, and, pre­
sumably, is still at work) learning and 
writing about the people, locales, events, 
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and heritage of the American Southwest. 
He has won a coterie of admirers-some 
half-dozen scholars who, during the last 
fifteen years or so, have devoted much 
time and effort to studying the author and 
his works and trying to gain for him the 
wider audience and recognition they are 
certain he deserves. Their names appear 
repeatedly in the brief bibliography of Wa­
ters' criticism. Terence Tanner's name has 
not been among them until the appear­
ance of this descriptive bibliography, and 
yet, without the research grants, sabbati­
cal support, and other publishing incen­
tives of the academically affiliated scholar, 
Tanner has written the wm.:k that surely 
will be the starting point and measure for 
future Waters scholarship. 

Tanner's extraordinary accomplish­
ment, however, is in producing in the un­
likely genre of bibliography, a real "page 
turner." This aspect of the book's appeal 
is due to the inclusion of generous "rele­
vant selections" from Waters' correspon­
dence and to Tanner's own notes. Adher-
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ing to the purposes of descriptive 
bibliography and publication history, 
Tanner selected for inclusion ''only those 
letters written prior to publication of the 
book in question" and assiduously 
avoided any emphasis on biography be­
yond these purposes. 

Still, the selections of prepublication 
correspondence are ample, often lengthy, 
and fleshed out and made coherent by 
Tanner's commentary. Thus, we have the 
opportunity to study in some detail the 
give and take between author and pro­
spective publisher from first submitted 
manuscript (or, in some ·Cases, simply a 
book idea) to publication. We are allowed 
to overhear, as it were, Waters do battle 
for the souls of his books against editors 
and publishing house readers whose in­
ner eyes, naturally enough, are fixed on 
established editorial standards and pro­
jected public reception (i.e., sales). With 
what must have been frustrating fre­
quency, Waters would have a book or 
book idea accepted only to find himself 
subsequently having to expend much en­
ergy and persuasive imagination defend­
ing basic elements of structure, length, 
characters, and the inclusion of "too 
much" mining or Indian lore. 

Since postpublication correspondence 
is excluded here, it is left to Tanner's own 
notes to record with relentless regularity 
the commercial failure of title after title. 
"None of my books," Waters acknowl­
edges in the foreword to the book, "was 
initially successful. One after another 
were immediate flops and let go out of 
print." So how, then, account for the fact 
that the current Books in Print lists fifteen 
of the twenty-two books Waters has writ­
ten during his sixty-year writing career? In 
answer there are several nonfiction titles 
that provide unique information on signif­
icant subjects: Masked Gods: Navajo and 
Pueblo Ceremonialism; Book of the Hopi, a de­
tailed revelation, largely through informa­
tion provided by tribal elders, of Hopi cer­
emonialism; The Colorado, part of 
Rinehart's Rivers of the World Series; and 
Leon Gaspard, a biography of the painter. 
There are also a few of Waters' novels, in­
cluding The Man Who Killed the Deer, gen­
erally regarded as his finest work of fie-
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tion. Perhaps most importantly, there was 
Alan Swallow, the Denver-based pub­
lisher who became a committed admirer of 
Waters' writings and who, from the late 
1940s until his death in 1966, republished 
and kept in print much of Waters' earlier 
work and published original editions of 
some of his later efforts. This allowed Wa­
ters time to find and expand his audience, 
presumably sufficient to encourage the 
present Swallow Press (affiliated with 
Ohio University Press and now without 
connection to the original Swallow Press) 
to keep these several titles in print. 

There does seem to be at least a small 
groundswell of new interest in the Ameri­
can West and particularly the Southwest 
and its writers, perhaps reflected or in part 
engendered by the publication last year of 
a new biography of Mabel Dodge Luhan 
by Lois Palken Rudnick and the unabated 
interest in D. H. Lawrence who sojourned 
with Tony and Mabel Dodge Luhan in 
New Mexico. Frank Waters knew Law­
rence through the Luhans, who were his 
close friends-especially Tony Luhan, 
who encouraged and provided inspiration 
for Waters to explore his own Indian heri­
tage . There are no references to Lawrence, 
however, in Tanner's bibliography and 

. only three to the Luhans, though these are 
of some significance-particularly in cor­
respondence concerning The Man Who 
Killed the Deer, which was dedicated to the 
Luhans. 

Tanner's descriptions of the various edi­
tions of Water's writings are as scrupulous 
and meticulous as any connoisseur of de­
scriptive bibliography could wish them to 
be and cover his subject thoroughly from 
two pieces of juvenilia that appeared in a 
Colorado grade school literary magazine 
through all the author's books, pam­
phlets, periodical contributions (including 
the numerous pieces written for the 
award-winning Southwestern weekly 
newspaper El Crepusculo, which Waters 
edited for two years), to Waters' contribu­
tions to books and articles written by oth­
ers, and even book jacket blurbs for his 
own and others' books. 

In the last section of his bibliography 
Tanner has attempted to list all of the ma­
jor critical writings on Waters-twenty-six 



items by fifteen writers, excluding six un­
published dissertations. The index locates 
entries by item number rather than page 
number (possibly indicating it was pre­
pared prior to printing), which makes lo­
cating some subjects in the text a matter of 
dose-scanning several pages. The textual 
material is well organized and clearly pre­
sented. A few minutes spent with the in­
troductory and explanatory paraphernalia 
will amply reward the user of this exem­
plary bibliography.-Dale Manning, En­
glish Bibliographer, Vanderbilt University. 

Kesner, Richard M. Automation for Archi­
vists and Records Managers: Planning and 
Implementation Strategies. Chicago, Ill.: 
American Library Assn., 1984. 235p. 
$27.50. LC 84-6243. ISBN 0-8389-0406-8. 

Hedstrom, Margaret L. Archives & Manu­
scripts: Machine-Readable Records. Chi­
cago, Ill.: Society of American Archi­
vists, 1984. 75p. $6 members; $8 
nonmembers. LC 84-51383. ISBN 0-
9318-2860-0. 
It is no longer the question of whether or 

not to automate, but rather "when" and 
"what" to relegate to the computer. This 
inevitable automation offers great oppor­
tunities for management-or mismanage­
ment. Make the wrong decision andre­
sources are wasted to the detriment of 
everyone. More than a warning to archi­
vists and records managers of the fast ap­
proaching computer revolution in their 
field, this work provides general and spe­
cific recommendations for analyzing 
needs, making choices, and implement­
ing automation projects. Easily divided 
into two presentations, it can be used as a 
guide for step-by-step procedures or as a 
discussion of current trends and possible 
avenues for the future. 

The first part, chapters 1 through 4, pro­
vides a structured and systematic ap­
proach to the task of moving archives and 
records management functions to a 
computer-based environment. Just as the 
project should proceed, this work guides 
the reader through the preplanning pro­
cess, the EDP survey, the planning pro­
cess, and implementation. While the ma­
trix decision-making model may be 
familiar to some, Kesner cannot point to 
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the widespread use of the model by oth­
ers. However, he has successfully used 
the suggested matrices in his own work at 
F. W. Faxon and, previously, at the Ar­
chives of Appalachia and the Archives of 
Labor and Urban Affairs. The material 
presented here is valuable because of its 
specific application to the archival envi­
ronment. 

The preplanning process analyzes the 
information system requirements of archi­
val and records administration. Auto­
mated techniques within such processes 
as fund-raising, word processing, publica­
tion production, grants administration, fi­
nancial accounting, physical control of 
records, collection development, and ref­
erence services are identified. Without re­
ferring to specific products, Kesner dis­
cusses hardware and software options in 
the EDP survey. He cannot and does not 
try to cover the universe of products in the 
space allotted this chapter. Of great value 
are the references to publications that in­
form and update those interested in new 
products and systems. The number and 
quality of references are strengths of this 
work. However, the chosen format of list­
ing the notes at the end of the work proves 
laborious for the individual reader want­
ing to refer to the notes while reading the 
text. 

The planning and implementation pro­
cesses are the core of Kesner's work and 
are presented in chapters 3 and 4. Here he 
introduces his evaluation matrix for com­
parison of vendors, products, and ser­
vices and discusses the use of consultants, 
the financing of equipment, the selection 
of software, and the most effective use of 
EDP industry resources. 

The second part, about a third of the 
text, is more "futuristic" and looks at the 
role that archivists and records managers 
will play in managing and determining 
the disposition of the ever-increasing 
amount of machine-readable records. The 
author is emphatic, believing that archi­
vists and records managers must be activ­
ists in their organization, asserting their 
influence early in the decision-making 
process for determining retention and dis­
position of machine-readable records. 
Kesner feels that not taking a more active 
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role will result in the responsibility for 
those decisions being assumed by others 
less attuned to the importance of retaining 
information of lasting value. This is an en­
thusiastic presentation that covers the 
span of present and developing technol­
ogy, all the way from computer output mi­
crofilm to optical disks. Quite understand­
ably the material is cursory. However, 
there are numerous references in the 
notes to more detailed sources, a charac­
teristic of this work that adds considerably 
to its value. 

Automation for Archivists and Records 
Managers is not a lengthy work, cursory in 
nature as the author intended, and writ­
ten from the author's preference for 
stand-alone, small computers point of 
view. While the work concludes with a 
chapter on machine-readable records, 
there is only minimal discussion on the 
developing laser I optical technology. Like­
wise, very little discussion is given to de­
scription and intellectual control of rec­
ords. Kesner admits in the preface that he 
neglects some areas due to lack of experi­
ence; these two areas may have purposely 
been given little attention. Notwithstand­
ing these two weaknesses, this work will 
prove to be useful for the archival or rec­
ords center administrator about to embark 
on a journey into automation. 

The scope of Margaret Hedstrom's Ar­
chives & Manuscripts: Machine-Readable Rec­
ords is best described by the definition of 
"machine-readable" as given in the glos­
sary: "Information in a form that can only 
be processed directly by a computer, usu­
ally in the form of magnetic or electronic 
impulses." This manual, the latest in the 
Society of American Archivists' Basic 
Manual Series, outlines techniques and 
guidelines required to locate, appraise, ac­
cession, process, and preserve machine­
readable records. The manual will be wel­
comed by archivists and others who are 
beginning to acquire various machine­
readable files on various machine­
readable media. Hedstrom assures the 
reader that it will not be necessary for ar­
chivists to become systems analysts, com­
puter programmers, or experts in hard­
ware and software in order to meet the 
challenges of the proliferation of machine­
readable records; however, new skills and 
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new techniques will need to be adapted 
from the traditional archival principles 
and established practices. Hedstrom's 
work will assist greatly in developing 
these skills and techniques. 

An understanding of machine-readable 
records must be accompanied by at least a 
minimal knowledge of how the computer 
works. In the first chapter, Hedstrom de­
scribes the components of the computer 
and how these components interrelate; 
explains the difference between systems 
software and applications software; and 
discusses the automated records system, 
its input and output, and the documenta­
tion essential to understanding a system 
and the records created by that system. 
The presentation is well done, and, in 
twelve pages, the author lays the essential 
groundwork for further study of machine­
readable records. The archivist who has 
some experience with microcomputers 
may wonder if the system shown in figure 
1-1 is a microcomputer system, or is it re­
ally a minicomputer system? The possible 
error is of marginal consequence, and it is 
easily defended as the delineation be­
tween microcomputers and minicom­
puters becomes less discernible. 

Chapter 2 describes how records are log­
ically arranged and physically stored on 
various media. The media covered are 
punchcards (also called IBM or Hollerith 
cards), tapes, disks (including diskettes), 
and drums. Although punchcards are fast 
disappearing from use with most systems, 
it is quite conceivable that any archival 
program receiving machine-readable rec­
ords will be faced, from time to time, with 
a decision about punchcards. It is equally 
conceivable that an archivist may be faced 
with a similar decision about punched pa­
per tape. Punched paper tape is not cov­
ered in this manual, except to say that it is 
obsolete. The magnetic media, which will 
make up the bulk of an archives' machine­
readable records, are described succinctly 
and accompanied with illustrations. The 
overview of the logical organization of 
data files is particularly helpful in gaining 
intellectual control over machine-readable 
records and learning how to appraise 
them. 

The usual archival activities (inventories 
and surveys, appraisal, accessioning and 



processing, records scheduling, preserva­
tion and maintenance, and access and ref­
erence services) and how they must be 
modified when working with machine­
readable records are discussed in chapter 
3. Forms, used primarily at the State His­
torical Society of Wisconsin, are included. 
Of interest to those wanting more infor-

. mation will be the increased number of 
footnotes. A significant issue with 
machine-readable records is their preser­
vation and maintenance. Hedstrom warns 
that "under optimal conditions, tape can­
not be expected to last more than twelve to 
twenty years.'' There is also associated ex­
tra maintenance such as rewinding every 
one or two years and rigid temperature 
and humidity controls . The archivist hav­
ing the option to decline acceptance of 
machine-readable records or unable to op­
erate within the constraints would be well 
advised to consult this section before mak­
ing a decision to accept machine-readable 
records. 

The final chapter discusses archives and 
the office of the future. As Hedstrom 
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states, there are major changes forecast in 
media storage. Currently, magnetic media 
do not meet all the criteria developed by 
archivists and records managers for ac­
ceptable archival storage media. New 
storage media being developed and dis­
cussed by the author are optical disks and 
computer assisted retrieval (CAR) of mi­
croform images. This chapter may over­
whelm the archivist struggling to deal 
with magnetic storage media, and now 
another type of media is soon to prolifer­
ate. These media, particularly optical 
disks, will, no doubt, generate another 
manual in the series. But, for now, Hed­
strom's manual will provide assistance to 
archivists and others who must meet the 
challenge of machine-readable records.­
Bruce Q. Frost, University of Illinois at Chi­
cago. 

Mason, Marilyn Gell. The Federal Role in 
Library and Information Services. White 
Plains, N.Y.: Knowledge Industry Pub­
lications, 1983. 177p. (Professional Li-
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brarian series) $27.50 . LC 83-11970. 
ISBN 0-86729-009-9. 
Why federal involvement? Mason re­

views in the introductory chapter of the 
book the societal forces and conditions­
political, economic, and technological-in 
which library and information services ex­
ist. She discusses individual rights, states 
rights and property rights, values articu­
lated throughout our history. But she ar­
gues that'' any government that expresses 
the principle of individual rights and free­
doms without providing the means to ob­
tain the information necessary to exercise 
those rights is a sham.'' Within our society 
the library makes a unique contribution. A 
political as well as a social establishment, 
the library does more than educate and in­
form, it transmits ideas and provides con­
tinuity and social order. While not every 
voter will go to a library to research an is­
sue or candidate before voting, every 
voter could do so. 

Mason defines the federal role in library 
and information services as: (1) data col­
lection and distribution; (2) financial sup­
port such as grants-in-aid; (3) research 
and demonstration; and (4) planning and 
policy making; a chapter is devoted to 
each of these. The final three chapters 
cover library networks, an example of 
how conditions combined to shape the 
federal role in the development of a spe­
cific type of library service; the White 
House Conference on Library and Infor­
mation Services; and the future federal 
role. 

More than just the collection and distri­
bution of government information is en­
compassed in the chapter on data collec­
tion and distribution. Mason considers 
two areas, direct information services and 
publishing and distribution services. Di­
rect information services include the activ­
ities of the major federal libraries-the Li­
brary of Congress, the National Library of 
Medicine, and the National Agricultural 
Library. She also notes the contributions 
of other federal agencies, including the 
preservation and publication activities of 
the National Archives and Records Ser­
vice, and the development of information 
files and databases by the Census Bureau, 
Patent and Trademark Office, the Na-
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tional Technical Information Service, the 
Educational Resources Information Cen­
ter, etc. The second portion of this chapter 
provides a discussion of the ·federal pub­
lishing and distribution activities. The 
roles and responsibilities of the Joint Com­
mittee on Printing, the Government Print- · 
ing Office, and the National Technical In­
formation Service are summarized. The 
policy issues and conflicts arising from the 
relationship between these government 
bodies and private information firms, 
from the expanding role of the Office of 
Management and Budget in information 
management, and from the enactment of 
the Freedom of Information Act and other 
information-related legislation are all 
noted. No specific reference is made here 
regarding the impact that the electronic 
distribution of government information 
will have on libraries, the public, and the 
relationship between government and the 
private sector. This book was published in 
1983; the Chadha decision by the Su­
preme Court was issued in June 1983; eco­
nomic conditions have also continued to 
change. All the conditions that Mason has 
noted continue to bring rapid changes in 
government publishing and distribution 
activities. However, the basic policy is­
sues and conflicts remain the same. 

Mason notes that grants-in-aid for li­
brary services are a relatively recent devel­
opment but that their development co­
alesced with developments in public li­
braries to bring rapid growth in the last 
twenty years : This chapter briefly traces 
the evolution of public libraries and the 
development of legislation that authorizes 
funding for public, elementary and sec­
ondary, higher education, and medical li­
braries. While this information is available 
in other sources, grants-in-aid are a part of 
the federal role in library and information 
services. Sometimes the only one refer­
enced. However, Mason's chapter on re­
search and demonstration indicates that 
research and development programs 
within the federal government also have 
had an impact on libraries, the most obvi­
ous being the MARC tapes developed by 
the Library of Congress. 

The chapter on policy and planning is­
sues considers the development of '' infor-



mation policy," defined by Mason as a set 
of interrelated laws and policies con­
cerned with the creation, collection, man­
agement, distribution, and retrieval of in­
formation. Here the relationship between 
the government and the private sector is 
examined in an economic context, where 
information becomes a commodity. Ma­
son points out the balance that exists be­
tween subsidizing the creation of govern­
ment information and establishing 
property rights for information. 

Political, economic, and technological 
conditions in our society make the role of 
the federal government in library and in­
formation services of major importance 
not only to libraries and librarians, but to 
all citizens. Mason has drawn together in a 
single volume a review of the philosophi­
cal base, the historical development, and 
the policy issues. She then suggests ap­
propriate roles for federal involvement in 
the future. This is not an in-depth analysis 
of each area included but gives a perspec­
tive and basis for further discussion and 
future policy development.-Sandra K. Pe­
terson, Yale University. 

Rogers, A. Robert, and Kathryn McChes­
ney. The Library in Society. Littleton, 
Colo.: Libraries Unlimited, 1984. 285p. 
(Library Science Text Series) $28.50. LC 
84-15440. ISBN 0-87287-379-X. 
The authors and their six contributors, 

who intended this work as an introduc­
tory text for library science students, state 
that they seek to provide a theoretical and 
conceptual framework that would aid in 
developing a better understanding of the 
role of libraries in society. They set out to 
accomplish this by presenting a view of li­
brarianship in an international context. 

The book is divided into four main 
parts. Part 1 attempts to encourage stu­
dents to view libraries as integral parts of 
the societies in which they developed. 
Chapter 1 describes the role of the library 
in meeting societal needs. Philosophies of 
librarianship are presented in chapter 2. 
Chapter 3 surveys the history of libraries 
and librarianship from antiquity to the sta­
tus of libraries at the end of World War II 
with an emphasis on the West. Part 2 de­
scribes the major types of libraries. There 
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are separate brief chapters on national li­
braries, school and media centers, college 
and university libraries, public libraries, 
special libraries and information centers, 
and other governmental and quasi­
governmental libraries. Part 3 presents 
overviews of librarianship from various 
regions of the world. Basic concepts of in­
ternational and comparative librarianship 
are presented in the first chapter, setting 
the stage for the slightly more detailed de­
scriptions oflibrarianship in Europe, Asia, 
Australia and New Zealand, Africa, and 
Latin America that follow. Part 4 surveys 
the impact of professional associations on 
library development in the first chapter. 
Major professional issues in industrial and 
postindustrial societies as they affect li­
braries and librarianship are discussed in 
the next chapter. Problems and prospects 
of libraries in the Third World are pre­
sented in the last chapter. At the end of 
each chapter a bibliography of basic 
sources mentioned in the chapters for fur­
ther reading are given. This is often pro­
ceeded by a short list of questions for dis­
cussion and reflection-both appear to be 
useful to students. 

The authors state in their preface that 
they wished to view librarianship in an in­
ternational context while most "library in 
society'' books seemed to focus almost ex­
elusively on the United States. They have 
succeeded in their effort to present li­
braries in society in general terms in an in­
ternational context; however, so much 
ground is covered that it seems to lack ad­
equate depth and detail and often results 
in a superficial, less meaningful presenta­
tion as a whole. The textbook's tone and 
many generalities may be somewhat irri­
tating to a reader seeking more detailed 
knowledge; perhaps it is not possible to 
do more with an objective of presenting an 
introductory survey such as this.-Pat Kis­
singer, Northern Illinois University. 

College Librarianship: The Objectives and 
the Practice. Ed. by A. Rennie McElroy. 
London: The Library Assn., 1984. 447p. 
$50. ISBN 0-85365-785-8. (Dist. in the 
U.S. by Oryx). 
College Librarianship: The Objectives and 

the Practice belongs to the Handbook on Li-



372 College & Research Libraries 

brary Practice series, which includes mon­
ographs on serials, medical, unive!sity, 
and picture librarianships. Edited by A. 
Rennie McElroy, this collection of essays 
is distinctly British in content and perspec­
tive. "The Educational Environment," 
''Colleges and Their Libraries,'' and ''The 
Librarianship" are the major headings, 
which correspond to the three theses 
stated in the introduction: (1) to contribute 
to the management of the parent body, (2) 
to understand the parent body's needs, 
wishes, and problems, and (3) to sell the 
library to its users (p.xv). McElroy main­
tains that this work is more philosophical 
than practical. He asserts that it is "about 
objectives and policies, rather than day­
to-day practice of college librarianship" 
(p.xvi), yet the subtitle and the essays in 
the last half of the book contradict this in­
tent. 

Within the first grouping one wanders 
amid a plethora of acronyms for the vari­
ous educational councils, committees, 
and governing bodies in the United King­
dom. Such dotted language necessitated a 
five-page glossary of abbreviations and ac­
ronyms preceding the index. McElroy's 
own essay, "The Library in the College: 
Working in Education,'' reflects a clear 
sense of direction about college librarian­
ship and a strong commitment to its en­
hancement. He emphasizes the impor­
tance of the teaching role for a librarian 
and the need to be seen and heard on fac­
ulty boards and college committees. He 
contends that ''college librarianship tradi­
tionally requires considerable flexibility of 
library management, a willingness to ex­
periment with significant changes in ma­
jor aspects of service, and the frequent ab­
sence of the librarian from his library'' 
(p.3). As essayist, McElroy successfully 
touches upon the crucial issues outlined 
for discussion within this work. 

"Colleges and Their Libraries," the sec­
ond division, covers an assortment of Brit­
ish levels of higher education. Small li­
braries (20,000 volumes or less), 
polytechnic colleges of further education 
(vocational), monotechnic (navigation, 
art), sixth form, tertiary, and the libraries 
in polytechnic library schools receive con­
sideration within the context of the oper-

July 1985 

ating environment for college libraries. In 
"Polytechnics and Central Institutions" 
John Cowley observes that "library, com­
puter, and educational technology ser­
vices will grow closer together as disci­
plines and systems converge into an 
integrated learning resource" (p.151). 
Such predictions fall close to home with 
the U.S. librarians' recommendations in 
Alliance For Excellence. 

In the final section, and by far the long­
est, the essays drift from very specific, 
even practical, discussions of staffing pat­
terns and duties, collection development 
(stock exploitation), finance, reader ser­
vices, user education, and new technol­
ogy to the status of libraries in North 
America (limited to community college 
learning resource centers), Australia, and 
Continental Europe. John Bate concludes 
the volume with his essay, "Some Trends 
in Further and Higher Education to 2000: 
The Libraries' Response." He expresses a 
realization that the future of Great Britain 
(and that of us all) bespeaks an increas­
ingly leisure-oriented society with empha­
sis on technical, specialized training, and 
continuing education. 

If one strips away the British slant and 
searches for the philosophical enlighten­
ment of forces pressuring and motivating 
college librarians and if one reflects upon 
McElroy's proposed theses, then one can 
digest some worthwhile information scat­
tered among the separate essays. The 
apologies of the editor for whatever faults 
exist in his not tampering with the selec­
tions do not alleviate the redundacy and 
incohesiveness facing the reader. With the 
potential of assessing the value of college 
libraries to lifelong learning in a changing 
society, College Librarianship falls short of 
its objectives. The whole does not equal 
the sum of its parts nor the purchase 
price.-Constance L. Foster, Western Ken­
tucky University, Bowling Green. 

Caputo, Janette~· The Assertive Librarian. 
Phoenix, Ariz.: Oryx, 1984. 254p. $19.50 
LC 83-43252 ISBN 0-89774-085-8. 
Assertiveness training is based on the 

premise that people are free to choose 
how they will behave from one situation · 
to the next. The assertive option involves 
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standing up for one's own rights without 
violating the rights of others. Non­
assertiveness is not standing up for one's 
rights; aggressiveness (including passive­
aggressiveness) is infringing on others' 
rights. 

This book, written for librarians by a li­
brarian who is also an assertiveness 
trainer, is practical in its focus and profes­
sional in its scope.lt is intended to serve as 
a textbook for assertion training work­
shops for librarians, but should be equally 
useful as a self-help book. The author 
seems interested in assisting he_r col­
leagues in their individual professional 
development, and also in helping to coun­
teract the stereotype of the nonassertive li­
brarian. 

Topics include: personal rights and re­
sponsibilities; goal setting; self-esteem 
and self-confidence; verbal assertion; 
nonverbal assertion; irrational beliefs; 
coping with defense mechanisms, and­
by way of summary and integration-a 
chapter on the assertive library supervi­
sor. 

The most basic assumption of the author 
is the aforementioned assumption of the 
assertiveness training field: "behavioral 
responses are learned rather than instinc­
tual and . . . we therefore have control 
over the responses we wish to learn, un­
learn, and select for use" (p.ix). The au­
thor does acknowledge some limits to this 
control, as in her discussion of defense 
mechanisms. 

Assertiveness is defined in relation to 
basic human rights (standing up for one's 
own rights) and corresponding responsi­
bilities (respecting others' rights). The au­
thor enumerates five such basic rights: to 
be respected; to have and express feel­
ings; to make mistakes; to say "no"; and 
to ask questions. She also considers some 
specific situational rights and responsibili­
ties of librarians, library users, and the 
governing bodies over libraries. 

The Librarian's Discomfort Inventory is 
included to help the interested reader es­
tablish a baseline before setting assertive­
ness goals. The inventory helps one iden­
tify what nonassertive or aggressive be­
haviors are characteristic of oneself; with 
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whom and under what circumstances as­
sertive behavior is difficult, and what top­
ics are personally unpleasant to discuss. 

The chapter on self-esteem and self­
confidence includes exercises for measur­
ing the former and enhancing the latter. 

The chapters on verbal and nonverbal 
assertion are at the heart of the how-to fea­
tures of the book. Drawing widely on the 
relevant literature, the author here 
presents substantial material for self-help. 

The treatment of irrational beliefs, a la 
Albert Ellis, reinforces the basic premise of 
conscious rational choice of one's behav­
iors. The chapter on coping with defense 
mechanisms includes useful material re­
lated to general stress management. 

Finally, the chapter devoted to the as­
sertive library supervisor applies all of the 
foregoing principles to conduct in the 
managerial role. 

The book is researched and written well. 
Although it is practical, rather than theo­
retical, it is nonetheless scholarly, with 
numerous, meticulously documented ref­
erences and a good index (the latter com­
piled by Linda Webster). It is admirably 
suited to its purpose . -M. f. La Plante, Uni­
versity of Illinois at Chicago. 

Intner, Sheila S. Access to Media: A Guide to 
Integrating and Computerizing Catalogs. 
New York: Neal Schuman, 1984. 309p. 
$35. LC 84-1035. ISBN 0-918212-88-X. 
An expansion and revision of the au-

thor's doctoral thesis of similar title (Access 
to Media: An Investigation of Public Librari­
ans' Practices and Attitudes Toward Access to 
Nonprint Materials, Columbia Univ., 1982), 
the current Access to Media "is intended to 
be used as a handbook for change from 
manual, nonintegrated bibliographic sys­
tems to integrated and automated systems 
as an ultimate goal." 

Leaving largely intact the basic chapters 
of the original thesis, reworked from the 
language of the graduate school to the 
practicality of " 'Can I understand this 
even if I'm not a librarian?' test," it is the 
author's intent that "Reading this book 
should provide an overview of the current 
state-of-the-art as well as the components 
necessary for changing a library's proce-



dures and implementing more valuable 
ones capable of giving better service.'' 

In Intner' s straightforward, no­
nonsense approach, the reader is seldom 
in any doubt as to what the text is con­
cerned with. She tells at the outset what 
each chapter is about, reinforces her chap­
ter objectives by reminding the reader at 
frequent intervals what the basic argu­
ment and direction is, and concludes with 
summary statements and a list of selected 
readings. In its teaching approach, Access 
to Media would appear to be an ideal text 
for library science students and innovative 
librarians exploring the sometimes never­
never lands of nonprint and computer 
technology. 

For many years, the library science stu­
dent and the inquiring librarian found in 
the literature books and articles strongly 
espousing either the preeminence of 
books, on the one hand, or the communi­
cation advantages of audiovisual or non­
book materials, on the other. Dispassion­
ate or ecumenical accounts were hard to 
come by. Access to Media is one of a grow­
ing number of publications putting all 
kinds of media under the library's service 
umbrella, and Sheila Intner' s new book 
not only provides an excellent orientation 
to all kinds of media but to the field of li­
brary computer technology as well. It may 
be that Access to Media will help academic 
librarians to look beyond the printed word 
to the benefits of including non print in the 
library's collections. 

In part one, ''A History of Media Collec­
tions," the author provides an overview 
of the book in which she stresses that 
"This book is concerned with the contents 
of a library's main public catalog." Intner 
goes on to point out that "the purpose of 
access is the eventual use of collections, 
... both cost-conscious administrative 

and service-oriented bibliographic goals 
have to be considered, (and) ... plans 
must be tailored to individual budgets and 
timetables." 

In the chapters that follow are described 
the current situation with regard to biblio­
graphic access and how it developed in 
public and other libraries; and a study of 
attitudes of public librarians toward me-
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dia, in terms of organization of materials 
and bibliographic access. 

In part two, "A Rationale for Change," 
are a summary of available computer pro­
grams and the desirable characteristics of 
computerized catalogs; a discussion of the 
skills needed for the use of automated, in­
tegrated catalogs in libraries; integrating 
manual, computer-assisted manual, and 
online catalogs; and the results of new ac­
cess systems in providing improved pa­
tron benefits and serving patrons more ef­
fectively. 

Following the main body of the text are 
appendixes providing chronological 
"Highlights of Professional Media Activi­
ties, 1940-1965" and publication dates of 
"Multimedia Cataloging Codes," and the 
survey questionnaire used in the author's 
study of public librarians. 

A list of acronyms, a glossary of terms, 
and a subject index complete this practical 
and readable work.-Robert E. Schreiber, 
Northern Illinois University. 
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Planning and Urban Growth in Southern Europe. 
Ed. by Martin Wynn. New York: Mansell, 
1984. 210p. $38 cloth. LC 84-7859. ISBN 0-
7201-1608-2. 

Something About the Author: Facts and Pictures 
about Authors and Illustrators of Books for Young 
People. V.37. Ed. by Anne Commire . Detroit: 
Gale, 1985. 301p. $62 cloth. LC 72-27107. 
ISBN 0-8103-0069-9. 

Stewart, Linda. Public Library Research: A Review 
of UK Investigation Between 1978 and 1982. 
Claim Report no.35. Loughborough, Leices­
tershire [Eng.]: Centre for Library and Infor­
mation Management, 1984. 103p. $11 paper. 
ISBN 0-904924-59-9. 

Subject Cataloging: Critiques and Innovations. Ed. 
by Sanford Berman. New York: Haworth, 
1984. 252p. $22.95 cloth . LC 84-10554. ISBN 
0-86656-265-6. 

Treasures from The New York Public Library. Ed. 
by Richard Newman. New York: New York 
Public Library, 1985. 132p. $12.95 paper. LC 
85-252. ISBN 0-87104-286-X . 

Waters, K. H. Herodotus the Historian: His Prob­
lems, Methods and Originality. Norman: Univ. 
ofOklahomaPr., 1985. 194p. $19.95cloth. LC 
84-19504. ISBN 0-8061-1928-4. 

Whitaker's Almanac 1985. 117th ed. London: J. 
Whitaker and Sons Ltd. , 1984. 1,236p. $48 
cloth . ISBN 0-8103-0673-5 . Dist. by Gale . 

Writing/Talks. Ed. by Bob Perelman. Carbon­
dale: Southern Illinois Univ. Pr., 1985. 296p . 
$14.95 paper. LC 83-20338 . ISBN 0-8093-
1180-1. 

Yates, Frances A . Ideas and Ideals in the North Eu­
ropean Renaissance: Collected Essays . V.3. Bos­
ton : Routledge & Kegan Paul, 1984. 356p. 
$29.95 cloth . LC 83-24743. ISBN 0-7102-0184-
2. 



A BREAKTHROUGH IN INFORMATION RETIIIEVAL. 

Saves your library's 
most valuable resource: 

Your time. 
Easy searching for your patrons. Big Hme 
savings for you. 
From a world leader in database systems 
comes relief for busy librarians: The new 
BRKTHRlf" information retrieval service from 
BRS. It's as easy to use as AFTER DARK. And 
because your patrons'can learn quickly to 
use BRKTHRU. you can 5ave your time for 
more complex search reqlJests. 

'"Trademark of BRS Information Technologies. 

The user-friendly, menu-driven BRKTHRU 
service offers virtually all the BRS sophisticated 
search features and databases-daytime. 
nighttime and weekends, too. 

So put time on your side with the new BRKTHRU 
information retrieval service from BRS. 

BRKTHRU. The librarian's ally. 

For more il')formation. simply call toll-free 
800-345-4BRS or fill out and mail this coupon. 

---------------------. 
o Please send me more information on the new BRS/BRKTHRU'" service. I 
o 1 am currently a BRS subscriber. 1 

Name -----------------------

Organization---~----------------

Address---------------------

I 
I 
I 

City -----..,..-------State _____ Zip __ I 
I 

'"Trademark of BRS CRLJ-7 I 
Mall to: BRS • 1200 Rt. 7 • Latham, NY 12110 Information Technologies. I 

Phone( 

1200 Rt. 7 • Latham. NY 12110 



New on microjifm . . . from Research PubCications 

CoConiaC 
Latin American 
. Manusc~pts and 
·. Transcnpts 

in tlii 
06adiahRicli 
Cofftttion 

The 06adiah Rich Collection offers unique and ori9inaL source 
materiaL descri6if19 the discovery and conquest of the Americas from 
1492 to the nineteenth century. 

This coCfection of Spanish and PoftU9uese dOcuments refates to 
cofonia( settfements in North, South, and Centra( America. Amor19 the 
102 vo(umes are treasurers' reports, cofoniaf records, churchmen's 
chronicfes, historica( writir19s, and accounts of voyages to new cofoniaf 
settfements-makif19 the 06adiafa. Rich Collection an invafua6[e 
source for scfi.ofa.rs of Latin American history, American studies, 
arcfweofogy, anthropofogy, and sociofogy. 

Access to the coCfection is avaifa.6fe through CoConia£ Latin 
American Manuscripts and Transcripts in the 06adiah Rich 
Coffection: An Inventory and Index 6y Ec!win Bfa.ke Brownri99, 
which wi[ 6e suppfementec! 6y Research Pu6(ications with a ree( 9uU:fe 
to the micojifm coCfection. 

The coCfection is priced at $2,900 and is schecfu[ec{ for refease in Juo/. 
for more information, ca[ or write: 

Research PubCications 
12 Lunar Drive/Drawer AB 

Wood6Jid9e, CT 06525 
(203) 397-2600 

TWX: 710-465-6345 
FAX: 203-397-3893 

Outside North aru! South America.: 
P.O. Box45 

Readi"91 RG 1 8HF Ef19Caru! 
TEL: 07 34-58324 7 

TELEX: 848336 NADLG 
FAX: 011-44-734-591325 

earch publications® 



ENCYCLOPEDIA 

ASSClCIATION 

New 3-Part Fonnat for Main Volwne! 

In response to many requests from users, Volume I of the Encyclopedia of Associations is now in. three parts. 
Parts l and 2 are divided into 17 major subject sections. Part 3 is a greatly enhanced Alphabetical and Keyword 
Index. 

In addition to indexing all the entries in Volume l , the index now covers all the associations in Volume 4, 
International Organizations. This index has also been enlarged to cross-reference thousands of organizations 
that sound like non-profit associations, but aren't (Institute of Nutrition and Council of the Humanities, for 
example). The index points users to other titles where information on these institutions can be found. 

Vol. l , National Organizations of the U.S. 20th Edition. Edited by Katherine Gruber. 2,125 pages in 
3 hardbound parts. ISBN 0-8I03-I838-5. $I95.00/ set. (SO) 

Updating Service. This 2-issue subscription reports approximately l 0,000 major changes between editions for 
some 4,000 associations listed in Vol. l. $175.00 .. (SO) 

Companion Volwnes Available: 

Vol. 2, Geographic and Executive Indexes. 20th Edition. Two sections: The Geographic Index lists in state 
and city order all the associations in Vol. I. Includes names, addresses, and phone numbers of executives. The 
Executive Index lists all the executives mentioned in Vol. l , followed by their titles, organizations, addresses, 
and phone numbers. $175.00. (SO) 

Vol. 3, New Associations and Projects. This periodical supplement to Vol. l provides complete entries for 
newly formed and newly found associations not listed in Vol. l. $I90.00. (SO) 

(SO) Available at Gale's 5% Standing Order Discount. Deduct 5% if you send check with order. 
All Gale books are sent on 60~y approval. Customers outside the U.S. and Canada add I 0%. 

To order by phone: 800-223-GALE tollfree. In Canada, Michigan, Alaska, and Hawaii: 313-961-2242. 


